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APPENDIX A: INFORMED CONSENT (ENGLISH & CHINESE VERSION)

TEACHERS’ SELF-EFFICACY BELIEFS IN RELATION TO PERCEIVED ENGLISH
PROFICIENCY AND TEACHING PRACTICES:
AN INVESTIGATION OF CHINESE PRIMARY ENGLISH AS A FOREIGN
LANGUAGE (EFL) TEACHERS

Dear Participant:

We would appreciate your participation in this research project on teachers’ beliefs and
practices. We are studying Chinese primary English as Foreign Language (EFL) teachers’
self-efficacy beliefs English proficiency and teaching practices through an online survey. The
present study can provide valuable information for teachers and teacher educators in Chinese
primary EFL teaching context. Your answers provided are of vital importance for the study
aiming to help with primary EFL teachers’ professional development and teacher education.
If you would like to participate, please complete the questionnaire and click the submit button
at the end of the questionnaire.

All you need to do is complete this short questionnaire, which should take about 15
minutes.Your participation is entirely voluntary. If at any time you choose not to participate,
feel free to quit doing the questionnaire. All responses are completely anonymous and
confidential; your name will not appear anywhere on the questionnaire and please do not type
your name on the questionnaire or in any fields. Completion and submission of the
questionnaire will constitute your consent to participate. We are not offering any
compensation for participation in this research project.

The risks associated with this study are that there is a minimum chance for the participants to
feel anxiety, to be identified and lose confidentiality through the information collected when
answering the questions as proposed in the questionnaire. The benefits which may reasonably
be expected to result from this study is that the survey will offer participants a chance to
reflect on their own perceptions of learning and teaching English. The research will help both
the researcher and EFL teachers learn about the current levels of teachers’ self-assessed
English proficiency, confidence in teaching English to young learners. Moreover, they will
reflect their own classroom teaching practices. Research shows that self-reflection could
improve life-long learning, which is of critical importance for teachers. This knowledge may
also inform teacher educators and policy makers to improve the content of EFL teacher
training program.

By completing and submitting this survey you indicate that you have read and understand the
information provided above, that your participation is completely voluntary, that you may
withdraw your consent at any time and discontinue participation at any time without penalty
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or loss of benefits to which you are otherwise entitled, that you may save or print a copy of
this form to keep for your records, and that you are not waiving any legal claims, rights or
remedies.

Please save this letter and keep it for your records before you submit the questionnaire. If you
have any questions regarding the research project, feel free to contact one of us: Yun Zhang
( 086-189-1656-9115) Or Dr. Marilyn Draheim (209.946.3254; mdraheim@pacific.edu ).
Thanks again for your help.

Sincerely,

Yun Zhang
Email: ivy.yunzhang@foxmail.com
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APPENDIX B: QUESTIONNAIRE FOR ENGLISH AS A FOREIGN LANGUAGE (EFL)
TEACHERS (ENGLISH & CHINESE VERSION)

Dear Participants:

This is a questionnaire about EFL teaching and practices for Chinese primary English
teachers. I intend to do a study about EFL teachers’ self-efficacy beliefs in relation to
perceived English proficiency and teaching practices. Your answers provided are of vital
importance for the study aiming to help with primary EFL teachers’ professional development
and EFL teacher education. There is no right or wrong answers for the following questions,
however, your answers reflecting your authentic beliefs and classroom practices are most
desired. It will take about 15 minutes to complete the questionnaire. Your time and efforts are
highly valued and appreciated. If you are interested in learning about the research results, |
will sincerely promise to send you the final results after doing analysis. When requesting the
results, all you need to do is to send email to: ivy.yunzhang@foxmail.com .

The questionnaire is divided into four sections. The first part is about your demographic
information as a primary English teacher related to the research, and this is anonymous with
no highly specific and private information requested. The information you provide will only
be used for research purposes and I sincerely promise it will be not be used for any other
purposes or to be disclosed to any third party without your permission. The second part is
related to your perceived English proficiency levels in terms of listening, speaking, reading
and writing skills. The third part is about your confidence and beliefs in teaching English to
primary students. The fourth part is about your classroom teaching activities. For each section
of the questions, instructions are given in terms of how you should answer them. Read the
instructions carefully and make sure that every question is answered.

Thank you very much for your participation in the questionnaire survey and your
support for the research on primary EFL teaching and teacher development.

Part I. EFL Teachers’ Background Information

1. Gender: (1 Male [ Female [ prefer not to answer
2.Age: [150-60 [140-49 [130-39 [120-29 LI prefer not to answer
3. Context of School: [lurban [Jsuburban [lrural [ prefer not to answer
4. Grade level you are teaching:
[JGrade 1 [J Grade2 [J Grade3 [IGrade4 [J Grade5 [J Grade6
LI prefer not to answer
5. School types: [lpublic [Clprivate [linternational school
[IOther (Please specify ) [ prefer not to answer
6. Education: [IHigh School [JAssociate Degree [1Bachelor’s Degree
[ IMaster’s Degree [IEd.D/PhD [ prefer not to answer
7. Major: LIEnglish major 1 Non-English major L1 prefer not to answer
8. Overseas English studying or training experience:
[J Under 1 month
[J Under 3 months
[J Under 6 months
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[J 1 year and under
[] 1- 2 years
[1 Other
L1 prefer not to answer
9. Primary school EFL teaching experience:
[J 0-2 years
[] 2-5years
[] 6-10 years
(] 11-19 years
[J 20 years and above
L] prefer not to answer
10. Have you ever attended any in-service professional education or training session in the
last five years or so?
[J No. (] Yes.
11. What types of in-service professional education experience on EFL teaching?
[1 In-service degree programs in English
[ In-service teacher training programs
[] Others (Please specify )
] prefer not to answer
12. What kind of in-service training programs have you attended in the last 10 years?
[Ja. The new English Curriculum Standards
[Ib. How to use new textbooks or teaching materials
[Jc. EFL teaching theories
[1d. EFL teaching methodology and practices
[Je. English proficiency and cultural literacy
[1f. Observing modeling teachers’ classes
[1g. Educational technology
[1h. Research conferences
[Ji. Others (Please specify)
[ prefer not to answer
13. And how long was the training program?
Under 1 week
Under 2 weeks
Under 1 month
Under 3 months
Under 6 months
Under 1 year
1 year
Other
prefer not to answer
14. As a primary EFL teacher, which area of the following areas do you think are particularly
important for your teaching?
[Ja. English language proficiency
[Ib. EFL teaching theories

ODOOooOoooOdnd
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[Jc. EFL teaching confidence and beliefs

[Jd. EFL classroom management

[Je. EFL student engagement

[Jf. EFL instructional strategies

[J1g. Educational technology, i.e. PPT design

[Jh. Academic research

[Ji. Others (please specify)

L1j. prefer not to answer
15. As a primary EFL teacher, which of the following areas do you think you need to improve
in?

[Ja. English language proficiency

[Ib. EFL teaching theories

[Jc. EFL teaching confidence and beliefs

[Jd. EFL classroom management

[Je. EFL student engagement

[Jf. EFL instructional strategies

[1g. Educational technology, i.e. PPT design

[Ih. Academic research

[Ji. Others (please specify)

1 j. prefer not to answer

Part Il. EFL Teachers’ Perceived English Proficiency Level

This part is designed to ask about your current level of English language proficiency. Read carefully the
description for each level in each of the four language skills, and choose your perceived English level, Then,
tick the corresponding number in Level as shown in the example. The bigger value means the higher level.
Example: This shows that you think your current level is “3.”

Levels: [J1 [is [2 25 03 U35 U4 Oas s [Is5 [le

Listening
Levels Description
1 I can understand a limited number of high frequency words and common

conversational set expressions such as "How are you?" or “My name is ...”.

1.5 Between 1 and 2

12 I can understand simple questions and statements in short dialogues or passages if
they are repeated at slower-than-normal speed.

125 Between 2 and 3

13 I can understand the main point(s) of a short dialogue or passage if spoken at
slower-than-normal speed. | may need some repetition.

[13.5 Between 3 and 4

14 I can understand most of what is said (all main points and most details) at near
normal speed.

[14.5 Between 4 and 5

15 I can understand nearly everything at normal speed, although occasional repetition
may be necessary.
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5.5 Between 5 and 6
L6 I can understand everything at normal speed like a native speaker.
Speaking

Levels Description

1 | can speak using only short question-and-answer patterns such as "How are you?"
"I am fine, thank you."

1.5 Between 1 and 2

Y | can participate in a simple conversation on familiar everyday topics at slower-
than-normal speed. | must frequently pause during conversation.

2.5 Between 2 and 3

13 I can express myself using simple language, but make mistakes and pause a lot
when | try to express complex ideas.

3.5 Between 3 and 4

14 | can effortlessly express myself at near normal speed. Occasionally, | have to slow
down when expressing complex ideas and less-common expressions.

4.5 Between 4 and 5

L5 | am generally fluent, but occasionally have minor pauses when | search for the
correct manner of expression.

[15.5 Between 5 and 6

16 | have native-like fluency.

Reading

Levels Description

1 I can recognize a limited number of high frequency written words and understand
English signs used on the street.

115 Between 1 and 2

Y I can understand simple directions and statements in short passages if they are
written in simple sentences.

12,5 Between 2 and 3

13 I can understand the main point(s) of a short passage written in ordinary English if |
can have some assistance such as the use of a dictionary and a grammar book,
although there are usually some parts that remain unclear to me.

[13.5 Between 3 and 4

14 | can read and understand most of what is written in regular English texts, although
depending on the genre of the texts, | may encounter some unclear words and
expressions and may need to consult a dictionary in order to comprehend the texts.

[14.5 Between 4 and 5

15 | can read nearly everything with ease, although it is still a little slower for me to

read in English than in my native language; | occasionally may encounter some
unfamiliar words and expressions.
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[15.5 Between 5 and 6

16 | can read various kinds of English texts at a normal speed and with ease, just like |
read in my native language.

Writing

Levels Description

1 I can spell a limited number of high frequency words and common phrases.

1.5 Between 1 and 2

Y I can write a short paragraph using simple sentences with basic structures, but |
frequently make mistakes in grammar and vocabulary.

2.5 Between 2 and 3

13 I can write letters and light essays using relatively simple language. | can produce a
few complex sentence constructions but with noticeable mistakes in grammar and
vocabulary. I usually take a long time to write when I try to express complex ideas.

[J3.5 Between 3 and 4

14 I have enough vocabulary and grammatical knowledge to write English with relative
ease, however, | occasionally have some noticeable mistakes in grammar and
vocabulary.

[14.5 Between 4 and 52

L5 I can write English almost like a native speaker, but occasionally | may have minor
unconventional uses of vocabulary and expressions.

[15.5 Between 5 and 6

16 I can write English just like I can write in my native language.

Part 111. EFL Teachers’ Self-Efficacy Beliefs Scale

Directions: Part Il contains statements about the kinds of difficulties you may face when you
teach ENGLISH. Answer the questions based on your usual way of teaching English. Please
refer to the below key and select the number that best expresses your opinion about each
statement. All items are measured on the 9-point Likert scale. “1” is “Nothing” , “3” is “Very
little, <57 is “Some”, “7” is “Quite a bit”, “9” is “’A great deal”.

Self-Efficacy Beliefs for Student Engagement:
1. How much can you do to motivate students who show low interest in learning English?

1

[12 13 [14 L5 L16 07 [18 19

2. How much can you do to help your students value English learning?

1

[12 13 [14 L5 L16 07 [18 19

3. How much can you do to get students to believe they can do well in English?

1

[12 13 [14 L5 L16 07 [18 19

4. How much can you assist families in helping their children do well in English?

1

[12 13 [14 L5 L16 07 [18 19

Self-Efficacy Beliefs for Instructional Strategies:
5. To what extent can you craft good questions for eliciting responses from your students in
English class?
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1 12 13 14 (15 (16 7 [18 19
6. To what extent can you use a variety of assessment strategies in your English class?

1 12 13 14 (15 (16 7 [18 19
7. To what extent can you use classroom English without difficulty to provide an alternative
explanation or example when students are confused?

1 12 13 14 (15 (16 7 [18 19
8. To what extent can you implement alternative teaching strategies in your English
classroom?

1 12 13 14 (15 (16 7 [18 19

Self-Efficacy Beliefs for Classroom Management:

9. How much can you do to control disruptive behavior in your English class?
1 12 13 4 015 16 07 [18 19

10. How much can you do to calm a student who is disruptive or noisy in your English class?
1 12 13 4 015 16 07 [18 19

11. How much can you do to get students to follow classroom rules in your English class?
1 12 13 4 015 16 07 [18 19

12. How well can you establish a classroom management system with each group of your

students in English class?
1 12 13 4 015 16 07 [18 19

Part IV. EFL Teachers’ Teaching Practices

Directions: Part IV contains statements reflecting your classroom teaching practices. All
items are measured on the 5-point Likert scale. Use the scale to select your answer. Answer
the questions based on your usual way of teaching English. Please select the number that best
expresses your opinion about each statement.

“1” as “Non-use /Disagree with use” ,

“2” as “Trivial Incidental Use /Somewhat Disagree with use),

“3” as “Unrelated / Uncertain”,

“4” as “Sometimes Use/ Somewhat Agree with use” to

“5” as “Frequent Use/Agree with use.

Form-Oriented Language Teaching Practices
1. I ask my students to repeat after me or the tape recorder.

1 02 13 04 015

2. | often use dictation to check the vocabularies, phrases or sentences students have learned.
1 02 13 04 015

3. I explain grammar points in detail when we learn new sentence structures.
1 02 13 04 015

4. | often ask students to do translation activities in class.
1 02 13 04 015

5. My teaching goal is to make students memorize more basic language knowledge and skills.
1 02 13 04 015

6. | often correct students’ errors and show them the correct answers.
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1 2 13 4 15
7. | often ask students to read aloud and recite words and texts.
1 2 13 4 15
8. | often explain new text sentence by sentence.
1 2 13 4 15
9. | encourage students to practice more on English skills, listening, speaking, reading and
writing.
1 2 13 4 15

10. I am explaining and teaching knowledge for more time than students participating
learning activities in class.
1 02 13 04 05

Communication-Oriented Language Teaching Practices
11. I often encourage my students to ask questions and express in their own opinions.
1 12 13 4 15
12. | often ask students to do pair work, group work or role play activities.
1 2 13 4 15
13. | often give instructions or commands in English and let student act accordingly.
1 2 13 4 15
14. Students’ use of English words is encouraged in the classroom and mixing English and
Chinese is rewarded, not discouraged.

1 02 13 04 015
15. My students do activities most of the time, | only provide help and support to their
learning.
1 02 13 04 015
16. | often ask students to describe pictures in English and play games in English language.
1 02 13 04 015

17. 1 play audio tapes that feature native English speakers’ conversation exchanges and ask
students to answer questions related to the conversation.

1 02 13 04 015
18. I play English videos in class and ask students to engage in discussions about the video.
1 02 13 04 015

19. | present students with real-life situations and ask them to come up with responses or
answers in English that are appropriate to these situations.

1 02 13 04 015
20. I often simulate real-life situations to ask students do problem-solving activities in
English.

1 02 13 04 015

This is the end of the questionnaire. Thank you very much for your time!



160

fiix B: RiIFHIMAERE
(F3CHR)
Yy se!

X R TN FIERIN Y 5L RE R BH B MR TN IEE
FOM) B AR TETE K AU L BRI Ok R I AT - JE 2 5 AR AR I 1) 45 2 22 0%
Xof /N T O B IRV A R/ S 3B B B A B352SR ) 05 A 5
21, BEHESEARVE AR A 20 SEEOR 0 A A HEME . SRS KRR 2 15 7>
B, ARG T BN TR 12 SR G R A A RO, R K
W T 2 B g RiE T email 550, IREBFE TP REER, WERi%
email L NHBFE: ivy.yunzhang@foxmail.com.

ARG RV BB 2 5 AW A RIAE /NI EZIT AN N S
HARAERE AR, 2R d0H AR NERKE B . BERERE B AU R
i, IR A HEM A S, WASIERA LT EEBUNIEL N &GRS S
=070 IR R R T IEITEE AT, AR 1. HE. RS ERRE. S =80
T R T I IE HUNF A FOE IR P BAE O FME SR — 8 ) 8, 28 DU SR 2 IS TR A L
BN NI i B ER I B ) A A TR A U B, R A AT R

EH BRI Z S, WA R AT T SRR, R N E G BRI/ 2 e
EHUT LR A EEAEH L R RN !

B FEBITHERER

1. PEm: O 5 O %« ORI iE =
2. 4E#y: O 50-60 [ 40-49 [ 30-39 [ 20-29 OAREEE
3. ARRFTALHLIX: O Wi O X OAH O E &
4, FTEE:
142 D244 O34 D454 O5%4% L64EH
O % &

5. OAy DR DEFEER O G5 )
OR 5 &

6. B4y Omb OK%E OF&% Ot Ot OFEESR
7R OYSESSMEEY  DdEEERL OFEES
8. WEANF ST B I
AZT1MH
AZF3 1A
AET 64/
6 MHEIL 4
1-2 4
FoAt 35 1
O 5
9. NFEFEHF AT
0 0-2 4
0 2-5 4
0 6-10 4
0 11-19 4
O 20 &V E

Oddood




161

OARIRiE =
10. £ 22 5N, REB Y LS EIE V2 E skl ?
O %A O fF OARIRiE =
11. YRS i Ar] b e S8 20 A BRI 3751 2
O EERIEE LR 22 i R
O EHRZm R H
O HAh (F )
OIS =
12. 1R 22/ 10 46N, /RS it FhfEERES I T E 2
Oa. i A br £ )
Olb. Grda] {8 FH 37 2806 BB B RL
Oc. JEBEHFHTL
Od. e #2765 Sk
Oe. /K &SR FR=EL
COf. R 22
Og. HEHA
Oh. 2R 2
Oi. HAh (i5 1)
Oj. NEiE#E
13. KRl H Frak 2 A2
bF—JH
ol iy |
SF—1H
MF=AA
LFRAA
o
— 4
HAh GEBID
NEFE =
14, VER—2/NFETEZON, R TR 2 00 7 T A K TR 22 T Oy 2
Ca. JEiEE 5 KF
Ob. B #EHR
Oc. FEEHENE OGS
(Jd. JEiE iR S
Ce. JLERE L ESY
Of. DB HF RS
Og. HEHA, #lw, PPT A&
Oh. AR5
Oi. HAth GHEBID
Oj. NEiE#E
15. fEN—%/NEGOE AN, BN 7 TH B ARAR AN B % $e = 2
Oa. JEiEE S K
Ob. SEiE#EHIS
Oe. JOEHEME OGS

ODO0Ooo0ooodd




162

Od. geif PR &

Ce. JiERE LH%4ESY

Of. SeiE H07 R

Og. ZEHEA, #ila, PPT R4

Oh. 22 RAFF

Oi. HAth GEULHA)

Oj. AEiERE
B, FEHN B RIEERE SIKF
Xy 104 2 R TR R B AT SSEAE 5 B8 KO B A B B S R KIS R Z R B,
I HOE BRI B 5 0B R 1K R ZE IR —R, EEEIAA B R 9EE KF 5 /I .
filn: R AR RN H CRITHEACT N “37 o BUEBK B R E KT .
A [ [Chs 2 25 M3 O35 [4 45 [Os5 [s55 e

Wr 71
IKF iR
1 FARENE B A R 0 s AR VAT H SR, il “How are you?” 8% “My

name is...”

015 | AT 141220

2 IR R F R R I HE R RO, BAENE R AR b A A SO B4 i
i [ AT [l

025 | -F 28328

3 IR L IEH 2B RS OL T, AT DB 5 B R S P R . AT

e B

035 | T 3H4 28

04 FEIRH RSO, AW EEBUR M WE (I R ZW A%
GOEIREDR

45 | T 4H15 2]

05 REB/RFEER, IEFIEEFLT, WM L2 NE.

055 | /-F 586 [

06 | alLg NEEEH R E R B F, BT A%

Hi&

KF ik

1 F T DA 1 B 1) 25l DL A2, 5040 “How are you?” 1 am fine, thank you.”

1.5 T 1A 2 208

2 FELIEF RIS AT O0 T, AT LS5 5T 30 10 1 & a7 1 ) fag St
o HAT BT o 22 H A

2.5 T2 F1 3 2 |H]

3 Fon] LR fa i 5 RIA B Qi EAR, (HR AR S ulRIE B A WA I ik 2 J0 6
RN H A5




163

[13.5 AT 314 2 ]d]

4 T DA BIE IE R BRI F2ARMREEH O, HYREERNENA
WO RIAR, R RS .

4.5 AT 4 15 2 |A]

5 WA LR DIRAIRIE, (H2 LA FHIEMPRIE T B, SR EE
BT A5

5.5 f+F 5 1 6 2 |H]

16 BT UG BHEE — R AR A .

[

KE iR

1 T mT DL A FIR HE 1 i A0 T R VRN PR A b SR AR

015 | AT 1A12 208

12 R T RSO, FaT DU S 8 s AU R I Rk .

025 | T 2413 2 Jd]

3 (EAEB— 2 T BT, ) una 5w 7= s AE LS, Fn] DA AR T35 1 58 S
FEM L, REWREA LN EAKIE R .

035 | AT 381420

4 P AT DA 5] 1352 R0 P i B 4T 5 T R SC AR PR R R 4 A, RV B T SR A
H, RATEES B R — L ANE 2 ARk, HH B A ) MR PR AR SO A
2o

45 | NT 4415 2d]

15 AT DU AA M R S T LT WA, RV D e il b 3R ) S BE ) S e —
Ay BRABRSE R — AR HIR AR

055 | T 5416 2

16 AT DL DL IE )T B A 0 B [5] 5 % F SRT  TE SR N 2, A% IR A s —
¥

Bk

KE #iR

1 AT CAHE A BR AR B i AE YA A

015 | AT 112208

12 AT LA AR G M R A P — BT, (R R AR T R 2
2 AR

025 | AT 2F13 ][

3 FenT DL AR B E SR B EMME . FRATLLS LA B L A Bi45 Ky, B

XA PR REEAIAC R . HRIA BN ENINE, e w &2 ek




164

RIS RS

035 | NT3FM4H

04 FAT B R E R AR BT S 5 AF, (ERARR RS EEREATATL
3 T HE I B R

045 | T 4F5 2]

05 Hr] LB IERHEE SR SE, (ER AR /R ISR AIRE J7 i A
REE IR R IS

055 | T 562

16 HHHFE TR, BB EHESIE—F.

B8 BUTEHRMRBER

Vi B =307 2 0 TURTE DB 22 A2 v o] g 2 T I ) VR X () 1 T I o 1 AR A fR
B HE I LR (B 25 1008, 97 308 38 I B 8 08 3 a8 A/ X A o 1575 490 10 B 1 s LX) 32 114 2
o FTARRIRKH 9 BT (Likert scale) 4y “¥&A 7 it 14y, “4H7
W35, “HY” {154, “BE” 1H74, “dEEZL” 1957
Do Aoy =F Y
1. VRBERS TRl D15 2 ST AN ) A 2
1 12 13 14 15 16 17 18 19
2. VRBERGLE 224 B AN BB 2 5] 2
1 12 13 14 15 16 17 18 19
3. IRAEME L 22 A A H CRERE 78 818 5 =) Uy TH S 47 1 4 2
1 12 13 14 15 16 17 18 19
4. YREERS 5 KK — [R5 BOARATT 1) 7% 78 D08 5 ] 5 TH B AP (R Rl 551 ?
1 12 13 14 15 16 17 18 19
FITSEE W B B FERE
5. VRAENE 7R B R AL A () AR B8 H 4 (19 1) 2
1 12 13 14 15 16 17 18 19
6. VRAENE 7 SER AL A1 2 J0 1) A B 27 A6 A AS TR R PPA S s 2
1 12 13 14 15 16 17 18 19
7. RBEBEAE TR IR, Y2 AR SR B IR B B Bt 2T, b b PR i 5 2 AR i
PR B UL LAt ] T 75 B A S 2
1 12 13 14 15 16 17 18 19
8. VRAEME 7 JE AL A FH 22 o A0 I 202 S s 2
1 12 13 14 15 16 17 18 19
FIFRT LR BB S FERE
9. REENSHI| LA TOE R E S ELT N ?
1 12 13 14 15 16 17 18 19
10. VRAENS i — 07 IE7E 45 BL B D Wl () 2 2 228 ok ?
1 12 13 14 15 16 17 18 19
11, VRBEME (5 2 A 1 < R i 20 e 2
1 12 13 14 15 16 17 18 19
12. URBEFETEAR I RE— AN PEGRL 1) 22 A ST A R B 5 A A B 20 2
01 2 13 14 15 16 07 18 19




165

SIS, SCERHITH R AL

LE: 57 DU B K TS SR F TR M ) — SRS o AT RIS R
5 28 AT AM (Likertscale) k. MRAELL T IR R SULHEE R, IR
AL 0 2SR BEAT 2 o I B A AL R R AR L A 7

VAR R R

“LIpSE AR SRR

YIS

4oy AT SR AR

574 “ G R A

AT A B #F R

1 Pk A PR kA s A
01 2 3 04 5

2. WA WAL TS TR B A A A A AR BT
01 2 3 04 5

3. T H A R I R PR RER TR A U AT
01 2 3 04 5

4. WA FILFEMERE EBES
01 2 3 04 5

5. JIH HARR AL AL 2 I A T R R R A BE -
01 2 3 04 5

6. T4 M LA DO i M A IR 52
1 2 3 04 5

7. P LA A K B A SR AR S
1 2 3 04 5

8. T — R —HIHL R R OL
1 2 3 04 5

9. WHN A EZ LA Ui AT HITHERRE
1 2 3 04 5

10. SikAES HEENAIME, BT 2 M Ta R R A 8 kil
1 2 3 04 5

R M1 H LB

11 B F B AR I ANRIE H D AW AT
01 2 3 4 05

12. AT LA MEINEZ) . DNETESEE A OPEEE) .
01 2 3 4 05

13. WL H VB K IR L I AT R ZRAT 3],
01 2 3 4 05

14, BENFAEARE FHTERIE, R A2 kA R SR RE S
01 2 3 4 05

15, JHIFAAERER T I TAEET B, FR 20 AT 52 3] S 3 B A S H
01 2 3 4 05

16. A H LA TIEMAE F, I B DB,
01 2 O3 4 05



166

17, FRAR TR BT R ) 5 R T I HAk 2 AR [ 55 X AR 5% 1 il AL

1 2 3 4 05
18. TALRE. EHR B HAk A T R 2
1 2 3 4 05
19. Peay FAERMPEIATERI R, I HER AR X LS S JOB AT B E N
1 2 3 4 05
20. AT BN R AT R, Ik A4 F S BT i ok Im R 35 20 o
1 2 3 4 05

&R LR, EHBEEKNENSS!



