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APPENDIX A: INFORMED CONSENT (ENGLISH & CHINESE VERSION) 

 

TEACHERS‘ SELF-EFFICACY BELIEFS IN RELATION TO PERCEIVED ENGLISH 

PROFICIENCY AND TEACHING PRACTICES: 

AN INVESTIGATION OF CHINESE PRIMARY ENGLISH AS A FOREIGN 

LANGUAGE (EFL) TEACHERS 

 

 

Dear Participant: 

 

We would appreciate your participation in this research project on teachers‘ beliefs and 

practices. We are studying Chinese primary English as Foreign Language (EFL) teachers‘ 

self-efficacy beliefs English proficiency and teaching practices through an online survey. The 

present study can provide valuable information for teachers and teacher educators in Chinese 

primary EFL teaching context. Your answers provided are of vital importance for the study 

aiming to help with primary EFL teachers‘ professional development and teacher education. 

If you would like to participate, please complete the questionnaire and click the submit button 

at the end of the questionnaire. 

 

All you need to do is complete this short questionnaire, which should take about 15 

minutes.Your participation is entirely voluntary. If at any time you choose not to participate, 

feel free to quit doing the questionnaire. All responses are completely anonymous and 

confidential; your name will not appear anywhere on the questionnaire and please do not type 

your name on the questionnaire or in any fields. Completion and submission of the 

questionnaire will constitute your consent to participate. We are not offering any 

compensation for participation in this research project. 

 

The risks associated with this study are that there is a minimum chance for the participants to 

feel anxiety, to be identified and lose confidentiality through the information collected when 

answering the questions as proposed in the questionnaire. The benefits which may reasonably 

be expected to result from this study is that the survey will offer participants a chance to 

reflect on their own perceptions of learning and teaching English. The research will help both 

the researcher and EFL teachers learn about the current levels of teachers‘ self-assessed 

English proficiency, confidence in teaching English to young learners. Moreover, they will 

reflect their own classroom teaching practices. Research shows that self-reflection could 

improve life-long learning, which is of critical importance for teachers. This knowledge may 

also inform teacher educators and policy makers to improve the content of EFL teacher 

training program. 

 

By completing and submitting this survey you indicate that you have read and understand the 

information provided above, that your participation is completely voluntary, that you may 

withdraw your consent at any time and discontinue participation at any time without penalty 
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or loss of benefits to which you are otherwise entitled, that you may save or print a copy of 

this form to keep for your records, and that you are not waiving any legal claims, rights or 

remedies. 

 

Please save this letter and keep it for your records before you submit the questionnaire. If you 

have any questions regarding the research project, feel free to contact one of us: Yun Zhang 

( 086-189-1656-9115) Or Dr. Marilyn Draheim (209.946.3254; mdraheim@pacific.edu ). 

Thanks again for your help. 

 

Sincerely, 

 

Yun Zhang 

Email: ivy.yunzhang@foxmail.com 
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附录A: 知情同意书 

教师自我效能感与自觉英语水平和教学实践的关系： 

一项基于中国小学英语教师的调查研究 

 

致参与者： 

非常感谢您参与这项关于教师信念与实践的调查研究。该课题针对中国小学英语教

师的自我效能感、英语水平和教学实践进行网络问卷调查。该研究可以为中国小学英语

教育领域的英语教师和教师教育者提供有价值的信息。您的答案将对小学英语教师的职

业发展和小学英语教师教育有重要参考意义。如果您愿意参与，请完成以下问卷并在问

卷结束点击提交按钮完成调查。 

您只需要花费15 分钟左右的时间来完成以下问卷。您的参与完全基于自愿原则。

如果在任何时候您不愿意参加都可以选择退出问卷回答。所有的答案将会匿名并且保

密；您的姓名也不会在问卷的任何地方出现，您也无需在问卷的任何地方输入您的姓名。

完成并提交问卷将会默认您已经接受自愿参与的知情同意书。参与该问卷调查研究没有

任何经济补偿。 

受试者参与该研究的风险仅限于受试者会有非常小的几率会感到焦虑，受试者通过

回答问题而被识别身份或泄露秘密的几率微乎其微。该研究将会产生合理的预期受益，

参与者可以有机会反思英语学习的英语教学。该研究也会帮助研究者和英语教师了解教

师的自觉英语能力水平和英语教学的自信心。此外，教师也可以反思课堂教学实践。研

究表明，自我反思可以促进终身学习，这对教师尤其重要。对问卷信息的了解也可以帮

助教师教育者和政策制定者改进英语教师培训项目。 

完成并提交该问卷表明您已经阅读并理解以上信息，您的参与完全自愿，您可以在

任何时间退出或者拒绝同意，并且不会有任何惩罚或损失产生。您可以保存或者打印一

份该知情同意书备案，您也不会放弃任何合法的要求、权利或补偿。 

请在提交您的问卷之前保存该知情同意书备查。如果您有任何关于该研究项目的问

题，可以随时联系：张云Yun Zhang （电话086-189-1656-9115）或者Marilyn Draheim 

博士（电话209.946.3254；邮箱mdraheim@pacific.edu）。非常感谢您的帮助。 

 

真诚地， 

 

Yun Zhang 张云 

邮箱：ivy.yunzhang@foxmail.com 
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APPENDIX B: QUESTIONNAIRE FOR ENGLISH AS A FOREIGN LANGUAGE (EFL) 

TEACHERS (ENGLISH & CHINESE VERSION) 

Dear Participants: 

This is a questionnaire about EFL teaching and practices for Chinese primary English 

teachers.  I intend to do a study about EFL teachers‘ self-efficacy beliefs in relation to 

perceived English proficiency and teaching practices.  Your answers provided are of vital 

importance for the study aiming to help with primary EFL teachers‘ professional development 

and EFL teacher education. There is no right or wrong answers for the following questions, 

however, your answers reflecting your authentic beliefs and classroom practices are most 

desired. It will take about 15 minutes to complete the questionnaire. Your time and efforts are 

highly valued and appreciated. If you are interested in learning about the research results, I 

will sincerely promise to send you the final results after doing analysis. When requesting the 

results, all you need to do is to send email to: ivy.yunzhang@foxmail.com . 

The questionnaire is divided into four sections. The first part is about your demographic 

information as a primary English teacher related to the research, and this is anonymous with 

no highly specific and private information requested. The information you provide will only 

be used for research purposes and I sincerely promise it will be not be used for any other 

purposes or to be disclosed to any third party without your permission. The second part is 

related to your perceived English proficiency levels in terms of listening, speaking, reading 

and writing skills. The third part is about your confidence and beliefs in teaching English to 

primary students. The fourth part is about your classroom teaching activities. For each section 

of the questions, instructions are given in terms of how you should answer them. Read the 

instructions carefully and make sure that every question is answered.  

Thank you very much for your participation in the questionnaire survey and your 

support for the research on primary EFL teaching and teacher development.  

Part I. EFL Teachers’ Background Information 

1. Gender:  Male    Female   prefer not to answer 

2. Age: 50-60    40-49   □30-39   □20-29    prefer not to answer 

3. Context of School: □urban □suburban  □rural   prefer not to answer 

4. Grade level you are teaching: 

□Grade 1   □ Grade 2  □ Grade 3 □Grade 4  □ Grade 5  □ Grade 6            

 prefer not to answer 

5. School types: public  private  international school  

Other (Please specify__________________)   prefer not to answer 

6. Education:  □High School □Associate Degree □Bachelor‘s Degree  

 □Master‘s Degree  □Ed.D/PhD   prefer not to answer 

7. Major:   □English major □ Non-English major  prefer not to answer 

8. Overseas English studying or training experience: 

□ Under 1 month 

□ Under 3 months 

□ Under 6 months 

mailto:ivy.yunzhang@foxmail.com
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□ 1 year and under 

□ 1- 2 years 

□ Other______________________ 

  prefer not to answer 

9. Primary school EFL teaching experience: 

□ 0-2 years  

□ 2-5 years  

□ 6-10 years   

□ 11-19 years 

□ 20 years and above 

 prefer not to answer 

10. Have you ever attended any in-service professional education or training session in the 

last five years or so? 

□ No.    □ Yes. 

11. What types of in-service professional education experience on EFL teaching? 

□ In-service degree programs in English 

□ In-service teacher training programs 

□ Others (Please specify_________________) 

 prefer not to answer 

12. What kind of in-service training programs have you attended in the last 10 years?  

□a. The new English Curriculum Standards 

□b. How to use new textbooks or teaching materials 

□c. EFL teaching theories 

□d. EFL teaching methodology and practices 

□e. English proficiency and cultural literacy 

□f. Observing modeling teachers‘ classes 

□g. Educational technology 

□h. Research conferences 

□i. Others (Please specify)________________. 

 prefer not to answer 

13. And how long was the training program? 

□ Under 1 week 

□ Under 2 weeks 

□ Under 1 month 

□ Under 3 months 

□ Under 6 months 

□ Under 1 year 

□ 1 year 

□ Other______________________ 

  prefer not to answer 

14. As a primary EFL teacher, which area of the following areas do you think are particularly 

important for your teaching? 

   □a. English language proficiency 

   □b. EFL teaching theories 
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   □c. EFL teaching confidence and beliefs 

   □d. EFL classroom management 

   □e. EFL student engagement 

   □f. EFL instructional strategies 

   □g. Educational technology, i.e. PPT design 

   □h. Academic research 

   □i. Others (please specify)_____________ 

j. prefer not to answer 

15. As a primary EFL teacher, which of the following areas do you think you need to improve 

in? 

   □a. English language proficiency 

   □b. EFL teaching theories 

   □c. EFL teaching confidence and beliefs 

   □d. EFL classroom management 

   □e. EFL student engagement 

  □f. EFL instructional strategies 

   □g. Educational technology, i.e. PPT design 

   □h. Academic research 

   i. Others (please specify)____________. 

 j. prefer not to answer  

Part II. EFL Teachers’ Perceived English Proficiency Level 

This part is designed to ask about your current level of English language proficiency. Read carefully the 

description for each level in each of the four language skills, and choose your perceived English level, Then, 

tick the corresponding number in Level as shown in the example. The bigger value means the higher level. 

Example: This shows that you think your current level is ―3.‖ 

Levels:  1    1.5 2   2.5  3  3.5  4   4.5  5   5.5  6 

Listening 

Levels Description 

1 I can understand a limited number of high frequency words and common 

conversational set expressions such as "How are you?" or ―My name is …‖. 

1.5 Between 1 and 2 

2 I can understand simple questions and statements in short dialogues or passages if 

they are repeated at slower-than-normal speed. 

2.5 Between 2 and 3 

3 I can understand the main point(s) of a short dialogue or passage if spoken at 

slower-than-normal speed. I may need some repetition. 

3.5 Between 3 and 4 

4 I can understand most of what is said (all main points and most details) at near 

normal speed. 

4.5 Between 4 and 5 

5 I can understand nearly everything at normal speed, although occasional repetition 

may be necessary. 
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5.5 Between 5 and 6 

6 I can understand everything at normal speed like a native speaker. 

Speaking 

Levels Description 

1 I can speak using only short question-and-answer patterns such as "How are you?" 

"I am fine, thank you." 

1.5 Between 1 and 2 

2 I can participate in a simple conversation on familiar everyday topics at slower- 

than-normal speed. I must frequently pause during conversation. 

2.5 Between 2 and 3 

3 I can express myself using simple language, but make mistakes and pause a lot 

when I try to express complex ideas. 

3.5 Between 3 and 4 

4 I can effortlessly express myself at near normal speed. Occasionally, I have to slow 

down when expressing complex ideas and less-common expressions. 

4.5 Between 4 and 5 

5 I am generally fluent, but occasionally have minor pauses when I search for the 

correct manner of expression. 

5.5 Between 5 and 6 

6 I have native-like fluency. 

Reading 

Levels Description 

1 I can recognize a limited number of high frequency written words and understand 

English signs used on the street. 

1.5 Between 1 and 2 

2 I can understand simple directions and statements in short passages if they are 

written in simple sentences. 

2.5 Between 2 and 3 

3 I can understand the main point(s) of a short passage written in ordinary English if I 

can have some assistance such as the use of a dictionary and a grammar book, 

although there are usually some parts that remain unclear to me. 

3.5 Between 3 and 4 

4 I can read and understand most of what is written in regular English texts, although 

depending on the genre of the texts, I may encounter some unclear words and 

expressions and may need to consult a dictionary in order to comprehend the texts. 

4.5 Between 4 and 5 

5 I can read nearly everything with ease, although it is still a little slower for me to 

read in English than in my native language; I occasionally may encounter some 

unfamiliar words and expressions.  
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5.5 Between 5 and 6 

6 I can read various kinds of English texts at a normal speed and with ease, just like I 

read in my native language. 

Writing 

Levels Description 

1 I can spell a limited number of high frequency words and common phrases.  

1.5 Between 1 and 2 

2 I can write a short paragraph using simple sentences with basic structures, but I 

frequently make mistakes in grammar and vocabulary.  

2.5 Between 2 and 3 

3 I can write letters and light essays using relatively simple language. I can produce a 

few complex sentence constructions but with noticeable mistakes in grammar and 

vocabulary. I usually take a long time to write when I try to express complex ideas. 

3.5 Between 3 and 4 

4 I have enough vocabulary and grammatical knowledge to write English with relative 

ease, however, I occasionally have some noticeable mistakes in grammar and 

vocabulary. 

4.5 Between 4 and 52 

5 I can write English almost like a native speaker, but occasionally I may have minor 

unconventional uses of vocabulary and expressions. 

5.5 Between 5 and 6 

6 I can write English just like I can write in my native language. 

Part III. EFL Teachers’ Self-Efficacy Beliefs Scale 

Directions: Part III contains statements about the kinds of difficulties you may face when you 

teach ENGLISH. Answer the questions based on your usual way of teaching English. Please 

refer to the below key and select the number that best expresses your opinion about each 

statement. All items are measured on the 9-point Likert scale. ―1‖ is ―Nothing‖ , ―3‖ is ―Very 

little‖, ―5‖ is ―Some‖, ―7‖ is ―Quite a bit‖, ―9‖ is ―A great deal‖. 

 

Self-Efficacy Beliefs for Student Engagement: 

1. How much can you do to motivate students who show low interest in learning English? 

1    2   3    4   5   6   7    8    9  

2. How much can you do to help your students value English learning? 

1    2   3    4   5   6   7    8    9  

3. How much can you do to get students to believe they can do well in English? 

1    2   3    4   5   6   7    8    9  

4. How much can you assist families in helping their children do well in English? 

1    2   3    4   5   6   7    8    9  

Self-Efficacy Beliefs for Instructional Strategies: 

5. To what extent can you craft good questions for eliciting responses from your students in 

English class? 
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1    2   3    4   5   6   7    8    9  

6. To what extent can you use a variety of assessment strategies in your English class? 

1    2   3    4   5   6   7    8    9  

7. To what extent can you use classroom English without difficulty to provide an alternative 

explanation or example when students are confused? 

1    2   3    4   5   6   7    8    9  

8. To what extent can you implement alternative teaching strategies in your English 

classroom? 

1    2   3    4   5   6   7    8    9  

 

Self-Efficacy Beliefs for Classroom Management: 

9. How much can you do to control disruptive behavior in your English class? 

1    2   3    4   5   6   7    8    9  

10. How much can you do to calm a student who is disruptive or noisy in your English class? 

1    2   3    4   5   6   7    8    9  

11. How much can you do to get students to follow classroom rules in your English class? 

1    2   3    4   5   6   7    8    9  

12. How well can you establish a classroom management system with each group of your 

students in English class? 

1    2   3    4   5   6   7    8    9  

 

Part IV. EFL Teachers’ Teaching Practices 

Directions: Part IV contains statements reflecting your classroom teaching practices. All 

items are measured on the 5-point Likert scale. Use the scale to select your answer. Answer 

the questions based on your usual way of teaching English. Please select the number that best 

expresses your opinion about each statement.  

―1‖ as ―Non-use /Disagree with use‖ , 

―2‖ as ―Trivial Incidental Use /Somewhat Disagree with use),  

―3‖ as ―Unrelated / Uncertain‖,  

―4‖ as ―Sometimes Use/ Somewhat Agree with use‖ to 

―5‖ as ―Frequent Use/Agree with use. 

 

Form-Oriented Language Teaching Practices 

1. I ask my students to repeat after me or the tape recorder. 

 1   2   3   4   5   

2. I often use dictation to check the vocabularies, phrases or sentences students have learned. 

 1   2   3   4   5   

3. I explain grammar points in detail when we learn new sentence structures. 

 1   2   3   4   5  

4. I often ask students to do translation activities in class. 

 1   2   3   4   5  

5. My teaching goal is to make students memorize more basic language knowledge and skills. 

 1   2   3   4   5  

6. I often correct students‘ errors and show them the correct answers.  
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 1   2   3   4   5  

7. I often ask students to read aloud and recite words and texts. 

 1   2   3   4   5 

8. I often explain new text sentence by sentence. 

 1   2   3   4   5 

9. I encourage students to practice more on English skills, listening, speaking, reading and 

writing. 

 1   2   3   4   5  

10. I am explaining and teaching knowledge for more time than students participating 

learning activities in class. 

 1   2   3   4   5   

 

Communication-Oriented Language Teaching Practices 

11. I often encourage my students to ask questions and express in their own opinions. 

 1   2   3   4   5 

12. I often ask students to do pair work, group work or role play activities. 

  1   2   3   4   5 

13. I often give instructions or commands in English and let student act accordingly. 

 1   2   3   4   5 

14. Students‘ use of English words is encouraged in the classroom and mixing English and 

Chinese is rewarded, not discouraged. 

 1   2   3   4   5 

15. My students do activities most of the time, I only provide help and support to their 

learning. 

 1   2   3   4   5 

16. I often ask students to describe pictures in English and play games in English language. 

 1   2   3   4   5  

17. I play audio tapes that feature native English speakers‘ conversation exchanges and ask 

students to answer questions related to the conversation.  

 1   2   3   4   5 

18. I play English videos in class and ask students to engage in discussions about the video. 

 1   2   3   4   5 

19. I present students with real-life situations and ask them to come up with responses or 

answers in English that are appropriate to these situations. 

 1   2   3   4   5 

20. I often simulate real-life situations to ask students do problem-solving activities in 

English. 

 1   2   3   4   5 

This is the end of the questionnaire.  Thank you very much for your time! 
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附录 B: 英语教师调查问卷 

(中文版) 

您好！ 

这是一份关于小学英语教师教学与实践的调查问卷。笔者正在做一个关于小学英语

教师的自我效能感与英语水平和教学实践的关系的研究。您的参与和提供的问卷答案将

对小学英语教师的职业发展和小学英语教师教育有重要参考意义。下面的问题没有对错

之分，您的真实想法和课堂教学实践将会对调查有重要价值。完成问卷大概需要 15 分

钟，非常感谢您抽出宝贵时间和精力参与调查！如果您对研究结果感兴趣，我真诚地承

诺会在数据分析之后将研究结果通过 email 告知。如果您需要了解研究结果，请发送

email 到以下邮箱：ivy.yunzhang@foxmail.com。 

本问卷分为四个部分：第一部分是与本研究有关的作为小学英语教师的个人信息，

且本问卷是匿名的，也是无关非常具体的个人隐私的信息。您提供的信息仅供学术研究

使用，我真诚地承诺不会用作其他用途，也不会在没有经过您的授权的情况下透露给第

三方。第二部分是关于您的英语水平，涉及到听力、口语、阅读和写作技能。第三部分

是关于您在教小学生英语的过程中的信心和信念的一些问题。第四部分是您在课堂上的

教学活动和方法。每一部分的的问题都会有简短的说明，告知将如何作答。 

非常感谢您的参与，也非常感激您对本研究的支持，这将对小学英语教学和小学英

语教师专业发展有重要作用！再次表示感谢！ 

第一部分：英语教师的背景信息 

1. 性别:   □ 男      □ 女   不愿透露 

2. 年龄:   □ 50-60   □ 40-49   □ 30-39   □ 20-29   □不愿透露 

3. 学校所处地区:   城市 □郊区 农村  □不愿透露 

4. 所教年级: 

□1 年级   □2 年级  □3 年级 □4 年级  □5 年级  □6 年级 

□不愿透露 

5. 学校类型: □公立   □私立   □国际学校 □其他 (请说明______________) 

            不愿透露 

6. 教育经历:  □高中   □大专  □本科   □硕士  博士  □不愿透露 

7. 所学专业:  □英语或外语专业      □非英语专业    □不愿透露 

8. 海外学习或者培训经历: 

□ 不多于 1 个月 

□ 不多于 3 个月 

□ 不多于 6 个月 

□ 6 个月到 1 年 

□ 1- 2 年 

□ 其他请说明______________________ 

不愿透露 

9. 小学英语教学经历: 

□ 0-2 年   

□ 2-5 年 

□ 6-10 年 

□ 11-19 年 

□ 20 年及以上 
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□不愿透露 

10. 在过去 5 年内，你是否曾经参加过在职专业教育或培训？ 

□ 没有    □ 有    □不愿透露 

11. 你参加过何种关于英语教学的在职专业培训？ 

□ 在职英语专业的学历学位教育 

□ 在职教师培训项目 

□ 其他 (请说明_________________) 

不愿透露 

12. 在过去的 10 年内，你参加过何种在职培训项目？ 

□a. 新英语课程标准培训 

□b. 如何使用新教材或教学资料  

□c. 英语教学理论 

□d. 英语教学方法与实践 

□e. 英语水平及文化素养培训 

□f. 观摩教学 

□g. 教育技术 

□h. 学术研讨会 

□i. 其他 (请说明)________________. 

□j. 不愿透露 

13. 培训项目持续多久？ 

□ 少于一周 

□ 少于二周 

□ 少于一个月 

□ 少于三个月 

□ 少于六个月 

□ 少于一年 

□ 一年 

□ 其他（请说明）______________________ 

 不愿透露 

14. 作为一名小学英语教师，下面提到的哪些方面的知识对于你的教学更为重要？ 

   □a. 英语语言水平 

   □b. 英语教学理论 

   □c. 英语教学的信心和信念 

   □d. 英语课堂管理 

   □e. 英语课堂上的学生参与 

   □f. 英语教学策略 

   □g. 教育技术，例如，PPT 课件设计 

   □h. 学术研究  

   □i. 其他（请说明） _____________ 

□j. 不愿透露 

15. 作为一名小学英语教师，下面哪个方面的知识你认为应该提高？ 

   □a. 英语语言水平 

   □b. 英语教学理论 

   □c. 英语教学的信心和信念 
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   □d. 英语课堂管理 

   □e. 英语课堂上的学生参与 

   □f. 英语教学策略 

   □g. 教育技术，例如，PPT 课件设计 

   □h. 学术研究 

   □i. 其他（请说明）____________. 

 □j. 不愿透露 

第二部分. 英语教师自觉英语能力水平 

这部分问卷主要用来了解你目前的英语语言能力水平。请仔细阅读对于语言能力水平的不同层次的说明，

并且选择您的自觉英语能力水平。只需要按照样例中一样，选择您认为自己的英语水平的数字即可。  

例如：下面的选择表示您认为自己的英语水平为“3”。数值越大意味着水平越高。 

水平：  1    1.5 2   2.5  3  3.5  4   4.5  5   5.5  6 

听力 

水平 描述 

1 我能够理解有限的高频词汇和日常对话短语，例如：―How are you?‖ 或 ―My 

name is ...‖ 

1.5 介于 1 和 2 之间 

2 如果是比正常语速慢并且重复的情况下，我能够理解对话中或者短文中的简单

提问和回答。 

2.5 介于 2 和 3 之间 

3 如果语速比正常缓慢的情况下，我可以理解对话或者短文中的主要观点。我可

能需要重复。 

3.5 介于 3 和 4 之间 

4 在正常的语速情况下，我能够理解叙述的大部分内容（所有的主要观点和大多

数的细节）。 

4.5 介于 4 和 5 之间 

5 尽管偶尔需要重复，正常语速情况下，我能够理解几乎全部内容。 

5.5 介于 5 和 6 之间 

6 我可以像一个母语者一样在正常语速情况下，理解所有内容。 

口语 

水平 描述 

1 我可以用简单的问答说出以下句型，例如 ―How are you?‖ ―I am fine, thank you.‖ 

1.5 介于 1 和 2 之间 

2 在比正常语速稍慢的情况下，我可以参与关于熟悉的日常话题方面的简单对

话。我需要在对话中经常停顿。 

2.5 介于 2 和 3 之间 

3 我可以用简单的语言表达自己的思想，但是在尝试表达复杂内容的时候会犯错

误和经常停顿。 
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3.5 介于 3 和 4 之间 

4 我可以在接近正常语速的情况下毫不费力地表达自己，但当表达复杂内容和不

常见的表达时，我需要放慢速度。 

4.5 介于 4 和 5 之间 

5 我基本上可以流利表达，但是当我在寻找正确的表达方式的时候，偶尔需要短

暂的停顿。 

5.5 介于 5 和 6 之间 

6 我可以像母语者一样流利表达。 

阅读 

水平 描述 

1 我可以认读有限数量的高频书面词汇和理解道路上的英语标识。 

1.5 介于 1 和 2 之间 

2 在用简单句子书写的情况下，我可以理解简单的指示和短篇的陈述。 

2.5 介于 2 和 3 之间 

3 在借助一些工具书的帮助下，例如查阅字典和语法书，我可以理解书面短文的

主要观点，尽管可能有一些部分的内容不太清楚。  

3.5 介于 3 和 4 之间 

4 我可以阅读和理解常规的书面英文文本的大部分内容，尽管也取决于文本的体

裁，我可能会遇到一些不清楚的词汇和表达，并且需要查阅字典来理解文本内

容。 

4.5 介于 4 和 5 之间 

5 我可以轻松地阅读几乎所有内容，尽管阅读英语比我阅读母语的速度会慢一

点；我偶尔会遇到一些不熟悉的词汇和表达。 

5.5 介于 5 和 6 之间 

6 我可以以正常的速度轻松地阅读各种类型的英语文本内容，就像我用在阅读一

样。 

写作 

水平 描述 

1 我可以拼写有限数量的高频词汇和常用短语。  

1.5 介于 1 和 2 之间 

2 我可以用基本的结构和简单的句子书写一段文字，但是在语法和词汇方面我会

经常出现错误。  

2.5 介于 2 和 3 之间 

3 我可以用相对简单的语言来写信和短文。我可以写出几句复杂的句型结构，但

是会有明显的语法和词汇错误。当尝试表达复杂内容的时候，我经常需要花费
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很长时间来写。 

3.5 介于 3 和 4 之间 

4 我有足够的词汇和语法知识轻松地进行英语写作，但是偶尔我会在语法和词汇

方面出现明显的错误。 

4.5 介于 4 和 5 之间 

5 我可以像英语母语者一样用英语写作，但是偶尔我会在词汇和表达方面出现不

符合惯例的用法。 

5.5 介于 5 和 6 之间 

6 我用英语写作时，就像我用母语写作一样。 

第三部分. 教师自我效能感量表 

说明：第三部分是关于你在英语教学过程中可能会面临的困难的情况描述。请根据你通

常教学的情况来回答问题。请选择那个最能够表达你对每种情况说明的意见对应的数

字。所有题项均采用 9 点李克特计分法（Likert scale）计分：“没有”计 1 分，“很少”

计 3 分，“有些”计 5 分，“较多”计 7 分，“非常多”计 9 分。 

   教师对学生参与的自我效能感        

1. 你能够鼓励对英语学习不感兴趣的学生？ 

1    2   3    4   5   6   7    8    9  

2. 你能够让学生重视英语学习？ 

1    2   3    4   5   6   7    8    9  

3. 你能够让学生相信自己能够在英语学习方面取得好的成绩？ 

1    2   3    4   5   6   7    8    9  

4. 你能够与家长一同帮助他们的孩子在英语学习方面取得好的成绩？ 

1    2   3    4   5   6   7    8    9  

   教师对教学策略的自我效能感        

5. 你能够在英语课堂中向学生提出好的问题？ 

1    2   3    4   5   6   7    8    9  

6. 你能够在英语课堂中从多元的角度对学生使用不同的评价策略？ 

1    2   3    4   5   6   7    8    9  

7. 你能够在英语课堂中，当学生对你的讲解感到疑惑时，轻松地使用课堂英语给学生解

释或提供其他例子帮助学生理解？ 

1    2   3    4   5   6   7    8    9  

8. 你能够在英语课堂中使用多元化的教学策略？ 

1    2   3    4   5   6   7    8    9  

教师对课堂管理的自我效能感        

9.  你能够制止学生在英语课堂上的捣乱行为？ 

1    2   3    4   5   6   7    8    9  

10. 你能够使一位正在捣乱或吵闹的学生安静下来？ 

1    2   3    4   5   6   7    8    9  

11. 你能够使学生遵守课堂纪律？ 

1    2   3    4   5   6   7    8    9  

12. 你能够在你的每一个班级的学生中建立起有效的英语课堂管理模式？ 

1    2   3    4   5   6   7    8    9  
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第四部分. 英语教师的教学实践 

说明：第四部分是关于能够反映你的课堂教学策略的一些情况描述。所有的题项均采用

5 点李克特计分法（Likert scale）计分。根据以下的量表记分方式选择答案。 请根据你

通常情况下的教学实践进行回答。选择那个足能代表你的意见的那个数字。    

―1‖分是“不使用/不同意使用”  

―2‖分是“偶尔使用/有点不同意使用” 

―3‖分是“不相关/不确定”   

―4‖分是“有时使用/有点同意使用”   

―5‖分是“经常使用/同意使用”   

形式导向语言教学实践 

1. 我让学生跟着我或者磁带重复。 

 1   2   3   4   5   

2. 我经常使用听写的方法来检查学生学过的词汇、短语或句子。 

 1   2   3   4   5   

3. 当学习新句型的时候我解释语法知识点。 

 1   2   3   4   5  

4. 我经常让学生在课堂上做翻译练习。 

 1   2   3   4   5  

5. 我的教学目标是让学生记忆更多的基本语言知识点和技能。 

 1   2   3   4   5  

6. 我经常纠正学生错误并且告知学生正确答案。  

 1   2   3   4   5  

7. 我经常让学生大声朗读并背诵单词和课文。 

 1   2   3   4   5 

8. 我经常一句一句地解释新课文。 

 1   2   3   4   5 

9. 我鼓励学生多多练习听、说、读和写的英语技能。 

 1   2   3   4   5  

10. 与让学生参与学习活动相比，我花费更多的时间来解释和教授新知识。 

 1   2   3   4   5   

交际导向语言教学实践 

11. 我经常鼓励学生提问和表达自己的观点。 

 1   2   3   4   5 

12. 我经常让学生做结对活动、小组活动或者角色扮演活动。 

  1   2   3   4   5 

13. 我经常用英语发出指令并让学生按照要求行动。 

 1   2   3   4   5 

14. 我鼓励学生在课堂上用英语表达，也会奖励而不是阻止学生用中英混杂语言。  

 1   2   3   4   5 

15. 我的学生大部分时间在做活动，我只会对他们的学习提供帮助和支持。 

 1   2   3   4   5 

16. 我经常让学生用英语描述图片，并且用英语玩游戏。 

 1   2   3   4   5  
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17. 我播放英语母语者对话的音频磁带并且让学生回答与对话相关的问题。  

 1   2   3   4   5 

18. 我在课堂上播放英语视频并且让学生讨论视频内容。  

 1   2   3   4   5 

19. 我给学生提供真实生活的场景，并且要求学生根据这些情景用英语进行回复和应答。 

 1   2   3   4   5 

20. 我经常模拟真实生活的场景，并让学生用英语进行解决问题的活动。 

 1   2   3   4   5 

 

问卷到此结束。非常感谢您的时间和参与！  


