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Reconmendations To Improve Communication
Within The Acadesic Cormunity
At The University Of The Pacitic

*  Abstract of Dissertation

The purpase of tnis study was to identify communication concerns and
develop recommesdations for improving communication within tho academic com-
munity at ine Jaiversity of the Pacific,

The subjects were 165 randomly selected members of the atademic communa
ity of the oivarsity of the Pac:fic. The sampie eepresented the following
academic cateqories: university president, academic vice-president, deans/
provosts, cepartwent chairmen, and faculty. 2

Data were gathered with a survey instrument designed by the author to
spacifically elicit communication information for the study. The instrument
contained 60 items with a response continum of strongly agree (S5A), aoree
{A}, disagree (DA}, and strongiy disaaree {S0) with'a not-applicable {MA)
response also included. Statistical tests used to analyze the data were
analysis of variance and independent £ tests.

It was expected that the study subjects would perceive that communication
within the academic community 1s unsatisfactory. The specific study assump-

tions were:

1. Communication withipn the academic community at U.0.P. is
generally unsatisfactory.

Z. Communication between top lewel administrators {university
president ard academic vice-president} and the rest of the
academic community is unsatisfactory.

3. Communication among the colleases, schools, and divisions iy
generally unsatisfactory at U.Q.P.

4. Communication within sach college, school, or divisien is
unsatisfactory at U.0.P.

Sionificant differences in perception were found to exist concerning all
four study assumptions. These differences were between the faculty and the
subjects of the other study group categories, [t was further found that the
trend of differences in perception concerning the existina communication sit-
uvation and how communicatiaon “should be" was also between the faculty and

the subjects of the other siudy groups.

It was concluded that faculty members feel an inability to effectively
comrwnicate their needs and recormendations within the existing communication
structure. However, the academic administrators from the president down
through the depariment chairmesa are reasonably well satisfied with the current
communication situation. The final section of the study was devoted to re-
commendations that would provide communication means which would be sensi-
tive and satisfactorp«jo the eatire academic community.
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CHAPTER I
INTRODUCTION

Commurication is the pulse of an organization, and the 1ife of an
organization is dependent upen the efficiency of information dissemi-
nation and transmission among its members. The astablishnent of cowm-
munication channels among the Yevels of operation is necessary to the
viability of any organization (Knezevich, 1962). Individuals must rely
upon communication with colleaques, superiors, and subordinates since
cooperation is an integral part of organizational success. Bartky
(1956) warns that nothing will destroy an organization’s cohesiveness
more quickly than an ineffective communication system which allows
information to by-pass certain individuals or groups to whom it is
relevant. "Every organization in our rodern world exists in a flux
of change and motion, its survival dependent at all times on the
maintenance of channels, formal or informal, that enables it to reach
its own people and certain other key aroups..." (deMara, 1963 [p. 121).

A primary concern of any organization is the efficient rralization
of its aims and objectives. "Without communication there could be
YTittle agreemant on such important matters as the goals of the crgeni-
zation, how they are to be achieved, and how they might be 2ppraised”
Knezevich, 1862 [p. 80]. The quality of an organization's internal .
comrmnication is directly related to how effectively it meets the on-
going needs of an organization. As organizations change sv nust their
internal communication processes change.

"Communication has been compared to bidding a hand at broidge,

but it is far more than that. It is a richly varied and

comnlex process which offers numerous possibilities for ox-

chanaing ideas and information. It has profiles yei to be

perceived. The new face of communication has yet to be

fully seen; the potential rewards are unlimited if communi-

cation is usced wisely and well®  (Bassett, 1968).



STATEHENT OF THE PROBLEM "

Most institutions of higher education have, in various farms, some
means of jinternal communication among its members. However, many of
these communication forms are not adequately meeting the needs of the
institution's members. Educational institutions, unlike business and
industrial organizations, generally suffer from the lack of a formalized
comnunication system. Good communication facilitates information flow
and insures comprehensive communication coverage throughout an organi-
zation. Systems of internal communication must be developed in higher
education to meet specific institutional needs and implemented to insure
optimal communication efficiency.

The University of the Pacific (hereafter referred to as U.0.P.)
is organizationally an unusual institution of higher education because
of its cluster college concept. This type of organization offers a
degrge of school/college autonomy that is not found in traditional in-
stituticens of higher education. Organizational complexity automatically
compiicates internal communication. Several members of the U.0.P.
academic community have voiced concern about the lack of adequate and
effective internal communication throughout the university. Also, the
university president has recommended that a study be undertaken at U.0.P,
to determine the communication needs and to find a way of providing a
more efficient and effective method of internal comnunication. Because
of the reascns stated, the communication recommendations should imp?ﬁva
overall communicaticn throughout the institution.

PATIORALE

sartky (1956) states that "The success of co-operation is related
to the ability of those co-operating to communicate with one another;
conseguantly the effectiveness, efficiency, and cohesiveness of an
~yanization depend upon its communication system" [p. 77]. Lack of
communication probably presents the greatest problems and limitations
to irstitutions of higher education according to Bunnel and Johnson (1965).

-~
o



The difficulty becomes compounded in a collection of colleges or
universities. As educational institutions become more conplex, com-
munication demands naturally become greater. It is unrealistic to

assume that a static internal communication system can meet the hurgconing
demands of a highly complex organization.

In educational organization, effectiveness is Judged by how well
the objectives of an institution are realized and not by some real or
imagined set of standards (Knezevich, 1962). An open exchanne of ideas
and view points among members aids in the intelligent formulation of
goals and objectives in complex educational institutions.

Effective communication among members of a university community,
conmitted to the achievement of established instituticnal goals and
objectives, contributes to a smooth running organization. Failure to
communicate with individuals who believe they could have contributed
valuable information to campus issues creates credibility gaps within
the academic community. However, if a viable zommunication system is
used properly, many of these problems caused by either lack of or poor
communication can he avoided. Ardrey (1966) states that men, like lower
animals, have a built-in desire for acquisition and retention of terri-
torial holdings. A relevant analogy can be drawn between this anthro-
pological concept and the dynamics of organizational behavior. The
territorial holdings in academia is vested interest in roles and the
implicit right of communicative consultation among colleagues. Confron-
tations resulting from the dynamics of territorial imperative can have
sericus debilitating effects upon the total university community (Ardrey,
1966). According to Dodds (1962), cormmunication between presidents and
deans in higher education is becoming a problem because of the pyramiding
effect of administrative authority. In some instances, small inner cab-
inets are created; and deans, as well as other administrators, must rely
on selected individuals of the elite circle for communication with the
president, A comprehensive and viable internal communication system
thet provides for intended contact, personal and informational, will help

insure a smooth running successful organization.



Stanford (1968) emphasizes that common ground can be identified
for comparing academic and business organizations. Business can learn
fron the university about better management of creativity and partici-
patory decision making. Likewise the university can follow the Tead
of business to discover the means and results of self study and the use
of effective management tools. Modern information technology is a
valuable management tool in academic administration. Such technology
has been largely developed in other organizations, however, so to apply
it successfully to academic organizations a frame of reference is needed
for orientation to the distinctive characteristics of the university.
With this information, realistic recommendations can be made for academia.

PURPOSE OF THE STUDY

The purpose of this study was to identify areas of comwunication
concern within the academic community and to develop recommendations to
correct them and subsequently improve internal communications at U.0.P.
There was no attempt to create a formalized communication systan. Con-
clusions were in the form of a series of narrative descriptibns and
recormendations that emanated in part from the perceptions of the
academic cormunity members at U.0.P. concerning the adequacy of the
existing communication situation as well as how communication "should be"
structured on the campus. This information was obtained from the re-
sults of an internal communication survey instrument designed by the
author and distributed to selected members of the academic comunity
at U.0.P. Supplemental information was included by abstracting relevant
iiformation about communication in higher education according to experts

)
n the field.

.

Study subjucts included top Tevel administrators (university presi-
dent and acadamic v%ce-president) and deans/provosts, department chairmen,
and fasuity selected randomly from the academic cormunity. This infor-
mation was uzed to ascertain if the study population perceived that the
currant internal communication situation was meeting the needs of the

sradeaic copmunity and to identify other perceived needs to improve com-

aTatd



munication throughodt the academic institution. Sone of the major areas
that were investigated to attain the above inforimation follow:

1. What is the current status of internal communication
throughout the academic community at U.Q.P.?

2. At which organizational levels of the academic com-~
munity at U.0.P. are internal cosmunication problems
most prevalent?

3. What are the internal communication problems that are
associated with academic role and status at U.0.P.7

4. What are some of the most successful types or modes of
internal communication in higher educaticnal organizations
according to research literature that would produce
optimum internal communication at U.0.P.7?

5. To what extent do academic administrators expedite or
hinder internal communication within the academic com-
munity at U.0.P.?

6. What are some innovative concepts proposed by experts in
this conmunication field that could be utilized to help
produce improved internal communication at Y.0.P.?

The result of this study was a set of recommendations to improve
comrinication for the academic cowmmunity at U.0.P. The recommerdations
wore constructed using information and ideas solicited directly from
members of the academic community at this university. If the recommen~
dations are implemented and used as constructed, internal communication
within the academic community should improve. Improvement of consmuni-
caticn in this area should in the long run accrue benefits to the

entire dniversity.



HYPOTHESES AND ASSUMPTIONS

Hypotheses were not used to develop the findirgs of this study.
Van Daien has stated that often descriptive studies do not contéin
hypotheses because they cannot be directly tested. However, these types
of studies based on carefully formulated assumptions can reveal “accurate
facis about existing conditions or detect significant relationships about
current phenomena and interpret the meaning of the data and provide ed-
ucators with practical and useful information” (Van Dalen, 1966 [p. 235]).

Therefore the following assumptions provided the basis for this
" study:

T. Communications within the acadenic community at U.0.P.
is generally unsatisfactory.

2. Commurication between top level admimistrators (uni-
versity president and academic vice-president) and the
rest of academic community is generally unsatisfactory.

3. Communication among the colleges, schools, and divisions
is generally unsatisfactory at U.0.P.

4. Communication within each college, school, or division
is unsatisfactory at U.0.P.

U.0.p. is a private four year liberal arts institution with approxi-
mately 3500 undergraduate students. It is located in Stockton, Cali-
fornia. The university is made up of three small liberal arts colleges,
onc large liberal arts divisions, a conservatory of music, schonls of
edication, engineering and pharmacy, a graduate school and schools of
law and dentistry. Because of the unigue structure of the university,
students may take advantage of a full range of academic disciplines and
educational stytes by enrolling in more than one academic division.



Since the university structure is purposcly designed for crossing
academic disciplines, it is imperative that internal comnunication
throughout the institution be maintained at optimum efficiency.

Limitations of the Study

In this study the concern for internal communication was limited to
U.0.P. The study was specifically concerned with the probloms of in-
ternal communication among the members of the academic community at U.0.P.
Although the recommendations developed here have specific application to
U.0.P., with appropriate modifications they could be adapted to other
institutions of higher education with similar organizational structures,
i.e. a cluster college concept. The recommendations are based solely on
infarmation obtained from experts in the field of communication and
perceptions of members of the academic community regarding the existing
comnunication sitvation and how communication "should be" at U.0.P.

Definiticns of Terms

Terms in this study were considered as defined below:

1. Academic community - members of an academic institution holding the
rank or position of faculty, department chairman, dean, provost,
vice-president, or president.

2. Administrators - individuals fulfilling institutional demands by
executing policies related to organizing, allocating, and coordi-
nating human and material resources (Knezevich, 1962).

3. College, school or diwision - a coliection of academic departments
that are related from an academic discipline standpoint.

4. Comnunication - transmission of a message {written or oral) by an
initiator to a receiver {Knezevich, 1962).



5. Dean - an academic administrative officer in charge of a specific
school (collection of departments) in an institution of higher
education {Dodds, 1962).

6. Department Chairman - a faculty member who has accepted specific
adiministrative duties and is in charge of a group of faculty members
from an academic discipline. His immediate adininistrative superior

is a dean (Dodds, 1962}.

7. Effective Communication - the transmission of information in such
a way that the desired effects for which it was initiated are

realized.

8. Higher Education - college ar university education (Webster, 1962)}.
For purposes of this study, the institution considered was the
University of the Pacific, a four-year private university comprised
of several cluster colleges, schools, and divisions.

9. President - the usual title for the chief executive in American
institutions of higher education (Prator, 1963).

10. Top level administrators - university president and academic vice-

president,

OVERVIEW

Ar introduction to the study of internal communication within the

acadanic comaenity at U.0.P. has been presented. The specific problem
to be studied has been gutlined and a rationale for undertaking this
Several basic assumptions have been

particuler study has been stated.
Finally, certain limitations

stated upon which this study will be based.
for this study have been explained and important terms have been defined
as thoy a2 to be used throughout the dissertation, A review of the

Titeraturs of internal communication as it relates to the academic com-

munity of highey education in this study will be presented in chapter two.



CHAPTER 11

INTRODUCTION

Research in the field of human communication has increased at a
tremendous rate during the last decade. This is partially because
communication is especially difficult to define and consequently
individuals are interpreting it to meet their neceds. Minter (1968)
pointed out that there has not been a completely acceptable definition
of communication formulated by researchers in the field. Another
reason for the great amount of communication research is found in the
vested interests of researchers in many academic disciplines. In-
vestigators in more than twenty academic disciplines have actively
been doing research in various areas of communication (Knower, 1966).
Thus far, however, there is no formal discipline or set of principles
established in the field of communication. According to Brown (1965},
a formal discipline in communication will be developed only through
continued study and investigation of individualized and specific

communication problems.

A great deal of the communication research that has been done
during the last decade has centered around public education. Several
investigaticns have dealt with specific problems of communication
within school districts (Peters, 1960; Engel, 1962; Myers, 19665 Kamp-
schroer 19733 and Weinberg, 1974). These studies have covered such
topics as communication between irdividual school units and central
offices, bctween.superintendents and principals, and between principals
and teaching faculties, to name a few. Similar communication problems
exist in institutions of higher education, but there has been very
1ittle vesearch reported in the Titerature for this level of education.
Colleges 3nd uniyersities, just like big business and industrial
organjzalions tend to become highly bureducratized. As an crganization
increases in complexity, there is a proportional increase of communi-
cation problems within the organization, (Whitehead, 1964}. According
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to the literature, researchers in business and industry are attempting
to solve their communication problems (Stanford, 1968). Stanford
(1968) states that unfortunately researchers in higher education are
not following the lead of their counterparts in business and industry
in attempting systematically o work out college/university communi-
cation problems. The concern with communication in higher education
chould be a concern of all members of collegefuniversity communities,
and of special concern to administrators of these institutions. There-
fore, attempts to solve cormunication problems in higher education
through scientific research should be welcomed and encouraged.

In order to review the Titerature in a reasonable frame of reference,
the material in this chapter has been categorized as follows; 1) general
communication theory., 2) communication in higher education, awd 3) com-

munication models.

COMAUNICATION THECRY

Mortensen {1972) has stated that the aim of conmunication is to
sransform raw sensory cata into conscious experience. 1t was pointed
out in the introduction of this chapter that the field of comnunication
is extrercly broad and involves many academic disciplines. Therefore,
tremely difficult task to discuss communication in Lerrs
anageable and intelligible without losing the
Rerlo (1960) has stated that com-

it is an &4
narrow ensuah to be m
jmport of the broader jmplications.
sunication purpose must be specified in such a way that it is:

1. not logically contradictory or jnconsistent with itself.
pahavier-centered.

epecific enough for us to be able to relate it to actual

L N
. e

commpication behavior. .
4, consisient with the ways in which people do compunicate.

ceveral auticrities in the field of comnunication have defined communi-

cation as Tollows:
1. Comaunication is not merely tr
head of cne person to that of another, bu

ansmission of ideas from the
t signifies shared
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meanings. “Shared" in this context implies not only that
persons use a word in ways sufficiently alike to understand
each other, but that the meaning of the word has to do with
conjoint or conmunity action (Sherif and Wilson, 1951).
Communication - This is the ebb and flow of feelings and
ideas among people. It is reading, Tistening, speaking,
writing, depicting. It is comprehending and making com-
prehensible that which one wishes to communicate. It is
the desire to make one's feelings and ideas crystal clear
to others (Campbell and Gregg, 1957).

Cormunication Behavior - The behavior taking place between
individuals as a result of which common understanding is
obtained {Smith, 1950}.

Communication - The broad field of human interchange of
thoughts and cpinions (Redfield, 1958).

Communication - The means by which information is trans-
mitted and opinions and attitudes formed (toviand, 1948).
Communication - At its simplest, it is the transfer of ideas
from one mind to another. All communication is essentially
the transmission and reception of ideas (From Baltimore
Builetin of Education, 1953).

Communication - A process of giving and receiving facts,
ideas, or feelings (Culbertson, 1955).

Communication - The possibility of accomplishing a common
purpose and the existence of persons whose desires might
constitute motives for contributing toward such a cowmon
purpose are the opposite poles of the system of cooperative
effaert., The process by which these potentialities become
dynamic is that of communication {(Barnard, 1958).
Comaunication - A two-way process through which "decisional
pramises are transmitted frain one member of an organization

to anocher” (Simon, 1957).
Cumamunice tion - A means of informing, a means of educating,
2 means of directing; it is the energizing substance that

flows through the organizational structure (Hagran and Schwartz,
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1958},
11. Communication - Communjcation occurs whenever persons attri-
bute significance to message-related behavior {Mortensen,

1972).

Experts in the field of comnunication warn us abeut-dismissing
poor comnunication or the Tack of comnunication with the cliche “"com-
munication gap". This suggests a total absence of communication which
in actuality rarely octurs. Rather than total absence of communication
there is usually imperfect communication resulting from a series of
barriers. Successful communication is a matter of bridging itndividual
differences in viewpoint and interpretation. According to Mortensen
{1972), communication does not necessarily stop simply because people
stop talking or listening.

These definitions of communication are centered on the concept of
transaction. Any transaction, by definition, invelves a process of
interacting forces which are in a state of constant change. Dance
(1367) says that a communicative transaction changes in the very act

of examining it.

Communication is Dynanmic

Communication should not be conceived as a simplistic series of
mechanistic changes as in the domino theory where ona event naturally
causzs a change on down the Tine. Rather, a dynamic change occurs when
an indefinitely large number of particulars interact reciprocally and.
continpously. Cemmunication is not an all-or-nothing situaticn, but
is analogous to a rheostat that permits a gradation of change in a
light (iortensen, 1972). ‘

Berlo (1960} emphasizes that a concept of dynmamic intsraction is
central to understanding the process of communication. From the stand-
point of interaction, conmunication is an attempt to caumé."i-hd'i-;.idu:;]s
through the producticn and reception of messages that have meanings for
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both. The process of interaction requires all persons to try to per-
ceive the world as another person perceives it in order to truly under-
stand the message that is being communicated. Common experiences create
perceptual similarities and communication becomes easier. The more com-
plex a perceptual experience becomes, the greater will be variation

in perception.

Despite the barriers that exist in the communication process, humans
do comnunicate. Mortensen (1972) states that "dynamic change implies a
transaction that is not static, yet through all the fluctuations main-
tains its stability and identity. There is a certain evolving, clastic
quality to the experience of communicating with another human being”

[p. 151.

Communication is Irreversible

Once a message has been communicated, as intended or otherwise, it
cannot be taken batk. This concept is analogous to the story which
emphasizes that a man can't step in the same river twice. The act of
stepping into the river has irreversibly changed both the man ard the
Research by Mortensen (1972) has shown that the act of per-

That is, there is no sharp beginning
The assumption related to this concept

river.
ception is not a discrete event.
or sharp ending in perception.

is that individuals who engage in communication do not qo back but only

go forward from one state to the next. If this concept of copmunication

is accented, it can be seen how extremely important it is for people

to perfect commwnication skills. "Human exverience flows as a stroam,
- & g (]

in a single directiion leaving behind it a permanent recerd of man's

communicetive experience "{Barniund, 1968 [p. 93]).

Communication is Proactive

Han is not a passive agent in the comrunication process. Anyone

engaging in cosmunicative bechavior does so proactively which irvolves &

total immediate field of experience. Therefore, a student of conmun-
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ication, or anyone interested in the field, must consider comaunication
behavior from the standpoint of perceptions, emotions, belipfs, as well
as one's entire frame of reference,

The human organism has a great capacity to interpret cues in various
ways that come through the senses. According to Mortensen {1972) there
is an abundance of evidence that incoming sensory data are amplified,
selected, and transferred into patterns that fit the expectations of the
individual. There are other constraints upon the receiver of a message
that also can complicate the communication process. Berlo {1960} points
out that a communication can be effected by the receiver's communication
skills, attitudes, knowledge level, culture, and position in a social
system. Therefore, because communicators are proactive in communicaticn
behavior, the entire process becomes more complicated as the message
becomes more involved and as the amount of communication increases.

Communication is Interactive

Communication is an interactive process involving the physical and
Meaning comes about when one interprets

symbolic realins of experience.
G. A. Kelley (1363)

or assigns significance to objects of experience.

vrote:
A person can be witness te a tremendous parade
of episodes, and yet, if he fails to keep
making something out of them, or if he waits
until they have occurred before he attempts to
reconstrue them, he gains little in the way of
experience from having bea2n around when they
happened, It is not vhat happens around him
thet makes a man experienced; it is the suc-
cessive construing and reconstruing of what
happens, as it happens, that enriches the
exnerience of his life [p. 731

intarzciion in communication takes place on two fronts: an intra-

Between two o more individuals in which all maintain a shared frame
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of reference. The concept of interaction also involves interdependence.
“Interdependence is a mutual influencing process among countless factors,
each funtioning conjointly so that changes in any one set of forces
affect the operations of all othéer constituent activity in a total field
of experience” (Serenc and Mortensen, 1970).

Communication is Contextual

The context in which communication takes place has great influence
upon how messages are interpreted. Circumstances influence how a person
attempts to communicate as well as how another interprets that communi-
cation. For example, messages communicated in a familiar and warm
atmosphere, such as the home, will be handled in a distinctively dif-
ferent way than those communicated in a more sterile and perhaps threat-
ening situation such as a formal meeting. Brockriede (1968) describes
this as the encompassing situation, which is an implicit set of rules
or codes that causes a person to act or react in certain ways according

to given types of social situation,

Certainly, the contextual concept of communication nas implication
upon authority levels within organizations as well as in social situations.
Many factors based on role and status within an organization, for example,
will affect communicative behavior.

COMIUMICATION IN HIGHER EDUCATION

Formal internal communication in higher education is complex and
involved. Mayer {1970) emohasized that developing effective internal
communications in educational institutiors is a most difficult assign-
ment. Adwinistrators must use an array of comuunication instruments and
media, sonie of which will be successful and some will fail. The greater
the effectiveness of comnunication, the grealer can be the staff support
for the schocl program and the administrators. It was reported by the
Federal Health, Education and Welfare Department (1967) that college
enrollments in the United States, at that time, had more than tripled in
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the last twenty years. Subsequently, academic institutions have increased
in size and number and as organizations grow, problems of toordination

correspondingly grow.

It might appear, after only a cursory analysis of communication in
colleges and universities, that it simply follows the established organi-
zation chart of an institution. That is, communication flows either up-
ward or downward according to the 1inkings of various positions in an
institution. This type of communication analysis does not account for
lateral, informal, or by-pass communication and also does not consider
quality of or adeptness of communication by the individuals involved,

In reality, the institution is made up of a web of communication lines
bound together by the arrangement of juncture points. These juncture
points represent an almost infinite number of communication possibilities
within the institution. An organizational chart should not be equated
with communication structure since communication takes place between
people and not between jobs or positions (Ross, 1962}.. The prime pur-
pose of communication in higher education is to effectively relate all

the various functicns of the institution to each other for optimum

accomplishkment of organizational geals. Continual evaluation, modi-

fication, and adaptation should be carried on within an institution

to seek the best possible means of attaining the goal of successful
commenication. Mayhew {1965} has said "it is generally recognized

that higher education is an increasingly complex, expensive, and incom-
prehensible enterprise which is desperately in need of batter management”
[p. 287]. Ross (1962) delincated institutional cemmunication into three

brcad categories: 1) communication between individuals and groups such

as between the president and the academic serate, 2) cepmunication between
groups, as between committees, and 3) communication within groups.
Obviously, these categories represent a massive communication network

when placed within the framework of an entire institutien.

Special Cemmunicaiion Problems of Cluster Colleges

Gaff (1971) outlined several unique preblems that are experienced
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by institutions structured on a cluster college concept. He defines a
cluster college as a semiautonomous college on the campus of a larger
institution. This type of academic structure is often patterned after
Oxford Un1ver51ty in England. The mission of a cluster college is to
provide a unique type of undergraduate education that offers flexibility
for innovation and experimentation in an atmosphere that is more manage-
able than the conventional academic institution,

Obviously problems of implementation, development, and special
difficulties that are produced as a result of their very structure must
be dealt with. These special problems are compounded by the ongoing
concerns of the larger institution of which they are a part. Gaff (1971)
sucgests that the cluster college structure has led to real differences
among the several schools that are comprised within the larger institu-
tion. There has been concern over the relative status and power of
each school especially where disparities exist in size, wealth, or

quality of a program.

What special internal communication problems are posed by the cluster
college concept? Such schools are unique entities with varying degrees
It has been noted that some cluster colieges overtly attempt
yas from the larger institution or conversely, some are
Special care then must be

of auvtonony.
+n divorce themsel

viewed as orphans by the larger institution.
taken to insure that optimal internal communication exists throughout the

entire struciure of the institution. Strategies to prevent or to minimize
unanticipated difficulties of cluster colleges should be employed by those
imvoived in or considering involvement in such a collagiate structure
tnrough an awareness of their special problems.

Key Comminicators in Hicher Education

that the president of an institution is the

Ross {1962) has said
The rationale for this state-

most impovtant communicator on campus.

mant is the centrality that prestdent1a] conmunication provides for the
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rest of the institution. It becomes a base to which most other campus
comnunication activity may be related. Naturally, consideration must be
given to individual campuses where the president's role may be differently
interpreted, Some institutions would place the primary communicator title
on a vice-president or another individual so designated by the institu-
tiomal structure. Whoever occupies this position must be skilled in the
art of communication since he sets the communication tone that pervades
the institution. Following the president or the prime "communicatar
designee", are first rank administrators who usually bear the title of
vice-president, dean, or provost. Second rank adminisiraters such as
department chairmen and certain directors become key communicators because
of title, role, or position of influence. Finally, specially assigned
positions of influence within the institutional structure create another
level of key communicators. The type of communication structured above

is primarily of a downward direction and based primarily on role and
status. Petry {1958) observed that the post World Mar I enlargement

of academic machinery in colleges and universities "has been largely
accomplished by the introducticn of new officers--vice-presidents and

the 1ike--to occupy positions between top administrative officers and

the faculty.” This has complicated the administrative function of

the whole university. It has also complicated the communication process

within institutions of higher education. It is certainly recognized

that nther individuals within higher education may be wore important
communicators despite the absence of formal designation by role or status.
The importance of opltimum communication throughout the academic com-
munity will be considered in the next section.

Internatl Communication in Academia

willbern (1958) has said of communication in 2n academic bureau-

cracy:
A bureaucracy of considerable size has a.difficult
problem of internal cormunication, a subject that has
received a considerable amount cf attention by students
of public sdministration. Formal and informal com-
municatios both become very important. There needs



19

to’be a way of collecting information and of dis-

tributing it and arranging it for feedback so that

there will be some reaction to information com- :
municated in either direction. Faculty meetings, ’
semates, councils, committees, reports, regular '
bulletins or house organs, and particularly the

college newspaper, becomes channels for both com- |
nunication and the social process of decision i
making. It might be suggested that there is a very .
high negative correlation between the degree of |
internal communication and the amount of friction |
between faculty and administration [p. 234].

A

A distinction can be drawn between communicative processes in
educational organizations and other organizations. Corson {196Q) says
that the concept of participation in educational organizations gives
faculty a great deal of authority, responsibility, and freedom that
non-managerial participants in other organizations do not have.
Despite the participatory responsibilities in academia, Dedmon {1370)
believes that universities are inclined to let communication needs take
care of themselves, He further expresses doubt that universities
make comparable attempts that non-educatioral organizations do to

facilitate communication between its members.

According to the literature (Corson, 1960, Dedmon, 1970, Petry,
1958), the major communication problem in higher education Ties not
in dewnward communication from the president at the top to faculty
membars, but rather in effective communication emanating from the
bottcm upwards. Corson {1260) has said that "it is the basic academic
unit, the department, that poses problems of coordination that are
uainue to the college or university" [p.33]. He further explains that...
“susstantial independent authority for making various decisions is
allocated beyond the trustees and to the faculty as a group, to indi-
vidual teachevs, Lo department heads, to deans, to coaches, and to adain-
istrative offices® [p. 11]. Dedmon (1970) believes that the most mean-
ingful communication among faculty takes place in comuittees and in
departmental waetings. “The department is the fundamental unit in the

uriversity and intradepartmental communication, is not surprisingly,
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the most important communications® (Dedmon, 1960 [p. 318].

Assuming that faculty participate strongly in decisions and educa-
tional policy, a better means of communicating their opinions and feelings
must be found within the institution. Great emphasis, in the literature,
is placed on the consultative function in higher education. Dodds (1962)
states that "governance of a callege or university is characterized by
an extraordinary emphasis on consultation" [p. 72J. The aim of con-
sultation is to integrate variocus and diverse viewpoints to obtain
better results than could be obtained by participants acting as in-
dividuals. MiTlett (7962) agrees with Dodd, "the college is characterized
as a comunity of shared authority and not a hierarchy. Conflict is
normal and consensus is the best means of dealing with it" [[p. 260].

A question to consider is, what is the best communicative means of
realizing the consultative process in higher education? One way is to
critically assess the current comuunication system or means., Dedmon
(1970) states that failing to assess internal communication networks,
causes organizations to fall into a vertical communications syndrome.
This is typically characterized by cormunication according to an
organization chart. Such communicaticn starts at the top with the
president instructing that such-and-such receive communicaticn, or low
ranking personnel starting communication in lock-step fashion up the

rganizational ladder.
g

Communication Problems in Higher Education

Ross {(1962) in his study of communication in highar education identi-
fied several areas of miscommenication which centribute to general ccm-
runication problems on campuses. These patterns of miscommunication 1n-

1. misunderstanding of instructions.

2. lack of notification of affected persons.

3. failurs to issue a correction to a previous coimunication.
4. failure to compiete a communication.

5. absence of key individuals from conferences, committees, or
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meetings.
6. deterrent effects of insulating barriers such as secretaries
or receptionists.
Many of the problems mentioned above can be attributed to either indi-
vidual ineptness of communicating or insufficient knowledge of communi-
cation skills and principles.

Institutions of higher education are traditionally conservative
and resistant to change. Consequently, innovation of any kind will often
meet with opposition in the name of tradition. Recciprocal communication
between administration and faculty has been a central problem on most
campuses (Demerath, Stephens, Taylor, 1967). Many individuals subscribe
to the notion that the adwministration in higher cducation exists to
serve the faculty and not to guide, direct, or criticize, Skilled admin-
istrative communicators often find that faculty support can be gained
more by suasion and non-direction than by fiat. Poor comnunication
within an academic community can result from the Tack of communication
expertise of the members of the campus ccmmunity.

Rourke and Brooks (1966) point out that deciding what to cormuni-
cate is a problem for many administrators. Once this decision is made,
an additional problem of deciding to whom information should be com-
municated is posed. Too much cormunication can be as harmful as too
little communication and possibly work at cross purposes to the goals of
the institution. The problem of deciding who should know what is a
common prob?em for an executive in any organizaticn. The president or
vice-president must call forth his best communication technigues and

skilis to handle these situations properly.

Optimization of Communicatjon in Higher Education

Positiva stens can be undertaken to improve communication in an
institution. An initial step might be a thorough examination of all
communication procedures within an institution by means of an evaluative

instrument (Rcse, 1962). One result of such an examination viculd be
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stimulation of thinking about communication regardless of any immediate
changes that might be gained. It could also Tead members of the insti-
tution to recognize their own communication inefficiencies. Strong
points of the communication system could be emphasized and used as a
nucleus for further improvement. Conversely, the ramifications of

poor communication practices could be pointed out and corrected.

To realize optimum communication in colleges and universities,
all segments of the university community should feel that they have
adequate and sensitive communication channels by which to accomplish
their assigned tasks. The achievement of such a comunication system
involves the establishment of an on-going program of revisicn and improve-
ment. Ross (19562) states that a program of this kind should be a campus~
wide effort and should include:

1. an examination of the present communication situation through
the use of a diagnostic study.

2. implementation of carrective action such as adoption of
standardized forms, purchase of certain comunication equip-
ment, implementation of a model, etc.

3. continuous auditing of comnunication practices and keeping
the campus comrunication censcious.

4. use of media that are organized so that communicaticns move
Guickly; are routed through as few intermediate points as
possibie; are brief, clear, and concise; and wove auto-
matically through prescribed channels.

5. organizing communication activities so as to be quickly
adaptable to changing conditions and so that channels remain
clear for prompt and accurate feedback.

6. due recognition should be given to special problems irherent
in administrative-faculty cormunication which include specific
technigues to make allowances for particular personalities
ard organization peculiarities.

7. obtaining knowledge of best communication technigues by
examining practices at other institutions and surveying

cenmunication literature.



23

8. providing for budgetary consideration of adequate conmmuni-
cation equipment and facilities.

9. keeping individuals aware that communication activities
should be planned just as other functions are planned, (i.e.)
avoid peak loads, allow lead time, and minimize time factors,
but maintain effectiveness.

16. encouragement of innvoation and experimentation in cosmuni-
cation.
Optimization of communication in colleges and universities depends
greatly on the willingness to recognize that there is no such thing
as final and complete efficiency in cammunication but there must be
ongoing improvement of techniques and processes.

COMMUNICATION MODELS

A convenient and reasonable way to approach the subject of general
conmunication is to consider the impact that models have had upon the
communication field. This is an area of communication that is receiving
a qgood deal of attention in the research Titerature and should be
studied for a well rounded understanding of the field.

The student who is investigating the area of comunication models
wiil quickly discover it to be extremely broad and encompassing. It
seems recessary, from the outset, to define the term end delinecate the
parameters in order to discuss the matter intelligently. Morlensen
(1972) states that a model, in the broadest sense, "is a systematic
representation of an object or event in idealized and abstract form"
[p. 297. This representation can take the form of a diagram, chart,

mathematical equation, comparison, etc.

Stanford {1968) in his study has listed several characteristics of
nedels that have relevance to organizational communication:
1. Medels contain great potentiality for realistic portrayai of
Low comnunication really works, because they are based on the

notion of interaction of certain elements.
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2. Models have certain mechanistic properties which Jend them-
selves to labeling, manipulating, amd even mathanatical
analysis.

3. Models permit an easy interchange of jdeas between the social
sciences and the communication engineering sciences where
much work has already been done in studying the technical
aspects of communication.

How appropriate are communicaticn medels in institutions of higher
education? Doi (1965) points out that research in organization and
administration of higher education has shown an increasing interest
in the applicability of communication and decision theories and models.
Heneman {1958) draws a comparison betwsen business orcanizations and
university organizations in his statement that “business is devcloping
and refining tcols and practices which nead improvement in universities
including: 1)management tools and techniques, 2) perscnnel managosent,
3} communication planning, and 4) Tong range organizational planning”
[p. 45). He also suggested that university administration can learn
from business the results of a wider range of research efforts, the
application of self study techniques, and a numher of management tools.
There has been much more systematic research in business than in educa-
tion. There are many communication networks that Tink individuals
together on any campus. HMany lend themselves to incorperation into a
comrunication model such as telephone networks, campus mail, campus
newispapers, coinittee structures, letter/memo networks, face-to-face
networks, faculty meetings, and facuTty newsletters. These various
comminication natworks and media perhaps should be cvaluated ard at
soma point be adapted into an intelligible comprehensive comnunicaticn

msaatl at U,0.P.

Advantages of Mcdels

Hodels, according to Chapanis {1961), clarify structure of CO”plexr
evants by reducing complexity to simple and familiar terms. 18Ry wErs

hat to look for and how to focus on the major elcmentis of what is said

¥
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and done. Mortensen (1972) states, "the aim of a model is not to ignore
compTexity or to explain it away, but rather to give it order and co-
herence” [p.31]. The use of a model minimizes the danger of becoming
sidetracked by certain particulars whose influence cannot be predicted.
A model also allows for isolated pieces of information to become a part
of a meaningful pattern.

Carney (1972} believes that models give a certain degree of conscious
control over basic assumptions. He states that "levels of thought where
normally unconsciousness prevails are influenced -- for instance, as to
the full range of impTications of a frame of reference " {p. 126]. A
large scale model of the systems type provides the advantage of a
gigantic frame of reference in which to deploy lesser scale models.
"System models enable the testing of alternative models in coping with
part of the overall investigatory framework, or even the testing of
alternative overall frameworks” (McClelland, 1966 [pp. 93-65]). Even
though the overall framework is extremely complex, it can be brought
into line with the needs of the situation.

Eross (1953) lists the advantages of models as follows:

1. Models provide a frame of reference for consideration of a
problem.

2. Science has used models successfully to develop successful
predicting systems.

3. HModels bring into the open the problem of abstraction.

4. Models presented in symbolic language have the advantage of
the manipulative faculty of that language.

Models also have heuristic value in that they provide new ways to
conceive hypothetical ideas and relationships. Conventional modes of
thought when exposed to more idealized modes of representation may take
on naw perspectives. Lackman (1960} states that “often the novel
canceptien of old problems reveals misguided assumptions, exposes gaps
in knowledge, and eventually leads to new attacks on unknown territory"

Lp. 1I5L
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Limitations and Disadvantages of Models

The use of models also carries certain disadvantages. Carncy
(1972) cautions, "the price of using models is ctermal vigilance"
Cp. 129]. When using models, certain things are focused upon at the
expense of turning away from others. Perceptions and findings can be
distorted by various degrees of insensitivity that are imposed by
the model. Carney (1972} further suggested that because of the
frailty of human faculties and cognition, this occurs whether one
uses a model or not.

Another criticism of model use is that they can permit over=-
simplified ways of conceiving problems. At times, more is read into
a model than what is actually there. HModels, therefore, can be mis-
used and caution must be taken to not expect more from cne than the
purposes for which it was designed. Kaplan (1964) states, "Science
always simplifies; its aim is not to reproduce the reality in all its

complexity, but only te formulate what is essential for understanding,

pradiction, or control" [p. 2807. 1If a model ignores critical variables

and relationships, it is open to the charge of oversimplification.
Carney (1972) says, "It is important to remecmber that a model simply
posits that in specifiable ways, not in total, the thirg being modeled
acts 'like this' [p. 33]. Barnlund (1968) countermands the charge of
oversimplification by stating, “Clearly, oversimplification may be a
shortecoming in designing models, but this risk is inherent to thcught
jtself and does not disappear when one vows to avoid making scientific

parallels" [p. 234].
fhe scale of a model can bring about certain problems. Somathing
tha* may werk one way in the small scale of a medel way work differently

in terms of the large scale of reality. Caution must be exercised to

assure that tae model being used fits the situation baing medeled. A
change of scale could involve a change in relationships.

Bross {1953) discusses certain disadvantages of models as follows:
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1. The model is subject to the usua) dangers inherent in abstrace
tion,

2. There is no guarantee that the time and effort in constructing
the model will pay dividends.

3. The symbolic language is also subject to limitations.

4. There is the danger that a scientist may become so devoted to
a model, he may insist that his model is the real world.

Carney (1972) succinctly states the case for models:

Apparently we tend to make sense out of the stimuli
that unceasingly bombard us by organizing them in
various simplified forms. If you want to call this
process the objective reporting of fact, no one can
physically stop you. Part of this objective re-
porting or simplification or whatever is this busi-
ness of recoding the stimuli we choose to perceive.
When such recoding is done consciously, with some
attempt at rigor, it is called using models. It

is rather like using eye-glasses to offset an
astigmatic condition. How can it be known that
they won't work, until they have been tried? [p. 131]

After careful consideration of the positive and negative aspects of
models, the author decided that development of a communication model for
this study was inappropriate. It appears that this research paper is
somewhat of a pioneer study in the field and the major mission is to
identify and isolate some of the primary communication concerns in higher

education. However, a follow-up study focused on a communication model

would be extremely beneficial to the field.

SUMMARY

This chapter contains a review of the literature of intermal conmuni~
cations as it related to higher education. The following areas of communi-
cation were explored: general communication theory, internal comunication
in higher education, and the purpose, advantages, and disadvantages of com-
munication models. The literature supports the advisability of continued
research in the field or organizational communication, particularly in in-
stitutions of higher education. The procedures and methods used to investi-
gate and gather data concerning the subject of communication within the
academic community at U.0.P. will be discussed in Chapter III.



CHAPTER 111
METHODS AND PROCEDURES
INTRODUCTION

This study was designed to identify communication cencerns and
develop recommendations for improving communication within the academic
community at U.0.P. Presented in this chapter are the methods and pro-
cedures used in conducting this study. Included is a description of
the population, selection of the samples, the construction and admin-
istration of the survey instrument, and the statistical analyses of

the data.

The 1973/74 U.0.P. catalog lists three hundred and sixty three
individuals who hold academic rank ranging fram professor to lecturer.
These academicians are represented in the following colleges, schools,
or divisions; College of the Pacific, Raymond College, [lbert Covell
College, Callison College, School of Education, School of Ergineering,
Conservatory of Music, and School of Pharmacy. The schools of Dentistry,
Law, and Medical Sciences were not considered as part of the population
bicause of the specialized character of each which allowed for autonowous

operaticn as separate units.

SEMPLE SELECTION

The ponuzlztion was dividad into five categories for fthe purposes
of this study, The university president, acadenic yica-president, and
deans/peovosts of each college, school or divisfon were included in the
study because of their key communication roles in the institution.
Fifty sercent (15) of the department chairmen and fifty percent (140)
of the Faculty members were randomly selected for the study.

Using a table of random awmbers in General Statistics by Haber and

28
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Runyon (1971), two separate random samples were drawn. Each department
chairman’s name was numbered as it appeared in the 1973/74 U.0.P. cata-
log for each department included in the study. Fifteen chairmen were
then randomly selected from that 1ist. Raymond College, Callison College,
and Covell College are not structured on a departmental basis, therefore
no department chairmen from these colleges appear in the sample. The
faculty sample was drawn in the identical manner; however, individuals
holding the rank of adjunct professor were excluded from sample consid-
eration because of their unofficial ties to the university. A total of
one hundred and forty subjects comprised the faculty sample.

It is expected that the results obtained from the selected samples
will closely agree with the results that would have been obtained had
the entire population been included in the study.

INSTRUMENT DEVELOPMENT

B survey instrument was designed by the author to specifically
elicit data for the study. The instrument was constructed after
several meetings were held with members of the author's dissertation
comaittae who hawe considerable expertise in tha field of communications.
During these meetings pertinent waterial was discussed for inclusion in

the survey instrument.

it was important that the statements used in the survey instrument
wera within the frame of reference of each respondent in order to pro-
duce accurate data on which to base study implications and conclusions.
This was a difficult task since some subjects obviously had more compra-
hensive krowledge than others about the University because of position
ard terure at the institution. A response continuum was built into the
survey instrument which alloved subjects to strongly agrea {SA), agree
(A), disagree (D), or strongly disagree (SD} with the survey statements.

{Additicnally, a not-applicable response category was included in the

instrument. The purpase of this category was to allow for response to
those itews about which subjects had insufficient knowledge,)
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The survey instrument was designed to extract information in
several categories that would then be used as a basis to formulate
comnunication recommendations. One section of the instrument was de-
voted to statements intended to test the assumptions outltined in
Chapter I. Another major portion of the instrument was used to elicit
perceptions by the academic community about the current communication
situation as well as about how communication "should be" on the U.0.P.

campus.

The following major aress relevant to the study were used as a
basis for the development of individual survey items;

1. What is the currant status of jnternal communication
throughout the academic community at U.0.P.?

2. At which organizational levels of the academic com-
munity at U.0.P. are internal communication problems

most prevalent?

3. Uhat are the internal communication problems that are
associated with academic role and status at U.0.P.?

4. What are some of the most successful types or modes of
internal communicetion in higher educaticnal organizations
according te research literature that would produce optimum
internal communication at U.0.P.?7

5. To what extent do academic administrators expedite or
hinder internal communication with the academic community

at U.0.P.?

6. What are some of the innovative concepts proposed by
experts in the conmunication field that could be utilized
tc help produce iaproved internal comnunication at U.0.P.?
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VALIDATION OF THE INSTRUMENT

A preliminary draft of the survey instrument was constructed and
submitted to the author's dissertation committee for comments and
criticism. The first draft contained fifty-cight statements to which
the subjects were asked to respond by marking strongly agree, agree,
disagree, strongly disagree, or not applicable.

A11 necessary changes and/or modifications were made in the survey

instrument in consultation with the panel of cxperts. Some statements

were deleted when it was found that the information requested was un-

necessary or not pertinent to the study. Other statemenis were added

where more specific information was required or additional information
was needed to provide clarification of pertinent areas.

Once again the survey instrument was submitted to the panel of

experts for criticism and comments. After a fow final modifications

the survey instrument was duplicated and preparcd for distribution to

the study subjects. The instrument was designed so that the materials

were printed on a self-addressed form for the subject's convenience.
The respondent needed only to fold, staple and place the conpleted
instrument in the mail. A copy of the survey instrument appears in

Appendix A.

A cover latter was incorporated into the survey instrument which
briefly described the study probies under jnvestiqation. The purpost of
o desired cutcome which is a set

thin the acadenmic com-
the jastrument was to

the study was explained as well as th
of recommendations to jmprove communications wi
munity at U.0.P. The purpose of the next part of
gather information about the respondents. This information was cate-
gorized as follows: (1) scademic positions (2) college, school, or

division in which respondant was represented; and (3) academic depart-
ment in which respondent was represented. However, since Callison,

Covell, and Raymond Colleges are not organizationally stryctured on a
departmental basis, overall departmental comparisons werd not made.
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ApprOpriate departmental -implications were incorporated into the recom-
mendations for the final communication model in Chapter V. The infor-
mation gathered from this section of the instrument appears in tables 2

and 3 of Chapter IV.

Survey Instrument Coding

ey~ - _
e 5 AR N Ny i
. T e T

It was emphasized in the survey instrumenl cover letter that the
sources of the information received in this study would be treated in
the strictest confidence. Each distributed instrument was number coded
by individual subject. This was done in order to be able to do follow-
up mailings to subjects who failed to return the instrument Ly the re-
quested date. A subject background information sectien, containing
three parts, preceded the actual survey statements in the instrument.

The subject background snformation covered the following areas; a)
b) the college or school in which the sub-

academic position at U.0.P.,
ject was a member, and ¢) the academic department in which the subject

was a member.,

f}he subjects' background information was considered extremely

important in order to compare perceptions of communication between and
el1 as between and among acadenic positions.)/

among academic areas as ¥
of accurate and

This information was invaluabTe in the construction

comprehensive communication recormendations for the academic comnunity.

ADMINISTRATION OF THE SURVEY INSTRUMENT

The survey instrument was distributed to the study subjects on

1074 with a requested return data of February 15, 1974.

February 1,
A follow-up return reminder 1S sent on March 8, 1974 to those subjecis
requested date. A

who had not returned the complieted instrument by the
it with a personal ltetter requesting returd

second copy of the instrumed
1974 to those who still had

of tihe compieted form was sent op April 3,

failed to respond.
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 The total number of completed surveys that were returned was eighty
which included those of the president and academic vice-president of
the University, deans/provosts, department chairmen, and faculty. This
information appears in tables 2 and 3 of Chapter IV.

METHOD OF STATISTICAL ANALYSIS OF DATA

The information gathered was analyzed according to three major
categories. First, information was analyzed to test the basic assumptions
of the study. Secondly, an analysis was made of the responses that de-
scribed the communication situation as it currently exists on the U.0.P.
campus according to the subjects. Finally, information which described
how the subjects felt that internal communications “should be" was

analyzed.

After all the data were gathered from the survey instruments, it
was card punched for computer processing. The statistical tests that
were used to analyze the data were a) one-way analysis of variance for
unequal groups by subject position and by college, school, or division
and b) independent t tests to reveal significant differences in response
to the variables between groups. Additionally, Bartlett's test of
homogeneity was used as a check to determine whether there was equal
variance within the sample groups.

Significant trends were revealed in the analysis of the data that
were gathered by the survey instrument. This information was then re-

ported and subsequently incorporated into the communication recommendations.

Several statements in the survey instrument were related in such a way.
that scales were developed by combining items which elicited trends rele-
vant to the study assumptions and the other areas under study which
appeared in the beginning of this chapter.

Comparative Analysis of Differences in Perceptions Regard '
Commynication Situation garding the Current

Several comparative analyses were made regarding differences in per
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ceptions about the current communication situation at U.0.P. Information
used in this analysis was obtained from the survey instrument, These
analyses revealed where perceptions differed about present internal com-
munication on campus according to academic area as well as academic
position. Differences in perceptions were analyzed among the various
colleges, schools, or divisions. Also comparisons of differences in
perception were made according to academic position such as among faculty,
among department chairmen, and between the academic vice-president and
the facully to name a few, A complete description of the interactions
that were analyzed in this study will be presented in Chapter IV. The
results of these analyses were also incorporated into the formulation

of the internal communication recommendations as applicable.

Comparative Analysis of Perceptual Differences Reogarding Internal Com-
mupication As [t Should Be

The same comparative analyses were made regarding differences in
perception of an ideal communication system according to academic area
and academic position. A complete description of these interactions

will also appear in Chapter 1Y.

SUMIARY

The information presented in this chapter described the methods
and precedures that were used to carry out this study. A detailed dis-
cussion of the population and samples used in the study as well as the
selection and method of drawing the samples were presented. The procedures
foliowad in the development and validation of the survey instrument were
outlired which culminated in the construction of the final instruament
that was used in the study. Finally, the legistical steps that were
followed in the administration of the survey instrument were explained.

The study assumptions to be tested follow:

1. Communications within the academic community at U.Q.P.
js generally unsatisfactory.




2. Communication betwenn top level adninistraters (uni-
versity president and scadeaic vice-presideint) and the
rest of acadenic connunity is generally unsatisfactory.

ﬁ
3. Communication amenqg the collenes, schools, and j
divisions is gencrally unsatisfactory at U.0.P. ?
4. Communication within cach college, scheol, or
division is unsatisfactory at U.O.P,
A detailed discussion of the finding that resulted fron the information
obtained from the survey instrument will be presented in Chapter IY. h




CHAPTER 1V
INTRODUCTION

The purpose of this study was to evaluate the cxisting internal com-
munication system at U.0.P. and to develop recomucrdations that would pro-
duce an jmproved system for the campus. To accomplish this purpose, the
following study assumptions were statistically tested:

1. Communication within the academic community is generally

unsatisfactory.

2. Communication between top administrators and the rest

of the acadenic community is unsatisfactory.

3. Communication among colleges, schools, or divisions

is unsatisfactory.

4. Communication in each college, school, or division is

unsatisfactory.
Other communication areas that were investigated in this study included
the most successful types or modes of internal communication in higher
educational institutions according to research Titerature and socme of
the innovative communication concepts proposed by experts in the field,
This chapter is organized into six major sections: (1) anmalysis of
sample information; (2} testing the assumptions; {3) analysis of the
quality of current internal commmnications; (4) analysis of an ideal

communication system; (5) analysis of the president’s and vice-president’s

survey responses; and (6) a summary of the findings.

FINDINGS OF THE STUDY

This chapter is devoted ta a presentation of the data that wore
Data were drawn from a sample

cathered through the survey instrument.
The presi-

of dezns/provosts, department chairmen, and faculiy at U.0.P.
dent and the academic vice-president were included 2s integral study re-

spcndents. In deciding whether a sample difference of subjects' per-
ceptions was significant, the generally accepted criterion is a likeli-

36
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hood of five percent or less that a difference in subjects' percep-
tions occurred by chance. Therefore, differences occurring with a
probability of five percent or less due to chance were considered
statistically significant. Analysis of variance and independent t
tests were used to evaluate the study data and these tests constituted
the basis for decisions of statistical significance.

To test differences in perception among academic pasitions, the
responses from deans/provosts, department chairmen, and faculty were
subjected to the statistical procedures described above. Since only
one set of responses Tell into each of the academic positions of uni-
versity president and academic vice-president, the results from their

surveys were reported in narrative form. Therefore, a separate section

of this chapter is devoted to a discussion of the president's and
academic vice-president's perceptions of internal communications at U.0.P.

The same statistical procedures were used to discover if any signi-
ficant disagreement occurred among the various colleges/schools/divisions,
or among the academic departments within each relative to the survey

jtems.

Rather than analyzing individual survey variables, items were ex-

tracted from the instrument and fifteen scales were built to facilitate

analysis of the major areas. Specific items were designed to obtain

information from the study subjects concerning how they perceived the
current state of internal comnunication as well as recommendations for a
model communication situation. Other items were included in the instru-
ment to validate the assumptions set forth in the study. After the
returned surveys were analyzed, the items were separated into scales
through pre-arranged design by the author. Some statements from the

instrument were not useable and consequently did not appear in any of the
scales due te insufficient response by subjects.

Specific items were taken from the survey instrument and listed ip
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table 1 under the scale to which they pertained. For example, survey
items 1, 2, 18, and 2] address themselves to scale A and so forth
throug& scale P. Individual survey items are fourd in the complete
survey instrument which is reproduced in the appendix,

*A description of scales A through P appears below:

A.

Validation of Study Assumption 1: Communication within the academic
community is generally unsatisfactory.

Validation of Study Assumption 2: Comwunication between top admin-
istrators and the rest of the academic community is unsatisfactory.
Validation of Study Assumption 3: Commwnication among colleges,
schools, or division is unsatisfactory.

Validation of Study Assumption 4: Comnunication in each college,
school, or division is unsatisfactory.

Comparison by academic position of differences in perception con-
cerning quality of current communication situation,

Comparison by academic position of differences in perception con-

-----

Comparison by academic position of differences in perception con-

cerning deans/provosts communication.
Comparison by academic position of differences in perception con-
cerning department chairiien comrunication.

Comparison by academic position of differencas in perception con-
cerning communication at the college, scheol, or division jevel.
Compariscn by academic position of differences in perception con-
cerning comuunication at department Tevel.

Comparison by academic position of difierences in perception con-
cerning how communication "should be" at U.0.P.

Comparison by academic position of differences in perception con-
cerning what the top-administrators' {president, vice-president) com-

munication role “should be".
Comparision by academic position of differences in perception con-
cerning what the president's communication role “should be" within
the acadearic community.
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N. Comparison by academic position of differences in perception con-
cerming what the academic vice-president's communication role
wchould be" within the academic community.

¢. Comparison by academic position of differences in perception con-
cerning what the deans *fprovosts' communication role "should be"
within the academic community.

P. Comparison by academic position of differences in perception con-
cerning what the department chairman's communication rale "should
be" within the academic comnunity.

Table 1

SURVEY ITEMS INCORPCRATED INTO EACH STUDY SCALE

*SCALES
_nsc}nr—:raa}r!a]x}mi«‘}vwop
T1alia it 10 |2 12|18 {11 |11 8 |39 {39 |40 |46 |60
2l slaal12j 2 {4j26|15(13 16 40 1ag |41 '
8l 71as5(16 ] 3 ;6 17136 141 |49 {42 }57
o1 l1slastrzt 8|7 17129138 laz |50 5258

20 519 39 (43 ) |83 |59
28 6 |16 : an {48 | 8

7 [19 41 {439 55
g 120 42
10 j21 33
11 |24 52
12 |28 45 |53
13433 46

?:3 14 .55

e 15 48
16 49
17
18 _
19 52
20 531
21
22 55
23
28|
32
33
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The finding from the data regarding differences in perception
among the various colleges, schools, or divisions and also among the
various academic departments revealed no significant differences in
opinions about the cxisting communication situation or an ideal system.
Consequently, the problems in internal communications at U.0.P. appears
to involve communication among the various academic positions and a
statistical presentation of this data appears in this chapter.

Analysis of Sample Information

The president, academic vice-president, and the eight de&ns/pro-
vosts all returned completed surveys. The greatest percentage of re-
turned surveys from colleges, schools, or divisions, based on the
number sent, came from Covell College (77.77%). Callison College,
Raymond College, School of Education, College of the Pacific, and the
School of Engineering all returned fifty percent or more. The School
of Music returned 27.77 percent and the School of Pharmacy returned
the ieast number of surveys, only three out of twenty-five or 12 per-

cent.

Table 2

ATSEOUSE TO SUAVEY BY ACADEMIC POSITION

:;?5:5:;1-0;‘ e o ha, of . Gt ohcrurand 1o of vetuvned
Surveys Sunt Sureys Surveys
President i 1 1007
Acartomic Yice-

Presidont ] i 1001
PeanfProvost 8 8 Jooy
Depar trent

Eha frman 15 8 63.55%
Faculbty 140 67 13.57%

Total 165 30

s—-
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Tabkle 3

RLSPORSE TO SURVEY BY COLLEGE, SCHEDL, OR DIVISION

Toliuas; Schaeh . Fo. oF T T, of Roturmed] 5 nt Rotared
or Division Surveys Sent Surveys Surveys
c.0.P. 64 : 36 ' 51,684
Callison 12 ‘ 8 €6, 66"
Covell g 7 77.71%
Raymond 5 3 B0, 1Y
Educaticon 20 H 55,067
Enginenring 10 5 3. 007
Husic 18 5 27773 T
Pharmacy 23 3 12.00%

Total “163 *78

*Excludes surveys of the president and academic vice-president

Testing the Assumptions l

The assumptions stated in Chapter I were tested by specific state-
ments incorporated in the survey instrument. Results from testing the
assumptions were significant in the development of the final communication ;
recommendations., Significant differences in perceptions about all four
of the study assumptions were found to exist aworg the subjects com-
prising various academic positions. 7The following sub-sections de--
scribe the amalysis of subject responses relative to the study assumptions.

Study Assumption 1

Results of testing the first assumption "that communications within
the academic community at U.0.P. is generally unsatisfactory” appear in
table 4. The items that were scaled from the survey instrument to test
this assumption are indicated in table 1 under scale A. These data re-
vealed that ‘the faculty as a group significantly disagreed with both the
deans/provosts and the department chairmen that internal communications

were satisfactory at U.0.P. The faculty agreed with assumption 1 that
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communication within the academic community was unsatisfactory while
deans/provosts and department chairmen were satisfied with the existing
system. The difference in responses between the faculty and the
deans/provosts was statistically significant at the 001 level and at
the .01 level between faculty and department chairmen,

The faculty were dissatisfied with the inability of the communi-
cation system to convey information to those individuals whom it would
affect. This same dissatisfaction was expressed concerning their
attempts to communicate ideas to those who could dimplement them with-
in the institution., Generally, the internal communication system at
U.0.P. was rated as inadequate by the faculty.

Table 4
{Scile f)

COMPARTSON BY ACADEALIC POSITINN CONCERNING
SATISEACTION WITH GERERAL COTUNICATION AT U.OLP.

- T independent b Tests

]
Nepartment ’
Group [} Hean Daant/Provosts Cha frien Faculiy
Grans/ -
frovosts 8 10,525 754
Departaent
{hairmen 8 11.125
Faculty 52 | 13.726 1.264%%% 3,261 ;
Tatal 75 13.110 ~ ek,

Pverall £ Ratio. = ¥2.9366 with 2 asd 75 duiress of freedos.

* o 05
oy 0}
ARy p _QB}

Study Assumption 2

The second assumption was "comaunication between the top administrators
and the rest of the academic comunity is unsatisfactory”. This assump-
tion was tested by survey iftems included in scale B. The results of
testing this sssumption appear in table 5, Significant differences in
percepfion.were-again revealed among the faculty as a group and both the



deans/provasts and department chaivien concerning this assuoption. That
is to say, the faculty members expressed dissatisfaction with the quality
of the top administrators' communication at U.0.P., however, the deans/
provosts and the department chairmen according to their survey responses
were satisfied with it. The degree of difference concerning this
assumption between faculty and deans/provosts was statistically sigmi-
ficant at thg .001 level and at the .05 Jevel between faculty and depart-

ment chairmen.

Faculty members felt that administrator/faculty copunication
vas poor at U.0.P. They felt that the tOppadminiStratcfs {president
and acadenic vice-president) were doing an inadequate job of communi-
cating institutional information to the academic cowmaunity. 1t was
additionally perceived that the tep-adminiSthation impcdcd-communi-
cation on campus.

Table §
(scale 8)

COMPARESON SF'ﬂIFFEﬂiﬁﬁiﬁ [t BEF
CR7ISFACTION WITH 152 4

COMAURTCATION WITHIN THE A CALRIC ComeHITY

_W H poarteeel ) '
Group " Mean . Goins/Provnsts L Craineen faculty 1
_,,_'___.__.m_____A-__________,,_________ P i etk ek . e
Deans/ ) ;
Provosts 8 13.625 : 1.743
Department j
Chotrmen 1 8- | 16:2%0 _
Faculty 62 13.603 q_AIRR? ; 2.0
-—«lﬂ-—‘)—-_,__—.-—’—-‘_'.‘-
3 «; ‘DR 5 :
'M,_}_?mtfl,__.._.zfm_p__ 1,1'”3__) L ———— S -—L--w-- i

aprces wY Treggu

Overall F Ratio £-11.0220 with 2 qrd 75 4
* g .05

**x g 00

sa% 000

Study Assumption 3

munication among colleas, szhools,

The third assumption was “con ; _
ncorporated 0 scale C vere

or divisions is unsatiSfactory". Ttems 1
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used to test this assumption. The only significant difference in per-
ceptions concerning this assumption occurred butween deans/provosts
and faculty. Results of testing assumption 3 appear in table 6.
Again the faculty agreed with those items incorporated in the survey
instrument that pertained to this assumption while the deans/provosts
disagreed. Disagreement was significant between thase two groups at
the .05 level.

The faculty felt that communication among the colleges within
the institution was inadequate. They maintained that this situation
existed due to lack of initiative by dcans/provosts to produce better
communication among their schools.

Tahle &
{Scale ©)
COMPARISON OF DIFFLRLUCLS IN PERCLPTION OF THREE GI0UPSY

SATISFACTION WITH COMMUNICATION ANGRG THE COLLEGES,
SCHGOLS OR DIVISIONS AT U.GQ.P.

B | |

{n¢enendent £ Tests _
. Bopartment 1

Group N Yean Doans/Provasts Chatrmen ] Facelty
Ceans/ i

Provasts 8 in.512
Depariment

Cha irmen 8 12.018 1,878
Faculty 62 12163 2.219* 179

Total 78 1.9

Dveral]l F Ratio = 2,6006 with 2 ard 75 degrees of freedom.

*p .05
*% p 0
= g O0)

Study Assumption 4

The final study assumption was “eommunication within each college,

school, or division is unsatisfactory". Survey items used to test

this ascumption are presented under scale D in table T. Significant i
percentual differences regarding assuaption 4 were revealed between ;
deans/provosts and faculty and department chairmen and faculty. These
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results appear in table 7. The faculty not only perceived communication
-among the colleges, schools, or divisions to be unsatisfactory but also
perceived communication within each to be unsatisfactory. Again the
deans/provosts took the opposite view and the statistical differonce
betweerr the two groups was significant at the .01 level. Assumption 4
was the only one out of the four where the department chairmen did not
significantly agrece with the deans/provosts.

Tahle 7
{Scale D)
COMPARISOHN QF DIFFERENCES. IN PERCEPTION OF THREE GROUPS®

SATISFACTION M1TH COMEUNICATION WiTHIN THE
COLLEGES, SCHOULS, OR DIVISIONS AY U.0.P.

T;‘-\T;.F;:i;;_?idizint t Tests
‘ Bepartment

Group R Hean Beans/Pravosts Chairnen Faculty
Deans/ ' .

Provosts 8 10..538 2,262%
Department

Chajrmen. 8 10.962 -449
faculty 62 12,377 2.8459%»

Total | 78 12.¢19

Overal! F Ratio = 5.G400 with 2 and 75 dogrees of frendom,
*p 05

*¥ p .01
Rt R} ]

Analvsis of Current Intermal Cormmunication

It was necessary to ascertain whether the study subjects wsre
dissatisFied with the current internal communication systen at U.0.P.
before changas or modifications in the system were recomnended.
Furtier it was important to identify if the source of dissatisfaction
centered at particular academic levels of the institutional structure
such as the cellege, school, or division level or at the department
Tevel. Finally, data were gathered to reveal whether the subjects
were dissatisfied with the quality of conmunication by key communi-
cators such as the president, academic vice-president, deans/provosts, 2
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or department chairmen.

Once the data were gathered and statistically amalyzed, the
conmunication concerns aS perceived by the subjects regarding the
areas outlined above became clear. It then became possible to
make specific recommendations to alleviate the comnunication problems
identified by the study subjects,

In tables 8 through 13 are presented the results of the analysis
of variance and the independent t tests which were performed on the
data gathered from the survey instrument. These tests were used to
determine if the groups who responded, differed significantly con-
cerning satisfaction with the existing internal communication system
at U.0.P. Tables 8 through 13 correspond to Scales E through J re-
spectively and the item breakdown for each scale appears in table 1.

Table 8
{scale £)
COMPARISON OF DBIFFFRCKCES [N PERCLeYION QF THREE GROUPS®

SATISFACTION WITH THE CURIENT INTERNAL
COMMUNICATION AT 0.O.P.

in:}epenﬁunt t Tests
A Pepartment,

group [} Rean Lieans/Provosts Chad reen Faculty
Deans/

Provosts 8 £2.,838
Bepar taont

Chaiimen 8 £3.275 1.0m
Faculty 62 79.608 43014 2.015%%

Total 78 76,73)
Overall F Ratie = 12.2271 with 2 and 75 dogrecs of freedon
* p .05
** 5,01

#x* o 001



Takle 9
{Scale F)

LNEES I PLPLETIiINL 0T TuRbe G""}i’l“y‘

CIDELRTUN AN LSRR

COUPARISON OV - 0IFFER
CUnbprnIny B

CORRICATION AT UL, P,
Tttt § Tets

y - Besartoznt |
Group N Mean Deaps/Provists Ahyicaen | Facylty
Deans/ ’ - T

Provosts | 8 27.663
Nepartient

{hairmen B3 32.675 1.703
Faculty €2 35,534 4,924~ 2L BLE

Tatal | 78 | 36826 '

Dveralf F Ratio = 14,3489 with 2 aml 75 deyrees of frecdom

*p 05
w g 0l
A oo 00

Table 10
{Scale 5) '

o onr Tlf"' f' ﬁry-y 5!

143 Aay 1 'I q uﬂrs l" ?{ LE:}T'[
Cr‘ i ‘IS‘] G v "utl'\r 0l Hr g,

CONUERNING THE §i405 FPROVOETS LU

Irm"m‘r h‘r e t .ngts

e s s

- f,‘m:.s r '_"*z‘:ﬂ't . _
firoun i s, Deans/Provests _f‘,m irfnq f-acﬂ Ly
Deans/ Lo :

Pravosts | .8 5,625
Dapartoent:
Lhaimen 8 6.025 .832 o _
Faculty 8d 6_._:?69- 3357 rageciiy
Total 73 " 6,576

Gverall F Ratio = §.476) with 2-and 75 degrees of frecdim

*p .05
**p .0
»ex o 00)




Table Kl
{scate it)

108 THIEE GROUPS’

CovPARLSOH OF DIFFfRENCES [N PERCIP w
5 G JCATION AT U.0.P.

CONCERAING : DEPARTHLHT CHATEMANS

et
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O I g

. . T;‘_fi(:l)_i'.‘_l“e‘it!_[‘t ¢ Tests
' ) Bepartrient

Group N J Mean i Deans/Provosts Chairind Farulty
Goans/ : 4 CH = G

vaosts 8 5.0318
Department

Lhairmen 8 4.500 4793
Faculty 62 5.231 .379 1.43%

Total 78 _‘;- 36

pverall F Ratio = 1.0535 with 2-and I3 dogrees of freedon

xg .05 {no significant. pevcepting differences}
.9 .0
*»x p 00
Table 12
(Scate I}
T - T T -4
MOARISIN GF. D reepencts B presoeTion CF 1.3.4‘:& ‘1}2('3;?5. -
cz;:ag?ﬁ:.?x':;é,stg:-g- TERTON AT THE b L L4EFULHACL/OTVISION LEVELS
: t--‘i—ests -
SR e g i e e e .
) [}-:_'.'.!rl;;:qnt. )

froup i Mean Qeans/Feovosts Mg imnen faculty
el | B e ot L A
Deans/ i

Provosis 8 6.538
Jeparvtment -
" Chatrmen ¥ 7.028 1.750
Faculty g2 | 8.6L0 3.73iv" 1.402

Tota) 8 | 9.309 _

S s m e

overall F Ratio = 7.4426 with 2 and 75

*p .05
ax p 01
*x% p 001

dggrees of freedon
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l Table 13
{scale J)

COMPARISONLOF DIFFERENCES TH PERCY?'T!OH'(‘EF THREE GROUPS'
U CONCERMING COMBUNICATION AT THE DEPARHENT LEVEL

Independent t. Tests

) Dapartment _
Group Ll Mean | Deans/Provests | Chaiimen § Faculty
Deans/

Pravosts 8 | 12.713
Depar tmeat

Chairnen 8 13.273 630
Faculty 62 | 11,605 1.650 2.488%

Total 73 | 11.890

Overall F Ratio = 4.0394 with 2 and 75 deavees of freedom

*p .05
*»p .01
ok p 001

1t was found that the faculty significantly differed with both
the deans/provosts and the department chairmen concerning satisfaction
with the existing communication situation. The deans/provosts and
the department chairmen felt satisfied with the existing situation
while the faculty expressed dissatisfaction. The differences in per~
ception between the faculty and the deans/provosts were significant
at the .00T level and .01 level between the faculty and the depart-
ment chairmen. The faculty felt there was not a strong enough
attemot to communicate institutional information to those whom such
information would affect nor was there sufficient selicitation of
facuity opinion in making important institutional decisions. In
general, the faculty felt that interral communication at U.0.P. was
poor and that in their opinion there was no established communitaﬁicn
system. The faculty also indicated that no opportunities existed for
them to provide feedback to acedemic administrators concerning insti-
tutional matters. Additionally, they felt that no informal oepportunities
existed which allowed the campus commnunity to exchange ideas.
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¥hen a comparison was made of differences in perception concerning
the quality of the president's and vice-president’'s communication,
significant differences resulted again between the faculty and both
the deans/provosts and department chairmen. The implication is that
both the deans/provosts and department chairmen felt satisfied with
the quatlity of communication by the top administrators' (president
and vice-president). The difference in percepticn between the
faculty and the deans/provosts was significant at the .001 level and
.01 level with the department chairmen. A feeling was cxpressed by
the faculty that the top-level administrators {president and academic
vice-president) were not adequately dispersing information throughout
the campus which kept them aware of changing issues affeccting the
campus community, It was felt that these administrators did not
maintain adequate openess in communication on campus but rather they
over-bureaucratized it. Finally, faculty felt that the top-adminis-
trators did not consider their opinions in making decisions about how

the institution was operated.

Both the deans/provosts and the department chairmen expressed
satisfaction with the quality of the deans/provosts cenmunication.
Once again the faculty held the opposite view from both of these
groups. Significance levels of .Gl and .05 were revealed when com-
parisons of differences in perceptions werce made betuocn faculty with
deans/provosts and faculty with department chairmen respectively.
Faculty members felt that deans/provosts could do a hetter job of com-

municating information coacerning college, school, or division matters
powever, the dapartment chairmen did

te their department chairmen.
1t was felt that decans/pro-

not share this fesling with the faculty.
vosts were not doing an adequate job of cormunicating information
they received in the Executive Policy Conmittee to department chairmen
which consequently broke down this cosmunication flow to the faculty.

There were no significant differences in perceptions among the

deans/provosts, department chairmen, or faculty concerning the quality



of conmunication by the department chairmen., A1l threc qroups felt
satisfied with communication by this group under the current situation.
The epinion of the study subjects indicated that department chairmen
devnted sufficient time to communicating department information to
their faculty and that they did an above average job of communicating
this information.

Another area that was statistically tested concerning the three
groups' perceptions dealt with the quality of communication at the
college/school/division level and the department level. Taculty felt
dissatisfied with the quality of communicationm at this organizational
tevel and significantly differed in perception with the deans/provosts
at the .001 level. However, there were no significant differences
in perception between the department chairmen and the deans/provosts
or with department chairmen and faculty concerning this couparison.
Faculty members contendad that communication breaks down at the
co?lege/Sched]/division level rather than at the departrent level.
They also maintained that there is inadequate cormunication among the
colieges on campus as well as within individual colleges.

Only one significant difference in perception was revealed when

a comparison was made arong the three groups concerning the quality

of communication at the department level. This difference wvas between

the faculty and the department chafrmen with the level of significance

at .05. Mo significant differences in percoption were revealed between

the deans/provosts and the other two groups. The faculty felt there

was inadequate communication among the departzants within the colleges.

They also felt that individuals within departrients were unaware of

happenings in their college and thay were dissatisfied with beth the

quantity and quality of cammunication within departmnents.

Analvsis of How internal Comnunication "Should Be" Structured

Data concerning suggested communication changes and/or modifica-
tions were gathered from the study subjecls through the survey instru-
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ment. These data revealed how the study subjects felt that communi-
cation "should be" within the academic community. After these data
were statistically analyzed, the findings were then used to develop
meaningful recommendations to produce an improved communication
systen.

In addition to subjects responding to items that suggested general
changes in communication within the academic community, they also in-
dicated their feelings about suggested changes in methods and means of
compunication by key communicators within the institution, namwcly the
president, vice-president, deans/provosts, and departwment chairmen.
The findings which resuited from this data coupled with comqunication
recomnendations and innovations suggested by experts in the field
providad a basis on which to construct an improved comnunication
system at U.0.P. A detailed discussion of these recommendations
appears in Chapter Y.

Presented in tables 14 through 19 are the results of the analysis
of variance and the independent t tests which were perfarmed on the
data gathered from the survey instrument concerning the points outlined
above, The tests were used to determine if significant differences
occurved among the groups regarding their perceptions about an ideal
comnunication system within the academic comuunity at U.Q.P. Tables
14 through 19 correspond to scales K through O respectively and the
item breakdown for each scale appears in table 1.
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Table 14
{scale K}
COMPARISOH OF DIFYFELUCES IN PERCEPTION GF THPEE GROUPS® .

COUCERRING Jind CO0EsAL LRTERTAL COTRINTCATIONS
"SI{(,‘lLJ BE* STRULTY RU UITHIS TAD AGALLSIC COMMRETY

Irvdvpr*ndunt L Tests
Pensrtment |
Group N Mein Deang/Provosts | Chaivmcn Faculty
Deans/ o e
Provosts 8 37.463
Department
Chairmen 8 41,313 1.172
Facully 62 | 48,742 | 2.950%% 1,390
Total 78 | 43.644

fiverall F Ratie = 4.9126 with 2 and 7% denroes of frecdos

*¥p .05
LAY _-m
*ax . _{_jgt

Table 15
{Scale LY
COMPARISON OF DIFFERLNCES IN PERCEPYING OF THREE GROUPS!

CORCERNING WRAT UL URLSTE WENT IS AND RTASTMIC VICE-PE -‘H"“"“H’ 'S
COMMUBICATION ROLE: “SHUULY. BEY WITHIN THE ACADEMIC €L TY

e

In-*mmklu nt t Tf‘StS

- ]
f)e;:a rtirent .
Group N tean Deans/Proddsis | Thairpen _rscu} ty
Deans/ ' . '
Provosts 8 24.612
Department '
Chairmen 8 26,938 . 966
Faculty 62 | 30. M? 3.0%6** 1.an
Total 78 | 29.246

Qverall F Ratio = 5.6940 with 2 end 75 degroes of freedom
* o .08

£ B .B!

xes o 00
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Table 16
{Scate M)
CG"F‘AR!SU’I o U‘IF?"""""S 1% PYRCyRTIN A7 THREE GR0URS"

ClnGERNING wenT THE PRESTNTNE S P ICATICN ROLE
USHNLD BLT uTrild THE Ir._n a1l I:[_}:-::-tl}?-'i Y

I{:]I}hdvrt t. Tcsts
. Dc;mf.tnmnt o )

Group - ¥ Hean Beans/firovesis |~ Chafrmen Faculty
Deans/

Provosts 8 14.250
Bepartment . )

Chairmen.|{ 8 13.613 558
Faculty 62 | 14,981 54t 1.586

Total 78 | 14,785

OGveral) F Ratio = 14830 with 2 and 75 drareds of fraadom

*p .05 {no significant perceptual differances)
** o 0
Foary p .0OT
Table 17
{5cate §)

B Ir_,_h t‘a‘_“_‘lrh_?nt 14 Tesks:
Hepdrtrumt

Sroup B! Mean ) OeansiProsests | Chateren | Faculty
Peans/ ]
T Provasts 4 | ora
Bopartment )

Cha irien 8 16,325 1.363 _
Fatulty B2 [ 17.B55 “3,91 %0 2.0904Y

Total 78 | 1.7

Overall F Ralfo = %.0156 with 2 ard 75 dilgrees of freedos

*p .05
** 0}
% p 001
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{scate 8)

EHI S
SECATROY ROLE

Inﬁupvndgnt.t Teatﬁn__m-—._—_-
- T P
: { Braartrent.
firoup H Mpar | DoansyProvests 1 Chitemen | Fagully
Heans/ | L S |
Provosts 8 7 131.650 l
Gepastrént
Chairman 5 11.72% 2,193 ’
Faculty 62 | 12,413 1.822 1.097
Total ST 12,97, !

Dverall F Rakio = 2.5235 with 2 ami 75 donreas of freedom

* g 05
** 5 0]
Fxe g Q0

Tuable 19
{5cale P}

COCPARISAN LR DIFFTAENGES I PINCEPTIZN CF THIEE 8RUDS!
CORCERNIS iy THE. B2 i P TEATION ROLE
MOELILD BE '

; e N T T o TR o 1 8
; indonardent T Tests
! e -
i % Daparetaent .
i frowp )M Megn fpans/Pravasts | Ldairmen E;;ulty
! Deans/ | : ' ' '
; Provests b & | 3.000
| Devariment | )

Chafrren | 8 | 3.571 1.209 _

Faculty 62 | 3.150 423 1.263
Total 78 | 3148

Overall F-Ratis = 0.9542 with 2 and 75 deirees of frecdon

fno significant perceptue) difFerences)

*. f ,55
v g 1
#aaon 001
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Deans/provosts, department chairmen, and faculty expressed their
feelings about how general internal communication vshould be" structured
at U.0.P. by responding to survey jtems especially designed to elicit
this information. There was a significant difference in perception
between the faculty and deans/provosts at the .01 level concerning
the items related to this communication question. The faculty felt
that the top administrators (president and academic vice-presidont}
should do more direct communication with the faculty abotut institu-
tional matters. Face~to-face communication was preferred over written
comrunication. They also felt that channels of comsunication should
be opened up along informal lines. The faculty aiso would like the
academic vice-president to become more personally cemmunizative at
both the college and department levels. It was also felt that the
key communicators of the institution (president and academic wice-
president) should be responsible for initiating communicaticn and
opening up channels of communication on Campus.

There was a significant difference in perception hotween deans/
provosts and department chairmen concerning what the deans/provosts
communication role wehould be". The difference was significant at
the .05 level. This was the only study area where the deans/provosts
and department chairmen significantly disagreed about 2 corranication

concern. It was felt that the deans/provosts should take riore initia-
g the colleqes, schools, ard

tive to encourage communication amon
nal CCﬂmun%caticn with doins/

divisions of the university. Hore perso AR
.o departnent craiemen,

provests in the form of meetings vas desired by tk

Thay agreed that the deans/provosts should rmeet with fe
s and with the sculty within

chairmen at least on a monthly bas?
their college, school, or division @&

ttair dopariment

t least once each semester.

tion were reyealed among the

cos in percep
man's roie serould be”

No significant differen

study groups concerning what the department-?hJI pallalit
2t U.0.p. The reason for this could be attributed to tre scarcity

i S 3 into the Surve jnstrument to reveal
of items that were Tncorperated jnto tne y

this information.
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Analysis of the President's and Yice-
Presicent's Survey Rosponses

The responses of the president and acadomic vice-president were
extrenely similar throughout the survey instrument. A strong simi-
larity also was revealed in comparing the responses of president,
vice-president, deans/provosts, and in most cases department chairmen.
However, there was a marked overall dissimilarity between the presi-
dent's and vice-president's responses when compared with faculty re-

Sponses.

The top administrators (president and acadeaic vice-president)
fFelt that the existing communication situation within the acadenic
community was satisfactory. They also agreed that, individually
and collectively, their communication Gith the rest of the acadenic
community was satisfactory. fFurther agreement was revealed con-
cerning their satisfaction with communication among and between the

colleges, schools, oOr divisions on campus.

The scales that were built to elicit subjects’ perceptions of
the current communication gituation among var ious key acadeinic ccm=
municators on campus again revealed agreement DY the top adninis-

trators that all were satisfactory.

The final pertion of the survey instrument dealt with percept-
wnication could be
acadenic community. The president_rated only one iten out of the

fifteen items that were ysed to obtain informaticn about this area.

However, the vice-president resporded 1o most of the items used for this
portion of the study. His responseés revealed agreenent with dzans/

provostS'and department chairmen but there vas a qreat deal of dis-
agreement with faculty concerning curvey items which suggested ned
means and methods of communication at U.0.P. A sunmary of the findings
gathered through the survey instrument appears in the next sacticn.

tions of how internal com fmproved within the
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Summary of the Findings |

The findings of the study have been presented in this chapter.
Approximately forty-nine percent of the stirvey instruments sent were
returned and useable. 1n some cases, an individual responded to
only a few of the items in the survey. These surveys were discarded
because of insufficient response. Still in other cases, some sub~
jects marked not applicable (NA) throughout the survey. These also
were discarded because they were not statistically relevant, The
return from both the department chairmen and the faculty was small,
however, the return was sufficient to permit significant statistical

analysis.

Comparisons of differences in perception about internmal com-
munications among the various colleges, schools, or divisions and
among the academic depariments revealed no significant differences.
Significant differences, however, vere revealed vhen the data were
subjected to analysis according to academic position.

Overall, the trend of responses by subjects tended to follow
the pyramidal hierarchy of academic position. That is, perceptions
held by the president, academic vice-president, deans/provosts, and
in most cases department chairmen appeared similar as oppased to
tlnse perceptions by the faculty. On many particular items as well

as scries of scaled items, the department chairmen vacillated between

agreement with the higher echelons of the academic pyramid and the
fazulty as a group. However, the trend of disagreements throughout
the study recarding most of the survey items was most evident between
the faculty and the rast of the acadenic community.

There were significant differences revealed batween the faculty
and both the deans/provosts and department chairmen ¢n assumptions
one, two, and four with a significant difference between faculty and

deans/provosts only on assumption three.
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There were significant disagreenents abeut the current communi-
ow internal communication “should be".

cation situation as well as h
pnic vice-president, deans/

In both of these areas the president, acad

and the department chairmen were in opposition to faculty.

provosts,
ted in the final chapter of this study are reconmendations

Presen
unication within the academic community at 0P

to improve comm




CHAPTER V

INTROOUCT ION

The purpose of this study was to investigate communication con-
cerns within the academic community at £he University of the Pacific
and to develop recommendations for jmproved cosmunication based on
the investigation. This chapter is organized into the following
sections: (1) summary, implications, and conclusions, {2) reconm-
mendations for improved communication, and {3) recommendations for
further study.

Summary Imolications, and Conclusions

The study problem was outlined in Chapter 1 with the major
premise being that communication within large organizations, insti-
tutions of higher education included, are not adequa tely meeting
the needs of those organizations. The importance of geod communication
in institutions of higher education and some of the special comauni-
cation problems inherent in cuch institutions weve discussed and
documented. This study was Timited to U.0.P., however, the communi-
cation recommendations could be adapted to other institutions of
gcation with a similar nrgaaizaticnal structure. Four basic

higher ed
s used in this study were also

assumptions were stated and the term

presented.

elated to this study was presented
areas of literature revieved
They were presented under the

A veview of the literature ¥
in Chepter 11, There were three majoy
that pertained directly to this study.
following headings: (1) general comunication theory, (2) communi-
cation in higher education, and {3) comnunication models. Appropriate
sub-sections of pach major areas were outlined and discussed,

Rosearch proceduras were presented in Chapter 111, The popu-

60
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lation for this study vas categorized as follows: (1) university
president,-(z} academic vice-president, (3} deans/provosts, (4)
department chairmen, and (5) faculty. Faculty and department chair-
men were randomly selected, but all of the deans/provosts were in-
cluded as study subjects, Data were gathered through the use of a
survey instrument that was especially designed for this study. The
instrument vas intended to elicit background information about the
subjects, to test the study assumptions, to reveal subjoct percep-
tions about the existing communication situation, and to roeveal per-
ceptions about how communication “should be".

The data gathered were statistically tested by analysis of
variance and independent t tests. These statistical procedures
were used to reveal significant differences in perception anong
subjects holding various academic positions relative to the assump-
tions, the existing state of internal communication, and how com-
munication “should be". Another objective of the study was to find
whether the subjects’ perceptions differed significant1y-concerning
the quality of communication among the various colleges, schools,
or divisions and also among the various departments. lowever, after
statistically testing this data, no significant differences in per-
ception were revealed by the subjects. Therefore, the conclusions
of the study are concentrated on recoifmendations intended to resolve

communication problems related to academic position.

The findings of the study wore presented in Chapter I1¥. Signi-
ficant differences in perceptioh were found to erist concerning aj]
four study assumptions. These differences were batween the faculty
and the subjects of the other study groups. 1he trend of differcnces

e existing communication situation and

in perception concerning th HE
1so between the faculty and the

how communication nehould be" was @
subjects of thz2 other study groups-

Demerath, Stephens, and Taylor {1967) conterd that,recipracal
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communication between administration and faculty is a central problem
on most campuses. The president, vice-presidents, deans/provosts,
and department chairmen are traditionally in better positions to
jnitiate and receive communications than are faculty members. In
other words, academic administrators are the first ones to get in-
formation about what is happening within the institution while the
faculty must largely depend on the ability and desire of others to
communicate that information to them. Communication is directiy
related to possessing communication expertise by those in positions
to initiate it. Secondly, Reourke and Brocks {1966) point out that
deciding to whom and what is to be communicated is a particular
problem for administrators. Therefore, the burden of responsibility
for improving internal communication lies with those who are in a
pasition to make this happen, namely the president, vice-president,
and related academic administrators. Ross (1962) stated that the
president. of an institutifon is the most important communicator on
campus followed by the vice-president and other first-rank adminis-
trators. He goes on to state that these individuals set the com-
munication tone that pervades the institution.

These findings are supported by many other studies discovered
in the literature review. The topics of several of the reviewed
studies concerned communication based on a pyramidal hierarchy of
academic position. Petry, writing in 1953 cbserved that following
World War II colleges and universities experienced tremendous
growth and internal complexity. Part of this complexity was due
to the creation of new top-level academic-administrative officers
who occupied positions betwsen the top administrative officers and
the faculty. He contended that this situation not only complicated
the administrative function but also complicated the entire communi-
cation process within institutions of higher education. Hiiibern
(1958) stated that an academic bureaucracy of any size has a diffi-
cult problem of internal communication and as the bureaycracy grows



63

so do the problems of communication. This held true in this study
according to the responses of the faculty. Their concern was based
on both inadequate downward communication as well as an inability

to communicate upward through the institutional hierarchy. This

was particularly noted in communication from the president, academic
vice-president, and deans/provosts to the faculty. Several experts
in the field of internal communication {Corson, 1960, Dedmon, 1970,
Petry, 1958} suggest the major communication problem in higher
education to be ineffective communication emanating from the bottom
(faculty) upwards to the academic-administrators, however, according
to the findings of this study, this is enly part of the problem at

U.0.P.

Since there were no significant differences in subjects’ per-
ceptions found concerning problems of communication among or within
the various colleges, schools, or divisions and the departments,
the implication is that problems of internal communication are re-
lated to breakdowns within the hierarchy of academic pasition. The
faculty were particularly dissatisfied with communication between
them and the academic vice-president and deans/provosts. Less dis-
satisfaction was expressed between ths faculty and the president
- and department chairmen. Faculty are more closcly related to depart-
ment chairmen than to deans/provosts, vice-presidents, and presidents.
This prabably accounts for less disagreement between faculty and
department chairmen as a group. Dedmon (1970) supports this premise
by stating that the most meaningful communication among faculty
takes place in committees and departmental meetings. Since the insti-
tuticnal structure at U.0.P. allows the bulk of communication relating
to academic matter to be between the academic vice-president and the
faculty rather than between the president and the faculty, this
accounts for less disagrecment between the latter two groups.
point can be verified by studying the lines of authcrity that are
outlined in the campus organizational chart. A reproduction of this
chart appears in the appendix.

This
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The faculty at U.0.P. as well as at other institutions of ‘
higher education are calling for more involvement in decisions, i
about the objectives, goals, and the futures of their institutions.

Articles concerning this matter appear consistently in the journals

and other publications of higher educational administration.

Millett (1962) supports this by emphasizing that a college should

be a comnunity of shared authority and not a hierarchy. If this

situation is to be realized, communication must be improved and

consultation expanded throughout all the academic constituencies

of the institution. Too ofien institutional communication, particu-

larly from the top of the academic pyramid, does not get to the

bottom but rather, an elite cabinet alone, typically comprised of

the president, academic vice-president, and deans/provosts or their g
equivalents is privy to communication and consultation. Oodds (1962) o
further suggests that governance of an institution of higher educa~ '
tion should be characterized by an extraordinary degree of consul=-

tation. This consuitation jpciudes that which jnyolves faculty.

If formu1ating'0bjectives ard goals in higher education is based on
community of shared autnority and consultation, all institutional
constituents should have the ability to be inpvolved through effec-
Otherwise, conflict and confrontation will

¢ administrators and faculty.

tive communication.
continue to exist between acadeni

_Recommendations For Improved Conmunication

Tha findings of this study suggest that faculty mcmbeys feel an

inability to effectively comrunicate their nee
within the existing communication structure.
adminfstrators from the president'down through the department chair-
men are reasonably well satisfied with U
wation. The goal of this study then is To
system that is satisfactory to the entire academic community. In
order top improve interna}.communications at U.0.P., more Qpportunities
eveloped for the faculty. The recornenda-

ds and recomnendations
flowever, the academic

12 current corpunication sit-
suggest a cosunication

for communication must be d
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tions in this study are intended to expand commwunication opportuni-
ties in order to produce a conmunication situation which meets the
heeds of the entire academic community. The typical fermal methed
where faculty communicate their ideas and needs i5 at the department
Tevel. This communication supposedly is then carried from department
chairmen to deans and subsequently follows the hierarchical academic-
position ladder. However, to increase both faculty impact and in-
volvement, each department should have a faculty representative to
meet and consult with department chairmen and deans/provosts on a
requiarly-scheduled basis. The faculty member could be elected in
each department by his peers for quarter, semester, or annual tenure.
At U.0.P., this would not only increase communication and consul-
tation at the department and college levels, but coupled with

facul ty representation on the Academic Council {faculiy governance
body) would allow for an additional faculty input lTevel throughout
the institution. Additiorally, these faculty representatives should
meel perhaps on a monthly basis in jointsession with a collective

: body made up of deans/provosts and the academic vice-president. This
‘ body could be the Executive Policy Committee which is a formally con-
stituted committee within the current institutional governing structure,
In this way, concerns of an overall institutional nature could be dis-
cussed first-hand with faculty input at the top of the pyramidal

academic hierarchy.

This kind of faculty involvement might be objected to on the
basis that it undercuts the authority of deans/provosts and department
chairmen as well as short-circuiting the formal system of faculty
governance. However, if the individuals holding these various academic-
administrative positions are secure in their competencies and con-
yictions, it seems that such additional input and advice would be
welcomed as healthy for the institution. Deviating from traditional
procedures and modes of operation within the institution should not
automatically be construed as bad. Placing the good of the insti-
tution above the concerns involved with role and status should be the
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goal of every member of the academic comumunity. Throughout the litera-~
ture review, great emphasis is placed on the consultative function in
higher education.. Dodds (1962) claims that the primary aim of con-
sultation is to integrate varjous and diversc vicwpoints to obtain
better results than could be obtained by participants acting as indi-
viduals.

Atthough the president and academic vice-president maintain that
they are available to the faculty through an open-door policy, it is
jmperative that they take the initiative to increase comsmunication
throughout the institution. As Ross (1962) has ciphasized, the key
cormunicators of the institution set the pattern of curnunication
that pervades the campus. The primary means of communication by the
president with the faculty is through writter materials, le implied
this in a written addendum attached to his returncd survey instru-
ment and several writtan pieces which was representative of his com-
munication. This communication situation is probably adequate for
the president at U.0.P., however, the academic vice-president as the
key communicator within the institution should beccme more personally
visible to members of the academic comnunity. Generally, because of
authority lines established by role and status, faculty are hesitant
to approach individuals holding the upper echelon adaministrative
positions. Therefore, the acadenic vice-president should teke the

initiative to encourage conmunication throughout the institution,

A way for him to increase comatinication would be to schedule visits
to individual departmental meelings on a regular basis. This would

provide a means of personal communication as opposed to folTowing
The acadanic vice-

institutionally organized communicaticn lines.
president should also arrange for more informal get-togethers of the

faculty. Such informal affairs could be planned to include the whole

institution or some combinations of colteges, schools, or divisions.
This would provide an opportunity for faculty to informally meel with
administrators as well as colleagues of all acadenic units of the
university. Too often, opportunities do not exist for faculty members
to meet with colleagues other than those within their department or
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college to discuss institutional matters of corwion concern. Inaformal
situations seem to be more conducive to information and idea exchange
than do formally structured meetings.

An office of communication ombudsman should be created at U.0.P.
This individual should be interviewed and hired by a joint comittee
comprised of administrators and faculty. Ile should operate as a
neutral free agent representing all institutional constituencies with
access to all Tevels of the academic community. He should be in charge
of monitoring general communication activities throughout the insti-
tution. This would include conducting studies and hearing communi-
cation concerns at all levels of the academic comnnunity, His areas of
expertise should also invelve working to improve written as sicll as
verbal communication. Seminars and wvorksheps could be conducted by
the ombudsman to improve the comsunication process throughout the

institutien,

Finally, an annual institutional communication survey should be
made which could be conducted by the ombudsman. This type of survey
is critical to an analysis of communication concerns within the insti-
tution as well as providing a means for developing future cemawuni-

cation objectives and goals of the institution.

A self study would hopefully stimulate thirking about cemmuni-
cation generally regardless whether any irmediate changes are realized,
Additionally, it lrings the issue of comzunicaticn to the attention of

all wombers of the institution so that they becomz aware of theie

communication inefficiencies. The expected resuit would be positive

changes and modifications of ccrmunication beravioer and procedures
to effect an overall improved communication situation.

Recommendations for Further Study

pacoimendations for further study ave presented in this soction.
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Recommendation 1 - Research Concerning Staff and Student Com-
nunication.

1. A similar study should be conducted at U.0.P. involving
staff and students. This study was restricted only to
members of the academic community concentrating on their
particular communication concerns. Not only would such
a study reveal communication concerns of two additional
important segments of the institution, but hopefuily
the findings would augment and complement the findings
of this study.

Recnmmendation_Z - Study of the Infermal Communication Channels
at U.0.P.

2. A ccmmunication study should be conducted at U.Q.P. to
investigate the strictly informal channels of conmunication
that exist on campus. This information would contribute
another important level of comunication in the develop-
ment of an oyerall institutional model. Although it is
fmportant to identify communication problems associated
with role and position, Ross (1962} points out that com-
munication takes place between people and not between
jobs or positions. A great deal of cowmunication takes
place in strictly informal situations as opposed to those-
dictated by organizational structure.

Recommendation 3 - Importance of a Peescnal Interview Compenent

in Communication Studies

3. Future communication studies should include a personal
interview component which would provide greater lati-
tude in response to particular communication concerns.
Subjects would have an opportunity to expand upon their
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survey instrument responses as well as discuss arcas
not covered by the instrument. Also, an indication
of feelings and emotions can be discovered through
face-to-face interviews that cannot be attained from
survey instruments,

e s A i ey

Recommendation 4 - Special Communication Concerns Involved in

Cluster €olleges

&, A study should he conducted to investigate the specific
implications of the cluster college concept upon the
internal comnunication of an institution. Because of
increased autenomy among the various academic units
which result from such an institutional structure, in-
novative methods should be studied to overceme the huilt-
in cormunication complexities of the cluster college

situation.

Recommendation 5 - Research into the Svstcm1;ic ts. Upn

Communication in Higher Education

5. A similar study should be conducted at U.0.P. to inves-
tigate the systematic differences between froulty and
administrators that affects comunication. A better
understanding of position constraints and role pres-
sures which are dictated by institutional structure
could provide additicnal understanding of the findings

of this study.
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" Tn the inter-campus matl.

An Internal Comunication Model
For The Univetsity of the Pacivic
Academiz Cormunity

Dear Menber of the U.0.P. Academic Commumity:

Comrmnfcotion, or rather the lack of i1, ¥s constantly cited I many
organirations as Lhe cause of problems, misunderstandings, ron-constructive

confrontations, and ynproductive expenditures of tine. As a complex

organization of higher educatfon, the University of the Pacific ts not
Ammune to s¥milar-complaints that are ‘couched fn the ares of commonitation,
The attached survey instrument is @ part of a study that s betng yndera
takerr 2t U.0.P, to investigate the status of interna) ¢cormunication withir
the Stockton campss academic community, This 15 anm spportunity for you 10
express your peeceptions of the current (nternal tommunication sttuation
a8 well as your ideas and suqgestions for inpreving ft.

The outcome of this study wild be an tnterpal communication madel: that

will have specific irplications for ‘the U107, campus. Since the mode!

will be based primarfly on your respopses to this instrutent, your coop-
eratfon and input. {s vital. Tha communication survey instrument 45 de-
sidned to elicit fnformation about internal ¢omunication in two major
categories: #) a description of the current-internal Tormunication situdtion
‘and b) @ description of how internal comminication should be. | haturaily,
the sources of the information received in this study wiTl De treated in
the strictest confidence.

1 belfeve this study has cresat sianificance to B.0.P. and | hone that you,
as & member of the academic comvwnity, will view 1t in ene sare Vigne,
Please complete the attached instrument and retarn it on.or before Friday,
February 15, 1974, Just fold, staple, and place the sel f-addressed Tor

“Your cooperation in this study is greatly
svpreciated,
1 Sincerely,.
' s £ £
Richard Setok
Déctorat Landidate »
Educationd] Adninistration
RS/1g
Enc.



COMMUNICATION EVALUATION SURVEY INSTRUMENT

Benographic Information: Please circle the mmber of the response that destribes
your acagenic posi tion; calleqe or schooy; and academic department,

A. Hy academic. position ALt v.0.P. is:
1. Dean or Provost 2. Department Chairman 3. Faculty Member

8. | am a wember of:

1. College of the Pacific 5. School of Education
2. Callison College 8, School of Engineering
3. Covell Lollege 7. School of Music

4. Raymed Lo)iege 8. School of Pharmacy

€. Hy academic department is:

1. C.0.p.
1. Art 8. Drama 15. Philosophy
‘2. Biologfcal Sciences 8, Ecomomics 16, Phystcal id
3. Business Administration 10. English Recreatfon
4, Chemistry 11, ‘fieclooy & Geography 17, Physics
5. Classic EZ. History 18. ‘Palitical Scfence
6. Cormication Arts 11. Hatheratics 19, Psychalogy '

7. Comunication Disorders 14, Maders Lanquages 20. Reliaious Studies
21. ‘Soctology

II‘-'. Education 111, Mesic
22. fducatfon {General) 26. Applied Musfc
23. Curriculum § 27. Music 3 Composition
Instruction 28, Mysic Fducation
24. Educatfon & Counseling 23. Music History
Psychaloay 30, Music Therapy
25. Education & Administrative
Supervision
Iv. Engineering ¥. Phermacy
3. Civil 33. Pharmacevtical Chemistry
32, Blectrica) 34. Physiolegy/Pharmacology
35, Pharmacy.

36. Pharracy Administration

e
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COMMUNIEATION EYALUATION SURVEY INSTRUMENT

Ofrections: There are sixty statements in this survey. The following range of
responses are provided fn the fastrument; 1. Not Applicable (WA}, 2. Strongly
Agree (SR}, 3. -Agree (A), 4. Disagree (8), and 5. Strongly Disagree {50,
Please circle the nymher of the response to the lefi of each stateient that most
accurately describes your degree of agresnent or disagreauent with the statement
eontent, This instronent takes approxizately twenty minutes to coiplete.

z

3

3.

5.

10.

11.

12,

Dn this campus, attempts ‘are made te comunicate institutiongl
information to all dndividuals that this fnformation would
affect.

There 1s wide solicitation of. faculty opinton in making im-
portant decisions about how the Institution is run,

A concept of ‘*upen commynication” describes the s{twation
on the Stockton campys.

Communicatfon between the faculty and administration fs paor.

There is no established internal cormunication system at this
University,

Ton 1evel {president and acadenic vice president) adminis-
trators are dispérsine fnforciation in some form throughout

‘the. campus which keeps facelty aware of changing issues

affecting the entire campus community.

The academic vice president does an above aversge job of com-
menicating informatins to deans-and/or provosts concerning
institutional matters,

The president skould do more direct comrwnication (writtea
and face-to-face) with the general faculty than he-currently
does regarding dnstitutione] matters.

The president raintains an "cpen door™ pelicy to encourage
commnication throughout the acadenic (ormunity.

The vice president maintains an “open dour” policy to en-
courdge comunication throughaut the academic. comanily.

Corrwinication breaks down at: the schodlfcoliegetdivision
Tevel to department Tevel rather than the deparinent to
facully Tevel.

Most deans andfor provests de an above averade job of com.

mnicating information ts their departient chazirmen con-
cerning school/college/division matiers.
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13.
14,

15
16.
17.

18.

18,

20,
2,

2z,

2.

24,

6.

2.

Aand provosts plus the vice prasident

There is rot .adequate communication among scheals or
cotleges on this campus.

Depertment. chairmen do not spend ruch Lime commynitating
with their faculty about department infarmatton.

Department ‘chairmen do an ahove ayerage §ob of com~
musicating information to their faculty members cencerning
departoent matters.

Theee is adequate comrwnication smong departments within
each schwo) or college on this campus.

Individual departments are unaware of happenings in
their schoot/coltene/division.

Most faculty manbers would rate the qualfty of interna!
communication at this institution a5 adequate.

There are opportunities on this campus for faculty menders
ts provide feedback to academic adninistrators vegarding

inst{tatwna? matters.

1 feel that there is a deliberate attempt 1o impede Com-
mai:ation on this campus by top level admmistrumn-

In my experience, 1t has pot deen easy 10 commwnicate new
tdeas to those who- could mp}dmant them on this campus.’

On this campus, thers are plannad opportunities of #n: fn-
formal mature which a!luw the campus community 1o .exchange

{deas.
The comarication opporthnitfes that exist on this campus
are overly compl icated,

Academic administraters ever-bureaucratize comwnication

on this campus.

An Expcutive Policy Cormittee uetim; {corprised of deans
is a valid method

of coomunicating inforsation from that body to individual

$chools o colleges.

Deans and/or provosts do an adequate iob-of communicating

information gained in the Executive Policy Lomitter to

departreat chaimen.

Most adninistrators at the colleae/schonl/division Tevel
prefer written memoranda 35 their redns of comunication,




ol

~N

5D
5 8.
5 29,
5 30,
5 31,
5 32
5 33
5 34
5 35,
5 3.
5 3.
5 3.
5 39,
5. &0,
5 41,
£ 42,

Academic administrators expedite internyl conmunicatton

on this campus.

I am satisfied with the amount and guality of communication
arong the facultly within my department.

Most department chairmen prefer written mesorands as their
means of communication to faculty.

Host faculty members cansider administrators on this campus
to be open comninicators of relevant information in their
areas. ’

Othir faculty members .are better sources of campus tnfors
mation to faculty than academic sdministrators.

Fatu!t:f op{niphs are considered by academic sdwintstrators
fn making decisions about how the institutfon §s run,

1 feel that the Pacific Review provides sufficient infors
mation about campus actlivities.

There should be formal chanrels of communicat{dn established
on this campus,

" Channels of casmmnication should be opened up on this

campus along informal lines.

A formal meeting {one that is pre-arrarged) is the most
effective means of communicating information on campus.

Face-to-face commnication is more effective than written
compunication.

The pregident should do more direct commynicating lm'i't_teﬁ
and face-to-face} with the ?enerell faculty than he currently
does regarding institutional matters.

The academic wice president should do more direct com-
municating (written and face-to-face) with the general
faculty than he currently does reqarding institutional
matters.

The acadenic vice president should become.more personally
comunicative (written and face-to-face} at the college/
school/division Tevel.

ome more personally

‘The academic wica president should bec :
The academic vice president. ) at the desartrental

communicative {written and face-to-face
Tevels.
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43,
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4s.

46.

47.

48,
49,
59.
5.

52.

sa.
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The top level administrators {president and a ;

J vel adutinis OFS v W academic vice
p;em:}cs:qu(uke :he initiative in opening channcls
o fcation {formal and informal) throu

University. ! S
Reqular neetings of deans and/or provosts should be held
to_ increase comunication among the various schools ar
collegas. ' e

A reqularly printed information sheet from each school,

college, or division, distributed to the ather schools/
tolleges/divisions, would bea useful communication tocl

on this campus.

The desns/pravosts shoutd take the initiative to encourage
communication anong the various schools/colleges/divisions
of the University.

Most faculty membors prefer to have relevant fastitutional
information commnicated to them in written form as
opposed to werbal form.

The president ‘should comunicate wit
cerning the state of the iniversity,

h the faculty, con-
‘pAce a semester.

sident should hold a face-to-face meeting wi th the
ty at least once per semester.

¢ monthly meeting with the deans/

The pre
general facul

The president should hol
provosts 45 a group.
meet with each colteqe/schoolzdivision

‘the president should _ _
t feast orce during the calendar year.

academic personnel a

The academic vice-president should corrunicate with the
general faculty concerning the academc state of the
university on a monthly basis.

deat should hold a face-Lo-face

The academic vice-presiden yutd c
meeting with the general faculty at’ Jeast twice per
semester,

-president should peet with the deans/

kly basis. .

‘The academic wice- resident should meet with
persbft'm_z_i-bf each 'gcheotfcouege;dwisiun at lea
each semester.

The agcademic vice

provosts on a wed
the acadenic

st once

throughout the university should meet

< Fprovosts :
ALl deans/prove e each sedester-

a5 a group at fes3s
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51,

89,

8.

Each dean;’provmt shottld meet with Uhe deiartment P ade.

nen within his college/schoal/division 4t lrast once each
wanth.

Each dean/orovost shoutd meet with the faculty at a group
whthin his collggelschm‘lidivnmn a1 Teadt O €k

semester,

Each dean/provost should meet with each dejartrentsl
faculty at least twice each secester.

Each department chatrran should meet with hiy faculty ot
Teast every two weeks..

17
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March 8, 1974

Dear

About four weeks ago I mailed a survey instrument to vou con-
cerning irternal communication at U.C.P. If you have returned
the instrument, I thank you for your response. If I have not
heard from you as yet, [ reéspectfully request that you complete
the instrument and return it to Room 107 of Owen Hall,

Every response is critical for my study since those individuals
selected were drawn as a sample of the population. Please take
a few minutes te complete and return the survey instrument if
you have not already done so. Thank you in advance for your
attention to this matter.

Sincerely,

2y ! _n Y (] ‘é,

Dissertation Cominittee Members:
Dr. £. H. Hans Yagner {Chairman)
Dr. Roger Reimer

Dr. Aten Hikels

Dr. Armand Maffia

Dr. William Hayes
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