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CHAPTER I 

STATEMENT OF THE PROBLEM 

Access to higher education for low income, 

disadvantaged, and minority students has been, on a 

large scale basis, a recent phenomenon, According to 

Bess three main thrusts have supported the concept of 

public education for the masses, the Land Grant Act of 

1862, the corr~unity college movement, and the G.I. Bill. 

This mass movement has not been equally distributed 

among all segments of the society. It was noticed as 

early as 1944 that there were substantial inequities 

in the degree of support for schools attended primarily 

by minority and poverty level students. 1 

In terms of the essence of the problem, for 

the disadvantaged student who has not had access to 

higher education, some early attempts at developing 

access programs were as follows& in 1959 a National 

Scholarship Service and Fund for Negro Students was begun, 2 

1Robert Oliver Bess, "Academic Performance and 
Persistence Characteristics of Special Admission Minority­
Poor Freshmen and Regular Freshmen at Six California 
State Colleges" (unpublished Doctoral dissertation, 
University of Southern California, Los Angeles, 1972), 
p. 1. 

2 Ibid., p, 2, 

~, .. 



the Ford Foundation established an Office of Special 

Projects within its Educational Research Division in 

1966, the University of California at Los Angeles 

began a pilot Educational Opportunity Program in 1968,3 

and the California State Legislature passed the Harmer 

Bill (SB 1072), in 1969. 4 

The following quotation illustrates the rapid 

growth in American education. "A century ago, barely 

J or 4 percent of Americans continued their formal, 

institutionalized training beyond secondary school, 

today 50 percent do so,"5 This growth has been 

observed by the minority population of America, and 

although access to higher education seems to be avail­

able to more and more Americans, which has assumed 

upward mobil! ty, "the educationally disfranchised are 

persuaded that they are denied access to equitable 

2 

)Donald R, Gerth and.James 0. Haehn, The Invis­
ible Giant1 The California State Colleges (San Franc~sc01 
Jessey-Bass, Inc., 1971), p. 153, 

4 "Implementation of Senate Bill 10721 Educational 
Opportunity Programs in the California State Colleges" 
(Los Angeles1 The California State Colleges, November, 
1969), p, 1, (Mimeographed,) 

5Fred E. Crossland, "Minority Access to College1 
A Ford Foundation Report," (New York1 Schocken Books, 
1971). p, J. 



rewards, status, and social participation,"6 A 1968 

Gallup,poll pointed out that 97 percent of all parents 

questioned wanted their children to enter college,? 

The national trend appears to be toward extending 

universal education beyond high school, 

Corson stated that minorities have begun to 

ask for their share, The Black student historically 

has had to choose between two undesirable alternatives, 

whether to attend a basically inferior, predominantly 

Negro college or a school in which the emotional strain 

of being one of a very few Blacks in a White student 

body may outweigh or offset the value of a potentially 

better education. 8 For instance, in 1968 there were 

approximately 150,000 students attending Negro colleges 

and 95,000 attending predominantly White schools out 

of a total of 4,760,000 students enrolled full time 

in all accredited institutions of higher learning in 

the United States. Thus, approximately 5.1 percent 

of the total enrollment were Black students, These 

6 Ibid,, p, Q., 

?carnegie Commission 
and Egualityt New Levels of 
~her Education, (New Yorkt 
19 8), p. 4. 

on Higher Education, Quality 
Federal ResponsibilitY for 

McGraw-Hill Book Company, 

8william R, Corson, Promise or Peril (New Yorkt 
W, W, Norton and Company, 1970), p, ~. 
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figures indicate that 61 percent of all Black students 

attending college full time in 1968 were enrolled in 

Negro colleges,9 Brussell stated that the Chicano 

4 

is at a greater disadvantage than the Black, From child­

hood .the Chicano student is introduced to American 

education from a negative viewpoint. 10 

He comes to school, not only without a word 
of English but without the environmental 
experience upon which school life is based, He 
cannot speak to the teacher and is unable to 
understand what goes on about him in the class­
room, He finally submits to rote learning, par­
roting words and processes in self-defense,ll 

Knoell emphasized that this imperfect lear~ning 

situation continued until the student either drops 

out or terminates upon graduation from high school, 

since the student does not have the traditional tools 

to continue on to higher education.12 

By the mid 1960's a variety of factors seem 

to converge and act to heighten interest in and action 

aimed at creating greater opportunity for higher educa-

9Ibid •• p, 40. 
10charles B. Brussell, Disadvantaged Mexican 

American _9hildren a.'1d Early Educational Exper~ence 
(Austin, Texas1 Southwest Educat~onal Development 
Corporation, 1968), p. 40~ 

11rbid. 
12Dorothy M. Knoell, "Are Our Colleges Really 

Accessible to the Poor?" Junior College Journal, 39 
(October, 1968), p, 9. 



tion, Stokely Carmichael and Malcom X began to teach 

a new philosophy .for the betterment of Blacks, 1J The 

Martin Luther King assassination and confrontations 

during the summer of 1968 and the academic year 1968-69 

caused institutions of higher education to move the 

problems of the disadvantaged near the top of their 

priority list of problems to be faced, 14 Thus, higher 

education began to assess its role in perpetuating 

racist characteristics in our society and to consider 
. 15 

how it might help eliminate the problem, 

5 

Crossland maintained that during the 1960's 

minority group students began to make enrollment increases 

in large measure as a result of the accelerated civil 

rights movement, increased \'/hite consciousness of 

historic inequities and the brutalizing impact of racial 

prejudice, 16 Almost out of national guilt, 

, , .the National Advisory Committee on Civil 
Disorders recommended that there be greatly 

l)Gerth and Haehn, ~· cit,, p, 151, 
14s. A. Kindrich and Charles L, Thomas, "Transi­

tion from School to Colle~e," Review of Educational 
Research, 40, No, 1 (1970), p, l52, 

lSGerth and Haehn, loc, cit, 
16crossland, ~· £11., p, 4, 



expanded opportunity for higher education through 
increased assistance to the disadvantaged,l7 

6 

Corson makes reference to the fact that although 

colleges and universities began to open their doors to 

minority students there existed only a limited pool of 

candidates, 18 A study completed by Grebler, Guzman, 

and r~oore showed that the median school years completed 

by Anglos was 12,0, for Blacks 9,7, for Chicanos 8,1, 

They also pointed out that these statistics do not take 

into account differences in the quality of education, 1 9 

Statistics have also shown that for every 100 Chicanos 

entering school, 23 will enter college, and 5 will complete 

all four years, whereas among Anglo students, the cor­

responding figures are 49 percent entering and 24 percent 

1 t . 20 comp e ~ng, 

In Kitano's study, he found that like the dilemma 

of poverty itself, college access is a complex phenomenon, 

17Bess, ~· cit,, p, 3. 
18corson, loc, cit, 

l9Leo Grebler, Ralph c. Guzman, and Joan W, 
Moore, The Mexican American People (New York: The Free 
Press, 1970), p, 143. 

20Richard I, Ferrin, Richard \'/, Jansen, and 
Cesar M, Trimble, "Access to College for l·iexican Americans 
in the Southwest," Higher Education Surveys, Report No. 6 
(Princeton, New Jersey: College Entrance Examination 
Board, 1972), p, 4, 



? 

California, in the late '60's and early '70's, began 

to open. its doors to minority students by lowering admis­

sions requirements, No longer did minority students need 

to be enrolled in college preparatory classes, receive 

high grades, or even score reasonably well on entrance 

examinations such as the Scholastic Aptitude Test (SAT) 

or American College Test (ACT), Institutions which had 

traditionally served the top 10 percent of the population 

were suddenly confronted with the choice between elitism 

and universalism, between tuition and free education, 

~~d between traditional and multi-purpose educational 

systems, The crux of the problem was not a matter of 

a policy of special admissions, financial support, 

and setting up special programs, but one of enabling 

students who were totally unprepared to compete in the 

traditional college environment and complete a four 

year degree, The odds against these students were 

incredible, 21 

Five years have passed since the Harmer Bill 

(SB 1072) was passed in the State of California, signed 

21Harry H, L, Kitano and Dorothy L. Miller, 
"An Assessment of Educational Opportunity Programs in 
California Higher Education," Coordinating Council for 
Higher Education Report 70jl (San Francisco: Sc~entific 
Analysis Corporation, 1970 , p, Preface, 



by the Governor on August 31, 1969, becoming law on 

November 10, 1969, 22 The Bill pl~vided a formula for 

a special program called the Educational Opportunity 

8 

Program to be established at each of the nineteen California 

State Colleges. Senate Bill 1072 (Harmer Bill) provided 

funds for a professional and secretarial staff, student 

assistants, tutoring, curriculum advisement, counseling, 

housing, health referrals, fee waivers, and financial 

aid to attend college. 23 Thus, Kitano and Miller stated 

that with the passage of SB 1072, California became one 

of the first states to implement, on a large scale basis, 

the resolution of major policy questions that arise 

from the dilemma facing an educational system of elitism 

versus one of ~~iversal access, 24 

I, NEED AND IMPORTANCE OF THE STUDY 

This study is important in that prior to the pas­

sage of the Harmer Bill (SB 1072) there had not been adequate 

means for minority, low income, ~~d disadvantaged students 

to gain access to higher education, In researching the 

22 "Implementation of Senate Bill 1072; Educational 
Opportunity Programs in the California State Colleges,• 
loc, cit, 

2Jibid, t Po 2, 

24Kitano and Miller, loc, cit, 
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literature, no studies were found which addressed them­

selves to a longitudinal investigation of this nature and 

which examined a program structured to meet the needs of 

minority students, The attempt in this study is not to 

compare the students enrolled in the Educational Opportunity 

Program to the general student population but to examine 

and describe the process by which the program was initiated, 

structured, and implemented, It will describe the pro­

cedures involved in student retention, evaluation for 

financial aid, .and the various types of supportive services, 

Further, this dissertation attempts to show that, given the 

opportunity to enroll in higher .education a.'1d when pro­

vided with appropriate supportive assistance, disadvantaged, 

low income, minority students can succeed in college, 

II, THE PROBLEM 

The purpose of this study is to examine and 

describe the process whereby an Educational Opportunity 

Program for low income, disadvantaged students at 

California State College, Stanislaus was initiated, its 

structure, the implementation of procedures for admitting 

nontraditional students to college, as well as to examine 

and describe the retention of students, their evaluation 

for financial aid, and supportive services offered. 



I 

III, PURPOSE OF THE STUDY 

This study consists of a limited number of 

minority students, all of whom are low income, dis­

advantaged students and who were on the Educational 

Opportunity Program at California State College, 

Stanislaus, from the pilot program in 1969 through 

10 

1974, The study will detail the characteristics of 

students who did not qualify to enter college under 

traditional circumstances, Variables and characteristics 

within the sample population itself will be examined, 

The crux of the study is to determine and compare the 

educational progress of Educational Opportunity Program 

students in the following areas: number of years attended; 

number of units attempted; high school grade point average 

upon entrance to college; Scholastic Aptitude Test (SAT) 

scores; college grade point average; family size; family 

income; financial aid received; and supportive services 

such as tutoring and personal counseling, 

IV, QUESTIONS TO BE ANSWERED 

1. How was the program structured to recruit and 

admit students, and develop supportive services 

to meet the needs of Educational Opportunity 



Program (EOP) students at California State 

College, Stanislaus (CSCS)? 

2, What institutional commitment was made for 

EOP students to succeed? 

J, What was the mean family size and income of 

students in the EOP program at CSCS? 

11 

4, To what extent did the SAT correlate with grade 

point average for these EOP students at CSCS? 

), Did the SAT predict whether an EOP student 

would succeed and graduate from CSCS? 

6, Are there differences in grade point average 

performance between male/female? 

7, How did the average grade point of EOP students 

compare with that of regularly admitted 

students? 

8, What was the mean financial aid package by 

year of EOP students at CSCS? 

9, What percentage of the students entering the EOP 

· .. progrli.DI :graduated frcm CSCS? 

10, How many of the EOP students in the sample 

graduated and subsequently pursued post 

baccalaureate study? 

11, What percentage of EOP students at CSCS 

graduated from college in four years? 



_j 
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12, What are the objectives and/or occupations 

the sample EOP students (197.5) presently 

pursuing7 

V, LIMITATION OF THE STUDY 

12 

There are two major limitations in this study, 

The first is the fact that the sample includes two small 

groups of students and is a one site study, The main 

group, consisting of .54 students, had complete admission 

folders (regular California State College, Stanislaus 

application, high school nomination, two letters of 

recommendation, financial aid package, high school or 

junior college transcripts, and Scholastic Aptitude 

Test (SAT) scores, The second group, consisting of 

14 students, did not have complete folders (SAT scores 

were missing), This group will be examined separately, 

Secondly, literature directly related to a longitudinal 

study of EOP programs is virtually nonexistent. There­

fore, Chapter II deals generally rather than specifically 

with the dissertation problem: characteristics of 

minority, low income, disadvantaged students and barriers 

which hinder these students from entering higher educa­

tion. 
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VI, DEFINITION OF TERMS 

Black, A term used for etlmic identification 

by Negro youth, This term is used in the context of 

thi.s paper unless otherwise noted, 25 

Chic~. A term used for ethnic identifica­

tion by Mexican American youth, This term is used in 

the context of this paper unless otherwise noted, 26 

Disadvantaged, low income, minority students, 

13 

The basic definition of an Educational Opportunity 

Program student as presented in Title 5 of the California 

Administrative ~ states: 

The term disadvantaged student means a student 
who comes from a low income family, has the 
potential to perform satisfactorily on the college 
level but who has been and appears to be unable 
to realize that potential without special assist­
ance because of his economic, cultural, or educa­
tional background or environment,27 

25The Black Revolution, an Ebony Special, 
Charles V, Ham~lton, "How Black is Black" (Chicago: 
Johnson Publishing Company, Inc,, 1970), pp, 23-24, 

26David J, Weber (ed,), Foreigners in Their 
Native Land, Historical Roots of the Mexican Amer~cans 
(Albuquerque: Un~versity of New Mexico Press, 1973), 
pp. 8-9. 

27Title 5, California Administrative Code, 
Section 35 (Sacramento: Off~ce of Adm~n~strat~ve Pro­
cedure, Department of General Services, August 26, 1972), 
p. 4?5. 



Educational Opportunity Program (EOP), A pro­

gram passed by the State of California Legislature in 

1969, (SB 1072 Harmer Bill, to provide grants and, 

14 

where appropriate, educational assistance for under­

graduate study, at California State Colleges to students 

who are economically disadvantaged but who display 

potential for success in accredited curricula offered 

by the California State Colleges, 28 

Qf!, Grade point average based upon a five­

point scale where 4,0 is for A, J,O for B, 2,0 for C, 

1,0 forD, and Zero point zero is for F, 29 

High ~. Students who were not enrolled in 

college preparatory classes nor have been counseled 

toward attending college but who display potential for 
. JO 

success in college, 

28state of California, Department of Finance, 
"The State College Educational Opportunity Program," 
Report on a Management and Program Audit (Sacramento: 
State of California, Department of Finance, October, 
1970), p, 1, 

291972-73 California State College, Stanislaus 
Catalo~ (Sacramento: Cal~for.n~a State Government Pr~nt­
lng Office, 1972), p, 40, 

)O "Implementation of Senate Bill 1072; Educa­
tional Opportunity Programs in the California State 
Colleges," .Q:Q.• cit,, p, 22, 



l 

lS 
SAT, The Scholastic Aptitude Test of the 

College Entrance Examination Board, a college entrance 

test consisting of verbal (V) and mathematical (M) sub-

tests, Unless otherwise noted, scores reported represent 

the combination of V and M, 3l 

Special admissions. Regular admissions standards 

are waived and nontraditional methods are used for 

admissions, such as1 interviews; letters of recommenda­

tion; and autobiographies,32 

§1tpporti ve ~vices,- Services such as financial 

aid, tutoring, peer counseling, professional counseling, 

remedial reading and writing courses, and special 

orientation,33 

VII, SUMMARY 

This first chapter has addressed itself to a 

statement of the problem and the purpose and scope of 

the study, Chapter II, "Review of the Literature," 

3lAddress, College Board Testing Program, 
Box 592A, Princeton, New Jersey, 

32"Implementation of Senate Bill 1072; Educa­
tional Opportunity Programs in the California State 
Colleges," 2.P.• cit,, p, 20. 

33Ibid,, p, 22, 
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will attempt to show that gross inequities do exist 

when considering educational opportunities for the dis­

advantaged, low income, minority youth of America, 

Three additional chapters complete the remainder 

of this dissertation: (1) Chapter III, "The Setting and 

Design of the Study; (2) Chapter IV, "Analysis of the 

Data;" and (3) Chapter V, "Summary, Conclusions, and 

Recommendations," 
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CHAPTER II 

REVIEW OF THE LITERATURE 

This chapter will address itself to the review 

of the literature concerning two main points1 (1) char­

acteristics of the disadvantaged; (2) barriers to selectiv­

ity into higher education; (J} the barrier of poor 

preparation and financial disabilities; and (4) the 

barrier of admissions and recruitment. 

· I, CHARACTERISTICS OF THE DISADVANTAGED 

There are a variety of interpretations as to 

who the disadvantaged are, from economic interpreta­

tions to phychological to cultural interpretations. 

This portion will present the variety of authors who 

have studied the disadvantaged and who, they feel, the 

disadvantaged are. 

Allan c. Ornstein, in an article on the dis­

advantaged, stated that in terms of economics the 

President's Council of Economic Advisors, using the 

1962 price index, reported that a family of four is 

poor if their annual income is $),000 or less, A single 

person is considered poor if he earns less than $1,500, 

With this in mind, the Administration maintains that 
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between 33 and 35 million Americans scrape along in 

poverty, 1 Although these levels, which have been raised 

to the present level of $3,356 for a family of four 

and $2,254 for a family of two by the Department of 

Health, Education and Welfare, one can see that with the 

rising inflation and cost of a college education th.e 

difficulty that someone falling within these categories 

would have, 2 

The group with. which this writer is concerned, 

the disadvantaged youth, which Ornstein stated, composes 

approximately 40 of the 70 million Americans, is con­

fronted with a problem in which "an enormous concentra­

tion of young people who, if they do not receive 

immediate help, may well be the source of a king of 

heredity {deprivation) new to American society,") 

The most significant point made by Ornstein is-the 

attitudes of the young people caught up in the wheels 

of poverty, He stated• 

Disadvantaged children are usually too demoral­
ized and frustrated, and too powerless to combat 

1Allan c, Ornstein, "Who Are the Disadvantaged?" 
Journal of ~econdary Education, 41, No, 4 (April, 1966), 
p. 1.54. 

2see Appendix A. Guidelines prepared by the 
Office of Health, Education and Welfare for the Division 
of Student Assistance, 1971, · 

3 Ornstein • ..QP• .sjj;, • p, 15.5. 



the forces that confuse and ensnare their lives, 
They know they are failures, and they are con­
vinced they always will be, They live in defeat 
and despair, and feel inferior and exiled from 
the prevailing society, The majority are too 
disillusioned and dispirited to care. They have 
been rejected and discouraged too many times to 
have any idea of hope or ambition, They will 
not even try to do what is necessary to escape 4 their deprivation--stay in school for instance, 

19 

Thompson, Parillo, and Duval, in separate 

studies, all observed that low socioeconomic back­

grounds generally expressed comparatively negative self­

perceptions; that these students were insecure, felt 

they were less responsible, and displayed more concern 

over physical characteristics than the achievers,5 

Gray, Curl, Nimnicht, Hunt, and Ornstein listed 

categories in which they felt the disadvantaged students 

4Ibid, 

5Katherin Ann Serle Thompson, "Predictions of 
College Success for Disadvantaged Students and Typical 
Students Using Non-Cognitive Variables" (unpublished 
Doctoral dissertation, Claremont Graduate School and 
University Center, Claremont, California, 1971), p, 6, 

Vincent Nicholas Parillo, "Predicting Academic 
Success in College for Disadvantaged Students" (unpublished 
Doctoral dissertation, Rutgers University, New Brunswick, 
New Jersey, 1971), p. JO, 

William Francis Duval, "Alienation Characteristics 
of Selected Groups of Disadvantaged Freshman Students 
and Their Relationships to Success in College" (unpublished 
Doctoral dissertation, Indiana University, Bloomington, 
1970)' p. 28, 
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fall, These categories are (1) noticeably limited in 

motivation to achieve; (2) unable to postpone 

immediate gratification for more distant goals; (3) 

experience difficulty in persisting towards the more 

distant goals; (4) comes from a family which places 

low value on academic performance; (5) is glaringly 

weak in language development and verbalization skills; 

(6) is lacking in concept formation; (7) lacks aggres­

siveness in some instances, reaching that stage of 

passivity which is detrimental to his school progress; 

20 

j (8) absence of the father in the home; (9) a large family 

' ' and crowded home; (10) a parental attitude of psychological 

defeat; (11) low self-esteem from the fact that these 

students have been deprived of many competence-build-

ing experiences; (12) feeling of powerlessness with 

little self-determination; (13) the failure to- under-

stand the educational system; and (14) most have limited 

social experiences which are conducive to success in 

higher education and for many their world does not 

extend more than one mile from their home, 6 

6sus~ Gray, "The Performance of the Culturally 
Deprived Child, Contributing Variables," Journal of 
Negro Education, 36, No, 3 (Summer, 1967), pp. 32b=327. 

Gerald Allen Curl, "A Comparison of Freshman 
Achievers and Non-Achievers from Economically Deprived 



When considering the family, Nimnicht stateda 

Intellectual development of .a young child is 

21 

the quantity and the quality of the interaction 
between him and adults, Not only does poor quality 
interaction retard intellectual development, it 
also fails to nurture a positive self-concept, , , 
Thus portraying the fact that the cause and effects 
of poverty tend to reduce both quantity and quality 
of adult-child interaction,? 

Nimn1cht also stateda 

• • , within the family environment low parental 
achievement means several things: Because the 
parents have not had a lot of experience with 
education, they may not understand the educational 
process, They don't understand how they can change8 the system to make it more responsive to the child, 

Halliday stated that the environmental disadvan­

tages relating to the lack of adequate housing and the 

multiple disadvantages of poverty neighborhoods have a 

lasting impact upon the lives of disadvantaged youth. 

6continued, 
Families" ( 1mpublished Doctoral dissertation, University 
of Illinois, Urbana, 1970), pp. 40-41, 

· Glen Nimnicht, ''Environmentally Deprived Children" 
(document resume presented to the Department of Health, 
Education and Welfare, Washington, July, 1969), pp, 1-10, 

David E, Hunt, "Adolescence: Culture Deprivation, 
Poverty and the Dropout," Review of Educational Research, 
)6, No, 4 (October, 1966), p. 46;. 

Ornstein, !212.• cit,, pp, 157 .. 160, 

7Nimnicht, !212.· cit., P• 2, 
8Ibid,. p, 4, 
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Necessarily these disadvantages are reflected in their 

performance in school,9 Halliday related that her 

research pointed to the fact that there is a 

22 

, , ,scarcity of objects of all types, especially 
books, pencils, paper, and other materials neces­
sary for the childs' school activities, This lack 
of basic materials adds to the negative aspect of 
the disadvantaged youth's environment conditions 
and limi:J:;s the breadth of the child's learning 
process,l0 

Healey, Thompson, and Smith stated that children 

from the lower socioeconomic strata tend to aspire to 

ideals of personal beauty and fame, not to the moral 

and intellectual qualities characteristic of the middle 

class student, such as task orientation, and that the 
' 

child's academic negative success is a result of his 

low self-concept, that the rejecting experience pro­

vided in the middle class schools helps to reinforce the 

lack of self-respect, that meeting daily needs is more 

important than long range goals, and that education must 

face the possible incompatibility of the lower class 

child with the middle class teacher since the teacher's 

distaste for the manners and the language ·of the 

9Laura M, Halliday • "Teacher• s Perception of 
Disadvantaged Youth" (unpublished Doctoral dissertation, 
Pennsylvania State University, University Park, 1971), 
p, 10, 

10Ibid,, P• 1), 



lower class child may result 

negative self-concept by the 

in tne development of a 
11 student, 

Ornstein believed that the total hostile 

environment, especially for the disadvantaged youth, 

is responsible for a dropout rate in the high schools 

23 

of 60 to 70 percent and that the combination of their 

impoverished environment and limited experiences hinders 

the development of their memory and language skills ,12 

Nimnicht further stated that the school con­

tributes to the deprivation of a disadvantaged student 

especially if he is not White, The schools tend to 

teach him that he is inferior and cannot learn, The 

school reinforces some of the worst aspects of his 

environment, thus the child will not develop an intel­

lectual ability since the school system simply· does 

11G~ry w. Healey, "Self~oncept: A Comparison 
of Negro-Anglo and Spanish-American Students Across 
Ethnic, Sex, and Socioeconomic Variables" (unpublished 
Doctoral dissertation, New Mexico State University, 
University Park, 1969), pp, Jl-36. 

I · Thompson., loc, cit, 

George Worth Smith, "Correlates of Academic 
" Achievement for Mexican-American Students" (unpublished 

Doctoral dissertation, Texas Technological University, 
Lubbock, 1969), p. lJ, 

12ornstein, ~· cit,, pp, 155-160, 
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not respond to the life style from which a disadvantaged 

student comes, 13 

Hodges related that family social class, as 

it relates to the father's occupation and education, 

is an important variable which is causal to a student's 

success in education, In disadvantaged homes, in which 

one parent is missing, the question becomes where. does 

such a child receive his aspiration for education, 

Even when the father is present, if' he has no formal 

education, no occupation, andno economic basis for 

supporting his family, the male image is crushed. 

Thus the student becomes occupied with other priorities 

which do not include education. 14 

It is little wonder that Crossland's figures 

on minorities in higher education show a lack of 

minority representation, Crossland related the follow­

ing statistics for the general population1 

l)Nimnicht, ~· cit,, pp, 6-7. 

l4Glenn Hodges, Sr., "Predicting Academic 
Achievement of Special Admit Students at Pennsylvania 
State Uni versi t. y" (unpublished Doctoral dissertation! 
Pennsylvania State University, University Park, 197~J, 
pp. )4-)5. 
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TOTAL POPULATION FIGURES FOR 1970 

Black Americans ?3,500,000 11.5% 

Mexican Americans 5,500,000 . 2,4 

American Indians 700,000 0,4 

Other Minorities 1,500,000 o.z 

Subtotal .30,750,000 15,0% 

All Others 1Z41 2:20 1 000 8_2,0 

Total 205,000,000 l00,0%15 

Yet the estimated total higher education enrollment 

1 in the fall of 1970 was as follows: 

j COLLEGE ENROLU!IENT POPULATION FIGURES FOR 1970 

Black.Americans 4?0,000 5.8% 

Mexican Americans 50,000 0,6 

American Indians 4,000 0,1 

Other Minorities 20.000 o.~ 

Subtotal 544,000 6.8% 

All Others z.~o6.ooo 2:2·2 

Total 8,050,000 100,0%16 

l5Fred E. Crossland, "Minority Access to College: 
A Ford Foundation Report," (New York: Schocken, 1971), 
p, 10, 

16Ibid,, P• 13, 
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The ratio of the minority population underrepresentation 

may be determined by computing the relationship between 

each minority's estimated enrollment and its estimated 

total population, 

THE RATIO OF THE MINORITY POPULATION 

UNDERREPRESENTATION AS COMPARED TO THE TOTAL POPULATION 

% of population 

enrolled 

Black Americans 

Mexican Americans 

Other ~unorities 

American Indians 

Subtotal 

All Others 

Total 

2.0 

1.0 

0,6 

1.8 

To achieve proportional representation the 

enrollment of minorities would have to be increased 

to the point at which their ratios were the same as 

that given above for "All Others" (4,J%), For instance, 

to reach that goal, Black enrollment in 1970 would have 

17 Ibid,, p, 15, 
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to be increased by .54J,OOO (;from 470,000 to l,OlJ,OOO), 

an increase of 116 percent.18 

In the southwest a National Education Association 

survey showed that half of the males and nearly half 

of the females 14 years and over had not gone beyond 

the eighth grade, And, the following had completed 

one or more years of college, 

Males 

Females 

Total population 

2),4% 

19.4% 

Chicano 

Curl felt that minority children enter the 

school situation so poorly prepared that to produce 

what the.school requires initial failures·are almost 

inevitable and the school experience becomes negatively 

rather tha11 positively reinforced, 20 

Riessman stated that the deprived child clearly 

is not happy at school, does not read well, appears 

18Ibid -· 
l9National Education Association, Department 

of Rural Education, "The Invisible Minority," ReJ?ort 
of the NEA-Tucson Survey on ~ Teaching of Span~sh 
~ the ?Pan~sh S)eakinf• {Wash~ngton, Government Print­
~ng Off~ce, 1966 , p, • 

20 Curl, ~· cit,, p, 32. 
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w1motivated, is antagonistic to the teacher, possesses 

no well-formulated career plan, and has no quiet place 

to study, 21 Deutsch, in his study .of the disadvantaged 

child said that not only do they fall behind in the basic 

skills, such as reading and arithmetic, but they also 

respond minimally to the functions of the school, 

These functions include instilling of respect for knowledge, 

the fostering of the development of the cognitive skills 

necessart for acquiring knowledge, and that general 

function of equipping to succeed in school, 22 

Thus, says Halliday: 

, • ,poverty stricken individuals need to survive 
at a subsistence level of living, Family members 
recognize that it is fruitless to pay attention 
to the future when all their resources are needed 
for present day survival, 23 

Finally the California Advisory Committee on 

Compensatory Education concluded that the disadvantaged 

students could generally be identified as those who were.: 

, • ,below average in school achievement as measured 
by standardized tests, and who, in addition, had 

21Frank Riessman, The Culturally Deprived Child 
{New York: Harper and Row';"'"1962), p, 112. 

22M. Deutsch, "The Disadvantaged Child and the 
Learning Process," Education in Depressed Areas (New York: 
Bureau of Publications, Teachers College, Columbia 
University, 1963), pp, 163-165. 

23Halliday, ~· cit., pp, 14-15. 
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some combinati011 of one or more of the following 
problems: (1) economic deprivation attributable 
to an absent, nonproducing, or marginally produc~ 
ing breadwinner; (2) social alienation caused by 
racial or ethnic discrimination; (3) geographic 
isolation because of transiency, or residence in 
an area far removed from adequate educational 
facilities; and (4) students from disadvantaged 
backgrounds tend to lack the social experiences 
which the aurriculum assumed to be common to all 
students.2 

Riessman also concluded by stating that the 

overall characteristics of the disadvantaged student 

included the following: (1) slow in cognitive tasks 

but by no .means stupid; (2) learned more through a 

concrete physical approach; (3) often appeared to be 

anti-intellectual, pragmatic rather than theoretical; 

(4) generally felt alienated from the larger social 

structure, with resultant frustration; (5) appreciated 

knowledge for its practical, vocational ends, but 

rarely valued it for its own sake; (6) is deffcient in 

auditory attention and interpretation skills; and (7) 

read ineffectively and was deficient in the communica­

tion skills generally, 25 

29 

24samuel Lesley Creighton, "The Quest for New 
Methods for Predicting the Academic Achievement of 
Economically Disadvantaged College Students" (unpublished 
Doctoral dissertation, University of Toledo, Ohio, 1971), 
p. 14. --

25Riessman, ~; cit,, p. 11, 
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Adverse stereotyping has been one of the 

ingredients which has hindered minorities in their 

pursuit of higher education. Much has been written 

about the characteristics of the Chicano and Black 

students in terms of stereotyping. Hernandez stated 

that one of the greatest limitations to the minority 

student is that stereotyping is all inclusive. For 

instance, Chicanos are seen as "undependable, irrespon­

sible, indolent, dirty and unhealthy. They refuse to 

learn English and cling stubbornly to their native 

language and Mexican culture. "26 Hernandez maintained 

that this is not the case at all but that these war~ed 

stereotypes come from the fact that Chicanos become 

confused between two value systems and many times come 

into conflict with the family, thus beginning to break 

down the family structure 1 being in two cultures they 

begin to question their identity; they are pushed into 

second class citizenship; they are required to learn 

English from a teacher who does not understand or speak 

Spanish; they are subjected to values and mores foreign 

26Luis F. Hernandez, "The Culturally Disadvantaged 
Mexican American Student: Part I," Journal of Secondary 
Education, 42, No. 2 (February, 196?), p. 59. 
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to them, and finally nowhere in education is the cultural 

heritage of the Chica."lo taken into account. 27 

II. BARRIERS TO SELECTIVITY INTO HIGHER EDUCATION 

The ~t Barrier 

Today it is estimated that 50 percent of the 

American population attends institutions of higher 

education, Yet minorities in American education 

represent only a small portion of that percentage, 

although efforts to admit minority students into higher 

education have progressed, 28 In 196.3, the Am.erican 

Council on Education, at their annual October meeting, 

appointed an eight-member Committee on Equality of 

Educational Opportunity to study the expanding opportun­

ities for minorities in higher education, 29 

Dennis stated, 

The rising competition for college admissions 
, ,, ,youth frorn segregated and frequently inferior 
public schools will fare pogrly against better 
prepared White applicants, .3 • 

27Ibid,, pp, 6o-61, 
28crossland, ~· cit,, p, .3. 
29Lawrence E. Dennis, "Equalizing Educational 

Opportunity in Colleges and Universities," Phi Delta 
Kappan, 45, No, 8 (May, 1964), p, 401, 

JOibid,, p, 402, 
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Therefore; these youth do not fare well on entrance 

examinations, 

Bentley stated that the testing controversy 

began during World War II with the Army Alpha test 

being given to thousands of enlisted men, Follovling 

these results the conservative element in higher educa­

tion wanted to institute a method of testing so that: 

, , .those of lesser intellectual ability would 
be kept out ••• ,young men and women should be 
admitted to a real college, , •• who have (1) 
superior intellectual ability and (2) a self-
felt interest, in some measure or degree, in the 31 cultural purpose, All others should be excluded, 

Still others, stated Bentley, felt that not everyone 

should attend college, "only those who have the proper 

amount of, , ,time, the intellect, the character, and 

the sensitive resources to find life ... 32 These attitudes, 

in essence, are the factors which have exclude~ 

minorities from higher education, 

Today Black students entering predominantly 

White colleges score between 0.3 (men) and 0,7 (women) 

standard deviation units below White students entering 

31Joseph c. 
College Admissions: 
and University, 39, 

32Ibid. 

Bentley, "The Child Mind Myth and 
A Historical Perspective," College 

No. 2 (Winter, 1964), p, 150. 
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predominantly White colleges,JJ Scholastic Aptitude 

Tests (SAT) at Howard University showed that test results 

for native-born Black students fell below the national 

average, Four out of five Black students fell below 

the average White entering freshman.J4 

Calitri stated that standardized tests have 

become the main ingredient, among others, which have 

successfully kept minorities out of college. He believed 

that there should be no admission requirements since 

SAT no:r ACT scores necessarily mean success in college, 

nor are they meeting the requirements for which they 

were designed,35 Willingham believed that entrance 

examinations take too much for granted; He maintained 

that: 

••• two college students with the same freshman 
average, it might be assumed that: (a) a student 
with high adnussion test scores is likely to 
make better so~homore grades than a student with 
low scores; (b) a student who has shown constant 
improvement is likely to make better sophomore 
grades than a student who has done progressively 
poorer; (c) a student who has made good grades 

33Alan E. Bayer and Robert F. Boruch, "Black 
and White Freshmen Entering Four-Year Colleges," Educa­
tional Record, 50, No. 4 (Fall, 1969), p, 375. 

34william R. Corson, Promise or Peril (New York1 
w. w. Norton and Company, 1970), pp. ~-43. 

35charles J, Calitri, "Open Enrollment: Ticket 
to Reality," Teachers College Record, 72, No. 1 (September, 
1970), pp. 83-84. 
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in crucial courses is likely to make better 
sophomore grades in the same course,36 

He found that a correlation analysis of the grades of 

799 students indicated that these assumptions were 

often false,37 

34 

In the early stages of selecting minority and 

disadvantaged students, admission had centered primarily 

on the examinations of the validity of high school 

scholarship and preadmission test scores.J8 While 

the cultural and verbal bias inherent in most aptitude 

tests yield overestimates of racial differences, these 

same bias generally arepresent in the methods of assess­

ment used in the college classroom, Therefore, such 

differences are real in a practical sense and, thus, 

may be expected to be related to student selection 

criteria and academic performance,39 Moore related 

that the assessment used in the college classroom is 

predicted on that part of the culture a college student 

36warren w. Willingham, "Erroneous Assumptions 
in Predicting College Grades," Journal of Counseling 
Psychology, 10, No, 4 (Winter, 1963), p-.-389. 

37Ibid. 

38s, A, Kendrick and Charles 1, Thomas, "Transi-
tion from School to College," Review of Educational · 
Research, 40, No, l (1970), p.:L~--

39nennis, ~· cit,, p. 375. 



should have assimilated by the age of eighteen, and 

that .minorities and disadvantaged students are too 

often being screened and educated by people who see 

only their lack of competence and familiarity with the 

educator's own acculturation system, denying students 

with different backgrounds to succeed.~0 

Since 1968 a concerted effort has been made 

35 

~ by the minority community to show that high school 

grades and test scores do not correlate significantly 

i 
i 

with college success.~1 Of all of the barriers which 
' 

hinder minority students from higher education, entrance 

examinations are the mostprohibitive. Test scores, 

if used without discrimination and vtithout reference 

to subgroups within the total population, constitute 

a major barrier for minority youth seeking access to 

higher education.~2 

(San 
40william Moore, Jr,, 

Francisco: Jessey-Bass, 

David A, Dudley, "College Entrance Tests and 
the Disadvantaged Student," National Association of 
College ~missions Counselors Journal, lJ, No. 4 TFebruary, 
1969). p. 1.3. 

~1 . 
Glennwood C, Brooks and William E. Sedlacek, 

Predictors of Academic Success for University Students 
!n Spec~al Programs (College Park, Mary~and: Un~vers~ty 
of Maryland, Cultural Study Center, Apr~l, 1972), p, 6, 

42 Crossland, ~· cit,, p. 61, 



~Barrier of Poor Preparation ~Financial Disabilities. 

Surveys have shown that minority and disadvantaged 

students who do not graduate from high school in as large 

a number as Anglos, or as high in their class, are 

counseled into taking nonacademic, vocational and tech­

nical programs in high schocl, 43 .Knoell related that 

the problem is that minorities and the poor are "tracked" 

into dull,· dead-end vocational curriculums in high 

school from which they emerge uninspired, unprepared, 

and unsuited for college in the eyes of' most, Others 

are labeled ''not college potential" for all time, a 

prophecy they take 1i ttle joy in fulfilling as they 

ponder the reasons for working for grades if college 

is not to be in their f'uture. 44 In other words, they 

are deemed ill-prepared nor do they.possess the ability 

to attend college, 45 

The outspoken desire of large numbers of 

minority youth, felt Calitri, is to shake off the pre­

scribed futures which they bought in the past in favor 

43Ib"d -L•. pp, 
44norothy M, 

sible to the Poor?" 
P• 9, 

62-63 

Knoell, "Are Colleges Really Acces­
Junior College Journal, 39 (1968), 

45Kendrick and Thomas,~· cit., p, 153, 

r 

f 
! 
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of successful futures which have become possible, and 

the education system has been caught unready, One of 

the areas most unanswered has been, how does an institu­

tion fi~ance minority and disadvantaged students into, 

and through, four years of college education. 46 

Economically, with the average minority and dis-

advantaged family income, many "White" institutions, 

especially the private, are financially beyond the reach 

of many talented, but disadvantaged youth,47 The govern­

ment has taken steps and instituted programs which have 

taken the form of financial assistance to "able and 

motivated" underprivileged students. 48 In February, 

1968, the College Entrance Examination Board concluded 

that colleges, in general, were not reaching the poor 

due to, among other things, inflexible financia+ aid 

policies. 49 

46calitri 1 ~· cit,, p, 85 
47n . •t 

enn~s, ~· £L• , p, 402, 

48Bayer and Boruch, ~· cit,, p. 371. 
49Francis J, Barros, "Equal Opportunity in 

Higher Education," Journal of Negro Education, 37 (Summer, 
1968), p. 312, --
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Minority incomes are below the national average, 

The Census Bureau reported the following data about 

the distribution of families by income in 1968, 

White Non-White 

Under $ .5,000 20% 4.5% 

$ .5,000 - 9,999 )8 :3.5 

10,000 - 14,000 26 1.5 

1.5,000 - Over ..1.§. _i 

100% 100%.5° 

The median family income in 1968 for Whites 

was $8,937: for non-Whites it was $.5,.590, or 6) percent 

of the figure .for Whites, Approximately one-half of 

all current college students come from families in the 

top _economic quarter; barely 6 or 8 percent come from 

families in the lowest quarter • .51 

The Carnegie Commission report of 1970 showed 

that a family with an income over $1.5,000 and with one 

or more college age (18 to 24) children is five times 

.5°crossland, ~· cit., p. 6.5. 

5libid -· 
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as likely to include a full-time college student as a 

similar family with an income under $J,OOo,52 

Barrie~ of Admissions and Recruitment 

Dennis related that in the middle sixties, 

Blacks were concentrated in all Black colleges, and 

Chicanos were virtually excluded from all of higher 

education, Thus, there was a loss of students who, 

under the existing recruiting attitudes, were excluded 

from higher education,5J No matter what the attitude 

on either side of the color line, for the future, the 

important question was not who deserves to be admitted 

to higher education, but whom can the society in 
. 54 conscience and self-interest exclude? And that 

students cannot justly be excluded from further educa­

tion unless their deficiencies are so severe that even 

J9 

52carnegie Commission on Higher Education, A 
Chance to Learn:. An Action Agenda for Equal Opportunity 
m H~gher Educat~on (New York: McGraw-Hill Book Company, 
1970). p. 2. 

5Jnennis, loc. cit, 

54Harold Dale Smith, "Special Educational Pro­
grams for the Disadvantaged in Higher Education: A 
Theoretical Development of Related Institutional 
Characteristics" (unpublished Doctoral dissertation, 
University of Arkansas, Fayetteville, 1970), p, 5. 



the most flexible and dedicated institutions could 

contribute little to their educational development.55 

Crossland related that admissions procedures 

are chaotic, that millions of anxious student-hours 

40 

are wasted on unnecessary and redundant testing and 

filling out forms, and that this very process discourages 

minority and low income students from applying,56 

Identification and selection of college entrance has 

only dealt peripherally with the problems of ethnic 

minority group students who, with considerable probability 

will not be sought by high school counselors to attend 

college,5? 

Barros sees the school as a social system, and 

the roles within the system never function in isolation 

but always in complimentary relationship with each 

other,58 Therefore, the admissions offices are a reflec­

tion of this social system and exert an attitude which 

can either be an asset or a hindrance for minorities. 

55-b·d .LL· 

56Fred E, Cross·land, "Politics and Policies in 
College Admissions," Phi Delta Kappan, 46, No, 7 (March, 
1965), p, 299. 

57Kendrick and Thomas, ~· cit,, p, 167. 

58Barros, loc, cit, 
-~ 
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They determine, to a large degree, who is to be educated,59 

Knoell related that colleges as a whole do not under-

stand why the poor are reluctant to enter when they 

are expected to get information about college from the very 

high school counselor who has told them that they lacked 

college potential, 60 Thus, Hodges claimed, the problem 

that minority students face from admissions offices and 

counselors alike is one of conformity and adherence to 

~ certain behavior patterns which middle class youth and 

their parents find more facile than does the lower 

class, 61 

Hodges also claimed that the recruitmentof 

minorities must take new and untraditional methods, 

For Blacks, recruitment has centered around athletics. 62 

Moore and Creighton related that besides going to pool 

halls, juvenile halls, or other hangouts of the minority 

disadvantaged students, the admissions officers should 

go to the very counselor that the minority students 

59Joseph P. Cosand, "Admissions Criteria," 
College and University, 28, No, J (April, 197J), p, JJ8, 

60Knoell, it 9 .QJ2.. £__. • p • • 
61Hodges, .Qll• cit,, p. 24, 
62Ibid, 
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distrust. 63 Changes, if they are to come, stated Cosand, 

in the present admissions system should be the logical 

outgrowth .of the educational philosophy of the institu­

tion.64 Obviously, this philosophical change should 

take into consideration the student who brings a dif­

ferent life style to college, 65 The process which now 

exists in colleges and universities deals with minority 

students as group members, imparting to them a variety 

of characteristics and attitudes that reflect the guilt 

and wishes and assumptions of the Whites themselves, 66 

Basic assumptions about civilization, cUlture, 

and aesthetic judgments inherent in the heavily western­

oriented curriculum must yield to a more diverse and 

accurate view of non-Western alternatives. 67 

63Moore, 212.• cit;, pp. 105-107 •. 

Creighton, 212.• cit,, pp. 24-25. 
64cosand, 212.• cit., p, 339. 
65nonald R. Gerth and James 0. Haehn, ~ Invisible 

Giant1 The California State Colleges (San Francisco, 
Jossey-Bass, Inc., 1971), p. 155, 

66 . . 
Cosand, 212.• cit., p, 17, 

67w. Todd Furniss (ed,), Higher Education for 
Everybody, Issues and Implications (Washlngton, American 
Council on Education, 1971), p, 140, 
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III. SUMMARY 

Chapter II has presented the related literature 

as to the characteristics of the disadvantaged and, 

more importantly, the barriers which apparently have 

kept minorities and disadvantaged students out of higher 

education. The references cited substantiate the claim 

that colleges and universities are part of a dysfunctional 

system for achieving racial equality in education (that 

is, equal levels of attainment, not just opportunity). 

The development of the Educational Opportunity 

Programs in the State of California was one of the first 

programs to try and come to terms with admitting nunority 

and disadvantaged students into college and bringing 

an awareness to higher education from admission policies 

to curriculum development had to be changed to meet 

the needs of all ethnic groups. 

The first Educational Opportunity Programs in 

the State of California began in 1968 and were officially 

under State legislation. At that time between 1,800 

and 2,000 students enrolled in the California State 

Colleges who would never have had an opportunity. 



skills. and a foundation year in.which students were 

retained no matter what their grade point averages, 
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CHAPTER III 

THE SETTING AND DESIGN OF THE STUDY 

The purpose of this study is to examine and 

describe the process whereby an.Educational Opportunity 

Program for low income, disadvantaged students at 

California State College, Stanislaus was initiated, 

its structure, the implementation of procedures, for 

admitting nontraditional students to college, as well 

as to examine and describe the retention of students, 

their evaluation for financial aid, and supportive 

services offered, 

California State College, Stanislaus is a small 

liberal arts college located in Turlock which formally 

opened its doors on September 19, 1960, 1 With the 

passage of the Harmer Bill (SB 1072) during the 1969 

legislative session, the first formal and organized 

Educational Opportunity Program (EOP) was budgeted, 2 

During the fall semester, 1968, a small pilot program 

1 J, Burton Vasche II, "Higher Education ·comes 
to Turlock" (unpublished paper, California State College, 
Stanislaus Library, Turlock, 1960), p, 52. 

2"Implementation of Senate Bill 1072; Educational 
Opportunity Programs in the California State Colleges" 
(Los Angeles: The California State Colleges, November, 
1969), pp, 27-29, (Mimeographed,) 



was begun when ten students were admitted, J When the 

official budgeted program was started, one must remem-

ber that for the first time in California University 

and State Colleges history minorities and low income 

students, who did not qualify for college under tradi­

tional academic standards, were admitted, 4 To better 
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understand the setting, one must understand the regular 

admissions procedure used by the California State 

Colleges as compared 

sions used by EOP,5 

to the methods of special admis-

I, REGULAR ADMISSIONS AND ACADEMIC REGULATIONS 

To be regularly eligible for admission to a 

California State University or College as a first-time 

freshman, a student must be among the upper one-third 

of California high school graduates in terms of his 

or her predicted first-year college grade point average 

)The files and documentation by which these 
students were admitted are in the Admissions Office 
at California State College, Stanislaus, Turlock, 

4 "Implementation of Senate Bill 1072; Educational 
Opportunity Programs in the California State Colleges," 
~· cit,, p, 24, 

5Title 5, California Administrative Code, Section 
)5 (Sacramento: Office of Adm~n~strat~ve Procedure, 
Department of General Services, August 26, 1972), pp, 
47) and 475. 



(GPA), A nonresident must be in the upper one-sixth, 6 

Special admission requirements associated with the 

Educational Opportunity Program (EOP) are set forth 

in Title 5 of the California Administrative Code and 
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-l are enacted and amended by the System·• s Board of Trustees, 7 

l 
_J 
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The process of applying for admission to a 

California State College is simple but sometimes bur­

densome,8 Depending upon the institution to which a 

j student wishes to apply, he or she is required to take 

either the American College Test (ACT) or Scholastic 

Aptitude Test (SAT), According to how a student scores 

on these tests an eligibility index derived from the 

high school GPA and test scores determines the applicant's 

ranking and therefore his admissibility,9 

Students who fail.to meet these admission 

~tandards may still be eligible under specific special 

6Ibid,, p, 474. 

7Ib" . 475 -ll•. p, • 
8This writer interviewed the majority of the 

sampled students in 1969 and 1970, They made the 
response that the admissions process was too burden­
some, 



admission provisions, Subsection 40759, Exceptions, 

of the California Administrative Code, states& 

(a) An applicant, , , .may be admitted to a 
campus as a first-time freshman; provided, that 
the number of persons admitted pursuant to this 
subdivision for any academic year shall not 
exceed two percent of all persons anticipated 
to be admitted as first-time freshmen for the 
particular academic year, 

(b) An applicant, , , ,may be admitted to a 
campus as a first-time freshman; provided, that 
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he is a disadvantaged student for whom special 
compensatory assistance is available, and pro­
vided further, that. the number of persons admitted 
pursuant to this subdivision for any academic 
year shall not exceed two percent of all persons 
anticipated to be admitted as first-time freshmen 
for the particular academic year,lO . . 

II, THE EDUCATIONAL OPPORTUNITY PROGRAM 

AS IT HAS DEVELOPED 

AT CALIFORNIA STATE COLlEGE, STANISLAUS 

The Educational Opportunity Program at 

California State College, Stanislaus began with a 

support budget of $25,354, including grants totaling 

$15,000,. The staff consisted of one full-time director, 

one half-time secretary, and one half-time student, 11 · 

10Ibid,, p, 475, 
11These documents are on file in the Business 

-' · Office at California State College, Stanislaus, · 

l 
I 
j ' 
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Recruitment during the first year was difficult, 

since there had been no prior program which had 

developed a mechanism to recruit nontraditional students, 12 

The Harmer Bill (SB 1072) provided a technical avenue 

for recruiting nontraditional students by stating in 

Section 3122,2 that: 

Grants shall be provided for students who 
display potential for success in accredited 
curricula offered by the California State 
Colleges, but lack the necessary funds to pay 
for tuition, books, and room and board, pro­
vided such students meet the standards of. the 
state college which they are attending or the 
requirements for the special admissions program 
established by the trustees;l3 

And in Section 31226,4, the Harmer Bill stated that: 

Each high school ir. this state shall nominate. 
to the trustees students it deems deserving of 
the grants made available under this chapter, 
The trustees shall compile a list of students 
nominated from which it may select students for 
grants in accordance with standards set by the 
trustees pursuant to this chapter. The Veterans 
Administration and state agencies authorized to 
nominate candidates for participation in programs 
authorized by this chapter may nominate such other 
candidates to th~4trustees whom they deem eligible 
for such grants,l 

12Harry H. L, Kitano and Dorothy L, Miller, 
"An Assessment of Educational Opportunity Programs in 
California Higher Education," Coordinating Council for 
Higher Education Report 70)1 (San Francisco: ScJ.entJ.fic 
Analysis Corporation, 1970 , p, 15, 

l3"Implementation of Senate Bill 10721 Educational 
Opportunity Programs in the California State Colleges," 
Q:Q.• cit,, p, 2, 

14ng.' p. 3. 
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In other words, the Harmer Bill alluded to a few pro­

visions but set up no machinery in terms of the actual 

mechanics for recruitment, 
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The program director, after visits to various 

State campuses, implemented a total recruitment program, 

It was decided by the director that, since there was 

a limited number of "special admission" slots, recruit-

ment be limited to a six county area surrounding the 

college proper; those counties being Calaveras, Mariposa, 

Merced, San Joaquin, Stanislaus, and Tuolunme, The 

next step was to identify those areas which had a sig­

nificant minority population,1 5 After a survey was 

compiled it was found that some forty high schools, 

especially in Merced, San Joaquin, and Stanislaus 

Counties, had the highest percentage of minorities, 

some schools averaging as much as 45 percent, - Once 

the high schools were identified contacts were made 

with the counselors, 16 

l5The documentation of the number of slots and 
ranking of the six county service area is filed with 
the Admissions Office at California State College, 
Stanislaus, 

16This survey was taken by this author who was 
the director at the time EOP began, The survey is 
filed in the EOP Office at California State College, 
Stanislaus, 
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The EOP Packet 

Many Educational Opportunity Program (EOP) 

directors were under the illusion that once minorities 

51 

and disadvantaged students found out about EOP they 

would flock to the colleges, There were two basic 

reasons this train of thought turned to fallacy, The 

first was that high school counselors were not prepared 

to deal with those students nor did they philosophically 

agree with helping students who did not qualify into 

college,· Secondly, minority and disadvantaged students 

did not trust State agencies who were seemingly asking 

nothing and willing to give everything, 17 In other 

words, Trow stated that counselors who were accustomed 

to directing students who had competed in an educational 

system usually designed for some se.lected population, 

were now asked to provide a useful experience for most 

young people, including those who could not afford to 

pay the bills, were not "prepared for college," did 

not have "college ability," and did not arise from the 

17Kitano and Miller,~· cit,, p, iv-13. 



backgrounds that had been provided even the self-made 

men of earlier times. 18 
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In the effort to develop a recruiting program 

the director developed an "EOP package" which consisted 

of the following: 19 

1, A regular California State College, Stanislaus 

admission application form which had to be 

submitted with a twenty dollars application 

fee, To accommodate EOP students, a fee 

waiver, verified by the student's high school 

counselor, verifying the fact that the twenty 

dollars fee would incur a financial handicap 

· upon the student, could be submitted to defer 

the cost, Also, each application had to be 

accompanied by a recommendation form, completed 

by a counselor, Without this form a student 

could not be considered for the program, 20 

18Martin Trow, "Reflections on the Transition 
from Mass to Universal Higher Education," Daedalus, 99, 
No, 1 (Winter, 1970), p, 18, 

19see Appendix B. The packet described was put· 
together by this author and used to recruit and admit 
both 1969 and 1970 students, 

20 "Implementation of Senate Bill 1072; Educational 
Opportunity Programs in the California State College," 
~·cit,, p, 25. 
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2, An autobiography, Each student was requested 

to write an autobiography in the presence 

SJ 

of the EOP recruiter, This was done to insure 

that applicants did not consult a dictionary 

or a friend in order to present a grammatically 

correct paper, By the fact that the auto­

biography had to be completed on the spot, 

within a thirty minutes time block, a great 

deal could be ascertained by the Special 

Admissions Committee as to the student's 

ability to survive in higher education. 

One could determine whether the applicant 

would have trouble with spelling, grammar, 

was bilingual, whether the student could 

write under pressure, could present views 

clearly, was able to think abstractly, or 

could only relate on a concrete basis, 21 

J, Two letters of recommendation, Each student 

was given two letters of recommendation, one 

of which was to be filled out by an instructor 

21Kitano and Miller, .212.,• cit,, p, xi. 

The Special Admissions Committee was organized 
in 1969, The record of this committee is on file in the 
Office of the Vice Pres.ident at California State College, 
Stanislaus, 
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or community person and the other was to 

be filled out by the student's counselor,­

Generally, recommendations from community 

people were positive, to help admit students, 

The reason was that such people as employers 

or community organizers viewed those students 

in a different light, other than academics, 

On the other band, teachers and counselors 

generally reflected a less positive attitude, 

Counselors had never been academically 

involved with these students; at best a 

counselor was prepared to channel EOP 

applicants in vocational or technical 

training. -Counselor's main experiences 

with students had been primarily of two 

natures: (1) nonacademic; and (2) disciplin­

ary, Since most of the students were not 

on college preparatory programs, teachers and 

counselors did not feel these students were 

capable of competing in a college environment, 

Many teachers viewed the students as nonmotivated, 

low I,Q,, and economically handicapped, 

Teachers, like counselors, were historically 

involved with only recommending students 
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who had been tracked into college preparatory 

classes, 22 

4, Financial aid application, For the first year 

of the EOP program the State Chancellor's 

Office allocated fifteen thousand dollars 

to be used as grants, No grant could exceed 

more than seven hundred dollars, The 

financial aid application contained a regular 

financial aid application and a parents 

confidential statement, 23 

Students had to fill out the entire packet and 

j return it to the EOP Office, The majority of parents 

were reluctant to fill out the financial aid forms, 

The director, in conversations with parents, found 

them to be suspicious of a State institution asking 

them for financial information and in turn granting 

their child money to go to college, Further, the 

- 1 

22Kitano and Miller, loc, cit, --
"Educational Opportunity Programs in California 

Public Higher Education 1969-70," Coordinatin! council 
for Higher Education Report 11=.2. (April, l971 , p. IV-13. 

23 "Implementation of Senate Bill 1072; Educational 
Opportunity Programs in the California State Colleges," 
212.· ill·, p. 22, 
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director found that during visits to the various high 

schools, students seemed enthusiastic about being offered 

the opportunity to attend college, but many times ten 

to fifteen contacts had to be made on an individual basis 

before an applicant would turn in all pertinent applica­

tion materials to the EOP Office, 24 The EOP applicants, 

due to their background and apparent continual 

encounters with academic failure and frustrations, 

were reluctant to grasp for something that they felt 

was beyond their hopes and capabilities, Once the 

entire EOP packet was returned, a file was begun on 

each student and the admissions.process began, 

III, ADMISSION TO THE 

EDUCATIONAL OPPORTUNITY PROGRMt. 

.The director of the Educational Opportunity 

Program (EOP) compiled a list by high schools of every 

s~dent who had applied for the program, During the 

months of April and May, 1968 through 1970, counselors 

were contacted and advised that on a certain day, at 

their convenience, time would be put aside to set up 

personal interviews with each student on the California 

24Kitano and Miller, QE• cit., p, xiv. 
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State College, Stanislaus campus, Few schools provided 

transportation and most students were forced to provide 

their own transportation, Upon arrival each student 

was given a fifteen minute time slot for a personal 

interview, il1terviews were conducted by a Special 

Admission Committee appointed by the academic vice 

president, 25 This committee consisted of the director 

of EOP, two faculty, the director of Admissions, and 

one administrator, The committee asked specific 

questions on which to evaluate students, Questions 

asked were: (1) Why do you want to attend college?; 

(2) What are your future aspirations?; (3) If you are 

not allocated a substantial amou."lt of financial aid 

. to support yourself through an entire year of college, 

would you be willing to seek part-time work?; (4) If 

we find you a part-time job, would you be willing to 

give up a portion of your financial aid to help a more 

needy student?: (5) What are your hobbies and interests?; 

and (6) Vfuat makes you think you can compete with regular 

admit students? 

25The composition of this committee is on file 
with the Academic Vice President's Office at California 
State College, Stanislaus, 
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After each interview each student's folder was 

marked poor, fair, good, or excellent, The Special 

Admission Committee analyzed a variety of factors in 

making their decision, Each student's autobiography 

and letters of recommendation were scrutinized; the 

financial aid director reported on the financial need 

of each student; each student's answers to the inter­

view questions were discussed; high school transcripts 

were studied along with each student's SAT or ACT test 
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scores, The high school transcripts of each student 

were submitted to the Admissions and Rec.ords Office 

which was necessary to verify high school graduation, 

although some exceptions to a graduation requirement 

were made, Also, SAT or ACT scores had to be submitted 

with each high school transcript, Low test scores were 

not viewed in a negative manner but to evaluate areas 

where applicants were the most weak and would need the 

most help academically, 

The entire process was purely subjective; the 

committee attempted to evaluate two basic areas: (1) 

Did the student show any academic potential?; and (2) 

Did the student seem highly motivated? The most dif­

ficult aspect of the entire process was the evaluation 



of each student's transcripts. 26 For instance, it was 

noticed that some students showed a rise in grades at 

one time of the year and a complete fall at another 

time of year, In one case it was found that an 

applicant's parents were separated and on the verge 
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of divorce about three times during each academic year, 

sending the student into mental depression, Another 

student's grades were always better during the second 

half of each school year and fell during the first 

half. Upon investigation of this case it was discovered 

that the reason for such a contradiction of grades was 

the fact that the student had to work in the crops until 

late October, Still another student showed eratic grades 

from year to year, The reason was that the student's 

parents were alcoholics and home conditions became 

unbearable and not conducive to academic success, Thus, 

when the Selection Committee had compiled a list of 

those students selected, many aspects of each applicant 

---" had been taken into account, There were six basic require-

ments for admissions: (1) Did the applicant possess 

1 the general intellectual, manual, social abilities, 

-! and skills generally necessary for successful work in 

26Records of this process are on file in the 
Admissions Office at California State College, Stanislaus. 
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college?; (2) Did the college have the major or related 

fields in which the student was interested?; (J) Did 

the student possess any habits, attitudes, or emotional 

predispositions which were likely to block successful 

work in college?; (4) How many special admission slots 

were available?; (5) Was the college adequately able 

to fund each applicant?; and (6) Were the supportive 

services of the EOP program adequate to overcome any 

academic deficiencies the student may have possessed?27 

The Special Admission Committee processed over 

eighty complete applications for fall, 1969, 28 - Students 

who did not meet. the completion deadlines were not 

interviewed, Each folder which was marked excellent 

was voted upon, and a unanimous vote of the committee 

admitted that applicant to the program, A list was 

compiled which was sent to the academic vice president 

for his signature, Upon approval, each student was 

contacted as to his or her admission, the amount of 

financial aid allocated, and the date of the fall 

orientation, Thos students who were not accepted into 

27This process is on file in the Admissions 
Office at California State College, Stanislaus, 

28This information is on file in the Admissions 
Office at California State College, Stanislaus, 
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the EOP program were advised to contact the junior 

college in their district, They were also told that 

the EOP Office would retain their folders for future 

reference, and that if their academic records in 
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junior college showed effort they would be given priority 

in the future, 

~ EOP Components29 

It should be stated at this juncture that the 

California State University and Colleges System in 1969 

was not prepared to cope with Educational Opportunity 

Program (EOP) students,JO Title 5 of the California 

AdministratiYe ~ did not allow colleges to implement 

remedial courses such as remedial English or gran~ar 

into their curriculums, thus putting the burden of 

remediation upon the EOP program,Jl There was a great 

deal of suspicion'of EOP studentst many instructors 

29Each of these components was developed by 
this writer who was also the director during the time 
of this study, 1969-1974. Documentation on each area 
is on file in the EOP Office at California State College, 
Stanislaus. 

JO"Educational Opportunity Programs in California 
Public Higher Education 1969-70," 212.• cit,, pp, II-14 
and II-16, 

J1Trustees of the California State University 
and Colleges, "No Remedial Courses after September, 1966" 
(Resolution adopted September J, 1964, los Angeles: 
California State University and Colleges tunutes), p, 857. 
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openly opposed the program stating that such students 

would "bring down the academic standards" of the institu­

tion; others stated EOP students did not possess any 

of the tools to compete academically and would be 

responsible for campus revolutions and starting campus 

riots~JZ As the years 1969 through 1974 have shown, 

these suspicions were unfounded, 

1, Orientation, Two days prior to the beginning 

of school an orientation, just for EOP 

students, was conducted, During the first 

year of EOP, when the entire professional 

staff consisted only of the director, the 

discussion of what was or what wa.s not 

important was left up to one person, The · 

orientation consisted of specific segments 

which were: (1) the scope of EOP; (2) the 

role of the EOP student in higher education; 

(J) how students should budget their financial 

aid; (4) general education requirements, 

requirements for graduation and the grading 

system; (5) how to find housing within certain 

budgets; (6) supportive services available 

through the Office of Student Services; and 

32Kitano and Miller, £:12.• cit,, pp, iv and vi..;vii. 
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(?} the use of the library and time manage­

ment. The philosophy behind the orientation 

was to give the EOP students every opportunity 

to adjust to the college environment. 

The last important function of the 

orientation was to advise the students as 

to the classes and unit load they should 

attempt, This aspect of the program, just 

as recruitment, was subjective. In this 

writer's investigation there has been no 

formula for a unit load as compared to the 

high school GPA of a student or scores 

received on the SAT or ACT tests, 

2, Supportive services, The fundamental concept 

the EOP program attempted to supply was sup­

portive services in terms of financial aid, 

tutoring, counseling, housing, and an 

overall effort to develop methods of retain­

ing students to complete a four year educa­

tion,33 Chapter 1336 of SB 1072, Section 

31226,1 of the Education ~ provided that 

grants be awarded to: 

JJibid,, p, xiii, 
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a) high school graduates who are 
residents of the State (nominated 
by the high school which they 
attended) 1 

b) veterans of the Armed Forces who 
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are residents of the State (nominated 
by the Veterans Administration); 

c) nominees of State agencies authorized 
by the Board of Trustees to nominate 
candidates, Those nominated must 
be residents of the State, Government 
Code, Section 11000, defines "state 
agency" as ", , ,every state office, 
officer, department, division, 
bureau, board, and commission,"· 

The Code indicates that with certain 
exceptiOii'S; the grants and renewals for 
a particular student may not extend 
beyond a period of four academic years 
or until the student has received u 
baccil.la1,1reate degree,. whichever cccurs 
first,34-

This ruling has subsequently been changed 

to state that students must be making normal 

progress toward a baccalaureate degree, which 

is defined as twelve units per semester,35 

34 "Implementation of Senate Bill 1072; Educational 
Opportunity Programs in the California State Colleges," 
211.· ill· ' pp, 2)-24. . 

35n, Dale Hanner and W, B. Langsdorf, "Educational 
Opportunity Program - 1973-74 Regulations, Guidelines, 
Budget Comparisons and Grant Allocations" (memorandum to 
State College Presidents, Los Angeles: The California 
State University and Colleges, Office of the Chancellor, 
July 27, 197J), p, 6, 
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J, Financial aid, Financial aid was allocated 

according to a student's assessed needs, 

The federal and State governments had set 

requirements for the disbursement of funds 

to needy students,36 A typical Educational 

Opportunity Program financial aid package 

consisted of a variety of funds, For 

instance, a student who qualified for a pack­

age of two thousand dollars would receive 

$500 in National Defense Student Loan, $500 

in College Work-Study, $500 in Educational 

Opportunity Grant, and $500 in Educational 

Opportunity Program Grant, For the purpose 

of this paper the combinations of types of 

financial aid packages would be too numerous 

to present, Of all the types of monies 

available, the only portion allocated to 

the EOP program was the Educational Opportunity 

Program Grant, These funds were allocated 

by the legislature, dispersed by the State 

Colleges Chancellor's Office, strictly to 

be used for EOP students, All other forms 

36see Appendix c for the forms used, 
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of aid were on a competitive basis with the 

most needy served first, 37 

66 

During the orientation students were 

advised on how best to use their funds so as 

not to leave themselves short, An agreement 

between the EOP Office and the Financial Aid 

Office was worked out whereby students would 

be given six payouts per year rather than 

disperse payments in one lump sum, 

4, Tutorial component, The only guidelines pro-

vided by the State Colleges Chancellor's 

Office stated that this component should be 

staffed by persons with experience in deal­

ing with a wide range of academic concerns 

and familiarity with the special problems 

of the Educational Opportunity Program 

students and that such individuals should be 

responsible for the training and supervision 

of student tutors in the program, 

Establishing a tutoring program began 

in an entirely subjective manner, The structure 

was a build-as-you-go ·plan, No one knew 

. 37Hanner and Langsdorf, 1.2£. ill· 
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what a qualified tutor was'· i, e,, if a 

student was an honor student, did that 

necessarily imply that he or she was qualified 

to tutor? Nevertheless, some standards were 

set, Prospective tutors were required to 

be in good academic standing, in an academic 

major, and at least junior status,38 Since 

the program was ver,y new the director was 

involved in every detail of the program 

development which left minimal time for 

developing the tutoring component, there­

fore, a tutorial half-time coordinator was 

hired,39 

The tutorial coordinator was an 

individual who was responsible for develop­

ing the tutoring program in every detail 

from hiring tutors to program development 

to in-service training to evaluation, First, 

because of the limited budget, both volunteer 

38The documentation on each tutor is on file 
in the Educational Opportunity Program Office at 
California State College,. Stanislaus, 

39This document is on file in the Personnel 
Office at California State College, Stanislaus, 
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and paid tutors were utilized, The prob1em 

that arose was not so much hiring tutors but 

how best to utilize them, It was found that 

in the sciences and mathematics, where students 

had homework every day, that a ratio of one 

to one was the best, On the other hand, it 

was found that in the fine arts, humanities, 

and social sciences, group sessions were 

the most desirable, Generally paid tutors 

were used in the most critical situations 

for those who had individual problems, 

Whereas students were paid as individual 

tutors, faculty members were usually involved 

in group sessions, 

In-service training was the most 

difficult portion of the tutorial program 

to develop, No single person at California 

State College, Stanislaus had had any train­

ing in. developing a tutorial program. When 

the in-service training first began it was 

conducted as mild encounter sessions, In 

the beginning that method worked the best 

since the EOP staff needed feedback as to 

the needs of the students, As more areas 
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of need were discovered more in-depth detail 

could be discussed, Finally, some tentative 

guidelines were agreed upon: 40 

a) Students could be tutored up to fifteen 

hours per week, 

b) Students were to sign contracts and 

agree to meet with their tutors 

for a certain amount of hours each 

week, This would prevent tutees 

from seeking their tutors the day 

before mid-term for final examin-

ations, 

c) If a student was experiencing dif­

ficulty in a class which he could 

not explain, his tutor would attend 

class with him, 

d) Tutors were not to take tests for 

students, make excuses to teachers 

for students' shortcomings, nor 

attend class for students, 

5, Reading and Writing Skills Center, As the 

program developed new components were added 

40These guidelines have been affirmed and are on 
file in the EOP Office at California State College, 
Stanislaus, 



-~ 

----j 

1 

70 

as funds became available t9 enhance the 

tutorial program, The one component which 

was added that enhanced the student's ability 

to graduate was a Reading and Writing Skills 

Center, developed by a full-time coordinator, 

The "Center," as it was referred to, added 

much needed depth. For the first time students 

were systematically tested to determine specific 

strengths and weaknesses, Reading programs, 

geared to deal with specific deficiencies, were 

implemented; professional in-service training 

for tutors became available, Students, for 

the first time, were counseled in how to use 

tutors, how to take tests, how to budget time, 

word comprehension, vocabulary building, 

techniques in note taking, outlining chapters, 

and retention, To insure that the facility 

was used to its maximum, incoming freshmen 

and students on probation were required to spend 

eight hours per week in the Center, 

During the first year two ideas developed 

which have persisted as a characteristic of 

the programt (1) EOP students themselves were 

used to act as tutor coordinators; and (2) 
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midquarter (subsequently semester) grade 

checks were sent to every student's instructor, 

instructor, 41 The grade checlcs proved to be 

extremely beneficial. It became the consensus 

of the EOP staff that rarely would students 

admj.t that they were having difficulty. 

Therefore, grade checks were distributed 

not only to inquire as to each student's 

progress but also whether or not they were 

attending class, whether they were experienc­

ing difficulty, and if so, what type of dif-· 

ficulty? Most important the EOP staff was 

anxious to observe whether the instructor 

was willing to assist the student who needed 

help, 

Ultimately the tutorial program tried 

any variety of measures to meet the needs 

of students, Under any circumstance, tutors 

would be made available to students, The 

Center and the tutoring program were also 

useful in instilling responsibility in 

students, Those students who were disqual-

41see Appendix D for form used, 
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ified and had not fulfilled their contracts 

to attend the Center were not readmitted 

into the program, and many were discontinued 

on financial aid. 

6, Counseling. The counseling component of EOP 

had three areas of' development: (1) personal; 

(2.) career; and (J) academic counseling. 42 

Once a counseling component was added lt became 

a definite asset to the program, It must be 

recognized that since EOP students came from 

different backgrounds and life experiences, 

as compared to most regular admit stu.dents, 

their counseling needs had to be cared for 

by a qualified ethnic minority counselor, 

One of the most persistent problems was the 

student's management of money, Many students 

were receiving financial aid which was 

comparable to fifty percent or more of their 

parent's income, Many had to send money 

home, since for many families it was an 

economic liability and not an asset to have 

able bodied males and females in college, 

42Ki tano and Miller, 212.• cit,, pp, 17 and 32, 



7. Personal counseling, Many EOP students felt 

alienated by the college environment, When 

minority students first arrived on campus 

and became identifiable by groups it was 

almost impossible for administrators, student 

personnel workers, and others already on campus 

to imagine the number of habits and arrange­

ments that had to be changed, Many students 

encountered difficulties in finding housing; 

few instructors let it be known that their 

classes were beyond the academic capabilities 

of EOP students; Black students who dated 

Anglo students were often harassed by peers 

as well as other students, One of the most 

unique situations in which students found 

themselves was living in two separate worlds 

and being accepted by neither, 43 Students 

who had left their old neighborhoods were 

no longer accepted by their peers, and at the 

same time they did not possess the acceptable 

behavior to be integrated into the dominant 

Anglo student body, Therefore, EOP students 

suffered a great deal of confusion, Thus 

43 . Ibid,, pp. 32-33. 
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it became incumbent upon the EOP counselor 

and staff to aid students through a variety 

of situations, Every student was required 

to visit the EOP counselor to determine if 

any difficulties existed, If counseling 

situations arose which were of a medical 

'74 

nature or which could only be solved by a 

psychiatrist, medical facilities were avail-

able through the Office of Student Services, 

8, Career counseling, In career counseling students 

were required to begin a placement folder, 

as juniors, with an EOP staff member in cha~ge 

of career counseling, Although there was a 

fully staffed placement center on campus most 

students felt uncomfortable to seek advice, 

On a routine basis, students• files were 

updated and in their senior year students were 

asked specifically which career they would 

pursue. 

9, Academic counseling, One of the most complex 

areas of the counseling component was that 

of academic counseling, Every EOP student 

who declared a major was assigned an advisor1 

those who did not declare majors were given 
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one general advisor. Academic advisors, 

like 'high school counselors, were not pre­

pared in an advisory capacity to meet the 

needs of EOP students, Subsequently many 

EOP students were assigned classes or unit 

loads which would have been challenging to 

the most academically qualified student, 

As a result the entire EOP staff advised 

every student as to the number of tmi ts and 

types of courses each student should take, 

including alternatives, Thus, EOP students 

were advised into classes which would give 

them the opportunity to adjust, especially 

during the freshman year. 

75 

10, Housing, One of the major problems confront­

ing the first group of EOP students was that 

of finding housing, 44 Turlock, the community 

in which California State College, Stanislaus 

is located, had a sparse population of 

Chicanos and only one Black family in a town 

with a population of fourteen thousand, It 

was found that Black students were not wel-

come in over thirty percent of the contacts 

44Ibid,, P• )2, 
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made, Because of limited budgets students 

were encouraged not to spend more than fifty 

dollars per month for living quarters. 

Students were also encouraged to have at least 

three roommates, 

Once students found housing a variety 

of problems arose, EOP students, like regular 

admit students, held weekend parties, Vlhereas 

the parties held by regular admit students 

were seen as part of the college life, police 

were frequently called to EOP parties, In 

most instances EOP students were forced to 

pay the first and last month's rent, plus 

a damage deposit. The hardship in these 

instances was the fact that such a situation 

would encumber ninety percent of the student's 

first financial aid payout, leaving students 

without funds for books, materials, or food, 

The consequence was a process of taking out 

short term loans to be paid in forty-five 

days, putting students in debt, 

To prevent students from having to 

cope with these situations, which could only 

hinder their academic performance, the EOP 
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staff made personal commitments to landlords, 

guaranteeing payment of rent and damages, 

11, Overall program development, The concept of 

overall program development arose as an 

effort to help the EOP students cope with the 

new academic environment. The EOP staff dealt 

with every situation on an individual basis, 

Perhaps this portion of the program was the 

most difficult of all to administrate since 

every situation was unique and, most of all, 

could not be put in any quantifiable terms, 

IV, SOURCE OF DATA1 RESEARCH DESIGN 

Data for this study were obtained exclusively 

from transcripts of the permanent academic records and 

EOP and financial aid folders of each subject, The 

Register at California State College, Stanislaus pro­

vided transcripts for each individual admitted for the 

years 1969-70 ~~d 1970-71, 

Upon receipt of the pertinent materials a coding 

system was devised as to give each student anonymity, 

The following variables were then studied and/or cor­

related: 
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1, Basis of admission according to SAT scores 

as correlated with high school grades, High 

school and transfer grade.s were correlated 

with ability to succeed in college, 

2, Average number of years attended, 

J, Units completed upon graduation, withdrawal, 

or disqualification, 

4, Sex and age, 

S. Ethnic identity, 

6, Majors which the students declared upon graduation, 

7, Family size and income levels, 

8, Financial aid received by each student during 

his years in college, 

9, Attrition rate, disqualification, and transfers, 

10, Graduating seniors and types of professions 

pursued or graduate school entered, 

V, SUMli'!ARY 

This chapter provided a comprehensive overview 

of the EOP program as it existed and developed from fall 

quarter, 1969, to the spring quarter, 1974, The history 

of the program was examined in terms of philosophical 

program implementation and State legislation, plus 

examining each component as to its purpose and how it 
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functioned~ It must be understood by educators and 

laymen alike that much of what was related in this 

chapter could neither be footnoted nor documented, since 

no comprehensive study has been carried out on such a 

program. 

Chapter IV will describe the EOP population 

and its characteristics, 



CHAPTER IV 

ANALYSIS OF THE DATA 

The purpose of this dissertation was to study 

the low income disadvantaged students who were admitted 

to the Educational Opportunity Program (EO.P) at 

California State College, Stanislaus for the first time 

for the academic years 1969 and 1970. Further, the 

study examined the makeup of the program and how many 

students had graduated by the end of the spring semester, 

1974. Information gathered on each student in the sample 

was obtained from the Financial Aid Office, the Records 

Office, and the Admissions Office of California State 

College, Stanislaus. All of the information gathered 

on the sample was confidential, therefore, a numbered 

coding system was used to assure student anonymity. 

The information gathered on each student supplied the 

data necessary for this study. 

The variables utilized for the correlation 

! coefficients in this study were (1) High school grade 

point average (GPA); (2) Scholastic Aptitude Test (SAT) 

verbal scores; (3) SAT mathematical scores; (4) Years 
-~ 

to termination while in college; (5) College GPA; (6) 
-----j 

.Number of units required; (7) Why students were terminated; 
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(8) SAT total scores1 (9) Agel and (10) Sex, Further, 

pertinent data were gathered to describe the ethnic 

characteristics of the regularly admissible students, 

the family size and family income of EOP students, the 

number of EOP students on financial aid, and the form 

of financial aid which was given to EOP students during 

their years at California State College, Stanislaus, 

The data gathered was also used to provide a comparison 

of mean SAT scores, high school GPA, and overall 

college GPA between EOP students and regular admits, 

I, ETHNIC MAKEUP OF 

CALIFORNIA STATE COLLEGE, STANISLAUS 

California State College, Stanislaus is a small 

liberal arts college which had a total full-time enroll­

ment of 2,069 students for fall, 1969, and a total full­

time enrollment of 2,643 students for fall, 1970, 1 

The ethnic characteristics for these two academic years 

for both the EOP sample and the regular admit students 

was as follows1 

1 These figures are in the Records Office at 
California State College, Stanislaus, 
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II, CHARACTERISTICS OF THE SAMPLE GROUP AND THE TOTAL 

STUDENT BODY OF CALIFORNIA STATE COLLEGE, STANISLAUS 

TABLE I 

SEX AND ETHNIC IDENTITY OF EOP STUDENTS 

AND ETHNIC IDENTITY OF THE GENERAL STUDENT BODY 

AT CALIFORNIA STATE COLLEGE, STANISLAUS 

EOP STUDENTS 
Female 
Male 

GENERAL STUDENT BODY 
Fall, 1969 

American Indian. 
Oriental American 

Chicano 
lJ 
17 

Mexican/Spanish American/Chicano 
American Negro/Afro American/Black­
Foreign Students 
Other Caucasians 
Total 
GENERAL STUDENT BODY 

Fall, 1970 
American Indian 
Oriental American 
Mexican/Spanish American/Chicano 
American Negro/Afro American/Black 
Foreign Students 
Other Caucasians 
Total 

Black 
18 

6 

Number 
37 
40 
69 
18 
JO 
~ 
1539 

79 
56 

129 
66 
JO 

134.2 
2280 

*Other 
5 
9 

Percentage 
of total 

enrollment 
2,41 
2,61 
4.47 
1.17 
1.95 

8?.39 
100,00 

3.46 
2,45 
5.65 
2,89 
1.95 

8?.39 
99.962 

*Other connotes an ethnic identity which is 
not Chicano nor Black. 

2These figures are in the Recor.ds Office at 
California State College, Stanislaus in the form of a 
Civil Rights Compliance, 
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The discrepancy of 538 for the fall, 1969, and 

}6} for fall, 1970, means that that number of students 

did not wish to fill in the ethnic identification portion 

of the registration form,3 

As indicated in Table I, the vast majority of 

the student body was of Caucasian heritage whereas the 

EOP students were ethnic minorities, 

TABLE II 

FIFTY-FOUR EOP STUDENTS WHO HAD SAT SCORES 

COMPARED.TO THE REGULAR COLLEGE ADMITS 

AT CALIFORNIA STATE COLLEGE, STANISLAUS 

Overall mean high school 
GPA 

Mean SAT score 

Mean college GPA upon 
graduation 

EOP admits 
fall, 1969, 

and 1970. 

704 

2,64 

Collegewide 
regular admits 
fall, 1969, 

and 1970 

2,80 

* . . Th~s GPA represents students who were not ~n 
coilege preparatory classes, 

}This form is on file in the Records Office at 
California State College, Stanislaus, 
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As portrayed in Table II, the sample group's 

mean SAT score was 280 points below that of the average 

California State College, Stanislaus student. In addition 

the high school GPA of incoming EOP students, as observed 

in Table II, was 2.56, and for regular admits it was 2,76. 

According to the "Admissions Table for California 

High School Graduates," a student with a SAT score of 

704 must have a minimum of 2,96 GPA on a scale of 4,0 

to be regularly admissible. 4 On the other hand, a 

student with a GPA of 2,56 must score a minimum of 1024 

on the SAT to be regularly admissible,5 Therefore, 

the lower the high school GPA of a student, the higher 

he must score on the SAT, With few exceptions, the 

EOP sample were not regularly admissible; yet during 

the years 1969 to 1974 the sample had a college mean 

GPA of 2,64 on a scale of 4,0, as compared to a college­

wide GPA of 2,80 for the same years, 6 Although the EOP 

college GPA was slightly below that of the regular admit 

students, this difference was less than their deficit 

4see Appendix E for this information, 

5rbid, 

6This confidential information is on file in 
the Records Office at California State College, Stanislaus, 
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in high school GPA, Additionally, it can be assumed 

that these students overcame barriers and obstacles which 

were faced by regular admits and as a whole succeeded 

in graduating, 

As discussed in a revi.ew of related literature 

in Chapter II, the majority of the EOP students came 

from backgrounds which can be described as both socially 

and economically disadvantaged, Of the fifty-four 

students in the first group, forty-nine had completed 

a Parents Confidential Statement (PCS) which includes 

such information as what gross family income is avail­

able including social security, welfare, and size of 

family, 7 

Table III presents information relevant to the 

qualifications for financial aid to EOP students. These 

data were obtained through a search of the EOP students• 

files in the Financial Aid Office at California State 

College, Stanislaus, 

7see Appendix C for Parents Confidential State­
ment, This form must be completed before the Financial 
Aid Officer can determine the student's need for one 
year of college, 



TABLE III 

EOP AND GENERAL STUDENT POPULATION RECEIVING 

FINANCIAL AID AT CALIFORNIA STATE COLLEGE, STANISLAUS 

1969-70 1970-71 
N % N % 

86 

*EOP admits 36 53 60 

264 

313 

88 

Regular admits 

Total 

233 

256 

11 

* . Ind~cates the percentage of EOP students 

10 

receiving financial aid as compared to the total sample 
of 68 students. 

In 1969 and 1970 there was a total full-time 

enrollment of 2,069 and 2,643 respectively at 

California State College, Stanislaus. 

In viewing the overall data gathered on the 

EOP students, the following conclusions can be made, 

1. 

2, 

3. 

4. 

The majority were Chicano and Black. 

As a group, the fifty-four who had SAT scores 

were not eligible for regular admission to 

college either on high school GPA or SAT scores. 

As a group, they did achieve academically and 

compare favorably to the general student body. 

As a group, they come from families with low 

income parents and could not have attended 

college without financial assistance. 



Overall, these students were not the traditional 

type students who have historically entered .higher educa~ 

tion, These students had to compete on a campus where 

the majority of students were Caucasian, eligible upon 

admission, and did not need financial assistance to 

attend college, 

III, FINDINGS TO THE QUESTIONS TO BE ANSWERED 

1. :How was the program structured to recruit and 

admit students and develop supportive services 

to meet the needs of Educational Opportunity 

Program (EOP) students at California State 

College, Stanislaus (CSCS)? 

Chapter III addressed itself to the 

t.hree portions of this question. A back-

. ground was given which addressed itself to 

the inception of the Harmer Bill (SB 1072), 

which initiated the program through legisla­

tion, to the development Of the EOP packet. 

The EOP packet was an integral part of the 

recruitment program which included visita­

tions to all of the high schools within the 

CSCS service area, 
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Admission to the EOP program was so 

structured as to seek nontraditional methods 

of recruitment and admissions, The EOP 

packet which was used to recruit and gather 

information on the students was an invalu-

able instrument in ~dmitting EOP candidates, 

To further enhance the admission process, 

the college president initiated a Special 

Admissions Committee which would interview 

students, evaluate files, and admit students, 

This entire recruitment and admission 

process insured that nontraditional methods 

were used to admit low income disadvantaged, 

nontraditional academic high risk students, 

The development of supportive services 

was the last building block to developing the 

EOP program, Supportive services which 

encompassed such areas as orientation, 

financial aid, tutoring, counseling, and 

housing, was an overall effort to develop 

methods of assisting and retaining students 

who had been prepared to go to college, 
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2, What institutional commitment was made for 

EOP students to succeed? 

In a memorandum, on file in the 

Office of the President at CSCS, the president 

outlined the institutional commitment that 

help EOP students succeed, First, the EOP 

Director was given a free hand to develop 

a recruitment system, an admissions method, 

and supportive services within the budget 

guidelines of the California State University 

and Colleges Cha~cellor's Office and SB 1072, 

The memorandum also instituted the following 

guidelines a 

a, Students admitted into the EOP 

program would.have their financial 

needs met, according to State &\d . 

federal guidelines, for the years 

that they attended CSCS until 

graduation. 

b, EOP students who showed an effort 

to succeed in college by attending 

classes and attending tutoring 

sessions would be retained by the 
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institution for up to two years 

at the discretion of the EOP 

Director. 
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Overall, the president portrayed an 

attitude which was viewed by the Director as 

positive and construct! ve toward the program. 

J, What was the meru1 family size and income of 

students in the EOP program at CSCS? 

This question is answered in Table IV. 

These data were obtained through a search of 

the EOP students• files in the Financial Aid 

Office at CSCS, 
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TABLE IV 

REASON EOP STUDENTS QUAI,IFIED OR DID NOT QUALIFY 

FOR FINANCIAL AID AT 

CALIFORNIA STATE COLLEGE, STANISLAUS 

FALL, 1969, AND FALL, 1970 

Number of 

91 

students Reason for qualifying Reason for not qualifying 

Gross family income 
50 and family size 

1 Social security 

11 \'Telfare 

Received veterans 
l benefits 

Veterans benefits 
1 were too low 

4 Did not apply for aid 

Family size total sample = 
Total family income = 
Mean family income = 

355 - Mean family size = 5.2 
$28?,6JJ,OO 

4,229.90 

These figures indicate that the families were 
definitely within the category of low income, See 
Appendix F for family size and income, 
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The answer to questions 4, S, and 6 can be found 

in the following tables. The questions area 

4, To what extent did the SAT correlate with grade 

point average for these EOP students at CSCS? 

5. Did the SAT predict whether an EOP student 

·would succeed and graduate from CSCS? 

6, Are there differences in grade point average 

performance between male/female? 
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TABLE V 

CORRELATION ff.ATRIX OF THOSE STUDENTS WHO TOOK THE SAT UPON ENTRA!~CE 

TO THE EOP PROGRAM AT CALIFORNIA STATE COLLEGE, STANISLAUS (N=.54) 

High Years to Units *Why 
school termin- College com- termin-

GPA SA T-V SAT-M ation GPA pleted a ted SAT-T Age 

High 
school 
GPA 0,142 0,15.5 0,229 0.123 0,)47 -0.)69 0.1.59 -0.200 
SA T-V 0,753 .118 .078 .299 - .291 .938 .535 
SAT-M o.o.s.s - ,01.5 ,209 - .17.5 .935 ,)06 

Years to 
termin-
ation 0,055 ,824 - .592 .093 .100 
College 
GPA 0,689 - .490 ,OJI.J. .191 
Units 
com-
pleted -0.788 .272 .146 
*Why ter-
min a ted -0.~49 - .12.:3 
SAT-T 0,450 
Age 
Sex 

Sex 

0,011 
- .434 
- .48) 

,0)4 

- .128 

- .042 

.015 
- .490 
-0.289 

Only one-half of matrix elements appear because each element has a mirror 
image reflected across the diagonal, The critical value of the correlation 
coefficient at the ,05 level of significance is ,27, 

*Connotes that students (1) graduated and (2) did not graduate. 

\0 
u 
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TABLE VI 

CORRELATION MATRIX OF THOSE STUDENTS ~~0 DID NOT TAKE THE SAT UPON ENTRANCE 

TO THE EOP PROGRAM AT CALIFORNIA STATE COLLEGE, STANISLAUS (N=l4) 

High 
school College Units Years to *Why 

GPA GPA completed termination terminated Age Sex 

High school 
GPA 0,453 -0,111 O,Jl5 -0,173 -0,)02 0,560 

College GPA -0,)19 - ,)16 ,425 ,)02 ,)04 

Units 
completed ' 0,226 - .?72 - .589 - .590 

Years to 
termination -0,547 - .612 ,048 

*Why 
terminated 0,950 .320 

Age 0,149 

Sex 

Only one-half of matrix elements appear because each element has a mirror 
image reflected across the diagonal, The critical value of the correlation 
coefficient at the ,05 level of significance is .532, 

*Connotes that students (1) graduated and (2) did not graduate, '() 

-!=" 
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A correlation matrix was produced 

for two divisions of the samplea (1) 

students who took the SAT, which was a group 

of fifty-feura and {2) students who did not 

take the SAT, which was a group o£ fourteen, 

The analysis shows that there was 

a significant correlation, O,J4?, between 

high school GPA and units completed in college, 

There was a tendency for students who had 

earned higher high school GPA's to complete 

a greater number of units, 

The correlation between high school 

GPA and why a student terminated (graduated 

or nongraduated) which revealed that there 

was a correlation of -0,369, which indicated 

that students with the higher GPA's in high 

school tend to graduate more often than those 

who had low high school GPA's, 

A correlation between the SAT-V and 

why a student terminated showed a correlation 

of -0,291, indicating that students with 

higher SAT-V scores tend to graduate more 

often than those who had low SAT-V scores, 
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The correlation between SAT-V and 

age yielded a coefficient of 0.535, indicating 

that older students tend to score better 

on the test than younger stude11ts. Further 

the SAT-V, when correlated with sex, indicated 

a correlation of -0,434·, indicating that males 

tend to score higher than females. 

The SAT-M, when correlated with age, 

showed a correlation of 0, 306, indicating that 

older students scored slightly higher on 

the test than younger students and that males, 

as indicated by a correlation of -0.483, 

sc.ored higher on the SAT-M than females, 

Correlations between college GPA 

and (1) units completed and (2) why terminated, 

produced coefficients of 0,689 and -0,490 

respectively, which indicated that students 

with higher GPA's tend to complete more units 

and consequently tend to graduate from CSCS, 

The correlation between the SAT total 

and sex yielded a coefficient or -0,490 and 

indicated that males scored better on the 

examination than females. In correlating 

age with sex a correlation of -o. )80 was · 
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obtained, indicating that males tend to .be 

slightly older than females. 

9? 

For the second group of fourteen 

students, a correlation of 0,560 between 

high school GPA and sex indicated that 

females had a higher high school GPA than 

males, A correlation of -0,589 between age 

and units completed indicated that the older 

students completed fewer units than the 

younger students, Further, a correlation 

of -0,590 between units completed and sex 

indicated that males completed more units 

than females, 

A correlation of -0,612 between 

years to termination and age indicated that 

younger students had a tendency to stay in 

school longer, A correlation coefficient · 

of 0,950 further showed that the younger 

students graduated more often than the older, 

7, How did the average grade point of EOP students 

compare with that of regularly admitted students? 

Table II provides a comparison between 

fifty-four EOP students who had SAT scores 

and regular college admits which includes 
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grade point averages and mean SAT scores, 

These t~o con~arisons indicate that compared 

to regular admits, according to the academic 

records, the EOP students generally do not 

qualify for attendance in a traditional 

four year institution, Although this is 

true, the EOP sample fared well with the 

regular admit students at CSCS, 

8, What was the mean financial aid package by 

year of EOP students at CSCS? 

Information pertaining to this 

question is presented in Table VII, 



Year 

1969-70 

1970-71 

1971-72 

iL~ ... ~ .. ~- _ .1 , __ _ 

TABLE VII 

TYPES OF FUNDS RECEIVED BY EOP STUDENTS AT 

CALIFORNIA STATE COLLEGE, STANISLAUS FROM 1969 TO 1975 

Educational National 
Number Opportunity Educational Defense College 

of Program Opportlmity Student Work/ 
students Grant Grant Loan Study 

36 Total $11,457 $22,937 $16,744 $ 5.394 
Average 301.50 6)'{,14 465.11 149.83 

Total aid $56,5)2 
:Mean financial aid package per student $1,570,33 

61 Total $13,510 $40.900 $35,553 $ 6,240 
Average 221.31 670,00 582,84 102.30 

Total aid $96,203 
Mean financial aid package per student $1,577.10 

45 Total $ 0 $22,200 $21,800 $11,300 
Average 0 493.3:3 484.44 251.11 

Total aid $55,300 
Mean financial aid package per student $1,228,89 

*Other 
ald 

$ 940 
26,11 

$1,336 
21.90 

$ 200 
4.44 

'-() . 
'-() 
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TABLE VII (continued) 

Educational National 
Number Opportunity Educational Defense College 

of Program Opportunity Student Workl *Other 
Year students Grant Grant Loan Study aid 

1972-73 50 Total $18,926 $20,944 $21,800 $11,300 $ 200 
Average 378.52 416,88 484,44 251,11 4,44 

Total aid $96,241 
Mean financial aid package per student $1,924.82 

-
197.3-74 39 Total $10,363 $17,794 $21,.502 $ 4,961 $ 0 

Average 265.72 456.26 55l.JJ 127.21 0 

Total aid $54,620 
Mean financial aid package per student $1,400,.51 

*Other aid represents California State College, Stanislaus Foundation 
grants, 

1-' 
0 
0 
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As can be observed from the table, 

as the students progressed and gained more 

units their grant monies were cut back, As 

freshmen students received up to $700,00 in 

Educational Opportunity Program Grant (EOPG) 

monies, but as seniors received a maximum of 

$250,00, 8 During the academic year 1971-72, 

California State College, Stanislaus did not 

receive EOPG, since the entire EOPG budget 

was cut to zero,9 

9. What percentage of the students entering the 

EOP program graduated from CSCS? 

Sixty-eight students entered CSCS 

in 1969 and 1970. Of those students, 29 

graduated in 19?4. This figure represents 

43 percent of the entire sample that 

graduated from CSCS, 

Figures for the similar statistic 

for the regular admits is not available, since 

the Records Office does not keep statistic 

8"Implementation of Seante Bill 10?2; Educational 
Opportunity Programs in the California State Colleges" 
(Los Angelesz The California State Colleges, November, 
1969), pp, 27-29. (Mimeographed, ) 

9This budgetary item for EOP budgets is in the 
Accounting Office at California State College, Stanislaus, 
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on attrition rates as to whether students 

transfer, drop out on their own, or are 

disqualified, 

10, How many of the EOP students in the sample 

graduated ~~d subsequently pursued post-

baccalaureate study? 

102 
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TABLE VIII 

EOP S'l'UDENTS WHO HAVE PURSUED POST BACCALAUREATE STUDY 

AND ARE IN THE PROCESS OF COMPLETING OR 

Student 
number 

6 
12 
13 
ll~ 
17 
18 
22 
23 
26 
30 
44 
.51 

1 
2 
4 

~ 
~ 

10 
14 

HAVE COMPLETED POST BACCALAUREATE STUDY 

Major 
Degree in 
progress 

Students Who Took the SAT 

Physical Education 
Sociology 
Sociology 
Sociology 
Spanish 
Sociology 
Social Science 
Sociology 
Spanish 
French 
Psychology 
Sociology 

Credential 
Credential 
Credential 
Credential 
Credential 
M.A. 

Credential 
M,A, 
M,A, 
Credential 

Degree(s) ~ompleted 

Credential 
B,A. 
B.A. 
B.A. 
B,A, 
B,A, 
B.A. 
1J,A, and M, A, 
B,A, 
ll,A, 
B.A. 
B.A. 

Students Who Did Not Take the SAT 

Physical Education 
Chemistry 
Spanish 
History 
Psychology 
Spanish 
Physical Education 
Social Science 
Sociology 

Ph,D, 
M,A, 
M,A, 
M,A, 
Credential 

Ph,D, 

B,A, and M. A, 
ll,A, 
B,A, 
B,A, 
:B,A, 
ll,A, 
Credential 
l!,A, and Credential 
B,A, and M,A, 

These students who have completed or are in the 
process of completing post baccalaureate study represent 
31 percent of the entire sample. 
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11. What percentage of EOP students at CSCS graduated 

from college in four years? 
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TABLE IX 

COMPARISON BETWEEN !<lAJORS DECLARED BY NONGRADUATED AND 

GRADUATED EOP STUDENTS AND MAJORS DECLARED BY REGULAR 

ADMISSION STUDENTS AT CALIFORNIA STATE COLLEGE, STANISLAUS 

WHO GRADUATED IN SPRING, 1974 

Major 

Anthropology 
Art 
Biological Sciences 
Business Administration 
Chemistry 
Drama 
Economics 
English 
French 
Geography 
History 
Liberal Studies 
Mathematics 
Music 
.Physical Education 
Physics 
Political Science 
Psychology 
Social Sciences 
Sociology 
Spanish 
Special Major 
Speech 
Undeclared 

Nongraduated 
EOP 

students 

1 

3 

1 
1 

1 

4 
2 
4 
4 
2 
9 
2 

5 

Graduated 
EOP 

students 

2 

1 

2 
1 

1 

6 

2 
2 
J 
9 
J 

1 

29 EOP students graduated from CSCS (43%) 
~ EOP students graduated from other institutions 

Regular 
admission 
students 

18 
37 
36 
48 

2 
13 
24 
49 

2 
2 

31 
4 
8 
5 

34 
J 

23 
47 
73 
41 
11 
5 

35 

33 total EOP students graduated in four years, represent­
ing 48.~ percent of the total EOP sampie, 
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12. What are the objectives and/or occupations 

the sample EOP students (1975) presently 

pursuing? 

Contact was made with the students 

in the sample during 1974 to ascertain where 

they are and what they are presently doing, 

: The numbers below are used in place of 

students• names. 10 

1, This student is currently enrolled and 

majoring in physical education at CSCS 

and will graduate in June, 1975. 

2, This student graduated with a degree in 

3. 

in English from CSCS, Rather than enter­

ing an advanced degree program or enter­

ing a technical profession, he wanted 

to become a rock and roll singer, which 

he is currently doing in Modesto, 

California, 

This student did not declare a major at 

CSCS, was disqualified, and there has 

been no further contact made, 

10see Appendix G for full information gathered 
on each stud!=Jnt. 
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4, This student declared sociology as a 

major at CSCS, was disqualified, married, 

and is presently raising a family in 

Modesto, California. 

5. This student did not declare a major and 

withdrew from CSCS and was then admitted 

to the School of Architecture at 

California State University, San Luis 

Obispo, No current contact has been made, 

6, This student graduated from CSCS with a 

major in physical education and is cur­

rently coaching basketball and teaching 

at Ceres High School in California and 

enrolled in the Credential Program a-c 

cscs. 
7, This student declared business administra­

tion as a major and was disqualified 

from CSCS, There has been no further 

contact made, 

8, This student declared business administra­

tion as a major and was disqualified 

from CSCS, There has been no further 

contact made, 
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9, This student graduated from CSCS with a 

major in biology and is currently work­

ing at the Shell Research Center at 

Salida, California. 

10, This student graduated from. CSCS with a 

major in political science and is cur-· 

rently working for the County Assessor's 

Office in Salinas, California. 

11, This student graduated from. CSCS with a 

major in political science and is cur­

rently the director of a drug abuse 

and alcohol center in Austin, Texas, 

12, This student graduated from CSCS with a 

major in sociology, is currently teach­

ing elementary school for the Modesto 

City School District in California, 

and is working in the Credential Program 

at CSCS, 

13, This student graduated from CSCS with a 

major in sociology and is currently 

an elementary school teacher for the 

Modesto City School District in 

California, Further studies are being 

done in the Credential Program at CSCS, 
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14, This student graduated from CSCS with a 

major in sociology and is currently 

student teaching in tha Credential 

Program at that institution, 

15, This student declared physical education 

as a major and was disqualified from 

CSCS, entered the armed services, and 

is currently attending California State 

University, Sacramento. 

16, This student declared physics as a rnajor 

but withdrew from CSCS and joined the 

Navy, No recent contact has been made, 

17. This student transferred from cscs to 

lB. 

California State University, Sacramento 

with a major in Spanish, graduated, 

and is currently in graduate school at 

that institution. 

This student graduated. from CSCS with a 

major in sociology and is currently 

teaching elementary school for the 

Stockton School District in California, 

This student is currently enrolled in 

the Credential Program at CSCS, 
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19, This student had declared social sciences 

as a major and withdrew from ~scs. No 

further contact has been made, 

20, This student declared sociology as a 

major but was disqualified from CSCS, 

No further contact has been made, 

21, This student withdrew from CSCS, married, 

and was accepted at California State 

University, Hayward as a social science 

major, No recent contact has been made, 

22, This student withdrew from cscs, transferred 

to the Teacher Corp program at the 

University of the Pacific, Stockton, 

California, with a major in social science 

and is currently completing a master's 

degree at that institution, 

23, This student, although entering CSCS with 

a high school grade point average of 

2,38 and a total SAT score of 677, grad­

uated in three years as a sociology 

major, completed a master's degree in 

two years in psychology counseling at 

the University of California, Santa Barbara, 

and is now a career and guidance counselor 
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at Evergreen College in the State of 

Washington, 
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24, This student who had not declared a major 

and was disqualified at CSCS, was later 

accepted at California State University, 

Sacramento, but no recent contact has 

been made, 

25, This student declared political science 

as a major but was disqualified at CSCS, 

No recent contact has been made, 

26, This student declared Spanish as a major 

then withdrew·from CSCS, was admitted 

to· Covell College at the University 

of the Pacific in Stockton, California, 

in ~my, 1974, and is currently applying 

to five law schools, 

27, This student did not declare a major and 

was disqualified from CSCS, No recent 

contact has been made, 

28, This student graduated from CSCS with a 

major in physical education, is cur­

rently completing an intern program, 

teaching elementary school for the 

MOdesto City School District in 
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California and currently working on 

a teaching credential at CSCS, 

29, This student graduated from cscs with 

a major in physical education, but 

no recent contact has been made, 

)0, This student graduated from CSCS with 

a major in French, is currently a 

teacher assistant, teaching two sections 

of French at the University of 

California, Davis, and is completing 

a master's degree in foreign languages 

at that institution, 

31, This student declared mathematics as a 

major but was disqualified from CSCS, 

No recent contact has been made, 

32, This student declared political science 

as a major, then withdrew from cscs 

and is currently a carpet layer in 

San Jose, California, 

33, This student declared business administra­

tion as a major but was disqualified 

from CSCS and is currently attending 

San Joaquin Delta College, Stockton, 

California, 
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34. This student declared art as a major 

then withdrew from CSCS, No recent 

contact has been made, 

llJ 

35. This student declared sociology as a major 

then withdrew from CSCS, No recent 

contact has been made, 

36, This student, disqualified from CSCS, 

later was accepted at the University 

of California, Davis as a business 

administration major, but no recent 

contact has been made, 

37. This student did not declare a major and 

was disqualified from CSCS, No recent 

contact has been made, 

JB, This student declared physical education 

as a major but was disqualified from 

CSCS, No recent contact has been made, 

39. This student declared psychology as a 

major but was disqualified from cscs. 
No recent contact has been made, 

40, This student declared political science 

as a major then withdrew, No further 

contact has been made~ 
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41, This student declared physical education 

as a major, was disqualified from CSCS 

but was reinstated as a full-time 

student for the spring semester, 1975, 

at that institution, 

42, This student has declared English as a 

major and is currently attending cscs. 
4J, This student graduated from cscs with a 

major in physical education and is cur­

rently an engineer for the Pacific 

Telephone Company in Modesto, California, 

44, This student graduated from CSCS with a 

major in psychology and is currently 

completing a master's degree in 

psychology at that institution, 

45, This student declared sociology as a 

major but withdrew from CSCS, No recent 

contact has been made, 

46, This student declared French as a major 

but withdrew from cscs, No recent 

contact has been made, 

47. This student declared sociology as a 

major but was disqualified from cscs. 
No recent contact has been made, 
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48, This student declared sociology as a 

major but was disqualified. from CSCS. 

· No recent contact has been made, 

49, This student declared political science 

as a major but was disqualified from 

cscs. No recent contact has been made, 

50. This student declared sociology as a 

major, withdrew from CSCS, was readmit­

ted to that institution and will graduate 

in June, 1975. 

51. This student graduated with a major in 

sociology from cscs, completed an 

elementary credential, and is now teach­

ing and living in San Diego, California, 

52, This student declared sociology as a major 

but was disqualified from CSCS, No 

recent contact has been made, 

53, This student declared Spanish as a major 

but was disqualified from CSCS, No 

recent contact has been made, 

54. This student declared physics as a major 

but was disqualified from cscs. No 

recent contact has been made. 
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The fourteen students who did not 

take the SAT test but otherwise had complete 

folders are currently pursuing the following 

fields, Numbers are used in place of students' 

names, 

1, This student graduated from CSCS with 

a major in physical education, entered 

the Teacher Corp at the University of 

Washington in the State of Washington, 

received a master's degree, and is 

currently teaching elementary school in 

that state, 

2, This student graduated from CSCS with 

a major in chemistry and is currently 

working on a Ph, D, ln chemistry at the 

University of California, Berkeley, 

3. This student graduated from CSCS with a 

degree in biology, No recent contact 

has been made, 

4, This student graduated from CSCS with a 

major in Spanish·and is currently pursu~ 

ing a master's degree in the Department 

of Social Welfare at California State 

University, Fresno, 
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5. This student graduated from CSCS with 

a major in history and is working on 

a master's degree in social welfare 

11? 

at California State University, Fresno. 

6, This student graduated from CSCS with 

a major in psychology, was accepted 

into the master's degree program in 

the Department of Social Welfare at 

California State University, San Diego, 

but no recent contac-t has been made. 

7. This student graduated from CSCS with a 

major in Spanish, is currently teaching 

elementary school in Fresno, California, 

and is enrolled in the Credential Program 

at California State University, Fresno. 

8, This student graduated from CSCS with a 

major in physical education and received 

a secondary credential at that institution, 

but no recent contact has been made, 

9. This student graduated from CSCS with a 

major in English, but no recent contact 

has been made. 

10. This student graduated and received a 

teaching credential ·from CSCS with 
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a major in social science and is 

currently teaching elementary school 

in Tracy, California, 

11, This student graduated from CSCS with 

a major in social science, but no 

recent contact has been made, 

12, This student graduated from cscs with 

a major in sociology, but no recent 

con tact has been made, 

lJ, This student graduated from CSCS with 

a major in sociology, but no recent 

contact has been made, 

14. This student transferred from cscs to 

the University of Califon1ia, 

Santa Cruz where she received a B.A. 

in sociology and M,A, in psychology, 
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and currently received a Ford Foundation 

grant for work on a Ph.D, in psychology 

at that institution, 

Of the total students in the entire 

sample, twenty-nine graduated from California 

State College, Stanislaus and four graduated 

from other institutions, 
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IV, SUMMARY 

The analysis of the data researched and presented 

in this chapter clearly produce many interesting observa­

tions, These observations indicated thatt 

1, The environment in which these students were 

educated was predominantly of Vlhi te Anglo­

Saxon heritage, The institution which they 

attended was a four year traditional liberal 

arts college, 

2, The sample group clearly indicates that EOP 

students are not the traditional students 

entering four year institutions of higher 

education, as can be observed by the over-

J, 

all low SAT scores, However, they did compare 

favorably with the college group upon gradua­

tion, This fact alone indicates that with 

proper support through the Educational 

Opportunity Program (EOP), nontraditional, 

low income disadvantaged students can graduate 

from traditional four year institutions, 

The data also indicated that these students 

generally came from an ethnic minority, had 

~arge families, with a low family income, 



thus making college attendance difficult 

without financial assistance, 
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4, A large proportion of the sample group which 

graduated did so in four years, and the 

majority have pursued either post-bac­

calaureate or graduate work. Almost one­

half of the sample students graduated from 

either California State College, Stanislaus 

or other institutions of higher education, 

5. Each component of the EOP program was structured 

in such a manner as to recruit, admit, retain, 

develop supportive services and insti tuti.onal 

support, to give students who have traditionally 

been excluded from higher education the 

opportunity to succeed, 

6, Although correlations between predictions of 

academic achievement and college grade point 

average (GPA) were generally statistically 

significant for the EOP sample, the magnitude 

of the coefficients were typically small,· 

and therefore, the use of the predictors 

as criteria for admittance is questionable, 

?. The significant correlation in this author's 

mind is not necessarily those stated between 
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groups but the .fact that there were no cor­

relations or very low correlations between 

the samples• high school GPA and SAT scores 

and the ability to graduate from college, 

When one considers that 43 percent of the 

sample graduated from California State College, 

Stanislaus in four years, the low correlations 

become significant, 

The data in this chapter presented an overview 

of the results of a nontraditional educational program 

to meet the needs of low income disadvantaged students, 

__ I 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

I, INTRODUCTION 

The purpose of this study is to examine and 

describe the process whereby an Educational Opportunity 

Program for low income, disadvantaged students at 

California State College, Stanislaus, was initiated, 

its structure, the implementation of procedures for 

admitting nontraditional students to college, as well 

as to-examine and describe the retention of students, 

their evaluation for financial aid, and supportive 

services offered, Certain questions were investigated 

and answered concerning this sample who, as a group, 

did not meet the traditional admission standards set 

within Title 5 of the California Administrative ~.1 

Ultimately, the study was concerned with the legislated 

development of the EOP program, how it was developed 

on the California State College, Stanislaus campus, 

and how effective the program was for the population 

which it served, 

1Tit·le 5, California Administrative Code, Section 
35 (Sacramentot Office of Adm~n~strat~ve Procedure, 
Department of General Services, August 26, 19?2), p, 4?5. 
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In the State of California where EOP programs 

exist at every state college and university, as the 

one at California State College, Stanislaus, there may 

be longitudinal studies in progress but except for a 

two year study completed by Robert 0, Bess on EOP fresh­

men at five state universities, a longitudinal study 

such as this does not exist, Thus, in a limited fashion 

this study is the first appraisal as to the development, 

growth, and student progress in an EOP program, 

II, SUMMARY, IMPLICATIONS, AND CONCLUSION 

The implications surrounding this study has a 

direct bearing on higher education as it exists today, 

Prior to the legislation which initiated EOP in 1969 

(SB 1072), 2 there were no avenues available for low 

income, disadvantaged students who did not meet the 

regular admissions standards to be admitted to a four 

year institution, Not only were there no avenues 

available for admission, but the state colleges, accord­

ing to Title 5, cannot develop a curriculum which includes 

2"Implementation of Senate Bill 1072; Educational 
Opportunity Programs in the California State Colleges" 
(Los Angeless The California State Colleges, November, 
1969), p, 22·, (Mimeographed,) 
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the development and implem1entation of remedial courses 

to upgrade students' academic deficiencies, whether 

those deficiencies be in reading, writing, or comprehen­

sion,) The reasoning behind this resolution is that 

if a student scores a high Scholastic Aptitude Test 

(SAT) score or American College Test (ACT) score or 

has a high school grade point average (GPA) of ),20 
,, l.j. 

or better on a scale of 1. 0 to ..,., 0, that student would 

not be in need of remedial help, Although the legisla­

tion did not change Title 5, it did allow for the develop­

ment of a program (EOP) to meet the acad~mic and 

financial needs of students who do not qualify for 

regular admissions. There is no doubt in this author's 

mind that the majority of these students would never 

have succeeded in higher education if they had not had 

the supportive services available through EOP. 

The Harmer Bill (SB 1079), although allowing 

for the admission of EOP students, only alluded to the 

development of supportive services but was not specific 

J'l'rustees of the California State University 
and Colleges, "No Remedial Courses after September, 1966" 
(Resolution adopted September J, 1964-, Los Angelest 
California State University and Colleges Minutes), p, 857, 

4see Appendix E for this information. 
' . 
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as to the implementation of such services,5 Therefore, 

at California State College, Stanislaus a director was 

hired who interpreted the legislation and began to 

implement a program, The Harmer Bill (SB 1072) reads 

that programs should be developed which would recruit 

low income disadvantaged students who were not succeed­

ing in high school but possessed the motivation, desire, 

and ability to succeed in a four year institution of 

higher education, 6 This statement in itself was dif­

ficult to institute since high school counselors were 

not oriented, nor favorable, to seeking low income dis­

a~vantaged students to enter higher education. 7 As 

Chapter II revealed, too many stereotypes have evolved 

which show the disadvantaged student as lazy, trouble 

makers, unwilling to learn, and whose parents are anti­

education. Furthe~, Chapter II revealed that besides 

the negative attitude of counselors, there are financial, 

5"Implementation of Senate Bill 1072; Educational 
Opportunity Programs in the California State Colleges, " 
QI?.• cit,, p, 28, 

6Ibid, 

7Harry H. L, Ki tano and Dorothy L. Miller, "An 
Assessment of Educational Opportunity Programs in California 
Higher Education," Coordinating Council for Higher Educa­
tion Reuort qo-1 (San Francisco: Sc~entific Analysks 
Corporation, 1970), P• lJ, 
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acadenuc, and racial barriers which hinder these students 

from entering higher education, 

The implementation of the EOP program at 

Califotnia State College, Stanislaus, in particular, 

has shown that high school counselors• negative attitudes 

and other barriers can be overcome, The recruitment 

program which was implemented was done in such a manner 

as to not only use nontraditional methods of seeking 

students, such as recruiting in pool halls and juvenile 

halls, but to begin to sensitize counselors as to the 

methods of seeking EOP type students, Further, this 

study has shown that recruiting was only the first s.tep 

in developing an EOP program, and that without intensive 

orientations, special tutoring, counseling, financial 

aid, and institutional support, the program would have 

failed, This total study has implied that without the 

implementation and development of such programs as EOP, 

the low income, disadvantaged, minority student would 

be more grossly underrepresented and would succeed in 

far smaller numbers than has currently been shown, 

In conclusion, when one considers the fact that 

these students were recruited from high schools where 

they were not succeeding academically and put in a 
' 

traditional college setting and expected to compete 
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on the same pace as regularly admissible students, one 

begins to understand the importance of such a program. 

This study shows that the development of the EOP pro­

gram at California State College, Stanislaus was totally 

responsible for recruiting nontraditional students 

into a traditional setting and helping them succeed 

despite the odds, 

III, RECOMMENDATIONS FOR THE 

EDUCATIONAL OPPORTUNITY PROGRAM 

AT CALIFORNIA STATE COLLEGE, STANISLAUS 

There has.been a continual development of the 

concept of the Educational Opportunity Program (EOP) 

at California State College, Stanislaus which has 

enhanced the ability of more low income, disadvantaged 

to enter and succeed in higher education, In 1971 an 

Upward Bound program was instituted which deals with 

serving the academic needs of low income, disadvantaged, 

minority students while still in high school, Students 

attend school and live on campus for six weeks each 

summer, During the six weeks summer component, an 

intensive effort is made to upgrade the reading, writing, 

and comprehensive skills of each student, During the 

academic year tutors and peer counselors are individually 
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assigned to students to ensure their continued success 

in high,school, Upon graduation from high school these 

students are admitted to the EOP program and given the 

full array of supportive services for continued success 

in college, 

During the academic year 1972 a federally funded 

Student Special Services (SSS) program was instituted, 

This program, although it had no funds for recruiting 

low income, disadvantaged, minority students, did provide 

funds for the exact supportive services under EOP, 

Student Special Services, although it was a duplication 

of EOP in the sense that it provided supportive services, 

additionally funded and developed a tutorial and reading 

skills center for both EOP and SSS students, 

The overall recommendation for.continued success 

of the EOP program at California State College, Stanislaus 

is that the institution make a total commitment to the 

program, This would be in terms of additional funds, 

staff positions, more grant in aid to students, and 

special courses which would enhance the continued growth 

and success of the program, 
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IV, RECOMMENDATIONS FOR FURTHER STUDY 

Further study of such a program as the Educational 

Opportunity Program (EOP) is imperative, This study 

should be expanded and further researched by the State 

University and Colleges Chancellor's Office, This 

study has been limited to a sample of one institution, 

An expanded study should not only take into account the 

variables set forth in this dissertation but should 

follow the graduated and nongraduated students for 

twenty years after they leave college to measure what 

long range impact the EOP program has had within the 

low income, disadvantaged, and minority corununity, 

Without further study, these types of programs may be 

evaluated unjustly, If this were to occur and EOP 

programs were defunded, a substantial segment of the 

American population would be denied access to higher 

education, 

' 
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APPENDIX A 

PARTICIPANT ELIGIBILITY 

The Student Special Services programs of the 

Division of Student Assistru1ce are designed to prepare 

low income, academically disadvantaged students for 

post-secondary education and to supply the services 

necessary for them to successfully complete a program 

of higher education, These are students who, in most 

cases, would not have considered enrollment, or have 

gained admission to and successfully pursued, an academic 

career beyond high school without the servicesprovided 

by the Student Special Services programs, Economic and 

cultural factors severely limit the options available 

to these students, while their potential is unlikely 

to be accurately measured by the traditional methods 

of grades and standardized tests, The young person 

served by these programs is the one for whom a college 

education may become possible if he is given experiences 

and instructions designed to build on the strengths 

which he possesses, The mandate of the student Special 

Services programs in the Division of Student Assistance 

is to provide such assistance, 
' 
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Income Criteria 

l, Eighty percent of the students served by a 

Student Special Services project must meet 

the following low income criteria,* 

Number of Family 

Members Non Farm Farm 

1 $2092 $1778 

2 2619 2225 

3 3113 2635 

4 3970 3387 

"·"''~ 
5 Li·684 4002 

6 5263 44·91 

7 6486 5521 

** **Add $600 for **Add $400 for 
each additional each additional 
member member 

A participant may also be considered eligible 

under this section if he1 

(a) lives in federally supported low income 

housing; 

(b) is part of a family where there is serious 

mismanagement of income so that little, if 

' 

*Low income criteria is based on the adjusted gross family 

income, 



' ---- ~ 

any, of such income accrues to the 

benefit of the student, 

(c) is from a family on a state or federally 

funded welfare program, 

2, Discretion is granted to the Project Director to 

admit up to twenty percent of the students 

in a project whose adjusted gross family 

income from families whose income before 

taxes is: 

Number of Family 

Members Non Farm Farm 

1 $2500 $1800 

2 3500 2500 

J 4200 JOOO 

4 5200 3700 

5 6200 4)00 

6 6900 4800 

7 7600 5300 

*** ***Add $700 for ***Add $500 for 
each additional each additional 
member member 

In addition, such a student must meet one of the 

following criteria, 



(a) lives in a designated rf!odel Cities neighbor­

hood; 

(b) has English as a second language; 

(c) is living in a family where the head of 

household is employed in a low income, 

dead-end job; 

(d) is a migrant; 

(e) is of a cultural heritage not reflected 

sUfficiently or accurately in the current 

curriculum or system; 

(f) is living in an area of cultural or 

geographic isolation, 

Disabled Students 

Postsecondary Student Special Services programs 

may also be provided for physically disabled students 

whose physical limitations cause them to need specially 

designed instruction and related services, 
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DEl'INITION OF DOCUM!!.'N1'S REQUIRED BY E.O.P. 

1. Admission's Applicat!.£!:_ 

Fi 11 out application immediately and send it to Admissions & Records 
office with the fee waiver. If you qualify 1 the fee will be waived 
by the Financial Aids Office. If not you will be required to send 
a check or money order for $20.00 to Admissions. ~~ke all checks or 
money orders payable to California State College, Stanislaus. This 
application is the regular college appl.i.cation. 

2. E.O.P. Application 

Aside from the regular CSCS application, all students wishing to be 
admitted under the E.O.P. program are required to complete a separate 
form. This form gives us specific information. The E.O.P. form is 
kept in your permanent file in the E.O.P. office. 

3. ~cripts and Transcript Release Form 

Your transcripts are used to determine your eligibility of CSCS, and 
the E.O.P. program. Go to your high school and college(s) you have 
attended, and request that your tracscript be sent to Admissions & 
Records office. (Request both a work in progress and a final transcript 
from the school you are attending.) One week later contact the school( s) 
to verify that your. transcript(s) have been sent to Admissions & Records. 
If they did not send your transcripts pick up an official cop;t: and send or 
bring it to Admissions & Records Office. Please sign the enclosed transcript 
release forms. You are only required to s'ign your name on the transCript 
rel.ease forms, we will fill the res.t out. 

4. Biography 

Write a summary of what your life and goals are and include why you have 
chosen the E.O.P. Program at CSCS and how you feel the program can assist 
you in your goals. Also indicate any social political involement that you 
feel our office should take into consideration. llse additional paper if 
necessary. The Autobiography is read by the staff, and is used to help in 
the selection process. 

5. Two Counselor Recommendation Forms 

Have any two authorized professionals i.e. High School Counselor, 
Probation Officer, Social Worker, Teacher or any High School or J.C. 
Staff Member fill out the forms. You may ask people you feel can 
determine your college potential fill in the counselor recommendation form 
stating why they feel you can succeed in college. These recommendations 
are used by the staff in our evalution process. 

6. Student questionnaire 

Answer all questions to the best of your knowledge, and as honestly as 
possible. This form will be used to help our staff determine whether 
you are a good prospect for E.O.P. at CSCS. 

(OVER) 
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7. Datn R~leas<> form -----· 
This document is required to inform the E.O.P. office of your 
ethnic background, and to allow both E.O.P. and Registrar Office 
to retain and review your records. Both offices follow strict 
confidential procedures in relation to any·of your documents. 
l'he data release forme are used by our staff to gain official 
transcripts for use in our evaluation process. 

8. FINANCIAL AID FORMS 

Follow instructions contained in Financial Aid Forme. 

9. Fee Waiver Request 

Have appropriate High School Counselor, Probation Officer, Social 
Worker, Teacher or J.C. Staff member fill out and sign form. 

J.P. 10-72 
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.f.l>l!CATI ONAf. Ol'i'lllnt 'N 1 T ¥ l .' ! ; l ~ ; j\ ,, ~1 
Cal ifta:1 i . ~t :"> t u t; o· C:,,, i to ·,~ t..· , !>t~l~lhlautl 

BOO l-1ontc VI n.til AVt·~lUl' 
Turlock, California 95380, bl4-9101 £ xt.. 208 

EOP AP:l'LICATIOU FOl'U·J 
DATE --------

NAME: _________________ SSI ------------

.ADDRESS~::"':":~----------~--=--------!PUONE 4 Stl"eet City zi v -a-:r_c_a_c_o_d":'"c----------

DATE OF BIRTH MARITIAL .STATUS tfAlDEN NM-1E 
~------------~------ -----~-----__. -----------

NAME OF HlGlJ SCHOOL YEAR C.RADUATU~G 
·~--------------------------- ------------------

OOtRJNG CSCS .AS FR SOPll JR .SR - ~-__..; ·--- -~--.......;; ----
PARENTS NAME.: Al>DR.ESS 

-----------------~~ ---------------------------------
Str~et Clty dp 

NUMBER OF DEPENDENT CHILDREN-.. -- ESTIMATED YEARLY FAMIL.t INCOM&._· ____ _....._ __ _ 

1 WILL YOU NEED FUt\1\'CIAL AID? YES NO ----- ----~ 

*if***********************************************************************************-"'* 

FOR .iUNIOR COLl.EGE s-rUDENT.'S. O~;tY 

NAME OF J .. C __________ ,__ __ _...UNITS COMPLETED __ UNITS IN· PR.cX:;Rtss __ _ 

**********************************************************************************~***** 

FOR VETERANS om.Y 

WUEN DISCHARGED .... __ __.. ____ ....;DO. YOU QUALIFY FOR G. I. BILL?. _____ _ 

***************************************************************'******************--******** 

RESI1>~7 S!'ATEM~T 

1. Parent& of minor stude:nts· rnust be residenta- of California • 

. 2. Students ()Ver. 2.1 years o.f age and aelf.~suppor.ting must have 
.established California .Residency in order to qualify as an 
EOP s t.udettt. 

1, 'l'HE UNDERSIGN'EI>, STATE THAT 1 AM A R.ESID~'T .OF CALifORNIA 

SIGNATUR£~·--------------------------

DATE·-------------------------------

S ~P~ 10-73 

., 
! 
j 



EDUCATIONAL OPPORTUNITY PROGRAM 

California State College, Stanislaus 

DATA/RELEASE DOCUMENT 

Ethnic information is requested by the United States Department 
of Health, Education and Welfare to assure equal opportunity to all 
students in compliance with the 1964 Civil Rights Act, Title VI. 
Please Check One. 

American Indian Asian American ---- -----
_____ Black ------------~Chicano 

Caucasian ---- ------------ Other 

********************************************************************** 

TO: EDUeATIONAL OPPORTUNITY PROGRAM 

Last First 

Mr. 

Middlet~Ih ------
FRQM: 

Social Security Number ______ __ 
Signature of Applicant 

As a student or alumnus of CSCS, I authorize you to release any 
information or copies of my records to the Educational Opportunity 
Program for their use in connection with their authorized duties. 

-~--------------------------------------------------------------------

TO: Registrar, CSCS 
Mr. 

FROM: ~~---------~~-----------------~~~~Mrs~·----------
Last First Middle Miss 

Social Security Number 
Signature of Applicant 

As a student or alumnus of CSCS, I authorize you to release any 
information or copies of my records to the Educational Opportunity 
Program for their use in connection with their authorized duties. 



j 

i 

J 

AUTOBIOGRAPHY TIPS 

1st Paragraph ---Should introduce yourselt, for example; I am 
the oldest, youngest, or somewhere in-between so many brothers and 
sisters. Also tell something about your parent's finances, ideas of 
you getting an education and your home life. 

2nd Patagraph--- Should tell something about your community, why you 
feel a college education will help you and your community. Also 
state if you ·want to do something for your family after you finish 
college. 

3rd Paragraph--- Should mention your interest in college, your 
field of interest, such as Music, Foreign Language, Math or any other 
specific department. You can mention a person who has influenced you· 
with getting a college education or mention someone who did 1 nt in­
fluence your education. 

4th Paragraph--- Should say something about your grades, high, so-so, 
or low, and reason for low grades if any. Also why you feel that 
college will improve your study habits (possibly dorm life away 
from small brothers and sisters who might have prevented quiet hours 
for studying.) 

5th Paragraph--- Should include information about your counselors and 
teachers in regard to your education. For examply, did they help 
you select the right classes or did they mis-inform you on the correct 
'requirements for the field you are interested in. Did teachers or 
anyone in the education field show discrimination toward you that 
has affected your grades or desire to complete your education. 

6th Paragraph--- Should include how many of your friends have dropped 
from school and why. Also your identity with your community and your 
desire to return to improve it, or deisre· to traVel, or whatever you 
plan on doing when you complete your education. 

SP 1-74 



P l<lt'; ONi\1, i\liTOB I OCfu\P!IY 

Pleas<e include your bHckground, family life, and why you want to attend college. 

NAME: _________________ _ 



STUDENT QJESTIONNAIRE 

In order to help detennine your eligibility as an Educational Opportunity 
Program Student, please answer all of the following questions with a short 
statement. 

l. What do you think EOP is, and what do you think EOP can do for you? 

2. How do your parents feel about your applying for EOP and for college? 

S.P. 10-72 (OVER) 



3. College takes four years to complete--this may involve your going 
through some changes in basic life styles--what is your reaction 
to the following: 

a. How do you feel about living with students you have not 
previously known? 

b. Having .to live off a planned budget? 

c. Having to do approximately 30-40 hours of homework per week? 

d. Working with student and faculty tutors who will work with 
you on your school assignments 

QUESTIONS AND COMMENTS: 

' 



Telephone 209 634-9101 

Educational Opportunity/ 
Student Special Service Program 

800 Monte Vista Avenue 
Turlock, California 95380 

NOM.INATION 

Under current law it is necessary for every candi.dat.e requesting 
EOP /SSS COilSideration be nominated by a secondary Counselor, or 
person working for a state agency or non profit organization • 

• 

FROM: (Name) ___ _ 

(Tit:J.e) __________ ·--------'Phone. ______ _ 

Nomination ---·--
" __ !Ugh School nominates 

to be :consLdered as a candidate 

for enrollment in the California State College, Stanislaus Educational 

Opportunity /Stude11t Special Service Program. 

Jl 
Thank you, 

Director, EOP 

THE CALIPORNIA STATE UN!VFRS!TY AND COLJ.l'Gl'S 



Dear Sir: 

Educational Opportunity/ 
Student Special Service Program 

800 Monte Vista Avenue 
Turlock, California 95380 

Recommendation 

We are requesting your assistance in completing recommendation forms 

for ------------------·--------------------· 
Your candid and unbiased op1n1ons will be appreciated. It is impor­
tant that you reflect upon the students ability, motivation, and 
skills in relation to his adaptability to a college enviornment. 
Without these recommendations it.is impossible to evaluate this 
student in terms of his/her qualifications to enter EOP/SSS at CSCS. 

Nhen you have completed ·this recommendation and nomination form, 
' please mail it directly to our office. Your assistance is greatly 

appreciated. 

Recommendation of Application 

Since test scores and high school grades are poor indicators as to a 
student 1 s initiative and potential to attend colle.ge, wi 11 you please 
take into consideration the followit1g points: 

1. Nhat factors would improve this student's motivation to succeed 
in college? 

2. In which of 'these areas do you feel this student will need special 
assistance.. P~lease explain why i.e. such as test scores or course 
grades. 
English, Math, Science, Bilingual, Study habits/time managment, 
Counse 1 ing/ emotional stabi.li ty. 

-2-



3. Do you lwv" <tllY personal bias about this student either pro or con? 

4. Taking ev•.,:ything that you know about this student into consideration, 
what is hJH/her potential and probability for academic success? 

5. What fl.nnncial help would you recommend for this student? 

. 
6. How long nnd in what capacity have you known this student? 

7. How recepttve do you think this student is to criticism o1· comments 
about. hit1 /her performance? 

8. Rate this Htudents overall ability to succeed in college from (1) lo-. 
to (10) hi.p,\t and give reasons. Circle one. 

1 2 3 4 5 6 7 8 9 10 

If 

9. Commer>ta: 

-3-
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CALIFORNIA STATE COLLEGE, STANISLAUS 

800 Monte Vim: Avenue, Turlock, C;~.lifurnia 9~\SU 

Name Date _________ _ 

Address. _____________ _ 

The forms indicated belo'1 are necessary before '1e can process your 
request for financial assistance. .. 

Parents' Confidential Statement (PCS) 
-.. -- Complete and mail to the address in Berkeley shovm on the 

form with the necessary ·fee. 
___ C.ornplete and return to the Financial Aid Office with no fee. 

Student's Financial Statement (SFS) 
---Jlomplete and return to the Financial Aid Office with 

(I . . 
:· Financial Aid Application 

---Complete and return to the Fi·nancial Aid Office . 

no fee. 

• 
Affidavit of Non-S pport 

- Complete both sides of the affidavit and return to the Financial 
--Aid Office. 
__ _;Complete Part Band return to the Financial Aid Office. 

Financial Aid Transcript 
--Complete Part A and send to the post-high school educational 

'institution you previously attended. If you have attended more 
than one institution, contact our office for additional forms . . . 
Welfare verification 

---Complete Part A and return to this office. Be sure to list the 
address or the county you are receiving benefits from. 

·Social Security verification 
---Complete Side A, including the address of your district office. 

Complete items A and 8 on SideBand return the form to the 
Financial Aid Office. 

___ 1973 lncomP Tax Return (IRS Form 1040) 
P<trents' 

---Students' 
If you or your parents did not file a tax return send us a written 

• verification and shm1 your total income for 1973. .. 
Photo copy of your alien registration card. -- ~ 

Basic Educational Opportunity Grant (BEOG) 
--- Complete and mail to the address shol'm on the fonn. 

ACT NOW M COI1PLETE YOUR FILE TODAY 

• 
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CALifORNIA STATE COLLEGE, STANJSLAUS 

StuJc.-nt Sc:tviccs O{(i(c 

Financial Aid 

Dear Student:-

Current guidelines require that eve-ry student who applies 
for financial aid for the 197~-75 a·cadcmi c year must ·submit <1 
copy of his/her 1973 Federal Income Tax Return Fonn 1040. I.n 
addition, fiJlancial aid applicants who have been determined to 
be dependent upon their parents or guardians for support mUst 
submit a copy of the parent or guardfan t s IRS .Fonn 1040 for 
197.3. . . . 

If a copy of the necessary fonn is not available, a request 
for a copy should be sent directly to the Internal Revenue 
S~rvice. If a tax retti'rn l'sas not filed, a written9 signed state­
ment must be submltted in lieu of the IR$ Fo·nn 1040. That state;­
ment should include ihe gross. income earned and the reason a t.ax 
return was not filed. 

A student's a·pplfcation for f i nancial aid cannot be proces:Sed 
until the student has a completed file. Furthennore, no fil c is 
considered complete until the documents described above have. been 
received by this office. 

If YC>U have any questions rcgard.ing. this matter, please do 
not he~itate to contact our office. · 

Si"nce.· rely, ~-/},~4 . _ 

~/(. -~~-'1~ 
n R· Morris 

.ssoctate Director 
financi«tl Ai.d 

JRM:DG:sk 

Tf!E ·C,\LIFOttNIA !;JATE UNJVERSITY AND COLLEGES 

I 
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Parents' Confidential Statement Booklet 
Academic Year 1975-76 

Inside tJais ~.you will fiiul a Parenu' Confithmtim Starement (PCSJ. It .l$ to oo filled out 
by you. tlut.pannts or guardian of a student who is requesting financial aid for th¥! aclPkmic 

·.·.yeo.T' 1915-7lj;lfmore tluJn ()nt student in your family is requesting financial aid, you shmd.d 
a~b~ a~ PCS to t~polkge Scholarship Servi~ (CSS) for ttach. This b«>klct ol.tm 
c:ontain8: .. ,>· .. <·;:... -· • ; ' 

' ' • CSS C:,O(le LUt. to be ~ by you in listing the post-high-school institution$ and 
··' ·· sch.oliii'tJIJip Proi]1YJMII tiJ·receive the PCS 

• Supple_1;int A, to be compkted only if you own all or part of a busirn1ss 
.. '.. • suppieiM~ .. s. to be compkted only if you are a farm or ranch own~r. apcrrator, or 
.. ·. .. {o.nn, ~~ > . 
· In odditi(j'n,~·~ will find general information, instructions for completing the PCS, an. 

authorizatioitfoi':mtluJlalloWstheCSS to obtain a copyofyour 1974 U.S.lndit•iduoUncome 
Ta &turn, ·t;i'8tJmple filkf;t.,inPCS, and work sheets. 

•· . Jlail yollf?iornpkted PCS.and. if applicable. a Supplement to the approprrot.e 4)ffice of the 
CBS; shoUt~ ~O~ 'the front of the PCS. at least one month before the earliest finan.cUJl aid 
tkGdline nqU,ired'by the imtitutions and programs you list to receive the PCS. Do 110t $Ubmit 
tJau. PCS ~~mber 1; 1975. 

. . · /~-- General Infonnation 

College Schdarahip &~.;$css. an activity ol the College 
Entrance Euminatioo Board; ~~ the .PCS· 8nd eeods a copy 
and an analysis tO the inStit\ati~ 'aocl procr8ms lisied. The in· 
formation you provide on the JliCS hi Conf'Jdentilll an4 is sent only 
to the recipientll you apeeifiea)li; Jist. · • .· 

The CSS doee not award rtDancial aid; rather, it eviduates the 
financial ability or a family to contribute to the coat,s of the 
student's post-hilh«:hool cdUeaUoo. Tbe deeilriOD to award fi. 
nancial aid rest. with the iDdiviclual institutions and programs, 
some of which may ·abo ftqlU!ilt completion of a eeparate financial 
aid application. · ::. · ... , 

Completeness of the PCS. In the ioter'est of equity aDd fAlirru!ai. it 
is important that you provide --.te aud cOmplete bifonnation 
on the PCS. Failure to do eo mayj(!opardbe thei!tWtent's request 
for financial aid. The CSS may Ulle the autboriiationf~ you fill 
aut to obtain a COIJ1 of your 197• U.S. bdho~hial JDciOme Tax 
Return in order to wrify the ·iaformation ~ Ally. PCS re-
ceh·ed without aipatures will be returned to :you;; , , .... 

Some institut:ioaa aDd J1'l'OII'*ID811laY allo J'eCIUJe8t;tbatyo.l. RDd 
a copy of yQW" income tureturz~~ to ~·~~·eeild any 

~J;a~~~~~~ 
present !IJIOUB&, i!uy)•bo haliCWit.odyoftMiit1JdeDt.:lfSCJ~necme 
other than the paNnt(s) compJ~,the PCS;- .be'~~iocticate 
tus relationship to the student a.Od Specify wboilili fiDaneiAl huar-
mation is being reported. · .>>i: _7 •• :,.,, •. . 

If other special family cin:umsb:u~ eiil~ ~$lit ~h in· 
stitution and program you list fOT any &peci{'l.C in&tructltm.t.. 
Fee. Enclose with your PCB $4 for the flf$( ill41titution or prornun 
you Ust and $2.25 for C!nch additional ~ne. Plu!t!M! ~JU~ke yt)UT 
check or money ordt!r payable w CSS. Do 'fiJI. utul CfWt, Att_y . 
PCS ncei.Wd without t~ pruper /«! 111ill k ~ tc ~. . ·.. . . 
CluJns~ts in Family Ci.n:utn$la.tJC##.. If family d.r~&Mes: 
chartiie after your PCS hall been I!Ubmttted. wrlb:t the C~ ~ 14 
whlth ybu ileot the PCS. Do not .<ubmit aru'Jtlm- PCS. Indicate tlH! 
PCS item number U. be revised. ®eoc:ribe the change, and. II ap­
plicable. pro-vide the new dollar am()Unt. c~ ~· 
municating changes must be signed by ~· not by the ~t. 
The CSS wiU forward all relevant information w tbe t-nstituQ<UW 
and programs that reeeive your PCS. 

In correspondence with tbe CSS and on any MJ)Ilr:ate ~u. flf 
paper that you may enelose with the PCS, ~ .~ t!~ ~ tl.w 
following stutknl information; full n111M.l!ate oCldrlh. SO(:W fleett­
rity number' perm&ru!llt mailing addmw; snd the ~ ~ 
numberil of institut.ions to r-eCeive ~ PCS. . . .. :. . ... 
AddiliotuJl Copies oftlal! PCS. The CSS ~n send ~ou an ,\CimOWl~ ;. 
edgement.that your PCS bas been reeetved. 'ThlB ~knuwJedp 
ment ineludes an Additional Collep Request tA<?Rl f~ .fot ~·· . 
to submit if you wish copies of the PCS .1K'nt to inetituttGM and · 
programs not originally Uateci The ACR form can be \ltlll!d ONLY ... 
until September 1 1975; do not submit another P'CS before th..- · · 
date. Between Se~mber 1. 1975, and December 1, 1975, you · 
must submit a new PCS. 



.:...· ......... u ... following instructions. This wi II 
ro your most recent income tax 

iJUch emergency or unu~ual e xpenM!S as paymen l.n fnr 
natura l disaswrs not covt•red by insurance. termtt~ 

1mreimiJ•u.niJed tuition for parenLq' education. nu r,.ing hoow cAn>. fun· 
;eli~;k!•plfE!t!&,Unteimbureedjob·telat.ed moving l'xpens<•s . and wuter. str<·~t . 

'alld~l~reJ'·~-~~~~~IlelUs (installation onlyl. D o !WI mclud•· afly otb~r ry;x~ ur 

be rv·· . 1 ,·ments to 111M 271: Enter only the student's monthly educattona pa_ · t ,pdad" 
oeiveci as VeteraN Educational A88ist.ance..(; I Bill benefits. Do 00 

these 11tudent's benefits in tta. 
111 

... w 
. '"". . al pavme • • 

rYIM ~:Enter all of the sludenfs othe r monthly educatton ~fanpV'"·cr 
be l"ectlaved from Railroad lk-tirement, VocationaJ. fWhabi!ltatlon. rogntm' 
"'- e} · · of U"SiSUlll\"e p tO ....,v opment., War Orphans. and other ~Jmtlar types · · • dent •• · 
Do . I •nt the , tu ~ lntlude any grants, scholarships, loans, or emp oyme . ude anY as!il:f. · 
l'ec:etve fi"'On institutions and i!Cholarship programs . Do not tncl mou.ntJ. '" 

· d Jlaru ance &om Jlllrenta or tbe student's spouse . Jtemize and ~1ve 0 

0 @. Do not i~~elude any of these st.udent's bendits in l lC or 11 · 



) -

'I'o the Parents or Guardian 

financial situation is being reported on the PCS. must t~mplew this 
before mailing the PCS to the CSS. If you a re required to til~ a 1974 

;teques1ted information and to sign and date the authorization. If vou are Mt 
ret:w'l~i~''e the authorization blank and check here · • 0 

SOCIAL SECURIT't' OR EMP\.O'f'ER 
IOENTtFlCATIO!II NUMJIEA. 

INTERNAL REVENUE OFFICE WHERE 
RET\JRN WAS OR WILL 81: ftLEO : 

Mail photocopies to: 

College Scholarship Servtt;e 
Box 176 
Princeton, NJ 08540 

DATE 

I>CS M tUling Inst'M:lcttans 

Mail this Parents' Confid(mtial Stalttment and, if 
appl.icable, a Supplement to the appropt'il'l~ Col· 
lege Scholarship Service addre$'t lhttoo below. If 
you live within the light gray area of the mo.p, ~ 
your PCS to the CSS office in Prine<lton; in too 
black area, to the office in Evanston; in the groen 
area. to t he offtce in Berkeley. 

Befon:~ M&lltng 

Before you mail the completed PCS and a Supp1&­
ment, if a pplicable, be certain you hav,,: 

• entered the CSS code numben on nil doc"tune.nts 

submitted 

• signed a nd dau>d the forms, includillJ!l tlw al)Qvt• 
authorization 

• folded the fo.rm so that the pare-nt.~>· finand.al 
information is facing ou t 

• enclosed t.he correct fett 

Anv PCS rece ived without the C<JIT«t fee or with­
out. s.ignaturcs will be returned to you. 



FI$<Jil HtWV<.:ti~ ~1!\'<fulfy ootor~ t0()>11'1j:lkltlng !hill form .. 
()o I1C1I :<end lO CS$ i:!TlQ<' o-mtmr I. 197!).. 

I 

• 

tA 
fftlOmt 
A,I'PliCAHT 

SA How many dctpenden1 
cl'llldom dld or w111 

you claim as U.S. income 
tax exemptlon• !Do not 
hNtve btank.J 

for 

rA.uau. IHCOMf B£Rlllt omucrums 
A. W1t9JH. l<llari~. 111>1 ..,d ~ c~ 

fott.-.. ~. "''""' 9 .......... 

c. IN¢1>'~kom~O<t.l'CO . . , . 

!) CJit,o. 1.-t.:ll:llt i>wm• 11!.....,. *"" q;..o ~ 
llmotmU WI (l) i 

1t ~ro91r...,l. $ $ s 

IMPORT ANT • Chea the box nut !D tile numb or of mstJtut>otls and 
. ,. • """ 2 btiOIII and tntfose tile toe ondicated "'~...., 

$13.00 

How many other dependents di d or will you claim as 
U.S. income tax exemptions (Do not include anyone 

.entered in 3A. 38, SA. 58, 5C, or 30. Explain entries 
of one or more in Q.~ . Do not leave blank.) for 1974? 

. HOME if oWNED 011 BEING PURCHAS£0 
lllo nOt WicWe --enteRCI on Supplement A or 

Y£M PUIICHASE 
l'UIICIIASal: 19 __ Pille£: • ----- $ 

. 
s 

DMR IlEAL ESTATt ID.scribe 111 f~ .) 
Do not irlctudt -IS et1lllre<l on Slljlplement A or 8 1 

1t CASM. SA~&S. AND C&aCING ACCOUNTS . .. .. . 

@ 0Tl1911NYESTM00s lp<'eqnl martet value) 
flit...,, •IMI Vl'ft dotter lllll0unt1 in Qv .1 . . . . 
BUSINESS DR FARM IF DWHED !Complete A. 8. and ~ below I 

A. TallltsseiS lrlf 1!171 from Sup~nt A. !me 10. or Supplement B. hne 11 

8. Totti indtbledfleu lot 1974 hom Supplemem A. line 12. or Supplement B. hne ~' 

_ _'C. Ptttent of -.11ip lor 191C +!om SuPI)Iem&nt A.. tine 14. or Supp!emonl 8. lin• 16 

NONlAXA8H f!IICOMf ISH ~I ~---f------1..:._ _ _.:..;--1 
A Soci¥ ~"nlV t.~.,.fl!il ~ . 

~;<>tt ~·· ~·- be4#its-, ., 111..1 s 'e>' . IUTOUTST,11MlM;ISM~ ....-. -ll'JtiiOS8. and gw doW amouncs n(1!) J · · 
e v..--.~ • 
~~··~~~J ~"'na' s s s 

C Wtl!••• ~tnetd$ r-----r------1~---~ 
~~---·~~~~-21\:J i 

0 01l>t! ..,.,..~~ ":"-~· - ~ ~ 
~J'J,~:} ~ . ' . .. '"• 

11 U.S t!tiCO&I£ TAX PAJO !See 10$1TotOon.. 

OiQ ~ - in;' !&I Q .... fllaod.) 

11 STAH INCOME iAX PAJO lS" UlJir~ 
Do fto1 mcludt ~ , ... ov.,-pllid.J 

• s 

s 

. 
$ 

s • s 

$ 

s 
• 
$ 

s 

Je fACE VALUE Of PAIIEtiTS' lH INSUJWICE POliCIES 

4SS£TS In of July I. 191SI 

A. SAVINGs fDo ""' irtclulle 
1115 lvmmet ,.mings./ A 

8 

@OTIQ--.._ 
--. .... ..__, $ 



If the name of an iostitution or program you liat on the PCS 
does not appear in the Code List, be certain to enter iiiJ complete 
name and addreaa, but leave the CSS code number box blank. Do 
not use any codes other than tboae listed here. . 

I 
i 
I 
! 
' 





$ 

- - - -- -------· 

--- --- -- - --

- ----- ---- ----

· .. 
i:le oom; F!mt SPoUS Oft ~ .. ; ·, •.. ----- - --- -·--

.... ------~ ·- -----

;, ·~I.'' ' • 

~::. ·. ' . . 

·: < 

·.; ~ ~ .. .. , .. . ; ·. :·· .. : 
P!l(lRT (OA LOSSHS- ;);;.;;., . . . . .J$L-- -"--"· i_ _ __ J ___ _ 

4<: ! fs,.. laS Sd>e<Wlo. • '' ·.· · .• :: . · · . .. . ... 

··-·-·-· ... '' .. . J . . \IIL::JD 
: . ~ .. 

: ·_ ,_ ... : 

To be completed by owners ol busiite.sses. 

(l) 0 

a CURRfNT ASSETS 

8. IN\'lliTORJtS . 

0. ACCOUNfS f,NO NOlES «ECUVAillt 

l SU8TOTAL .. 

f. RESEIM FOfl BA!J OI:BTS 

9 RXB>ASSE'TS 

A. !.ANI) "'''1) SUIUl!NGS (jl(11SO<IO """""' -

B EOUWM£Nl . 

C. On<!:A HXEO ASSHS 

0 S\J<JTOTAI. 

10 TOTAL ASSETS lo'>DC 8G 111><1 llf! 
f~•• ..,l<!Utll io< ®• milA ""' ll<t •"C'S 

11 INOEI>C'EI>NESS - ... .,.._.,; 

A. ACCi)ijl(fS f>UIJ NOT"~ P~l')l.l:l!f 

t:zTOTAL~ ·· ···· 
em.. - .... !i14 ~ t10 11!< lht I'CS 

SJGlo!AlUIB llf------

----- ~-~---

-----~--

__ .. ,_ ... ¥_ ....... --... - - .. -~---·· 

-....--- --~-... ----
r·--lr--1 
-~JL-1 

---- ---~--

D 

~~~~ -·--·----·-.. --·-.. --·-·-----·--·---------------·-------------~ lOR G1.WI!)Wij -



&Wtptement B 
A.c:ad~Y--1975-'78 

0 ,NITTPStW' .. 

0 aliii'OMllON -
0 SOlE OWNSISHIP 

. - -~ · . ... : . 

A. Do you lilte on -tile .,.rm7 0 NO 
O'IES 

B. Your fllft:lily dwelling is: 

5 FMMICOIIE ., .- . 

A. I'ROfiT toR UISSI ON SAW Of 

0 OI'HD 
OIENI'Eil 
0 IIEHJ.f!H. 

-~· . -~,- .: . . ·'· 

~ tNESJlJCl( AMJ one 
1 

s 
. I'OIDfAS8) RallS . oo' 00 oo 'i - .. . - -- ---. ~--- -=----
"""' liS Sc:hoMo fi10IIt. 
PwtthC 

a. SALES or MARifT LMSTQCil 
I'IIODUC£ liAISED. ANI! OTliEII 
~~~~,_a . . . . _______ _ 

PM ~-lil>e 27 . .. 

C GRlSS Mm !Add SA n 51U. 00 ..... 

flam liS Sc:hoMo R10q 
PetHh21 

e MRM DBJUCTIONI 

A. floi!M VIJ'ENSES OR llEDlJC'I1CWS 00 .. .. . . 00 .. . 00 --------

flam liS Sclledult fl1IMOI. 
Pwt I, line 51 

8. llEPIIEQATION ....... 00 ... : •• 0 .. ............ . --------

fn1RIIIS ~ ~­"""lhSZ 

c. J:.~fis~~iAnf8J ......... . --------
Pwtll.llne!>l 

7 ..., .... ......,..t.eaJ IS*w:l. 0 . 0 0 . 0 0 0 0 ---- _ __;,.;; __ 

IJC lnlniiJCJ flam liS Sdle!We' 
RIOIIIl hot .. - 54 

I c:N'IW.GIIMfOil.u..tllromiN .. 00 . .. ... --------

·_,_ .. , 

=-~~¥-GI .toa~Dcl .· E~1975 
l'tali liS SdlldiM DIIOCII 

• 'fOW.:tE1'-MOAr~ , .... ll .. . ... ... ..::•---- ""''---........ "''----

STATE 

4 toTAL ACRES OWNED: 

A. NUMBER OF ACRES: 

..... , lill .. ... ;; ; ,.·;.,·., ... __ .... . . .. .-.-;:·>· .;;....,...;;:.;;_;;..;:..;,;.:~~~ 
Nonun.ble P-si~~- ......... . · .... ~ . ::: ·-· _. -=-,.;..··:.:,o.;,,;,.;;;;;,.;.. 
Woodland and-·. 0 00 ... .. . oo • .. .. __ _...;_...;o.;..::...,.~~~-

Aqric:ullu"'l ·-""' 00 .... 0 .. ... 00 00 00 ---'-,..;.:....;.;..~;:.;,;.;.,_;.;.;;;':!±~~-~~~ 
TOTAL 0 .. 00 .. ...... .. . .. .. ........ .. ___ ,.......;;.. ,-~~~'P-"~~ 

B. NUMBER OF ACRES: 

11 ASSETS 

A. I.ANl MD SUlOINGS ildllcfrl9 ..... - o ...... oo ....... 

~- ....... 
ll. FNIM BANK ACai!MS . 0 ...... 00 . .. . ... ... .. ........ . . 

C ACt0UHTS IE.CEIVABI£ .... . 00 .. 00 00 

D. MAOIINBn' AHO O'lHEII EWI'MEJfr . 00 : .. , .. .. .. 00 .. .. 

E. INfSTOOC: 

lYPE 

f . 1J1A1i. IIAY, IHJ O'lHEIII'RODIJCtS •• • 

G. O'lHEII FARM ASSaS . .. .. ... .. .. . 00 00 ..... . ..... .. 

ll IUII'OfM. ...... .... . .. ' .. .. 0 . .... 00 . .. .... . ..... .. 

l fESEIM FOR DEI'IEIATIJH ..... . • 
.11 ~IOtiroos IIO.IIl.,IIG 

'12 toTAl. A81E1$ !SI.Iblrlcl 11-1 fr'OIIIIIHJ 
£ow-lot 19140.21AIIIIINI'CS-

U N&IU iiHI fl'nl\onlwl 

A. MOIIl1iAGE DH FARM irdlciOftg 111m IQQt .......... 00 oo 00 ..... .. 

a ACCOIJifTS PAY Alii£ ... ..... . .. . . ...... .. .... ..... .. 

C. DEBTS ON fNlM ~ loMJ ElllliPIOf ~ · ..... ..... . . 

E. cmtBifMN IJEI1S.; . ......... ....... . .. ... _. 00 00 . .. 00 ... .. 0 

:.:;.o,;..;..;;..,;;.;.;-., ______________________ ...... ____ -1 ,.lOTAI.N&iiOI .. ... . 

- &otet: -lor 111' It! 1!8 ill! 
• ... ~ •. . . ' • '* ••• •.. ' . . . . .. , 

IN PeS-

• ..,,....vill.UE~tc...,uJ ... -. .. _ ...... ..... ..... . 

• . WilJi~:O.~••:irwWrALIMII ... . 
; a.-ro.ntllft•.I'CS· .· ·. ·• · .. 

~-------------------



THIS. ts_ YOUR WORK SHE.,... K fo·-. . ··- ···-··.'· -·:·•.-_·~_·.-· -... _·· __ ... · '".1 . _ ~,, ~ J'tOur r~•"!!O· ,_ -~:8 
or ranch owMrs, 

'ltrfllors~: orlatrn tenants. Infftnl.ctions 

a ~~~~ork sheet and transfer the information to Supplement B in place of Su~ .J> \ ··· • ; '· ·.-) <?>. ? · 
belate ~11ing with 7·@ of tbe PCS. . . • LNS SA, sa, and 5C:Jtfilriri,iJatune is~ do thie~ ... there-

a lfyoi!'OvdiiJoore.-' -. ·· ·' than one farm, submit a cop)" of Supplement 8 for each. quired infonnat.:i(ln~ 1)8 fi!uM on IRS Schejtade f 0.040). 1n ihi8 Case, dia-
• Wbeia -~p)eilrig this supplement, refer to your current and pBSt IRS tax reganli.N!S SA .. ,.:~_begin your eotzieli~~Pt~OD 1M 5C. 

retuniB; SCb~ules F and D (1 040 ). POR ANY YEAR THAT TAX FORIIS HAVB - • UHf 1: Report aJ18illtlfotloeaea from ~.eale8'0J'-e~ oflivestock 
liOT BaH~. ESTUIATE AS ACCVRA11U.Y AS P088f8l-S. and farm macbiner,: ait.their full amoun*" lJo~'iJiCJ~.Clther property 

a In the: ~'J partnerships or c:orporations, enter your percentage of sales or ~ .rejlortecl on 1BS Schedule-D (14)40); •· ··· ·•· 
ownershipori,UNI 16 and, where amounts are not readily separable, · • Hyourhomeia!)Jltbe~- includeitsval·OJ1-1iA~iDd .. tbe 
indicaie :~ramounts ~r Income and Expe~ and report )'oUt amountofmortgap~ll;IJjtfnA.IfyovhOiaeiS~olitbetarm,com• 

. • ~~tJ=ts:=e~~t and 1088 state~nts, or tax retunie • ~:~:=;:;:;Zmu be mai~ ~~-~~-~~.--
FA.Rl\-f INFORMATION 

.... : 0~ 
O~lloN 

Oo ,ouliYe on !he farm? 0 NO 
(J 'tiS 

Your fan11ty dwelfitig is; 0 OWNED 
O RfNTHI 
0 REHHIIE£ 

INCOME AND EXPENSES 

- ~- . . 

ish-- below ... for 
;.191t • .. con•pouding 
• liS ScNdoleo F 0t 0 • 

., . - ,.,.. -
~ 1-0..:. 311 ~ 1.0.:. 311 ~ I~ 311 

.. INCIOfla 

.I'!On lOR 1DSS1 ON WEs OF 
I'IIOIASm LNES1'llC«' .om CJTIER 
~fiio.oi." .-... -" .-- ' ... "" --· .::*~--- __ , _____ _ 
i'lrlln• 

SAliS OF MAR«<l' liVESTOCK. 
IIIOOuC£ IIAIS£0, AND OJliEA 

s:~=~~enl PIY'MR~ -- -. --------··-· 

.. OBJUC1IDNS 

:.:" ~ %~ - -- ". "" -- " ---- - ---
.... ~..~ ... SI 

IJilfS OF 
'NE~ ----------~--------~~.-.. : -.-----------~--
~----~,~.-=, .. ~, ~. ~-~-- j .. ,~~~----------~~--

~--------------

STAn . 
,·. >'::: ; ·:. -.: 

~..;~~ ..... ·. ___ _ 
A. NUMBER OF AcREs;:; :: .. ''· OIIIIID . : ~iJOioMis lllmli'tO-

. . . . . ... . -: -::.--:.: :;: ."_ · .. ' ... -. . . ::·~•::-. ·_."~--:::\:·: ~~--~:';:,.~~~-,:~~-f.L·:·:s_;, ·: :•:>:~ : .';.·->.: .. ,-:=~fflfi~~t:::·:· :::: _ .. __ ·._<_ •. ,.,_.:\ :·,::,:,:,:; :->:;:_:: •,:·_:- _ .. _. __ •. _ .. __ 

=~~~.~.: ::{:~:::::::: ::: ---.,..-___ .... :~--.. ""---. .-,., -.,..----
-CIIIiPs · :~~ · '*11-lal · .. -.- . ·. - ~ . 

ASSETS A~'D INDEBTEDNESS 

A. MORfGAilE ON FNW ~ ..... ~ ---- · .. . -- • · -- ·- .. • .. ";; ...--'~-.,...-- - ---..... _, ·_ .. ,:-. · 



Supplement A 
Academic Year 1975-76 

7b be completed by owners of businesses. 

THIS IS YOUR WORK SHEET. K.sep f~>r your r~o __________ ..... __________ _ 
bJs·tructions 

• <Ampl~. this work sheet unrl tnmsfer tl:w infon:nntion to Sup­
plement A before <:ontinuing with 7-t§ of the PCS. 

• If you own more than one bu..•<ineas, sub;nit u copy of Supp.le­
ll.umt A for -each. 

• When completing this supplement, refer to yow· current ond 
pnst IRS tax returns - speeifkally, Schedule C 0040) for sole 
p:ropl'iet<m; or Form 106.'i tor purtnership_'l QT Fonn ll 20 for 
corp<>ret.ions. POU ANY YF:Ait TtiA'I' TAX POIUifS IIAVF: sen· llli:EN 

Gf>MPI..I:\'hW, ESTIMATI:! AS t\CCURA'f:£1.\' Ml POSSIBLE. 

8~~;~~-------------------.. -----~ 

_"ll01l€_ · _ss_· ·- - ----- ______ .£!!ill. _ _ ____ ___ _ 

1 TYPE OF BUSINESS 
0 SOL£ PAOPIIIHOR 

4 BUSWESS l!\l':OME 

A. Gi10SS llfcrlP'lS OR S!U.ES . . . 

C. llfJ.fT 00 I!U$1M.'SS 1'1\QPalTY . . . 

0. !!Ef>M!S , . 

H - --- --- - - · 

l ·---------- -

2 

"n me htiollml 515 
t.htn. 1·00<:. 311 IJM 1·011<. 311 Wan. 1.0..:. Jl) 

. .. ..!.. _____ $ __ , ____ _ 

. - --- - -----

............ -----

.. .. . . .. . .. ---- - -- - -...,-. 

- --- ---·- -

( . _________ .. ... . .. ... --------
L roft.t. SUSWE$5 DEl>\ICTK!f.IS . 

7 YOUR SHAm: Of NET PAORT 
fnUH G!ll~>tiUil fm 197:), 1974, • .,., 
197S l•oumAludl in 7C '"' t~~ PCS 

..... .. .. . - ----· -·- - --

. ,1_ _____ ___ _!_ _ __ _ _ J __ _ __ _ 

.ODD 

• hl the case of partnership;; or corporations enter your per­
centage of ownership on UNE 14, and where amounts are DDt 
rtladily separable, i.odkate total amounts under Income. and 
Expenses, and report your share of net profit on UN£ 7. 

• Do nnt submit balance sheew, profit and loss Btatements, or tax 
returns in place of S upplement A. 

• The completed Supplement must be mailed with your PCS. 

CUY 
a-m___ __________ _ 

3 

..:._ _ ___ s __ 

C.. O'llJEII CUI\IlENI ASSEIS •. 

0. ACCOUNTS ANO NO.i£S RtCf.IVAsl.( ' • . 
' . 

,_ . ·· ,f;'~J;lM~--BAOOfB~ '-: ·: .: . . .. _ ,,,·:~·~· 
'· !l 'tOTAl CUMEil1 ASSHS !S.Ubt._s::~ -lEi " ... . 

··· 9. A'xa> AsSE'rS·. , --'"'·~:~~\,.-~/ 
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EDUCATIONAL OPPORTUNITY PROGRAM 

l'ROGRESS REPORT 

Dear ____________________________ _ 

__________________________________ ,is enrolled in your ---------------------

class this semester. Since the individual is enrolled in the college as an 

Educational Opportunity Program student, we are particularly interested in 

receiving information concerning any difficulties the student is having. 

With your help, our office will be better informed to help the student 

by providing tutoring and consultations. 

Thank you for your immediate attention. Please complete and return this 

form to our office L-108. 

******************************************************************************** 

Class attendance has been, Excellent. ____ ~Good, _____ Poor. ____ __ 

Comments. ___________________________________________________________________________ __ 

Performance 1. Has difficulty with writing'----------~ 

2. Does not turn in class assignments, ________ ~ 

3. Has missed tests and not attempted to make them up ----------

4. Sloppy work. ________ ___ 

5. If a speech class--does not prepare. ________ __ 

6. If a class with lab--does not turn in lab assignments. ________ __ 

7. Has diffi.culty understanding the material. ________ __ 

8. Exce llen t. ___ ~Good, _____ Poor. ____ _ 

Comments, ___________________________________________________________________________ __ 

(over) 



Aa the class professor you have, 

Comments 

1. Spoken to the student as to his/her performance ____________ ~ 

2. Refet·red the studellt to a tutor ______ . 

3. Attempted to personally tutor the student. ______ • 

4. Asked the student to drop your course ________ ~ 

5. Spoken with the Director of Special Programs about the 

student's needs ------
---------------------------------------------------

Academic Performance 1. The student is successfully passing this course 

-------· 
2. The student is failing this course. _______ ~ 

3. The student presently has the grade of -------~ 

Please cormnent as to the overall performance of this student. Please include 

such things as suggestions whic.h we might use to enhance this student's aca­

demic success at Stanislaus State College. Your cooperation in this matter 

will be greatly appreciated. Please return through inter-office mail. (use 

bottom of page if necessary) 

S.P. 3/8/74 
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Tl!'i! CALtFO~:U\ ST11TE COU.t::or.:S 
OffiC~ of th&Chanc~fl~r 

AC:'.!SSlv~S TADL£ fOR 
CALifOR::tA IUr>H SC!tOOt. GAADU~T£S 

(£ffe"tiv.e .fllU l9G7} 

H\lt:itutlond Rf'l.ttluna 
•nd S~u~~nt Aff4tra 

(AdiUSiiona Oullt:t 1.n 11•iJ 
l·l~H,() 

Fo.: e~tet':'ll:li.~g t!'le eli1'-~1lit; of qnr!·..:atcs ~f C~lHornia high Jchooh ((If California 
ic;o11 ces•ccnts) !o~ fl't!sh:-~n Adl'li3si<ln t.o a Staoto Coll<~'J~• h~ginnln'] ..,ith t.hcr hll 1~&7 
au:~~\si:;ion cycle. G:~de. po.;,nt avera;n ere b't!icd on ~o~odt eo:-::pL~tc.J in the hit three 
yeH'!I. of h~-;M scht::ol. cxdush-o t:>! f-hysic:sl cd'JCM:iol'l .lnd ll"•ilitAry lll!i~nc~:t. Scortls 
$t?Jn are the SA7 ':"ot<ll aild t!u: AC'r Co:"'pout<:. St\.id~nts .,..llh & qivcn a.P.I\, rr.ur.t pcclilent 
tt,!' cor.ccnp-':~diq tc:n. !ioCOto!. Convers~ly. S.ll.lcl~r.t~ 1o;ith a 9iven Act oc f;II.T Jc;oco mulit 
pr~scnt the cocrc~~oodin9 C.P.A. in ord~r to be ~li9i~l~~ 

;..c.<. s.A.7. A,C,T, S,A,'l', A~C.T. S,A,T. 1 A.C.T• S.A.T,Ij A,C,T, £,A,1'. 
~.A. Score Seer<! C .• P,P.. Sc?rc Score ..E.!!•At Score Score . O.I'.A. Score Scor.!..~!l. G,P,IIro, s~:~._r..!:__.~~::.t,.ro! 

( ) l 

l.n ll s12 2.94 16 1 .. 20 2,6a 21 928 1· 2.-H 26 Ul.G 
],lJ ll. 520 2.9) 16 728 2.6? 2l 9J(j 2.41 2{) ll-14 

2,16 11 ll1~ 

2.ts Jz 11s2 
1.1a u s29 l.n 16 716 2;66 n 944 £.4~.1___ !~g 2.14 ll lJ~O 
3.17 U SJ'~ 2.'H l& 7~4 2.6S 22 952 2,39 ;n .ll&O Lll 32 U• ;} 
l.lS 11 ~41 2.~0 t7 152 2.64 22 9AO ~.30 27 11~8 
3.1S ll SS2 l:R'~ 17 760 2,6) 22 ?68 I 2.J7 2.1 U16 

J.l4 +~ Sf;() 2.•Ja 11 n.a ! 2.c-2·· 22 971".> I 2.36 21 lh4 
l.ll ll S£1 2.a7 17 176 2.61 22 984 2.35 28 11~2 
1.12 ll S76 2.86 11 784 2.~0 13 ~~2 2.34 28 1200 
J. 11 12 '5~4 2 .es 1a n2 2".:-~9 23 1ooo I 2. n 2a l2t)fl 

l_._t) 1J s·n I· 2.a .. 4 1·a. aoo.· 2.58 23 J..rJOH 2.n 1s 1·.2l.6 
J.i) ll 6oo 2.s1 1a aoa 2.s1 n 1ol6 2.31 za 1224 
l.' j ll iJCil ', 2.132 lS !H6 2.% 23 !o:!~ 2 .3;> 29 1212 
1. ,1 u 616 2.a1 is 22.;, I z.ss 2~ 1032 2:-i9 2~ ii.1i) 

2.12 l2 ll/6 
2.11 32 llil\ 
2.10 ]) ll•~ 

I~c·;--fl--·- ·1·1···' 
7.os 33 1~~a 
2.07 13 l ·ll& 
2.06 n 14:>·~ 
2.05 34 l4)l 
2.04 l4 l~lO 
2.0) J4 11~8 

3.,.-.. n &24 2.>•:> 111 u32 2.s1 24 1040 2.~!i 29 l2·1B 
LCS 14 &3l 2:"73 19 840 2.Sl ;:4 1.04~ 1.27 2'1 12!'16 

2.02 34 14 ~ 6 
l.Ol l-4 l4\>~ 

J.A 14 64') LiB l'l S·IS 2.5~ 24 Lt)% 2.26 ~·l l~G4 
l.;l 14 &·~a 1 2.n l'i ass ! 2.~1 2.4 10~4 1 2.2s 30 1212 
l.~2 14 6so ~.76 l# a64 1 z.5~__J} ______ loit 2.24 lo 12ao 
l./1 u 6'54 I 2.75 21) 872 

1 

2.~9 '.5 1080 2.23 30 1288 
!~.~-.:~ 15 612 2.74 20 SS·'J 2.48 2~ lOi;,g 2.:22 30 12?~ 
2.11 n 6ao 2.11 20 sea 2A7 2; 1o;6 2.21 Jo lJo4 
2.·1..1 15 e.ea I 2.n :!o a9& ! 2.46 2~ Jlo4 2.20 H 1Jl2 
2.:."1 ts 61& 

1 

2.71 20 9o~ I 2.4s 2.6 1112 2.u n uiO 
2. ·,~ 1s 704 2 ., . ., n 9Jl. 2.44. ao ll:!o l.la Jl u~o II J 
2,)'5 16 712 2.~9 21 920 2.43 26 1l28 2.3.7 3l 133& u 

---· ~----------------~--~·--------

2.00 3~ l412 c.:.J 7 ---·----~ 

!i 

1 
';• .><!<tnt.a <tacn1n1 qro1<1~ poHJt. l!.VO.t>ll<J.,:a Olbove 3.20 are Gll9ihle tor admia•ion. 
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APPENDIX F 

FAMILY SIZE AND INCOME 

Student Family Family 
number size income 

Students Who Took the SAT 

1 3 $ 3,480 
2 4 5.796 
3 6 6,412 
4 ? 6,300 
5 9 4,500 
6 2 Welfare 
7 4 4,944 
8 3 1,640 
9 .3 3,500 

10* 
11 3 3,700 
12 6 6,500 
13 7 6,000 
14 J 4,800 
15 13 8,700 
16 5 4,800 
17 8 Welfare 
18 4 3,500 
19 9 8,632 
20 5 Welfare 
21* 
22 4 6,000 
23 7 10,800 
24* 
25 6 5,494 
26 5 Welfare 
27 g 3,421 
28 6,000 
29 4 7,248 
30 7 7,200 
31 9 Welfare 
32 4 2,400 
:33 14 10,000 
34 7 5,000 
35 5 5,500 
36 3 Welfare 
37 5 6,000 



APPENDIX F (continued) 

Student Family Family 
number size income 

Social 
38 4 Security 
39 5 $10,000 
40 9 9,841 
4·1 5 10,000 
42 19 Welfare 

~~ 9 8,505 
l G, I. Bill 

45 4 Welfare 
46 4,202 
47 1 Welfare 
48 
49* 

5 ),00<1 

50* 
51 6 5,500 
52 8 8,00{) 
53 J Welfare 
54 9 Welfare 

Students Who Did Not ·Take the SAT 

1 8 6,500 
2 6 7,000 
J 5 4,600 
4 10 ?,600 
5 3 2,590 
6 ? s. 720 
? 2 1,700 
8 4 4,620 
9 4,000 

10 7 8,688 
11 6 6,900 
' Social 
12 3 Security 

i~ 4 5,000 
3 5,400 

*These students did not apply 
for financial aid, therefore, family 
size and income is not available, 
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STUDENT INFORMATION 

s 
t 
u 
d 
e High Years to *Why 
n school SAT SAT termina- College termin- SAT 
t GPA v M tion GPA Units a ted total Age Race Sex 

Students Who Took the SAT 

1 2,32 323 )05 3,0 2,)1 104,0 2 628 18 0 F 
2 ),07 512 600 4,0 3.31 186.5 1 1112 19 0 M 
3 2,88 335 )94 ,6 1.55 )2,5 2 729 19 B F 
4 2,48 297 351 1.3 2,03 34,0 2 648 18 0 F 
5 2,48 300 376 1,0 2,17 40,0 2 676 18 B M 
6 2,34 246 246 2,6 2,16 11).5 1 492 20 B M 
7 1,90 250 240 1,0 2,00 22.5 2 490 20 B F 
8 1,87 331 395 ,J 1.44 7.0 2 726 20 B M 
9 2.87 452 417 4.0 2.51 181.5 1 869 19 c M 

10 2,44 528 568 2,0 2,38 94.0 1 1096 24 0 M 
11 J,OJ 532 389 3.6 2. 84 104.0 1 921 24 c M 
12 2,47 331 423 4,0 2.46 187.5 1 754 18 B F 
1) 2.85 374 370 3.5 2,72 122,5 1 744 18 B F 
14 2,80 275 243 4.5 2,56 135.0 1 518 18 B F 
15 2,58 263 275 1.0 2,17 28,0 2 538 18 c M 
16 2.63 486 490 3.0 2,31 113,0 2 976 18 0 M 
17 2.96 350 317 J,O 2,55 137.5 2 667 19 c F 



APPENDIX G (continued) 

s 
t 
u 
d 
e High Years to *Why 
n school SAT SAT termina- College termin- SAT 
t GPA v M tion GPA Units a ted total Age Race Sex 

18 3.14 33.5 32.5 4,0 2,20 179.0 1 660 18 c F 
19 2,59 295 289 .3 1,30 8,0 2 584 18 B F 
20 2;5s 306 314 1.3 1.75 37.0 2 620 19 c F 
21 1.65 302 325 1.3 2,50 60,0 2 627 19 B F 
22 2,76 255 394 2.6 2,38 92.0 2 649 18 c F 
23 2,38 407 270 3.0 2.99 172.5 1 677 18 B F 
24 2.69 220 249 3.3 1,80 25.5 2 469 17 B F 
25 2,07 .563 464 2,6 2.43 88,0 2 1027 33 0. M 
26 2,64 381 407 2,0 2.32 81.0 2 788 19 c M 
27 2.25 442 284 ,6 1.53 17.0 2 726 19 c F 
28 2,90 276 434 4,0 2,20 179.0 1 no 19 c F 
29 3 • .54 433 380 4,0 2,43 186,0 1 813 18 0 F 
30 3.25 269 327 3.6 ).54 182,5 1 596 18 0 M 
31 2,20 295 436 2.0 2.05 74,0 2 731 18 B M 
32 1.74 393 334 3.6 2,26 78.5 2 727 29 c M 
33 2,88 286 417 1.0 2,07 15.5 2 703 18 c M 
34 2.32 401 482 2.3 2,10 38.5 2 883 18 Q M 
35 1.83 25) 310 2,3 2.52 24,0 2 56) 18 c M 
36 2,64 354 296 2,6 2.68 113.5 2 650 18 c M 
37 2.76 240 258 3.0 2.63 117,0 2 498 19 c M 
38 2.26 279 )06 2,0 2.05 6],0 2 585 18 c F 
39 2,26 335 338 .3 1,00 4,0 2 673 17 c F 



APPENDIX G (continued) 

s 
t 
u 
d 
e High Years to *Why 
n school SAT SAT termina- College termin- SAT 
t GPA v M tion GPA Units a ted total Age Race Sex 

40 2.47 284 258 1,6 2,07 62,0 2 542 18 c F 
41 2,63 312 451 3.3 1,98 81,0 2 763 19 c F 
42 2,7J 401 JOB 2,3 2,40 46,0 2 709 18 B F 
43 2,14 412 314 4,0 2,34 179.5 1 726 18 c F 
44 2,86 689 609 3,0 3,10 201,5 1 1298 29 0 M 
45 2,24 569 662 3,0 2.35 117.5 2 1231 18 0 M 
46 2,22 233 317 4.5 2,)1 108,0 2 550 18 c F 
47 2,57 301 234 4,0 2,45 68.5 2 535 17 B F 
48 2,69 269 302 1,0 2,44 29.5 2 571 18 B F 
49 2,63 269 284 .6 1,81 16.5 2 553 18 c F 
50 2,58 200 267 3.5 2.79 81,0 2 467 19 B F 
51 2,)9 263 302 4,0 2,74 182,0 1 565 19 c F 
52 2.78 200 253 ,6 1,84 22,0 2 453 18 B F 
53 2,87 )40 266 2,) 2,00 102,5 2 606 20 c M 

Students Who Did Not Take the SAT 

1 2,22 4,0 . 2,J2 186,0 1 19 c Iii 
2 2.79 2,0 2,94 188,0 1 19 0 M 
3 2,28 2,0 2,28 187.5 1 20 0 F 
4 2,97 4.0 2,17 126.3 1 18 c F 
5 1.97 ),0 2,50 207.5 1 20 B M 



s 
t 
u 
d 
e 
n 
t 

6 
7 
8 
9 

10 
11 
12 
lJ 
14 

APPENDIX G (continued) 

High Years to *Why 
school SAT SAT termina- College termin- SAT 

GPA v M tion GPA Units a ted total Age 

2,17 2,0 2.17 188.5 1 20 
2.17 J,O 2.17 2)8,0 1 2J 
2,48 J,O 2,48 187.5 1 21 
2,JO 4,0 2,)0 186,0 1 18 
2.47 4,0 2,47 131.6 1 18 
2,01 4,0 2,0) 186.5 1 21 
).07 4,0 2,80 187,0 1 18 
J,20 4,0 2.61 188.5 1 20 
2.21 l,J 2,85 60,0 2 J6 

*1- Graduated from California State College, Stanislaus 
2- Attending, Disqualified, Tr~;sferred, or Withdrew from 

California State College, St&•islaus 

Race Sex 

c M 
c M 
c M 
0 M 
B F 
B M 
0 F 
c F 
B F 
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