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Chapter 1
THE PROBLEM

Introduction

Continuing education in the United States has been

expanding rapidly. New courses are being added to the

curriculum to meet the increasing needs of the students. In

January of 1969, Edmund, J. Gleazer stated that enrollments
in community colleges had increased at the rate of about

fifteen percent a year since 1960 and totalled nearly two

million by the end of 1969.; In recent years, the rapid

growth of community colleges has offered wne af the nost
dramatic new opportunities for the extension and expanzion
of.continuing education programs.z

Approximately one thousand junidr colleges in the
United States serve.more than two million students and
approximately one-third of all community college students
are adults. The percentage of adult students in continuing
education programs tends to be much higher than is the case
in regular community college day programs. The impact of

the communitiy college movement is rapidly beceming an

7 Medmund 3. Gleawer, "Junior College Explosgion,"
American Iducation, V {December, 1968), 12-13.

2Robert A, Luke, Administration of Continuing
BEducation, ed. Nathan C. Shaw, (Washington, D. €., 1969),
National Association for Public School Adult Education, p. 5.

1



important aspect of the increasing emphasis upon continuing
éducation.3

Schultz and Ulmer agree that the community college
iz meeting neither its potential nor the demands of a
changing scciety when the evening college is asgigned a
marginal role, Such a marginal role—is evident—when a pro-
gram ig staffed with poorly qualified instructors, lacks

adequate supervision, has inadequate financial support and

. , !l
- offers little advisement and guidance +to students. |

The quality of éontinuing education for adult stu-

dents will c¢ontinue to rise. This need will provide a

challenge to community college leadsrship far beyond any

experienced to date. Resources and facilities for con-
tinuing education will incresse. Even as public Support-
for education has generally been forthcoming, =o will it be
reascnabie to expect that scciety will assist in adult or
continuing education. Methods of teaching will continue to
undergo change, and the curriculum will address itself <o
the needs of adults.s

Coolie Verner states that evaluation identifies the

3.}'ames R. Dorland, Administration of Continuing

QRamon BE. Schultz and C. Ulmer, "How Do Day and
Evening Students Compare?" Junior College Journal, XXXVII
(September, 1966), 34-36,

5Rodney K. Berg, "The Community College As An
Educational Institution" (proceedings of Community College
Kegsearch Symposium, Olympia, Washington: State Superinten-
dent of Public Instruction, 1963).

2



process used in determining how we see if an educational

activity is producing the objectives set fof it, There has
always been some kind of assessment and measurement, but it
has not been systematic, scientifically accurate or parti-

cularly useful to adult educators.é

Astudy by Trantindicated that evaluation—was

important tc¢ the adult educator for it provided means to
“improve methods and leadership and to discover the unmet
needs of adults. Continuous active involvement with the
evaluation process will help assure méximum growth and
development. From the evaluation point of view, the
responses revealed that an overwhelming majority of the
éarticipan%s looked very favorably on their objeetives,t
Community college boards and adminisfrators who
plan to expand'théir continuing education programs--transfer,
occupational, and avocational courses--may benefit by care-
fully analyzing their preéent continuing education program
in relationship to the educational needs of all the adults

within their community.B

: 60001ie_Verner and Alan Booth, Adult Education
(Washingten, D. C.: The Center for Applied Research in
Education, 1964), p. 91.

7David Trant, "Evaluation of Adult Education®
(U. s. Department of Health, Education, and Welfare, Office
of Educaticn, March, 1970).

,BMarlen D. Yoder, "The Development of Guidelines for
Student Personnel Services in the Two-Year Community College"
(unpublighed Doctoral dissertaticn, Cregon State University,
1965}, pe 25. :



Staterent of the Problem

‘Given this inforwstion, how can a community college
go about meeting the needs ol its continuing education

students? C(an a plan for coentinuougly monitoring or

————evaluating the program be devised and implemented in a

community college? Specifically, is it pessibdle that-Medesto
Junior College is not meeting the neseds of 1ts cllents, and

can those needs be assessed on a continaeus hasls s0 that the

program can be aliered to meet their needs? ITs it possible

that & vocatlonally oriented cﬂmmuhity collegs may be
precisely what the students desire and that this coliege may
D meeﬁin% the needs of the students very well? There iz
0ot subatantive evzdcn09 to show this, however, and noe pla
for gathering data of this nature exnists.
The purpose of this study was 4o identify how well

Modegte Junioy College was meeting specific needs of its
Pnnbﬁnﬂ ng education students. This study was organized 1o
develop & menitoring system for the Mcdesto Junior College
which would provide informaticn to the administration and
community on wh;un declsl Gné could be based for changing or
combinuing present yci’" s and courses. A guestlionnaire was
davised to gather data on the affectiveness of the various
components of the school, inuluding the administration,
instrﬁatiﬁn, and student pergommel sgervices. & process by
which this data could be fed ints the decision-making system
was plso included so that the data could be usad to lmpmove

The contimaing education program at ”nueaiu Junlor College,

Ty
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SIGNIFICANCE OF THE STUDY

The study established a procedure which could bve
used by community college administrators in order to -

identify how well their continuing education programs were

meeting the nesds of the adult students enrolled. It alse

supplie? data necessary for the Modesto Junioxr College

(1) to assess how well its programs weve méetiﬁg the needs

of. ite adult students in continuing eduwcation, and {2} to

indicate specilic areas which appeared to be in need of

Change.

Deszcriptive studies do net lend themselves to the

formulation cf.hypnth@ses that can he tested empirically;

ctherefore, many descriptive studies do not coentain any

hypotheses. . This stﬁdy did not offer testable hypotheses.

— Deseriptive studies simply portray the facts--they desoribe

what ig in existence, but they do not accoun% for the ypresent
.state of affairs. Van Dalen, in discussing the formation of
nypotheses in descriptive studies, accurately captures the
purpose of this study when he states, "Descriptive gtudies
that obtain accurate facts about current phenomena and
interpret the meaning of the data provide educators with

u9

practical and lmmediately useful information.

-

C.
‘Devold B. Van Dalen, Understanding Educational
Research {New York: McGraw~Hill, 1971), p. 2335.




PROCEDURE OF THE STUDY

Development of the Questionnaire

A questionnaire develeoped by the researcher was -
digtributed to one thousand adult students at Modesto Junior
175 e — —— ——

College, Modesto, California, in February,

guestionnalre was developed from a review of the literature

. l 30 . : M :‘..O el
and from specific gquestions from the O0°*Brian and Smith
v ) ) _
sﬁuﬁiesel* Tt was classified into three separate secitliong--

administration, instruction, and student personnel services--

and was composed of forty items, including six general

information or open-ended items at the conslusion.

A pilot study was conducted during the previous
I L Ko ‘E.

education clagses. The various comments made by the students

were teken into consideration for further refinement of the
instrument. .A select group of deans in continuing education
and profeégors also validated the guestionnaire. The deans
were selected because of their interest and experience in
conﬁinuing education and the professzors were members of the

disgertation committee.

10William E., 0'Brian, "A Study of Student Levels of
Satisfaction with Community College snd Senior College
Instruction and Services" {unpublished Doctoral dissertation,
Northern Illinelis University, 1967), p. 20.

llJames Alfred Smith,. “Aduit Bvening Students®
Bvaluation of Glendale Community College Continuing Education®
unpublished Dectoral dissertation, Arizona State University,
1972}, p. 26. :



Treatment of the Data

| The items on the questionnaire were analyzed by means
of intercorrelation, measures of central tendency, variability
and graphs. This analysis ghould provide information to the

decision-makers at Modesto Junior College which could be used

" the 'questiormaire. The

when changing or coﬁfinuing present programss
Each aduvlt student was regquested to asslgn a number

indicative of his degree of satisfaction for each item on

rating terms and the number to be

used with each one were: Poor (1), Below Average (2),

2

‘Average {13), Good {(#4), and Excellont (5}, Craphs were

constructed, as a mode of communication, to show the
percentages of the responses in each of the five rating

categories for questiomalre itewms.

Sample Sslection

One thousand adult students randomly selected at
Modegto Junior College were given the guestionnaire,
Questionnaires were placed in a folder in which exact

completion procedures were explained and deposited in the

teachers’ mall boxes. The questionnalires were distributed

simultaneously.

Data Collection

The large number of students involved in this massg
survey made it necessary to have the teaching faculty dis-
tritute the questionnaires in their classes. In a pilot

study the previous semester, it was observed that the



questionnaire could be administered in fifteen minutes of
class time. The timetable for reiturning the guestionnaires
was two weeks. After that period, a follow-up note wag

written to the instructors who had not returned them,

LIMITATION OF THE STUDY

The study was limited to students over the age of

twenty-one who were currently enrolled in the aon%imuing

‘education program at Modesto Junior College, Modesto,

California. It was further limited to those items in the

questionnaire.
DETINITION OF THE TERM3

P

Adminigstration. Good describes sdminigiration ag all

those techniques and procedures employed inlaperaﬁing the
aducational organizstion in accordance with established
policies, This involves the control and management of all
matters pertaining teo schocl affairs, including business

administration, since all aspects of school affairs may be

3

|

'~

considered asg carried on for educational ends.

Adult education. The tefm adult education is in-

tended to cover a1l adult learning from basic literacy edu-
cation to post-graduate programs for professional individuals.

Good describes adult education as (1} organized activities

lz)arter V. Good, Dictionary of Bduecation (New York:

McGraw-Hill, 1973), p. 13.




9

with an educational purpose carried ocn by mature persons on
a paftwtime basisy (2) any vdluntaﬁy, purposeful effort
toward the self-development of adults, conducted by public
‘and private agencies, such ag adult schools, extension

centers, etc.lj

CAdult student. Goeo

. describes dduithoed—as—a—pegiod
in human development occurrihg between adolescence and old
age and extending roughly from twenty-one to about sixty-
five years of age, the latter figure being extremely variable
and depending on factors of physical and mental health,
nature of cccupation and social status., The pefiod of
adultthood in cur culture involves marriage, occupaiicosl or
professional attairment, independent action, responsibllity,
and conformlty to adult folkways and mores. 1If an adult does
noet conform to thege obligations, he falls 19 attain complete
sonial'maturity.14

Community college. Good describes the community

college as an educational institution offering instruction
for persons beyond the age of the normal secondary school
pupils, in programs geared particularly to the needs and
interestﬁ'of the local area; credit courses rarely extend
beyand the level of the second year of college; extensive
offerings of a non-credit character are usuwally provided;

control and support are preponderantly localn15

1pid., p. 16. 1

15

Ibld- [ ppa 16"1?0
Ibido 1 p- 1085
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Centinuing education. Thornton describes continuing

education as lifelong continuous learning or the extension
of the regources of the community college to the members of

the community regardless of age. Continuing education is

sed to designate administrative unite which contain

evening and/or extension functions. I1 is also consideved — ———
te be an extension of the day program, usually beglnning

after 5100 p.m. This program typically services part-tine

. students .end is considered to be the adult education division

of the communilty collegé,l6

Gemeral education. Good describes general education

55 {1} Tthose phases of learning which should ve +the commsn
experience of all men and women; and (2) education gained

through desling with personal and soclial problems with which

all are confronted.l7

Instructién. Good describes claseroom instruction
asg (1) direction or teaching through the medium of the schocl,.
¢ollege, or university}land (2} knowledge imparted in the
classroom by way of lecture, recitation, or discovery through
purpcsive activity, Instruction includes the availability
and quality of teaching and academic advisement, and the
18

availability and use of teaching materlals and aids.

Student personnel services, Good describes these

services as individual and group services, primarily of a

léJames W. Thornton, Jr., The Community Junior
{New: York: John Wiley & Sons, 1966), p. 237.

Gollege

Ltiee bl 3= b=
R T
o f e

Good, op. cit., p. 2450 *SIbidﬁ. D. 290,
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11
consultative nature, concerned with the total welfare of the
student; these include educational and vocational counseling,
student employment and héusing services, and student organi-
19

zation advisement and coordination services.

Transfer students. Good describes the transfer

student as {1) a student who has withdrzwn from—one—cellege

and who applies for admission to another within a university;

(2) a junior college student who transfers to a four-year

college or university during or at the completion of his .
junior college course. The term is used in studies of the

- o 20
success of transfer students compared to terminal students.

ORGANTZATION OF THE STULY

This study was descr;ptive and wae orgenized into
five chapters. Chapter 1 introduced the topic, stated the
problem‘ déscribgd the procedure, discussed limitations and
defined terms. Chapter 2 reviewed the pertinent literature.
Chapter 3 described the methods and procedures used in this
research., The actual findings were presented in Chapter 4.
Chapter 5 offered conclusions and recommendations for further

study.
SUMMARY

Chapter 1 introduced the literature relating to the

need for the study, cited the statement of the problemn,

s

Y¥ipid., p. 522, £0¢vpid., p. 529,



12
deseribed the significance of the study, presented the
procedure of the study, and indicated the limitations,

This chapter also presented the definition of terms and

the organization of the remainder of the study.



Chapter 2

REVIEW OF RELATED LITERATURE

The Continuing BEducation Student

atlonggagent

In any community junior college, there will be found — — ——

adult students with college degrees and others who have not
graduated from high séhaol, It ig difficult to present a

‘ mEahingful summary of medlan characteristics of the adult
students in junigf collégeﬁ, There are housewives interested
in homemaking, child care, general culture, or preparation
for employment. There are workexs from every wallk of Life
interested in courses to impréve thelr skill in their present
work, to prefara them for advancement or changes of employment,
to.afford them svocational experienges, or %o expand.their
genexral education. There are young adults who have not
graduated from high-school and others who hope  through part-
time study to earn a college diploma. There are retired
personsg sesking through education to develop new interests
and new companions for their less active years. The number
of adults who are students in junior colleges will grow
rapidly in the years to come. This phenomenon will provide
new challenges and opportunities for the leaders at the

community junlior college level,l

'lJames W. Thornton, Jr., The Communiiy Junior College
(New York: Jehn Wiley & Sons, 1966}, pp. L57-158.

13




b

In a survey conducted by the National Center For

Bducational Statistics at the 0ffice of Education, thirteen

million one hundred and fifty thousand (13,150,000} adults
sald that they were participating in a continuing education

activity. The thirteen million represent one person in nine

or eleven percent of all Americans age sevenleen or over who
. 2
are not full-time students.
Continuing education is primarily concerned with

students who have full-time employment and who wish to study

part-time. Continuing educstion assumes that school becomes

3

integrated with life. Continuing education assumes that the
more experience in life and work people have, the more esger
%Eey will be to learn and the more capiablie they will be of
Learning. -

Schultz and Ulmer found in their study that college
work taken in the evening is not necessarily inferior aca-
demically to the same work taken in the day. It was noted
also that the young, low ability student enrolled in the
evening classes was found to achieve at a higher level than

did the same ability level student who was enroiled in corre-

sponding day clagses, The time appeared to influsnce achieve-

2James E. Allen, Jr., U. 5. Commissioner of Education
in an address ("The Tducational Third Dwmonsnon") at the

- Galaxy Conference on Adult and Continuing Education,

Washington, D. C., December, 1969,

a

“Theodore M. Hesburgh, Paul A. Miller and Clifton R.
Wharton, Fir., Patterns For Lifelong Learning (San Francisco:
Jossey-Bass, 1973}, p. 5.
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2 . * ix‘
ment more than did age,
Research studles have verified that more community
college students come from lower soclo-economic groups than
equivalent_percentages of four-year college students,

Conzequently, the community colleges® day and evening

programg must provide an sducation "pay off" Tor

5

them—oer— —
they drop out.
‘Paisley's study found several reasons given by adults
for continuing their educaticn. A single course will attract
students with different motives and expecﬁations. For
example, academic-subjectS'are studied for general infor-
mation, Job advancemenf, and,preparation.far new kinds Df.
work: voecational courses are'ﬁéken in prepsration for new
employmenﬁﬁ_‘lt was also nméeé in this study that vocationsl
courses wefe'taken out nf}c#iiosity dr as a hobby by students
who had no intention of ebtaining related employment.
 .$tﬁd$n%$ alé0 enrolled in recreational courses to increase
spafeﬁéimé enjdyment. té.méet new people, to escape daily
rouﬁines, and simply to become better informed. Enrollment

in personal development, home, family and religlon courses

was explained very idiosyncratically by students, These less

L rewa e W s ety

F

%Raman E. Schultz and C. Ulmer, "How Do Day and
Bvening Students Compare?” Junior College Journal, XXXVIT
(September, 1966), p. 35.

“Arthur M. Cohen, Dateline '79: Heretical Concept
for the Community College (Beverly Hills: Glencoe Press,




16
—— structured courses'appafently are all things to all students,6
| Vollam states that there are many levels of ability

within the continuing education student group. Many of

e these students feel very inadeqguate after many years of not

.k_ﬁk“‘*‘partiﬂipaximg;in the educational Sysfgm, They have many
social and economic problems that may hinder their IéﬁfﬁiﬂgTZk—ﬁk—k—

Johnstone, in examining the subject ﬁatter of courses

in which adults participated'ih‘l961m62, found the vocational

7 area to be most prominent, with approximately one-third of
all courses so labeled. This fact had a direct bearing upon
the type of studeﬁts who were attracted to the particular
community college. Adult education must delve deeper and
spread its net wider if it is to-satisfy the mariifold needs
o the cmﬁmunity of adults which it serves. & new insti-

T tution of education has appeared in recent years to rein-

force the efforts of public school adult educaticn.s
T The Purposes of Continuing Education

Ednund Gleazer states that continuing education pro-

grams in community colleges often enroll iwice the number of

6Matilda B.: Paisley, "Reaching Adults For Lifelong
Learning” {(Stanford Unlversity, California Institute for
Communication Research, August, 1972), p. 21.

_ ZVirgil A. Volian and Curiis Trent, "Recruiting
Students for Adult Education Programs" (paper presented to
the School of Education, Kansas State University, Manhatian,
Kansas, May, 1949), :

BJahn W. Johnstone and Ramon.J. Rivera, Volunteers
for Learning: A Study of The Educational Pursuits of Ameri-
can Adults (Chicago: Aldine Publishing, 1965}, p. 20,
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students in the day program. Most of these students are
working men and women who are upgréding themsélves for bvetter
jobs, pursuing degrees, or just attending classes for enjoy-’

ment. The community colleges are ideally suifed for this

—————— _ Xkind of education because of their proximity to the people

PP

and their willingness o provide whatever edwtational— —— =

9

experiences sre required,
Today the community college is the only publicly

supported institution in America which sccepts the assign-

ment to offer specilalized dccupational education at the

college level. The occupational fields for which the

community college is uniquely fitted to give training are

precissly ﬁhoaelin‘whiah'emplcyment has risen most remarkably
in the past thirty years,lo

Many writers have indlcated that the future trends in
education in this country seem to indicate a need for con-
tinuing edumaﬁion and vocational-technical education. James
Porland indicated that one of the future trends in continuing
education is that of job training for people of all ages.ll

Smith feels that continuing education has a

9Edmuxd J. Gleazer, "Junlor College Exploslon "
American Rducation, V (December, 1968), 13,

10 Novman . Harris, "Administrative Leadershlp In
Vocational Technical Education,® Junior College Journal XXXII
{(March, 1962}, 380-387. _

1L

James R, Dorland Admxnlﬁtratlon of Contlnﬁlng

Nat:onal Asap01atlon for Publlb bcheol Adult Iducation, p.l35.

~
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particularly critical role to play in a rapidly changing
soclety by providing information and knowledge that people
need in order to cope with changing conditions. Consequently
continuing education must become familiar with the people it
gerves and-—vwith existing aﬁd eﬁerging preblems and lssues--
loecal, regional and national.12

In a speech on November 20, 1969,Vin New York, Robert

Finch indicated the myth that education is only for the young

and that it happens only in school must ve discarded. Con-

tinuing education should be able to integrate education into
experienées throughout & lifétime* We need {to permit easlier
trangition into and ocut of ths scademic cowmunity st many =
points ‘in a person‘s lLife. 'Gommﬁnity collepges can serve as
me&els.inta which continuing education could = cant

The coamunity college is the proper agency to imple-
ment the community function of providing college level aca-
demic courses to adults in evening programs. A well planned
and administered program does not compromise academic

standardﬁﬁia

. .
L2pobert M. Smith, George ¥. Aker and J. R. Kidd, -
Handbook of Adult Fducation (New York: John Wiley & Sons,
1966}, p. 3. .

lJRObert H. Finch, Secretary of Health, BEducation
and Welfare Department, in an address (“Education For Tomor-
row") at the Annual Conference of the Naticnal Industrial

Conference Board, New York, New York, November, 1969,

J‘b'];,r:.vu:i.ss; Kahn, "An Appraisal of Practices of Adult
Evening Programs of Community Colleges in Washington State"
{unpublished Doctoral dissertation, Washington State
University, 1966), p. 10.
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A siudy by Leonard Schwartz evaluated the education
of part-time students in communiﬁj colleges., It was con-
cluded that evening colleges were established to satisfy
community needs and demands. ‘The programs were not the -
_*4g———“m£esulis of congcientious study of continuing education for
adults but were usually repetitious offerings.of‘&ﬁyﬁﬁon?sesi¥h¥_ﬁ_ﬁ_
plus a few non-credit courses.lﬁ |

Kelly and Wilbur, in & study of community colleges,
inqicated the main purposes of a two~year.collegeﬁ A model
based on current community college patterns would include
(1) transfer function, {2) occupational education, (3] general
education, (&) remedial education, {5) guidence and coun-
seling, (6) community services, -and (7) comtining -
educati&n;iﬁ

James Murphy emphasized that education is not
terminal but iifelong. The term "continuing education" is
used more and more freguently to describe a continued patiern
of education. Continuing education must be responsive to the
needs of the community and must not be patterned to conform

to some preconceived idea of what an evening college progranm

lSLeonard E. Schwartz, "Adult BEducation in Selected
Communlty Colleges of the State University of New York, Its
Support and Control According to the Records and Ag Reported
by College Officials" {unpublished Doctoral dissertation,
Syracuse University, 1966), p. 25,

i6w1n Kelly and Leslie Wilbur, Teaching in the
Community-Junior College {New York: Appleton-Century Crofis,
1970%, p. AW




should be.l?

In a report to the Department of Health, Education
and Welfare, Murphy stated that the adult student has
demonstrated, by his increased interest in continuing his

education, that there exists 2 need for constantly updating

professional and technical knowledge. — The community celleges

have the responsibility to aid these students in meeting
18 ' '

“thege needs.

Roueche indicated that the contemporary community:

“college is a2 manifestation of the dream of offering post-

secondary~school education to all. The Strength of the
community college, often calledr“democraﬁyfs colliega”, lies
in its ability to provide education that is responsive to
local needs. Students of all races, ages, abllities,
interests, and'soéio—economic backgrounds may choose from
several educational objectives: college transfer work,
occupational and technical training programs, or general
interest courses. The community college offers something

19

for everyone at minimum expense.

lfJames P. Murphy, "Alpha Community College: A Model
to Demonstrate the Organlzation and Cperation of a Continuing
Education Program" (United States Office of Education,
September, 1969), p. 60. :

laJames P. Murphy, “The Emergence of Continuing
Tducation/Community Service/Adult Education" {United States
O0ffice of Bducation, September, 1969), p. 60,

C

l)John E. Roueche and John C, Pitman, A Modest
,ggpp§sa1: Students Can Learn (San Francisco: Jossey-Bass,
.].9’3',.;2 ] }’)r l -
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flexible admissions procedures and course scheduling.
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Snyder's study determined that continuing education
was founded upon two premises: {1) the need for adults to
renew skills and abilities several times throughout life; and
{2) the need to develop continually awareness of environment
in terms of society, culture, and natural and technelogical
phenomena. Recommendations for reduciﬁ@‘ﬁé?riersﬁfer—adylis |
in continuing education programs are: off-campus centers,
non-credit courses, financial ailds, pudblic information, and
| 0

Knowles siated that continuing education is a means
available to orgénizatians for furthering buth-work and human
purposes. Their ﬁérk purpose is furthered ito the extent ﬁhat
they use continuing education to develop The competenciles of
their personnel to do the work required to accomplish goals
of the orgenization. Thelir human purpose is furthered 1o the
extent that they use continuing education to help their per-
sommel develop the competencies that will enable them to work
up the ladder of Maslow's hierarchy of needs from survival
through safety, affection, and esteem to self~actualizaticnﬂgl

MeGrath reported that many more students are entering
continuing education programs because of the rapid expansion

o the community colleges., There is every indication that

]

' “QFred_Aa Snyder. and Clyde E, Blocker, "The Adult
Student Population of Harrisburg Area Community College
{report presented to the Harrisburg Ares Community College,
Harrigburg, Pennsylvania, 1971).

“Lynicoln s. Knowles, The Modern Practice of Adult
Edugation {New York: Association Press, 1971), p. 59.
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] this movement will continue as sdditional states and local
communities act to make community college education available

to their students.zz

f:rff?- . - A study by Basler discussed how adaptable the com-

T ———munity colleges are to the needs of theif adult studenis.

He indicated that many community colleges hﬁve—ha%ﬁﬁoiﬁihgigiﬁg__ﬁk
‘***‘% | enrollments in adult classes and that these same instiftutions

have asg m&ny part-time as full-time faculily members.23

}’ " Blocker stated thaﬁ one of the more evident needs of
| the elderly is for a more meaningful role in the community.

| ~ There is also a need for a clearer concept of a useful social

‘role for older persohs. A ahallenge'to our society is to

develop for the aged activities which will grovide them with
satisfaction and a sense of participation. The continuing ‘
education programs through the community colleges must ‘
provide for these needs.24

Rivera indicated that as soclety bhecomes more mabile ‘

physically and professicnally, periods of stress and transi-

tion will occur.  These will reguire periodic resociali~ ‘

% zation. Continuing education can hecome a process whereby

?dﬂarl J. McGrath, Unlveraal Higher Education (New !

York: MeGraw-Hill, 1966), p. 20,

3ﬁoosevelt Bagler, "Consistent and Increasing
Adaptability of Junior College," Junior College Journal XXV ‘
(April, 1955}, 427-429,

EFCiyde B, Blocker, Robert H. Plummer and Rlchard G.
Richardson, The Two Year College: A Social Synthesi ‘
{Englewood CLliffs: Prentlice-Hall, 1965), p. 277.
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there ig a revitalization of the concept of education.
Recurrent soclialization emphasizes-the life~long education
concept.25

Liveright stated that continuing education is no

% longer related to rehabiliftation and remedial goals. It is

used more in a kind df4Eﬁﬁﬁiﬁﬁfﬁggfﬁiaizﬁﬁfgﬁ_ﬁEﬁfiﬁﬁﬁti?n
not in a sense of carrying one's formal education to even
_ higher plateaus, but in the sense of transferring systematic
| learning processes themselves to the interests and demands
of adult life. Continuing education must move from the
traditional subject matter to programs for creating a more
. . 26

satisfactory life.

A study by Levin indicated that the varylng nesds of

_aduits are largely unmet In the adult education progrems in
Massachusetts. A policy declaration was suggested, followed
77777 by guidelines for program planning and student recruiting,
administrative and organizational changes, steps to sitrengthen
substantlally the statewilde confinuing education system, a

— network of public relations officers, inservice and other

training for state employees, and scholarships for continuing

aSWilliam M. Rivera, “"Recurrent Soclalization: A
New View of Adults and Education in the Lifelong Education
Concept" (paper presented to the Educational Policy Research
Centerr;, Syracuse University Research Corporation, Syracuse,
New York, June 1971). _
| 0. A, Liveright o B Btudy of Adult Bducation in the
, United States (Bostorn Undversitys - Center for the Study of

P

Liberal Educﬁtinn for Adults, 1968}, p. 77.




ceducation students.

—and (5) research, develop, and evaluate new systems.

24
27
Laurocesch digcussed the proposal for a consortium of
two-year colleges to perform the following functionss (1)
disseminate information about continuing education activities,
(2) tap regional resources that inform about continuing edu-

cation problems, (73) provide technical assistence in—the

field, (&) organize short-term training programs_fbr.staff,
28
Verner stated that the community colleges bridge the
gap between public schosls and institutions of higher edu-
cation and display many of the best and worst features of
both. Their role and responsibility as an educatlonal forece
is neither clearly identified nor accepted by those iuveived:
consequently, the adult programs they conduct tend to dupii-
cate the day program and to be haphazard and indeterminate |
rather than clearly defined and systematically ordered.29

Shute, in his study of continuing education centers,

indicated that these centers represent a significant agency

E?Melvin R. Levin and Joseph 5. Slavet, "Continuing
Education in Massachusetts: State Programs for the
Seventies" (paper presented to Boston University, Boston,
Massachusetts, Januvary, 1970).

28w1111am Lauroesch, "The Two~Year College-~-Its Role
in Continuing Education" (paper presented to Massachusetts
University., MNew England Center for Continuing Education,
Durham, New Hampshire, May, 1971).

29Cmolie A, Verner, A Conceptual Scheme for the
Identification and Classification of FProgress: Adult
Education Theory and Method (Washington, D. C.: Adult
Education Association, 1962), p. 28.
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in American adult education. Continuing education centers
have been defined as adult education with programming and
30

teaching;

The community junior college accepts the individual-

igtic purpeses of its part-time students as they request

courses to satisfy thelr needs. In addition, it realizes

its obligation to society to use educational rescurces in
seeking solutions for social problems. The evening curri-
culum is therefofe expanded to include activities that
improve the life of the community. Among the social
consideratiehs that influence junior.aelleges to provide
courses for continuing students may be lisisd the rapid
increase of knowledge, the demands of enlightened citizenship

o]
and the fact of sncial lag.’l

Administration in Corntinuing BEducation

Dynamic leadership will provide much of the impetus
for the continued.grewth of adult education.in community
colleges as they attempt to assist in the education of the
American citizenry. Tremendous insight into the present

32

leadership patterns will be required.

30Reginald'Wayne shute, "Continuing Education Centers
In American Universities" (unpublished Doctoral dissertation,
University of Southern California, 1964), p. 55.

31
-BLJames T, Carey, The Development of the University

Evening College (Berkeley: Center for the Study of Liberal
Education for Adults, 1961), p. 10,

Phornton, op. cit., p. 244,
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‘A major force for renewel among adults is education.
More than ever hefore, the adult educator needs three gifts:

(l)'beliéf in his work, (2) competence in program development

and (3) skills in reaching adults for life-long learning.33

Many forces that either favor or inhibit the growth

of conti nu;ng education programs are evident.,  The strongest
forces are: (1) the Dean, as the key administrative officer,
his educatlon background, attitude and conviections; and
(2) the community college's concept of continving education,
especially the President®s outlook.jn

Shéw feels that through carefully developed plans the
continuing education administrator can keep abreast of new

[y o ld
o

- developments in the field. . He can, be one of the firgt 1

(@]

learn of new infafmation and be & leader in disseminating.
this new information. It is his contention that the syste-
matic study of research and pericdic involvement in action-
research by the continuing education administrator will
enhance his gkill and effectiveness as a planner, manager,
and administrator. More importantly,.the-futurm quality of
adult learning will be 51gn1f1cantly related to his

involvement in action research. 35

BjPaisley! op. cit., p. 20,

34._Tamszs R, Carey, Formg and Forces in UnlverSJty
Adult Education (Chicagos Center for the Study of Liperal
Education for Adults, 1961), p. 95.

BJNathan C, Shaw, Administration of Continuing
Education (Washington, D. C.: National Association for
Public Sc School Adult Education, 1969}, p. 366,
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White maintains that university extension deans must

have the following gualities; these qualities also apply to
the role of the dean éf continuing educatlion in a community

colleges

1. General sdministrative ills, including those of

personnel administration, which are in somne ways as much
related 4o the broad area of public'administration as they
are ‘to educational administration;
| 2. A broad knowledge of the scheel and of continuing

educaﬁiﬁﬁ; |

3; A genulne understanding and sympathy for ihe
contiﬁﬁiﬂg.education role of the school; |

&5 Adeptness at_greating the atmesphare and
cohditions that will enable his gﬁafﬁ o periorm sﬁcdaégfuily

36

the work of +the organization.

O'Brian, in his study of student levels of satis-
faction With éémmunity college and senior college instruction
and gervices. Tound that the students wh§ had attended both
the junior uollege and senior college preferred the univer-
sity's adninistration. The study indicated that at a large

university special titles were assigned to heads of several

servicez to glve them status and that a similar position at

.36Thurman White, "The Professionalization of Univer-
sity Extension” {paper presented to the Universiity Annual
Workshop for Administration of University Adult Education,
University of Chicago, Chicago, Illinois, July, 1966).
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thé Junior college level was not taken as seriously. Thus
the community college student woﬁld use fhe ser#ices of the
four year institution much more than those of the two year
community cnllege.37'
Because of the,community college’s emerging role in
providing adult education, it is an ideal place for the pro-
fessional adult educator to develop special programs. The

community college is the most likely agency for innovative

. program development in adult education. Deans of continuing

education who have not yet learned what "can't be done" may
succesgiully attempt to develop programs which others who
have tried the ideas unsuccessfully earlier would bhe uniikely
to risk. Continﬁiﬁg education administrators nead to toke
risks and be inncvaﬁive.Ba |

Watnesg.cﬁndﬁcted a study whose purpdgas were o (1)
determine the curfent evening/adult education?édministration
practices in the community colleges in Washington State as
perceived by the presidents, deans of instruction, and
directors of evening/adult education; {2) analyse selected

administrative relationships between the full-~time day pro-

grams and the part-time evening/adult programs as perceived

3%i1liam E. 0'Brian, "A Study of Student Levels of
Satisfaction with Community College and Senior College
Instruction and Services" (unpublished Deoctoral disseriation,
Northern Illinois University, 1967), p. 45. '

o]
| Pyillian §. Griffith, Administration of Continuing
Education, ed. Nathan C. Shaw (Washington, D. C.: Natlonal

Association for Public School Adult Education, 1969}, p. 98.
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by the three groups; and (3) develop & composite of recom-
mended practices. The study showed that many college
presidents were aware of the adult program, but did not know
the ramifications of the program. It alse showed that the -

day staff was not totally awars of the evening staff and the

evening program. It wag felt that the ideal "One College
Concept® could be instituted over a period of time 1f total
supportd and cooperation were giVen by'both staff and
adninistration, -2

Roland Frank stated that in order to achieve

educational imprsvement; educational leaders must change from

being uninvelved and apsthetlc to being invelved and

conearned. They must also plan forf the future as they work
out the premanﬁlg*gggféggpus'upda%ing of prograns and
immovations wust exist in the educational community. The
community ccellege has the flexibility to provids programs

to meet the needs of.a changing society., A council on the
development of human gqualities should be created within each
community. This council would include all the behavioral,
medical, public service, family agency, police and educa-
tional authorities concerned with life in that community.

An improved educational program would involve the community
as a leafning laboratory, consider lesrning to be a lifetime

activity andlaooperate with the people to plan and dévelop

39Ga1vin M, Watness, "Adult Education in Commmity
Colleges in the State of Washington" {unpublished Decieral
issertation, Arizona State University, 1969}, p. 69.
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o ) . ' It
— ] a community~-centered educational program. o

Instruction in Continuing Education

Kemper states that the problem of determining the

needs of the adult is ?robably the most difficult dilemma
facing the adult educaﬁﬁfT*‘Theﬁdiiiicgliy is to agree on

and to determine the characteristics of a good community

and school program of continuing education.

| The community collége has to provide courses for
— " adults who wish to obtain occupational, general, pre-
professionel and partatime,education, as well as counseling
and conmunity services. Many community colleges ors
staffing their departments with these componants in ming.
These individuals will be called upon to determine and |
satisfy the needs of adults,“l
N Schrader's study indicafes that teacher sslection
needs to be very rigorous. The selection of teacheré should
be based upon a desire to work with adults, esn undersitanding
of adults and thelr needs, and preparation for adult
education. A careful selection of texﬁs and materials
geared o the adult learner must_be'made-and & follow-up

study of the students involved in the centinuing education

Lo . . ) A .
Roland G. Frank, "Community-~Centered Education--0One

Response %o Critics of HEducation" (paper presented at the
American Association of School Administrators Annual
Convention, Atlantic City, New Jersey, February, 1271;.

aLHnmer Kemper, Adult Bducation {(New York: McCraw-
Hilx, 1655}, p. k2,
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prograns should be conducted annually.uz
| Programs are often based on what an individual or

small group thinks people ought to be interested in rather
thar on what they really want and need., Progress in the use
Aﬁm&ss_mediaﬁjo undergird face~to-face methods has been made
and the limitations of the former more clearly described,
Gonsiderable optimism is reported as to the progress being

made in narrowing the gap between vocational and liveral

education for adults. Most hopeful is the evidence of

growing public interest in the liberal arts, growing
awareness of the superficiaslity of a predominantly work
oriented cultar9643

A study by Vellan regarding the learner in adult
basic education classes revealed that these adults have to
overq&me.cverwhelmiﬁg'personal ad justments to programs,
feelings of éupariority or inadeguacy, iack of self-moti-
vatimn,_iaﬁk of encouragement or discouragement from peers
oxr gpbuégJ low mentality, difficulty in learning, problems
with employment hefore being able to function in a classroom.
Thé'a;nﬁyfrevealed therefore that instruction should bhe of

bl

high calibie to hold as many of these students as possible.

2 . , .
: ;~Gene Schrader, "An Zvaluation of the Adult Basic
Education Programs in Wyoming: A Follow-Up Study" (Wyoming
Stgéi Department of Education, Cheyenne, Wyoming, November,
19 . ' : 3

q)Malcolm'S, Knowles, Informal Adult Education
{New York: Association Press, 19517, p. il.

1
*uVGllan, op. cit,, p. Lo,
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~gider ways of teaching.

a2
Brown indicates that teaching--once simply telling,
drilling, or gquestioning--is now seen as a complicated use
of motivation, reinforcement, role playing. and other little
ﬁnderstood psychological procegses, This new awareness of |

the variety whiéh is teaching and learniug has been partly

provoked by a desire to understand the use of the new mediid,

The increasing numbers and changing character of students in

- today's educational system clearly reveals a need to recon-

5

Moore feels too many teachers consider the task of
teaching the highurisk'student in the community college to
be academic soclal work. Makéééwgﬁecial remedisl curriculs
avallable to theéé students is often thought %o Le scademic
welfare, Yet these students must be taught--und well., They
mist be exposed to a relevant curriculum. It is well docu-
mentad that the two-year college has not generally succeeded
in providing quality instruction or educational programs
sufficiently potent to counteract the academic deprivations
of the marginal sfudent or o build on talents this student
brings to the college with him.ué

MeGrath's study indicated that the adult population

being served by innovations such as educational television

-

“Syames W. Brown and James W. Thornton, Jr., New
Media In Hisher Education {(Washington, D. C.: Association
for Education and the Division of Audiovisual Instructional
ierv%ces of the National Educational Association, January,
970} .

We Lo, . .
:%DWLlllam Moore, Jr., Against the 0dds (San Franciscos:

JOSSG}'“BS‘SS, 19?O)| Pe 63a




courses, university extension and independent study is
reaching a figure five times as large as the full~time
enrollments. Weny students, after taking such courses, will
be requesting more course offerings. These requests will

provide the community college with more 0pportahiﬁy to serve.

expansion of the public community college.

the needs of the community. The result will be the rapid
vy

Johnson states that we have scarcely scratched the
surface of man's ability to learn. He emphasizes the im.p-or«°
tance of individual differences in learning ébility. Indi+
vidualized instruction, diagnostic teaching and the new value
crientation in education demand guallty == & conpsnion for |
equality of Dppofﬁunity.‘ He points out thet some of the new
developments in educatlon provide a clear indication that
tomoérrow's schools are taking shape today. He suggests,
however, that although major attention is currently given to
educational hérdware and tq the marvels of our new technology
the principal hope for ihe future is the development of ideas
or pieées of goftware which have liberated our attitudes
towards innovation and experimentation.us
~laura Sarke reported in the Journal of Higher

Education that community college teachers were subjected to

pressures to relax the standards of excellence. In many

L. ; '

McGrath, op. cit., p. 38.
MBLamar B. JOhﬂﬁOh, Islands of Tnnovation LBxpanding:
Changes in the Community Coellese (Beverly Hills: Glencoe
Presg, 1969), pp. 28-29,
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small digtricts force was exerted to lower siandards. She
found that the junior college teacher was in the unenviable,

ambivalent position of being directed at once to maintain a

standard and to alter 1if.

As the enrollments of community colleges increase in

size, so will The staffs. Standards will have to be main-
tained in order to meet the requirements of the traﬂSferring
student and the student who enters the job market immediately
upon completion of a vocational or certificated program,
Sarko feels that continuous evaluation of tThe progfams and

of students who leave the school would be appropriate in

order to maintain standards set by individual comnuniiy

colleges.&9

When a comparison was made between junlior college and
university'instructors; it was found that they were similar
in most achievements; the outstanding single difference was
that the_junior qgllége personnel had twenty percent fewer
doctorates. It was found also, however, that few of the
univer#ity docitorates were engaged in the first twe years of
college teaching. A community college should have a balance

of - instructors with B. A., M. A. and Doctorate degrees.

There is a danger that university professors might merely

repeat to & group of adults the lectures prepared for under-
graduate students. The chances are very high that, if this

M T ML AT A ot e A, AR ey 1 VA e e e

ugLaura Sarke, "The Problem of Teaching in Community
Colleges," The Journal of MHigher Education, XXXV (Cctober,
1964y, 384,
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happened, the adults would soon stop attending. 0
In a study of student levels of satisfaction with

community college and senior college instruction and services

William ¢'Brian stated that the data indicated that in the

opinion of students the general instructional level, in a

legture instruction.

comparative sense, was better at the junlor college than at
the.university level. The reason given ﬁas that nmost junlor
college instructors had formerly taught in high schools for
several years. Their modes of teaching would be different
from the instruction given at the university level. The
class gize would be smaller and there would be less straight
51

Although there is considerable diff&fﬁﬁhﬂ of opinlon
regarding the excellence of junior college - chubmn the
most common conclusion is that the instruction is adequate
to the:demands of the task. Smith's study révealed that the
adults believed the instructidn given at the continuing
education level was quite édequate for their needs and a
strong asset to the evening program@?z

#rnowles feels that the direéior of continuing edu-

cation ghould have a clearly stated set of criteria by which

5OClyde E. Blocker, "Are Our Faculties Competent?”
Junior Coliege Journal, XXXVI (December, 1965), 12,

51O‘Brian, op@uci%..'pg760}.

52uames Alfred Smith, "Adult Evening 5tudenls
Evaluation of Glendale Community College- Contznuin
Education" (unpublished Doctoral dis gsertation, Arazona State
University, 1972), p. 7&.
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to judge the gualifications of candidates for teaching

positions.  The following set of criteria developed by one
i continuing education program will provide an example: (1) An

T%‘kj ingtructor must not only have knowledge but also be a

3
—_

—— —— successful practitioner of his subject or skill. (2) He must

be enthusiastic about his subject and abou teaching3tto—
—— " others. {3) He must have--or be capable of learning--an

| attitude of undérstanding and permissiveness towards people.

- He-must have other personality traits such as friendliness,

""""" nvmor, humility, and interest in people that make for effec~
tiveness in leading adults. (4) He must be creative in his
thinking about teaching methodé‘ (5) He should be intriguad
with the notion fhatladulfﬁware'different‘from children asg
learners and express positive pleasure at the prospect of
S participating in an in-gervice training program on the

53

3 | teaching of adults.

— ] : Student Persormel Services in Corntinuing Education

=== The counselor in adult education is a highly skilled
| professional who utilizes his competencies in an effort to
asgist the adult student in his quest for adeguacy. He .
provides a relationship.in~whichs$he individual can achieve
reconciliation of self and universe of experience through
counseling, and he is a source of personal social, edu-

cational, and occupational information for program personnel

DBKnowles, op. ¢it., p. 163,




«

I .

] T ———the

| 37
as well és the student pOPulation. Through a well organized
testing program, the individual is afforded opportunities
for selfnappraisal; and educators are assisted in their
efforts to provide appropriate leérning experiences., Thus,
—work-of the counselor is consistent with the basic tenets
of adult edm:.a*i::i.cm..51L

A study by Max Ralnes reported in the Junior College
Journal cencluded that three-fourthe of the junior colleges
in the coﬁntry do nof have adequate student personnel
programs. Many junior colleges-lacked-plaﬂning and profes-
sional directien for the program, the counseling program had
definite inadequacies, and little research was conducted on
chargcteristics of thelir students and limited evaluation of
the personnel program was undertaken.55

Johnson's study indicates that student personnel
gservices are highly important at ail levels and in all units
of American education. In the community junior college,
however, it is clear that counseling, guidance and out-of-
class activities~-2ll elements of student personnel services--
are crucial. Student personnel services also make important
contributions to other aspects of the educational programs.

Many junior college students atiend only for a short period

and never transfer %o a four-year institution. The student

5u5haw, op. c¢it., p. 262,

p .
JSMax R. Raines, "The Student Personnel Situation,”
Junior College Journal XXXVI (Pebruary, 1966), 6-7.
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personnel services must help the student quickly find his
potentials and guide him into a vocational or occupational
fiela immediately.56

Yoder did a study of six western states to determine

~—— —— -the -extent of personnel services and to recommend improve-

ments., The areas of student personnel services investigated —— —

were: type of c¢rganization of selection and admisgion

policy, counseling and advisement of students, provisions

for physical and mental health, student discipline and

[y

control, testing program, student records, placement ser-
vices, followMup programs, and provisions for financial
assistance. A well articulated program usunliy haes a dean
of students and counselors. The counseling progrem “boulu
contain elements of prereglstration, orientation, guidance,
inétruction, vocational information, testing, job placement,
voeational placement, referral service, follow-up service
_ Y4
and record keeping.
Guish completed a study from which he concluded that
junior éollege students' services were lacking in record
keeping, in-service training, research, testing, consistent

admission policies, orientation, registration and securance

£ '
JbLamar B. Johnson, Starting A Community Junior

College (Washlngton. D, Cos  Anmerican Assoclation of Junior

Colleges, 1964}, p. 23.

5fMarlen D. Yoder, "The Development of Guidelines for
Student Pergonnel Services in the Two-Year Communiity College"
\unpublmohed Doctoral dissertation, Cregon State University,

1965), p. 75.
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of a professional counseling speclialist,
| Mitchell studied evening community college student

persomnel services in the western United States. He found

present student personnel practices in evening community

———— _colleges inadequate. A revision was needed and certain

guildelines should be followed in order to develop & studgnﬁ
personnel serviée that‘would be beneficial to the students.
A dean of students should be at the administrative level
with several counselors available for adults during the
evening. The services shoﬁld be accessible and convenient
for the evening student.59
Smith, in his study of student personnel sevrvices,
indicated that liftle has been dune to implement sdsquate
programs and services primarily because of the complexity
of the adult student and the geographic areas from which
the adults come. He found that the opportunity for testing
and counseling to help adults determine their educational
and vocational goals was lacking and needed improveménts

and also that many adults were not interested in these

services. Regardless of the lack of interest by some adults,

58Kenneth 5. Gutsh, "A SBurvey of Student Personnel
Services in Selected Florida Community Junior Colleges and
the Attitudes of Presidents, Student Personnel (Officers,
Faculty Members, and Students Towards their Services"
{unpublished Doctoral dissertation,. Florida btate Unlver51ty,
1961), p. 78.

593ames G. Mitchell, “An Appra:qal of Evening
Community College Student Personnel Services in Western
United States" {unpubllshud Doctoral dissertation, Oregon
State University, 1969), p. 89.
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he feels that more emphasis should be given to the area of

student personnel services so that a greater number of
60

students' needs can be met.

SUMMARY

The literature revealed that the composition of the
continuing education student body is very diverse ranging |
from the untrained and unskilled %0 the highly skilled and
profesgional person. Continuing education students may be’
housewives, workers, high school "drop;buts“, or vetired
persons. Many are. part-time students with full~time
employment. Continuing education students have many ability
levels and coften suffer from feelings of inadeqguacy. They
may enroll in cbntinuing education courses te 0btain general
infermation, fto secure job advancement, to satisfy curiocsity,
to learn a new hobby, or for recreation,

Historically the cbmmunity college's main purpose
was to be a terminal or a transfer point for most students.
The role has ekpanded in the last decade to meet the needs
and objectives of different communities. The main purposes,
ag suwggested by the review of the literature, are now the
following: (1) to upgrade and improve skills, (2) to provide
ocgupational and vocational-technical education, (3) to cope

with changing conditiong, (&) to offer lifetime and con-

- tinuing education, {5) to satisfy community needs and demands

®Osmith, op. cit., p. 76.
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by offering special interest courses, (6} to fulfill a
transfer function and to bridge the gap between public
gchools and institutions of higher learning, and (7) to
provide general and remedial education.

The review of the literaﬁure indicated that in order

to meet the needs of the continuing education student the — — ————

administration must have initiative, vigion, flexibility,

and courage to begin innovative programs. The literature
-stressed that the community college administration must be

as flexible as possible to meet these needs. The admini-
strator of the evening program must be highly qualified with
a wide range of experience in order to dirsct the expansion
af the efening program. He must'be dynanmic, aware of current
trands, active in research, and have a Yroad knowledge of
continuing education.

The literature revealed that the continuing education
program cannot continue to satisfy fhe needs and goals of
continuing education students unless the staff is highly
gqualified. The instructors must want to work with adults,
must-undersiand adults and be prepared for the teaching of
these particular students. The instructors must be aware of
the special problems adulits face when they enter continuing
education classes, Their attitude must be supportive. The
teaching mist be guperior to hold these “"risk" students.
Innovative teaching technigues should be encouraged. Above
ali, continuing education instructors must be enthusiastic

about thelr subjects and be able to adapt teaching methods
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to suit adult learners.
Conprehengive student personnel services for the
continuing education student are esgential, but this review
has shown that they are frequently inadeguate. Studies have

revealed that these services should be provided to the

e

continuing education student by highly competent—and

-8killful staff. The counselor must~help the student with

self-appraisal and give immediate vocational direction. The

.. testing program is important as are orientation procedures,

job placement facilitles and follow-up services. Intensive

~student personnel services are basic to students and they

are an indispensable precondition of effective continuing
education.
This chapter has indicated that every community

college must continually appraise iits continuing education

program to insure that the administration is flexible and

meeting the needs of the community, that the instruction is
relevant and effective, and that the student personnel

services are adequate and avallable when needed.



- Chapter 3
METHODOLOGY

Chapter 1 explained the reasons for undertaking this

study related to the needs of adults in the Continuing

Education Program at Modesto Junior College. A review of

the relevant literature regarding the needs of adults in

continuing education programe was presented in Chapter 2.
Chapter 3 describes the methodology and the procedures of

the study.

Setting of the Study

The setting of the study was at Modesio Juniar
College, one of two junior colleges in the Yosemite Junior
College Dlstrlct. The Yosemlte Junior College District
covers Stanislaue and Tuclumne Counties, and parts of Merced,
San Joaguin and Santa Cléra Counties, Covering four thousand
sguare milee, it is one of the largest Jjunior college dis-
tricts in the state. Modeste Junior College, éstablished
in 1921, is one of the oldest in California. The value in
buildings, a fifty~four acre campus, equlpment, and improve-
ments is more than eighteen and a half million dollars. The
West Campus site (one hundred and ftwenty acres) was acquired
from the State of Galifornia in 1970. Its first construction

ph s‘, which included 'rade and Technical buildings, was

e
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completed in 1974; the second construction phase, begun in
19?4; will'include Home Economics énd Vocational Education
buildings. The gtaffl consists of nearly two hundred and
fifty day instructbrs and more than three hundred evening

instructors. Increase in the number. of gtudents and staff

has been consistent, In the early i950s enrollment in the
evening program was about one thcusand students. In 1957-58

the enrollment climbed to approximately three thousand

- students and in 196f566 the enrollment for both graded and

non-graded classes for adulis was six thousand six hundred.
In the fall of 1974 the enrollment for regular day students
was about five thousand and for evening students about ten
thousand,l_

Mé&esto, California is located in the Central Valléy
of Califdrnia, appfoximaﬁely ninety nmiies southeast of San
Francisco., It is the county seat of Stanislaus County and

has a population of about eighty-five thoué&nde

Selection of the Population

The investigator presented this study for approval to
De. J. Kennieth Rowland, Superintendent of the Yosemite Junior
College District, and to Dr. Kemneth.N., Griffin, President of
the Médesto Junior College, in January, 1974. Permission was

granted soon thereafter to conduct the study.

lAnnual Report On Adult Education Program, California
State Department of Education, Sacramento, California, 1950,
1958, 1966, 1974,
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The population for this study was one thousand adult

students enrolled in the continuing education program during
the spring éemester of 1974-75 at Modesto Junior College,

Modesto, California, & sample selection was taken from each

department. A computer print-out produced the total number

of weekly student contmet hours for each department. Ques-
tionnaires were distributed to each department in relation

to its percentage of the total evening student population.

Instrumentation

o

The investigator reviewed the related literature in

crder to become familiar with studies conducted in the arsa

of community college evaluvation. 0'Brian and Smith conducted

studles concerning the evaluation of higher education and
community colleges, but the items in their guestiomaires

were not deemed sufficiently specific to determine the needs

of adults in the continuing education program at Modesto

Junior College,
The investigator reviewed materials by Cantri12 and

3

Cppenheim” to develop further the appropriate questionnalire
content. He consulted with his Committee Chailrman,
Dr. Thomas C. Coleman, and his dissertation committee for

input into the questionnaire. After several meetings and

2Hadiey Cantrll, Gauglng Public Opinion (Prlnceton'

Princeton University Press, 1947), p. 230,

8. N. Cppenheim, Questionnaire Design and Attitude
Measurement (New York: Basic Books, 1966), p. 49,
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revisions, a questionnaire of forty items was developed and
ready for pilot study.

~Although many criteria were suggested in the litera-
ture and although all the crifteria were adhered to in varying

degrees, the following guidelines seemed to be most signi-

ficant: the questionnalre should (1) be short enough so

that it would not be rejected} (2) have sufficient interest

"to appeal to the regpondent, (3) have depth in content,

(L) elicit definite responses, and (5) not be embarrassing
to the individual. . |

The Questionnaire was developed with a rating scale
from one to five for each item: {1) poor, {2) below average,
(3) average, (#) good, and (5) excelilent. Emch item on the
questionnaire required a response from the ré3pon@@nt.
These resppnsés.wére the evaluations by adults in the
continuing education program at Modesto Junior College of the
areas of administration, instruction, and student personnel
gervices at that college. |

A pilot study wag cﬁnducted with two hundred students

in “the spring semester of 1974 at two community colleges near
Modesto, California. The questionnaire was analyzed further
by the deans of continuing education at Modesto Junior
College and by the dissertation committee and chairman,
After input from the students and suggestions from the
committee, the questionnaife wag ready for final presentation.

The final instrument, entitled Adult Evening Students

Evaluation of the Modesto Junior College Continuing Education
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Program, congisted of forty items. The survey included
specific instructions for the students. There were sixteen.
items in the area of administration, ten in the area of
ingtruction, eight in the area of student personnel services,

one general assessment—gtatement-of the Modesto Junior

Coldla
= ® i o i G

L)

ge—Continuing-Lducatlon Program;one separate statement——
regarding use of counseling-sefvices; one item agking for the
444%; students' last grade completed, one item regarding the number
of units completed, and two open-ended items giving the
students the opportuniiy'to state their special areas of
interest and additional courses they wished to have added
to the continuing education program.
The final form of the questionnairé.apyears in

Appendix A.

Procedure

Based on the experience of other researchers cited,
it was deemed advisable to distribute all the guestionnalres
at the same time to avoid interaction among respondents;
B therefore, the investigator distributed the questionnaires
éiﬁﬁltameouély to thirty-five instructors on February 17,
1975. ‘the questiohnaires were prorated to each department
on the basis of the total number of evening students,
Thirty~five instructors were.selecfed to distribute them.
A number was asgigned to each evening instruector's name and
placed on a slip of paper. The slips were placed in a box

by departments and selected according to the number of
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guestionnaires needed for distribution in that department.
The spring enrollment print-out revealed that the average
class size was about thirty students: therefore, thirty-five
instructors were selected to make the total of one thousand

guestionnaires., Thelr mall boxes were used as the distri-

bution—point, The gquestionnaires were placed in an envelope .
with specific instructions for administering. A copy of the

instruetions appears in Appendix B. The instructors were to

pass out the quesﬁionnaires to the students at the beginning

of the class period and to let them take about fifteen
ninutes to complete all the items. A pilot study during the
spring semester of 1974 indicated that fifteen minutes were

sufficlent to complete the questionnaire.

Collection and Scoring of Data

The study was conducted'in February, 1975, when the
questionnaires were distributed to the thirty-five classes,
After the questionnéires were filled out, they were returned
to the Continuing Education Cffice. At the end of the third
week, the one thousand questionnaires had been returned. At
this time, tabulation and analysis of the returned question-
nalres began.

Questionnaires were not signed so that students
would be free of anxlety about responses. The directions
emphasized that the students were evaluating the entire

Continuing Education Program and not one specific instructor

or course offering. For this reason, it was believed that
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the classroom teacher would be suited.to administering the
instrument, |

The rating procedure was structured with the intent
of providing terms characterized by brevity and simplicity
to enccurage the students to undertake and complete the
guestionnaire. It.was assumed that five categories (Poog.
Below Average, Average, Good, Excellent) would give a broad

and varied response without jeopardizing the willingness to

‘reply.

The number one (1) indicated that the condition or
service under examination was pocr: the ingtitution, in the
opinion of the adult student, was ir need of broad and dezep
reorganiiatien and/or in need ofmore or different personnel
an¢ facilitieg if the service was t0 te made effective and
acceptable to the student. The number two (2) indicated
that the adult felt the services under consideration were
below average. The number three (3) indicated that the
services or conditions were average or reasonably acceptable.
The number four (4) indicated a good reaction to the services

or statement in guestion. The number five (5) indicated an

excellent evaluation of the statement or services,

Statistical Analysis

The data from the one thousand questionnalres were
analyzed by the deseriptive and inferential statistical
techniques. Before the data could be analyzed statistically,

it was necessary to transfer the evaluations for each
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statement by key punch to computer cards. The statistical
447; techniques -consisted of intercorreiation, measure of central
; : | tendencyrand variability.u The ratingg for each item by the

students were totalled. In addition, the total sums of each

— students's responses to the three sections (adminigtration,
] P

ingtruction, and student personnel services) were obtain?d.
Thus a score for each item plﬁs'thfee subtotal scores were
made avallable by a computer programmer at the University
of . the Pacific,

The datz were furtﬁer communicated by way of
frequency polygons. Three graphs were constructed to
indicate the percentages of the regponses in each of the
five rating categories (Poor, Below Average, Average, Good,
and Excellent) for each item in the guestiocnnaire subtests
concerning the areas of Administration, Ihstructicn and
Student Personnel Services. These graphs, together with
tables showing the total number and percentage of responses
for each gquestlonnaire item in each of the five rating
categories, were used to.assess the degree of satisfaction
with the Modesto Junior College Continuing Education Program
by the adult students.

The investigator classified the open-ended item
number thirty-nine (39), whibh dealt with special interests,

o . [
into elghteen major groups.) These groups were numbered

uDebold B. Van Dalen, Understanding Educational
Regearch (New York: WMeGraw-Hill, 1971), p. 330.

i 8 e

5Oppenheim. op. cit., p. 263,
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from one through eighteen {Appendix C). Each area of
interest was correlated with each item one through thirty-
eight (1-38),

b

The responses for item number forty (40) were

classified into depariments that existed at Modesto Junior
Collegé‘(Appendix D). The courses the respondents would-
like to have added to the Continuing Education Program were

listed under the departments of Modesto Junior College

© (Appendix E).

SUMMARY

Chapter 3 has delineated: (1) the setting of the
study, (2) the selectioﬁ.of'%he population, (3) the instru-
mentation, (4} the procedures, (5) the collection of data
and scoring, and (6) the process to be used for the statis-
tical analysis.

Chapter U wiil present an analysis of statistical
data drawn from this study. Chapter 5 will be a summary of

results, conclusions and recommendations.



Chapter b
FINDINGS OF THE STUDY

Data collected with the questionnaire (Appendix A)

were analyzed to determine the evaluation by the adult

students of the Modesto Junior College Continuing Education

Program. The total population of the study consisted of

“'niné‘hundred and ninety-nine students who completed the

questicrinaire. Chapter 4 }resents the findings of the study

in the following categories: (1) presentation of the data,

(2) summarization of the data, (3) item analysis, (&) rela-
tionship of the overall program by special areas of interest,

(5) subgroup relationships, (6) comparison and genaral

assessment of the subgroups, and {7) a summary.

- Presentation of the Data

Table 1 indicates the ratings for Itemé 1l to 35 on
the guestionnaire by the total population of nine hundred and
nine{y—nine adult siudenté who evaluaﬁéd tﬁe Cbntiﬁuing
Education Program of Modesto Junior Collége. Table 2
presents the same information in percentage form.

| :_ -Items which elicited the largest “Poor" reSponsé.were
Ifeﬁfl {registration prbcedures——lO? or 11 percent), Item 7
(adequacy of classrooms and equipment-u64 or 6 perceht). and
Ttem 9 (service .of faculty advisor--45 or 5-percent): lThe

52
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smallest "Poor" response was received by Item 23 (punctuality
of instrucfprs). Item 26 (general teaching ability of
instructors), and Item 35 {general assessment of the

Continuing Education Program). These three items had a

-~ percentage response of zero.

The largest numbers and percentage of "Below Average"
‘ratings were given by the students to Item 19 (aésistance
from instructors on "how to study" ftechnigueg--116 or 12 per-
cent), Item 7 (adeguacy of clasgrooms and equipmentw—108 or
11 percent), aud Item 33 (services of the counseling office--
86 or 9 percentj. The fewest "Below Average" responses were
amassed by Item 26 (general teaching ability of instructorg--
18 er 2 percent), Item 35 {general assessment of the Con-
tinuing Education Program--18 or 2 percent), Item 23
{punctuality of instructors--19 or 2 percent) and Item 5
(services of the library--19 or 2 percent).

The largest number and percentage of "Average"
ratings were given to Item 34 (services of the placemént
office~{&62 or 46 percent), and Item 27 (availability of
recreationrl facilities on campus--450 or 45 percent). The
smallesﬁ'number and percentage of "Average" responses were
recelved by Item 23 (punctuality of instructors--180 or 18
percent), Item 4 (avallability of financial aid and veteran's
services--21lh or 22 percent), and Item 26 (general teaching
ability of instructore--2731 or 23 percent).

: ITtems which gathered the largest number and percen-

tage of "Good® ratings were Item 26 (general teaching ability
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of instructors--474 or 47 percent), Item 2 (services of the
registrar's office~-472 or 47 percent), and Item 2i
(instructors' ability to keep the discussion relevant--462 or
46 percent)., The smallest number and percentage of "Good"

ratings were received by Item 34 (services of the placement

office--277 or 28 percent), Item 33 (services of the coun-
seling office--307 or 30 percent) and Item 32 (availabllity
of occupational infbrmatioﬁn~323 or 32 pergent).

The highest "Excellent" ratings were achleved by
Item 23 (punctuality of instructors--413 or 41 percent),
Ttem & {(availzbility of financial ald and veteran's services--
272 or 27 percent), and Item 26 {gensral teaching adbility of
instructors--270 or 27 percent). The smellest rumbere and
percentage of “"BExcellent" ratings were given to Item 3
(introductory ocrientation programs--71 or 7 percent}, and
Item 3% {services of the placement office-~71 or 7 percent).

Tables 1 and 2 indicatg the total number and per-
centage of the responses of the nine hundred and ninety-nine
students to the items concerning the specific areas of
Administration, Instruction, and Student Personnel Services
and to the iten asking for a general assessment of the
Continuing Education Program at Modesto Junior Cbllege. The
largest numbers of responses to individual items in the
"Average" column relate to the Student Personnel Serviceé

area. The largest numbers of responses to individual items

in the "Good" column relate to the Administration and

Instruction areas.
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Total Population Rating of Adult
of the Continuing Education Program

Students'
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Evasluation

e e atgh

s
Y

e

0 1 2 . 3 y 5
_ No Below
3 Ttem - Regponge Poor Average Average Good Excellent
] Administration
. ' 1 2 107 59 251 Ll 1hg
i 2 6 35 53 312 L2 120
| 3 18 27 40 336 61 116
i H 673 29 L EJM 386 272
5 27 12 19 2 50 459 232
6 ! 9 32 30? L4148 160
7 b bl 108 277 L18 128
B Ly Lz 5l 388 L0oo 71
9 36 L5 55 360 00 1073
10. 18 36 58 376 hog 102
i 6 36 e8 28 273 268
_ 12 5 gL 7 2673 i 199
i 13 21 33 66 256 394 39
14 p Lo 69 259 15 214
15 21 41 61 267 3873 126
16 8 L2 o 298 419 172
Instruction ' .
17 10 20 33 329 448 159
—_ 18 2 9 35 287 bl 225
19 16 Wz 116 363 335 127
E 20 12 22 6L 297 415 189
j 21 7 18 32 279 62 201
—1 22 9 12 20 276 k6o 282
= 23 -9 3 1G 180 375 k13
2l 7 17 L2 287 116 230
—=— 25 6 10 32 307 bzl 220
26 2 L 18 231 7y 270
Student Services -
27 5l 37 Ol 450 324 73
28 30 28 70 bl 343 86
29 23 36 71 398 364 107
J6 by 35 73 Llply 326 74
31 29 36 75 W43 338 78
32 27 31 85 bh3 323 90
33 348 3 86 iy 307 89
3@ 6l W2 83 L2 277 71
General Aesesoment
;5 7 b 18 250 g 262

Total Population - 999
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Table 2

% Total Percentage of Frequencies of Adult Students'
] Evaluation of the Continuing Fducation Program

e etmarrreme — — ——— o]
S rr— s — —ar ——— ——

|

0 1 2 . 3 by 5
_ No Below ,
o ILtem Response Poor Average Average Good Excellent
Administration
1 . 00 <11 .06 .25 A3 .15
2 .01 L Ob .05 <31 Y .12
3 .02 .02 . Ol L34 6 .12
T L : .06 03 .03 W22 .39 27
] 5 .03 .01 .02 25 A6 23
] 6 . Ok .01 .03 31 - Jbs 16
7 .00 .06 11 A2 W13
_____ 8 .04 . Ol .05 39 40 07
9 .03 .05 . 06 °36 iy .10
10 0L . O .06 .38 L4l .10
11 .01 » 03 .07 25 L3727
12 _ 01 .03 .08 26 B2 20
113 .02 .03 07 B0 + 39 09
14 - .00 . Ol .07 25 A2 2L
15 .02 .04 , 06 « 37 .38 13
16 - 01 L OL .06 30 A2 A7
Instruction :
: : 17 , 01 .02 .03 .33 A5 16
— 18 .00 .01 .03 29 L4l 23
: 19 .02 .04 .12 . 36 .33 .13
20 01 .02 .06 .30 A2 .19
21 .01 .02 .03 28 46 20
, 1 22 0L .01 .02 .28 e 22
T — _ 273 : .0l .00 .02 .18 .38 LAl
' 24 .00 .02 . Ol .29 A2 23
25 - .01 0L . .03 e 31 A2 22
?6 .00 .01 02 0 .23 Y 27
Student Services :
2% .05 . O .07 L5 .32 .07
28 - .03 .03 .07 e Rt .09
~29 .02 Loy L 07 A0 .36 A1
30 .05 .04 .07 Al .53 07
~ 31 .03 . QL . 08 Ll L3 .07
32 .03 .03 .00 Al .32 . 09
33 . 04 . 0L . 09 iz .30 . 09
L .07 . 04 08 R XS .28 07
General Assessment
T 38 .01 .00 .02 25 A6 26

Total Population ~ 996
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‘To examine further the responses of the students in
the areas of Administration, Instruction, and Student
Personnel Services, three polygoné were developed. IFigure 1,

a frequency polygon based upon students’® evaluation regarding

Administration, presents the percentage of responses for each

of the sixteen items in this section of the questionnaire.
Figure 2, a freguency polygdn based upon students' evaluation
regarding Instruction, reveals the percentage of responses
for each of the ten items in this sectlon of the qﬁestion»
naire (Items 17 to 26). Figure 3, a frequency pOlygoh based
upon students' evaluation of the Student Personnel Services
area, indicates the percentage of responses for‘each of the
eight items in this section of the questlounnaire (Items 27
to 34). |

These polygbns portray graphically the material in
Table 2; that is, they indicate the percentages of ratings
in the five categories (Poor, Below Average, Average, Good,
Excellent}) in each of the sections of the questionnaire
entitled respectively Administration, Instrucﬁion, and

Student Personnel Services.

summarization of the Data
| The responses for Item 35, the item which asked for

a general assessment of the Modesto Junior College Continuing

- Education Program, shown in Table 2, were:s Poor--0 percent,

Below Average--2 percent, Average--25 percent, Good~-46 per-

cent, and Excellent--26 percent. Seventy-two percent of the
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respondents, therefore, gave the Continuing Education Program
an above averﬁge rating.

Table 3 presents descriptive statistics of the .
questionnairve items comprising the Administration subtest.

Item 1} (registration procedures} and Item 14 (opportunities

to take courses in line with future goalsg) both received the
largest number of responses (997) and the fewest number of
"no responses" (2). Item 4 (financial aid and veteran's
services) received the smallest number of responsés (936)

and the largest number of "no responses" (63). Ttem 5
(service of library) received a high mean score of 3.91, and
Item 4 (financial ald and veteran's services) received a high
mean score of 3.90. Item 8 (introducﬁory orisntation
programs) recelived a low mean score of 3.42, and Item 13
(consideration and implementation of studénts'.suggestioné)
received a low mean score of 3.&5.l Ttem 1 (registration
procedufes) received a high standard deyiatiqn score of 1,15,
and Item 7 (adequacy of classrooms and eguipment) recéived

a high standard deviation score of 1.05. These twé high
standar@ deviation scores indicatedrthat the responses were
ndt conéistent and deviated from the mean, Item 5 (gervices
of.the_iibrary) received a low standard deviation score of
.82, and Item 6 (study conditions in the library) received

a low standard deviation score of .80, -These low standard
deviatidn scores Indicated that the student responses wére-

very consistent. The overall mean for the Administration

subtest was 3.6l with the total population of nine hundred



Descriptive Statistics of the Questionnaire Items

Table 3

Comprising the Administration Subtest
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!

e ——

, Number No Standard
Ltenm Responding Response Mean Deviation
1. Registration 997 2 3,46 115
, procedures :
&, Services of registrar 9973 6 3,60 .90
3, Services of business 981 18 3.62 . 86
office :
b, Financial ald and 936 63 3.90 .97
veteran's c@r*\rlce#=
5, Services of librarvy 972 27 3.91 .82
6. Study conditions in 956 43 3.75 .80
livrary - _
7. Adeguacy of classrooms 995 4 3,44 1.05
and eguipment : - '
8. Introductory 954 Ly 3.h2 .88
orientation programs , '
9. Service of faculty 963 36 3.48 93
advisor
10, Clarity and sultability 981 19 3,46 . 89
j of cellege ruleg
f 11l. Opportunities to take 993 6 3,77 1.03
] elective courses '
] 12, Courge offerings 994 5 3.68 .99
1 relative to needs
13. Consideration and 978 21 3.45 .87
implementation of : -
students' suggestions
14, OnnortunltLe@ to take 997 2 3.70 1.01
courses in line with
fuiure goals
15, Agsistance from 978 21 3. 50 10
sdministrators
16, Aval 1ah111ty of courses 991 8 3.63 .08
leading to definite
“job possibilities
Adninistration Subtest Mean 3.61

Total Population - 999
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and ninetymniﬁe.
Table 4 presents descriptive statistics of the
guestionnaire items comprising the Instruction subtesﬁ. The
largest number of responses were for Item 18 (ability of

instructors to present course concepts in a clear,

interesting manner) and Ttem 26 (general teaching ability

of instructors) both with a total of 997 responses. These
same items, numbers 18 and 26, also received the fewest

“"no responses". Item 19 (assistance from iﬁstructors on
"how to study® techniques) received 983 responses, and

Item 20 (instructors‘ use of teaching alds: maps, films, |
pictures, etc.) received 987 responses, the lowest responses
in this subtest. These same two items, numbers 19 and 2C,
recelved fhe largest number of "no responges®™, 16 and 12
respectively. Item 23 (punctuality of instructors) received
a high mean score of 4.19, and Item 26 (general teaching
ability of ingtructors) received a high mean score of 3.99,
The low mean scores were obtained by Item 20 (instructors®
uge of Eeaching aids: maps, films, pictures, etc.). 3.69,
and Iteﬁ 19 (assistance from instructors on “how to study"
techniques), 3;40, The oversll mean for the Instruction
subtest:was 3.81. Item 19 (assistance from fhe instructors
on “how to study" techniques) received a high stahdard
deviation score of ,99 and Item 20 (instructors' use of
teaching aids: maps; films, pictures, etc.) received a high
standérﬁ deviation score of .93, These scores indicated that

there was much variatlion in the responses for these two ltems,



6k
D Table &

Descriptive Statistics of the Questionnaire Items
Comprising the Instruction Subtest

' Number No standard
— Item o Responding Response liean Deviation
] 17. Individual assistance 989 10 3.70 .85 |
;Wdﬁd‘_—_———————__“________
: problems
18, Ability of instructors 997 2 3. 84 .84

— to present eourse
' concepts in a clear,
interesting manner

: 19, Assistance from 983 16 3.40 .99
—— ingtructors on “how
o to study" technigues

20. Instructors' use of 987 12 3,69 .93
teaching aids: maps,
. films, pictures, etc.
| 2).. Instructors® ability 992
] to keep discussion
relevant _
22. Instructors' use of © 990 G 3,87 - .82

A experience znd special
——— interests of class

3.80 .86

=3

members
23, Punctuality of 8G90 9 L. 19 .82
] ingtructors o :
e 24, Instructors!' 992 ' 7 3. 81 .90

flexibility and
understanding of student
problems and needs

25, Instructors' clear 9913 6 = 3.82 .85

_ definition of course

] ocbiectives

26, General teaching 997 2 3.99 ;1
ability of instructors

Instruétion Subtest Mean . 3. 81

Total Population - 999
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Ttems 22 (instruetors® use of professional experience and
special interests of class members) and 23 (punctuality of
instructors) received identical low standard deviation scores

of .82, This score indicated that there was little variation

in the responses by the students.

Table 5 presents descriptive statistics of the
questionnaire items comprising the Student Personnel Services
subtest. Items 29 (availability of information regarding
college activities and programs) and 32 (avéilability of
oceupational information) received the largest number of
responses; G676 and 972 vespectively., The two itens alsor
réceived the fewest “no regponses", 23 and 29 respectively.
TItem 27 {(availability of recreational facilities on campus)
received 9L8 responses and item 34 {services of the placement
office} received 935 responses, the lowest numbers of
responses in this group. These two items also received the

largest number of “no responses", 51 and 64 respectively.

The high mean score was Item 29 (avalilability of information

regardihg'college activities and programs) at 3.45 and
Item 28 (opportunities for informal contacts with other

students) at 3. 40, The low mean scores were for Item 34

{services of the placement office) at 3.27 and Item 33

(servicés of the counseling office) at 3.3k, The'overall
mean for the Student Personnel Services subtest was 3.36.

The highest standard deviation scores were for Items 29
(avaiiability of information regarding college activities and

programs) and Item 33 (services of the counseling office)
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Table 5

Descriptive Statistics of the Questionnaire I1tems
of the Student Personnel Services Subtest

: Number . No _ Standard
Item Responding Response Mean Deviation
27 Availability of ol 51 3,35 —~B87
recreation facilities
on campus
28. Opportunities for - 969 30 3.40 . 86
informal contacts '
with other students
29, Avallability of 976 23 345 .91
information regarding
college activities
and programs
30. Assistance from 952 Ly - 3.35 BT
gecretarial staff ‘ ' '
31. Opportunity for . 970 _ 29 3. 36 . 88
- vocational guidance
32, Availability of 972 29 3,37 .89
occupational
information
33, Services of the 961 38 - 3.3 v G1
counseling office :
3, Services of the 935 64 3,27 .89
placement office :
Instruction Subtest Mean 3.36

Total Fopulation - 999



67
both at .91. The lowest standard deviation scores were for

Item 28 {opportunity for informal contacts with other

" students) at .86 and Item 27 (avallability of recreational

facilities on campus) and Item 30 (assistance from secre-

tarial staff) both at .87.

Item Analysis
Table 6 presents an intercorrelational analysis of
items in relation to area subtotals (Administration,

Instruction, and Student Personnel Services) and the grand

total, The sums of items 1-16 comprise {he Administration

subtotal. The sums of items 17-26 comprise the Instrustion
subtetal., The sums of items 27-34 cempriée the Student
Personnel Services subtotal. This table shows how each ltem
correlates positively and substantively with the respective

gubtests., Items 1-16 (Administration subtest} correlate from

" a low of .43 for Item 4 (availability of financial aid and

veteran's services) to a high of .69 for Item 7 {services of
the bus%nesg office), Items 17-26 (Instruction subtest)
correlate very closely from a low of .63 for Item 23
(punctuélity of instructors) to a high of .81 for Items 18-
(ability of instructors to present course'concepts in a
clear,;interesting manner) and 21 {instructors' sgbility to
keep the discussion relevant). Items 27-34 (Student Per-
sonnel Services subtest) have a low of .70 for.item 28
(opportunities for informal social contacts with other

students) to a high of .83 for Item 34 (services of the



Table 6

lnhercorrcldtlopal Analysis of Items in Relation to
Area Subtotals and Grand Total

ST s i

H

_ Personnel Grand

Item Adminlistration Instruction Services Total
1 .53 w25 b
e 67 37 4o 59

5 ' .69 : 7138 LAl .

L A3 17 24 .3)
5 RY .28 W27 v
6 50 .31 27 A5
7 .54 e ko _ .29 . 51
8 G ' o A0 W61
9 66 g Ay .63
10 63 .38 A0 . 58
11 55 , .33 v A7

12 .59 i .23 .52
13 .66 A2 .35 . 59
14 61 .35 . 30 , 54
15 65 Al Ty .63
16 60 A0 .33 . 56
17 A7 L7l $ 35 .60
18 .Mj 81 .28 _ B0
19 2O 73 <34 59
20 o <73 35 . 59
21 s .81 .32 61
22 A2 .76 .29 . 58
293 .29 .63 .18 Al
21 b0 .78 .27 .57
25 L4 .79 30 . 58
26 2 .80 .30 .59
27 L6 .36 .71 . 59
28 Al .38 .70 <, B7
29 W43 Ao .71 .59
30 LU49 .37 .79 . 64
31 ) ,,.52 . ."""l 080 . 167
32 ' » 51 <37 _ .79 .65
33 . 50 ‘ .38 .78 .65
3 .52 .39 .83 .67
35 .53 ' A9 .39 . 57

Total Population - 999
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placement office).
Item 4 (availability of financial aid and veteran's
services) had a low of .35 in the gfand total colﬁmn; thig
score indicated thdt there was little correlation. items 31

(opportunity for vocational guidance) and 34 (services of the

counseling office) received a high score of .67. These
indicated a high level of correlation with the grand total.
Table 7 presents an intercorrelational analysis of
each item (huﬁbers 1=-34) and their relationship to Items 35
{general assessment), 36 {use of counseling services), 37
(last grade completed) and 38 (number of units completed).
The relationship between the questibnnaire items and Item 35
{general assessuent) conveyed a positive attitude by the
students towards the continuing education program. There was
no or little relationship between the réspohses of the

students to the use of counseling, lasi grade completed and

‘number of units completed with the other items on the

guestionuaire,

Relationship of the Overall Program to Special Areas of
Interest

Table 8 presents the number and percentage of
regponses to the "General Assessment of the Continuing
Education Program" item, number 35 by Aréas of Special
Interest, This table indicates the assessment of the program
in relatibn te the areas of special interest revealed by the
responses to lItem 39, A total of b or .00k percent assessed

the program as "Poor"; 18_0r 2 percent rated the program



Table 7

Intercorrelational Analysis

e rrarer s :
—— ik

s

Relationship with Item Number

35 36 - 37 38
General Use of Last Grade Number of
—Item uoubgomen$‘4—beunqellmg_Rggcompl ued Units
‘ . Services Completed
1 .33 .08 .02 .08
2 » 39 -.01 -,03 .03
3 A 01 -, 0l .02
i 23 .02 -,03 -.02
5 .29 .16 Ol .02
6 27 .15 =03 -.03
7 A0 .02 -.05 -, 01
8 .38 -, 01 -, 05 -.01
-9 .36 -. 01 -.06 -~ 02
10 .36 Ol -.06 - 073
11 .36 -. 07 .0l Ry
12 A2 - Ol A - D5
13. <37 =07 -, 08 -y Qb
14 A2 -,0L1 .Ol 05
15 40 .03 -,05 .01
16 A3 0L -.06 ~-.01
17 « 37 -, 01 02 . 06
18 40 -, 06 ~,03 ~. 0L
19 « 31 ~.16 -, 06 01
20 L . Ol -,08 .02
21 . 36 -, 06 .01 .05
22 Ty -.02 -.01 .06
273 . 3b -,0L -.02 .0&
24 42 -.03 ~,02 .05
25 .42 "-O5 —.0}4' QOJ.
26 A5 .02 -.07 .01
27 .35 .01 -.05 .01
28 .35 .03 -, 073 .02
29 A0 ., 06 -, 05 .02
30 .38 .03 -.08 .01
3L A0 L1 -, 02 ol
32 A0 .08 -.05 .0l
33 A0 15 -, Ol 01
34 .38 .08 -, 06 .01
Total Population - 999



Table 8

Number and Percentage of Responses to "General

Assessment of Continuing Education Program”

by Areas of Special Interest

71

General Assessment of Continuing Education Program

Afcas of Below :

Interest Poor Average Average " Good Excellent

Agriculture 0 {(.00) 0 (.00) 6 (.17) 22 (.61} 8 (.22)
R Applied Arts 0 (.00) 3 (.04) 14 (.29) 28 (.38) 29 (.39)

Behavioral :

bl 1 (.0b) 0 (.00) 5 (.20) 10 (.40) 9 (.36)

N Seseogloal 0 (.00) 0 (.00) 3 (.b4) 2 (.28) 2 (.28)
Business 2 (.01) 6 (.,03) 35 (.16 121 {.58) =55 {.,25)
Communication 0 (.00) ¢ (.00) 0 (.00 2 (1.00) O {.00)
Education 0 (.00) 1 (.02) 7 (.16 19 (LA2Y 18 (L 40)
Engineering ¢ (.00) ¢ (.00) L (.25]) 8 (.50) b {.25)
Fine Arts 0 (.00) 0 (.00) 6 (.27} 10 (46} 6 (.27)'
Health _— e .

B Services 0 (-OQ)_ 2 (.03) 17 (.28) 23 (.37) 20 (.32)
Home .
Beonomi as 0 &.po) 0 (.00) 5 (.18) 16 (.hg) 11 (. 3)
S Liveral Arts 0 (.00) 0 (.00} 9 (,28) 12 (.36) 12 (.36)
E— Physical ' : .

T Solences 0 (.00) 0 (.oo)‘ 3 {(.22) 10 (.71) L (.07)
cunlie 1 (.02) 1(.02) 20 (.39) 21 (.41) B (.16)
soetal 0 (.00) 0 (.00) 0 (.00) 12 (.57) 9 (.43)
Technology 0 (.00) 0 (.00) b (.15) 15 {.55) 8 (.29)
uesend 0 (.00) 2 (.03) 16 (.26) 30 (.49) 13 (.22)
Togobectal 0 (L00) 3 (.01) 98 (.40) 99 (.43) 52 (.16)
Totals b (.004) 18 (.02) 222 (.25) 460 (.46) 265 (.26)

Totzal Population - 999
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"Below Average"; 252 .or 25 percent rated the program
"Average"; 460 or 46 percent rated the program "Good"; and.
265 or 26 percent gave the program an "Excellent” rating.
Table 9 presents the number and percentage of

.

responses to the "Usage of Counseling Services", Item 36, by

Areas of Specizl Interest. Both those who professed "No
Special Interest® and those who indicated an interest in
Applied Arts comprised'the largest percentage of those who
never used the counseling services--73 percent. The areas of
interest with the largest pércentage of students who sometimes
used the counseling services were Engineering (69 percent)
and Public Services (55 percent). The area of Physical
Sciences had the largest percentage of students who indi-
cated that they used the counseling services goften--14 per-
cent. Of the total population of 999, 505>or 60 percent
indicated that they never used the counseling services; 366
or 37 percent indicated that they used the counseling
services sometimes; and 28 or 3 percent indicated that they
used the counseling services often.

Table 10 presents the number and percentage of
résponses to Item 37, Last Grade Completed, by Areas of
Special Interest; Thirteen percent of those whose gpecial
area of interest was Applied Arts indicated that they had
completed Grade 8, Nine percent of the respondents in this’
group had completed Grades 9 or 10. Home Economics and Trade
and Industry were the aréas of special interest with the

largest percentages of students who had completed Grades 11



Number and Yercentage of Responses to
"Usage of Counseling Services" by -

Table 9

Areas of Special Interest

73

l!

Usage of Counseling Services

Total Population - 999

B Areas of Interest Never_ bometimés Often
Agriculture 19 (.53) 16 {.44) 1 (.03)
T Applied Arts s (.73) 20 (.27) 0 (.00)
Behavioral Sciences 15 (.60) 9 (.36) 1 (.o
o Biological Sciencés 3 (.43) 4 (.5?)- 0 (.00}
Business 127 (.57) 88 (:40) 6 {.03)
Communication 0 (.06) 2 {1,00) 0 {.00)
Education 25 {.56) 20 (.44 0 {.00])
Engineering 5 (.31) 11 {,69) 0 {(.00)
Fine Arts 11 (.50) 11 (.50) 0 (.00)
‘* Health Services 34 (.54) 23 {.136) 6 (.10)
Home Egonomios 22 (.67 10 (.30) 1 {.03)
f:::;; Liberal Arts 23 (.70) g (.29) 1 (.01}
;::;:;; Physical Sciences 5 {.36) 7 {.50) 2 (.,14)
| Public Services 22 (.43) 28 (.55} 1 (.02)
Social Sciences 8 {.138) 11 {.52) 2 {.10)
Technology 13 (.48) ih (.52} 0 (.00)
Trade and Industry 35 {.38) 25 (J41) 1 (.01)
No Special Interest 18l (.73) 58 (.20) 6 {.03)
Totals 605 (.60} 366 (.37) 28 (.03)



Table 10

Number and Percentage of Responses to

"Last Grade Completed" by
Areas of Special Interest
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Ry L

Last Grade Completed

Areass of

13-14

Interest 8 9-10 11-12 15-16
Agriculture 1(.02) -2 (o07) 29 (53} 13 (.36) 1 (.02)
Applied Arts 9 (.13) 7 (.09) 38 (.51) 13 (’18) 7 (.09)
Behavioral ) .

Soiences 0 (:00) 1 (.04) 13(.52) 5 (.20) 6 (.24)
Blological ' ' |
Sciences 0 {.00) 0 (.00) 1 (.1%) 5 (.72) 1 (.14)
Business 2 (.01) 4 (.02) 110 (.49) 80 {.36) 26 (.12)
Communication 0 (.00) 0 (.C0) 0 (.00) 2 {(1.00) O (.00)
Education 0 {.00) 3 {.07) 22 {.hg) 6 (.13) 14 (.31}
Engineering 0 {.00) 0 (.00) 8 {.50) 8 (.50) o0 (.00}
Fine Arts L(.ok) L1 (.0k) 6 (.28 9 (.b1) 5 (.23)
featth 0 (.00) 1 (.02) 34 (.54) 22 (.35) 6 (.09)
Home

Economics 0 (.00) 1 (.03) =23 (.70} 6 (.18) 3 (.09)
Liveral Arts 1 (.03) 0 (.00) 9 (.27) 9 (.27) 14 (.43)
Physical ' _

Soyemons 0 (.00) 0 (,00) 3 (.21) 3(.21) 8 (.58)
Public

Services 0 (.00) 2 (.04) 18 (.35) 20 (.39) 11 (.22)
Social , ‘

Sciendes. 0 (.00} 0 (.00) 11 (.52) b (.19) 6 (.29)
Technolozy 0 (.00) 1 (.0k) 17 (.63) 7 (.26) 2 (.07)
Tpaemnd - 1(.01) 3(.05) 42 (.69) 14 (.24) 1 (.01)
poobeetal 6 (L02) 19 (.08) 139 (.36) 61 (.25) 22 (.09)
Totals 21 (.02) L5 (.05) 513 (.51) 287 (.29) 133(.13)

Total Population - 999



or 12, 70 and 69 respectively. Seventy-two percent of the
students whose special area of interest was Biological
Sciences had completed Grades 13 or 14. Fifty-eight percent
of the students whose special area of interest was Physical

Sclences had completed Grades 15-16. Forty-three percent of

.the students whose special area of interest was Liberal Arts

had also completed Grades 15-16, 0f the total population of
999, 21 or 2 percent were at the eighth grade level:; 45 or 5
percent were at the 9-10 grade level; 513 df 51 percent were
at the 11-12 grade level; 287 or 29 percent were at the 13-14
grade lefel; and 133 or 13 percent were at.tﬁe 15-16 grade
level.

Table 11 presents the number and percentage of
regsponses. to Item 38, Number of Units Completed, by.&reas of
Special Interest. The largest percentage of students who
hzd completed 0-30 units were in these areas of special
interest: Applied Arts (73 percent), Agriculture {72 percent)
and Trade and Industry (71 percent). The largest percentage
of students who had completed 31-60 units were in the areas
of s1ecia1 interest of Blelogical Sciences (29 percent) and
Engineering (25 percent). O0f those who had completed 61-90
units, the largest percentage were in the area of Biological
Sciencéé (29 percent). Cf those whose special interest was
Social.Sciences; 19 percent had completed 91-120 units{ cf
those who had completed 121 units or more, the largest
perceﬁtage were in the area of Liberal Arts (40 percent).

This table shows that 599 or 60 percent of the students had



Table 11

Number and Percentage of Responses to
"Number of Units Completed" by

Areas of Special Interest
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Armemc: ~Af

Number of Units Completed

e %0 Ca.'u Lo
o Interest 0-30 31-60 61~90
Agriculture 26 (.72)Y  3(,08)Y 6°(.17) 0 (.00) 1 (.03)
T Applied Arts 54 (.73) 5 (.07) 8 (.1l1) {(.01) 6 (.08)
Pehavioral 11 () 5 (.20) 3 (.12) 1(.0h) 5 (.20)
,,,,,,,,,, _ Biclogical ‘ .
Sciences L LAY 2 (L29) 2 (.29) 1 (L14) 1 (L1h)
Business 23 °(.55) k2 (.19) 33 (.15) 6 (.03) 18 (.08)
Communication 0 (.00) _2(1.00) 0 {.00) © (.00} 0 (.,00)
Education 26 (,58) 4 (.09) 2 {.oh)} 2 (.04) 1L {.25)
Engineering 11 (.69) 0,25)" 71 (L0630 (.00} 0 (.,00)
- Fine Arts 12 (.54) 4 (.18) 3 (1% 1 (.08) 2 (.09)
goatth 36 (57) 12 (L19) 9 (L14) 1 (.02) 5 (.08)
o mics 21 (L6} 5(.15) 6 (.18) 0 (.00) 1 (.03)
| Liberal Arts 11 (.33) 1 (.03) 6 (.18) 2 (.06) 13 (.40)
T R e 6 (43) 0 (.00) 1 (.07) 2 (.14) 5 (.36)
Services 22 (.43) 10 (.19)n 9 (.18) 2 (.04) 8 (.16)
Seioncos 11 (.52) 3 (.148) 1 (.08) 4 (.19) 2 (.10)
Technology 17 (.63) 5 (.,18) 4 (.1%) 0 (.00) 1 (.04)
Trade and _ ) .
Industry . 43 (.71) 12 (.20)  k (.07) 1 (.01) 1 (.01)
jo gpeclal 168 (,68) 29 (.12) 26 (.11) 8 (.03) 16 (.06)
Totals | 99 (.60) 148 (.15) 124 (.12) 32 (.03) 96 (.,10)

91-120

121+

Total Population - 999
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completed 0-30 units, 148 or 15 percent had compieted 3L-60
units, 124 or 12 percent had completed 61-90 units, 32 or 3
percent had completed 91-120 units, and 96 or 10 pércenﬁ had

completed 121 or more units.

Subgroup Relationships

Table 12 presents the one way analysis of variance
for Special Interest Subgroups and the Generﬁl Assessmnent
item, number 35. The highest mean scores were for the Social
Sciences‘subgroup (4.42) and the Education subgfoup-(@.zo).'
The Public Services subgroup héd the lowest mean score of
3,66 Trade and Industry had a score of 3.88; The ldwest'
standard deviations were Physical Sciences (.53) and Spcial
Sciences (.50). These figures indicéted that there was littie
disagreement among.the individuals who .responded in these two
areas of special interest about the general assessment item. -
The areas of Behavioral Sciences and Biological Sciences had
standard deviations of .9? and .89 respectively. These |
figures show a high level of deviation from the mean and
indicate that there was a variation of responses from indi-
viduals in these areas. Most mean scores clustered arcund
the "Good" rating of 4.00., This table indicated significance
at the .0l level.

Table 13 presents a one way analysis of variance for
Special Inlerest Subgroups and the Use of Counseling Services
Citem, number‘36. Physical Sciences (1.78) and Social

Scierices (1.71) had the highest mean scores and Applied Arts



Table 12

One Way Analysis of Variance for Special Interest
Subgroups and General Assessment Item

Subgroup Mean S | N
Agriculture —4.05 62 36
Applied Arts h.12 .85 74
Behavioral Sciences b .ok .97 25
Biological Sciences 3.85 . 89 7
Buginess L.o0 77 219
Communication L, 00 . 00 2
Education .20 .78 L5
Engineering 4,00 <73 16
Fine Arts : L,00 . .75 . 22
Health Services 3.98 .85 62
Home Economics 4,18 69 32
Liberal Arts 4,09 . 80 ' 33
Physical Sciences 3,85 .53 14
Public Services 3.66 . 84 ' 51
Social Sclences L. 42 . 50 21
Technology i, 14 .66 27
Trgde and Industry 3.88 77 61
None 3.78 .77 245
Source ' S8 DF MS F

Between Groups 25,98 17 1.52 2,512
Within Groups 592.70 974 .60

Total 619, 991

% value of 2.0l 1s required at the .0l level,
F value of 1.65 is required at the .05 level,



Table 13

One Way Analysis of Variance for Special Interest
Subgroups and Use of Counseling Services Item

79

Subgroup Mean I N
] Agriculture 1.50 .56 - 36
' Applied Arts 1.27 Ay 2l
) Behavioral Sciences 144 .58 25
Biological Sciences e B7. .53 7
— Business 1.47 66 222
Communication 2.00 .00 2
Education .44 . 50 45
. Engineering ' 1.68 A7 16
Fine Arts 1.50 .51 22
Health Services 1.55 .66 63
Home Economics 1.36 . B 33
Liberal Arts 1.45 1.09 33
Physical Sciences 1.78. 69 14
Public Services 1.58 .53 51
o Secial Sciences 1.71 .64 21
T Technology 1.51 . 50 27
Trade and Industry 1.41 49 61
] No Special Interest 1.26 N7 246
] Source S8 DF MS F
Between Groups 17.08 17 1,00 0 2.942
Within Groups 334,89 979 .34
Total 352, 996

ap value of 2.0l is required at the .0l level.
F value of 1.65 is required at the .05 level.
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had the low mean score of 1l.27, The score for thozse who had

no special interest was 1.26, The low mean score indicated

that the students rated the "Never" (1.00) column more than
- the "Sometimes" (2.00) or the "Often" (3.00) columns. The

"~ highest standard deviation was posted by the Liberal Arts

and the Physical Sciences groups with 1.09 and .69 respec-
tively. These figures indicated that there was much varia~
tion in the responses by individuals in these subgroups. The
subgroups of Applied Arts and Engineering hadﬁstandard
deviations of .44 and .47 respectively. The standard
deviation for those who had no special interest was .47,
These‘figures indicated that there was 1ittle veriation in
the responses from individuals in these subgroups. There
was enough variation teo make these responses significant at
the .01 level. | |

Table 14 consists of a one way analysis of variance
for Special Interest Subgroups and the Number of Units
Completed item, number 37. The areas of Physical Sclences
and Liberal Arts received high mean scores of 3.00 and 3.15
regpectively. Engineefing and Trade and Industryrreceived
low mean scores of 1,37 and 1.44 respectively. The Item 37,
Number of Units Completed, had five categorieg: 6—30 {1.00),
31-60 (2,00}, 61-90 (3.00), 91-120 (4,00) and 120 plus (5.0Q).
The two high mean scores fell within the 61-90 category and
the two low mean scores fell within the 31-60 category. The
groups with the highest standard deviation scores were

Physical Sciences and Liberal Arts with 1.88 and 1.75



Table 14

One Way Analysis of Variance for Special Interest
Subgroups and Number of Units Completed Item

-
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Subgroup Mean S N
—— Agriculture 1.52 97 36
Ep— Applied Arts 1.64 1.23 7
Behavioral Sciences 2.36 1.57 25
Biological Sciences 2.85 1.34 7
o Buginess 1.89 1.23 222
Communication 2,00 .00 2.
Education 2.28 1.72 g
] Engineering 1.37 61 16
Fine Arts 1.95 1,32 22
Health Services 1.84 1.22 €2
Home Economics 1.63 .90 314
Liberal Arts 3.15 1.75 33
Physical Sclences 3.00 1.88 14
- Public Services 2.29 1.46 517
- Social Sciences 2,19 1.50 21
Technology 1.62 1.00 27
Trade and Industry .44 .82 61
— No Special Interest 1.65 1.15 2hsg
- Source | SS DF WS F
Retween Groups 141.83 17 _8.34 5,302
Within Groups 1538.47 979 1.57
1680. 996

Total

———

Bp valﬁe of 2.0l is required at the ,01 level,
F value of 1.65 is required at the .05 level.
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respectively. The areas of Engineering and Trade and
Industry received low standard deviation scores of‘.6l and
.82 respectively. The low deviation scores indicated little
variation of the responses to the items on the questionnaire

while a higher standard deviation score indicated more

variation in the responses. There was enough variation to
indicate that the comparison was significant at the .0l level.
Table 15 presents a one way analysis of variance for -
Special Interest, Subgroups and Item 38, Last Grade Completed.
The two high mean scores were Liberal Arts and Physical
Sciences with 4,06 and &.35 respectively, and the two low
mean scores were Applied Arts and Trade and Industry with
3.02 and 3.18 respectively. The Tast Grade Completed cate-
gories were aslfollows: 8th (1.00); 9-10 {(2.00), 1iu13
(3.00), 13-14 (4,00) and 15-16 (5.00)., The two high mean.
scores fell inte the 13-14 category and the two low mean
scores fell into the 11-12 category. The two high standard
deviation scores were Applied Arts and Fine Arts with 1,07
and 1.03 respectively. The larger the standard deviation,
the greater was the disagreement of the responses from the
group regarding last grade completed; the smaller the stan-
dard deviation, the less was the variation among the
regponses. This anélysis was significant at the .01 level.
Table 16 presents a one way analySis of variance of .
Special Interest Subgroups and the Administration subtotal.
The two subgroups which received the high mean scores were

Agriculture (60.19) and Fine Arts (59.27); the two subgroups



Table 15

One Way Analysis of Varilance for Special Interest
-Subgroups and Last Grade Completed Item

T — st
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Toetal

subgroup Mean S N

— Agriculture 3.30 74 36
E— “Applied Arts 3.02 1.07 ™
Behavioral Sclences 3.64 .90 25
Biological Sciences &,00 . 57 7
] Business 3.55 .75 222
Communication 4. 00 .00 2
Education 3.68 .99 45
- . Engineering 3. 50 .51 16
Fine Arts 3. 72 1.03 22
Health Services 3.52 .69 63
Home Economics 3.33 .69 33
Liberal Arts L4.06 .99 33
Physical Scilences h.35 . Bl 14
Publiec Services 3,78 .83 51
S Social Sciences 3,76 .88 21
Technology 3.37 68 27
Trade and Industry 3.18 .61 61
— No Special Interest 3,32 .80 246

o Source S8 DF MS F

Between Groups 65.1.0 17 3,83 5.?4a
Within Groups 653.61 980 .66
719, 997

%9 value of 2.0l is required at the .0l level.
F value of 1.65 is required at the .05 level.



Table 16

One Way Analyéis of Variance for Special Interest
Subgroups and Administration Subtotal
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Subgroup Mean S N
——— Agriculture _ 60,19 9.18 36
Applied Arts YA 9.685 7L
Behavioral Sclences : 56.96 8.66 25
Biological Sciences- ' 5642 7.63 7
- - Buginess _ 87.45 9,46 222
Communication £5,00 8,08 2
Education ' 86,24 10.58 L
— Engineering ' : 54,18 8,10 16
Fine Arts 59.27 .29 22
Health Services 54,83 2.68 ' 62
Home Economics 58,084 4,00 13
Liberal Arts 59,48 15,12 33
Physical Sciences 56,85 702 L
Public Services 82,45 0 9,54 S 51
: Social Sciences 57.71 -10. 89 21
___4? Technology 59,18 7,84 27
? Trade and Industry ' 56,78 10.06 61
- No Special Interest . 55, 58 9.87 2h7
— Source . S5 nr MS F
Between Groups 2746,27 17 161.54 1,782
Within Groups 829261.68 081 60.99
Total 92008, 998

8p value of 1.65 is required at the .05 level.
F value of 2.0l is required at the .01 level.
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which received the low mean scores were Engineering (54.18)
and Public Services (52.45), The.higher‘the mean score, the
closer was the relationship of the responses to the admini-

stration subtotal; the lower the mean score, the less it

- related to the administration subtotal. The high standard

deviation scores were received by Liberal Arts (11.12) and

"Education (10.58). These scores indicated that those who

responded from these two subgroups differed greatly, whilel‘
the ones whose speclal Interests were Home Econonics and
Physical Sciences responded so that the standard deviation
scores were low, 6,00 and 7.02 respectively: thelr vresponses
did not differ as much. The relationship of the special
interest subgroups and the administration subdbtotal varled
enough to make this analysis significant at the .05 level.
Table 17 presents a one way analysis of variance for
Special Interest Subgroups and the Instruetion subtotal. The
two high mean scores were Home Economics (41,30) and Agri-
culture (40.11). The twe low mean scores were Public
Serviceé;(36,l9) and Technology (36.88). The higher scores

indicated a rating closer to the “Good" category. The high

standard deviation scores were found with Blological Sciences

(8.32) and Trade and Industry (7.31). The two low scores
were fr&m Engineering (4.94) and Home Economics (4.88). The
higher standard deviation scores indicated more disagreement'
in the responses with the subtotal for instruction. Thére
was-ehough variation among the responses in these subgroups

t0o make this analysis significant at the .C5 level,



Table 17

One Way Analysils of Variance for Special Interest
~ Subgroups and Instruction Subtotal
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Subgroup Mean S N
Agriculture 40,11 5.90 36
Applied Arts 39.93 —— 6,51 7L
Behavioral Sclences 37,28 6.77 25
Biolegical Sciences 38,71 8.132 7
Business 36,94 5.91 222
Communication 37, 50 6.136 2
Education . 38. 51 6,21 g
Engineering . 37,18 4.94 16
Fine Arts 38,13 5.273 22
Health Services 37 G 7,09 63
Home Economics 4§1.130 L, g8 T 33
Liberal Arts 38.90 7,13 33
Physical Sciences Lo, 07 5,64 1h
Public Services 36.19 6.68 51
Soclal Sciences 38. 57 6.29 21
Technology 36,88 6.08 27
Trade and Industry 37.95 7.31 61
No Special Interest 37.33 7.10 246
Source SS DF MS . F

Between Groups 1478.53 . 17 86,97  2.04%
Within Groups 41723.76 980 42,57
Total L3202, 997

8p value of 1.65 is
F value of 2.01 is

required at the .05 level.
required at the .01 level.
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Table 18 presents a one way analysis of variance for

Speclal Interest Subgroups and Student Personnel Services

“subtotal, Biological Sciences and Soclal Sclences received

the high mean scores of 27.71 and 27.61 respectively. Public

Services and Engineering recelved the low mean scores of

—— 28,35 and 25.06 respectively. The high mean scores fell

within the "Average" rating category.” The mean scores on
this table did not vary slgnificantly. The high standard
deviation scores’were'from Engineering and Technology sub-
groups, 7.68 and 7.44% respectively. The low standard
deviation scores were from Physical Sclences and-Behavioral
Sciences, B.71 and 5.07 respectively. The high deviatién |
geores indicated that there was seme digagreement in the
responses within the various subgroups; the lower deviation
scoreg indicated that there was very little disagreement.
There was Little variance indicated by these scores; there-
fere, this analysis was not significént at the .05 level.

fable 19 presents a one way ahalysis of variance for
Special Interest Subgroups and the Grand Total score of the
guestionnaire. Each subgroup was . analyzed for significance
with the gfand total; The mearl scores were.similar and the
standard deﬁiations were falrly consistent. An F Valué of
1.65 was required for significance at the .05 level and this
analysis indicated that there was little difference in the
way subgroups responded.in relation to the grand total.

It should be noted that consideration of the sub-

group relationships to the various ltems studied in these



Table 18

One Way Analysis of Variance for Special Interest
Subgroups and Student Personnel Serviceg Subtotal
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Subgroup Mean S N

] Agriculture 26,22 7,01 36
-] Applied Arte 25,67 6,68 73
j Behavioral Sclences 2?,08 5.07 25
] Biological Sciences 27.71 6.60 7
B Business 26. 50 6.22 219
3 Communication 30.50 .' 7.77 2
Education ' - 26,64 6.62 h4sg
T Engineering 25.06 7,68 16
Fine Arts 27.36 7.19 22

Health Services 26.29 6.03 61
Home Economics 26,36 6.42 © 33

Liberal Arts 26.18 g, 62 32
Physical Sciences 25.23 .71 13

Public Services - 24,35 6.16 51

] Social Sciences 27.61 6,05 21
Technology 25,53 7. 44 26

Trade and Industiry 26,10 6.46 : 59
T No Special Interest 26,09 5.88 2h5

Source _ S8 DF MS F
] Between Groups 417.16 17 24.53 632

| Within Groups 37877.97 968 39.13
Potal 38295, 985

®F value of 1.65 is required at the .05 level.

F value of 2.0l is required at the .01 level.
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One Way Analysis of Variance for Speclal Interest
Subgroups and Grand Total

s e p—

—
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Subgroup Mean S N
Agriculture 126. 52 17.65 36
Applied Arts 122.6% 18.13 7l
Behavioral Sclences l21.32 0 18,18 25
Biclogical Sclences 122.85 19.28 7
Business 120. 54 18.71 222
Communication - 123.00. 22.62 2
Education ’ 121,40 20,56 b5
Engineering 116.43 17,88 16
Fine Arts 124,77 14,88 22
Health Services 11749 20,53 673
Home Economics 126.51 11.97 -ﬁj
Liberal Arts 121,78 18,24 133
Physical Sciences 120,35 12.13 S 14
Public Services 113.60 20.07 51

" Social Scliences 123.90 18.85 21
Technology 120.66 17.87 27
Trade and Industry 119.98 21,50 61
No Special Interest 118.65 19.50 247
Source S DF MS F

Between Groups 8161.30 17 480.07 1,342
Within Groups = 351291.60 981 358,09
Total = 359450, 998

Bp value of 1.65 is required at the .05 level,
P value of 2.01 is required at the .01 level,



00
analyses did not take into account the responses in the
special interest area of Communication. Since only two
respondents mentioned this area as their special interest,
the scoreg were often sharply out of line with the scores of
the other subgroups. To have mentloned them would have

greatly distorted the picture.

Comparison and General Assessment of the'Subgroups

Table 20 presents descriptive statistics for the
Adninistration, Instruction, Student Personnel Services and
Genersl Assessment subgroups and the lLast Grade Completed.,
This analysls indicated the nean and.s%andard deviation |
according to the last gfade sompleted. The students at all
grade levels gave Instruction thé Thilgh mean scores of 4,08,
2,92, 3.78, 3.67 and 3.0 for the five grade categories of
8, 9-10, 11-12, 13-14, 15-16 respectively. Student Personnel
Services received the 1éw mean scores of 3.21, 3.62, 3.22,

3.29. The students at the elghth grade level gave

P

3.26 and
the Administration subgroup a .35 standard deviation, but
all other grade levels gave the General Asgessment subgroup

th

i

low standsrd deviatlon scores. These scores indicated
consistent agfeement'of responses for these subgroups. The
high Siﬁdemt Personnel Services standard deviation scores
(085,'.??, .91, .88 and .78 for the five grade categoﬁies)
suggested inconsistent agreement by the students regarding
Student Personnel Services,

Table 21 presents descriptive statistics for the

Administration, Instruction, Student Personnel Services and
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Table 20
Descriptive Statistics for Administration, Instruction,
— Student Personnel Services, General Assessment
— Subgroups and Last Grade Completed
Subgroup Statistics 8 9-10  11-12 13-14%  15-16
W - f’ﬂ
Administration Mean 3,66 3.79 351 3. 51 3,57
— ’ S ® 5 " 52 LA 5 y + 59
-y X 19 513 288 133
’ Instruction Mean 4,08 3.92 3.78 3,67 3. 89
S 51 67 66 .65 68
N 19 by 513 288 133
— ] Student Mean 3.21 3.62 3.22 3.26 3.29
Personnel, S © L85 77 ,91 .88 .78
_ Services N i¢ 45 513 286 33
] General Mean 3.68 379 3.52 3. 50 2,60
— Assessment S . 50 51 56 g5 X
N 19 L5 513 2BE 33
Total Population - 999
Table 21
Descriptive Statistics for Administration, Instruction,
Studernt Personnel Services, General Assessment
Subgroups and Number of Units Completed
Subgroup Statistice  0-30 31-60  61-90  91-120 121+
] Administration Mean  3.53 3., 54 3.48 3.67 3. 59
S _ N 599 148 124 32 oL
E— Inatruhhzen Mean  3.77 3.72 3.71 3.98 3.87
: . S . 65 . ?0 * 6 3 . 65 . ?l
_‘ i 599 148 124 32 Sh
Student Mean  3.23 3.35 3025 3.40 3.25
Personnel S . B9 .97 73 .83 .85
Servicsas N 596 148 124 32 ol
General Mean  3.53 3.55 3.49 3.70 3.59
] Assessment S . 56 v 59 . 51 59 . 53
' ' N 599 148 124 32 ol
Total Population - 999
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General Assessment subgroupr and Number of Units Completed.
The subgroup of Instructlion achieved the high mean consis-
téntly from ail unit catepories: '0»30 {(3.77), 31-60 (3.72),
61=90 (3.71), 91-120 {3.98) and 121 plus (3.87). Student

Personnel Services recelved the low mean scores in all

~ | categorles+ —0=30-(3,273), 31-60 (3.35), 61-90 (3.25), 90-120
o (3.40), and 121 plus (3:25). The subgroup General Assessment
received the low standard deviation scores of .56, .59, .51,
o 59 and .53 for yhe\ﬁive unlt categories. The Administration
subgroup recelved a low stundard deviation score of .57 from

the 31-60 unit category. These subgreoup scovas showed Litile
disagreement by the respondents. The Student Fersonnsl
Services subgroup recelved the high standard deviation scores
from all categories: .89, .97, 73, }83 and .85, Thess=

scores indicated a varlied response from students regarding

this subgroup.
SUMMARY

The adulﬁ avening students were consistent in their
regponses for each of the subtests, Administratién,
Insﬁrugtion, and Stﬁdent lerscnnel Secrvices, The Admini-
stration subtest obtained a mean.score of 3.61; the
Instruction subtest, 3.8L; and the Student Personnel Services
subtest, 3,06,

Th&jiﬁterdorrelation‘analyses indiecated little
relationghip Eéf@een the items and the General Assessment,

Use of Counseling;'GPadc Completed and Units Completed items.
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There was o high correlation with the questionnaire items
for the three subtests (Administration, Instruction, and
Student Personnel Services)., The questionnaire items

pertaining to each group correlated with their regspective

subtest total. but there was little correlation with the—

- items—iw the other subtests.

The relationship between the Special Interest sub-
groups and the General Agsessment, Use of Counseling, Grade
Compieted and Number of Unite Completed iteﬁs was slight.
Although some of the analyses of varisnce with the special
interest'subgrcups proved significant, the overall analysis’
with the grand totsl was net significant.

~The responses indicated an overall nositlive attitudé
towards %he avening program by the adult students. There
were small differences of numbers and percentages within the

various subgroups.



Chapter 5

SUMMARY, CONCLUSIONS, AND RECOMMENDATTONS

e sectlions. The first

. Chapter 513 s divided—intotl
reviews the problem studied and the procedure followed in the
study. The second presents the conclusions drawn from the
review of the literature and the findings of the study. The

third presents the recommendations of the study and suggests

further avenues of research.

The Purpoese and Procedure of the sStudy

The purpose of thils study was to identify how well
Modesto Junicr College was meeting specific nesds of its
continuinz education students. This study was organized to
develon aﬁ avuluation system for the Medesto Junior College
which weourld provide information for the administration and
the'nammuni?y on which decisions could be based for changing
or ﬁantiﬁuing present policles and courses. A questionnaire
Wa s dev&@@ﬁed 1o gather data on the effectiveness of the
variuum g§ﬁp0nenfs c¢f the school, including the administra-
tien, in#ﬁruction, and the student personnel services.

.Th@ method used to cellect the data was a question-
naire whicn was composed of sixteen items concerning

adninivtesiion, ten llems concerning instruction, eight iteme

[

oncerning the student personnel services, one for general

94




asgessment of the continuing education progranm, one for
I usage of counseling services, one for last grade cdmpleted,
one for.number of units completed; one for special area of
interest, and one open-ended question permitting the

respondents to suggest the kinds of courges they weuld like

1 twe-have udded to the continuing education program.

The data from the nine hundred and ninety-nine
questionnaires were analyzed by the descriptive and inferen-
tial statistical techniques. The data were further
comnunicated by way of frequency polygons. Three graphs

were constructed to indicate the percentages of the rasponses

in each of the five rating categories (Poor, Relow Average,

L it

Average, Good, Bxcellent) for each ifem in the guestionnalre
; arezs of Administration, ITnstructlion, and Student Personnel
Services, These graphs together wilth tables showlng the
total ﬁumber and percentage of responses for each ltem in
each rating category were used to assess the degree of

satisfacticon with the Modesto Junior College Continuing

=== Education Program by the adult students,

An intercorrelational analysis of.the itéms in
relation tn the area mubtotals (Administrafion, Instruction,
Student Persornmel Services) and Grand Total was conducted to
explore the posgibility of any relationship between the
groups.  An intercorrelational analysis was also conducted
to sea If any relationship existed between Items 35 {General

Assessnment), 36 (Usage of Counseling Services)., 37 (Last

Grade Comploted), and 38 (Humber of Units Completed).




To analyze further the data the researcher ran an
analysis of varlance with the special interest areas

(Appendix C) and the general assessment of the college

Yotal rumber of units completed, and subtotals for the

2 sectlions Administratiorn, Instruction, Student Personnel

Services and the Grand Total to explore the possibility of
significance.

Finally a comparison of the ¢ ubgroups {Administra-

tion, Ins Lruﬁtlon, Student Personnel Services and the Gener
Assessment item) with the last grade completed and the numb

of units completed was made. Replies to fhe open-andsc
Item 40 (What courses would you llke to have added to the
Continuing Bducation Program?) were organized according to
exigting Modesto Junlor College Departments and placed into
Appendixz E to be fur%her analyzed by the adminisitraiion,

departments, and students for possible new curricula

development at Modesto Junior College,

Conclugions of the Study

The findings of the study indicated that:
.1. The Contlinuing Education students of Modesio Junior
College guve the program s generally good evaluation,
2. The Continuing Educatlon students rated the instruction
most hxghiy
3. The Ccnﬁinniwg Bducation students nade use of the

Student Personnel Services Infrequently,

96

program, usage of counseling services, last grade completed,

al
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Trhe Continuing Education students found deficlenclies in

classrooms and eguipment,
The Continuing Education students were satisfied with

elective course offerings and courses relating to their

The Contimilng Education students indicated need for
more help with "how to study" technigues.

The flentinuing Education students would like more use
of teaching aids“(maps,-films, pictures, ete.) in
clanses. | |

The Continuing Education students wanted more vocational
guidance and accupatiahal information.

The majority of the Continuing Educatlon studsnts had
the educational background of & high school junior or
genior.

The wmajority of the Continuing Education situdents have
just begun continuing education studies (60 percent had

Qoﬁpleted only 0-30 units). Therefore, the Continuing

Bducation Program will probably continue to experience

steady girowth.
Students with special interest in the areas of Applied
Avts, fgriculture, Home Economice and Trade and Industry

eften had a more limited educational background.

_The Centinuing Education students rated the study

conditiohs and services in the libhrary satisfactory.

The Continuing Education students indicated that they

were able toe take courses relative to their needs.
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14, The studenis in the Continulng Education Program felt

that they were taking courses in line with future goals,

Recommendations for Modesto Junior College

.. Continuing Education instructors need to provide more
I

“how to study” guidance to stuwdentes~———
Continuing Education instructors need to make more use
of visual alds; innovation and experimentation in
classroom procedure is suggested.

3. The ceunseliﬁg office sﬁéuld seek out students (particu-
larly new studentas, those with little educaticonal hack-
ground, those who héve no apscific gpecizl interesnt) hy
providing counseling opportunities in various locatlons
and at various'ﬁimes,.@erhapglﬁsing_roving mobile vansz
e offices.

. The mdninigtralors need fto provide mcre Oppﬂrfunities

CFor siudents te submit their criticiems and suggestiong
for careful consideration by college personnel.

5, Registration procedures need improvement. Increased
registration by mail (currently about 60 percent) by
Gomtinuing Educatlon students(shauld be encouraged.

6. Urlentation programs need improvement. Weekend intro-

ductory orientation sessions to inform the Continuing

Fducation students of services and courses available,

o3 college rules and regulations, of recreational and

gocial opoportunities, ete. should be conducted.

7. Periodically the college should survey the needs and

1
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interests of the community to assess how well the

Continuing Education Program is meeting them,

Recommendations for Further Research

1. Bxploration of reasons why continuing education siudents

Future research possibilities are:

de not generally make use.of the.counseling services
provided by community colleges.

Evaluation of'cquinuing education programs to find out
how individuél departménfs are meeting students' needs.
3tudy of course offerings to determine their validity
in.the present job market.

Examination of effective techniques of tﬁachiﬁg B
counseling for the many continuing,educatién studevts
who have less than a high school education.

Exploration of the need for and means of reaching
potential continuing education students.

Study of the curricula and teaching methods_in relation
to the continuing education instructors® perceptions.
Study of curricula in relation to specific needs of the

local community.
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MODESTO JUNIOR COLLEGE CONTthING EDUCATION PROGRAM

This questlonna¢zv glveq adult evening s

Junior College.
help ingtructors,

everning

IE TP

RIGHT OF

D i A B T TR M AL

gtudents
opportunity of stating Mﬂ@i“ views aboutl the Conrlnulng
Edueation Program of Modest
will
_ n—the—

what needs changing.

the

The results
adMLn”ﬁtzators—aﬂd—s%udents—iﬁﬁﬁlved
program to determine what is going well and
Tharnk you for your cooperation.

DIRE ‘Y‘l UNS

PLEASE USE WuL FQLLGWING

BVALUATIONS :

(1} POOR

(2) BELOW AVERAGE
{33 AVERAGE

{4) Goon

{5) EYCELUENT

PLACE YOUR EVALUATION NUMBER

OR THE
EACH STATEMENT.

LINE

NUMBERS IN RECORDING YOUR

T THE

ADMINISTRATION
L. Registration procedures for continuing education  L.__
students
2. Services of the vegistrars office 2. ;
3, Services of the business office B
e Avsilablility of finanecial aid and veteran® 4,
sarvices
He Services of the library S
6. Study conditions In the libeary 6. )
Y. bdeguacy of classroems and ﬂuu1pment Lo
“. Introductory orientation prograns 8y
. Service of faculty advisor 9. .
10, Cla Tit“ and sultability of col]ege rules and 10,
regulations
11, prurbunLties to take electlive courses Ll
120 Uourse offerings relative tc present nesds 12.
13, Consideration and implementation of suggestions  13.__
el evening students '
14, Upportunitiss to take courses in line with M,
future goals T
L5, Assiztence from asdministrators 15, .
16, Availahility of courses that will 1ead towards 16.

definite Job posaibilities
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INSTRUCTION
OPEs Hatle instruction generally, not one particular
instructor,
— | 17, Individual asslstance with course related .
— ] nroblens .
] 18, Ability of instructors to presemt course concepts 8.
in & clear and interesting manner
ig. Aﬁﬁl:;ance from instructors on "how to study” 19, ——
Ttechniques
i 20. Instructors' use of teaching aids: maps, films, 20,
—— nistures, etc. '
_i_,,j)/’—’—”"ﬁitiknuLruotors‘ abillity to keep the discusslion 2.
T relevant
22 . Instructors® wse of the professional experience 22,
gnd special interests of class members
. : 2%, Purictuallty of insiructors 2%
T 24, Ingtructors' flexibility and understanding of 2.
student problems and needs
25, Insitructors® clear definitions of course _ 2B
objectives _
o 26, Geneval teaching ability of 1nv*rucunrb . 26,
STUDENT PERSGNNEIL SERVICES
29, fvailability of recrestional facllities on campus 27.
28. Opportunities for informal social comtacts with 28,
sther ﬁ%nzdcwztg :
29, Avuleb Yity of information regarding celiege 29, _
ativities and progranms '
- 30, Assistance from secretarial staff 0.
] 31. Cpportunity for vocatlonal guldance 3L
o 32, Avallability of occcupational information 3 o
33 Sem 5 of the counseling office 3% o
34, Services of the placement office W
== 35, Generval assessment of the Medesto Junlor College 35.
Sontlondng Dducation Program
3. 3 have used the counseling services provided by the
cellege  NEVER  SCMETIMES OFTEN. Clircele ONRE response.
ety 1! P . -
37 iimrig ta: last grade g 9-10  11-12  13-1%  15-16
28, Gircle the number of ' . "
T units completed: 030 31"69 61-90  91-120 121+
39, Indlcate your area of special interest_
4, Whet courses would you like to have added to. the
Continuing Bducation Progran?
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Fobruary 10, 1975 11|

T Continuing Education Staff ‘
FROM: Dr. Kenneth N. Griffin, President, Modegsto Junior
College ‘

The following gquestionnaire has been cleared by ‘
Dr. Gerald Angove, Mr. Carl Hofmann and nyself as something
very worthwhile for the Continuing Education Program.
M. Julius Manrique is conducting this survey as part inhisrf’_"
doctoral dissertation.

Please have your students complete these que,nlon— ‘
ninires at your next class meeting and return them to my
secretary, Mre. Lannis Thomas, or te Mrs., Doris Kienitz in ‘
the Continuing Education 0ffice within two weeks.

We appreciate your cooperation with this request. ‘

TP Centinuing Education Staff : - : ‘

FROMs  Julius Manrique, Assistant Dean of Continuing Education
RE¢ DIRECTIONS FCR CONTINUING EDUCATION QUESTIONHAIR
3. At the beginning of the class period, ple ge hand out this

guestionnzire to all your studentis who are tweniy-one
years ol age or older,

¥

2. Tt should take about 15 minutes of class time to complete
the guestlonnalire.

3. Do not have the students sign the guestiennaire,

4, Return the questionnaires 1mmed1ately after compleilon in
the envelope provided.

5. hetUPﬁ 21l completed and wnused guestionnaires to Mrs
Thomas {Precident's Uftice) or Mrs, Kienita (Contlnuln
Bducation Cffice) within two weeks.

PLEASE RLAD T0 THE STUDENT

1. ;?3 students twenty-one years of age or olde“ nay
counpLete the QUPStIOHnAlTC.

2. This iz an evaluation study of the Gontinuine Fducation
Proeram and not of a particular teacher or class,

3. FLLL ouwl the guestlonnaire cnly once If you completed it
i anotheyr c}aku¢.DO NOT £111 out an anomher questlonnasre.

THANK YOU VEHY-MUCH FOR YOUR COCPERATION!
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STUDENTS® AREAS OF SPECIAL INTEREST

Agriculture and Natural Resources (ecology, forestry,
landscape technology, wildlife management)

Applied Arts (Qhotography. fashion, interior design,
commercial art)

Behavioral Sciences (psychology, sociology, anthropology)

10.

11,
12,
13.
1l
15.
16,
17,

18.

. Biological Sciences (biology, botany, physiology)

Business (accounting, marketing, secretarial, hotel and
restaurant services)

Communication (broadcasting, gournal;sm. publlc relations,
advertising, film making)

Education, (elementary, secondary, special education,
adminisﬁration, supervision, research)

Engineering and Architecture (mechanlcal agricultural
technology, water resources)

Fine Arts \palntlng. theater, muesic, dance, dramsm, -
speech)

Health Services {(medical %echnician, nursing, physical
therapy, occupational <therapy. speech therapy, dentisitry,
medicine) '

Heme Economies (elothing, textiles, dietetics, home
management, child care)

Liberal Arts and Humanities {language, literature,
ethwic studies, philosophy, religion)

Personal Services (cosmetology, cook, housekeeper,
janitor, porter, waitress) '

Physical Sclences and Mathematics (physics, chemistry,
astronomy, geology, statistics)

Public Services {police science, public administration,
sqclal welfare, transportation, planning, fire sclence,
law)

Soclal Sclences (economics, history, political science)

Technology (data processing, engineering, drafting,
optics, electrenics)

Trade and Industry (auto mechanics, plumbing, cafpentry,

electrician, machinist)
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DEPARTMENTS OF MODESTO JUNICR COLLEGE

- Administration of Justice

Agriculture

Aoyt
Led- b

1ik

Behavioral and Social Sciences
Biolegical Sciences

Business

Engineering and Physical Sciences

Health Occupations

Home Economics

Literature.and Language Arts

Mathematics

Husic

Physical Education, Recreation and Health Education
Reading and Study Skills

Speech

Trade and Technical Education
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the opportunity to indicate what other courses should be

ADDITICONAL CONTINUING EDUCATION COURSES REQUESTED
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Item forty was open ended and provided the students

added to the Continuing Education Program at Modesto Junior

College.

These responses were listed under the sixteen

departments which are in existence.at.Modesto Junior College

for categorization only.

1. Administraticn of ‘Justice

a. Industrial security

2. Agriculture

a.

3. Art

=Y
b,
C.
d.
e.
£,
g

h.

Agriculture science

Silk screen

Textile design

Pottery

Chrystalography

Taxidermy

Commercial photography (creative)
Survey of antiques

Sculpture

k. Behavioral and Social Sciences

a.

b

Asian culture

"Ancient history



5.

Biological Scilences
8. Physiology
b. Microblology

c. Human genetics

Businegs

a. Practical business technology <
b, Sales and merchandising

c. Accounting
. »

d.‘Advertising

e. Marketing

f. Legal secretarial courses

g. Managerial accounting

h. Conference techniques

i. Advenced real estate financing

J. Property management

Engineering énd Physical Sciences
a. Drafting

b. Building engineering

¢. Geology

d. Surveying

Health Uccupation

" None
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9. Home Economics
a. Cosmetology
b. Nursing
¢. French cookery

d. A. A. degree in Interior Decorating

10. Literature and Language Arts
a. Italian
b. Greek .
~¢. Astrology
d. Danish |
e. Japanese
. Metaphysics
g. Conversational German
h. Hebrgw

i. Ruseilan

11l. Mathematics

a. Basic metric study

12. Music

None

13. Physical Education, Recreation and Health Education
a, Life saving certificate program
b, Evening swimming courses
c. Evening tennis courses

d, Scuba diving



14, Reading and Study Skills

119

o a., Courses for the blind
b. Machine taught speed reading
15. Speech
B a. BEvening drama
16. Trade and Technical Edueation -~ -

&.
lb,
Co

d.

‘Electronics

Steam plant operation

Woodshop classes

‘Transportation

Digital circuitry design

‘Refrigeration laboratory -

Public maintenance program

Road maintenance program

. Automobile air conditioning

small engine repairs
Boat fiberglassing

Radio control flying models
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