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CHAPTER 1
STATEMENT OF THE PROBLEM

Access to higher education for low income,

- disadvantaged, and minority students has been, on a

large scale basis, a recen® phencmencn., According to
Bess three main thrusts have supported the concept of
public education for the masses, the Land Grant Act of
1862, the.community college movement, and the G,I. Bill,

- This mass movement has not been equally distributed

ameng all segments of the society. It was noticed as

early as 1944 that there were substantial inequities

in the degree of support for schools attended primarily

by minority and poverty level studenté.l

In terms of the essence of the problem, for
the disadvantaged student who has not had access to
higher education, some early attempts at developing

access programs were as follows: in 1959 a Nationai_

Scholarship Service and Fund for Negro Students was begung

1Robert Oliver Bess, "Acadenic Performance and

Persistence Characteristics of Special Admission Minority-

Poor Freshmen and Regular Freshmen at Six California
State Colleges™ {unpublished Doctoral dissertation, .
University of Southern Californla. Los Angeles, 1972),
r. 1.

21bid., p. 2.

2
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the Ford Foundation established an 0ffice of Special
Projects within its Educational Research Division in
19663 the University of California at Los Angeles

began a pilot Educational Opportunity Program in 1968,3

and the California State Legislature passed the Harmer

Bill (SB 1072), in 1969.“’-

The following quotation illustraﬁes the rapid
growth in American education. "A century ago, barely
3 or 4 percent of Americans continued their formal,
institutionalized training beyond secondary school;.
today 50 percent do so."5 This growth has been |
observed by the miﬁority population of America, and
although access to higher education seems to be avail-
able to more and more Americans, which has assumed
upward mobility, "the educationally:disfranchisediare

persuaded that they are denied access to equitabdble

' 3Donald R. Gerth and James O, Haehn, The Invis-
ivle Giant: The California State Colleges (San Franclscoi
Jossey~Bass, Inc., 1971), p. 153. _ -

u"Implementation of Senate Bill 1072; Educationazl
Opportunity Programs in the California State Colleges™
(lLos Angeles: The California State Colleges, November.
1969), p. 1. (Mimeographed,) |

5Fred E. Crossland, "Minority Access to Collegeé:
A Ford FPoundation Report * (New York: Schocken Books,
1971), p. 3.
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rewards, status, and social pérticipatioﬁ.“ A 1968

Gallup poll pointed out that 97 percent of all parents
?

il ibede o Lk s+ el

questioned wanted their children to enter college.
| The national trend appears to be toward extending
universal education beyond high school.

Corson stated that minorities have begun to

ask for their share, The Black student historically
has had to choose between two undesirable alternatives,
whether to attend a basically inferior, preddminantly
Negro college or a school in which the emotional strain
of being one of a very few Blacks in a White student
é body may outweigh or offset the value of a potentially
; better education.8 For instance, in 1968 there were

" approximately 150,000.students attending Negrb-colleges
“and 95,000 attending predominantly White schools out -
i o of a total of 4,760,000 students enrolled full time
in all accredited institutions of higher learning iﬁ
the United States. Thus, approximately 5.1 percent

0of the total enrollment were Black students, These

6Ibid. » Do 4,

7Carnegie Commission on Higher Educatlon. Quality
; and Equality: New Levels of Federal Resppnsibllity for
. ﬁfgher Education, (New York: NcGraw-Hlll ook Company,
| : 19 ¢ Do ,

: 8William R. Corson, Promise or Peril (New York:
W, W, Norton and Company, 1970), p. &l.




figures Indicate that 61 percent of all Black students
attending college full time in 1968 were enrolled in
Negro colleges.9 Brussell stated that the Chicano
is at a gréater disadvantage than the Black, From child-
hood the Chicano student is introduced to American |
education from a negative viewpoint.lo |
He comes to school, not only without a word
of Fnglish but without the environmental - :
experience upon which school 1life is based, He
cannot speak to the teacher and is unable to
understand what goes on about him in the classg~
room, He finally submits to rote learning, Yar-'
roting words and processes in self-defense,l
Knoell emphasized that this imperfect learning
situation continued until the student either drops
out or terminates upon graduation from high school, _
gince the student does not have the traditional toocls
to econtinue on to higher education.l2 '
By the mid 1960's a variety of factors seem
td'converge and act to heighten interest in and action

aimed at creating greater opportunity for higher educa-

91bid., p. 4O,

_ 10charies B. Brussell, Disadvantaged Mexican
American Children and Early Educational Experience .
(Austin, Texas: Southwest Educational Development
Corporation, 1968), p. 40. :

1lyps4,

‘ l2Dorothy M. Knoell, "Are Qur Colleges Really
Accessivle to the Poor?" Junior College Journal, 39
{(Octover, 1968), p. 9.
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tion.' Stokely Carmichael and Malcbm X began to teach.
a new philosophy for the bpetterment of Blacks.13 The
Martin Iuther King assassination and confrontations
during the summer of 1968 and the academic year 1968-69
caused institutions of higher education to move the x
problems of the disadvantaged near the top of their

14 Thus, higher

~priority 1list of problems to be faced.
education began to assess ité role in perpetuating
racist characteristics in our society and to consider
how it might help eliminate the ﬁroblem.15, |
Crossland maintained that during the 1960°s

minority group.students began to maké enroliment increases
in'large measure as a result of the accelerated ecivil
rights movement, increased white consciousness of
historic inequities and the brutali;ing'impact of racial

16

prejudice. Almost out of national guilt,

« « «the National Advisory Committee on Civil
Disorders recommended that there be greatly

13gerth and Haehn, op. cit., p. 151,

1“5. A. Kindrich and Charles 1. Thomas, "Transi-
tion from School to College," Review of Educational
Research, 40, No. 1 {(1970), p. 152,

l5Ge3:'1:?h and Haehn, loc, cit.

lsCrosSland, op. cit., p. H.
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expanded opportunity for higher education through
increased assistance to the disadvantaged,l?

Corson makes reference to the fact that although-
colleges and universities began to open their doors to
mindrity students there existed only a limited pool of

candidates.l8

A study completed by Grebler, Guzman,
and Moore showed that the median school years completed
by Anglos was 12,0, for Blacks.9.7; for Chicanos 8.1,
They also pointed out that these statistics do not take
into account differences in the quality of eduCation.;g
Statistics have also shown that for every 100 Chicanos
entering school, 23 will enter college,_and:S will complete
all four years, whereas among Angio studénﬁs, the éof-
responding figures are 49 percent entering and 24 percent
completing.zo | _ |
In Kitano's study, he found that like the dilemma

of poverty itself, college access is a complex phenomenon.

17Bess, op. eit., p. 3.
18

Corson, loc. cit,

191e0 Grebler, Ralph C. Guzman, and Joan W.
Moore, The Mexican American People (New York: - The Free
Press, 1970), p. 143, _ .

2ORichard I, Ferrin, Richard W, Jonsen, and
Cesar M, Trimble, "Access to College for liexican Americans
in the Southwest," Higher Education Surveys, Report No. 6
(Princeton, MNew Jersey: College Entrance Examination

- Board, 1972), p. 4.
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California, in the late '60's and early '70's, Eegan

to 0pen,its_doors_to minority students by.loﬁering admig-
slons requlirements, No longer did minority students need
to be enrolled in college preparatory classes, recelve
high gfades, Or even score reasonably well on entrance
examinations such ag the Scholastic Aptitude Test (SAT)
or American College Test (ACT). Institutions which had
traditionally served the top 10 percent of the population
were suddenly confronted with the-choibe between elitism
and uhiversalism. between tuition and free educétion,

and between traditional and multi-purpose eduéationél
systems. The crux of the problem was not a matter of

a policy of special admissions, financial support,

and setting up special programs, but one of enabling
students who were totally unprepared to compete in the
traditional college environment andvcomplete a four

year degree, The odds against these students were
incredible, 2t

Five years have passed since.the Harmer Bill

(SB 1072) was passed in the State of California, signed

2lyayry H, L. Kitano and Dorothy L. Miller,
"An Assessment of Educational Opportunity Programs in

California Higher Education,® Coordinating Council for

Higher Education Report 70-1 (San Franclisco: Scientific
Analysis Corporation, 1970), p. Preface, o



: by the Governor on August 31, 1969, becoming law on
November 10, 1969.22 The Bill provided a formula for
8 gpecial program called the Educational Opportunity

Program to be established at each of the nineteen California

State Colleges, Senate Bill 1072 (Harmer Bi1l1) providéd
] funds for a professional and secretarial staff, student

% assistants, tutoring, curriculum advisement, counseling,
J : housing, health referrals, fee waivers, and financial
aid to attend college.23 Thus, Kitano and Miller stated
that with the passage of SB 1072, California.became bne
of the first states to implement, on a large scale basis,
the resolution of major policy questiohs that arise

. . from the dilemma facing an educational system of elitism

2
versus one of universal access.-a

I, NEED AND IMPORTANCE OF THE STUDY

_ This study is important in that prior to the pas-
sage of the Harmer Bill (SB 1072) there had not been adequate
means for minority, low income, and disadvantaged students

to gain access to higher education, ' In researching the

e e e

22"Imp1ementation of Senate Bill 1072; Educational
Opportunity Programs in the California State Colleges, ™

loe, cit, |
231vid., p. 2.
24

Kitano and Miller, loc, cit,
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literature, ne studies were found which addreésed them-
selves to a Jongitudinal investigation of this nature and
which examined a program'structured to meet the needs of
minority students. - The attempt in this study is not to
compare the students enrolled in the Educational Opportunity
Program to the general student population but to examine
and describe the process by which the program was initiaﬁed,
structured, and implemented. It will describe the prbw
cedures involved in student retention, evaluation for
financial aid, and the varioﬁs types of supportive services.
Furthef, this dissertation attempts to show that, given the
opportunity to enroll in higher education and when pro-
vided with appropriate supportive assistaﬁce, disadvantaged,

low income, mihority students can succeed in college,
II. THE PROBLEM

The purposé of this study is to examine and .
describe the process whereby an Educational Opportunity
Program for low income, disadvantaged students at
California State College, Sténislaus was Initiated, its
structure, the implementation of procedures for admitting
ndntraditional students to college, as well as to examine
and describe the retention of stﬁdents, their evaluation

for financial aid, and supportive services offered.
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III. PURPOSE OF THE STUDY

This study consists of a limited number of
minority students, all of whom are 1ow'income; dig-
advantaged students and who were.on the Educational
Opportunity Pfograﬁ af California State Coiiege,
Stanislaus, from the pilot program in 1969 through

1974, The study will detail the characteristies of

- students who did not qualify to enter college under

traditional circumstances. Variables and characteristics

within the sample population itself will be examined,

The crux of the study is to determine and compare the

educational progress of Educational Opportunity Program
students in the following areas:. number of7years'attended{
number of units attempted; high school grade point average

upon entrance to college; Scholastic Aptitude Test (SAT)

- scores; college grade point average; family size; family

income; financial aid received; and supportive services

such as tutoring and personal counseling,
IV. QUESTIONS TO BE ANSWERED

l, How was the program structured to recruit and
admit students, and develop supportive services

to meet the needs of Educational Oppo:tunity
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Prbgram (EOP) students at California State
College, Stanislaus (CSCS)? _‘
2, What institutional commifment was made for
EOP students to succeed?
3. What was the mean family size and income of
students in the EOP program at CSCS?
4, To what extent did the SAT correlate with grade -
point average fof these EOP'students at CSCS?
5. Did the SAT predict whether an EGP student
' would succeed and graduate from CSCS?
6., Are there differences in grade point average
performance between male/female?
7. How did the averagse grade p01nt of EOP quudents
compare w1th that of regularly admitted |
~ students? ,
8. . What was the mean financial aid package by
year of EOP students at CSCS°
9. What percentage of the students entering the EOP
program graduated from CSCS° |
10, How many of the EOP students in the sample
graduated and subsequently.pursued post
baccalaureate study?
11, What percentage of EOP students at CSCS

graduated from college in four years?
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12, Whaf are the objectives and/or occupations
the sample EOP students (1975) presently

pursuing?
V., LIMITATION OF THE STUDY

There are two major limitations in this study.
The first is the fact that the sample includes two. small
groups of studehts and is a one site study., The main
group, consisgting of 54 students, had complete admission
folders (regular California State College, Stanislaus
application, high school nomination, two letters of
recommendation, financial aid package, high schooi or
junior college transeripts, and Scholastic Aptitude.

Test (SAT) scorés. The second group,'éonsisting'qf

14 students, did not have complete folders'(SAT scores

were missing);' This group will be examined'separately;
Secondly, literature-directly related to a longitudinal
study of EOP programs is virtually nonexistent. There-
fore, Chapter II deals generally rather than sPecifically

with the dissertation problem: characteristics of |
minority, low income, disadvantaged students and barriers

which hinder these students from entering higher educa- |

tion.
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VI, DEFINITION OF TERMS

§1§Q§. A term used for ethnic identification
by Negro youth. This term is used in the context of
this paper unless otherwise noted.25

Chicano, A term used for ethnic identifica~-
tion by Mexican American youth, This term is used in
the context of this paper unless otherwise nbted.gé

Disadvantagzed, low income, minority students.

The basic definition of an Educational Opportunity

Program student as presented in Title 5 of the California

.Administrative dee states:

The term disadvantaged student means a student
who comes from a low income family, has the
potential to perform satisfactorily on the college
level but who has been and appears to be unable
to realize that potential without special assist-
ance because of his economic, culfural, cr educa-
tional background or environment,27 :

25The Black Revolution, an Ebony Special,
Charles V, Hamilton, "How Black is Black" (Chicago:
Johnson Publishing Company, Inc., 1970), pp. 23-24,

26David J. Weber (ed,), Foreigners in Their
Native Land, Historical Roots of the Mexican Americans
(Albuguerque: University of New Mexico Press, 1973),
pp‘ 8_9. - . . : .

27Tit1e 5, California Administrative Code,
Seetion 35 (Sacramento: Office of Administrative Pro-
cedzrg, Department of General Services, August 26, 1972),
Ds H75.
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by the California State Colleges.

- 14 .
Educational Opportunity Program {EQP), 'A pro- .

gram passed by the State oflcalifqrnia Legislature in

1969; (SB 1072 Harmer Bill, to provide graﬁﬁs and,

where appropriate, educational assistance for‘under-

graduate study, at California State Colleges to students

who are economically disadvantaged but who display

potential for success in accredited curricula offered

28 '
GPA., Grade point averége based upon a fivé-

point scale where 4,0 is for A, 3,0 for B, 2.0 for C,

1.0 for D, and Zero point zero is for F.29- .

High risk. Students who were not enrolled in

college preparatory classes nor have been counseled

toward attending college but who display potential for

success in college,

ZBState of California, Department of Finance,
"The State College Educational Opportunity Program,"”
Report on a Management and Program Audit (Sacramento:
State of Califeornia, Department of Flnance, October,

_ 1970)p Pe 1.

291972 73 California State College, Stanislaus
Catalqg (Sacramento: California State r‘overmnerzrl: Print-
ing Office, 1972), p. 40,

30 "Implementation of Senate Bill 1072; Educa-
tional Opportunity Programs in the California State
Colleges,“ op. cit.s p. 22,
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SAT. The Scholastic Aptitude Test of the
College Entrance Examination Board, a college entrance
test consisting of verbal (V) and mathematical (M) sub-
tests, Unless_otherw1se_noted, scores reported represent
the combination of V and M.Bl |

Special admissions. Regular admissions standards

are waived and nontraditional methods are used for
admissions, such as: interviews; letters of recommenda-
tion; and autobiographies.jz'

Supportive services. Services such as financial

aid, tutoring, peer couﬁseling,'professional couﬁseling,
remedial reading and writing courses. and special -

33

orlentatlon.
VII. SUMMARY

This first chapter has addressed itself to a
statement of the problem and thé purpose and scope of .

the study., Chapter II, "Review of the Literature,"”

31Address: College Board Testing Program.
Box 5924, Princeton, New Jersey.

32”Implementat10n of Senate Bill 1072 Educa-~
tional Opportunity Programs in the California State
Colleges," op. cit,, p. 20. :

3B31via., p. 22.
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will attempt to show that gross inequities do exist

when considering educational copportunities for the dis-

-advantaged, low income, minority youth of America.

Three additional chapters complete the remainder

‘of this dissertation: (1) Chapter III, "The Setting and

Deslgn of the Study; {(2) Chapter IV, "Analysis of the
Data;" and (3} Chapter V, "Summary, Conclusions, and

Recommendations, "



CHAPTER II
REVIEW OF THE LITERATURE

This chapter will address itself to the review
of the literature concerning two main points;, (i) char-
acteristics of the disadvantaged; (2) barriers to selectiv~-
ity into higher education; (3} the barrier of poor
preparation and financial disabilities; and (4) the

barrier of admissions and recruitment,
©I, CHARACTERISTICS OF THE DISADVANTAGED .

There are a variety of interpretationé-as to
who the disadvantaged are, from economic inﬁerpretae o
tions to phychological to cultural interpretationé.
This portion will present the wvariety of authors who.
have studied the disadvantaged and who, they feel, the
disadvantaged are, :

Allan C, Ornstein, in an article.on the dis-
advantaged, stated that in terms of economics the
President's Council of Economic Advisors, using the
1962 price index, repofted that a family of four is
poor if their annual income is $3,000 or less, A single
person is considered poor if he earns less than $1, 500,

With this in mind, the Administration maintains that
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between 33 and 35 million Americans scrape along in
poverty.l lﬁlthough these levels, which have been raised
to the prezent level of $3,356 for a family of four
and $2,254 for a family of two by the Department of
Health, Education and Welfare, one can see that with the
rigsing inflation and cost of a college education the
difficulty that someone falling within these categories
would have.2 |

The group with which this writer is qoncerned..
the disédvantaged-youth, which Ornstein stated, cpmposes
apprpximately LO of the 70 million Americans, is con=
fronted with a problem in which “"an enormous concentra-

tion of young pecple who, if they do not receive

- immediate help, may wsll be the source of a king of

heredity {(deprivation) new to American society;"3

The most significant point made by Ornstein is- the |

- attitudes of the young people caught up in the wheels

of poverty. He étateds

Digsadvantaged children are usually too demoral-
ized and frustrated, and too powerless to cqmbat

lAllan C. Ornstein, "Who Are the Disadvantaged?*®
Jgu rnal of Qecondarx_Educatlon, 41, No. 4 (April 1966),

5 .

2See Appendlx A. Guidellnes prepared by the
Office of Health, Education and Welfare for the Division
of Student Assistance, 1971. _

3ormstein, op. eit., p. 155.
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the forces that confuse and ensnare their lives,
They know they are failures, and they are con-
vinced they always will be, They live in defeat
and despalr, and feel inferior and exiled from.
the prevailing society.. The majority are too.-
disillusioned and dispirited to care, They have
been rejected and discouraged too many times to
have any idea of hope or ambition, They will
not even try to do what 1s necegsary to escape
their deprlvation--stay in school for instance,

Thompson, Parillo, and Duval in separa.te "
.studles. all observed that low socioceconomic back-
grounds generally expressed comparatlvely negative self-.
perceptlons; that these students were 1nsecure, felt
they were less responsible,-and displayed more concern
'over physical characteristics than the achievers.5

Gray, Curl, Nimmicht, Hunt, and Ornstein listed

categories in which they felt the disadvantaged students

Ibid.

SKatherin Ann Serie Thompson, "Predictions of
College Success for Disadvantaged Students and Typical
Students Using Non-Cognitive Variables" (unpublished
Doctoral dissertation, Claremont Graduate School and
University Center, Claremont, California, 1971), p. 6.

Vincent Nicholas Parillo, "Predicting Academic
Success in College for Disadvantaged Students® (unpublished
Doctoral dissertation, Rutgers Unlver31ty, New  Brunswick,
New Jersey, 1971), p. 30,

William Prancis Duval, ®"Alienation Characteristics
of Selected Groups of Disadvantaged Freshman Students
and Their Relationships to Success in College" (unpublished
Doctoral dlssertatlon, Indiana University, Bloomington,
1970), p. 28,
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fall, These categories are (1) noticeably limited in

- motivation to achieve; (2) unable to postpone

immediate gratification for more distant goals; (3)

experience difficulty in persisting towards the more

zdistant goals; (4) comes from a family which places

low value on academic performance; (5) is.glaringly
weak in language development and verbalization skills;
(6) is lacking in concept formation; (7) lacks aggres- .
giveness in éome.instances, reaching that stage of -
passivity which is detrimental to his school progresé;

(8) absence of the father in the home; (9) a large family

and crowded home; (10) a parental attitude of psychological

defeat; (11) low self-esteem from the fact that these
students have been deprived of many competence~build-
ing experiences; (12) feeling of powerlessness with
littie self—detérmination; (13) the failure to under-
stand the educational gystem; and (14) most have limited
social experiences which are conducive to success in
higher education and for many their wofld does hot

extend more than one mile from their home.6

6Susan Gray, "The Performance of the Culturally
Deprlved Child, Contributing Variables," Journal of
Negro Educatlon, 36, No. 3 (Summer, 1967), pp. 326-327.

Gerald Allen Curl, "A Comparison of Freshman
Achievers and Non-Achievers from Economically Deprived
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When considering the family, Nimnicht stated:

Intellectual development of a yowng child is
the quantity and the quality of the interaction
between him and adults, Not only does poor quality .
interaction retard intellectual development, it
also fails to nurture a positive self-concept. ., .
Thus portraying the fact that the cause and effects
of poverty tend to reduce both quantity and quality
of adult-child interaction,?

- Nimnicht also stated:
« « «within the family environment low pérental
achievement means several things: Because the
parents have not had a lot of experience with .
education, they may not understand the educational
process, They don't understand how they c¢an change
the system to make it more responsive to the child,

Halliday stated that the environmental disadvane~
tages relating to the lack of adegquate housing and the
multipie disadvantages of poverty neighborheods have a

lasting impact upon the lives of disadvantaged youth.

6cont1nued. '
Families" (unpublished Doctoral dlssertatlon. University
of Illinois, Urbana, 1970}, pp. 40-41.

: "Glen Nimnicht, "Environmentally Deprived Children™
(document resume presented to the Department of Health,
Education and Welfare, Washington, July, 1969), pp. 1-10,

' " David E, Hunt, vAdolesecence: Culture Deprivation,
Poverty and the Dropout,” Review of Educational Research,
36, No, 4% (October, 1966), p. L83, '

OI'nS“tein, OD. Citog PP. 157"'1600

7Nimnicht.'gg. cit., p. 2,

81pid., pe b,
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Necessarily these disadvantages are reflected'in their

performance in school.9 Halliday related that her

research pointed to the fact that there is a

e « oScarcity of objects of all types, especially
books, pencils, paper, and other materials neceg-
sary for the childs' school activities, This lack
of basic materials adds to the negative aspect of -
the disadvantaged youth's envircnment conditions
and llmltg the breadth of the chxld 5 learnlng
process,

Healey, Thbmpson,_and Smith stated that'children

from the lower socioeconomic strata tend fo aspire to

ideals of personal beauty and fame, not to the moral =
and intellectual qualities characteristic of the middle -
class student, such as task orientation, and that the |
chlld's academlu negatlve success is a result of . hlS

low self-concept, that the reaectlng experience pro--

vided in the middle class schools helps to reinforce the .

1éck of self-respect, that meeting daily needs is more
important than long range goals, and that education mustx
face the possible incompatibility of the lower class

child with thé middle class teacher since the teacher's

distaste for the manners and the language of the

9Laura M, Halliday, "“Teacher's Perceptlon of
Dlsadvantaged Youth" (unpubllshed Doctoral dissertation,
Penngylvanla State University, Univar51ty Park, 19?1)
P, 1

101pi4., p. 13.
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, 1owef class child may result in the development of a
negative selfuCOncept.by the student.!

. OrnéteinAbelieved that the total_hbstile
environment, especially for the disad?antﬁged youth,
is responsible for a dropout raté in the high schools
of 60-to:70 percent and that the combination of their
impoverished environment and limited experiences hinders
the.development of their memory and language skills._.lf2
Nimnicht further stated that the school con-
. tributes to the deprivation of.a,disa&vantéged'student
especiall ly if he is not ¥hite, The schools tend to .
teach him that he is inferior and cannot learn, The
school reinforces some of the worst aspects of his
‘environment, thus the child ﬁill not devélop an intel-

lectual ability since the school system simply does

; l1Gary W Healey, "Self-Loncept: A Comparlson_
of Negro-Aingle and Spanlsh-Amerlcan Students Across
Ethnic, Sex, and Socioeconomic Variables™ (unpublished.
Doctoral dissertation, New Mexico State University,
University Park, 1969), PP 31-36,

Thompson, loc, g;ﬁ.'

George Worth Smith, *"Correlates of Academic
“Achievement for Mex1can-Amer1can Students* (unpublished
‘Doctoral dissertation, Texas Technological Unlver31ty,
Lubbock, 1969), p. 13.

lernsteln, oD, gi&-. pp. 155-160,
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not respond to the life style from which a disadvantaged
student comes.lB | |

~ Hodges. related that family social class, as
it relates to the father's occupation and education,
is an important variable which is causal to a student's
success in education, In disadvantaged homes, in which
one parent is missing, the Question.becoﬁes where does

such a child receive hiS‘aspiration-fof education,

' Even when the father is present, if he has no formélu

edﬁcation, no occupation, and no economic basis for
supporting his family, the male image is crushed,
Thus the student becomes occupied with other pricrities
14

It is little wonder that Crossland's:figurés
on minorities in higher education show a lack of
minority representation, Crossland related the follow-

ing statistics for the general population:

Nimnicht, op. eit., pp. 6-7.

luGlenn Hodges, Sr., "Predicting Academic
Achievement of Special Admit Students at Pennsylvanla

" State University" (unpubllshed Doctoral dlsserta‘tlonS

Pennsglvania State UnlverSLty. Unlver31ty Park, 1971
PP+ "'35- .
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TOTAL POPULATION FIGURES FOR 1970

Black Americans.
Mexican Americans
American Indians.
Other Minorities
Subtotal
All Others
Total_

Yet the estimated total

23,500,000

5,500,000
700,000

30,750,000
174,250,000

205,000,000

in the fall of 1970 was as'follewsa

15, 0%

85,0
- 100,092

higher education enrollment

COLLEGE ENROLLMENT POPULATION FIGURES FOR 1970

Black Americans
‘Mexican Americans
American Indians
Other Minorities
Subtotal

All Others

Total

l5Fred E., Crossland, "Minority Access to College:

470,000
50,000
4,000

20,000
544,000

7,506,000
8,050,000

A Pord Foundation Report,* (New York:

Pe 10, .
| 161pid,, p. 13,

- 5,8%
0,6
0.1

.'.—-——20"

 6.8%

:

100,056

25

Schocken, 1971),
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The ratio of the minority population underrepresentation
may'be determined by computing the relationship between-
each minority's estlmated enrollment and its estimated

total population,

THE RATIO OF THE MINORITY POPULATION
UNDERREPRESENTATION AS COMPARED T0 THE TOTAL POPULATION
| | % of population

‘ _enrolled )
Black Americans - 2.0 |
.Meiican.Ahericans' _ | - _'. 1:0
Other Mlnorlﬁles | .. | ' 1,3
American Indlans R _' - 0.6
Subtotal . ' 1,8
ALl Others o 43
Total - 3t

To achieve proportional represenfation the
enrollment of minorities would have to be increased
to the point at whiéh their ratios were the same as
that given above for "All Others” (4.3%). For instance,
to reach that goal, Black enrollment in 1970 would have

171vid., p. 15.
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to be increased by 543,000 (from 470,000 to 1,013,000),
an increase of,llé_percent.lg ‘
. In the‘soufhﬁest a National Educatien_Aésociation
survey showed that half of the males and nearly half
of the females 14 years and over had'not'gone beyond -
the eighth grade, And, the following had completed

~one or more years-of college:

- Total population Chicano

Males ' N 23.4% , - 8,8%
Fenmales . 19.4% : o 6,2%1?

Curl felt-that minority childfen enter the
séhool situatioﬁ éo pobrly prepared that to-prbduee
what.the*school feéﬁires initial fﬁilures‘are:almosﬁ
ineéitable:andfhe schooi experienceiﬁecomgs;negétively_'
rather than pésiﬁively reinforced, 2% | |

Riessmap stated that the deprived child~clearly

is not happy at school, does not read well, appears

181114,

: . 19Na'tional Education Association, Department

of Rural Education, “"The Invisible Minority," Report
of the NEA-Tucson Survey on the Teaching of Spanish

3o The Spanish Speaking, (Washingion, Government Print-
ing Office, 1966}, p, 4. -

20

Curl, G, E_j;j_:_ng ‘P- 32,
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mmrotivated, is antagbnistic'to thefteaéher. possesses
no well-formulated career plan, and'has no quiet‘place
Yo study.21 - Deutsch, in his étudy of the disadvantaged
child said that not only do they fall behind in the basic
skills, such as reading and arithmetic, but they also-
respond minimally to the funétions of the school.
These functions include instilling of respect for.knowiedge, |
the-fostéring7of the developmént of the cognitive skills |
necessary for acquiring knowledge, and fhat‘general
function.of equipping to succeed in school.22
Thus, gsayes Halliday: |
« « Jpoverty stricken 1nd1v1duals need to survive
at a subsistence level of living, Family members
recognize that it is fruitless to pay attention
to the future when all their resources are neede& :
for present day survival,23 . .
Finally the California Advisory Committee on
Compensatory Education concluded that the disadvantaged
students could generally be identified as thosé who were:

¢« +» below average in school achievement as measured
by standardized tests, and who, in addition, had

: 21Frank Riessman, The Cultural;y Deprived Chlld
(New York: Harper. and Row. e 1962), Ds 112, _

22y, Deutsch, "The Disadvantaged Child and the
Learnlng Process," Educatlon in Depressed Areas {(New York:
Bureau of Publications, Teachers College, Columbia :
University, 1963). pp. l63-165,

234a111day, op. cit., pp. 14-15.
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some combination of one or more of the following
problems: (1) economic deprivation attributable
to an absent, nonproducing, or marginally produc-
ing breaaw1nner; (2) social alienation caused by
racial or ethnic diserimination; (3) geographlc
isolation because of transiency, or residence in
an area far removed from adequate educational
facilities; and (4) students from dlsadvantaged 5
backgrounds tend to lack the social experiences
which the ﬁurriculum assumed to be common to all
students, 2 ' o

Riessman also concluded by stating that the
overall characteristics of the disadvantaged student
included the following: (1) slow in cognitive tasks

but by no means stupid; (2) learned more through a

concrete physical approach; (3) often appeared Lo be

' anti~infe11ectual;’pragma%ic rather than théoretical;

(&) generally felt alienated from the larger social

structure, with resultant frustratioh: (5) appreciated

knowledge for its practical, voecational ends, but
rarely valued it for its own sake; (6) is deficient in

éuditory attention and interpretation skills; and (7)

read ineffectively and was deficient in the communica-

25

tion skills generally.

2L"Sa.muel Lesley Crelghton. "The Quest for New
Methods for Predicting the Academic Achievement of
Economically Disadvantaged College Students™ (unpubllshed
Doc;gral dissertation, University of Toledo, Ohlﬂ. 19?1).
pl R

25Riessman. gpg cit., p. 11.
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Adverse stereotyplng has bveen one of the

" ingredients which has hindered minorities in their

pursuit of higher education, Much has been written
about the characteristices of the Chicane and Black-
students in terms of stereotyping. Hernandez stated
that one of the gfeatest.limitations to the minority
student is that stereotyping is all inelusive, TFor
instance, Chicanog are seen as "undependable,:irrespona
sible, indolent, dirty and unhealthy., They refuse to
learn English and eling stubbornly to their naﬁive
language and Mexican cuiture."zé Hernandez maintained
that this is not the case at ali but that these'Warped-'
stereotypes come from the fact that Chicanos vecome

cbnfused‘befween two value systems and many times come

into conflict with the family, thus' beginning to break

down the'family structure; being in two cultfures they

- begin to question their identity; they are pushed into

‘second class citizenship; they are required to learn

English from a teacher who does not understand or speak

Spanish; they are subjected to values and mores foreign

S '26Luis F. Hernandez, "The Culturally Disadvantaged
Mexican American Student: Part I," Journal of Secondary
Education, 42, No, 2 (February, 1967}, p. 59.
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t6 them, and finally nowhere in education is the cultural

heri-tage of the Chicano taken into account.27

IT. BARRTERS TO SELECTIVITY INTO HIGHER EDUCATION

The Test Barrier

Today it is estimated that 50 percent of the
Amefican pdpulafion attends institutions of higher
education, Yet mindrities in American education
represent only a small portion of that percentage,'
although efforts to admit minority students into higher

28

education have progréssed. 'In 1963, the American

‘Council on Education, at their amnual October meeting,
appointed an eight~member Commititee on Equaliiy of
i Educational Opportunity to study the expanding opportun-
- ities for minorities iﬁ higher educa‘tion.z9 | “
Dennis'stated:' |
The rising competition for college.admissions _
+ 2+ <Youth from segregated and frequently inferior

public schools will fare pogrly against better
prepared White applicants,’ . o

Z?Ibid.’ pp. 60"'61.

28Crossland, op. cit.y p. 3.

29LaWrence E. Dennis, "Equalizing Educational
Opportunity in Colleges and Universitiesg, ™ Phi Delta
Kappan, 45, No. 8 (May, 1964), p. 401,

O1pig,, p. 402,
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Therefore, these youth do not fare well on entrance
examinations, | | '
Bentley stated that the testing controversy
began during World War II with the Army Alpha test
being given to thousands of enlisted men, Following
these results the conservative element in higher educa-
tion wanted to institute a method of testing so that:
» + «thogse of lesser inteiléctual ability would
be kept out. . . young men and women should be
admitted to a real college, . « .who have (1) C
superior intellectual ability and (2) a self-

felt interest, in some measure or degree, in the 21
“cultural purpose, All others should be excluded,

Still others, stated Bentley, felt that not everyone

should attend collegé, "only those who have the proper

amount of, , ,time, the intellect, the character, and
- the sensitive resources to find life;"32 These attitudes, .
in essence, are the factors which have excluded

- minorities from higher education,

Today Black students entering predominantly
White colleges score between 0,3 (men) and 0,7 (women)

standard deviation units below White siudents entering

3lJoséph C. Behtley. "The Child Mind Myth and
College Admissions: A Historical Perspective," College
and Univergity, 39, No. 2 (Winter, 1964). p. 150,

21pia,
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predominantly White'colleges.33 Scholastic Aptitude
Tests (SAT) at Howard University showed that test results
for native-born Black gtudents fell below the national
average, Four out of five Black students fell below
the average White entering freshman, > _

Calitri stated that standardized teefs have
become the main ingredient, among others, which'have
- successfully kept. minorities out of college. He believed
that there should be no admission requlrements since .
SAT no¥ ACT scores necessarlly mean success in college,'
nor are they meeting the requiremeﬂes-for which they
were desighed.35 Willinghem believed that'entrance
examinations take too much for granted; He'maintained
that: | | -
s o« otwo eclleée students with the same freshman
average, it might be assumed that: (a) a student
with high admission test scores is likely to
make better sophomore grades than a student with
low scores; (b) a gtudent who has shown constant
improvement is likely to make better sophomore

grades than a student who has done progressively
poorer; (¢) a student who has made good grades

33Alan E. Bayer and Robert F, Boruch, "Black
and White Freshmen Entering Four~Year Colleges," Educa-
tional Record, 50, No., & (Fall, 1969), p. 375. |

31"‘ﬁu’illlam R. Corson, Promlse or Peril (New York:
W, W, Norton and Company, 1970}, pp. Li-E3,

350harles J. Calitri, "Open Enrollment: Ticket

to Reality," Teachers College Record, 72, No. 1 (September, .

1970), pp. 83-84,
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in crucial courses is likely to make Eettép
gsophomore grades in the same course, _

He found that a correlation analysis of the grades of
799 students indicated that these assumptions were
of ten false.37 |
In the early stages of selecting minority and
disadvantaged students, admission had centered primarily
on the examlnatlonﬂ of the valldlty of high school
scholarshlp and preadmlsSLOn test scores.38 Whlle
the cultural and verbal bias inherent in most aptitude
tests yieid c#erestimatés'cf racial diffefences; fhese
same bias gennrally are present in the methods of agsgss-
ment used in the col legp classroom. Therefore. such
differences are real in a practical sense and, thus,
méy be expected to be_related to student seleection
eriteria,énd academic perfprmance.39 Moore related

that the assessment used in the college classroom is

predicted on that part of the culture a college student

.36Warren W, Willingham, "Erroneous Assumptions -
in Predicting College Grades," Journal of Counseling
Psychology, 10, No, &4 (Wlnter, 15837, »,. 389,

3711pi4,

388. A, Kendrick and Charles L. Thomas, "Transi-
tion from School to College,™ Rev1ew of Educational
Research, 40, No, 1 (19?0), P. 163,

39Dennls, op. cit,, p. 375,
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should have assimilated by the age of eighteén.,and 
that minorities and disadvantaged students are too
often being séreened and educated by people who see
only their lack of competence and familiarity with the
educator's own acculturafion systen, denying.students
with different backerounds to succeed, O
 Since 1968 a concerted effort has been made
by the minority community to show that high scﬁool
grades and test.scores,db not correlate significantly
41

with~college success, of all;of'the barriers whiéh'

=,

hinder minority students ffom-higher education, entrance

examinationg are the most prohibitive, Test scores,

if used without discrimination and without reference

to subgroups within the total population, constitute

a major barrier for minority youth seeking access to
42

404i111am Moore, Jr., Asainst the 0dds
(San Francisco: Jossey-Bass, Inc., 1970), p. 43.

' Dav1d A, Dudley, "College Entrance Tests and
the Disadvantaged Student,” National Association of
College Admissions Counselors Journal, 13. No. % {February,
1969), p. 13,

%161 ennwood C. Brooks and William E. Sedlacek,
Predictors of Academiec Success for University Students _
in Special Programs (College Fark, Maryland: Unlver31ty
of Maryland, Cultural Study Center. April, 19?2). p. 6.

b2

Crossland, op. cit., p. 61,
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' The Barrier of Poor Preparation and Financial Disabilities

Surveyé have shown that'minority andrdisadvantagéd
gtudents who do not graduate from nigh school in as large
a number as Anglos, or as high in their class, are o
cdunseled into taking‘nonacademic, vocational and tech-.
nical programs in high school.l"'3 Knoell related that

the problem is that minorities and the poor are "tracked"

into dull, dead-end vocational curricuvlums in high

school from which they emerge-uninspired,'unprepared;

and unguited for college in the eyes of most, Others =

are labeled "not college potential” for all time, a
prophecy they take little joy in fulfilling as they
ponder the reasons for working for grades if c011ege

lly

is not to be in their future,” In other words, they

are deemed ill-prepared nor do they possess the ability

to attend college.us | - ‘ . |
The outspoken desire.of'large.numbers of

minority youth, felt Calitri.ris 10 shake off the pre-

seribed futures which they bought in the past in favor

M31pi4,, pp. 62-63

4“Dorothy M, Knoell, "Are Colleges Really Acces-
sible to the Poor?" Junior College Journal, 39 (1968),

P. 9,

uSKendrick and Thomas, op. c¢it., p. 153.
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of successful'fufurés'which have become possible, and
the education system has been caught unfeady. - One of

the areas most unanswered has been, how does an institu-

tion finance minority and disadvantaged students into,

and through, four years of college education;46

Economically, with the average minority and dis-

~advantaged family income, many “"White" institutions,

especially the private, are financially beyond the reach

. of many talented, but disadvantaged youth.u? The govern-

ment has taken steps and instituted programs which have

taken the form of financial assistance to "able and
48

motivated” underprivileged'students,' In February,

1968, the College Entrance Examination Board concluded

that colleges, in general, were not reaching ‘the poor -

due to, among other things, inflexible financial aid

poil._ic’ies.q'9

%6Ga1itri, op. cit., p. 85

47Dém'lis, QD Citc ’ P. 402-

48Bayer and Boruch, op. cit., p. 3?1{'

49Francls J. Barros, "Equal Opportunity in
ngher Education, " Journal of Negro Educatlon, 37 (Summer,
1968), P. 312,
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Minority incomes are below the national average.
The Census Bureau reported the following data ébout

the distribution of families by income in 1968:

| White  Non-White
Under  $ 5,000' 20% 457
$ 5000 - 9,999 38 35
10,000 - 14,000 26 T
15,060 ~-Ofer. 16 5
| 1008 10080

The median family income in 1968 for Whites
was $8,937; fér‘ﬁon-Whites it was $5,590,:Gr 63 péfcent
of the figure for Whites., Approximately one-half of
all currénf college students come from families in the
t0p_economic quagfer; bérely 6 or S-bercent_come from
families in the 1§west qua:ter.sl_

Thé Cérnegie Commission reporf of 197d showéd
that a family with an income over $15,000 and with one

or more college age (18 to 24) children is five times

500ro$sland, op, cit., p. 65,
5ltpig, |
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as likely to include a full—time_cbllege student as a |

similar family with an income under $3,000.52 o

Barrier of Admissions and Recruitment

Dennis related that in the middle sixties,
Blacks were concentrated in all Black colleges, and

Chicanos were virtually excluded from'all of higher'

education, Thusg, there was a loss bf.studehts who,

under the existing recruiting'attitudes,‘wefé excluded
from higher education.53 ‘No matter what the attitude
on either side of the color line, for the future, the

important question was not who deserves to be admltted

;to higher educatlon, but whom can the QOCLety in

conscience and'self-lnterest exclude?54 And that

students cannot justly be excluded from further educa-

‘tion unless their deficiencies are so severe that even

520arnegle Commisgion on ngher Education, A
Chance to Learn: An Action Agenda for Equal Opportunity
in Higher Educatlon (New York- MeGraw~Hill Book Company,

19707, ». 2.

53Dennis, loc, cit.'

_5uHarold Dale Smith, "Special Educational Pro-
grams for the Disadvantaged in Higher Education: A
Theoretical Development of Related Institutional
Characteristics" (unpublished Doctoral dissertation,
miversity of Arkansas, Fayetteville, 1970), ». 5.



| ‘minority and low income students from applying,
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the most flexible and dedicated inétitutions could :
Qonfribute little to thelr educatlonal development.ss

Crossland-reiated that admissions procedures
are chaotic, that millions of anxious student-hours
are wasted on unnecessary and.redundant testing and
£illing out forms, and that this very process discourages -
56
Identificaticn and sélection of college éntrance'has
only dealt peripherally with the problems of ethnlc
minority group students who, with considerable probabllity

will not be sought by high school counselors to attend

' college.5?

Barros sees the school as a social system, and

the roles within the system never function in isolation

but always in cbmplimentary relationship with each

other.éa Therefore, the admissions offices are a reflec~

tion of this social system and exert an attitude which

- can either be an asset or a hindrance for minorities.

551pig,

'56Fred E. Crossland, "Politiecs and Policies in
College Admissions,” Phi Delta Kappan, 46, No, 7 (March,
1965). p. 259, ,

57Kendr1ck and Thomas, op. ¢it., p. 167.

58 Barros, loc. cit.
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They determine, to a large degree, who is to be educated.59
Knoell related fhat coileges as a_whdie do not undef-
stand why the poor are reluctant tfo enter when they
are expected t6 get information about college from the very
high school counselor who has'told them that they lacked

60 Thus, Hodges claimed, the problen

college potential,
that minority students face from adm1331ons offices and
counselors alike ig one of conformity and adherence to
certain behavior patterns which‘middle.élass youth and
their pareﬁts find more facile than does the lower
class.él - | |

Hodges also claimed that.the recruitment.of

‘minorities must take new and untraditional méthods._ -

For -Blacks, recruitment has centEred_aroun& athletics.62

_ Moore-and Creighton related that besides gding to pool

halls, juvenile halls, or other hangouts of the minority
disadvantaged students, the admissions officers should

go to the very counsélor.that the minority students

59Joseph P. Cosand, "Admissions Criteria,"
ollege and University, 28, No, 3 (April, 1973), p.-338

60
61
62

KnDEll. _EC Cit¢| p. 9l
Hodges, op. cit,, p. 24.
Ibid,
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distrust.63 Changes, if they are to come, stated COSand,
in the present admissions‘system-should be the logical’
outgrowth of the educational philosophy of the institu-

64

tion. _Obviously,'this philosophical change should

take into consideration the student who brings a dif- |

ferent life style to college.65 The process which now
exisfs in colleges and universities deals with minority
students és.grouﬁ‘members,_impérting to them a variety
of characteristics and attitudes that reflect the guilt
and wishes ﬁnd'assumptions of the'Whites thémselves.66
‘Basic assumptions.about civilization, culture,
and aesthetic judgments inherent in: the heavily-western~
oriented curriculum must yield to a mofe_diverse'and

67

accurate view of non-Western alternatives, "

63Moo_re, op. eit., pp. 105-107,

Creighton. 9_2. E‘i_tcg ppo 24"25.
6uCosand op. cit,., p. 339.

65D¢:mald R. Gerth and James 0, Haehn "An Invisible
Giant: The California State Colleges (San Franc1sco:
Jossey-Bass, Ine., 1971), p. 155,

66

Cosand' OD. Citag po 170

67W, Todd Furniss (ed.), Higher Education for
Everybody: Issues and Implications (Washlngton: American
Council on Education, 1971), p. 140, _
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‘III, SUMMARY

Chapter II has presehted the.rélated literature
as to the characteristics of'the'disadvantaged and,
more importantly; the barriers which apparently have
kept minorities and disadvanfaged:students out of higher
eduéation.l The references-cifed.substantiate-the claim
that colleges and universities are.part of a dysfunctiona1
system.for‘achieving racial eguality in'édﬁcation (that
iz, equal levels of attainment, nof just 0pportunity).

| The deVeiopment of the Educational oﬁportunity

Programs in the State of Californié wésrbne of the_first
programs fo.try and come to terms with admitting mincrit# -
and disadvantagéd gstudents into college and bringing _ |
an awareness to higher education from admission policies
to curriculum develbpment had to be'ghanged to meet
the needs of all ethnic groups.

The first Educationa1.0pportunity Programs in
the State of California began in 1968 and were officially
under State legislation., At that time between 1,800
and 2,000 students enrolled in the Califorhia State

'Colleges who would never have had an opportunity.'

‘These programs set up special admissions procedures,

tutoring, counseling, %testing, special financial aid,

recrﬁiting, special summer schools, development of verbal



skills, and a foundation year in which students were

- retained no matter what their grade point averages,

Iyl



- CHAPTER III
THE SETTING AND DESIGN OF THE STUDY

The purpose of this study is to examine and
describe the process whereby an Educational Opportunity
Program for low income, dlsadvantaged students at

Callfornla State Colliege, Stanlslaus was initiated,

its structure, the 1mp1ementatlon of_procedures, for

_'admitting nontraditional students to college, as well

as to eiamine_and describe the retention of students,
their evaluation for financial aid, and supportive
services offered, | |

.California State College, Stanislaus is a small

_1iberal arte college 1oeated in Turlock which formally

opened its doors on September 19, 1960.1 With the
passage of the Harmer Bill (SB 1072) during the 1969
1egislative session. the firgt formal and organized
Educational Opportunity Program (EbP)-was budgeted.2
During %he fall semester, 1968, a small pilqt program

17, Burton Vasche II, "Higher Education Comes
to Turlock"” (unpubllshed paper, California State College,
Stanislaus ILibrary, Turlock, 1960). P. 52,

2"Implementatlon of Senate Bill 10?2- Educatlonal'
Opportunity Programs in the California State Colleges™
(Los Angeles: The California State Colleges, November.
1969), pp. 27-29. (Mimeographed,)
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was begun when ten students were admitted,’ _Whenffhe |
official budgeted program was started, dnefmﬁst remem-
ber that for the first time ih ¢alifornia University
and State Colleges history,minorities and low income
students, who_did not qualify for college under tradi-
tional academic standards, were r:).dmi‘l:'l:ed.l‘L To better
understand the setting, one must underétand the regular
admissions procedure used by the California State.
Colleges'és_cdmpared to the methdds of special admisf"

-

sions used by EOP,>
I. REGULAR ADMISSIONS AND ACADEMIC REGULATIONS

To be'regularly'eligible_for admission to a
California State University or College as'a”first;time  _
freshman, a student must be among the upper one-third
of Caiifornia high school graduﬁtes.in terms of his |

or her predicted first-year college grade point average

3The files and documentation by which these
students were admitted are in the Admissions Office
at California State College, Stanislaus, Turlock,.

Q"Implementatlon of Senate 3111'1072 Educational
Opportunity Programs in the California State Colleges,”
op, cit., p. 24,

5Title 5, California Administrative Code, Section
35 {Sacramento: O0ffice of Administrative Procedure,
Department of General Serv1ces. August 26, 1972), pp.
473 and 475.




(GPA). A nonresident must be in the upper“one~sixth.6

Special admission requirements assoclated with the

Educational Opportunity Program (EQP) are set férth-

in Title 5 of ‘the California.Administrative Code and

are enacted and amended by.the System's Bdard.df Trustees,
The prdcess of applying for admission to a

California State College ig simple but sometimes bur-

densome.87 Depending upon the-institution to which.a

student wishes to apply;.he‘oflshe is required to take

either the American College Test (ACT) or Scholastic

Aptitude Test (SAT);‘ According to how a student scores

on these tests an eligibility-index derived from the

high school GPA and test scores determines the applicant‘s

ranking and therefore his admissibility.9. | |

Students who fail to meet these admission

gtandards may still be eligible under specific special

6Ibid.. p. 474,

"Ivid., p. 475
8This writer interviewed the majority of the

sampled students in 1969 and 1970, They made the
regponse that the admissions process was too burden-

some, - ‘

9pitle 5, op. cit., p. 474,

7



SO SPUE SPRE S NP T

ST U S S

L8
admigsion provisions. Subsection h0759, Exceptions,
of the California Administrative Code, states:

(a) An applicant, . . .may be admitted to a
i campus ag a first~-time freshman; provided, that
the number of persons admitted pursuant to this
subdivigion for any academic year shall not
exceed two percent of all persons anticipated
to be admitted as first~time freshmen for the
particular academic year.

r(b) An applicant. . . .may be admitted to =
campus as a firgst-time freshmen; provided, that
he ‘is a disadvantaged sftudent for whom-special
compensatory agsistance is available; and pro-~
vided further, that the number of persons admltted
pursuant to this subdivision for any academic
year shall not exceed two percent of all persons
anticipated to be admitted as flrsg ~time Ireshmen
for the particular academic year,l o

II., THE EDUCATIONAL 0PPORTUNITY PROGRAM

| AS IT HAS DEVELOPED
AT CALIFORNTIA STATE COLIEGE, STANISLAUS

The Educational Opportunity Progranm at
California State College, Stanislaus began with a

support budget of $25,354, including grants totaling -

_$15;000.. The staff consisted of ohe\full-fime director,

one half-time secretary, and one half-time student,>l

10

Hihese documents are on file in the Business
Office at California State College, Stanislaus,

Ibid., p. 475,
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'Recruifment dﬁring‘the first year was difficult,

since there had been no prior program which had

developed a mechanism to recruit nontraditional Students.12

The Harmer Bill (SB 1072) provided a technical avenue
for recruiting nbntraditional students by stating in

Section 3122,2 that:

Grants shall be provided for students who
- display potential for success in aceredited

curricula offered by the California State -
Colleges, but lack the necessgary funds %o pay
for tuition, books, and room and board,: pro~
vided such students meet the standards of the
state college which they are attending or the
requlrements for the special admlsslors provram
established by the trustees,13

And in Section 31226.4, the Harmer Bill stated that:

Bach high school in this state shail nominate.

to the trustees students it deems deserving of

the grants made available under this chapter,

The trustees shall complle a ‘list of students
_nomlnated from which it may select siudents for
grants in accordance with standards set by the
trustees pursuant to this chapter, The Veterans -
Administration and state agencies authorized to
nominate candidates for partlclpatlon.ln rrograms .
authorized by this chapter may nominate such other
candidates to th% trustees whom they deem eligible
for such grants,l¥ , K ,

12Harry H. L. Kitano and Dorothy I. Miller,
"An Assessment of Educational Opportunlty Programs in
California Higher Education,” Coordinating Council for.
Higher Education Report 70-1 (San Fran01sca- Scientific
Analysis Corporation, 1970), p. 15. :

1B“Implementatlon of Senate Bill 1072; Educational
Opportunlty Programs in the California State Colleges,™

op., cltnl P 2,
¥1via,, p. 3
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"In other words. the Harmer Bill alluded to a few pro-
visions but get up no machinery in terms of the actual
mechanice for recruitment, '

The program director, after visits to varioué
State campuges, implemented a total recruitment program.
It was decided by the director that, since there was
a limited number of "special admission“ élots; recruit-.'
ment be 1imited fo_a six county area surrounding the
college propér; those counties being Calaveras.'Mariposa,
Merced, San‘Joaquin; Stanislaus, and Tuolumne, The ‘_
next step was to identify those areas which had a sig-
nificant minority population;lS After a survéy was
compiled it was found that some forty high schools,
especially in Merced, San Joaquin; and Stanislaus
| Counties, had the highest percentage of minorities;-
some schools averaging as much as 45 percent, - Once
the high schools were identified contabts were made

with the counselors.16

1SThe documentation of the number of slots and
ranking of the six county service area ig filed with -
the Admissions 0ffice at California State College,
Stanislaus,

léThis survey was taken by this author who was
the director at the time EOP began. The survey is
filed in the EQP Office at California State College,
Stanislaus, -
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The EOP Packet

Many Educational Opportunity‘Program (EoP)
directors wefe under the illusion that once minorities
and disadvantaged gstudents found out about EOP they
would flock to the cdlleges. There were two basic
reasons this train of thought turned to fallacy, The
first was that high school counselors were_ﬁot prepared
to deal with‘those students nor did they'philaso?hically |
agree with helping students who did not qualify into | .
college, Secondly, minority and diéadvantaged_studénts_
did not truét State agencies who were seemingly asking -

nothing and willing to give everything;l? In other

‘words, Trow stated that counselors who were accustomed

to directing students who had competed in an educational
system usually designed for somefselected populafien, o
were now asked fo provide a useful experience'for.most
young people, inciuding those who could not afford to
pay the bills, were not "prepared for collége." did

not have “college ability," and did not arise from the

l?Ki‘banO and Mj_.llel", op. 'C_.l_t- v Do 'iV-IB.
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backgrounds that had been provided even the self-made
nmen of earlier'times.;8

- In the effort to develop a recruiting progranm

‘the director developed an "EOP package" which consisted

of the following:i?

1. A regular California State College, Stanislaus
admission application.form which.had to be
submitted with a twenty dollarS'application‘-
fee, To accommodate EOP studentis, a fee
wailver, verified by the student's high school
counselor, verifying the fact that-the twenty
dollars fee would incur a financial hahdicap-
_upon the student, could be submitted to defer
the cost. Aléo, each application had to be
accompanied by a recommendatibn form. completed
by a counselor, Without thié form'a studeﬁt_

could not be considered for the program.zo

. 18Martin Trow, "Reflections on the Transition _
from Mass to Universal Higher Education," Daedalus, 99,
No. 1 (Winter,-19?0). p. 18, -

l9See Appendix B. The packet described was put
together by this author and used to recruit and admit
both 1969 and 1970 students, _

20"Implementatlon of Senate Bill 1072; Educatlonal
Opportunity Programs in +the California State College,"

op. cit., p. 25,
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2. An autobiography. Each student was requested

{0 write an autobiography in the pfésence
- of the EOP recruiter, 'This was done to insure

that applicants did not consult a dictionary

or a ffiehd‘in.order t0 present a grammatically

cOrreét paper. By the fact that the auto- m

biography had to be completed on the spot,

within a thirﬁy minutes time block,.a great
deal could be ascertained by the'Spéciali

Admissions Committee as to the student's

ability to survive in'higher educatioh.

One could determine whether the applicant
 would have trouble with spelling, grammar,
was bilingual, whether the student could

write under pressure, could presenf views

clearly, was able to think abstractly, or

could only relaté on a concrete basis.zl

3. Two letters of recommendation. Each student
was given two letters of recommendation, one |

of which was to be filled out by an instructor

21Kitano and Millér, op. cit,, p. xi.

The Special Admissions Committee was organized
in 1969, The record of this committee is on file in the
Office of the Vice President at California State College,
Stanlslaus.
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or community person and the other was to

be filled out by the student's counselor, -

Generally,'recomﬁendations from community

people were positive, to help admit students,

The reason was that such people as employers

or community organizers viewed those students
in a different light, other than academics,
On the other hand, teachers and counselérs :
generally reflected 2 loss positive attitude,
Cbunsélors had never been‘academicaliy
involved with these students; at beét a
counselorzwés prepared to channel EOP.
applicants in vocational or technical
traiﬁihg. - Counselor's main experiences

with students had been primarily of two
natures: (l)rnonacademng aﬁd {2) disciplin-
ary., Since most of the students were not

on college preparatory progranms, iteachers and

counselors did not feel these students were.

capable of competing in a college environment,
Many teachers viewed the students as nonmotivated,

low 1.Q,, and economically handicapped,

“Teachers, like counselors, were historically

involved with only recommending students
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who had been tracked into college preparatory
classes.zz- |

b, PFinancial aid application, For the first_year
of the EQP program the State Chancelldrfs
Office allocated fifteen thousand dollars
to be used as'grants. No grant could exceed
more than seven hundred dolliars, The
financiaJ aid épplication contained a regular -
flnan01al aid appllcatlon and a parents
confldentlal statement, 23 |
Students had to fill out the entire_yacke% and
return-it to the EOP Office., The majority of parents |
were reluctant to fill out the financial aid forms,
The director.lin conversations with parents, found
them to be suspicious of a State institution'asking
them for financial information and in turn.granting

their child money to go to college, Further._the

22K1tano and Miller, loec. cit,

"Educational Opportunlty Programs in Callfornla
Public Higher Education 1969~70," Coordinating Counecil.
for Higher Fducation Report 71—5 (April, 19713. P Iv-lB.-

23“Implementatlon ‘of Senate Bill 1072 Educatlonal
Opportunity Programs in the California State Colleges "
op. ¢it., p. 22,



divector found that during visits to the various high

schools, students seemed enthﬁsiastic about being offered -
the opportunity to atfend college, but many times ten B
to fifteen contacts had to be made on an individual basis
before an applicant would turn in all pertinent applica-

tion materials to the EOP 0ffice.24

The EOP applicants,
due to their background and apparent continual |
encpuntefs with academic failurérand frustrations,

were reiuctant‘to grasp for something thai'they felt
was beyond their hopes and capabilitiés. Once the-
entire EQP packet was returned, a filé was begun on

each student and the admissions process began,

III. ADMISSION TO THE
EDUCATIONAL OPPORTUNITY PROGRAM

The director of the Educational Opporfunity
Program_(EOP) compiléd a list by high schools of'every
student who had applied for the program, Duriﬁg the

months of April and May, 1968 thrbugh 1970, counselors -

were contacted and advised that on a certain day, at
their convenience, time would be put aside to set up

personzal interviews with each student on the California

EuKitano and Miller, op. ¢it., p. xiv,



57

State College, Stanislaus campus, Few schools provided

transportation and most students were forced to provide

their own transportation. Upon arrival each student

- was glven a fifteen minute time slot for a personal

interview, Interviews were conducted by a Special

Admission Committee appointed by the academic vice

. president.25 This committee consisted of the director

of EQP, two faculty, the director of Admissions, and
one administrator, The committee asked specific
questions on which to evaluate students. GQuestions
asked were: (1) Why do you want to attend college?;
(2) What are your“futufe'aspirationsés (3} e you are

not allocated a substantial amoﬁnt'of'financial aid

“to support yourself through an entire year of éollege,

would you be willing to seek part-time WOrk?; (&) If

we find you a part-time job, would you be.willing tb

give up a portion of your financiai aid to help a more
needy student°- (5) What are your hobbles and interests?;
and (6) What makes you think you can compete with regular

admit students?

25The comp681tlon of this committee is on file .
with the Academic Vice President's Office at Callfornla
State College, Stanislaus,
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After each interview each étudent’s folderlwas
marked pcor, fair, good, or excellent, The Special-
Admission Committee analyzed a variety of factors in
making their decision, Each student's autobiography -
and letters of recommendation were scrutinized; the -
financial aid director reported on the financial need
of each student; each student's answers to the inter-
view questions were discussed; high school.transcri?ts,
were studied along with each student's SAT orzACT test
scores, The high school transcripts of each studenf
were submitted to the Admissions and Records Cffice
which was necessary to verify highfschool graduation,
élthough sOmé exceptions to a graduation reQuirement
were made. Also, SAT of AGT-scéres-had o be submitted
with'each high school transcript. Iow'test scores were
not viewed in a negative manner but to evaluate areas
whefe applicants were the most weak and would need the
mostlhelp academiéally. | |

The entire @rocess was purely subjective; the
committee attempted to evaluate two basic areas: (1)
Did the student show.any academic potential?; and (2)
Did the student seem highly motivated? The most dif-

ficult aspect of the entire process was the evaluation
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For instance, it was

0f each student's transcripts.26

noticed that some students showed a rise in grades at
one time of the year and a complete fall at another

time of year, In one case it was found that an

~applicant's parents'were separated and on the verge

of divorce about three times during each academic year,
gsending the student into mental depression. Another

student's grades were always better during the second

half of each school year and fell during the first

half. Upon investigation of this case it was discdvered
that the reason for such a contradiction.cf grades was
the.fact.that the student had to work in7the cr5p5'unﬁil
late October. Still another student showed eratic grades
from year to year. The reason was that the student's’
parents were alcéholics and home conditions became |
uﬁbearable and not conducive to academic success, Thus,
when the Selection Committee had compiled a 1ist of

those students selected, many aspeéts of each applicant
had been taken into-acccunt. There were six basic fequire-

ments for admissions: (1) Did the'applicant possess

~ the general intellectual. manual, social abilities,

and skills generally necessary for successful work in

26Records of this process are on file in the
Admissions Office at California State College, Stanislaus.
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college?; (2) Did the college have the major or related
fields in which the student was interested?; (3) Did
the student possess ény habits, attitudes, or emotional
predispositions which were likely to block successful
work in college?; (4) How many special admission slots
were available?; (5) Wwas the college adequately able
to fund each applicant?; and {(6) Were the supportive
services of the EOP program adequate to overcome-any
academic deficiencies the student may have poésessed?

The Special Admission Committee processed over

eighty complete applications for fall, 1969.28' Students .

who did not meet the completion deadlines were not
interviewed, Each folder which was marked‘éﬁcellent,'
wag voted upon, and a unanimous vote of the'commitﬁeél
admitted that applidant to the program, A list was
compiled which was sent to the academic viée president
for his signature. Upon approval, each student was
contacted as to his or her admissibn,'thé amount.of
financial aid allocated, and fhé_date of the fall

orientation., Thos students who were not accepted'into _

27This processg is on file in the Admissions
Office at California State College, Stanislaus,

28This information is on file in the Admissions
0ffice at California State College, Stanislaus,

27

]
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the ECQP program were advised to contact the junior
college in their district, They were also told that

the EOP 0ffice would retain their folders for future

reference, and that if their academic records in

junior college showed effort they would be given priority

in the future.

The EOP Component329

It should be stated at this Juncture that the
California State University and Colleges System 1nrl969

was not prepared to coye with BEducational Opportunity

Program (EQP} students.30 Title 5 of the Salifofnia

~Administrative Code did not allow colleges to implement

remedial courses such as remedial English or grammar

into their curricﬁlums, thus putting the burden of

remediation upon the EQOP program.Bl. There was a great

deal of suspicion of EOP students; many instructors

29Each of these components was developed by
this writer who was also the director during the time -
of +this study, 1969-1974, Documentation on each area
is on file in the EQP Office at California State College,

Stanislaus,

3O“Educa‘tlonal Opportunlty Programns in Callfornla
Public Hégher Education 1969-70," oD, cit,, pp. II-lb
a.n.d II"l »

31Trustees of the California State University
and Colleges, "No Remedial Courses after September, 1966"
(Resolution adopted September 3, 1964, Ios Angeles:
California State University and Colleges ¥inutes), p. 857.
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openly Opposed the'program'statihg that such students
would "bring down the academic standards® of the institu-
tion; others stated EOP students did not possess any
of the tools to compete academiéally and would be
responsible for campus revelutions and starting campus
riots;32 As the years 1969 through 1974 have sﬁown,
these suspicions were unfdunded. -
| 1. Orientation., 7Iwo days prior to the beginning

of school an orientation, juét for EQP
students, was conducted. During the first
year of EOP, when the entire professional
staff consisted only of the d;rector, the
discussioh of what was or what was not
imporfant was left up to one person, The
orientation congisted of specific segments
which were: (1) the scope of EOP; (2) the
role of the EOP student in higher education;
(3) how students should budget their financial
“aid; (4) general education requirements,
requirements for'graduatioﬁ-ahd the'grading
gystem; (5).h6w to fiﬁd housing within certain .
budgets; (6) supportive services available

through the Office of Student Services; and

32gitano and Miller, op. cit., pp. iv and vi-vii,
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(7) the use of the'libfary and time maﬁage-
ment, The philosophy behind thgforientation
was to give the‘EOP students-evéry_opportunity
to adjust to the college environment.
The last important function of the
orientation was to advise the students as
to the classes and unit load they should
attempt, This aspect of the program, just

as recruitment, was subjective, In this

writer's investigation there has been no

formula for a unit load as compared to the
high school GPA of a student or scores

received on the SAT or ACT tests,

2, Supportive services, The'fundamenﬁal~concept

the EOP program attempted to supply was sup-
porfive services in terms of‘finaﬁcial aid,
tutoring, counseling, housing, and an
overall effort to develop methods of retain-
ing students tO'COmpleta a four year educa-'

tion.?? Chapter 1336 of SB 1072, Section

31226.1 of the Education Code provided that

granté be awarded tfo:

B1vid,, p. xiii.
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a) high school graduates who are
residents of the State (nominated
by the high school which they
attended);

b) veterans of the Armed Forces who
are residents of the State (nominated
by the Veterans Administration);

¢) nominees of State sgencies authorized
by ‘the Board of Trustees t0o nominate
candidates. Those nominated must

~be residents of the State, CGovernment

Code, Section 11000, defines *state
agency"” as ", ., .every gtate office,
officer, department, division,
bureau, board, and commisgion.,"

The Code indicates that with certain
exceptions, the grants and renewals for
a particular student may not extend
beyond a. period of four academic years
or until the student has received a
baccala&reate degree, whichever cccurs
firet,J .

This ruling has subsequently been changed
4o state that students must be making normal
progress toward a baccalaureate degree, which

is defined as twelve units per semester.35

34"Implementatlon of Senate Bill 1072; Educational
Opportunlty Programs in the Callfornla State Colleges,"

" op. cit., pp. 23-24,

35D, Dale Hanner and W. B. Iangsdorf, “Educational
Opportunity Program - 1973-74 Regulations, Guidelines,
Budget Comparisons and Grant Allocations" {memoyrandum to
State College Presidents, Ios Angeles: The California
State University and Colleges, 0Office of the Chancellor,

July 27, 1973), p. 6.



| 65

3. Financial aid. Financiél'aid was allocated -
according to a student's assessed needs,
The federal and State govennmenté had set
requirements for the disbufsement of funds

36 A typical Educational.

to needy studentis,
Opportunity Program financial aid package
consisted of a variety of funds, For

instance, a student who qualified for a pack~
age of two thousand dollars would receive |
$500 in National Defense Student Loan, $500

in College Work—study;_$500 in Educational
Opportunity Grant, and $500 in Educational
Opportunity Program Grant, TFor the purpose

of this paper the combinationé 6f_types of
finaneial aid ?aékages_wpuld be too numercus

to present, Of all the types of monies
available, the only portion allocated %o

the EOP program was the Educationai Opportunity
Program Grant. These funds were ailocated

by the legislature, dispersed by the State
Colleges Chancellor's Office, strictly to

rbe used for EOP gtudents, All other forms

36See Appendix C for the forms used,
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of aid were on a competitive basis with the
most needy served first.37 | |
B During the orientation students were
advised on how best to use their funds so as
not to leave themselves shbrt. 'An. agreement
between the'EOP Office and the Finaneial Aid
Office was worked out whereby students would

be given six payouts @er year rather than

disperse payments in one lump sum,

4, - Tutorial component, The only guidelines pro-

~vided by the State Colleges Chancellor's
Office étated that'thié componeﬂt_should ber
staffed bj persons with experience in deél-
ing with a wide range of academiéiconcérns
~and familiarity_with the speéial;problems;:
of the Educational Opportunity Efogram |
students and that such individuals should be
responsible for the training and-éupefvision
of student tutors in the program. |
, Egtablishing a tutoring pfogrém began'
in an entirely subjectivé manner;. The structure

was a build-as-you-go plan, No one knew

.37Hanner and Langsdorf, loc, cit,
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what a qualified tutor was, i.e., if a
student was an honor student, did that
necessarily imply that he or she was gqualified
to tutor? Nevertheless, some standards were
set, Prospective tutors were required to
be in good academic standing, inlan academic
major, and at least junior status.BS.'Since
the program was very new the director was -
involved in evé$y detail of-the.program
development wﬁich left minimal time for
developing the tutoring component, thére- :
- fore, a tutorial half-time coordinétor’Qés_"
hired.39 | |
o The tutorial coordinator was an
individual who was responsible for develop- -
ing the tutoring program in every detail |
from hiring tutors to program development

to in-service training to evaluation, TFirst,

because of the limited budget, both volunteer

3aThe documentation on each tutor is on file
in the Educational Opportunity Program 0ffice at
California State College, Stanislaus,

39This document is on file in the Personnel
Office at California State College, Stanislaus.
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and:paid tutors were vitilized. The problem
that arose was hot so mich hiring tutors but
how best to utilize them, It was found that
in the sciencés and mathematics,rwhererstudents
had homework every day, that a ratio of cne
to one wag the best, On the other hand, it.
was found that in the fine arts, humanities,
and social sciences, group sessions were
‘the most desirable, Generally paid tutors
were used in the most critical si{uations_
for those who had individual ﬁr@blemsg
Whereas students were pald as individual
tutors, faculty members weré usu&lly involvéd
in group sessions, o

In-gervice training was the most

_ difficult portion of the tutorial progranm

to develop. No single persen at California

State College, Stanislaus had had any train-

Aing in developing a tutorial program. When

the in-service training first began it was
conducted as mild encounter sesaions; In
the beginning that method worked the best
since the EOP gstaff needed feedback as %o

the needs of the students. As more areas
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of heed were discoveredlmore in~depth detail
could bde diséussed. Finally, some tentative
guidelines were agreed upon:ao

a) Students could be tutored up to fifteen
hours per week,
b} Studehts were to sign contracts and
agrée to meet with their tutors
for a certain amount of hours each
week, This would prevent tutees
from seeking their tutors the day
before mid-term for final examine
ations,
¢) If a student was experiencing dif-
ficulty in a class which he could
not explain, his tutor would atténd:”
class with him, |
d} Tutors were not to take fests for
sfudents, make excuses to teachers =
for students' shortcomings, nor
_ 7 attehd class for studenis,
5, Reading and Writing Skills Center. As the

program developed new components were added

l"O'l‘hese guidelines have been affirmed and are on
file in the EQP Office at California State College,
Stanislaus,
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as funds became available to enhance the
Tutorial program. The oﬁe_component which
was added that enhanced the student's ability
to graduate was a Reading and Writing Skills
Center, developed by a full-time coordinator,
The "Center," as it was referred to, added
mich needed depth. TFor the first time students
were systematically tested to determine specific
gstrengths and weaknesses, Reading programs,
geared to deal with specific deficiencies, were
implemented; professional in-service training_
for tutors became availéble. Students, for
the first time, were counseled in how to use
tutors, how to take tests, how to budget time,
wqrd comprehension, vocabuléry building,
téchniques in note.taking, outlining chapters,
and retention, To insure that the facility
was used to its maximum, incoming freshmen
and students on probation were required to spend
eight hours per week in the Center;

During the first year two ideas developed
which have persisted as a characteristic of
the program: (1) EOP students themselves were

used to act ags tutor coordinators; and (2)
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midquarter (subsequently semester) grade
checks were sent to every student's instructor.

b1 The grade checks pro#ed to be

ingtructor,
~extremely beneficial, It became the consensus
of the EOP staff thaty rérely would students
admit that they were having difficulty.
Therefore, grade chécks.were distributed.
not only to inquire as to each student's
progress but also wﬁether or not fhey were
attending class, whether they were experienc-
ing difficulty, and if so, what type of dif-
ficulty? Most important the EQP staff was
anxious to observe whether the instructor
was willing to assist the student who needed
help,

Ultimateiy the tutorial program tried
any variety of measures to meet the needs
of students, Under any circumstance, tutors

would be made available to students, The

- Center and the tutoring program were also

useful in instilling responsibility in

students, Those students who were disqual-

See Appendix D for form used,
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ified and had not fulfilled their contracts
to attehd the Center were not readmitted
into the program, and many'wefa discontinued

on financial aid.

6, Counéeling. The coungeling component of EQP

had three areas of development: (1) personal;
(2) career; and (3) academic counseling,,42
Once.a counseling component was added it became
a definite asset to the program.. It must be
recognized that since ECP students came from
different backgrounds and life experiences,

as compared to most regular admit students,
their counseling needs had to be cared for

by a qualified ethnic.minority counselor,

One of the most persistent probléms was the
student's management of money, Many students
were receiving financial aid which was
comparable to fifty percent or more of their
parent's income. Many had to send money

home, since for many families it was an
economic liability and not an asset to havé

able bodiéd males and females in college.

42

Kitano and Miller, op. cit., pp. 17 and 32,
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7. Personal counseling, Many EOP students felt

alienated by +the college environment, When -
minerity students first arrived on campus
and became identifiable by groups it was
almoat impossible for administrators, student
personnel workers; and others already on campus
t0o imagine the number of habits and arrange-~
ments that had ¥¢ be changed, Many students
encountered difficulties in finding housing;
few ihstructors let it be known that their
classes were beyond the academic capabilities
of EQP stﬁdents; Black students who dated
Anglo students were often harassed by peers
as well as other students, One of the most
unique situations in which students found .
themselves was liviﬁg in two separate worlds
and being accepted by neiut:her.‘l!'3 Students
who had left their old neighborhoods were
no longer accepted by their peers, and at the
same time they did not possess the acceptable
behavior to be integrated into the dominant

- Anglo student body. Therefore, EOP students

suffered a great deal of confusion. Thus

¥31pid., pp. 32-33.
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it 5ecame incumbent upon the EOP counselor
and staff to aid students through a variety
-of situations, Every student was required

to vigit the ECP counselor to determine if
any difficulties existed, If douﬁseling_
situations arcse which were of a medical
nature. or which could.only be solved by a
peychiatrist, medical facilities were availl-
able through the 0ffice of Sfudgnt Services,

8, Career counseling, In career counseling students
were reguired to begin a plécement folder,
as jﬁniors, with.an EOP staff member in charge
of career counseling., Although there was a
fully staffed placement center on campus most
students felt uncomfortable to seek.advice.

On a routine basis, students' files were
updated and in their senior-year students were

" asked specifically which career they would
pursue,

9. Academic éounseling.' (ne of the most complex
areas of the counseling component was that
of academic counseling._ Eﬁery EOP student
who dedlared g major was assigned an advisor;

those who did not declare majors were given
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one general advisor. Academlic advisors,
like ‘High school counselors, were not pre-
pared in an advisory capacity to meet the
needs of EOP students. Subsequently many
EOP students were assigned classes or unit
loads which would have been challenging to
the most academically qualified student.

As a fesult the entire EOP staff advised
every student as to the number of units and
types of éourses each student should take,
including alternatives., Thus, EOP students
were advised into classes whick would givé
them the opportunity‘to adjust, especially

during the freshman vear.,

10, Housing., One of the major problems confront-

ing the first group of EOP students was that

b Turlock, the community

of finding housing,
in which California State College, Stanislaus

is located, had a sparse population of

- Chicanos and'only one Black family in a town

“with a population of fourteen thousand, It

wag found that Black students were not wel-

come in over thirty percent of the contacts

4l

Ibid., P 32,
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" made, Because of limited budgets students

were encouraged not to spend more than Fifty
dollars per month for living gquartfers,

Students were also encouraged to have at least

three roommates,

Once students found housing a variety
of problems arose. EOP students, like régular
admit students, held weekend parties, Whereas
fthe parties'held by regular admit students
were seen as part of the college life, police
were frequently calledrto EGP pafties; In
most instances EOP students ﬁere foreced to
pay the first and last month's rent, plus
a damage deposit, The hardship in these
instancéékwas théwfact %ﬁat such a situation
would encumber ninety percent of the student's
first financial aid péyout, leaving students
without'fundg for books, materials, or food,
The consegquence was a process of taking.out
short term loans to be paid in forty-five
days, putting students in debt,

To prevent students from having to
cope with these situations, which could only

hinder their academic performance, the EOQP
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gtaff made personal commitments to landlords,
guaranteeing payment of rent and damages,

11, Overall program development, The concept of
overall program development arose as an |
effort to help the EOP students cope with the
new academic environment. The EOP staff dealt
with every situation on an individual basis,
Perhaps this portion of the program was the
most difficult‘of all to administrate since
every situation was unique and, most of all,

could not be put in any quantifiable terms,
IV, SOURCE OF DATA: RESEARCH DESIGN

~ Data for this study were obtained exclusively B

from transcripts of the permahent academic records and

EOP and financlal aid folders of each subject., The
Registef at California State College, Stanislaus pro-
vided transcripts for each individual admitted for the
years 1969-70 and 1970-71,

Upon receipt of the pertinent materials a coding
system was devised as to give each student anonymity,
The following variables were then studied and/or cor-

related:
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1. Basiz of admission according to SAT scores

as correlated with high school grades, High
school and transfer grades were cdrrelated
with ability to succeed in college, -
2. Average number of years attended. |
3., Units completed upon graduation, withdrawal,
or disqualification,
4, 'Sex and age,
5., Ethnic identity.
6, Majors which the students declared upon graduation,
7. TFamily size and income levels,
8, Financial aid received by each student during
hig years in college, | |
9. Attrition rate, disqualification, and %fansfers..
10, Graduating senlors and types of Prefessions

pursued of graduate school entered,
V. SUMMARY

This'chapter provided a comprehensive overview

" of the EOP program as it éxisted and developed from fall
quarter,.1969, to the spring quarter, 197%, The history
of ‘the program was examinéd in terms of philosophical
rrogram implementation and State legislation, plus

examining each component as to its purpose and how it
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functioned, It must be understood by educators and

-laymen alike that much of what was related in +this

chapter could neither be footnoted nor documented, since

no comprehensive study has been carried out on such a

- program,

Chapter IV will describe the EOP population -

and its characteristics,



CHAPTER IV
ANALYSIS OF THE DATA

The purpose of this dissertation was to study
the low income disadvantaged students who were admitted
to the Educational Oppértunity Program (EOP) at
California State College, Stanislaus for the first time
for the academic years 1969 and 1970. Fufther. the
study examined the makeup of the program and how many
students had graduaﬁed by the end of the gpring semester,

1974%. Information gathered on each student in the sample

‘was obtained from the Financial Aid Office, the Records

Office, and the Admissions Office of California State
College; Stanislaus, All of the information gathered
on the sample ﬁéé confidential, thereféfe; a numbered
coding éystem'was used tb assure sfudeﬁt anonjmity.
The information gathered on each student supplied the
data necessary for this study,

The variables ﬁtilized for the correlation
coeffiéients in this study were (1) High school-gréde
point average (GPA)}; (2) Scholastic Aptitude Test (SAT)
verbal scores; (3) SAT mathematical scores; (4) Years

to termination while in college; (5) College'GPA; {6)

_Numbér of units required; (7) Why students were terminated;
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(8) SAT total scores;y (9) Ages and (10) Sex, Further,
pertinent data were gathered to describe the ethnic
characteristics of the regularly admissible stﬁdents,
the family size and family income of EOP students, the
number of EOP students on financial aid, and the form
of financial ald which ﬁas given to EOP students during .

their years at‘California'Sfate College, Stanislaus,

~ The data gathered was also used to provide a comparison

of mean SAT scores, high school GPA, and overall

college GPA between EQP students and regular admitis,

I. ETHENIC MAKEUP OF
CALIFORNIA STATE COLLEGE, STANISLAUS

California State College, Stanislaus ig a small
liberal arts college which had a total full-time enroll-
ment of 2,069 students for fall, 1969, and a total full-
time enrollment of'2.643 students for fall, 19?0.1 |

‘The ethnic characteristics for these two academic years

for both the EOP sample and the regular admit students

was as follows:

1These figures are in the Records Office at
California State College, Stanislaus.,



IT, CHARACTERISTICS OF THE SAMPLE GROUP AND THE TOTAL

STUDENT BODY OF CALIFORNIA STATE COLLEGE, STANISLAUS

TABLE I

SEX AND ETHNIC IDENTITY OF EOP STUDENTS

AND ETHNIC IDENTITY OF THE GENERAL STUDENT BODY

. AT CALIFORNIA STATE COLIEGE, STANISILAUS

82

o

——

Blazg_ *(Other

EQP STUDENTS - Chicano
Female _ 13 18 5
Male ' 17 6 9

' Percentage
GENERAL STUDENT BODY of total

Fall, 1969 Number enrollment
American Indian 37 2um
Oriental American : 40 . - 2,61
Mexican/Spanish American/Chicano 69 b 47
American Negro/Afro American/Black’ 8 - 1,17
Foreign Students 30 s 1.95
Other Caucasians 1345 87.39
Total 1539 100,00
GENERAL STUDENT BODY '

Fall, 1970 .
American Indian 79 L 3.86
Oriental American _ 1 2,45
Mexican/Spanish American/Chicano 129 5,65
American Negro/Afro American/Blac 66 . 2,89 -
Foreign Students B 30 1,95,
Other Caucasians : 1349 87,39
Total 2280 99,967

s —

—

*0ther connotes an ethnic identity which is

not Chicano nor Black,

2

These figures are in the Records 0ffice at

California State College, Stanislaus in the form of a

Civil Rights Compliance.
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The discrepancy of 538 for the fall, 1969, and
363 for fall, 1970, means that that number of students

‘aid not wish to £ill in the ethnic identification portion

3

of the registration form.
As indicated in Table I, the vast_majority of
the student body was of Caucasian heritage whereas the

EOP students were ethnic minorities,

~ TABIE II
FIFTY~-FOUR EOP STUDENTS WHO HAD SAT SCORES
COMPARED TO THE REGULAR COLLEGE ADMITS
AT CATIFORNIA STATE COLLEGE, STANISLAUS

- ' .Collegewide'
EOP admits regular admits
fall, 1969, fall, 1969,

and 1970 and 1970
Overall mean high school _ ' -
- Mean SAT score : 704 . e84
- Mean college GPA upon
graduation 2,64 2,80

Thls GPA represents students who were not in
college preparatory classes, _

3This form is on file in the Records 0ffice at
California State College, Stanislaus,
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As portrayéd in Table II, the sample group's
mean SAT score was 280 points below that of the average
California State College, Stanislaus étudent.. In addition
the high school GPA of incoming EOP students, as observed
in Table II, was 2,56, and for regular admits it was 2,76,
According to the "Admissions Table for California
High Sbhool Graduates, " a student with a SAT score of
704 must have 2 minimum of 2,96 GPA on a scale of #.O
b On the other hand, a
student with a GPA of 2,56 must score a minimum of 1024
on the SAT to be regularly admissible.5 Therefore,
the lower théihigh'5chool GPA of a student, the higher :
he must score on the SAT. With few-exceptiohs,'fhe

EQP sample were not regularly admissibleg‘yét'during

the years 1969 to 1974 the sample had a college mean

GPA of 2,61 on a scale of 4,0, as compared to a ccllegé-
wide GPA of 2.80 for the same years.5 Alfhough the EOQP
college GPA was slightly below that of the regular admit

students, this difference was less than their deficit

QSee Appendix E for this information.

S5tbia,

GThis confidential information is on file in
the Records 0ffice at California State College, Stanislaus,
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in high school GPA, Additlonally, it can be assumed
that these students overcame barriers and obstacles which
- were faced by regular admlts and as a wh&le succeeded

in graduating.

As discussed in a review of related literature

in Chapter 1T, the majority of the EOP students came

from backgrounds which can be described as both.socially
and economically digadvantaged, O0f the fifty-four
gtudents in the first group, forty-nine had completed

a Parents Confidential Statement (PCS) which includes
such information as what gross family income is avaii—
able including social seéufity, welfare, and size of
family.7 | |

Table III presents information relevant to the
gualifications for financial aid to EQP students. These
data were obtained through a search of the EOP-students'-
files in the Financial Aid Office at California State .

College, Stanislaus.

7See Appendix C for Parents Confidential State-
ment, This form must be completed before the Financial
Ald Officer can determine the student® s need for one
year of college.
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TABLE IlI
EOP AND GENERAL STUDENT POPULATION RECEIVING
FINANCIAL AID AT CALIFORNIA STATE COLLEGE, STANISLAUS

W

1969-70 1970-71
N % N %
SEOP admits 36 53 60 88
Regular admits 233 1) 266 10
Total | 256 313

N T - =]

*Indicates the percentage of EOP students
receiving financial aid as compared o the total sample
of 68 students,

- In 1969 and 1970 there was a total full-time
enrollment of 2,069 and 2,643 respectively at
California State College, Stanislaus. _

- In viewing the overall data gatheredfoh.the_.
EQOP studénts. the following conclusions can be made:

1, The majority were Chicano and Black,

'2. As a group, the fifty-four who had SAT scores
were not eligible for regular admission to
college either on high school GPA or SAT scores.

3. As a group, they did achieve academically_and
compare favorably to the general student Body.

L, Ks a group, they come from families with loﬁ

income parents and could not'have attended

college without financial assistance,
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Overall..these students were not the traditional
type students who ‘have histcrically.entéred‘higher educa~
tion, These students had to compete on a campus where
the majority of students were Caucasian, eligible upon -
admigsion, and did not need financial-assistance to

attend college,
ITI, FINDINGS T0 THE QUEETIONS TO BE kNSWERED

1, How was fhe'program structured to recruit and
admit students and develop suﬁpbftivefservices
to meet the‘needs'of'ﬁducational Opportunity
Program (EOP) students at California State
College, Stanislaus (CSCS)? | |

Chapter ITI addressed itself to the
‘three portions of this question. A back-
. ground was given which addressed itself.to
the inception of the Harmer Bill (SB 1072),
| which initiated the program through legisla- s
tion, to the development of the EQP packét._ _':"
The ECP packet was an integral part_of_the.--“
recruitment program which included visita-
tions to all of the high schools within the

CSCS service area,
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- Admission to the EOP program was so
structured as to seek nontraditional methods
of recruitment and admissions, The EOP
packet which was used to recruit and gather
“information on the students was an invalu-
able ingstrument in admitting EOP candidates..
To further enhance the admission process,
the college president initiated a Special
Admissions Committee which would interview
students, evaluate files, and admit étudents.
~This entire recruitment and admission
process insured that nontraditional'mefhods
vere used to admit low income disadvantaged,
nontraditional academic high risk students, |

- The development of supportive services.
was the lagt building block to developing the
EQOP program., Supportive services which
encompassed such areag as orientation,
financial aid, tutoring, counseling, and
housing; was an overall effort to develop
methods of assisting and retaining students

who had been prepared to go to college.
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2, What institutional commitmeﬁt wag made for
EOP studenté to succeed?
In.a memorandum, on file in the
Office of the President at CSCS, the president
outlined the institutional commitment that
help EOP students succeed, First, the EOP
'Director was given a free hand to develop'
a recruitment'system, an admigsions method;
and supportive services within the budget
guidelines of the California State University
snd Colleges Chancellor's Office 'aﬁd SB1072,
The memorandum also instituted the following
guidelineé: _ |
a; Students admitted into the EOP
program would have their financial
needs met, according to State and
federal guidelines, for the years
that they attended CSCS until
graduation, o _
 b. EOP students who showed an effort
to succeed in college.by attending
classes and aftending.tutoring

sessions would be retained by the
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Ingtitution for up to.tﬁo years
at the discretion of the EOP
Director,

Overall, the.president jortrayed an
attitﬁde which was viewed by the Director as
positive and constructive toward the program. -

3.: Whaf'was_the mean family sizé and income of
| students in the EOP program at £SCS?

This question is answered in Table IV,
These data were obtained through a search of
the EOP students' files in the Financial Aid

~ Office at CSCS., |
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PABLE IV
REASON EOP STUDENTS QUALIFIED OR DID NOT QUALIFY
| FOR FINANCIAL AID AT |
CALIFORNIA STATE COLLEGE, STANISLAUS
FALL, 1969, AND FALL, 1970

S— - v,
Lo =—iens

Number of : .
students Reason for qualifying Reason for not qualifying

Gross famiiy income

50 and family size
'. 1 Social security

11 Welfare

_ ' B Received veterans
! , benefits
Veterans benefits

1 were too low _

R ; _ Did not apply for aid

Family size total sample

= 355 - Mean famlly size = 5.2
Total family income = $287 633.00 = _
=

Mean family income 4,229.90

. These figures indicate that the families were
definitely within the catezory of low income, See
Appendix F for family size and income.
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The answer to questions 4, 5, and 6 can bYe found
in the follow1ng tables. The questions are;
4, To what extent did the SAT correlate with grade
point average for these EOP students'at CSCs?
5, Did the SAT predict whether an EOP student
‘would succeed and graduate from CSCsS?
6., Are there differences in grade point average

performance between male/female?



TABLE V |
CORRELATION MATRIX OF THOSE STUDENTS WHO TOOK THE SAT UPON ENTRANCE
PO THE EOP PROGRAM AT CALIFORNIA STATE COLLEGE, STANISLAUS (N=54)

ﬂ

High ' Years to _ Units *Why
- school termin- College com-~  termin- ' _

GPA SAT-V SAT=-M ation GPA pleted _ated SAT-T Age Sex
High
school _ .
GPA 0,142 0,155 0,229 0.123 ~0.347 -0.369 0,159 -0,200 0,011
SAT-V 0.753  ,118 078 .299 - ,291  ,938  ,535 - 434
 SAT-M | 0,055  -,015 0209 - 175 - ,935 306 - ,483
Years to o o
termin- _ - . ' ' '
College ' : : : '
GPA _ | 0,689 - ,490 034 191 - ,128
Units _ S : ' - E
com- |
pleted ' : o -0,788 272 M6 - 042
SAT-T B | L R ‘ ©0M50 - 490
Age ' o S _ . - -0.289
Sex

Wmmw
Only one-half of matrix elements appear because each element has a mirror

image reflected across the diagonal. The crltical value of the corwelatlon
coefficient at the .05 level of 51gn1flcance is .27.

*Connotes that students (1) graduzted and {2) did not graduate.

£6



| TABLE VI |
CORRELATION MATRIX OF THOSE STUDENTS WHO DID NCT TAKE THE SAT UPON ENTRANCE
TO THE EOP PROGRAM AT CALIFORNIA STATE COLIEGE, STANISLAUS (N=14)

High . |

school College Units Years to *Why

GPA - GPA completed termination terminated  Age Sex
High school ' _ : '
GPA 0,453 -0,111 0.315 ~0.,173 -0,302 0,560
College GPA -0,319 - 316 425 .302 304
tnits | _ _ : '
completed - | . 0,226 - 772 - 589 - .590
Years to _ |
termination ' ' -0, 547 - ,612 = ,048
*Why ' : o : ,
terminated _ . . 0.950 "« 320
Age T ' o ' o ' 0,149
Sex | | o '

Only one-half of mairix elements appear because each element has a mirror
image reflected across the diagonal, The critical wvalue of the correlation
coefficient at the .05 level of significance is .532,

#*Connotes that students (1) graduated and (2) did not graduate,

#6
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A correlation matrix was produced
for two divislons of the sample: (1)
students who took the SAT, which was a group
of fifty-four; and (2) students who did not
take the SAT, which was a group of fourteen,

The analysis shows that there was
a sigmificant correlation, O.34?._between
high school GPA and units completed in college.
There was a tendency for studenté who had
earned higher high school GPA's to complete
a greater number of units. |

The correlation between high gchool
GPA and why a student terminated (graduated
or nongraduated) which revealed that there
was a correlation of -0.369, which indicated
that étudents with the higher GPA's in high
school tend to graduate more often than those :
who had low high school GPA's, |

A correlation between the SAT-V and
why a student terminated Showed.a correlation
of 50.291. indicating that students with
higher SAT-V scores tend to graduate more

often than those who had low SAT-V scores.
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The correlation.between SAT-V and
age ylelded a coefficient of 0.535, indicating
that older students tend to score better
on the test thah younger students, Further
the SAT-V, when correlated with sex, indicated
a correlation of -0,434, indicating that males
tend to score higher than females. :

' The SAT-M, when correlated with age,
"showed a correlation.of‘o.Boé, indicating that
older students scored slightly higher on
the test than younger students and that males,_
as indicated by a correlation of nG #83, -
-scored higher on the SAT=-M than.females,

Correlations between college GPA
and (1) units comﬁleted and (2) why tgrminateé;
produced coefficients of 0,689 and ~0,490
respectively, which indicated that students
with higher GPA's tend to complete.more units
and consequently tend to graduéte from.CSCS.

‘The correlation between the SAT total
and sex yielded a coefficient of -0,490 and
indicated that males scored better on the
examination than females, In correlating

aée with sex a correlation of -94380 was
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obtained, indicating that males tend to Dbe
slightly older than females,

For the second group of fourteen
students, a correlation of 0,560 between
high school GPA and sex indicated that
females had a higher high school GPA than
males, A correlation of -0,589 between age
and units completed indicated that the older
gstudents completed fewer units than the
younger students, Further, a correlation

- of =0,590 between units completed and sex -
indicated that males completed more units
than females, o

A correlation of -0,612 between
years to termination and age indicated that
younger students had a tendency tb stay in
school longer, A correlation coefficient -
of 0,950 further showed that the younger
students graduated more often than the.older.

Te Héw.did the average grade point of EOP students
compare with that of regularly admitted students?

Table II provides a comparison vetween |
fifty-four EOP students who had SAT scores

and regular college admits which includes
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gréde point averages and mean SAT scores,
These two comparisons indicate that compared
to regular admits, aécording to the academic
records, the EOP students generally .do not
Qualify for attendance in a traditional
four year institution. Although this is
true, the EOP sample fared well with the
regular admit students at CSCS.

8, What was the mean financial aid package by
year of EOP students at CSCS?
Infofmation pertaining to this

question is presented in Table VII,



TABLE VIIT
TYPES OF FUNDS RECE;VED}BY EOP STUDENTS AT

CALIFORNIA STATE COLIEGE, STANISLAUS FROM 1969 TO 1975

Educatiocnal FKational
Number Opportunity Educaticnal Defense College '
of Program Opportunity Student YWork/  #Other
Year students Grant Grant Loan Study aid
1969-70 36  Total $11,457 $22,937  $16,744  § 5,39%% $ 940
Average 301.50 - 637.14 865,11 149,83 26,11
Total aid $56,532
Mean financlial aid package per student $1,570.33
1970=-71 81 Total $13,510 $40,900 $35,553 $ 6,2’40 $1,336
Average 221.31 £70.00 582.84 102,30 21.90
Total aid $96,203
Mean financial aid package per student $1,577.10 |
1971-72 45 ~ Total . 0 322,200 - $21,800 $11,300 § 200
. Average 0 493,33 4844k 251,11 . 4Lk

Total aid $55 300 :
Mean financial aid package per student $1,228,89

66



TABLE VII {continued)

' Educational National
Number Opportunity ZEducational Defense College o
of : Program Opportunity Student Work/  *0ther
Year students Grant Grant Loan Study aid
1972-73 = 50 Total $18,926 $20,944 $21,800  $11,300 ¢ 200

Average 378,52 416,88 uBh,4Lh 251,11 L bl

Total aid $96,241
Mean financial aid package per student 31,924,82

1973-74 39  Total $10,363 $17,79%  $21,502  $ 4,961 $ O
: Average 265.?2 | 456.25 551,33 127,21 0

Total aid $54,620
Mean financlal aid package per student $1,400,51

el ——

*0ther aid represenfs California State College, Stanislaus Foundation
grants, ' _

00Tl
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As can be observed from the table,’
as the students prbgressed and gained more
units their grant monies were cut back, As
freshmen students received up to $?O0.00 in
- Educational Opportunity Program Grant (EOPG)
monies, but as seniors received a maximum of
$250.00.8 During the academic year 1971-72,
California State College, Stanislaus did not
receive EOPG, since the entire EOPG budget
#as-cut to zer6.9
9. What percentage of the students entering the
EQP program graduated'from CSCs7? .._
Sixty-eight students entered CSCS
in 1969 and 1970, df those student#, 29.
__gfaduated_in 1974, Thié.figure,représents-
43_percent of the entire sample that
graduated from CSCS, |
Figures for the similar statistic
for the fegular admits is not available, since

the Records Office does not keep statistic

: 8"Implementatlon of Seante Bill 1072; Educational
Opportunity Programs in the California State Colleges®
(Los Angeles: The Califormia State Colleges, November,
1969), pp. 27-29, (Mlmeographed Yy

9This tudgetary item for EOP budgets is in the .
Accounting Office at California State College, Stanislaus,
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on éttrition rates as to whether students
transfer, dfOp out on their own, 6: are
disqualified, |

10, How many of the EOP students in the sample
graduated and subsequently pursued post-

baccaléureate study”?
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EOP STUDENTS WHO HAVE PURSUED POST BACUCALAUREATE STUDY
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"AND ARE IN THE PROCESS OF COMPLETING OR

HAVE COMPLETED POST BACCALAUREATE STUDY

s e
e

Student Degree in
number Ma jor . progress Degree(s) completed
Students Who Took the SAT
é Physical Education Credential
12 Sociology Credential B.A.
13 Sociology Credential B,A,
14 Sociology Credential B.A.
17 Spanish Credential R.A.
18 Sociclogy Credential B.A.
22 Social Science M. A, O BJA.
23 Sociology : - B.A. and M.A,
26 Spanish Credential B.A. -
30 FrenCh . M. A. B:¢A|
Ly - Psychology M. A, B. A,
51 Sociology Credential B.A,
Students Who Did Not Take the SAT
B Physical Education : ' B.A. and M. A,
2 Chemistry Ph.D, B.A, -
L Spanish M. A, B.A,
5 History M, A. B.A.
6 Psychology M, A, B.A,
7 Spanish Credential B.A,.
8 Physical Education Gredential
10 Social Science B.A, and Credential
11‘1’ SOCiOlogy' Ph.D. B.A, and M.A,

These students who have completed or are in the
process of completing post baccalaureate study represent
31 percent of the entire sample.
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11, VWhat percentage of EQP students at CS8CS graduated

from college in four years?
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TABLE IX
COMPARISON BETWEEN MAJORS DECLARED BY NONGRADUATED AND
GRADUATED EOP STUDENTS AND MAJORS DECLARED BY REGULAR
ADMISSION STUDENTS AT CALIFORNIA STATE COLLEGE, STANISLAUS
WHO GRADUATED IN SPRING, 1974

Nongraduwated Graduated - Regular

. EOP EQP admission
- Major . students gtudents students
Anthropology _ : o 18
- Art . 1 - o - 37
Biological Sclences _ . 2 36
Business Administration 3 -
Chemistry ; 1 2
Drama. : : 13
Economics o o 24
English . : 1 2 49
French 1l : 1 2
Geography - ; » 2
History. ' ' : 1. 31
Liveral Studmes o - - L
Mathematics -1 - 8
Music : 5
Physical Educatlon ok 6 kL
Physics : -2 3
Political Science by 2 23
Psychology 4 2 47
Social Sciences 2 3 73
Sociology 9 . 9 41
Spanish 2 _ 3 11
Special Major ' _ 5
Speech ' ‘ , 35
Undeclared : ' . 5 1

29 EOP students graduated from CSCS (43%)
4 EOP students graduated from other institutions

33 total EOP students graduated in four years, répresent-
ing 48.5 percent of the total EOP sample.
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12, What are the objectives and/or occupations

the sample EOP students (1975) presently

_pursuing?

Contact was made with the students

in the sample during 1974 to ascertain wheré

they are and what they are presently doing.

' The numbers below are used in place of |
students® names.lo
1, This student is currently enrolled and

majoring in physical education3at_cscs 

and will graduate in June, 1975,

2, This student graduated with a degree in
in English from CSCS., Rather than enter-
'ing an advanced degrée program or enter-
ing a technicai profession, he wanted

to become a rock and foil singer, which

he is currently deing in Modesto,

California, |
3, This student did not declare a major at

CSCS, was disqualified, and there has

been no further contact made,

1050, Appendix G for full information gathered
on each student,
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This student declared sociology as a

major at CSCS, was disqualified, married,
and is presently ralising a family in
Modesto, California,

This student did not declare a hajor and
withdrew from CSCS and was.theh admitted
to the School.of Architecture at
Qalifornia State UniverSity; San Luis
Obisﬁo. No current contact has been'madé;.

This student graduated from CSCS with'é
major in physical education énd is éur-
rently coaching basketball and teaching
at Ceres High School in California and
enrclled in the Credential P&dgram at
cscs, - |

Thié student declared business adminigtra-
tion as a majorlandrwas disqualified
from CSCS, There has been nb further
cantact made,

.This student déclared business administra-
tioh-as a major and was disqualified

‘from CSCS, There has been no further

contact made.
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10,

il,.

12,
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This student graduated from CSCS with a
major in biology and is eurrently work-
ing at the Shell Research Center at
Salida, California, |

This student graduated from CSCS with a
major in political science and is cur-

- rently workiﬁg for the County Asgessor's

0ffice in Salinas, California.

This student graduated from CSCS with a

major in political'séiencé and is cur-
rently the director of a drug abuse

and alcohol center in Austin, Texas,

This student graduated from-CSCS.with a

-major in sociology, is currently teach-
ing elementary school for tﬁé ﬁodésto |
City School District in California,

and is working in the Credéntial Program

at CSCs,

13, This student graduated from CSCS with a

major in socioclogy and is currentiy

an elementary school teacher for the
Modesto City School Distriét in
California, Further studies are being
done in the Credential Progrém-at cscs.
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16,

17,

18,
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This student graduated from CSCS with a

major in sociology and is currentliy
student teaching in the Credential
Program at that institution,

This student declared physical education

as a major and was disqualified'from
¢SCS, entered the armed services, and
ig currently attending California State

University, Sacramento,

This student declared physics as a major

but withdrew from CSCS and joined. the

" Navy. No recent contact has been made,

This student transferred fyom CSCS to

California State University, Sacramento

with a major in Spanish, graduated,

"and is curfently in graduate school at

that institution,

‘This student graduated from CSCS with a

major in sociology and is currently
teaching elementary school for the
Stockton School Distriet in California..
This student is currently enrolled in

the Credential'Program at CSCS,
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21,

22,

110

This student had declared social sciences
as a major and withdrew frgm‘CSCS. No
fufther contact has been made,

This student declared sociology as a
major but was disqualified from CSCS,
No further contact has been made,

This student withdrew from CSCS, married,
and was accepted at California State
Universgity, Hayward as a social séience

major, No recent contact has been made,

This student withdrew from CSCS, transferred

to the Teacher Corp program at thé

University of the Pacific, Stockton,

California..with-a major in social science
- and is currently completing a master's

degree at that institution,

23, This student, although entering CSCS with

2 high school grade point average of
2,38 and a total SAT score of 677, grade
uated in three years as a sociology
major, completed a master's degree in -
two jears in psychology counseling at
| the University of California, Santa Barbara}

and is now a career and guidance counselor
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.'at Evergreen College.in the State of
. Washington, | .,

2k, This student who had not declared a major
‘and was disqualified at CSCS, was later
accepted at California State University,
Sacramento,.but no recent contact‘has
Been made,

25, 'This student declared polifical science
asg a major but was disqualified at CSCS,
No recent contact has been made,

26; .This student declared Spanish as a major
then withdrew from CSCS, was admitﬁed
to Covell College at the University
6f the Pacific in Stockton, California,
in May, 197%, and is currently applying
to five law schools, )

27. This student did not.declaré“; major.ahd
was disqualified from CSCS. No recent
contact has been made,

28, This student graduated from CSCS with a
major in physical education, is cur-
rently completing an intern program,
"teaching elementary school for the
Modesto city School District in
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California and currently working on
a teaching credential at CSCS.

29, This student graduated from CSCS with
a major in physical education, but
no recent contact has been made,

30, This student graduated from CSCS with
a major in French, is currently a
teacher assigtant, teaching two sections
of French at the ﬁniversity of
California, Davis, and is completing
a master’'s degree in foreign languages

~at that institution, |

3. This student declared mathenatlcs as a
major but was dlsquallfleu from CSCS.

No recent contact has been made,

32, This student declared polltlcal-sciehce
as a major, then withdrew from CSCS
and is currently a carpet layef in
San Jose, California,

33, Thls student declared business adminiétra; 
tion as a major'but.was disqualified -
from CSCS and is curreﬁtly attending
San Joaquin Delta College, Stockton,

California.
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" 34, This student declared art as a major

| then withdrew from CSCS, No recent
contact has been made, |

35. This student declared sociology as a major
‘then withdrew from CSCS, No recent
contact has been made,

36. This student;, disqualified from CSCS,
later was accepted at the University
of Califérnia, Davis as a business
adﬁinistration rajor, but né recent
contact has been made,

37. This'student did not declare a ma jor and
was-disqualified from CSCS, No récent
contact has been made, : '

'38, This student dedlared physical education
aé a major but was disquélifiéd from
CSCS. No recent contact has been made,

39, This student declared psychology ag a
major but was disqualified from CSCS.
No recent contéct has been made.:

40, This student declared pdliticallscience
as ‘a major then withdrew, No further

contact has been made,
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43,

by,

45,
_ e,

k7.

11k
This student declared physical education

as a major, was digqualified from CSCS
but was reinstated as a full-time
gtudent for the spring semester, 1975,
at that institution,

This student has declared English as a
major and is currently attending CSCS.

This student graduated from CSCS with a
major in physical education and is.cur-
rently an engineer for the Pacifie
Telephone Company in Modesto, California.'-

This student graduated from CSCS with a
major in.psychOIOgy and is currently
completing a master's degree in
psychology at that institution,

This student declared sociﬁlogy as a
major but withdrew from CSCS., No recent
contact has been made,

This student declared French as a major
but withdrew from CSCS, No récent

contact has been made,

.This student declared sociology as a

ma jor but was,disqualified from CSCS,

No recent contact has been made,
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50,

51.

- 52,

53.
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This student declared sociology as a
major but was disqualified from €SCS.

. "No recent contact has been made, .

This student declared political science

as a major but was disqualified from
CSCS. No recent contact has been made,

This student declared sociology as a
major, withdrew from CSCS, was readmit-
ted to that institution and will graduate
in June, 1975. | |

This student.graduated with a ﬁajor in
socliology from CSCS, completed an
elementary credential, and is now teach-
ing and 1iving in San Diego, California.

This stﬁdent declareﬁ socioldgy'aS-a ma jor
but was disqualified fron CSCS; No
recent contact has been made, |

This student declared Spaniéh as a major
but was disqualified from CSCS. No .
recent contaét has been made,

This student declared physics as a major
.but was disqualified from C3C5. No

recent contact has been made, -
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- The fourteen students who did not

take the SAT test but otherwise had complete

folders are currently pursuing the followingﬁ

fields. Numbers are used in plsce of students®

nanes,

1,

2.

'3-

This student graduéted from CSCS with
a major in physical educatiqﬁ,'entered
the Teacher Corp at the University of
Washington in the State of Washlngton,
received a master s degree, and is |
currently teaching elementary school in

- that state, .

This student graduated from CSCS with

a major in chemistry and is currently
working on a Ph,D. in chemistry at the
University 6f California, Bérkeley.
This student graduated from CSCS with a
degree in blology. No recent éontacf'

has been made,

This student graduated from CSCS with a

ma jor in Spanish and is currehtly pursu-
ing a master’s degree in the Department
of Social Welfare at California State -

University, Fresno,
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5. This student graduated from CSCS with
| a major in history and is working on
a master's degree in social welfare
at California State University, Fresno,
6., This student graduated from CSCS with
a major in psychology, was accepted
inte the master's degree program in
the Department of Social Welfare at _
California State University, San Diego,

but no recent contact has been made,

- 7. This student graduated from CSCS with a

major in:Spanish, is currently teaching
elementary school in Fresno, Califormia,

and is enrolled in the Credential Program

- at California;Staté Uhiversity.'Ffesno;'”

8. This student graduated froﬁ CSCS with a

major in physical education and received

a secondary credential at that institution,

but no recent contact has been made,
9. This'student graduated from CSCS with a
major in English, but no recent contact

~ has been made,

210, This student graduated and received a

teaching credential from €SCS with
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12,

13..

1L,
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a major in soclal science and is
currently teaching elementary échool

in Tyracy, California,

‘This student graduated from CSCS with

a major in social science, but no
recent contact has been made,
This student graduated from CSCS with

a major in socioclogy, but no recent

. contact has been made,

This student graduated from CSCS with .

a major in sociology, but no recent

contact has been made.
This student transferred from CSCS to

the University of California,

Santa Cruz where she received a B,A,
Ain sociology and M,A. in psychology..

and currently received a Ford Foundation
grant for work on a Ph.D. in psychology

at that institution, _

0f the total students in the entire

sample, tweniy-nine graduated from California

State Coilege, Stanislaus and four graduated

from other institutions,
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IV. SUMMARY

The analysis of the data researched and presented
in this chapter clearly produce many interesting observa-
tions. These observations indicated that:

1, The environment in which these stu@énts‘Were
educated was predominantly of %hite'knglo-
Saxon heritage. The instituticn which they
attended was a four year-tfaditional liberal
arté college, |

2, The sample group clearly indicateg that EQOP
gtudents are not the traditional students
‘eﬁtéring‘four year institutibns of higher
education, as can be observed by the over-
all low SAT scores., However, tiey did compare
favorably with the college gruup.updn gradua-
tion, This fact alone indicates'thét‘wifh
proper support through the Educational
Opportﬁnity Program (EOP), nontraditional,
low Income. disadvantaged studenfs_can graduate
from traditional four year institutions;

3. The data also indicated that these students
generally came from an ethnic mihority, had

large families. with a-iow‘faﬁiiy“ihcome;
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thus making college attendance difficult
without financlal assistance,

h, A large proportion of the sample group which
graduated did so in four years, and the
majority have pursued either post-bac-
caiaureate or'graduate work. Almost one-
half of the sample students graduated from
either'Califbrnia State College, Stanislaus

| or other institutions of higher education.

.5. Each component of the EOP program was structured

in such a manner as to recruit, admit, retain,

develop su?portive services and iﬁstitutional
support, to glve students who have tfaditionally
been excluded from higher education-the.
opportunity to succeed, | |

- 6, Although éorrelations.between predictions of -
academic achievement and college grade point
average (GPA) were generally statistically
significant for the EOP sample, the magnitude
of the coefficients were typically small,-
and ‘therefore, the use of the prédictors;
as criteria for admittance is qﬁestionable.

7., The significant correlation in this author's

mind is not neceggsarily those stated between
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groups but the fact that there were no cor=-
relations or very low.correlations between
the samples' high school GPA and SAT scores
and the abllity to graduate from college,

When one considers that 43 percernt of the
gample graduated from California State College,
Stanislaus in four years, the low correlations
become Significant..
The data in this chapter presented an.ovgrview
of the results of a nontraditional educational program

to meet the needs of low income disadvantaged students,



CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
'I. INTRODUCTION

_ The purpose of this study is to examine and
-deécribe the process whereby an Educational Opportuhity
Program for low income, disadvantaged students at

- California State College, Stanislaus,'was initiated,
ite structure,'the implementation of procedures for
admitting nontraditional students to college, as well
as to'examihé and deécribe the retentioﬁ'df sfudents,.
their evaluation-for financial éid,.and'supportive
gservices offered, Certain questions were investigafed
and answered concerning this sample who, as a group,

did not meet the traditional admission standards set
1

within Title 5 of the California_Adminisfrative Code,
Ultimately, the study was concerned with the legislated
development of the EOP program, how it was developed

on the California State College, Stanislaus campus,

and how effective the pfogram was for the populatipn'

which.it served,

Iritie 5, California Administrative Code, Section
35 (Sacramento: O0Fffice of Administrative Procedure,
Department of General Services, August 26, 1972), p. 475,
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In the State of California where EQOP programs
exist at every state college and university, as the
one at California State College, Stanislaus, thefe may
be longitudinal studieé in progress but except for a
two year gtudy completed by Robert O, Bess on EOP fresh-
men at five state universities, a 1dngitudina1 gstudy
such as this does not exist. Thus, in a limited fashion
this study is the first appraiéal as to the development,

growth, and student progress in an EQP program,
II., SUMMARY, IMPLICATIONS, AND CONCIUSION

The implicationsg surrounding thisg study has a
direct beéring on higher education as it exists today,
Prior to the legislation which initiated EOP in 1969
(sB 1072),2 there were no avenues availéble-for low
income, disadvantaged.studénts.who did not meet the
regular admissions‘standards to be admitted_té a four
year institution, Not only were there no avenués
available for admiSSion, but the state colleges,.accord-

ing to Title 5, cannot develop a curriculum which includes

2"Implementation of Senate Bill 1072; Educational
Opportunity Programs in the California State Colleges®
(Los Angeles: The California State Colleges, November,
1969), p. 22, (Mimeographed,)
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the development and implementation of remedial courseé
to upgrade students' academic deficiencies, whether
those deficiencies be in reéding, ﬁriting. or comprehen~-
sion.3 The reasoning behind thié resolution is that
if a student scores a high Scholastic Aptitude Test
(SAT) score or American College Test (ACT) score or.
has é high school grade poinf avefage (GPA) of 3.20
or better on a scale of 1.0 to 4.0," that student would
not bé in need of remedial help, Although the legisla-~
tion did not change Title 5, it did allow for the develop-
ment of a program (EOP) to meet the'académic and
financial needs of students who do not qualify for
regular admissions. There is no doubt in this author's:
mind that the majority of these students would never
have succeeded in higher education if they had not had
" the supportive sefvices available through EOP.

The Harmer Bill (SB 1079), although-allowing
for the admission of EOP students, only alluded to the

development of suppoftive services but was not specific

3prustees of the California State University
and Colleges, "No Remedial Courses after September, 1966"
(Resolution adopted Septemver 3, 1964, Los Angeles:
California State University and Colleges Minutes), p. 857.

uSee Appendix E for this information.
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as to the implementation of such services¢5 Thereforé,
at California State College, Stanislaus a director was
hifed who interpreted the legislation and began to
implement a program, The Harmer Bill (SB 1072) reads
that programs should be developed which would recruif
low income disadvantaged students who were not succeed-
ing in high school but possessed the motivation, desire,
and ability to Suéceed in a four year institﬂtion of
higher education.6 This statement in itself was dif-
ficult to institute since high school counselors were.
not oriented, nor favorable, to seeking low income dls-
advantaged students to enter higher educatxon.?” As
Chapter II revealed, too many stereotypes have evolved
which show the disadvantaged student as lazy, trouble
. makers, unwilling'to learn, and whose parents are anti-
education.. Further, Chapter II revealed that bééides

the negative:attitude of counselors, there are financial,

5“Implementa‘tlon of Senate Bill 1072; Educational
Opportunlty Programs in the Califoinia State Colleges,"
op. eit., p. 28,

61vid,

7Harry H. L. Kitano and Dorothy L. Miller, "An
Assessment of Educational Opportunity Programs in California
Higher Education,* Coordinating Council for Higher Educa-
tion Revort 70-1 (San Francisco: scientific Analysis
Corporation, 1970), p. 13, ,
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academic, and racial barriers which hinder these students
from entering higher education.

The implementation of the EQP program at

California State College, Stanislaus, in particular,
has ghown that high school counselors® negative attitudes
and other barriers can be overcome, The recruitment
program which was implemented was done in such a manney
ags to not only use nontraditional methods of seeking
students, such as recruiting in'pool halls and juvenile
~hallg, but Yo begin to sensitize counselors as to the
methods of seeking EOP type students. Further, this
_study has shown that recruiting was only tﬁe first‘step
in developing an EOP program, and that without intensive
orientations, special tutoring, counseling, financial
ald, and institutional support, the program would have
failed, This total study has implied that without the
implementation and development of such programs és EQF,
the low income, disadvantaged, minority student would
be more grdssly underrepresented and would succeed in
far smaller numbers than has currently been showﬁ.

| In conclusion, when oné.considerS'thé fact that
these students were recruited from high schools where
they were not succeeding academically and put in a

traditional college setting and expected to compete’
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on the same pace ag regularly adhissible'students; one
begins to understand the importanée of such a program,
This study shows that the devélopﬁent of the EQP pro-
gram at California State College, Stanislaus was totally -
responsibvle for recruiting nontraditional students
into a traditiohal setting and helping them succeed

despite the odds,

IIT, RECOMMENDATIONS FOR THE
 EDUCATIONAL OPPORTUNITY PROGRAM
AT CALIFORNIA STATE COLIEGE, STANISIAUS

There has been a contlnual development of ﬁhe
concept of the Educational Opportunity Program (EOP)
at California State College, Stanlslaus wnich hag
‘enhanced the ability of more low income, disadvantaged
to enter and succeed in higher education, In 1971 an
Upward Bbund-program was instituted which deals with
serving the academic needs of low income, disadvantaged,
minority students while still in high school., Students
attend school and live on campus for six weeks each
summer, During the éix weeks summer.component, an
Intensive effort is made to upgrade the reading, writing,
and comprehepsive skills of each student, During the

academic year tutors and peer counselors are individually
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assighed to students to ensure their continued success
in high?school. Upon graduation from high'school these
students are admitted to the EOP program and given‘the
full array of supportive services for continued success
in éollege. | | | _

Durihg the academic year'l9?2 a federally funded
Student Special Services (33S) program was instituted,
This program,.although it had no_fﬁnds for re§ruitingr'
low income, disadvanfaged, minority students, did provide
funds for the eiact supportive services under EOP, |
Student Special Services, alfhough it was a duplication
of EOP in'the sense that it provided suppoytive services,-
additionally_funded and developed a tutorial and feading
skills center for both EOP and SSS students,

The overall .recommendation for contlnued success
 of the EOP program at Callfornla State College, Stanlslaus-
ig that the institution make a total commitment to the
program, This would be in terms of additional funds,
staff positions, more grant in aid to studenfs, and
special courses which would enhance the.continued growth

and success of the program,
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-

IV, RECOMMENDATIONS FOR FURTHER STUDY

~ Purther study of such a program as the Edﬁcational
Opportunity Program (EOP) is imperative. This study
should be expanded and further researched by the'Sﬁate
University and Colleges Chancéllor's 0ffice, This
study has been limited to a gample of-one ingtitution,
An expanded study should not enly take into account the
variables set forth in this dissertation dbut should
follow the graduated and nongraduated students for
twenty years after they leave college to meﬁsgre what
long range impact the EOP program has had within the'_
low income, disadvantaged, and minority community.
_Without further study;.these types of programs may be
evaluated unjustly., If this were to. occur and EQP
programs weré defuﬁded, é substéntial segment of the
American population would be denied access to higher

education,
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APPENDIX A
PARTICIPANT ELIGIBILITY

The Student Special Services programs of the
Division of Student Assistance are designed fo prepare
low income, academically disadvantaged students for
post—seéondary education and to supply the services
necegsary for them to successfully coﬁplete a program
of higher education., These are studehts_who. in most
cases, would not have considered enrollment, or have |
gained admission to and successfully pursued, an academic
-career beyond high school without the services-prbvided
by the Student Special Serxvices programs.A Economic and
cultural factors severely limit the options available;
to these students, while their potential is unlikely
to be accurately méasured by the traditional methods
. of gradeé and standardized tests., The young person
served by these prOgraﬁs is'the one for whom a college
education may become possible if he is given experiences
and instructions designed to build on fhe strengths
‘which he possesses,  The mandate of the Student Special
Sérvices programs in the Division of Student Assistance

is to provide such assistance,



Income Criteria

1, Eighty percent of the students served by a
Student Special Services project must meet

the following low income criteria,#

Number of Family

Members - Non Farm Farm

1  $2092 $1778
2 2619 2225
3 3113 . 2635
Iy 3970 | 3387
5 4684 B Loo2
6 5263 | ' | b9l
e 6186 5521
% | ##pdd $600 for **Add'$aoc for -
each additional = . each additional

member nember

A participant may also be considered eligible
: ﬁnder this section if he:
(a) lives in federally supported low income
| housing; _ |
(b) is part of a family where thefe is serious
mismanagement of income go that little, if
#Tow income criteria is based on the adjusted gross family

incomne,



any, of such income accrues to the
‘benefit of the student;

(c) ie from a family oﬁ a state or federally
funded welfare program, _

_2. Discretioh ig granted to the Project Director to

“admit up to twenty pércentrof the students |

in a project whose adjusted gross family

income from families whose income before

taxes is:

Number of Family

Members Non Farm ' . Farm

1 . - $2500° $1800

2 3500 2500

3 4200 3000

I 5200 3700

5 6200 | 5300

6 6900 | 4800

i 7600 5300
ket *#¥pdd $700 for x##4dd $500 for

= each additional ~ each additional
member member

In addition, such a student must meet one of the

following criteriay

A



(a) lives in a designated Model Cities neighbor-
hood

{b) has English as a second language;

(¢) is living in a family where the head of
household is employed in a low income,
dead-end jJjob; |

(d) is a migrant;

fe) is of a cultural heritage not reflected
sufficiently or accurately in the current
curriculum or system; |

(f) is living in an area of cuitural or

geographic isolation,

Disabled Students

Postsecondary Student Speclal Services programs
may also be pfovided for physically disabled students
whose physical limitations cause them to need épecially

designed instruction and related services,
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DEFINITION OF DOCUMENTS REQUIRED BY E.O.P.

Admission's Application

Fill out application immediately and send it to Admissions & Records
office with the fece waiver. If you qualify, the fee will be waived
by the Financial Aids Office. If not you will be required to send

a check or money order for $20.00 to Admissions. Mske all checks or
money orders payable to California State College, Stanislaus. This

application is the regular college application,

E.C.P. Application

Aside from the regular CSCS application, all students wishing to be
admitted under the E.O.P. program are required to complete a separate
form. This form gives us specific information. The E.0.P. fomm is
kept in your permanent file in the E.O0.P. office.

Transcripts and Transcript Release Form

Your transcripts are used to determine your eligibility of CSCS, and

the E.0.P, program. Go to your high school and college(s) you have
attended, and request that your tracscript be sent to Admissions &
Records office. {(Request both a work in progress and a final transcript
from the school you are attending.) One week later contact the school(s)
to verify that your transcript{s) have been sent to Admissions & Records.
If they did not send your transcripts pick up an official copy and send or
bring it to Admissions & Records Office. Please sign the enclosed transcript .
release forms. You are only required to sign your name on the tranqcr1pt
release forms, we will flll the rest out. : : ‘

Biograghx

‘Write a summary of what your life and goals are and include why you have

chosen the E.0.P. Program at CSCS and how you feel the program can assist -’
you in your goals.  Also indicate any social political involement that you'
feel our office should take into consideration. Use additional paper if
necessary. The Autobiography is read by the staff, and is used to help. in
the selection process, :

Two Counselor Recommendation Forms

Have any two authorized professionals i.e. High School Counselor,
Probation Officer, Social Worker, Teacher or any High School or J.C.

Staff Member fill out the forms. You may ask people you feel can
determine your college potential f£ill in the counselor. recommendation form
stating why they feel you can succeed in college. These recommendations
are used by the staff in our evalution process. '

Student Questionnaire

Answer all questions to the best of your knowledge, and as honestly as
possible., This form will be used to help our staff determine whether
you are a good prospect for E.0.P. at CSCS.

(OVER)

S.P. 10-72
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Data Release Form

This document is required to inform the E.0.P. office of your
ethnic background, and to allow both E.O.P. and Registrar Office
to retain and review your records. Both offices follow strict’
confidential procedures in relation to any of your documents,
The data release forms are used by our staff to galn official
transcripts for use in our evaluation process.

FINANCIAL AID FORMS

Follow instructions contained in Financial Aid Forms.

Fee Waiver Request

Have appropriate High School Counselor, Probation Officer, Social
Worker, Teacher or J.C. Staff member fill ocut and sign form.

,



_ EDUCATIONAL OI'PORTUNITY FRivikam
. California Stute Collese, Stanislaus
8OO Monte Viata Avenuo
Turlock, Californla 95380, ©34-9101 Ext. 208

EOP APPLICATION FORM

DATE
NAME: Ssi#
ADDRESS. . PHONE £
Street City zip arca codc
DATE OF BIRTH MARITIAL STATUS _ MAIDEN NAME
RAME OF HIGH SCHOOL YEAR GRADUATING
ENTERING ©SCS AS _ FR SOPH JR SR
PARENTS NAME: ADDRESS
' Street City zip

NUMBER OF DEPENDENT CHILDREN ESTIMATED YEARLY FAMILY INGOME
NO

WILL YOU NEED FINANCIAL AID? YES

R etk e e ko S A ek et g A Ak ko sk R Tk A e ok kAR R Ak gk A AR R A AR

FOR JUNIOR COLLEGE STUDENTS. ONLY

NAME OF J.C UNITS COMPLETED UNITS IN PROGRESS

**‘k'****t**_*****ﬂ**ﬂ*****ﬂ*****ﬂm****ﬂ*************m*ﬂ***ﬂ*i'*******ﬂ**t dr ek ok

FOR VETERANS ONLY

WHEN DISCHARGED DO YOU QUALIFY FOR G.I. BILL?

****tt********i*********************************t**t*f*****t*****i********t*i*****t*******

_ RESIDENT STATEMENT

1. Parents of minor students must be residents of California.

2. Students over 21 years of age and self-supporting must heve
established California Residency in order to qualify as an

EOP student.
I, THE UNDERSIGNED, STATE THAT I AM A RESIDENT OF CALIFORNIA
* SIGNATURE

DATE

s.P. 10-73




EDUCATIONAL OPPORTUNITY PRCGRAM

California State College, Stanislaus

DATA/RELEASE DOCUMENT

Ethnic information is requested by the United States Department
of Health, Education and Welfare to assure equal opportunity to all
students in compliance with the 1964 Civil Rights Act, Title VI.
Please Check One, ,

American Indian Asian American
Black ‘ ‘ Chicano
Caucasian _ ' Other

'k***‘k**‘#*********ﬁk******-k*‘k******‘k****‘k*******************************

" TO:  EDUCATIONAL OPPORTUNITY PROGRAM

FROM: - 3 N Mg
Last - First : Middleﬂl &

Social Security Number - - -

Signature of Applicant

As - a student or alumnus of CSCS, I authorize you to release any
information or copies of my records to the Educational Opportunity
Program for their use in connection with their authorized duties.

R A e R et A A L A W N S S R R R A A e ANy W S —

TO: Registrar, CSCS
' _ _ Mr.
FROM: Mrs.,
Last o First Middle Miss

Sotial Security Number - -

Signature of Applicant

As a student or alumnus of GSCS, I authorize you to release any
information or copies of my records to the Educational Opportunity
Program for their use in connection with their authorized duties.



AUTOBIOGRAPHY TIPS

1st Paragraph ---Should intreduce yourselt, for example; I am

the oldest, youngest, or somewhere in-between so many brothers and
sisters. Also tell something about your parent's finances, ideas of
you getting an education and your home life.

2nd Patagraph--- Should tell something about your community, why you
feel a college education will help you and your community. Also
state if you want to do somethlng for your family after you finish
college.

3rd Paragraph--- Should mention your interest in college, your

field of interest, such as Music, Foreign Language, Math or any other
specific department. You can mention a persen who has influenced you-.
with getting s colliege education or mention someone who did'nt in-
fluence your education.

4th Paragraph--- Should say something about your grades, high, so-so,
or low, and reascn for low grades if any. Also why you feel that
college will improve your study habits (possitly dorm life away

from small brothers and sisters who might have prevented quiet hours
for studying.)

5th Paragraph~-- Should include information about your counselors and
teachers in regard to your education. For examply, did they help

you gelect the right classes or did they mis-inform you on the correct
requirements for the field you are interested in. Did teachers or
anyone in the education field show discrimination toward you that

has affected your grades or desire to complete your education.

6th Paragraph--- Should include how many of your friends have dropped
from school and why. Also your identity with your community and your
desire to return to improve it, or deisre to travel, or whatever you’
plan on doing when you complete your education.

sP 1-74



PERSONAL AUTORTOCGRAPHY

3 s 4
Please include your background, family life, -and why you want to attend .11
| - 7 college.

NAME:




- '.‘,_4.,. sy T — e & 10 il s AT Pt et el S A T Y e iR

STUDENT QJESTIONNAIRE

In order to help determine your eligibility as an Educational Opportunity
Program Student, please answer all of the following questions with a short

gstatement. o

1. What do you think EOP is, and what do you think EOP can do for you?

2. How do your parents feel about your applying for EOP and for college?

S.P. 10-72- : _ {OVER)



College takes four years to complete-uthie.may involve your going

through gome changes in basic life styles-~what is your reaction
to the following:

Ba

How do you feel about living with students you have not
previously known?

b. Having to live off a planned budget?

c. Having to do approximately 30-40 hours of homework per week?

d, Working with student and faculty tutore who will work with
you on your school assignments

QUESTIONS AND COMMENTS:



CALIFORNIA STATE COLLEGE, STANISLAUS

800 Monte Vista Avenue, Tuilock, California 95380

Telephone 209 634-9101

Educational Opportunityf
Student Special Service Program
800 Monte Vista Avenue
Turlock, California 95380

NOMINATION

Under current law it is necessary for every candidate requesting
EOP /8585 congideration be nominated by a secondary Counselor, or
person working for a state agency or non profit organization.

. 3

FROM: (Name)

(Title) Phone

Mominaticn

High School nominates

to be considered as a candidate
for enrollment in the Californias State College, Stanislaus Educational

Opportunity/Student Special Service Program.

‘J Thank you,

.; Director, ECP

THE CALIFORNIA STATE UNIVERSITY AND COLLEGES



Educational Opportunity/
Student Special Service Program
800 Monte Vista Avenue
Turlock, California 95380

Recommendation

Dear Sir: ‘ )

We are requesting your assistance in completing recommendation forms
for .

Your candid and unbiased opinions will be appreciated. It is impor-
tant that you reflect upon the students ability, motivation, and
skills in relation to his adaptability to a college enviornment.
Without these recommendations it.is impossible to evaluate this
student in terms of his/her qualifications to enter EOP/SSS at CSCS.

When you have completed -this recommendation and nomination form,
please mail it directly to our office. Your assistance is greatly

appreciated.

Recommendation of Application

Since test scores and high school grades are poor indicators as to a
gstudent's initiative and potential to attend college, will you please
take into consideration the following points:

1. What factors would improve this student's motivation to succeed
in college? '

2. In which of these areas do you feel this student will need special
assistance. Please explain why i.e. such as test scores or course
grades. . .

English, Math, Science, Bilingual, Study habits/time managment,
Counseling/emotional stability.

2



Po you have any personal bias about this student either pro ox con?

Taking cverything that you know about this student into consideration,
what is hiuy/her potential and probability for academic success?

What financial help would you recommend for this student?

How 10ﬁg and in what capacity have you known this student?

How receptive do you think this student is to criticism or comments
about hia/licr performance?

Rate this atudents overall ability to succeed in college from (1) low
to (10) high and give reasons. Circle one.

12345678910

o

Commente:



CALIFORNIA STATE COLLEGE, STANISLAUS

800 Monte Vista Avenue, Turlock, Califemia 99380 .

Name Date

Address

The forms indicated below are necessary before vie can process your
request for financial assistance.

Parents' Confidential Statement (PCS)
Complete and mail to the address in Berkeley shown on the
form with the necessary fee.
Complete and return to the Financial Aid Office with no fee4

Student's Financial Statement (SFS)

Complete and return to the Financial Aid Off1ce with no fee
Financial Aid Application ) |
Complete ‘and return to the Financial Aid Office.

_ Affidavit of Mon-S pport - '
_Complete both sides of the affidavit and return to the Financial
Aid Orfice. -
Complete Part B and return to the Financial Aid Office.

____ Financial Aid Transcript
Complete Part A and send to the post~high schoo? educat1ona]
institution you previously attended. If you have attended more
than one institution, contact our office for additional forms.

Welfare verification '
Complete Part A-and return to this off1ce Be sure to list ‘the
- address or the county you are receiving benef1ts from

-Social Secur1ty verification

Compiete Side A, including the address of your d:str1ct office.
Complete items A and B on Side B and return the form to the
Financial Aid Office.

1973 Income Tax Return (IRS Form 1040) o
Parents'
Students'
If you or your parents did not file a tax return send us a written
* yerification and show your total income for 1973.

Phote copy of your alien registration card.

~ Basic Educational Opportunity Grant {BEDG) .
Complete and mail to the address shown on the form.

-

ACT NOW - COMPLETE YOUR FILE TODAY
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CALIFORNIA STATE COLLEGE, STANISLAUS

R0 Monte Vita Avenne, Turlock, Calfernn ovadg

Telcphone 209 634-4100
Srudent Services Office
Financial Aid

Dear Student:

Current guidelines require that every student who applies
for financial aid for the 1974-75 academic year must -submit a
copy of his/her 1973 Federal Income Tax Return Form 1040. 1In
addition, financial aid applicants who have been determined to
be dependent upon their parents or guardians for support nust
?ubmit-a copy of the parent or guardian's IRS Form 1040 for
973.

: If a copy of the necessary form is not available, a request
% for a copy should be sent directly to the Internal Revenue
Service. If a tax return was not filed, a written, signed state-
ment must be submitted in lieu of the IRS Form 1040. That state-
ment should include the gross income earned and the reason a tax
return was not filed.

A student's application for financial aid cannot be processed
' until the student has a completed file. Furthermore, no file is
considered complete until the documents described above have been
received by this office.

If you have any questions regarding this matter, please do
not hesitate to contact our office.

Sincerely, é
: ,'/(" ./’ = :
N o

J an R. Morris
ssociate Director
Financial Aid

JRM:DG: sk

THE CALIFORNIA STATE UNIVERSITY AND COLLEGES




Parents’ COnﬁdenﬁ&l Statement Booklet
Academic Year 1975-76

Inside this booklet, you will find a Parents’ Confidential Statement (PCS). It is to be fitled out
by you, the parents or guardian of @ student who is requesting financial aid for the academic
-year 1975-76. If more than one student in your family is requesting financial aid, you should
-W.bmft a wpamte PCS to the College Scholarship Service (CSS) for eack. This bookiet alsy
v W CSS Cade List, to be tused by you in listing the post-high-school institutions and
©* scholarship programs to receive the PCS
" Suppl_g:mt A, to be completed only if you own all or part of o business

' ® Supplement B, to be completed only if you are a farm or ranch owner. operator, or

- In addition, you will find general information, instructions for completing the PCS, an
authorization form that allows the CSS to obtain a copy of your 1974 U.8. Individual Income
Tax Return, a sample filled-in PCS, and work sheets.

' Mail your completed PCS and, if applicable, a Supplement to the appropriate office of the
CSS, shown on the front of the PCS, ot least one month before the earliest financial aid
deadline required by the institutions and programs you list to receive the PCS. Do not submit
this PCS after December 1, 1975.

General Information

College Scholarship Service. The CSS, an activity of the College
Entrance Examination Board, reviews the PCS and sends a copy
and an analysis to the institutions and programs listed. The in-
formation you provide on the PCS ik confidential and is sent only
to the recipients you specifically list. o
The CSS does not award financial aid; rather, it evaluates the
financial ability of a family to contribute to the coats of the
student’s post-high-school edication. The decision to award fi-
nancial aid rests with the individual institutions and programs,
some of which may also request completion of a separate financial
aid application. s cpE e A
Completeness of the PCS. In the interest of equity and fairness, it
is important that you provide accurate and complete information
on the PCS. Failure to do so may jeopardize the student’s request
for financial aid. The CSS may use the suthorization form you fill
out to obtain a copy of your 1974 U.S. Individual Income Tax
Return in order to verify the information reported. Any PCS re-
ceived without signatures will be returned to you.:. -~ .
Some institutions and programs may also request that you
a copy of your income tax return directly to them. Do not send any
income tax returns to the €88, ... -0 S
Special Family Circumstances. If you, the parents, are separated
or divorced, the PCS should be completed by the parent (and
present spouse, if any) who has custody of the student. If someone
other than the parent(s) completes the PCS, he should indicate
his relationship to the student and specify whose financial infor-
mation is being reported. - . . S e

If other special family circumstances exigl, consult anch in-
stitution and program you list for any specific instructions.
Fee. Enclose with your PCS $4 for the first institution or program
vou list and 32.25 for each additional one. Plesse make your
check or money order payable to C88. Do net send cush. Any
PCS received without the proper fee will be reterned to you.,
Changes in Family Circumstances. I family circumstonces
change after your PCS has been submitted, write the CSS office to
which you sent the PCS. Do not submit another PCS. Indicate the
PCS itern number to be re»;ie;i. deacribe ﬁgeﬁangm, and, &;ﬁ
plicable, provide the new ar amount. C 3 -
municating changes must be signed by you. not by the am&mi
The CS8 will forward all m%evanlt;g;fmmmim o the institutions
and programs that receive your 3

In correspondence with the C8S and on any separate shmw of
ith the PCS, be e?re W m::}da thg
following student infermation: full name, date of birth, social secs-
rity number, permanent mailing address, and the Cﬁs code
numbers of institutions to receive the PCS. e ;.
Additional Copies of the PCS. The CS8 will send you an A koowi-
ot ety t‘:{ PCS has been received. This Acknowledge:

edgement that yo : _
ment includes an Additional College Request (ACR; form for yont
to submit if you wimmﬁmepcsmmmmmg
prograims not originally listed. The ACR form can be used OSI.-__ :
until September 1, 1975; do not submit ancther PCS before this -
date. Between September 1, 1975, and December 1, 1975, you
must submit a new PCS.

| COPYRIGHT £ 1972, 1974 BY THE COLLEUE FXTRANCE EXAMINATION BOARD. ALL RIGHTS RESERVED




ITEM 1A: Enter all the requested stident foformation, s
include the sudent’s sex, date of birth, and social sec
TEM 2. Enter the names aud sddreswes of all institutions and Ams
reuwive the POS. Then wse the 85 Cody List provie
numbors for thene institutions and soter the nomber.
codde: number boxes. Cheek your code number ents
ineorreet code number, thi PCS will be sent (o the wron
s of an ingtitotion or program yoo list en the PUS doss
Cuede List, be eertain so onter its tomplete name and address, bu
ooder ssuraber box blask, Do not wse any codes other th :
Code Last i i TR

TEM SA: Enter the number of dependent children from
the sxemptions section of your 1974 118, income tax:

Form 1040A. Do not leave Mank, ity
ITEM $8: Enter the number of all children whether
exemptions o tax purposes. Be vértain to include the st
blank and de not enter pero, e
TEM .’:I? « Enter the rumber of other dependents from th #ppmm’a
the exemptions section of your 1974 U8, income tax retumn. Fory

Form 1040A. Do not leave blank Indicate in 31} your re to the
ather dependents and the dolizr amount of support you provide antiually. Do

nnt inelude yourseif or your spouse.

ITEM 7| Enter total annual amounts enly. Whenever mmdm&na)

et for 1974 are lvwer by 81,000 or more than those given for 1973, explain
2T Alge, if the amounts entered for 1975 are lowir by $1,000 or more than
those given fr 1973, explstn in {:ﬂ} ; TR R
FEM L Por 1973, enter amount for each working parent from line 9 of your
U8, incume tax retarn. Form 1040 or Form 1040A. For 1974, enter amount for
each wirking purent frue the "wages, salariss. tips, aiud ﬂihrmmm
ferdatmn” line of yoer 1974 return B PR

TEM \5:9 : Erter any interest exrned from the mvingis_" 1S Yo
19, and any dividends enrned from the investments Yot Féport in !

FER G Erer your share of net grofis. from Supplement A, lino 7 for 1973

B, i 10 for 1974, 1974, 2 1975 testimated).

1874, and 1975 estimated:. ar your share of pet furm Brofit from Supplement.

ITEm “”x} + Emver all taxnbde intome not previguely mpoﬂe& lnciude mnmm-
PrOpesiy inoomme, appreciation or capital gaing, Ppetitions,: ammitiem iﬁdﬁ
ments, alimony recedved . and sstate ur trust incarme, ' A i
TEM f_fg_j‘: Fur 1973, enter amoont from Past 1L fine il'l_:nfyou'r U:-S, ifiéon':a
tax redurn, Form 1080 For 1974, enter ssmount frémﬁ;e‘*empig' 'ml e Babne:
expense” Ine of vour 1974 reture i FiL Gwn mmﬂmﬁﬂmg .Mmam
miude tax-deductible business expenses on that real estate oL gsinle,
M L Be curtein o bllow the instructions given sbove for7,

TEMS (54, (8, and {1G : Boter the total annual amougt of bonre
received Tor all membere of the family exvept those received ra:: heinjmam:l
purposes by eithwr the student or other members of the fgmi},;::e
tenourst of montbly educstional benofits tb be rescived by the Sllid‘.em i;i;h_e

: * THEM 21: If you own all or part of a business or farm. enter the regu
from morn than one e, Remize and give dollar wounts i\;;_@L If actuel
wmnumenty for 1874 are not meaitoble, Five vour best ammulft}seamm =

g to the following instructions. This will
%, refer to vour most recent income tax

7 dépay“ablétothe 88, with your completed forms.

ITEM :'-:“Eﬂferall nontaxable income not previcusly reported. Include un-

¥inent compensation, child support received. military subsistence and
3 s allowances, allotments, gifts, inheritances, bequests, aid from friends
dnd ‘relatives, and other nontaxable income such as free housing, food. and

" R
_- include such emergency or unusual expenses as pavments for
v, child support, natural disasters not covered by insuranee. termile
comtrol, unreimbursed tuition for parents’ education, nursing home care, fun-
mkﬂlm unreimbursed job-related moving expenses. and water. street
d sewer assessments (installation only). Do ror include any other ivpey of

i : 8 For 1973, enter amount from Line 18 of your U5, income tax return.
mel!)&ﬂ,orlme 19 of Form 1040A. For 1974, enter amount from the “incame
tux” 1w of your 1974 return. Enter a zero (0) when no tax was paid. Do not entes
state, focal, real estate, or self-employment taxes, or total taxable income

TYEM 16: Enter your state income tax paid for 1973 and 1974, Enter a zem #°

“ when no tax was paid. Do not enter federal, locai. real estate, or wif

employment taxes, or total taxable income.

HEMS 37 and {T8): If hore or other real estate is part of a husiness ot {"’"‘;
enter a zero (0) and include value on PCS Supplement A or B If acher read
eatate is hmme—pmducing. include the total income reccived in 70

estod

information for 1874 from PCS Supplement A. lines 10, 12, and 14, or I8

... Bupplement B, lines 12, 14, and 16.

i @ : Do not include any expenses for 1974 already entered n 13 apd I‘;
Include such debt outstanding from 1973 or before as past medical and deutajx
expenses; remaining business indebtedness if business dissalved, funers:
expences; legal fees; educational indebtedness for parents’ education, unrt’.mj'
bursed job-related moving expenses: natural disasters not covered by ‘ﬂf“"
unce; personal loans for down payment of property or investments entert ‘;
V7. 18, 20, or 21; liens; and living expenses if business failure, pw;?ngﬁ-ﬁ
illness, and unemployment have depleted assets and forced indebtedness
not include any other type of debt outstanding.

mmand 68 : Explain in 3‘ any restrictions on the
student’s assets. Also, explain any entry made 1n 268, Do not in€ o
value of student’s life insurance policies. stamp or coin collections. OF Perse
Praperty.

WEM 27A: Enter only the student’s monthly educational paym

ceived as social security benefits, Do not include these studen
1A,

TTEM 278: Enter only the student’s monthly educational payme
ceived as Veterans Educational Assi,s!.ance'-(ii Bill benefits. Do e
these student’s benefits in 118,
fTem 70 : Enter all of the student's other monthly educational Manpowe’
be received from Railroad Retirement, Vocational-Rehabilitation, MW
Development, War Orphans, and other similar types of assistanc® p;?r;f aw
Dun_otinclude any grants, scholarships, loans, or employment the s y asoi
receive from institutions and scholarship programs Do not include 5% ©
ange from parents or the student’s spouse. Ttemize and give dollar sm

31). Do not include any of these student's benefits in 11€ or 118

use of the
jude the

ents to be 17
s benefizs 17

nts to be ™
pelude

pavment® 1




To the Parents or Guardian

nts or guardian whose financial situation is being re :

e it ported on the PCS, must complete thi
or check t.h.e‘ l_b_elow befo::e mailing the PCS to the CSS. If you are required to t‘i!;:a 19"}“:

certain to pm"'d? “requested information and to sign and date the authorization. If vou are net
file 2 1974 return, Jeave the authorization blank and check here ) »1

Do not detach the authorization from this page.

PARENTS AUTHORIZATION
in a copy of 1974 U.8S. Individual Income Tax Return

for C8S to

: PAYERS AS SHOWN OR TG BE SHOWN ON RETURN: SOCIAL SECURITY O EMPLOYER ;
7 T_ SOCIA Y On e € FOHE 1R85 USE ONLY
Mail photocopies to:
INTERNAL REVENLIE OFFICE WHERE College Scholarship Service
RETURN WAS OR WILL BE FILED: Box 176
Princeton, NJ 08540

DATE

PO Madting Instractions

Mail this Parents’ Confidential Statement and, if
applicable, a Supplement o the appropriate Col-
lege Scholarship Service address Hsted belew, 1f
you live within the light gray area of the map, send
your PCS to the CS8 office in Prineotan; in the
black area, to the office in Evanston: in the greon
area, to the office in Berkeley.

Hefore Mailing

Before you mail the completed PCS and a Supple-
ment, if applicable, be certain you have:

» entered the S8 cede numbers on all documents
submitted

s signed and dated the forms, inchuding the above
authorization

@ folded the form so that the parents finarcial
information is facing out

# enclosed the correct fee

Any PCS received without the correct fee or with-
out signatures will be returned th yoil




Check the box next 10 the number of instiue
'MPURT ANT ltam 2 below and enclose the tee mdicatpn R Wiy

1[0ss00 3[0ses0 57 s1300
2l sezs 4[] $075 6] 1525

BEaEENEE

Academic Ym 197576

Fag mervotions carshuly bolare completing thes form,
fhn nor seed 1o 055 sfter Dersmber 1, 1975

[ 1A 2[0F F o 1 oAy | vin |
STuENT T SEX DATE OF BIRTH SOCIAL SECURTY o neer
AFPECART T AN ————

o] A ls student marriad? L. s NI Yes
it is student @ U.5. citizen? . ... . ..., NO D] YvER

BTUDENTS s
PERMANENT NUMBEN ARG STREEY

if no, what is student’s visa status?,

MAL G
ADIRESS

2 E} SECOND 30eR0 4[] FOURTH OR ”FTH 5 T Gaap

: ol fyndergraduste!
; LEGAL GUARDIAN (other than parents) It other unusuai faml :
T STEREATHER B 51 vmszvmm 7 D STUDENT HAS _ amily cir
1€ PARENTS Y[ eammer 3 [ STE cmatm o m’mmmmm stances exist, explain in :

Chack ® dwing: 2 [ MOTHER 4[] STEPMOTHER

‘ tnstity . be sent. Do not leave name and add
R of ﬂw pmgram 10y ‘wh copies of the PCS are to v
? in:; m:::mmmﬂr:mm‘ﬁ?; t::dc%is Cmel.m prwm'?ded. ¥ anv mshtuﬂnn or program you anter :s not listed, leave the CSS code number box blank.

STATE o N CNAME cry STA!? o8 Cood

AN oy

Mother, Stepmoth:

Father, Stepfather, or Guardian

A s
WORE ADDREGH
BELUTATIEN e TiIiE
FRUPLOYEL Y = }mm R I guw:lx:v" "
§ Did or will you file a joint U.S. individual Income Tax Retutn — — 1 19737 Yos [3 no $ for 1974} Yes [ No |
SA How many dependant 58 How many chilidren (listati St Howmarw children entered in | “§0) How many other dependents did or will you claim as
children did o7 wili by name in 30} including the . - 5B wil! be.attending a college: U.S. income tax exemptions (Do not include anyone
you claim as U.S income student, will be dependent on you o post-high-schoot instituth‘n emred in 3A, 38, 5A, 58, 5C, or 30. Explain entries
tax examptions {Do not for support (Do not lesve blank) | (Do notioava blank). ‘of one or more in 3). Do not leave blank.)  for 19747
teave blank.} : S o
for 19747 for 19752 -7 during 3915?8? Fit for 19757
§ Do you own all or part of a business, or are you a farm of ranch owner, opermor. offﬂﬂﬂ tena' ? P NO D 1 YES l
P F YES, COMPLETE SUPPLEMENT A OR B BEFORE GOING ON TO 7. T i
Parents’ Annual Income and Expenses : P&ron ts' Assetls an Inde :
ENTEE SR AMOUBTET & S0HEE ONLY . : T A 'mrm WRFORMATIIN i BOXES ONLY TOTAL S ss;ﬂﬂ;s»\i‘l;
(7 TAXABLE INCOME BEFDRE DEDUCTIONS wmnn | oo | swamws | WSURANEE | e e
N . : ST HOME QWNED OR BEING PURCHASED
A Wages safaries, ts sed ather campensation ; . i Do not inciude amounts entered on Supplemant A of B,
Fathas, stupiather, o mads guardass 3 i
YEAR PURCHASE .
. PURCHASED: 19 PRICE:S... |5 §
atthier stupmather, o femals guardme $ LR ]
- » - DTHER REAL ESTATE {Describe m (37 2
B Graatendn o wterest noome (S instronnine | 3 $ [ @ MMqueanunmeemonsal $ 3
T N oot from teciness ot farm . § $ $

19 CasM SAVINGS, AND CHECKING ACCOUNYS ... .. .. .. ;
‘ ; i @ OTHER INVESTMENTS (prasert market vaiua)
n

2 ﬂwsmﬁmmkmmmm
L R S,

itemize aod give dollar amounts in /31 DE
BUSINESS DR FARM I DWNED (Complate A, B, and T bilow |
A Tatal assets for 1974 from Supplement A, ine 10_ or Supplement B, bre 17

B As67R B I end 3D : . H H ]

LB/ EAMPLOVEE BUSINESS EXPEMSE
fremoe med gree gollar amounts i | fs*
53 ast schesy sapamses entered o Siipement A B4 §

8. Total indettadnass for 1974 tiom Supplement A kne 12, or Supplement B, fine 14

-
-

W Suberact § fom & o cenh s Ui L Percen of ownership for 1974 fom Supplement A line 16, or Suppisment B, tine 16

(¥ NONTAYASLE INCOME (See mstrochioss |
T A Soci Secunly dacefm
{Regort student’t sdumatonat bevells enyy wm 7IA) |3

8 Vetwrams honefoy

-

®

 DEBT OUTSTANDING {Sea instnucsons, turiae, state pruepose, and gve dotar smounts n 1) |

L]
(Rapae putient's etacetone! horefiny ooty w F185 {8 b s Amoust of 22 to be paid durng 1975 .. .. .. .
£ Walarr benefits -~
Bepen stwlents sheatons! bunefts iy m 7S 1% 5 N 23 ANNUAL RENT OR MORTGAGE PAYMENTS DN FAMILY RESIDENCE (1 noce explan ni3)
o Damgw e ] W‘W!mmm
ot 8 {1 . M s M FACE VALUE OF PARENTS' LIFE INSURANCE POLICIES
12 TOTA MCOME (Ade 10 1A 110 MC ead 110) . {3 s H VOTAL CAR INDEBTEDNESS (List make and yoar of o e G
33 MEDICAL AND DENTAL EXPENSES NOT COVERED BY
ST INSURANCE PLUS MEDICAL INSURANCE PREASIUMS 1 Student Applicant’s .
emize wne gies dofiae amounts w (31) § s 4
Sk s s % aE'éf’
ASSEYS {as of July 1 LY muen"ﬂm
$E)  EMERGENCY EXPENSES fSee matructuns. samize, and " e Ll B ”?f.i’.fl seceived between JU
Per dofier amoams o o) $ s and Junae 38, ISTEJ !
A SAVINGS (Do nat
15 LS RCOME TAX PAD | ; Bclvde e ONTH-
O 2t moiude fw ::f}agiﬁ e e H H 1975 summer earnings.) |3 A Socut Security paymeoss PER
et PER HOHTH
T STATE ICOME TAX PAD (Ses stossns . B Nepuuu ST OLL .
not include a0y tex overpaid ) N s s OTHER 1%
® Shactinces, sod sl $ (thor paymeas PER




bl CS8S8 CODE LIST
To assist in completing item 2 of the PCS.

‘not the institutions and programs listed below If the name of an institution or program vou list on the PCS
gethe PCS. State scholarship programs are listed first. Institu-  does not appear in the Code List, be certain to enter its complete
listed slphabetically within each state. A dash (—)to  name and address, but leave the CSS code number box blank. Do
ft-of an institution indicates that it is a campus or branch not use any codes other than those listed here.
1arger college or university system. ...

4009 4848 Univessity of Radiands 5718 4537 Predmont
4596 4369 —Johnskon 5159 Bauch Comenunity College 543 Piadmont Schv of Morving
402} 849 Uniwersityof San College frecd
017 S850 Unieesity of San Franciscs 5190 Ricktle Aerorauticat 5605 Criinge
276 4851 Universityof Sents Clrn 5616 Shorks College
094 4852 University of Souther Caiitomia 5215 Fiorichs Agricuitorst sxd Mectunical 5619 South Geurgit
£03] 4950 Westmont College 5625 Tochica Tatibfe
4049 4958 West Vasley Coege 5229 Uriversity 528 Spuen Longe
4034 Califoniain g m i Nunclegy g;% 1 %
BN (it COLORADD 2% Fiiie e o mm Frd Rt b ol
:&g ~Lhico 4001 Adgmrs State Coliege 5217 Fiorids Memoria! 5895 Lodlege
4098 4072 Colorads Coliege §218 Floride Southem Colinge 5300 Wit Totiage
4312 —Femmo 4073 Coletade Sthedl of Mines 5219 Fiorice State Undesity {Talehmasne) S09G Young Hamis Coilege
4011 i c"’;;,."’“m““"* 5171 mm RAWAR -
4389 Pt mwﬁaﬁﬂh. T AT DY o :fmg mﬁmwm
4707 pri- e D01 Lo i Comvmony Laiogs & H‘”‘%
- 4671 - 4‘2! mdmn? - 5437 Mwywourt Colinge o Firide 2410 Lowwand Commcrdty Cotlege
Mickign SchalsiipOuet | 4099 _San Burwrcitn 4842 University of Danver Ducde Commusnity Cofioge: Ovkvarety of Moweii
A 4502 —SnDugs - - 4074 Wmm £457 —Domtriown il
:g; —MF‘:m 4945 Westerr: State College of Colorado g}g —North 4967 - Henciul
05 o Lo O P CONMECTICUT Bt BAND
:;123 —Stisias N Coliege 5531 Paim Baach Jurky College 4015 Boke Stmte College
047 Aot Perviacola S Cofiege
£ Nepilresn | S EmoEgeee | SN 2 St
4053 T Saint Johns Hiver Junioe Coblege
4058 Chwomont Wen's ﬁ i Cormactiout State College 5638 Gairt Leo o - Coltege
PR o foed 3431 Goweter Hartked Clgi: | ARG e ot A3 Lty o8 b Thkoscow)
43108 Cokgnbis Idh % Hatlod ‘;’ﬂ’dm % ﬁfﬂ m m
4943 Contra Conta College 158 Dot St R e s m% 102 Augustaria Cilege
Py mnﬂim DY Cotioge 5630 Setson 1052 Buat
4279 Don Bows Techwicet insitole 27 mmmmm 570t Tafistwsse ity Coriege e
4311 Fooso City Coltegs S Fiie 5797 Tamgs Tacheion i0%0
4327 Glamdule Colinge = 3812 Uinkesity of Foride (Gunesvite) 10g2 WMMW
4375 Golden Gate Nohwgen Cormmunity Coliege 5815 (e o Chicagp Usiharsity
1321 Hamayiouid g Uity f S Ferce 1130 Cotege o SceFanc
pi o] m-nw 3678 ;"M 519 Urearsyl Ha
4357 imuwmculaie Haert Colinge Juriar Cobings : Ficrida Gomcontia Crbege
4381 L2 Veren Collage A mmmm 5869 Valeocia Coliege 535? ook Ooundy Schoti of Woning
Lotmw Linde Usiwersity. Sacred 1199 Estem finces Urserstty
80 LaSam 3780 St P Hospie Schootof BEDRGHA 7 g
4062 —Loma i 500} Abranam Batdein Agcumtus 1206 fuweka
) u-wom 3754 m‘ﬁm 3245 Gam Oty
: % - Mggw 3798 Sewt iery's Schoot of gsg; smm ;248 Goerge Wiiars Cxiege
by eece m«» A $792 Soth ot oty Coiegs | 5004 At St Colge 1707 ks Colege
158 4423 Merko Colage. - Trinky otee 5012 Amstrong State 1317 it Coege
= 4502 Merritt Cullage Turwis Community Cotge: 014 Atiwne College 1318 Mines institce of Tachveiogy
;1302 Unwersity 4485 ikt Coliege 3914 Uniersityof Srdgepon T Asiacta College of Whedkical and 1330 Rinoks State Lisrsity
1733 Sgring Hill Colleg 4486 mum 3915 Unhenityof Connection Destal : W
1739 St Coliege 4507 Monteeny Studhes University of 5315 Afanta University §346 Joliet Juner
B i Moumt Sord Marys Colege: 363 Uity o o Hoen B e i851 Jon Oolege
738 Tray State Unesily . M9 -_mhm. 5 3350 Western Connecticut State Colloge X066 1910 Wannedy-King Collage
W13 Taskeges Wstituly & Northicp of Tacteokgy Yabe Unhersity | 5068 Beewion- om ég;é &gw
. 4614 Mﬁﬂm- SELAWARE 5110 Ciark Coliege 1404 mm'
4516 PucficCoinge ST B s Cyton hucws Cobbege i Creistion ifinge
4504 Paders Gy Coblgn H M”E?" . 5167 Daion Junier 412 Loy Unwersty oy ot Choag
—ionAngeies 1 iy siet Lt Y Mackhorery g
615 Pow o 5811 Unharssy of Deiamre 5164 Emsrwruel Cooge S0 Mot el
4505 m&'-'ﬁ-. 5187 £mory o
4607 Pomons Collage. m{;} i_‘:!ﬁm” i Naraire Cotiege
1670 Shcwmerto Ry 0 s247 m Skl Narorsl Cosge of Education:
e .. : -
244 ss:rmm 528 %m,’m i7es mwdmm
4652 uuﬂ.um ﬁ Fadesad City Colage 2 '{ Sae 1556 Morth Park Coliege
“sasa o or-ve- S 244 Gergeiomn ‘ % mmg’ 1553 Wertn Bancis Uity
498 T 5297 Mowmed Urimesity 5253 Merarint Momiae Schook of 188 wmm
4786 mm : 562 Shopw Coege s _ .-
‘g ."' 5007 Washengton of Law u% 1596 (isvt Mammreset St
Uninersity 216 % Cacthr Scheg 5187 Lonw (F 3 %559 s
T 2 St =
sty o Calforsite. FLOMEA 5406 Naticsl Cotiogeof iﬁ?‘f Prarin St
4533 —Sledwley Warces University:
pr7 R on i) m% 5025 —Harea g
4059 —~lvine 5061 Buthune-Cockmen 5608 —~Macon 1278 Roch
AR37 A-ng- % Siscayce Colige gﬁ —Soutturn School of Psacy i66E Reoeatt
e e e — R S ot e gt Schoni o
A9AD S Fromtines R, 5 497 MW Sk
: 5521 Ogtharpe
o e Doon e Co Sis odcobege | 1713 Schoot o At oaCue of Chica
S65 Unmvarsity of e Pacifie 5717 Migni 5630 PgenCollage
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3514 Massachusatts institute of Technology
3575 Mssachusetts Maritime A

3657
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1137
1421
1414
1399
1425

1521

1732
1743
1835

Unrersity of Michigan:

1839
186}
1853
1935
1937
1898
191]
1902

MINNESOTA

6024
6014
8017
6676
6035

b Coustty Commun, .
{‘Jemww"r

Lake Michigan
Lo S S Brge
ing Comvmurity
M'Mm%
Lewts Business w‘*ﬂ?ﬂ‘k@

—~Mant
—Warten
:mm Cotiege

Mych‘upn Chnstian kaficy

Michigan Stete Uniwesiy
i %
R e
it ik e
Muskegon 2

Schoolcraft College
Shaw Coilege a1 Detroit
Siena Heights Coflege
Spring Arbor Coliege
Sm.gd,:?. :
Ursiversity of Detroit

—Ann Arbar
. Dearbor
—Fhrt

Washtenaw m
Wayne gm cversity

West Shore Communit
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To be completed by owners of businesses.
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To be completed by farm or ranch owners, opemtors;-"or"fdfm e

Academic Year 1975-76
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3 CORPORATION
ﬁmm A NUMBER OF ACRES:
umwm: TN«
z Nonﬁilabla pastisre .
A Do you live on the farm? 3 NO Woodiand and waste . .
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péecompleted'by farm or ranch owners,
krators, or. farm tenants.

s Canpiete this work sheet and transfer the information to Supplement B
before continuing with 7-(33) of the PCS.

. HMMMthnnone farm, submit a copy of Supplement B for each.

s When tompleting this supplemeént, refer to your current and past IRS tax
returns; Schedules F and D (1040). FOR ANY YEAR THAT TAX FORMS HAVE -
NOT BEEN COMPLETED, ESTIMATE AS ACCURATELY AS POSSIBLE. :

s In the case of partnerships or corporations, enter your percentage of
ownership on UNE 16 and, where amounts are not readily separable,
indicate ‘total amounts under Income and Expenses and report your
share of net farm profit on UNE 10. _

& Do notmhuut balm'we sheets, pmﬁt and loss s&atements or tax returns -

Instructions

FARM m*onmxrmw

|__THIS 1S YOUR WORK SHEET. Keep for yout records. | i

in place ufSuppimB

- ms&sﬂmmﬁ‘farmmmmmmwdmthewbem,ﬁwm
quired information can be found on IRS Schedule F (1040). In this case, dis-
mmum»mmmmmmmmmsc

w LINE 8: Report all gains or losses from the salés or éxchanges of livestock
and farm machinery at their full amount. Do not mclmothet property
salasorexnbnngummdmms&hednlebﬂml

m If your home is on the farm, include its value on LINE 11A and include the
mnuntofmngageoumna. Ifynurhomelsnotontbefnm com-
plete 17 on the PCS.

m The wmplewd Suppiement must he maxied mﬂ: ynur PCS
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Supplement A | THIS I8 YOUR WORK SHEET. Keep for your o
Academic Year 1875-76 ! iy

To be completed by owners of businesses.

Insovructions

% In the case of partnerships or corporations enter your per-
centage of ownership on UME 14, and where amounts are not
readily separable, indicate total amounts under lncome and

= Complete this work sheet and transfer the information te Sup-
plement A hefore continuing with ?{E}} of the PCS.

& If vou own more than one business, subinit 8 copy of Supple-
méﬂt A for euch o iF Expenses, and report your share of net profit on LINE 7,
8 When completing this supplement, relor to vour current and
pheting PR A a Do not submit balance sheets, profit and loss statements, or tax

past TRS tax returns — specifically, Schedule C (10401 for sole
proprietors or Form 1085 for partnerships or Form 1130 for
corporations. FOR ANY YEAR THAT TAX FORMS HAVE NOT BEEN
OUMPLETED, ESTIMATE AS ACCURATELY AS POSSIRLE.

returns in place of Supplement A.

® The completed Supplement must be mailed with your PCS,
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3ga..whmeﬁteringﬁru-ﬁmmmn # post-high-school institsztion, complete only the 1975-76 columns of eaxpenses snd resources in 28 and 29 g %g
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menses & @ comimiter Hvdent) L o 7 WAL 8 3 =
TOTAL t 4 *fnckrds :?u_ the 197576 colump enly the grants, schofarships, and fpans you sctaly km&ma awarfed, g
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3 5 3 $ PO S S R
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[ o8 15 YOUR WORK SHEET. Keep for your records,

Gimstractions carefully hefore compléting this form,
20t sead to GBS wftar Decernber 1, 1975,

P 1w | g |
T ) 2[1F WMO._§ DAY
: LASY ShAAM e B W0 T} sex DATE OF BITH SOCIAL SECURITY NUMBER
IC tystudemtmarriad? ..o no[Jt ves[3dz2

BAANENT | NOMBER AND STREET bs student a US. citizen? ... ............. no [l ves(d
EING . "

if no, what is student’s visa status

) Ty

FOURTH O FIFTH
3 {3 THIRD ADW.! 5 [} GRAD./PROF.

Student’s year in college or post-high-school institution dunnn 197578 {chod: ontv one hox) 100 RSt 2 [ SECOND
i other unusual family circum-

PARENTS 1 [ eATHER 3 (] STEPFATHER | Chockany samwmm 7 {1 STUDENT HAS LEGAL GUARDIAN {other than parentsi ikt e o
Oecktfiving: 2 [J MOTHER 4 [ STEPMOTHER | thatappy: s{:; 3 8 [} FATHER UNABLE TO WORK stances exist, expiain in 87 .

Inter compiete names, addresses, and CSS code numbers of the mmmaMpmmstowhlw;mesomeCSarambeum Do not lsave name and address area

anmncodenumhsrsﬁnmthecssmw;uowded. mhmnmwmmmamiM|mmcssmemmm
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pin her, or Gu ardis

EMPLOVER HY -
» for 19737 Yes O] No [J P for 19747 Yes [1 No OJ
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U.S. incorne tax exemptions (Do not include anyone
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of one or mora in 27, Do not leave blank.)  for 19747
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M daim as U.S. income mmnm&wmmw
k exemptions (Do not ¥
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bn’&s mmms«rnmnmewm NTO 7.

THIER REPRATION B GONES UMLY
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Mother, stepmather, or female guardisn ........|$ 3 $
. e {8 OQTHER REAL ESTATE Wascribe in (31) 4 . .
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EDUCATIONAL OPPORTUNITY PROGRAM
PROGRESS REPORT

Dear ,

is enrolled in your

class this semester. Since the individual is enrolled in the college ag an
Educational Opportunity Program student, we are.particularly interested in
receiviﬁg information concerning any difficulties the student is having.
With youf help, our office will be better informed to help the student
by providing tutoring and consultations.
Thank you for your immediate attention. Please complete and return tﬁis
form to our office L-108.

E R e e S e e e R e R e L T e e e e S e s ]

Class attendance has been, Excellent Good Poor .

Comments

Performance 1. Has difficulty with writing .
2. Does not turn in clasé assignments .
3. Has missed tests and not attempted to make them uwp ___ .
4. Sloppy work .

5. If a'speech class--does not prepare . e

6., If a cléss with lab--~does not turn in lab assignments -
7. Has difficulty understanding the material -

8. Excellent Good Poor

Comments

(OVEI)



As the class pfofesaor you have,

1. Spoken to the student as to his/her performance

2. Referred the student to a tutor .
3. Attempted to personally tutor the student -

4.  Asked the student to drop your course .

5. Spoken with the Director of Special Programs about the

student's needs -

Comments

Academic Performance 1. The student is successfully passing this course

2. The student is failing this course .

3. The student presently has the grade of -
Please comment as to the ovefall performance of this student. Please include
such things as suggestions which we might use to enhance this student's aca-
demic success at Stanislaus State Coilege. Your Gooperation in this matter
ﬁill be greatly appreciated. Please return through inter-offiqe mail. (use

bottom of pagé if necessary) ' .

S.P. 3/8/74
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TUE CALIFQO "}!A STATE CDLILGRS
offisce of the Chancellor

Inatitutional Relations
and Student Alfatrs
(Admissions Dulletin ai)

5-15-b6
ALMISSIGHS TABLE FOR
CALIFORMNTA HIGH SCUOOL GRADUATES
(Effective Fail 1357)
For determining the elijibilicy of graduates ¢f California high schoola (or California
lejal residents] for freshran admizsion to a State Celleje, beginning with the fall 1967
admisiion cycle, Grade point averases are based on work corpleted in the last throe
yerrs of high scheal, exslusive of physical education and military science, Scores
$hown are the 5AT Total and the ACT Composite. Students with a given G:P.A. must present
the corcenponding test score, Copversely, students with a given AT or 8AT scorg must
prosent the corresponding G.B.A. in order to ko eligitle,
KoliTe SikiTi AT, S.A.T, RET. SAT, ALC.TS 315;7.11 A.C.T, 5.K.T.
G.,.7.4, BScore Scern G.P.A, Score Score G.P.A, Score Score G.P.A. Score scOwa_| G.P,A, Svore .23“52_
___a*
3.21 11 512 2.94 1% 720 2.68 21 928 | 2.42 26 1136 2.1a 11 1344
3.1% 11 520 2.9 15 728 2.67 31 936 | 2.1 26 1194 2.15 n 1352
113 11 529 .92 16 736 T.66 2 944 2.40 27 1152 .44 1t 1360
3.2 11 535 2.91 16 744 2.65 22 952 2,33 7 1160 .13 32 138
3.14 11 549 2.97 17 752 2.64 22 962 2.38 7 1368 .12 32 116
1.1% 12 352 '2,R9 17 762 1.63 1z 9685 2.37 27 Lite 2.11 32 iy
314 12 560 2,54 17 703 2.02 22 975 2.36 27 blad 2.0 _ 31 e
3.13 12 543 2.87 17 116 2.8l a2 534 2.35 28 1192 2.609 33 13w
.12 12 574 2,34 12 784 2.b¢ 23 952 .34 28 120k 2.08 33 4%
3.11 12 24 2,85 18 792 2.59 23 1000 2.3 24 LZon 2.67 33 1116
2.1 13 532 2.84 18 800 2.58 23 1068 2.32 8 1216 2.06 31 14
3,00 13 650 2,33 i 808 2.57 73 1216 2.1 28 1224 2.05 34 1432
3.3 13 503 2,32 13 £16 2.56. 23 1024 2:33 29 1212 2,04 34 tin
3.7 13 616 2.8 18 224 2.55 24 1632 2.29 29 1240 2.03 34 REE
3.4 13 824 2.%3 19 §32 2,54 24 1040 2,28 29 1248 .02 it t45e
3.8 14 632 2.73 19 840 2.52 24 1048 2.27 29 125% 2.0l 34 Hed
3.4 14 €40 2.18 19 848 2,52 24 1156 2.26 29 1254 2,00 35 1412
3.2 14 543 i 13 s #  2.51 24 1034 2,15 38 1272 ( )2
302 14 656 2,76 13 864 2.50 25 1972 2.24 30 1280
1.91 13 654 2.7% 29 872 2.49 23 1080 2.3 a0 Llog
Yo 13 872 2.74 20 852 2.48 26 108 2.22 30 129¢
2.3 13 €39 2.73 29 488 2.47 25 1056 2.21 30 1304
2.5 1% &43 2.72 20 836 2.46 35 1104 2.20 £} 1312
2.9 15 €75 2.7 20 9G4 2.45%5 26 1112 2.19 31 1320
2,96 " 1% 7G4 2,79 2 912 2,44 26 1170 2,18 21 1338 '
2,35 16 712 2,69 2l 920 2,43 26 1128 2.17 il 1136
1

it ilents escning grade peint averages akeve 3.20 are wligible for admission,

T ..

T
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APPENDIX F

FAMILY SIZE AND INCOME

Student Family Family
nunber gize income
Students Who Took the SAT
1 3 $ 3,480
2 b 5,796
3 6 6,412
L ? 6,300
5 9 4,500
6 2 Welfare
7 4 4, 94k
8 3 1,640
9 3 3,500
10%*
11 3 3,700
12 3 6,500
13 vi 6,000
14 3 4,800
15 13 8,700
16 5 4,800
17 8 Welfare
18 by 3,500
19 9 8,632
20 5 Welfare
21 % '
22 4 6,000
23 7 10,800
21+ _
25 6 5,49k
gg g Welfgrg
3,42
28 é §,000
29 4 7,248
340 ? 7,200
3l 9 Welfare
32 4 2,400
33 14 10,000
34 4 5,000
35 5 5,500
36 3 Welfare
37 5

6,000



APPENDIX F (continued)

Student Family Family
number size income
Social

38 4 Security
39 5 $10,000
40 9 9,841
b1 5 10,000
b2 19 Welfare
b 9 8,508
45 3 Welfare
Lé % 4,202
L7 1 Welfare
48 5 3,000
Lo
50% '
51 . 6 5,500
52 8 8,000
53 3 Welfare
54 9 Welfare

Students Who Did Not Take the SAT

6,500
7,000
i, 600
7,600
2,590
5,720
1,700
4,620
)y, 000
8,688
€,900
Social
Security
2,000
5,400

WIS

WEW A IFWDIWOoOnNRO®

*Thege students d4id not applyt-
for financial aid, therefore, family
size and income is not available,
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APPENDIX‘G

STUDENT INFORMATION

B o

High - Years to : *Why

gchool SAT SAT termina- College - termin-  SAT '
GPA v M tion GPA Units ated total Age Race Sex

Students Who Took the SAT

O OO-3 N o -

2,32 323 1305 3.0 2.31 104,0 2 628 18 0 F
3,07 512 600 4,0 3.31 186,5 1 1112 19 0 it
2,88 335 394 .6 1.55 32,5 2 729 19 B F
2,48 297 351 1.3 . 2,03 34,0 2 648 18 o} F
2,48 300 1376 1.0 2,17 40,0 2 676 18 B M
2,34 246 246 2.6 2.16 113,5 1 492 20 B M
1,90 250 240 1,0 2,00 22.5 2 L9o 20 B F
1.87 331 1395 3 1,44 - 7,0 2 726 20 B 4
2,87 52 417 L.,o 2.51 S 181.5 1 869 19 c M
2.4 528 568 0 2,0 2,38 gh,0 1 1096 24 0 M
3.03 532 1389 3.6 2,84  104,0 1 921 24 ¢ M
2,47 331 423 b0 2.46  187,5 1 75l 18 B F
2.85 374 370 3.5 2,72  122.5 1 24l 18 B F
2.80 275 243 h,5 2,56 135,0 1 518 18 B F
2,58 263 275 1.0 2,17 28,0 2 538 18 c [
2,63 LB6 490 3.0 2.31 113,0 2 976 18 0 M
2, 96 _ 350 317 300 2-55 13?05 2 66? 19 c ¥



APPENDIX G (continued)

S
t
u
d - .
e Years to *Why
n SAT BSAT termina- College - termin-  SAT
% \'8 M tion  GPA  Units ated total Age Race Sex
335 325 4,0 2,20 179.0 1 660 18 C F
295 289 .3 1.3¢ . 8,0 2 584 18 B F
' 306 314 1.3 1.75 37.0 2 620 19 c F
1.65 302 325 1.3 2,50 60,0. 2 627 19 B F
2,76 255 394 2,6 2,38 92,0 2 649 18 c F
2,38 407 270 3,0 2.99 172.5 1 677 18 B F
2,69 220 249 3.3 1.80 25,5 2 Lég 17 B F
2.07 563 4o6h 2.6 2.43 88,0 2 1027 33 0 M
2,64 381 407 2.0 2.32 81.0 2 788 19 ¢ M
2.25 hh2 284 W6 1.53 17.0 2 726 19 c F
2,90 276 L34 L,0 2.20 179.0 1 . 710 19 c P
3.54 433 380 4,0 2.43 186,0 1 © 813 18 0 F
3.25 269 2327 3.6 - 3.54 182.5 1 596 18 0 M
2.20 295 L136 2.0 2,05 7h, 0 2 731 18 B M
1.7 393 334 3.6 2.256 78.5 2 - 727 29 c M
2.88 286 hi7 - 1.0 2,07 15,5 2 703 18 C M
2,32 401 482 2.3 2,10 38,5 2 883 18 0 M
1,83 253 310 2.3 2.52 2L,0 2 563 18 c M
2,64 354 296 2.6 2,68 113.5 2 650 18 ¢ M
2.76 240 258 3.0 2.63 117.0 2 Lo8 19 C M
2.26 279 306 2.0 2,05 63,0 2 - 585 18 C F
2,26 335 338 o3 1,00 kO 2 673 17 C P



APFENDIX ¢ (continued)

M P el - —— pi——
e — ———

High Years to *Why

school SAT SAT +termina- College termin-  SAT

GPA v M tion GPA nits ated total Age Race Sex

2,47 284 258 1.6 2,07 62,0 2 shz 18 c F

2,63 312 4351 3.3 1.98 81,0 2 763 19 C ¥

2,73 101 308 2.3 2,40 L§,0 2 709 18 B F

2,14 412 914 L,0 2,34 179.5 1 726 18 C F

2.86 689 609 3.0 3.10 ° 201.5 1 1298 29 C M

2,24 569 662 3,0 2,35 117.5 2 1231 18 o0 M

2,22 233 317 h,5s 2,31 :108,0 A 550 18 c F

2,57 301 234 4.0 2,45 £8.5 2 535 17 B F

2,69 269 302 1.0 2. 44 29.5 2 571 18 B F

2,63 269 284 .6 1.81 16.5 2 553 18 C F
2,58 . 200 267 3.5 2.79 81,0 2 467 19 B F

2,39 263 302 L,o 2,74 182,90 1 565 19 c F

. 2,78 200 253 .6 1,84 22,0 2 - 453 18 B F

. 2,87 _ 340 _266 2.3 2,00 102,5 2 606 . 20 Cc M

Students Who Did Not Take the SAT

1 2,22 L.,o 2,32 186,0 1 19 c )i
2 2.79 2.0 2.94 188,0 1 19 0 M
3 2,28 2,0 2,28 i87.,5 1 20 0 F
[ 2,97 L,0 2,17 126,.3 1 18 C F
5 1.97 3.0 2,50 207.5 1 20 B M



AP?END_IX ¢ (continued)

|

S

-t

u

d

e  High Years to *Why

n  school SAT SAT termina- College termin- SAT

t -GPA v M tion GPA Units ated total Age Race Sex
6 2,17 2,0 2,17 188,5 1 20 c M
7 2,17 3.0 2,17 238,0 1 23 C M
8 2,48 3,0 2,48 187.5 1l 21 c M
9 2,30 &,0 2.30 186,0 1l 18 0 M
10 2,47 L,o 2.47 131,6 1 18 B F
11 2,01 4,0 2,03 186.5 i 21 B M
12 3.07 4,0 2,80 187,.0 1 18 0 F
13 3.20 4,0 2.61 188.5 1 20 C P
14 2.21 1.3 2.85 60,0 2 36 B F

— —_

—— —

#1l=- Graduated from California State'College, Stanislaus
2~ Attending, Disqualified, Transferred, or Withdrew from

California State Collizge, Stanislaus
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