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~ Abstract of Dissertation

se:  The purpose of the study was to examine the SOClal and cultural characterlstlcs
ccessful and unsuccessful Mexican American community college students and compare

:0 successful and unsuccessful Anglo American community college students. The

pf this study was to collect data on ten independent variables that consistently

red in the review of literature and were suspected of affectlng the success of

nos in the Callfornla College system. = :

ures: The major research questlon of this study was exploratory in nature in that
bked at possible factors which might affect the success or failure of Chicano

nts. A total sample of 260 communlty college students was surveyed at two Bay
communltv colleges.__”;;A_ﬁwwmw___" S =

ts: The research found that not all ten 1ndependent varlables studied were as
tant in determining the key elements of academic success for Anglo or Chicano
nity college students. In particular, family structure, socioeconomic status,
%roup support, and academic self-concept showed a strong relationship to the

ss of these commmity college students. In addition, there were six other

bles, parental support, career goals, college staff support sex roles, accultura-
and world view which were not found to be as cr1t1cal to the academic success of

mity college students

lusions: The flrst critical success factor was the family structure of these

‘nts and the data showed it was one of the most important factors in whether or

ihey succeeded in commumity college. The data implied that Chicano successful

%nts come from families with more traditional/authoritarian structure. The

d key success factor in this research was the socioeconomic status of the student.
lata revealed that regardless of the type of job held by their parents, economically
off Chicano students were much more likely to be successful in college. The -
] significant independent variable in this research was the peer group support.

iese students. Most importantly, the data.revealed that those students who have
rong network of peer group support are more likely to do well in college. The

:h significant independent variable to be examined was the academic self- -concept _
1ese students. The data concluded that college success can be determuned in part _
ne view that a student has of hlmself in the classroom settlng B R

ndat10n5°' Thls research suggests that a more exten51ve orlentatlon of all
ity college staff is needed to: sensitize them to the varled cultural background

the1r student populatlon.
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CHAPTER I
INTRODUCTION

Mexican Americans are the second largest and the

fastest growing miﬁéfi%jﬂéfbﬁﬁ'iﬁ the United States.
According to the latest govermment census figures, there
are approximately 10-12 million Mexican Americans in the
Southwest (19280 U.S. Census Bureau). The largest
concentration is in California, where Mexican Americans
constitute some 4 million-residents, or, 18% of the
population. They are the single largest minority
population in California, and are equal to almost twice
the size of that state's Black population. The rapidly
increasing Hispanie birth rate and widespread
undocumented immigratioﬁ has resulted in the Mexican
American population of the five Southwestern states of
Texas, New Mexizo, Arizona, Colorado, and California, to
rdnge anywhere from 15% to 40% of the total population of
each state,

As a group, Mexican Americans differ markedly from
the dominant American society on a number of important
demographic characteristics including family size,

ocecupational level, sorciceconomic status, and




educational achievement. In particular, despite progress
by the younger generation, an extraordinary educational
gap exists between Mexican American children and other
White and non-White children. This gap is reflected
especially by the low proportion of Mexican Americans
completing high school or attending college. For example,

the U.S. Commission on Civil Rights (1971) reported that

in California 36% of the Mexican Americans have dropped
out by grade 12 because of low school holding power.

A more recent report on the condition of education

for Hispanic Americans presented by the National Center
for Educational Statistics (1979) showed little or no
progress in school retention (high school completion).
The data indicated that Hispanics aged 14-19 were twice
as likely not to have completed high school as Whites in
the same age bracket., From 1972-78 the attrition rates
for Whites remained remarkably constant at about 8
percent, while that for Hispanies varied between 15 and 19
percent. Examination of the 1978 data shows that the
disparity between White and Hispanie students in this
regard became more pronounced with increasing age. The
percentage of dropouts increased steadily, particularly
betweén ages 16 and 18, The figures for Whites tend to
level off, while those for Hispanics continue to rise

gradually.




The relatively low educational attainment of Mexican
Americans stands out as perhaps the most important social
problem facing members of this ethnie cultural group. As
of 1980, Mexican Amerizans 25 years and over throughout
the Southwest had completed far fewer years of school than

both Anglo Americans and Blacks (National Center for

Educational Studies, 1979). Mexican Americans growing up

in the Southwest also drop out of school sooner and, on
the whole, have & higher school attrition rate before high
school graduation than either Anglo Americans or Blacks.

Furthermore, the low level of educational achievement
among Mexican American yoﬁth in American society
represents a continuing social and political problem.
Hernandez (1969) reported that Southwestern Mexican
American leaders cite lack of education as the greatest
bﬁrrier to group partircipation in government, and lack of
success in the labor market. In faegt, the lack of
educational achievement and aspiration among Chicano
students is augmented when there is an acute feeling of
lack of opportunity both in education and in oczupations
within the home environment.

While most of the arguments about what happens to
Mexican Americans in the public school system have now
become redundant, there has been little research on the

Mexican American student who does make it through the




traditional American educational system and manages to
achieve a college education. There is a great deal of
generalization and lack of practical information about

the college aspirations of Chicano students. The little
research that is available has had a tendency to emphasize

the sociological, cultural, and psychcological factors that —

have limited theseraspiratibﬁs. This iﬁdk 6£.défé“haé - .%———
done little to aid educators in both understanding Chicano
students and assisting them in effectively socializing and
educating them. - As a result of this lack of data, Chicano
students have been misperceived by educators. These : A
misperzeptions have zontributed to an inferior eduzation —
as demonstrated by the low reading and math scores, and ]
low retention rates which result in disproportionately
fewer zollege students (Ovando, 1977).

This lazk of understanding and these misperceptions
have led to ineffestive educational interaction between
community college counselors, teachers, and Chicano %___

students. As a result, educators have been interacting

with Chicano students from a misinformed perspective,
This has limited Anglo educators' ability to assist
Chicano community college students in theilr educational,
cccupational, and sozial growth.

The answers to the question of why Mexican American ;;47

students are not pursuing higher education are varied and



often controversial. There are two major contrasting
schools of thought regarding thé causes of the bleak
educational status of Chicanos. The basic position of one
of these schools focused on what has been termed 2
cultural deprivation model. The second has been termed a

revisionist model. With respezt to the cultural

deprivatién A;Aei: %hé majégiéf.6f-reséafchefé“§iégéd"
emphasis on the disadvantaged nature of Mexican American
life.  The motivation, life style, family structure
and culture of Mexican American students were interpreted
by these researshers as not only deficient, but also as
the cause of Mexican American students' lack of
achievement.

Among the best known educational and social
seientists who reinforced the perspective that Chicanos
were largely to blame for their educational failures were
Hellyer (1966), Kluckhorn (1961), Samora (1966), Jensen
(1961), and Burma (1954). The Mexican American's lack of
social mobility and economie advancement has typically
been explained by these social scienfists as a result of
a fatalistic approazh to life and a distinctly
inferior cultural values. The socioeconomically
subordinate status of the Mexican American in the
Southwest has been recognized by these researchers as

further zausing his poor showing in education. They




suggest that the low socioeconomic status and educational
achievement of Mexican Americans are the natural order of
things. Moreover, they imply that Mexican Americans are

doomed by their genetic or cultural inheritance to occupy
second class citizenship. The promoters of this cultural

deprivation model argue that Mex1can American children

fail in school due to the 1nadequate, 1nappropr1ate and
foreign soecialization offered in their home or barrio.

These researchers contend that Mexiscan Americans do poorly

in school and soclety precisely because “§§€v~&ré\ o ff 5041 Uﬁ*ﬁ

o 3 = - ~ u’

These same educational researchers have written for L
SN

many years that students from lower socioeconomic groups
are often i1l prepared for the learning process and the
behavioral requirements of the classroom, They'have found
that there are various differences in the kinds of
socialization process that these students have experienced
as contrasted with the middle c¢lass child. The overall
consensus of these researchers is that Mexican American
students have a deficient culture and social class
background which zan only he overcome if extensive efforis
are made to 'compensate' or remedy their deficiencies,

In zontrast, revisionist researchers have reported
more recently that it was the schools and colleges

themselves whisch have cqntributed to the Mexican American



student's educational problem. These researchers asserted
that educational institutions have been ill prepared to
handle the unique problems of Mexican American students.
These vocal critics of the poor quality of education that
Mexican American students have experienced include

MeWilliams (1949), Carter (1970), Ramirez & Castaneda

(1973), and Sanchez (1940). They feel that this major
problem of poor education for Chicanos is largely based on
poor communication between Anglo educators and Chicano
students caused by differences in culture and sociél
class. As a result of this poor communication many Anglo
educators' attitudes towards Chicano students became
negative., Poor communication on the part of Anglo
educators has led to further problems of scapegoating or
projecting negative feelings onto Mexican American
students.

According to this revisiconist model, middle class
Anglo educators largely come from a bacskground where their
experiences, values, attitudes, aspirations, and failures
are significantly different from Mexican Americgns. This
causes these educators to perceive Chicancs negatively,
and to develop educational strategies and approaches in
the light of their own background. Middle class Anglo
educators frequently bring preconceived and faulty notions

about Mexican American students to their educational




setting. These expectations presuppose limits on the
intelligence and abilities of Mexican American students.
This often creates a self-fulfilling prophecy that
reinforces failure in Chicano students. It is this same
negative attitude by college staff towards Chicano

students that often perpetuates their failure in e

education. —
Regardless of whatever future research may prove to .

be the actual causes, the lack of educational achieve@ent

by Mexican American students has led to the fazt that

Mexican American students in general have been unable to —

develop to their full educational potential. It seems —

more likely that this lack of educational achievement may L

have many different causes, including the faect that

Mexican American students mdy have been, as Albért Ellis

zalls it, 'propagandized' during their early years to hold

fast to certain beliefs, doztrines, and dogma which

seriously compromise their career and educational —_—

alternatives. Their freedom may be zonstricted by social

stereotyping whiceh they themselves have come to accept.
The California Community Colleges offer one of the
few promising means by whish to overcome previous
limitations on the educational achievement of Mexican
American students. The reasons for- this fact can be -

attributed to: (&) low tuition charges, (b) lack of rigid



entrance requirements, (¢) proximity to home (residence),
(d) availability of financial aid, (e) attracstiveness of
student services, including counseling and tutoring, and
{(f) good variety of two year vocational programs.

0f all the post secondary institutions, the community
- This accessi ity ha
probably contributed to a higher percentage of Hispanics
attending two year colleges than four year colleges.
However, even the high level of Chicano enrcllment in
California commuﬁity colleges which as of 1982.was 11,.4%

is not proportionate to that of the total Chicano

population of the state, which is 18%.

This study will attempt to deal not only with the
soclological, psychological and cultural factors that
affect the aspirations of Chicano community college
students, but will also explore the socioeconomic and
institutional barriers. These institutional barriers may
include such factors as lack pf financial aid or 1ack of

faculty sensitivity.

STATEMENT OF THE PROBLEM
There is a severe underrepresentation of Mexizcan
Americans in higher education in relationship to their
population in the Southwestern United States. The problem

of the underrepresentation of Chicano students in higher

iTh4144+y hoao
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education is a highly complex and significant czoncern.

The probable causes of this underrepresentation are

controversial, but it is clear that there are many

interlocking social, economiz, and politizal forees

responsible for the poor educational attainmment of Chicano

The
selected
American
level,
deszaribe

American

purpose of this study is to compare and contrast
variables of successful and unsuccessful Mexican
and Anglo students at the community czollege

In order to accomplish this goal the study will
the following variables which affect Mexican
and Anglo community college students:

Family structuré

Socioeconomic status

Acculturation level

Sex roles

Level of support by college teachers and

gcounselors

Career goals

Level of parental support

Amount of peer group support

World view

Academic self zoncept

10




LIMITATIONS
Several limitations of this study are:
1. Because this study deals-with Chicano and Anglo
community college students in only two colleges, the

results may not be generalizable to other levels of higher

- LT S N —_
SquLations - e s s e .- - e m e e e e e e e e e

2. The use of a self-reporting instrument which
asked students to express their perceptions on selected
variables may also lessen the precision of this study.

3. The number of non-respondents to this study's
instrument may pfesent diffisulty in establishing an

accurate profile of the unsuccessful student population.
METHODOLOGY

The questionnaire method will be used to obtain the
relevant data from the sample of two hundred and sixty
Chicano and Anglo community college students, The
suceessful student sub-sample will consist of one hundred
Chicano and one hundred Anglo sophomore stﬁdents who are
in two different community colleges and desire to transfer
to a four year zollege. The zolleges sampled will
ineclude one from an urban and one from a suburban setting.
In addition, the unsuccessful sub-sample will include

thirty Chicano students and thirty Anglo students.

11




DATA COLLECTION
The questicnnaire will be issued to individual
students in order to survey this sample. The results
will be processed through Statistical Package for the
Sozial Sciences to achieve maximum analysis of the data.

The findings will be presented in as clear and factual as

manner a&s possible.

DEFINITION OF TERMS

Successful Student - Community college student who

has achieved sophomore standing (40 quarter units) and who
lists his/her major as reflecting a transfer option to a
four year school.

Unsuccessful Student - Former community college

student who desired to transfer to a four year school, but
who has dropped out for over one quarter at time and/or,
students who were on academic probationary status.

Anglo Amerirecan Student - Students who self identifies

on college application as Anglo or White ethnice
background.

Chicano/Mexican American - Students who self

identifies as Mexican American/Hispanie ethnis bazkground.

Institutional Barriers to College Success -~ Factors

or variables that inhibit success for non-traditional
students at the college level. These factors could

inzlude negative attitudes, beliefs, and expectations held

12




by college staff‘towards minority students. They could
also ineclude more evident and structured means by which
institutions deter the success of non-traditional student
on their campus. The latter may include entrance
examinations, financial restrictions, lazk of cultural

sensitivity, etz.

Aspiration - Individual orientation to a zertain

goal., Desire to strive for certain status positions in
the sorcial structure which are available through
achievement rather than through conscription.

Acculturation - This term as used in this study

refers to the process by which the Chicano/Mexican
American is affected by the Anglo or dominant culture in
regards to his/her value orientations, concepts, roles,
and ezpectations.

World View -~ As used in this study, world view refers

to beliefs, attitudes, and values that a person holds
about himself/herself and his/her relationship to the rest
of society.

Academic Self Concept - This term is used in this

study to denote how a student feels about his/her
educational goals and academic endeavors. It refers
specifically to how a person perceives himself /herself

as a student.
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SIGNIFICANCE OF THE STUDY
There is a great need for a better understanding of
the reasons why Mexican American students have not
succeeded in the educational, social, and economic system
of this country. Counselors and teachers could use such

information as examined in this study to assist Mexican

American students in developing to their fullest potential.

In faect, it seems that a more accurate understanding by
counselors and teachers about the values and lifestyles of
Mexican American students would enable them to better
assist these students in the planning of their academic
and career goals. Findings from this study might also aid
teachers and counselors in plaecing students in classes, or
to develép courses wherein the teaching method used would
be the most compatible with sfudent's needs, théreby
ecreating optimal learning conditions,

Various prominent researchers on the Mexican Amerigan
community state that, in view of the unfulfilled
educational performance of Mexican American children in
general, it is important to identify groups of students
within this population who attain high educational
achievement levels in order to explore possible reasons
for their success, If these patterns of intergroup
variations in academic achievement can be identified and

correlated with other variables, valuable insights may be
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gained into the reasons why Mexican Ameriszans succeed or
fail in school.

Another compelling reason for this type of research
is that it may provide professional educators with a
different perspective that may help rid them of

generalized and stereotypic thinking about Chizanos. It

is hoped that through this reeducation procéss, the
educators could use such newly gained knowledge about the
characteristics of successful Mexican American college
students to enhance their teaching and counseling
effectiveness with Mexican American students. A profile
of the variables related fo successful Chicano community
college students may alsolprovide strong role models for
other aspiring Mexican American students to imitate.

The significance of thé study becomes even more
critical as population data in California show that this
state will have a majority Third World population by the
end of this decade., The largest ethnie minority of this
Third World population will be Mexican American., Finally,
as this nation slowly continues to move towards an
acceptance of multiculturalism, it is hoped that the
findings of this study will contribute towards better
understanding and appreciation of all ethnic¢ groups.

Chapter 11 will present a review of literature on

four major areas: (a) General background on the status of
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education of Mexican Americans; (b) Review of two key
concepts in this study, Aspirations and Achievement; (c¢)
Selected works related to Chicanos in higher education;
(d) Review of the literature on ten key independent

variables.
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CHAPTER 1T

REVIEW OF RELATED LITERATURE
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Iiterature is p
sections. The first section provides a general background
on the status of education of Mexican Americans. The
second section includes a review of two key concepts in
this study: aspiration and achievement. The third
section includes selected works related to Chicanos in
higher education., The fourth section includes selected
reviews related to the following variables: socioceconomicz
status; acczulturation; world view; parental support; peer
support; career aspirations; school staff support; family
structure; sex roles; and academic self-concept. The
concepts of aspiration and achievement are the unifying

“themes in all four sections.

Status of Education of Mexican Americans

According to Moore (19270), the history of Mexican
Americans is unlike that of any other American minority
group. She states that the only close parallel lies with
the American Indian, yet there are only a few

similarities. As with the American Indians, some early
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Mexican settlers of what is now the Southwest, became a
minority, not by immigration or slavery, but by conguest.
The eérly history of Mexican Americans is the history of
how they became subordinate people. The Southwest has had
a long history of ethnic isolation and segregation of

Mexican Americans, Even though segregation probably never

has beeﬂirquifédf£ywé;;fﬁté in éhy bf thérfiﬁem.
Southwestern states, it has been practiced not only in the
schools of the region, but also in many other aspects of
life as well.

Although there have bheen Mexizans in what is now
called the United States for over 300 years, the majority
0of Mexican Amerizsans have emigrated to the United States
(dozumented and undocumented) since the Mexican Revolution
of 1910. They have come in large numbers to work as
laborers, attracted largely hy high wages, and to flee
economie and political deprivation. Mexican Americans
make up America's latest great wave of immigrants, who
have learned a hard lesson: latecomers étart at the
bottom. Nearly 27% of Mexican American families in the
United States earn less than $7,000 a year, whereas only
16.6% of non-Hispanic families fare as badly (Time, March
1979).

Even though Mexican Americans have a long history in

the Scuthwest, upward mobility and aszulturation has not
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been inevitable for them. Geography provides one good
reason for this faet. The Rio Grande is not a physiczal or
a psychologiczcal bharrier like the ocean Europeans zrossed.
Unlike Furopeans or Asians, who cut themselves off from
their homeland when they come to the United States,

Mexican immigrants can always go home if things do not

work out“for tﬂg;n{ﬁwgﬁé Uﬁitédlsfétéé; Eﬁen if they do
not return, they c¢an rekindle close ties to their culture
and language by crossing the invisible 1,200 mile border
between Mexico and the United States. MzWilliams (1949)
believes that psychologically and culturally, many
Mexicans have never emigrated to the Socuthwest but have
returned in many cases for the second, third, fourth, or
fifth time.

In a work by the U.S., Civil Rights (1971) Commission,
the ethniecally mixed community of the Southwest is
deseribed as a social hierarchy, This hierarchy is
structured with Anglos on the top and Mexican Americans on
the bottom. One scholar who reviewed the literature of
the past 40 years on Mexizan Americans in California
described this hierarchy as having a caste-like social
structure in which Anglos have always been on top of the
hierarchy and the Mexican American population has been
isolated on the bottom. Prior to the Second World War,

Mexican Americans in Southern California frequently were
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refused housing in Anglo neighborhoods, forced to attend

de facto segregated schools, excluded from certain public

facilities (such as restaurants and swimming pools) and R

denied employment bezsause of their ethnic baczkground.

Post World War Il soszial changes, as well as the civil

fights advancements of the 1960s have improved the legal

" status of Mexican Americans with respest to these

educational, economic, and residential segregation issues.
Historically, many of these families have come to the

United States from the most rural, traditional, and low S

income areas of Mexico (Samora, 1971). But the vast S

majority of Mexican American families now live in urban

centers. Most of these immigrants continue to live in

poverty, but of an urban nature. They also are faced with

racial discrimination, which was not part of their

experience in Mexico. Additionally, they must learn to B

cope with the language handigap in order to survive in a

far more technically advanced society than the one whicgh

they left.

Murillo (1971) states it is not widely known that
Chiranos are not homogeneous. Indeed, on the contrary,
they are quite heterogeneous. Yet researchers and
educators unfortunately continue to group Chicanos as a
whole. Instead with respect to cultural orientation, the

Mexican American population should be more azcurately
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viewed along a continuum with traditional Mexican culture
at one end and contemporary Anglo culture at the other.
Some Chicanos identify more closely with the Mexican
culture end of the continuum and others with the
contemporary Anglo cultural end. Thus, Mexizan Americans
do not deserve simple generalizations, whether they come
uﬂffom tﬁé”pbpﬁlaf pfess or from scholars.

Historically, the American Southwest bore the
imprint of Mexico long before the treaty of Guadalupe
Hidalgo sealed the United States conguest of the region in
1848, Only in the last generation have Mexican
Americans emerged as a large influential minority in this
country. The future of the Southwest is being shaped by
10 to 12 million Hispanies in the five Southwestern states
as well as by untold millions of undocumented immigrants.
These undosumented immigrants were not counted in the 1280
sensus but nonetheless remain a permanent presence in the
Southwest. In addition, there are also social reséarchers
who predict that Hispanies will surpass the nation's Black
population by the late 1990s.

A thorough understanding of the general baskground
information that was just reviewed greatly facilitates
proper comprehension of the educational problems of
Chizanos. The background information revealed the effects

of many historical factors on the educational
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opportunities for Mexican American students. If any
viable educational solutions are to be developed, these
solutions must take the total and unique historical and
cultural background of Chicanos into consideration. In
conclusion, most sozial researchers agree that although
Chicanos have made some sociocecoomie advances in this
-mcddntfy ééﬁéciéli& sincé World War II, they still are the

poorest and least eduzated group of people in this nation.

Aspiration

Most of the research on levels of aspiration has been
conductted among members of the dominant group in American
society. There is, to be sure, a small number of
researchers who have investigated differentials in levels
of social aspiration among members of certain minority
groups. One example of this type of research is the study
among Negro students completed by Smith (1969)., Generally
speaking, however, these types of studies have been very
limited.

The literature bearing on the zoncept of aspiration
is extensive in regards to research on the dominant group
in sorciety. DBased upon the review of literature on
aspiration, it can be said that the study of levels of

occupational and educational aspiration among members of
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minorities in the United Sates has been largely neglected.
What is needed is further research studies in whicsh the
concept of aspiration is applied to minority groups.

The study of differential levels of aspiration within
.ethnic groups, however, presents an added problem. This
is the problem of the z2ultural dimension involved., Some
writers claim that the culture variable can be regarded
'simpiy aé“éndthér %ariablé on the same theoreticzal level,
such as education and socioceconomic status. Other
researchers claim aspiration should be considered as an
empiriczal question and that aceordingly, the relationship
between cultural facstors and levels of aspiration be
investigated empirizally.

Certain factors suggest more caution in the
interpretation of findings on aspirations. One such
factor is the role of the family in the process of
dévelopment of social aspiration. In the process of
development of social aspiration, how a family looks at
success has been found to be of great importance. For
example, Kahl (1961) discovered that youth from families
willing and ablé to support and encourage them had higher
levels of aspiration. This means that the family has a
very important role in the process of crystallization of
aspirations of young people and functions also as an

important supporting structure.
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It should be pointed out, however, that family
support, economic goals and morality are not strictly a
matter of neglect or support on the part of parents.

Even When'this type of support exists, it may not be
suffiecient unless the family in general and the parents in

particular have a suffiscient amount of cultural and social

~ know-how to be effective in guiding, helping and

supporting the aspirations of their children.

In this regard, the observations of De Hoyos (1977)
indicate that Mexican Amefican families do not seem to
possess a suffizient amount of such cultural and social
know-how. It appears that their azzulturation has
emphasized mostly those external, more tangible aspects of
the culture, and has not included many aspects of the life
style of members of the dominant group.

The review of literature on aspirations suggests that
a critizal need exists for more data on how aspiration
level afferts Mexican American students. It also implies
that Mexican American families have a wide range of
aspiration levels, and, therefore, that the heterogeneity
of Mexican American students should be taken into

consideration when systematically studying them.
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Achievement

Ashievement is related to the sociocultural origin
of the student and to the soeciozultural csontext in which
he is educated (Maehr, 1974). The plaintiffs in Brown v

Brown of Education of Topeka (1954) were obviously

cognizant of this fast. The Coleman Report (192866)

_documented on a grand scale just how important and. . - T
pervasive these differenzes are. 1t also added one other
.critical insight; by highlighting the school's capacity
to narrow the differences in achievement among social and
cultural groups, the report called attention to the wider
sosial and cultural zontext in whieh teaching and learning
ocecur. Educators, acczording to the report, cannot ilgnore
the social and cultural backgrounds of shildren. The home L
is eritiecal in the educational process, and what happens
outside the school grounds is equally, if not more,
important than what happens within.

Personal achievement does not occur in isolation.
Similar to ofher behaviors, in achievement an individual I

is responding to the norms, values, and expectations of

the groups that are significant in his world at a given
moment. Achievement therefore changes as group membhership
changes., Most teachers are aware of this at a very

funetional level.
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More coften than not, the 1éck of motivation on the
part of ghetto children is a funetion of membership in
certain groups. The expectations, rules, rewards,
sanctions, and aspirations of peers are critieal in
determining how children approach achievement situations.

Pettigrew (1967) points out that integration is important

precisely because it establishes new and different social

relationships and new groups with which the student can
compare himself.

In a very real sense socialization within a social
group influences personél goals as well as ways to achieve
goals. The effect of group norms is clearly an important
variable in achievement. Another major factor influencing
achievement is an individual's need torachieve as defined
within the roots of family environment,.

Stendler (1950), in a study of parental attitudes of
first graders, found achievement to be related to
parents' aspirations for echildren as ﬁell as the amount of
assistance given to children, in preparing for school.
Sears and Lewin (1957), in studies of preschool children,
indicate that the level of rewards and expectations
established by parents influences the level of goals set
by the child. Kahl (1253) explored the influence of
families on high school students in order to account for

different aspirations regarding college. He found that
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boys whose parents were discontented about their own
status encouraged their sons to use education as a means
of social mobility.

In several studies, researchers have addressed the
issues of values and attitudes of students, parents, and

school personnel as they related to ethnicity and

educational practice. Schwartz (1971) emphasized that

ethnicity must be defined by wvariables in addition to

simple nationality labels. Her study compared Mexican

Americans and Anglo sezondary school age children. She A
found high expectations of school attendance for both o
groups, but a higher generalized faith in mankind and more —
optimistic orientation toward the future among Anglos than
among Mexican Americans. Schwartz beélieved these
attitudes were also related to achievement, More

important, she showed that within the Mexican American R
group these attitudes were not distributed evenly, and

that Mexican American pupils of higher socioeconomic

status were more similar to Anglos then Mexizan American

students from low income bhackgrounds.

Evans and Anderson (1973), while not examining
variations within the Mexican American group as did
Sehwartz, found that stereotypes about this group held by
educators and used to explain their relation to failure

are seriously in error. They found that Mexican American
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students, in comparison to Anglos, did have lower self-

- soncepts of ability, experienced less democratic parental

independence training, had fatalistic present time
orientation, had a lower striving orientation and lower
educational aspirations. However, simple minded linkages

to school attitudes do not work. The Mexircan Amerizan

~ students were also found to come from homes where

education was valued and stressed. Parental encouragement
of schooling was linked to values and experiences which
the authors attribute to a zulture of poverty.

Madsen and Kagan (1973) report on a study of
-experimental situations in a small Mexican town and among
Anglos in Los Angeles. Mothers of both groups rewarded
their children for success, but Mexican mothers encouraged
their zhild who failed more often than did Anglo mothers,
Overall, Anglo mothers chose higher and more difficult
achievement goals for their children.

The critical idea that this review on achievement
proposes is that many Mexican American parents do indeed
want their children to go to college. However, the
Mexican American students' potential to achieve is
blocked because their parents often lack the financial
-fees, as Well as the necessary information to properly

zounsel and motivate them.
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Review of the Literature on Chicanos
in Higher Education

In reviewing the literature on the educational
problems of Mexican American students, it is clear that
there is an abundance of research conzentrating on the

educational problems of Mexican Americans in grades K-12

~of the publie school system. However, very little has

been done on the educational experiences of Mexican
Americzan zollege studentis.

The research on educational and career aspirations of
Chieano students is limited, bhut there is substantial
evidence indiecating that Chicano students do not benefit
from educational opportunities as much as other members of
sogciety. Researchers have focused on the psychological
and cultural attributes of Chicanos which contribute to
lowered eduzational achievement levels (Palomares &

Cumins, 1968)., Other researchers (DeBlassie, 1968; Carter,

' 1970) have emphasized the institutional barriers that

restrict the motivation and opportunities for Mexican
American students.

However, Ovando (1977) indizates that only recently
did colleges faculties become aware of the special needs
of minority students. He states that in recent years the
trend has been for institutions to become involved in the
special training and recruitment of minority groups. Yet

muzh of the emphasis has been on understanding the unique
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cultural traits of the various groups. While the author
agrees it is important to understand the concept of
cultural differences, he insists this alone is not enough
to deal effectively with the educational problems of
minorities.

Supplementary to Ovando's work is that of Martinez

(1975), who completed research on retention at one

California State University. She found that the majority

-of college dropouts had very negative educational

experiences., Among these negative experiences were the

students' beliefs that they had little or no contact with o
professors, and that few professors took personal interest ;;;;
in them, Also, most students found their time in clasées -
wvasted, uninteresting, and extremely depersonalized.

These students stated that their most crucial problems in

cbllegé were inadequate guidance, lack of financial e
resourses, irrelevant curriculum, inappropriate teaching

methods and bureaucratic procedures.

Gareia (1974) also looked at academic performance.

He compared dropout rates among Mexican American and Anglo
community csollege students. Garcia reported that Mexizan
American students in the sample did not appear to be
concerned with programming periods, cut off dates,
availability of classes, prerequisites, teacher expertise,

and graduation reguirements. In short, they lacked
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~ through a feview of Iiterature and an examination o

knowledge of school procedures, which led to their high
dropout rates.

In the same general category of research, Cardenas
(1974) addressed the issue of equality of educational
opportunity as it concerned access to higher education for

Mexican Americans in Colorado. The problem was diagnosed

special access programs in San Antonio high schools. He
concluded that the problem of underrepresentation in
colleges and universities is complex, and that there are
many interlocking, social, economic¢, and political fastors
affecting educational results.

The broad purpose of an investigation by J. A.
Martinez (1978) was to shed some light upon the life
experiences of Mexican Americans when confronted by the
opportunity to pursue post secondary education in a
community college. He noncluded that the typology of
alleged road bhloeks to higher education for Mexican
American students only partially existed in the life
experiences of his sample population. 1In addition, he
found that only lack of financial resources was a
significant roadblock to the pursuit of post secondary
education. Thus, according to J. Martinez, the other

tlaims of educational barriers were not truly critical in
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keeping Mexican American students from educational
achievement,

Only a few researchers, such as Collymore (1971),
have attempted to determine the educational aspirations
and needs of Chicano community college students.

Collymore analyzed the college and career aspiration

- differéncés and similarities among selected Chicano and

Black community college students. This research study was
particularly noteworthy because it culminated in a set of
normati#e guidelines developed to help the total college
staff to interact more effectively with non-white
community college students.

In addition, there have been other research studies
in which attitudes and expectations of Chicano community
sollege students were measured. Most of these other
studies focused on specifice careers or vocational
programs. Payton (1978) examined the attitudes and
expectations of Mexican American ariminal justice students
in a two-dimensional comparison design. He first studied
Anglo students majoring in administration of justice and
then compared them to Mexiczan American students majoring
in administration of justice. Payton suggest that Mexican
American students should not be placed in one simple
category regarding attitudes and expectations, since they

are not a homogeneous group. He consluded, however, that

32




Mexican American students have more idealisticz
expectations than théir Anglo counterparts. Other
differentes are that Mexican American students are more
suspicious of the establishment, and often suffer from a
conflict of loyalty between the striect demands of their

chosen occupation and the mistrust of their ethnice group.

Paytoncites the lack of communication skills among

Mexican Americans as thé key barrier to success in college
and sareers.

Gares (1974) took a different tack as he investigated
the oecupational counseling given to Mexican and Anglo
American students upon entering the community college,.

His major findings were that Mexican and Anglo students
differentiall& perceived counseler recommendations to
study for specifiec occupations. These perceptions limited
the educational and career alternatives of Mexican
Amerisans. He conecluded that when Anglos and Chicanos are
given recommendations by zsounselors to train for specific
ogcupations, Chicano students, unlike Anglo students, are
likely to resign themselves to only those limited zhoizes
that the counselor recommends.

Hernandez (1973) examined college advisement
practices in high schools as perceived by Mexican American
high sechool students and their parents. In contrast to

previous research, he found that Mexican American
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students and parents had a more positive attitude toward
advisement and school counselors than Anglo American
students. He also felt thﬁt Mexican American high school
students did not lack motivation. Instead, Mexiczan
American students post-high school plans were more well

defined than those of Anglo American students. In

- summary, Herndndeéz felt that this counseling process for -~~~ -

Mexican American students positively affected their
familiarization with the educational process.

Orientations toward educational attainment were
investigated in a study by Juarez and Kulesky (19865).
Mexisan American and Anglo boys in economically depressed
areas in Texas were found.to have similar educational
gdals. A detailed analysis of the data revealed that
Anglo boys tended to express high educational goals more
frequently than their Mexican Amerizsan counterparts. More
Anglo boys expressed desire to go to zollege and graduate
school than Mexican American students. The Anglo group
also had higher eduzational expectations in comparison to
the lower aspirations of Mexican American students.

The review of literature on Chicanos in higher
education thus far reveals that there is still a need for
more research on Chicanos in higher educatiocon focused
specifically on aspiration. Other important works in the

review of literature reviewed in the next section forcus on
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those variables critical to the development of this study.

Critical Variables Influencing Mexican American
Student Achievement and Aspiration Levels

Ten eritical variables were selected from a review of
literature on Mexican Americans as well as from

suggestions from experts in the fields of counseling and

ethnic¢c studies. These variables are socioeconomic status;

acculturation; world view; parental support; peer support,;
career aspirations; school staff support; family
structure; sex roles; and academic self-concept. Each
will be considered separately for assessing its respective
impact or influence on the success or failure of Mexican

American students.

Socioeconomic Status

Mexican Americans rank at the bottom or near the
bottom on nearly every measure of socioceconomie status.
The 1978 U.S, Census Bureau research data show that nearly
50% of Mexican Americans in the Scuthwest live below the
official governmental poverty level. Most Chicanos
historically have been relegated to the most menial and
hazardous jobs in this country. They survive as manual
laborers, and large percentages work in canneriés,
fieldwork, mining, construction, and domestis work. 1In

many parts of the Southwest, unemployment for Chicanos is
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double that of Anglos. Mention should also be made of the
extensive racism and prejudice which has helped to
suppress the economie conditions of Chicanos. In total,
the insecure conditions of employment in low paying jobs
and the often seasonal work have relegated most Chiczanos
to the lowest socioceconomic¢ c¢lass in this nation.
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" Since Mexican American students belo o]
socioeconomie structure, they are faced not only with bias
for being poor, but also confronted by the prejudize and
ignorance of educators for being zulturally different.

The overall effeet of these cultural and class prejudices
is to reinforce negative stereotypes of Chicanos by naive
or racist educators. A ﬁicious eycle of preconceived
notions about the inferiority of poor people places
further limits on the education of these students.

Several authors have contended that the schools
funetion to perpetunate the status quo in society. An
interesting finding by Rist (1973) was that the overall
patterns of why children in low income schools do poorly
is that, although teachers are technically competent in
their subject matter, they generally are ignorant of how
socioesonomic structure and cultural backgrounds may
affect the learning process. Rist contends that these low

income schools reflect larger societal processes. They

are organized to reward the kinds of activities and
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interests which are characteristiz of middle class and
upper income students and to ignore or negate the
contributions of lower c¢lass students. In so doing, Rist
believes that thesé schools function to legitimize and
perpetuate the larger society's inequality and injustice,

Weinberg (1977) asserted that schools have been and
~ remain intellectual proving grounds and that they
replenish society's oceupational needs. _Schools,
according to Weinberg, are called upon to produce what
soriety defines as its needs. Furfhermore, he states that
the sorting done by our schools has to do with something
other than talent and merit. He believes that schools
instead serve to certify the status of the privileged and
keep the oppressed in the dismal darkness of apathy and
defeat.

Often times there is a general feeling of hostility
towards schools among Mexican Ameriéans because they feel
that school and society have served to keep the Mexican
American in his place. Many Mexican Americans also
believe that the motivation for this inequality is to
supply the Southwest with a pool of cheap unskilled labor.
Carter (1970) supports the idea that the schools,
reflecting the parent society, unconsciously develop
policies and practices and promote conditions that

discourage academic achievement and encourage dropping
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out. The net effect of these educational practices and
policies has bheen to limit Mexican Americans achievement
in schools. The following research studies are a
zollection of works on how low socioeconomic status
specifically operates to limit Mexican American students'’

achievement.

Cugliar
poorest jobs inside most broad occupational
classifiecations. Even where representation is equal,
Cuellar found that Mexican Americans-received lower pay
for similar work than their Anglo peers. Moreover, jobs
that depended entirely upon the Mexican American community
commanded relatively lower wages than those for Anglo
gcounterparts.

Ten Houten et al., (1971), found that family
socioeconomie status is the strongest determinant
affecting college plans of students. Children of higher
social c¢lass origins are more apt to aspire to go to
college, make concrete plans and actualize these plans
than are children of low socioeconomic status. Ten Houten
also found a high correlation between socioeconomic status
and zcollege aspirations persists even when controlling for
related variables, such as sex, measured intelligence, and

neighborhood status.
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Sewell and Kahl (1963) have shown through their
extensive research that parental encouragement of zollege
attendance is an intervening variable between family,
soniceconomic stafus and college plans. In other words a
high level of parental enzouragement can overcome

ohstacles of low socioeconomic status ahd family

eHatdkteristies. 7

Kahl and Borden (1953) have econzurred that family
status only indireetly affecsts college plans. They
indicated that children from high social elass backgrounds
were more apt to have parents who.encouraged and even
expected their ghildren to go to college. They also found
that parental stress on college, in turn, made it more
probable that c¢hildren would go to college. This
inareased probability was due to the fact that children
responded to parental aspirations as well as to the
influence of socioeconomic status.

More support for the pervasive influence of family
background factors on subsequent school achievement was

provided by the Coleman Report (1966). One of the major

conclusions of this major study on the equality of
educational opportunity was that the largest proportion of
variation in achievement among students who attended
different schools was not due to differences in school

programs, staff, and facilities. Rather, the differences
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were & consequence of variations in_the background of
children when they first entered school. Moreover,
Coleman's data demonstrate that children from various o
ethni¢ groups not only enter the szhool at a measureable
disadvantage, but also that the disadvantages become more
pronounced as they progress through school.
" 'The réview Of literature on socioecohnomic status
strongly suggests the importance of the financial
stability of the students' parents on his future

educational success.

Agculturation

Benedicet (1959) stated that the desire to grasp the
meaning of a culture as a whole compels one to consider
desceriptions of standardized behavior merely as a first
step leding to understanding other behavior. Benedict ;___
advocates the need for seeing a person as he exists within
the individual framework of his own culture and how this

affects his learning and perceptions.

It is a difficult task for educators to communizate
or establish good rapport even when teaching students from
backgrounds similar to their own. However, the task
becomes even more difficult in a erosscultural, multiracial
setting. Educators, like everyone else, perceive and

behave according to their own csultural patterns.
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Consequently, it is hardly surprising that educators
frequently misinterpret the behavior and/or language of
student whose cultural background they do not share.

Acecording to Gibson and Arvizu (1977):

+es1ln order for any teacher to understand the
behavior of students from diverse zultural
background, he must be sensitive to the fact
that not all children are socialized in the same
‘manner from culture to culture. The systems of
discipline are different., The teacher who has
knowledge and understanding of the other
cultural system zan better judge where the
standards or goal perceptions set by the school
and by himself, coineide or conflict with
students from divergent zultures (p. 110).

Gibson and Arvizu also emphasized the fact there is a
great variation of cultural task and linguistic skills
among Chicanos. They recommended educators learn to
perseive these subtle cultural and linguistic
distinctions.

Until recently, few researchers have addressed the
impaet of language and culture of Mexican American
students on their learning process in school. Saville-
Troike (1976) has reported:

«..most Chicanos can be identified by a common

language (Spanish), sertain values, religious

preference (Catholizism), and spesifis cultural

or traditional mores. The latter will most

often inelude a preference for personal contact

and individualized attention (personalism). The

educator should also be aware of the varying

rates of acceulturation among Chicanos which can

often be inferred from the degree of commitment

to cultural variables, such as language, diet,
and traditional values (p. 64).
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Ramirez and Castaneda (1974) state that Anglo
educators should also know that the Chicano's cﬁltural
values often confliet with those taught in the American
school system. In particular, the Mexican American
family, says Castanada, is more authoritarian than that of
Anglos and teaches the child to be loyal and respectful of
“the family. —~ Alsc, boys learn sexually defined roles which
may conflict with classroom methods and, in particular,
female teachers. Girls in traditional families are taught
to be modest, and this alsco confliets with rules in school
that require clothing changes for physical education.
Finally, Mexican Americans are often rebuffed by the lack
of "personalism" in the business-like manner of many
edﬁcators and teachers.

Also according to Ramirez and Castaneda, social
seientists have long been concerned with the plight oﬁ thé
bicultural person in our socociety. They have described him
as a person caught between the merciless demands of two
cultures, His inability to comply with the requirements
of both groups results in a failure to establish an
identity followed by disorientation and stress.

Furthermore, Ramirez and Castaneda found that values
and socialization styles determine or affect development
of cognitive style, and, which in turn affect the learning

potential of children. They also state that differences
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which ﬁarallel those seen in sosialization practices also
may be seen in several areas of behavior, such as
learning, incentive, motivation, hﬁman relations, and
communication styles. Thus, they contend cultural aspects
play a role on how the learner will learn in classrooms
due to the social and cultural patterns and values that he
ngs with him-and how these are regarded at school.

In his work on Mexican Americans in South Texas,
Madsen (1964) uncovered evidence of a similar conflist.
He found that the Mexican American is, on the one hand,
being pressured by the Anglos to abandon his folk cuiture;
and on the other, he is being encouraged by some of the
members of his group to ignore the Anglos and retain the
0old ways. Madsen wrote'that the Mexican Americans of the
Rio Grande Valley were being faced with a diffieult and
almost impossible choice between conforming or not
conforming with the Anglo world.

Furthermore, Madsen contends that Mexican American
students have extremely negative attitudes about school
due to confliects in cultural values, Many of these
children come from barrios, where they adopt a system of
beliefs and role coping behavior which is far removed from
Anglo middle class values and roles. 1In addition, they
learn to model themselves éfter Mexican Americans who are

often eritical of Anglo ways.
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The research of both Madsen and Ramirez and Castaneda
suggests that, since the bicultﬁral individual is
constantly forced to choose between his loyalty to two
different groups, he is constantly under stress.
Confliesting values in an individual may give rise to an
uncomfortable sense of insecurity and instability. The

ural man, then, in his desire for stability,

izult
searches for ways which will reduce his discomfort. Many
times his solutions are tostly in that they may lead to
emotional and mental problems.

The authors of the U.S8. Commission on Civil Rights
(1972) study examined the degree to which schools in the
Southwest were succeeding in educating their students,
particularly minority students. They pinpointed the issue
of assimilation and sketched the conflicet between the
emphasis of Anglo zulture and language in the schools and
detected a distinet Mexican American cultural pattern.
They found three aspects of cultural exzlusion practiced
in the schools very damaging to the sucecess of Mexican
American students in education: 1) exelusion of the
Spanish language, 2) exclusion of the Mexiecan cultural
heritage; 3) exclusion of the Mexican American community
from full participation in school affairs.

Most educational researchers have failed to note the

cumulative negative effect of this eclash in home and
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sshool values. 1Instead, they have stubbornly insisted
that the culturally different child be molded into an
image suitable for the American educational system.
Advocates of multicultural education believe that a more
effective system would be to tailor the school currisulum

to bhetter meet the needs of echildren from different

~esultures.

Carter (1970) found that there was very little
deliberate negative reaction to students by Anglo
educators, but many mistakes were made due to a
misunderstanding of Chicano culture, Carter re-
emphasized that bicsultural problems faced by many Mexican
American students 6ften have bilingual problems as their
basis., Language usage is an important characteristie that
differentiates the Mexican American family from other
ethnie groups. Spanish is the most extensive and
persistent foreign language spoken in the United States.

Mexican American children tend to speak Spanish as
their first language, and learn English at school. It is
not yet clear what impacst such language bifurcation has
upon persconality and cognitive development. In early
studies, language dominance, fluency or preferences were
measured. Since these studies were confined to such
isolated factors, they were inevitably inadequate. Recent

studies of multivariate measurements of language skills
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appear more promising but they are yet far from clarifying
these gquestions.

In general many researshers have pointed out that
Mexican American communities that are closer to the
Mexiean border, more rural in character, and ethnically
homogeneous with strong attachments to Mexico, tend to
these communities tend to be those students who are the
lower achievers in the public school system.

Hernandez (1969) believes that it is netessary to
keep in mind that acculturation greatly affects a Mexican
American student's attitudes towards education. To the
Mexican American of minimal acculturation, school is
hardly an extension of the home. This fact often leads to
school-parent value conflists whiech hinder the student's
progress through the educational system. Despite such
econflicsts, the goals of both the parents and school (that
ié, to develop a good education for the child) are
often congruent. However, the actual process of achieving
these goals is often misunderstood or regarded as somewhat
alien, and, therefore counter productive.

The review of literature on acculturation as it
affects Mexican American students intimates that the
unique language and customs of Chicanos greatly affect

their overall perspective on eduation. Also, the review
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suggests that the ¢lash of values between home and stchool —
forms the basis for much of the Mexican American student's

educational problems.

World View

Another key variable affecting the educational
;cgiéféménf7of“Méxi¢aﬁlAméfiéah étudents is their world - R
view, World view is defined as an organization of images
whish eash person has about himself in the world. These
images develop over time from the reflected appraisals of
others around him. They stem originally from interaction I
within the family, whiceh is the first context in which —
shildren see themselves. After the family, school plays
the most decisive role in the development of self concept,
because children spend a great portion of their formative
years in school.

Children discover who they are as a tonsequence of
experiences. The kinds of responses that children receive

from peers and teachers, and their own reaztions to

instrucetional material, will positively or negatively =
influence their self-concept. Children's self-images are

affected by the manner in which teachers relate to them,

decide what is expected of them, and by the suzcess

children experience with subjects. The manner in which
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textbooks portray members of their cultural group also
affersts their developing world view.

The ability to identify with others is an important
factor in developing a world view. Each individual
develops from being self-centered in infancy to including

others as part of the self in adulthood. During this

—sogialization process, children develop feelings of
belonging, which schools may nurture by utilizing and
developing the particular language and experiences which
are part of a child's first sense of identity.
Identification with other people is more difficult to
achieve if the echild's language and cultural experiences
are rejected in the school,

Aczording to Murillo (1978), perhaps the most
detrimental and frequently occurring effeet of all is the
confusion and loss of self-identification. Murillo
helieves that this rconfusion results from attempts to live
in a bicultural world. One of the greatest zhallenges of
any developing individual is thaf of finding himself, or
knowing what he is and who he is. This is the well known
identity erisis. This erisis, which ordinarily
intensifies during adolestence, is difficult enough to
face under usual circumstances. However, the problem zan
be greatly magnified for the bicultural youth who, on

almost every side, finds himself and his teachers in
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confliect., He needs only look at himself and his Anglo
couhterpart to notice the differences in skin, color,
manner of behavior, neighborhood and economic position.
It is no wonder that he may at times be confused or
temporarily lose his sense of identity.

The identity problems of Mexican Americans are not

situation, Often of even greater importanze is the
constant attempt by the dominant Anglo society to pressure
and humiliate Mexican American students into giving up the
Spanish language and Mexican culture. Many Mexican
American educators feel that the lack of Mexican history
in U.S., history textbooks, the forcible suppression of the
Spanish language in the clﬁssroom and playground, and the
inahility of Anglo educators to motivate Chicano youth
have served to severely lessen the self-respect of Mexican
Ameriecan children.

Other social researchers believe that Mexican
American students also have felf, and constantly been made
aware, that they were not acceptable unless they would
shed many of thelr native habhits and language. As a
result, many Mexizan Ameriéan students have attempted to
flee the barrio in order to raise their standard of
living. For those Mexican Americans who are not willing

to part with their customs and language, this often has
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meant relegation to a poor job, inferior educzational
experiences, and social ostrazism.

On the other hand, Carter (1968) disagrees with those
authors who believe Mexican American students have a
negative self-concept. He attacks theories that Mexiean
American children have negative self-contepts as a group.
Instead, he states that, although Mexican American S
students know the stereotype of Mexican Americans, they
seem to maintain a positive view of themselves against the
onslaught of the beliefs of Anglos. He strongly suggests
that the supposed negative self-image of Mexican Americans —

is, in reality, the Anglo's own stereotype of Chiecanos. S

Anglos, he states, tend to think of Mexican Americans in

negative ways, and conclude that Mexican American students
see themselves in the same light.

It is generally acknowledged that a positive self-
concept enhances the degree of school success., Van
Koughnett and Smith (1969) agreed with this idea. They

state that, a person needs to have positive attitudes

toward himself in order to have school succtess,
Therefore, it may be concluded that schocol behaviors are
determined in part by the view that the zhild has of
himself. Their findings suggest that students from

Spanish speaking backgrounds appear to have less
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confidence in their ability to fulfill their parental and
school expectations than those from Anglo backgrounds.
Haddox (19270) indizated that there was widespread
acceptance by educators of negative stereotypes for
Spanish speaking youngsters. He stated that these young
people are characterized as tradition-dominated, non- —
"cémpéfit;;é;réﬁsmiggiQe; conformist; apathetic, ) S
fatalistic, and lazy.

Furthermore, sociometric tests ctonducted by Parsons

(1966) disclosed that Mexican American children came to

share the view constantly held up to them that the Anglos
were "smarter". Parsons further stated that when the S
Mexican American echild was repeatedly told that he was
"dumb," he began to hehave in that pattern.

The review of literature revealed that the'concept of
world view is critical to this research, because it helps
define how any student looks at his environment. Thus,
students' outlooks on education are important determinants

in defining their goals and ambitions. The literature on

world view shows that there are definite contradictions on
how educational researchers' interpret the personal
attitudes of Mexican American students, This review of
literature suggests that too many researchers have
stereotyped all Mexiczan Amefican students as having a

negative world view. In zontrast, certain researchers
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state that such a negative stereotype of Mexican American
students is untrue and that Mexican American students have
been the vietims of these faulty generalizations. 1In
summary, much more detailed and accurate data then is
presently available is needed before any reliable

conclusions can be developed.

Parental Support

An individual's need to achieve is a major factor
influencing achievement. Needs are rooted and shaped
within an individual's family environment. MzClelland
(1953) concludes that high achievement motivation develops
in cultﬁres and in families ﬁhere there is an emphasis on
the independent development of the individual. In
contrast, low achievement motivation is associated with
families in which the thild is dependent heavily on his
parents.

MeClelland's conelusion is bprne out by the results
of other researchers. Stendler (1950), in a study of
parental attitudes of first graders, found achievement to
be related to parent's aspirations for the child and the
amount of assistance given to the child in preparing for
school, Sears and Lewin (1957), studying preschool

children, indicated that the level of rewards and
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parents, as well as the type of tontrol or discipline

expectations established by parents influenced the level
of goals set by the child.

Coopersmith's (1987) eight-year study indicated that
the important factors related to high self-esteem were the
closeness of the relationship between the child and his
eﬁpioyed by-thé ﬁéreﬁts. CoSpersmith also repofféd that - -
youngsters with high esteem set higher standards for
themselves and zame z2loser to achieving these standards
than did youngsters with low self-esteen. o

Additional evidence of the family influence on self- ;___
concept of ability is provided by several other studies. S
Jourard and Remy (1955) demonstrated that self appraisal 7
by children was highly related to their perception of
their parents' perceptions of them. The also found that
the levels of children's aspiration, their frustration,
their ideational independence from their parents, and the
maturity of their personalities were all related to the

echildren's perceptidns of their parents' valuation of

them. Brookover and Thomas (1964) also found that self-
concept of ability was related signifizantly to perceived
evaluation of significant others, notably parents.

Carter (1970) found that school achievement for
Mexican American students is closely related to social

class and home background. Such measures of school
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achievement as standardized scores and GPA were reliable
indicators, regardless of the criterion used to judge
socioeconomic status. Students whose parents had more
education, income and higher status jobs generally
performed well in school, regardless of ethnie background.

Carter emphasizes the fazt that the more the child's hone

 is like what the sehool expects, the better he will o .
achieve, Similarly, the more home support the child
receives, the higher the achievement level.

The staff of the U.S8. Office of Eduzation (1973) T
corroborated Carter's findings in a series of reports on T
the éducational status of Mexican American students in the P

Southwest. Their analysis of the Coleman Report regarding

Mexican Americans concluded that family bactkground is most

important for school achievement. Furthermore,-this

series of reports concluded that the importance of the ?“*
association of family background with ashievement does not |
diminish over the school years.

In the Mexican American Study Project (1965) it was

found that a number of factors related tb the home were
associated with achievement, These same home factors in
varying degrees, related to the school achievement of bhoth
Anglos and Mexiecan Americans, Gordon, one of the
Mexizan American Study Project researchers, felt that the

mother's aspirations and values regarding education was
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one of special importance to Mexican American students.
The consensus of the authors was that the level of
~acgculturation in the home greatly influentes the academic
sucecess of Mexican American children.

According to Anderson and Johnson (1968), there
appeafs to be little difference between Mexican American —
”féﬁiiieérdﬁé-ééhéfrfamilies with respect to fhe amount of o o
emphasis on education children experience at home. This
finding is in contradietion to earlier notions that
Mexican Amerizan families place little emphasis on formal
education. Moreover, no significant differenzes in the S
amount of parental emphasis on obtaining good grades in S
school, completing high school, and ultimately attending
college among four generations of Mexican American
families were found among Anglo and Mexican Amefican
families,

Furthermore, Anderson and Johnson found that while

the chilld's desire to complete high school and attend

college appear to be related to the parents' educational

aspirations for their children, the child's own desire to —
compete and to achieve in school appears to he somewhat

independent of his parent's desires in this respect. In

addition, those Mexican American children studied revealed

a significantly high desire to succeed in school and attain o

high grades. These cthildren experience the same high

55



degree of encouragement and assistance at home as do their
classmates., The findings strongly suggest that the
failure of many Mexican American children is the result of
inadequate edusational programs rather than a consequencze
of low levels of aspirations on the part of parents and
children, as many researchers on Mexican American students
~ have maintained.

In summary, it was demonstrated that the review of
literature on the variables of parental support on Mexiecan
American students within their respective families was
heavily weighted towards a cultural deprivation model.
This cultural deprivation model is characterized by an
interpretation of Mexican American students' lack of
educational achievement as directly attributable to the
inability of their parents to provide a home environment
which fostered educational motivation. It was further
demonstrated that some recent researchers have challenged
the cultural deprivation model as ilnascurate. Instead,

these recent researchers contend that many Mexeian

American parents do in faet support the educational goals

of their c¢children. Since there is a divergence of
opinions among researchers on this critical variable, it
is all the more important that further research be

sondueted on this variable,
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Peer Group Support

Social researchers typically become interested in
peer group behavior when that behavior conflicts
significantly with another group, such as the family.
This conflict oceurs frequently, particularly in societies
such as our own. Bronfenbrenner (1970), for example, has S
Wp01nted out that parents in the United States tend to have - ;———
less interaztion with their children than do parents in
othef countries, such as the U.S.S.R. Berause children
in the U.S. are isolated from adults, peer groups have
greater significanece for children and are more likely to I
present discrepant cultural frameworks. The "generation —
gap" shows that the family is not the only reference group
of significance. Peer reference groups can be as sritiecal
in determining behavior and achievement as the family, the
school, or even the child's aptitude. Parents and
teachers may hope for scholarship, but a peer group that
values athletic accomplishment to the exclusion of B

szholarship wins over many high school youngsters.

Juvenile delinquency and drop out rates in school are
astronomical for much of the youth in inner zity ghettoes
and barrios. The schools' attempt to make students .
conform to a society that negates their very existence is
at least part of the reason for such rebellion. In this

regard, Bronfenbrenner states that the increasing
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alienation from adults by adolescents has resulted in an

inereased reliance on peers and, correspondingly, an

insrease in juvenile delinquency. Among poor kids, who

very often feel stigmatized and powerless and whose range

of alternatives is limited,

there is even a stronger

attraction for peer group interaction than among more

affluent kids. Often times, the great appeal of gangs to

lower class youngsters is due in part to the facet that

society has labeled them as losers. Therefore, only within the

small realm of their gang peers do they feel that they are

important.

Researchers who adhere tc the "eultural deprivation”

model contend that the self-zoncepts of juvenile

delingquents, especially lower ctlass kids, are usually

negative due to comparisons of themselves as inferior to

the general society. Also their parents in many cases

have socialized them in a ecritiecal and intolerant manner,

These types of socialization and child rearing patterns

instill frustration, impatience, and often hostility in

the child. As a result, these children are very likely to

react in a physically aggressive manner. This often leads

to illegal action against a society they see as unfair,

uncaring, and hostile.

In a very real sense,

a soerial group tells a person

what goals to strive for as well as how to attain these
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goals, The efferst of such norms is elearly an important
variable in any achieving situation. More often than not,
the "laeck of motivat;on" on the part of the ghetto or
barrio child is a funstion of his membership in certain
groups. The expectations, rules, rewards, sanstions, and
aspirations of his peers are critical in determining how
he will approach a;ﬁievémént.situations.

Groups of persons behaving together over a period of
time evolve their own normative struptures, that is, their
accepted and approved ways of doing things. The more one
group 1s isolated from another, the higher the probability
that different norms, values, and expecstations will
evolve. In a sahool which is heavily segregated, there is
little opportunity for eross fertilization of values and
ideas.

Manuel Ramirez III (1968) believes that an identity
erisis in Mexican American adolescents promotes the
importance of peer groups among Chicanos. He states that
social scientists have long been concerned with the plight
of the bicultural person in our society. They have
described the bhicultural person as caught between the
often irreconcilable demands of two cultures., The
resultant inability to comply with the requirements of
both groubs makes it difficult to develop zonsistency in

an identity, which in turn, produczes disorientation and
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stress, The biecultural individual, suzh as Mexiean
American students who chooses to go to college, faces so
muzch frustration in having to choose so often between
loyalties, and under such diffiecult conditions, that he
usually attempts to resolve any zonflizts by'choosing one
group and rejecting the other. Time and again, research
has shown that the-gr;ﬁﬁlééiected in sﬁch situations is
the dominant Anglo eulture, and also that acsculturation to
Anglo values and norms corecurs at the expense of the
Mexiean culture.

Apcording to Moore (1978), a discussion of peer group
support among young Chicanos can never he complete without
examining the persistence and influence of Chicano gangs.
Her research corroborates the importance of gang
membership for many alienated and suspicious Chicano
youths. Since the early 1920s, Chicanc urban problems in
the Southwest have centered around welfare, drugs, and
persistent youth street gangs. Since Anglo-based
aspirations normally are denigrated in these barrios, it
is no wonder that eduration among gang members is frowned
upon and ridiculed.

Ten Houten (1968) found the peer aspirations of
Mexican American boys are the strongest and most valuable
predictors in determining college plans. Interestingly

enough, this researech also suggests that Mexican American
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students with college plans are more independent from
their parents and manifest lower self-esteem than Mexican
Americans with no rcollege plans.
De Hoyos (1961), however, contradicts Ten Houten. He
found that both midwestern Latinos and non-Latinos
indicated that their friends' anti-college attitudes would =i
Hinéf hﬁvé aﬁréffeét“on"tﬂéif éﬁn.coliege @spirations. In - E—
other words, they reported that their friends' opinions
would not affect their own college decisions, The overall
important finding in his research, regarding peer
influence, however, was that Latino students were no more —
likely to be influenced by friends then non-Latinos. —
Related to the conecept of peer group influence is
Farias' (1970) study on Mexizan American values. In that
study, Farias desctribed how Mexizan Americans vdlues and
identity with family and peer groups are all interwoven.
Loyalty to one's ethnis group is often based on
competitive values, and Mexican Amerizsan students often —

are forced to choose between home and school values.

Furthermore, a Mexican American student who dcoes not fit

in with his Mexizan American peer group often is moceked or

shunned. Lo
The review of literature on peer group support points

out that some researchers feel that group influences are

greater among the poor than among other zlasses. This was
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true especially among Chicano youths due to the perceived
needs for tollective strength to fight prejudicze and
racism. Another group of researchers believe that
belonging to a certain gang or clique is often times just
a form of physical and social survival in the barrio for
7y9qng_C§;§g§9§._"¥et other researchers state that peer
group support is a key variable bhecause of the high
Mexican American dropout and juvenile delinquency rates
among teenagers,

In summary, the review of literature on the peer
group support variable reveals that there are diverse
interpretations of this variable by researchers. Despite
this diversity, this research is important, because it
highlights the need for more research in order to develop
a greater understanding of variables affecting the

adolesecence period of Chicanos,

Career Aspirations

Gilmore (1973) states that as the world of work
becomes inecreasingly complex, a person's ability to see
alternatives and make appropriate decisions becomes
increasingly important. The minority student from a
culturally different or economically disadvantaged
background is very likely to lazck the skills necessary to
make career/life planning decisions, and to seek

information about career possibilities.
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Lower t¢lass adolescents typically have low career
aspirations, The impact of sozial class on career thoicze
was revealed by a comprehensive study by Little (1967) who
studied all the graduating seniors in Wisconsin's publie
and private high schools. At the time of graduation,
students were asked to note the occupations they hoped to
enter. The choices were later compared to therjobs they —
actually attained. Students who were in the lower third |
of their graduating elass in socioeconomice status had
significantly lower aspirations than those in the middle
and upper thirds. 1In addition, the later actual job
attainments of the lower class students were quite close P
to their expectations. :
Simpson (1962) found that high school students,
regardless of social class, were likely to seek‘higher
education and higher level careers if their parents so
urged them. However, they were unlikely to do so if their
parents were neutral or negative about preparation for a -

career, Lower class parents who drop out of szhool and F—

are later unable to find satisfying jobs, or any jobs at
all, are less likely to urge their children to go to
college than are upper class parents who have discovered R
the employment value of a college degree first hand.
Kahl (1953) states that for the most part, lower —

class adolescents experience and look forward to jobs,
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not careers. They will value individualism and .take an
active stance toward the world and their future in it.
However, lower middle class adolescents and their parents
are likely to see the future in terms of the security,
stability, and respestability that jobs bring rather than

in terms of opportunities for development, intrinsic

satisfastion, and self-actualization. Among most

- Chizanos, empldyment is values primarily as a means of
providing goods and services that lead to satisfaction in
the extended family.

In a comparison study, Lineon (1965) investigated the
educational and ocecupational aspirations of Anglo, Spanish,
and Negro high school students. Although he found a high
percentage of youth of all three ethnic backgrounds had
high levels of aspiration, Spanish American students had
the lowest levels of aspiration, Further he found that
Spanish American girls were oriented toward voecational and
elerical jobs requiring less than a ctollege edutation.

Shiarishi (1975) examined the effects of a career
guidance project on the level of cccupational aspirations
of bilingual/bicultural adolescents. The experimental
treatment utilized wvarious group and individual modeling
technigques. On the basis of her findings, she coneluded
that career guidance projects did have an effect on

raising occupational aspirations. In addition she found
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that girls' occupational aspirations levels were affected
more by guidance than boys' oeccupational aspirations.

Rainwater (1968) holds that young Chicanos in general
are likely to have a passive and even fatalistic attitude
in a survival-oriented economy. Chirzano youths, according
to Rainwater, have few opportunities to learn that active,
”iﬂaiﬁidQAINéfféffs Qiéhf”péy off iﬁ fhé long run. o o —
Therefore, their career goals are often shortsighted.

The review of literature on career aspirations
suggested that the low career expectations of Mexican
American students can be explained partially by their —
poor educational attainment. Many of these researchers —
state that Mexigan Americaﬁ students who have had a long
history of failure in school understandably are reluctant
to risk further failure b§ working towards a remote and
seemingly imﬁossible career goal, Some of the studies
reviewed stated that there was a vicious ecycle of failure
which curtailed the career aspirations of many Mexican _

American students., This ecycle of low career aspirations

affecting low educational attainment is even more
important when it is understood in context with the other

interrelated variables studied in this research. R

Level of College Staff Support —

The nature of the interaction established between the

student. and his teacher is related to a number of
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variables that have been diszussed earlier in this study.
Various soeial researchers have investigated the area of
teacher-student relationships. 1In particular, Malpass

(1953) measured the degree of favorableness of students'

perceptions of teachers, classmates, discipline,

achievement, and school environment at the elementary

level, He found that stﬁdents‘ fﬁvorable perceptions of
teachers and achievement goals correiated highly with
grades,

Davidson and Lang (1960) studied the relationship
between students' perceptions of their teachers' attitudes
toward them and their own self-image, academiz
achievement, and slassroom behavior. Students' self
perceptions were found to be similar to their perzeptions
of teachers' feelings toward them. Also, the more
favorable the child's percteption of his teacher's
feelings, the higher the achievement rating.

Byan (1960) conducted a major study of teacher
charasteristics and related these characteristics to pupil
behavior. He found, for example, that pupils were more
responsible and participated more in classes where the
teacher was highly original and adaptable in his
relationship to students.

The impact of teacher expectation was explored in the

researcsh of Rosenthal and Jacobson (1970). They argued
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that inadequate school performance of many students from

poor backgrounds was due to low expectations on the part

of teachers, Teachers, they stated, communicated low

performance goals to low income students who then

internalized and reflected these low achievement goals.
B WEpmg review on teachers' expectations, Carl Braun =

(1976) summarized research on self-fulfilling prophecy. - —

He explained the conflicting evidenece in this area as an

interaction of several variables that teachers face in the

classroom. His findings suggested that teachers need to

be highly aware of their own feelings and biases in order —

to eiiminate the negative impact of teacher expectations —

on students. ;f;;

The 1976 report by the U.S. Commission on Civil

Rights on the differences in teacher interaction with

Mexican American and Anglo students reported gross —

disparities in teacher-student interaztion in the schools

of the Southwest. In this report it was shown that many _

educators were failing to involve Mexizan American

children as active participants in the classroom to the

same extent as they involved Anglo children. Further,

differences in language and culture may partly explain, SR
but cannot justify, these disparities in classroom

interactions. D
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It has only been in the last fifteen years that
researchers have fogcused on the effects of college
environments on recruitment, retention, and attrition of
students. Previous to student affirmative action and

equal opportunity programs, there was little or no special

tutoring, counseling or financial aid programs on
commuinity college eaﬁﬁﬁseé; instead, fhe college staff ‘ 7 B—
was never treated as one of the key variables affecting

student performance and, thereby retention. Ifferts'

(1957) survey, however, prompted a reevaluation of this-

assumption, and subsequent research has provided

considerable evidence that. the college environment plays a
major role in determining the persistence or withdrawal of iﬁ;f
enrolled students. He further emphasized that the college
environment rather than the inadequacies of the‘students
themselves, should be given more emphasis in attrition
studies.

Hannah (1969) and Slocum (1956) have sﬁown that —_—

college dropouts were more dissatisfied with their

relationships with professors than were students who

persisted. Also, these researchers stated that the

qualit? of the relationship between a student and his or i
her professors is of crucial importance in determining

their satisfaction with the total institution. Hannah and —

Slozcum go on to emphasize that a positive interaction
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between students and teachers facilitates the development
of a2 healthy attitude toward learning and toward college
in general,

Roueche's (1968) study on attrition for
nontraditional students shows that the community czolleges
studied are failing in their ability to meet the academic
‘needs of their students. Roueshe defined nontraditional
students as those students who did not previously attend
college until special programs were developed to meet
their needs. Roueche further elaborated that community
colleges have often not been able to accept the fact that
most nontraditional students do not possess the verbal or
math skills to succeed at this level. He blamed the
faculty at community colleges for not adequately adapting
their teaching styles to motivate or to meet the needs of
these students adequately.

The review of literature on faculty support for
Mexican American students describes the lazk of college
staff support and services for all minority students. The
general consensus of this review of literature is that

retention rates of Mexican American college students zould

he aided greatly if there was a better relationship between

rcollege staff and Mexican American students. The review
found that this critical teacher-student interaction

should be of greater rconsideration in planning retention
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strategies for all community college students. In the
final analysis the research contends that it is the
responsibility of these colleges and faculty to orient
their programs and instruction to meet the special

educational needs of nontraditional students.

Family Struecture

Family structure in industrial and urban societies
has undergone é transition from a patriarchal pattern to
one considered egalitarian., Social scientists have viewed
family structural patterns as reflecting the social and
economiz organization of society. Accordingly, power
relationships within the family are considered to be
dependent upon economic roles within the larger society
(McLaughlin, 1973). Although this interpretatidn of
changes in traditional family structural patterns is
widely accepted, changes in ethnie or minority family
structure are viewed somewhat differently. This
difference in view is based on csultural values as the
primary factor, rather than social and economic
organization.

Prior to the social research of the 1960s, the
authoritarian Mexican-American family was viewed as a
product of the traditional Mexican culture in which a

macho male was dominant. The idea of male superiority was
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heavily emphasized in the literature. The father was seen
as having full authority over his wife and children, and
all major decisions were his responsibility. Wives were
deseribed as passive, submissive, and dependent upon their
husbands.

An example of a work which has influenced attitudes =
and contributed to the perpetuation of inaccurate —
stereotypes of the Chicano family is Madsen's (1960)
anthropological study of Mexican Americans of South Texas.
It portrays the Chicana as weak, submissive, and overly
respectful of her husband. Mexican American society is —
viewed as male-dominated in general. Madsen writes "the e
Mexican American wife who irritates her hushand may be
beaten, Some wives assert that they are grateful for
punishment at the hands of their husbands for sﬂch goncern
with shortcomings indicates profound love" (p. 261). This
study, used in many colleges and universities as an
authoritative source, advances a number of erroneous —_

conceptions about Chicanas.,

Studies conducted in the last twénty years, however,
dispute the rigidity of patriarchy in Mexican American
families (Grebler, Moore, & Guzman, 1970). Changes in
this traditional family structure have been attributed to
aceuliuration or to the acquisition of the predominant -

values in the United States about familial roles. Tharp,
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Meadow, Lenhoff, and Satterfield (1968), for example,
believe that social scientists have long assumed that the
process of acculturation operates with widespread and
profound effects on the minority ethnie group family.
While this portrayal has typified ethnie families in
general, it has assigned to great a role to the influence
of zultural fggfggé iﬁ shﬁpiﬁg faﬁily pattérns of Mexican —
Americans. This view of the family creates conceptual
problems begause it invites the idea that certain patterns
are derivative of beliefs and values passed on from
generation to generation, rather than tc social and —
economic conditions, Such.a portrayal of the family also —
implies that egalitarian marital roles and ethniz family
patterns are mutually exclusive (Alvarez & Bean, 1276).
According to Arroye (1973) Mexican American families
are usually divided into two types. One is the
patriarchal-traditional type whose structure is determined

by Mexircan ecultural values. The second is a comparatively N

modern type which is more egalitarian in structure. This

second type is created when larger society's values
supersede the Mexiecan cultural values, and, as a result,
erode the traditional authority of husband/father in
family decision making. Mexican American families whose
structure departs from the traditional patriarchy are —_—

often charaterized by outside employment of wives. This
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phenomenon is perhaps one of the key influences in
modernization of the Mexican American family, but has so
far not inspired any systematic study. With increasing
numbers of Mexican American women entering the labor
force, the relationship between wive's employment and
family roles can no longer be overlooked.
In summary, tﬁis review of literatﬁré”re§eals that, . —
while some progress has been made on understanding the
Mexican American family strusture, what writeré on the
subjecst have failed to do is the kind of in depth research
that would reveal the nature and multiple modes of parent- —
teacher-student interactions. One group of researchers —_—
implies that Mexican American students do poorly in an :
educational setting, because they allege that the Mexican
American family structure does not foster educaﬁional
moblility and suctess. Another group of researchers
defends the Mexican American family structure, but cite
cultural and communication differences as the key N

variables affecting the lack of educational success.

Overall, the review of literature on family structure
shows how important this variable is to the educational

success of Mexizan American college students. o

Sex Roles S
Every culture establishes acrceptable and unacceptable

patterns of behavior and psychological standards for the
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sexes, and these sex-role standards are imposed at an
early age (Schell & Silber, 1968). Sex roles are
inevitably interwoven with the status that society
attaches to each role. Male dominance was one of the

earliest bases of discrimination among human beings,

presumably because survival among huntlng and gathering

tribes depended on the ability to move about unencumbered
by childbearing and nursing.

The superiority of the male sex role has been
perpetuated by incorporating it into the customs, laws,
and socialization practices of successive generations., In
most sorcieties, whether an ancient, primitive, or modern,
the presfige of the task détermines whether it is assigned
to males or to females., Women have generally been treated
as 1f they were members of a minority group, and there are
some parallels between traditional treatment of women and
the treatment of Blacks and Chicanos in American society.

Children learn these status differences early. While
they are growing up, both sexes generally prefer the male

role with its freedom, authority, and power (J. Kagan,

. 1964), As a boy grows, he discovers that society has

decided his vocational role as primary and his role as
spouse and parent as secondary; the reverse is true for a
girl. To fulfill these social roles, boys are likely to

be reared to achieve and girls are likely to be reared to
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nurture others. Thus, as soon as children enter early
childhood, almost all soczieties foster achievement and
self-reliance in boys and obedience, nurturance, and
responsibility in girls.
In particular within the old traditional Chigsano
family, the role of men and women are definitely s
ééfuéiﬁréd; fﬁ”fﬁié-feéafd,.ﬁeﬁ afe éncouraged to rule - - | ;——f
their families and women were taught to be obedient to

their husbands. A direzt result of this type of

traditional structured family was that Mexican women were
not encouraged to zompete in soeciety. Today, most R
families in Mexico as well as Mexican American families no —
longer adhere to these archaiz traditions. The
differences between male and female roles in Mexiczcan
American families can no longer be loocked at in a
simplified and fixed conceptual manner but instead must be
studied in light of todays varied soecial and economic
reality. -

Many young Mexiczan American researchers feel that

while some research has been done on the Mexican e
American woman, the existing literature on the sex role of
the Chicana gives a distorted and inaccurate image. Much
of the small body of knowlege which exists on the Chicana
has been collected by Anglo writers who have lacked | ;m_n

sufficient understanding and sensitivity to the culture



of Mexiecan Americans to portray the Chicana ascurately.
This research has had dysfunctional consequences for the
Chicana, because it perpetuates false and stereotypical
images of the role and function of women within the
Chicano community.

In large measure, this early research on the Chicana S
Wféfiécgg_fhé-ééﬁééél sociétalrvaluéé, Wﬂiéh; iacking - ;———
counter-images of the Chicano, tend toward ungquestioning
acceptance of prevailing myths about the Chiecana. For
instance, educational, health, welfare and law enforzement
institutions often have utilized these distorted pictures -

in developing programs to respond to the needs of the —_

Chicana, by relying on these incorrect stereotypes, these

institutions and related service organizations inevitably

are misguided and misinformed. This approach has

contributed to both the relegation of Chicanas to a

position of passivity and subservience and to barring

them effectively from a full and zreative role in society. -

The insitutions of family, school, and church

socialize all women, but the impact of these institutions
reflect a different reality for Chicanas. For the
Chircana, the family evokes three levels of zontern and
commitment. She is concerned first with the family
nutleus for which she feels direct responsibiity as S

mother, wife, sister, or daughter. Second, she is



committed to an extended family, which encompasses
grandparents, unecles, aunts, cousins, godparents, and
nieces. Third, she is zoncerned about the progress and
betterment of La Raza, her people, through her involvement
in Mexican American social action projects. The Chicana's

role within the family is in constant evolution. 8She mm
. relates not only as a wife and mother, but also as
granddaughter, daughter, sister, aunt, worker, confidante,
and sometimes political activist (Hernandez, 1980).

The Mexican woman has been stereotyped as gentle,
mild, intuitive, maternal, self-denying, self-sacrificing, —
and faithful. In summary; she has been placed in the same —
passive role attributed to all Spanish speaking people. ;___
Simoniello (1981) states that, until recently, much of
the literature tended to support such cultural |
stereotypes. She contends that women, children, and
ethnie minorities in our culture have been taught that

assertive behavior is the province of the white adult —

male. For the Mexiecan woman, self-realization is a double

dilemma at best. Mexican women have found that they have
had to ronfront not only an externally imposed system of
racial domination but also a system of sexual domination ' .
within their own culture. B
Rigid sex-role stereotyping, portraying women as i—r

mothers cheerfully baking cookies and cleaning house all




day while fathers work in offires, is damaging for all
women. For Chicanas, the damage is compounded by the fact
that the "mothers" in the media stereotypes are almost
always middle-class white women. Chircanas have borne the

brunt of the educatiocnal system's self-fulfilling

prophecies. Role models in the schools for Chicanas are

seldom teachers, prineipals, or schoolfboard members, but
more often service wprkers in cafeterias. They have been
traditionally rounseled or tracked into vocational
classes, such as cosmetology and clerical skills, because
the school system operates under this misconception that
these are what they are most interested in and for which
they are best suited.

Although the total experience of Chicanas is distinect
from that of other women, they share many of the same
patterns of gender, class, and rate oppression. Moreover,
Chiranas share many of the same economic and sogial
patterns as other working-rlass groups. Distincticons are
to be found by elaborating specifies rather than by noting
patterns. Contrary to the image of the Chirana who stays
at home as a baby and tortilla maker, the 1970 California
census indicated that 49 percent of all Chircanas over
eighteen years of age were in the work forece. During the
peak rchild-bearing Years, between twenty and thirty-one,.

56 percent of all rchicanas are workers. In California, 53




percent of Chicanas are employed as domestic workers or in
serviece industries and factories; thus they are relegated
to the lowest status and lowest paying jobs (U.S. Census
Bureau, 19278).
In the last two dercades, the United States
experienced two major related movements, the Civil Rights et
ﬁﬁﬁd'thémﬁgméﬁ;é ﬁé%éﬁénfé. rBoth.movemenfé.irrevocably F—
have shanged the nature of the Ameriecan society. One
important indieator of these gritical sorial changes is
that Black Americans and White middle class women have
athieved great strides as post-basralaureate professionals —
in positions not held traditionally by members of these T
groups. Chiganas, on the other hand, have been grossly ;;;7
underrepresented in post secondary institutions in the
last fifteen to twenty years, and college attendance
statisties corroborate this pattern.
Nieto-Gomes de Lazarin (1973) reviews the problems

and societal pressures Chicanas face in attaining an —_—

education. Prejudizces encountered by Chicanas in a

"eplosed educational system" inslude programming for

motherhood and dependence, as well as sex and rate

discrimination in employment. The author believes that T
these societal problems, pressures, and prejudices

experienced by Chicanas throughout their sosialization ff‘f

provide for adjustment problems as they enter into a



college campus. Lazarin contends that understanding the
experiences of the Chicana student is imperative if
educators are to help educate them.

In looking at the overall statistics on student
enrollment and degrees conferred in the California post-
secondary institutions bhetween 1975 and 1979, the

comparative data between males and females indicates an
increase in the number of women in general pursuing a
rollege education (California Post Secondary Education
Commission, 1980). This inerease among women appears to
have had some impaet for Chicanas as well, although not in
dramatic numbers. The probortion of undergraduate women
enrolled in Califonria publiec institutions has increased
steadily sinece fall, 1875.

Presently, with respect to formal education, Chicanas
still lag substantially behind all women. The median
vears of szhool completed by all adult women 25 years and
over was 12.4 yvears, For Chicanas in the same age range,
sthool years completed were 8.6. Interestingly enough,
the gap narrows in the younger age groups. For example,
in the 20-24 age range, women in general completed 12.8
years compared to Chicanas who completed 12.2 years.
Among teeenagers 14 to 17 years old, the median years of
school completed were 10.3 for women in general and 9.7

for Chicanas (U.S. Census Bureau, 1978).
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In comparison to Anglo female students, attending
zollege was often the first experience out of the home
environment for Chicanos. For many Chicanas, rollege also
was their first confrontation with predominantly non-
Mexican surroundings. Since the majority of these women

were the first in their families to leave home, the

psychological and familial pressures were great. Up until

very recently, college attendance was considered an
unorthodox act in relationship to the expectations of
women in their sulture. Even néw, many Chicanas still
have a diffiecult time in convineing their parents that
they should be allowed to attend zollege in order to
succeed in foday's job market.

This review of literature on sex roles shows that it
is a particularly important variable because thére have
been special obstacles expérienced by Chicanas who have

chosen to pursue their college education.

Academic Self-Coneept

Academic self-concept is used by many educational
researchers to denote how a student feels about his
educational goals and arademirz endeavors. Academis self-
concept 1s analogous to but separate from a student’'s
self-concept, or world view. Self concept or world view

is used to refer to a student's general feelings towards
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his total enviromnment, whereas academic self-concept is used

to refer specifically to a person's perceptions of himself
as a student, Students:with a poor academic self-concept
often feel that they are not as smart as other students

and not as able to succeed as their peers. Their feelings

0of inferiority start a viecious eoyele of failure, whizh

often becomes a self-fulfilling prophecy. Von KO‘LVlghIVletrtr o

and Smith (1969) have stated that a student needs to have
a poéitive view of himself in order for positive
functioning to oeccur in the classroom. It may be
concluded, therefore, that a person's self-concept is
directly related to his educational success.

Numerous studies in zontemporary research stress the

- importance of self concept, or the composite of an

individual's beliefs about one's self. Coopersmith (1959)
states that a student's pattern of attitudes regarding his
values, abilities, goals and perscnal worth influences
both his perception and behavior. Self-concept is
considered a crucial component of personality affecting an
individﬁal's_relationship to himself and to others. Moon
(1980), as well as many other eduational researchers,
have stated that a significant relationship exist between
self concept and school success.

Griffin (1980) states that community college students

with a poor academie self-concept typically delay in




undertaking study or orther academie activities. Such
students have problems setting priorities and working
towards the attainment of specific goals. Students with
poor academirc self-concepts also are likely to have such
unfavorable attitudes related to their education as
failure to accept educational objectives, ineffective
' time management, and poor study habits. T
Griffin who contends that these low educational achievers
also manifest an external locus of control orientation.
These types of students do not believe that thier f“““
attitudes related to studying and participating in other i;;;
school agstivities have significant effects on their N
abilities to succeed in school. They feel that success or
failure results from forces external to themselves, such
as fate, luck, and the whim of powerful others iike
teachers, counselors, and administrators. In short, they ;___
feel they do not have pesonal control of their academis

future.

Haddox (1970) has stated that unfortunately there is

widespread acceptance by educators of negative stereotypes
for Spanish speaking students and that these stereotypes
reinforece these students' negative academic self concepts.
He found that Mexican American students often internalized
the helief that Anglos were smarter students than they.

He suggested that the negative acadmeicz self concept of
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Chicanos is a result of Anglo's negative views of
Chicanos,

Coleman (1966) stated that children from various

ethnic groups not only entered school at a disadvantge, but

also that this disadvantage became more pronounced as they

progressed through school. His research indicated that a

minority child's self-concept was lower than that of

Anglos and suffered greatly through the schooling process,
The cumulative effect of this negative educational
experience becomes a formidable educational deficit
leading to high attrition and poor educational attainment.
Hale (1972) concurred with Coleman's findings. Also, he
felt that the longer the Chicano child stayed in school,
the more he lost his feeling of self-worth.

DeHoyo's (1977) research showed that the ciarity of
vision and the perceptions of costs and benefits emerged
as very important variables in the academis self-concept
of high sechool students in géneral. College aspiring
students had a higher clarity of vision than the non
college aspiring students.

Regarding the perceptions of the costs and benefits
of a college education, DeHoyos found that zollege plans
did not seem to vary according to the ethniecity. That is,
the ethnic student college aspiring saw greater benefits

to be gained from zollege than the non college aspiring
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student. DeHoyo's research on midwestern Latinos shows
the ethnicity in that particular seeting was not a
eritical variable for the college apirations of the Latino
students in his study.

In general, most researczhers on Chicano education
agree that the potential Mexican American college student
is one who has a strong academic self-concept. He also
appears to be the individual who indicates an
understanding of the socioceconomic and political structure
in which he lives and who perceives high benefits from
college attendance. The.descriptive characteristics of
the aspiring Mexican -American college student could
include understanding of the position that one occupies
within the pluralistic framework of American society and,
on the basis of this understanding, a comprehenéion of the
tools and strategies needed to achieve success.

Succinetly stated, this aspiring Chicano college student
differs form other Chicanos in that he has decided that a
higher education represents the best vehicle for his
social and economic advancement.

The review of the literature on this eriftical variable
points out the importance of academic self-concept on the
educational success of students. Significant research
findings included the negative effect on school attainment

of poor academic self-concept and its self fulfilling
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nature. The overall relevance to this study is that
unless a Chicano student has a strong academic self-

concept he is not likely to suczeed in a college setting.

Overall Summary of Review of Literature

The overall review of the literature demonstrates the

need for more research on each of the ten variables

gelected for this study. The research studies which were
reviewed point out the need for a better understanding of
how these variables interact and impact on the educational
success of Mexican American students.

The need to understand Mexican American students
within the context of their cultural and historical
background was the first topic area to be reviewed., Next,
came the review of literature on the concepts of
aspiration and achievement and how they affect the
educational success of Mexican American students. The
studies reviewed on aspiration indicated Mexican American
families manifested a much wider range of attitudes
towards educational aspirations than was previously
understood. The zritical findings of studies of
achievement as related to Mexican American students was
that Mexican American parents support their children's
educational achievement, but lacked the sophistication and

knowledge to advise their children properly.
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The significant finding from the review of literature
on the other key variables was that they all interact to
various degrees to create the conditions whereby Mexican
American students have high drop out rates, widespread
delinquency,'and low socioceconomic class status. In
conclusion, while there was no single variable found among
those found in the reivew of literature which suggested a
direct cause-effect relationship to the educational
achievement of Mexican American students each variable
looked to have signficiant impact on this lack of academic
success.

Furthermcre, altﬁough no single variable was found to
have a direct cause-effect relationship to the educational
achievement of Méxican Americaan students. The research
design of this study was structured to determiné which
individual or comibnation of variables were most
significant in predicting the educational success of
Mexican American community college students.

Chapter III is concerned with the research design
and methodology of this study. It consists of a
discription of the population, sample, and procedures for
collection of data, survey instrument, and the statistical

method used in interpreting the survey data.




CHAPTER III
RESEARCH DESIGN AND PROCEDURES OF THE STUDY

This chapter presents the research design developed
to collect data on variables that affect the success of
Chicanos in the community college system. The goal of
this study wés to compare and contrast the social and
cultural characteristics of successful and unsuccessful
Mexican American students with Anglo American community
college students. The design of this research was
developed largely from a feview of the literature on key
concepts in this study. These key concepts include the
independent variables in this study, which were'designated
as: acculturation, sex roles, famil? structure,
soclioeconomic status, career goals, level of college staff
support, level of peer group support, level of parental
support, world view, and academic self-concept.

The first section of this chapter analyzes the
demographic characteristic of the Mexican American
population. Next, the sample description and the
selection process used are discussed. The third section
of this chapter, describes the community college sites

from which this sample was selected. In addition, the
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fourth section describes the instrument used in this
survey method of research, The fifth section contains the
procedures utilized in the collection of the data. A
description of the statistical method used to analyze the
relevant data in this study constitutes the final section

of this chapter.

Demographic Characteristics of Chicano/Mexican
American Population in the United States

The fundamental finding of the National Commission on
Secondary Schooling for Hispanies (1984) is that a
shocking proportion of this generation of Hispanic youths
is being wasted. They believe that the damage inflicted
on young Hispanics today fhreatens soclety tommorrow.

In addition, educaticonal researchers agree that the school
failure rate among Chicanos is staggering. They feel that
this factor forbodes a crisis of major proportions where
Chicanos constitute a large proportion of the population.
o As a group, Hispanics are the most undereducated of
all Americans. Onlﬁ 40% have completed high school vs.
46% of Blacks and 67% of Whites. 1In urban barrios the
Mexican American dropout rate has frequently reached 85%.
This attrition begins in junior high school and

continues through the high school years. In higher

education, research shows those Mexican American students

who did make it to this level, did increse in absolute

89




numbers and proportions between the 1960's and 1970's.
The proportions have since stabilized at about 12-13
percent and few gains have been made since the mid 1970's
(Digest of Educational Statistics, 1983).

The recent Mexican American Legal Defense and
Education Fund Suit (1981) charged that although the
7Wm;565i£§ dfrmiﬁéfiff éfﬁdéﬁtsmenﬁering college in - SR
California are largely bound for community colleges, the
overwhelming majority of Biack and Chicano community will
not succeed beyond this level. Community college will o
thus be the end of most Chicano and Black student R
educational careers. Very few will transfer to the state .
colleges and almost none to University of California -
campuses, They ecite figures that show that between 1975
and 1981 approximately 286,000 students graduated from
California high schools. White students in 1981 B
constituted 68.8% of all high school graduates with Black
and Chicano totalling 8.2% and 15.7%, respectively.

Likewise, Hispanics contributed 16.7% of all first time

freshmen from California high schools enrolled at the
community college in 1981, but only 6% and 10.6% of first
time freshmen at University of California and California
State University colleges.

The special role that community colleges play in

providing ascess to minority students, and in particular

90



Chicano students has gone largely unnoticed by educators
and researchers., Among the Chicano students who enrolled
in higher education after high school, eighty percent of
them enrolled in California Community colleges. For
minority and disadvantaged students, community colleges
are the "gatekeepers" of higher education. They are the
institutions responsible for introducing large numbers of
minority students to senior bhaccalureate schools. One

unfortunate reality that cannot go unnoticed is that

Chigcano students are enrolled in that segment of higher

education in which the fewest students persist, i.e., -
community colleges., These statistics should underline the —_
critical role that community colleges play the educating
Chicano students., The final report of the commission on
the higher education of minority (1982) found that the
single most important factor contributing to the severe
underrepresentation of Chicanos was their extremely high
rate of attrition from secopdary school. The second most

important factor was their greater than average attrition

from community colleges. ==
In particular, the last two decades have seen a
dramatiec increase in the populgtion of Chicano/Mexican
Americans in California. Presently the Mexican American
population is measured at 18-20% in California. The sheer S

growing numbers of this group guarantee that they will
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play a greater role in shaping this nation's future

political and educational policies.

Sample Description

The target population ws drawn from two community

colleges with a total sample of one hundred and thirty

..s8tudents. at each college..  Each community college's sample. . . . _ .

consisted of fifty Chicano and fifty Anglo commupnity
college students who were in sophomore standing and
desired to transfer to a four year college. Also the
sample consisted of 15 Anglo American and 15 Mexican
American on each campus who were designated as
unsuccessful community coiiege students because they had
dropped out of college or ﬁho were on probationary status.
The size of the sample was overall 57% female and 43%
male. In particular, the Chicano successful group was
67% female and 33% male. Also the Chicano unsuccessful
group was 52% female and 48% male. The Anglo successful
group was 53% male and 47% female. In contrast, the Anglo
unsuccessful group was 38% male and 62% female. These
figures coincide with statewide demographics of community
college enrollment. It should be noted that the balance
of the successful student sample (200) versus the
unsuccessful student sample (60) developed largely due to

the difficulty and extensive time necessary in contacting
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"former"” unsuccessful community college students mainly
through a mailing process.
Sinpe one of the purposes of this study was to
compare and contrast variables such as socioeconomic
status and levels of acculturation of community college
students, it was decided to choose two distinctly S
different sociceconomic and sociocultural settings for
thié research study. Ohlone College was chosen because

of its suburban and middle economic setting. In contrast,

Chabot College was selected because of its urban and lower
economic setting. |

The total sample of 280 students were administered
the questionnaire on an individual basis. Selection of
the sample was done on a voluntary basis for those
students meeting the desired criteria., The criﬁeria for
the sample was that a student in the successful group be
listed as a transfer major and achieved sophomore standing
(45 quarter units or more) with at least a passing G.P.A.

of 2.00, The unsuccessful students were designated as

those students who were listed as transfer majors who had —
dropped out of college or whose G.P.A. was below a 2,00,
The selection of the sample for this.study was done
on & similar basis at both Ohlone college and Chabot
college., At both campuses permission was granted to : A

obtain a computerized list of students who met the



"successful and unsuccessful criteria." Students were then
randomly selected from each list to the point of obtaining
the necessary size of sample for each subcategory. This
research study conformed to the use of the local campus
coding of ethnicity so that this worked very well, since
both Chabot and Ohlone colleges identified the ethnic and
mf;;i;imﬁégkéfdﬁﬁdlaf fﬁéir'réSpectivé student-popuiations .
by self-identification responses on registration forms.
Once the actual selection of the sample f;om the eligible
pool of names drawn from the computerlized lists was
done, the cooperatioh of faculty was solicited in order S

to contact respondents for the questionnaire. _

Description of Community College Sites

The two community colleges from which samples were
chosen represent two separate socioeconomic and cultural i
settings. Although there are significant differences
between Ohlone and Chabot's sizes and demographic
characteristics, the two colleges are representative of

the larger California community college system.

The highly industrial c¢ity of Hayward, California is
the principal c¢ity within Chahot college's service area.
The ages of the students selected in the sample from
Chabot ranged from seventeen to sixty. Socioeconomically, A
they mainly represented blue collar/industrial and service

employees. The number of students at Chabot college is
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over 16,000. The percentage of the Hispanic constituency
is 9%, and there are also large percentages of Blacks
(8.6%) and Asians (9%) creating a highly visible mullti-
cultural setting. Chabot college reveals a wide range of
career options, with a strong emphasis on blue collar,
technical and apprenticeship programs. i
' The Fremont-Newark service area of Ohlone college -
is principally a middle class and suburban community.
The average age of students in general at Ohlone College

is 26.5, but also ranges like Chabot, from seventeen to

over sixty. Employment figures on Fremont-Newark

residents show a large percentage of middle management and ijji
electronic~-technical workers. The total student S
enrcllment at Ohlone is 9,000, with a Hispanie and Blaczk

make-up of 8.4% and 2.1% respectively. Ohlone College,

like Chabot, offers both transfer and occupational

programs with an emphasis on business and technical fields

which are geared to the white collar worker. S

Instrument:

The nature of the study was such that a form of
descriptive researcsh or survey was found to be the most
appropriate method of gathering data from a large number
of individuals. The questionnaire survey method was };;;

chosen in order to best 'sample' or evaluate specific
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variables about the current status of Mexican American
community college students.

The process for the development of the questionnaire
involved selecting items from several sources which were
based on the assumptions defined by the research question
(page 99). Next a search of several related
questionnaires provided many questionnaire items for
critique and selection for the purposes used in this-
research study. Other items were developed from related
literature. Some items were suggested by experts in the
field of education and by other professionals working with
the Chicano community.

These items were then scrutinized by a panel of
axperts. This panel of experts helped establish the face
validity of the questionnaire. The panel included one
professicnal educator who was involved with Mexican
American students at each of the community colleges where
the study was completed. It also included a University of
the Pacific professor and a knowledgeable community
representative from each of two college communities
researched, This panel helped review the questionnaire
for clarity and effectiveness. The panel was very helpful
in pointing out any discrepancies bhetween the main
research question and the questionnaire items. Finally

the panel helped in editing the language of the items and
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was also useful in putting the questionnaire into a more
complete and meaningful package.

The survey questionnaire consisted of 56 items that
were thought to be critical to the study. The first eight
questions dealt with general information about the

student's age, sex, marital status, ete. Next, the .

questionnaire was divided up into ten subcategories of —

three to five questions apiece, which refer directly to
the ten key variables studied in this research.

The questionnaire was pilot tested on a group of
twelve Ohlone students. A substantial amount of
information was gained from interviews with these twelve
students. For example these interviews pinpointed items
that were not appropriate for this group as well as items
that elicited improper responses. The results df this
pilot test helped to refine the questionnaire and to shape
the research design.

Next, a larger pilot test was administered to thirty

successful and unsuccessful Cabrillo Community College

students. Interviews with these students were then , ——
conducted to provide opportunity for the respondents to
react and suggest changes to the questionnaire items.
Overall, reactions to the questionnaire subsequently went
through several moré revisions, and finally developed S

into two alternate forms: one for the successful student
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and one for the unsuccessful student. Both forms of the
questionnaire took students approximately twenty minutes
to complete and contained all the same essential items.
They differ only in that the version used for the
unsuccessful students was phrased partially in the past

tense.

Data Collection Procedures

Initially, permission on each campus was sought in
order to implement the study by contacting the appropriate
Deans of Student Services. It was als¢o necessary to write
an official letter of purpose so that each college
administrator could clear fhe study with their legal
counsel. This process also included persuading the Dean
of Student Services on each campus that there would be no
human experimentation in this study. Furthermore, there
was great care taken to make sure that there were no
breaches of student confidentiality on the data collected.
Finally, the researcher had to convince all parties
involved of the value of the research to the college.
After the college administrators were able to see the
value of the study they were extremely cooperative. This
overall cooperation helped achieve the goal of déveloping
an accurate and helpful picture 6f the Chicano and Anglo

students on each campus.
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The actual process of administering all the
questionnaires was done by the researcher. Key members of
the college faculties at Ohlone and Chabot community
colleges were instrumental in contacting and locating the
students selected for the sample., Uniform instructions

for the questionnaire were issued to each student, and

extra care was taken to make sure that all participants

involved understood the procedures. The successful
students were all tested in a classroom setting, whereas
the unsuccessfiul students were largely handled through a
mailing process.

In order to collect the necessary data from the
unsuccessful students, an alternate form of the
gquestionnaire with uniform instructions and a pre-paid
envelope was mailed. The students were asked to respond
as soon as possible., Students who did not respond within
two weeks were sent a second questionnaire with an
additional plea for responding with phone follow-ups for
non respondents, When no response was made to one further
follow-up, another random selection from the computerized
list was made. The same process was followed until the

necessary size of sample was obtained.
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Research Question:

Statistical Procedures

The main research question of this study was:
is there a significant difference of the ten sociocultural

variables on the success of Chicano and Anglo community

college students. The nature of this study was

exploratory in that it 1ooked'at possible factors
developed largely from the literature that affected the
success of these Chicano and Anglo community college
students,

The statistical treatment of the data was processed
through the Statistical P#ckage for the Social Science
(SPSS) at the University of Pacific computer center.
Scoring of the guestionnaire was completed through a
series of instructions in the SPSS package. The analysis
of the data was done through several programs in the SPSS
package which allowed for manipulation and calculation of
the data and for sufficient print-out details,

The data was analyzed first in terms of frequency
distribution of responses to the ten independent variables
studiéd. The computerized data on the ten independent
variables then was crosstabulated in accordance with the
research design to determine the significance of the data.
Crosstabulation Was chosen because it was the most

applicable statistical method for this type of survey

100




research., The next stage in the treatment of the data
was the use of the statistical technique known as Chi
Square. Chi Square was chosen as a means of answering
questions about data in the form of frequencies rather
than as scores or measurements along some scale, Chi
Square techniques enabled the researcher to see whether or s
' not frequencies observed in the sample deviated =
significantly from some theoretical or some expected
population of frequencies. Chi Square was thought to be
a good choice for this particular study because it works
well on general information or dynamics based on non- —
parametric statisties. Finally, Chi Square is often used —
in similar exploratory studies where the researcher is

searching out probable cause of a problem. The .05 level

of significance was used for statistical treatment.

Summary and Overview

Chapter III described the general characteristics of
the Mexican American population. Secondly, it discussed

the research design of this study as well as the

methodology that was used. It also examined the sample
and the college sites on which the data was gathered. .

Next, it reviewed the manner in which the data was treated

and analyzed. _ S



Chapter IV will discuss the analysis of the data that
was collected. Chapter V will discuss the findings and

conclusions of this study.




CHAPTER IV

STATISTICAL FINDINGS

The purpose of this study was to measure the effects

of social and cultural variables on the success or failure

of Anglo and Chicano community college students. Two
hundred and sixty community college students responded to
56 items derived from the literature. The students were
enrolled in two community colleges, each fepresenting
different socioeconomic and cultural settings. |

The independent variables were grouped into the
following categories: Family structure; Socioeconomic
status; Career goals; Parental support; Peer group
support; College staff support; Academic self-concept; Sex
roles; Acculturation; and World view. Ethnicity (Anglo
and Chicano) was the pivotal independent variable which
related to the purpose of this study and which served to
organize the discussion in this chapter. It should be
noted that gender was also examined as a separate variable
and that the results were reported when pertinent.

The'dependent variable was success in community
éollege. The research gquestion was: Is there a

significant relationship between social and cultural
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variables and success of ‘Anglo and Chicano community
college students. Successful students were defined as
students who were enrolled in OChlone College or Chabot
College and who desired to transfer to a four-year -
college. In addition, they were those students who were
__maintaining a cumulative GPA of 2.00 or above and had o
already completed 45 units or moré. Unsuccessful students
were defined as students who were enrolled in Ohlone or
Chabot College and who desired to transfer to a fdur-year
college but were either failing to maintain a GPA of 2.00
or had dropped out of college.

Procedures for the Acceptance or o ..
Rejection of Independent Variables E—

The procedures involved in determining the
significance of a particular variable were largely based
on the relationship of these categories to the main
research question of this study. As a convention for this
study the term "nonsignificant" was used to denote a T

relationship that was not statistically significant at the

.05 level, but fell within the .10 level, This procedure
was used to identify secondary areas which might prove
useful to community college counselors. This process Qié
Scereening involved a two stage operation. First, an
examination of 21l the major research tables which

looked at the independent variable combined with
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ethnicity in relationship to success were structured to
analyze eadh of the individual survey questions. These
tables were closely examined to check first the frequency
distribution of the data and subsequently the Chi Sﬁuare
scores at the .05 level of significance as well as any

patterns in the data. Secondly, there was an examination

of the six specific sets of subtables, including: 1)

Chicano students vs. Anglo students, (ethnicity); 2)
Successful students vs. unsuccessful students; 3) Anglo
successful students vs. Anglo unsuccessful students; 4)
Chicano successful students vs. Chicano unsuccessful
students; 5) Successful Chicano students vs. successful
Anglo students; 8) Unsuccéssful Chicano students vs.
unsuccessful Anglo students. Next, there was a review of
the Chi Sgquare scores of these subtables at .05 level of
significance in order to see patterns and identify further
items which might suggest a relationship to the academic
success of these community college students.

In order to better explain this process, the table in
Figure 1 presents a conceptual scheme which shows the main
relationship between the two primary variables. Success A
& B (successful vs. unsuccessful) Ethnicity; C & D
(Chicanos vs. Anglos). Also the four internal
relationship of (1-3) Chicano successful vs. Chicano

unsuccessful; (2-4) Anglo successful vs. Anglo
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unsuccessful; (1-2) Chicano éuccessful vs. Anglo
successful; (3-4) Chicano unsuccessful vs. Anglo
unsuccessful, S
The main goal of this examination was to scrutinize
the data to see if the significant relationships were
maintained when the data was compared in different
 situations. Finally the process involved an examination of
apparently nonsignificant relationships that might in
fact be hiding significant relationships.
The results from the survey questions are presented
in this chapter in a manner organized so that each -
variable was examined individually to judge its
significance to the main research gquestion of this study.
Specifically, the goal of this research question was to
examine these social and cultural variables and determine

if they were related to academic success. —

Family Structure

The review of the literature identified family

structure as a likely variable which may help explain

academic success in community college. The family

structure variable was meésured specifically in questions. e
9, 10, 11, and 14. It should be noted that the problem of S

inconsistency in the placement of responses in questions 9

and 10 was overlooked in developing the questions but this
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Figure I

Ethnicity
< D
Chicano Anglo )
A
(S) Success- 1 2
ful
Success L
B
(U) Unsuccess- 3 : 4 -
ful

Broad Categories

(I (A-B) Buccessful vs. Unsuccessful students

(I1) (C-D) Chicano vs. Anglo students

Internal Categories

(III) (1-3) Chicano successful vs. Chicano
unsuccessful '

(IV) (2-4) Anglo successful vs. Anglo unsuccessful —
(V) (1-2) Chicano successful vs., Anglo successful

(VI) (3-4) Chicano unsuccessful vs. Anglo
unsuccessful
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problem was corrected when the data were redefined and
plotted into the computer. They were: ;WW

9. The following best describes your family
structure: (Table 1)

a. Authoritarian/traditional
) b. Democratic/modern egalitarian = e
c. Combination of both a & b P

10. The communication process in your home can best
be described as:

a. One way/parents do all the talking

b. Two way/both parents and children R
communicate ——

¢c. No communication ' P

11, Which parent makes all the major decisions in o
' your home?

a. Father

b. Mother

¢. Both
14, Are your parents: (Table 2)
a. Both living together

b. Divorced

c. Separated
d. Father deceased
e, Mother deceased
A Chi Square of X2 = 13.25, df = 6, p = .04 in Table —

1 suggested that family structure was related to success.
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Table 1
Student Success by Ethnicity and

Family Structure in Percentage

Authoritarian Combination Democratic Total
Ethnicity/Success % n % n % n 4 N
Chicano Successful 39.3 38 45.4 44 15.5 15 38.6 97
Chicano Unsuccessful 33.3 9 40.7 11 25,9 7 10.8 27
Anglo Successful 22.2 22 44 .4 44 33.3 33 39.4 99
Anglo Unsuccessful 17.9 5 53.6 15 28.6 8 11.2 28
Total , 29.5 74 45 .4 114 25.1 63 100.0 251
2

X" = 13.25, df ~ 6, p = <.04

Questioﬁ #9. The following best describes your family structure:

a. Authoritarian/Traditional

b. Democratic/Modern Egalitarian

¢. Combination of both a & b
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Table 1.1
Student Family Structure in Ethnicity,

in Percentage

Authoritarian Combination Democratic Total
y 4 n % n Z n )4 N
Chicano 37.9 47 44 4 55 17.7 22 49,4 124
~Anglo . ... 21.3 27  46.5 59 32.3 41 50.6 127
Total 29.5 74 45.4 114 25.1 63 100.0 251
2
X =12,48, df - 2, p =< .01
Table 1.2
" Successful Students by Ethnicity and
Family Structure, in Percentage
Authoritarian Combination Democratic Total
% n % x % 11 % N
Chicano Successful  39.2 38 45.4 44 15.5 15 49.5 97
Anglo Successful 22.2 22 44,5 44 33.3 33  50.5 99
Total 30.6 60 44.9 38 24,5 48 100.0 196
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suggested a significant relationship between authoritarian
and democratic family structures and success for both
successful and unsuccessful Anglo and Chicano students.
But, Table 1.1 and 1.2 indicated that family structure
differences were correlated to the ethnicity of students
and did not affegt their success in college. Overall,

. despite a significant relationship in the main Table 1,
family structure is not a good predictor of success in
guestion 9. In summary, in Question 9 the fact that
successful and Chicano unsuccessful students were found
more frequently in authoritarian family structure and
Anglo represented more in democratic family structure is
clearly a result of ethnicity.

In Table 2, a Chi Square of X2 = 27.48, df = 2, p =

. 007 suggested that the marital status of parents were
related to success, even when ethnicity was controlled.
Next, Table 2.2 looked at the marital status of parents of
only Chicano students and still found that marital status
predicted success. In review, the data on Question 14
showed that marital status affects success, even when
contrelling for ethnicity.

Finally, there was an unusually high percentage of
unsuccessful Chicano students (14%) and Anglo unsuccessful
students (21%) who listed their fathers as deceased. This

is an unanticipated finding, but one which may prove

useful to community college counselors.
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Ethnicity and Marital Status of Parents, in

Table 2

Student Success

Percentages

Father

Ethnicity/ Living Mother
Success Together Divorced Separated Deceased Deceased Total
2 1 A n 4 n A a7 n Z N

Successful 66.3 66 16,8 17 6,9 7 8.9 9 1.0 1 39,5 100
Chicano

Unsuccessful 51.2 14 7.4 2 0.0 0 40.7 11 0.0 0 10.5 27
Anglo .

Successful 64.6 64 23.2 23 3.0 3 9.1 9 0.0 0 38.7 99 -
Anglo

Unsuccessful 58.6 17 17.2 ' 5 3.4 1 20.7 6 0.0 0 11.3 29

Total 63.3 161  18.4 47 4.3 11  13.7 35 0.4 1 100.0 255

2

X* = 27.48, df = 12, p = < .07

Question #14:

Are your parents:

Both living together

Divorced
Separated
Father deceased
Mother deceased
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Student Success and Marital Status

Table 2.1

of Parents, in Percentage

Living Father
Together Divorced Separated Deceased Total
Z 134 A o A n Z n A N
Buccessful -~ +65.8 -131-- 20,1 40 5.6 1¢ --92,1 18 77,7 -199
Unsuccessful 56.1 32 12.3 7 1.8 1 29.8 17 22.3 57
Total 63.6 163 18.4 47 4.3 11 13.7 35 100.0 256
2
X =17.56, df = 3, p = < .002
Table 2.2
Chicano Students' Success and
Marital Status of Parents, in Percentage
Living Father
Together Divorced Separated Deceased Total
% n 7 o % o3 % 2 yA N
Chicano
Successful 66 66 17 17 7 7 9 9 78.7 100
Chicano
Unsuccessful 51.9 14 7.4 2 0 -0 40.7 11 21.3 27
Total 63.8 81 15.0 19 5:5 7 15.7 20 100.0 127
2
X" =17.93, df = 3, p = < .001
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Summary of Family Structure Data

The results of Question 9 (Table 1) show that the
correlation value of family structure was based. on
ethnicity. Next, Question 10 concluded there was no
significant relationship between the communication process

in the home and academic success. The results of Question

11 found that the major decision maker in the home was not

related to college success. Finally, Question 14 (Table
2) found that the marital status of parents was a strong
predictor of success, even when controlling for ethnicity.
In conclusion, it seems thdt the stability of the marital
status of the students' parents was associated with their
college success. In contrast, the type of family
gtructure, or mode of communication process, and major
decision maker in the family were not significant in

affecting student success.

Socioceconomic Status

The second key independent variable surveyed was the
socioeconomic status of the students. The socioceconomic

variahle was composed of questions 12, 13, 15, 16, and 17:
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12.

13.

15.

In the home in which you grew up, which of the
following best describes the type of job the
head of the family held.

Unemployed or underemployed (seasonal)
Unskilled, or formal training needed

Semi-skilled, some formal training needed

ine .needed

Rt Lrrigm e EHAT

Managerial, considerable experience or
choeold :

o

Check one occupation for the head of household.

8.

Industry

Business

Health related

Government (civil service)
Education

Agriculture

Military

Other

Generally, which one of the following best
describes your family situation? (Table 3)

Poor, it's a struggle just to make ends neet

Semi-poor, sometimes we have enough,
sometimes we don't

Adequate, we have the necessities but must
be careful

Comfortably well off, and can afford most
things

Very well off, rich or affluent
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Table 3
Student Success
by Ethnicity and Family Socioeconomic Status,

in Percentage

Ethnicity/
Success Poor ¥Non Poor Total
- A n A n A N
Chicano
Successful 15 15 85 85 39.2 100
Chicano .
Unsuccessful 48 13 52 14 10.6 27
Anglo
Successful 22 22 78 78 38.8 99
Anglo
Unsuccessful 24 7 76 22 11.4 29
Total 22 57 78 199 100.0 255
2

X" = 13.56, df = 3, p = < .01

This table was collapsed from 5 to 2 categories so that 1 = poor and
2 = non poor.

Qﬁestion #15. Generally, which one of the following best describes your
family's situation?

1. Poor, it's a struggle just to make ends meet

2. Semi-poor, sometimes we have enough, sometimes we
don't

3. Adequate, we have the necessities but must be
careful

4, Comfortably well off, we can afford most things

5. Very well off, rich or affluent
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Table 3.1

Student Success and

Socioeconomic Status, in Percentage

117

Semi Poor  Adequate Well OQff Rich Total
n 7 n A n  Z n Z N
Successful .1 22 42.2 84 36,7 73 2.5 5 77.7 199
“Unsuccessiul — 14 .1 12 28.1- 16 3£.8 .21 0 0. 22,3 57
Total .3 34 39.1 100 36.7 94 2.0 5 100.0 256
2
£ =9.12, df = 4, p = < .06
Table 3.2 T
Chicano Students' Success and
Socioeconomic Status, in Percentage .
Semi Poor Adequate Well Off Rich Total
n A n pA n % n % N
Chicane e -
Successful 9 48.0 48 35.0 35 2.0 2 78.7 100
Chicano
Unsuccessful 18.5 8 33.3 9 18.5 5 0.0 0 21.3 27
Total 17 44.9 57 31.5 40 1.6 2 100.0 127
2



16. According to the present standard of living in
the United States, as a whole, in which economic
groups would your family be considered?

(Table 4)
1. Below average
2. Average

3. Somewhat above average

17. Does your mother:
1. Have a full-time jobh outside the home
2. Have a part-time joh outside the home
3. Have no job outside the home

4., Other

In Table 3, a Chi Square of X2 = 13.56, df = 3, p = :
.01 found that the socloeconomic status of the family was
significantly related to college success. In particular,
Table 3 found that unsuccessful Chicano students stated ;——
they were much poorer than all other students. Even when
controlling for ethnicity (Table 3.1), socioceconomic status

still was a significant factor correlated to academic

success. Next, in Table 3.2 the data on Chicano
successful and unsuccessful students reaffirmed that
socloeconomic status was related to college success. In
review, the research found that socioeconomic status was
a significant factor in affecting the success of Anglo and

Chicano community college students and that successful
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Table 4
Student Success by Ethnicity and

Standard of Living, in Percentage

Ethnicity/ Below Above
Successy Average Average Average Total
% n A n % n % N
Chicano . .
---8ucegessful. . . .17 17 ... 62 62 21 21 39.7 100 . £
Chicano
Unsuccessful 27 7 65 17 8 2 10.3 26
Anglo
Successful 13 13 47 48 39 39 39.3 99
Anglo .
Unsuccessful 11 3 52 14 42 10 10.7 27
Total 16 40 55 14 29 72 100.0 252 L
2

X“ = 15.78, df = 6, p = < .01 -

~This table was collapsed from 4 to 3 categories so that 1 = below average,
2 = average, 3 & 4 = above average.

Question #16. According to the present standard of living in the United —
States, as a whole, in which economic groups would your
family be considered?

1. Below average

2., Average —
3. Somewhat above average B
4, Much higher than average
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Table 4.1

Student's Socioceconomic Status

by Ethnicity, in Percentage

120

Below Above Much Above
Average Average Average Average Total
% n % n % n % n % | N
Chicano 19.0 24 62.7 79 15.9 20 2.4 3 50.0 126
Anglo 12.7 16 48.4 61  33.3 42 5.6 7 50.0 126
Total 15.9 40 55.6 140 24,6 62 3.9 10 -~ 100.0 252
2
X" =13.32, df = 3, p =< .01




i

students tend to be better off economically than
unsuccessful students. Finally, the data in Table 3.2
implied that poverty has a much greater impact on the
college success of Chicano students than Anglo students.

A Chi Square of X2 = 15,78, df = 6, p = .01 in

Table 4 suggested that socioeconomic status predicted

success. But, Table 4.1 showed that tﬁese.economic
differences were related more to ethnicity than to
success., In other words, Anglos, more often than Chicano
students, listed themselves as belonging to a family in an
above average economic group. Therefore the data in
guestion 16 implies that family socioe¢onomic status was

not associated with academic success.

Summary of Socioceconomic Status Data

The results of Questions 12 and 13 were not
significant but they did suggest that the specific type of
job held by the head of household was distinguishable
between Anglos and Chicanos. Indirectly this may have
been a factor in relation to how it affected the overall
financial status of the students' families. Next,
Question 15 showed a significant relationship between the
socioeconimic status of students and success in community

colleges.
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In Question 16 (Table 4), a similar item on
socioeconomic status did not prove to be significant when
controlled for ethnicity. Although these items, Questions
15 and 16 were similar in content, many respondents
apparently interpreted these guestions in & contrasting

manner. The differences in responses to Questicn 15 and

ié”may-gé i;fééiy Qécéﬁﬁ%ed for oh the basis of the ' o - N
different language and cultural backgrounds of the sample
and how they interpreted these items.

Finally, the data in Question 15 (Table 3) e
demonstrated that socioeconomic status was related to a |
student's ability to succeed in college. Overall, the
data showed that Anglo students' parents were better off
economically and this factor helped their children to do

better than Chicano students in college.

Career Goals

Next, the career goals of the students were measured
in Questions 18 through 22,

18, Of all the subjects you took in school, which _
one did you like the most? EE—

1., Math related

2. Science related
3. Humanities

4, Business

5. Social Sciences
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19. What Jjob or career did you think about going
into?

1. Business related
2. Medical related
3. Engineering and Math related

4. Social sciences

20,7 What attracited you to this Jjob? - - - SRR -
1. Money
2. Status

3. Knowledge or experience with job
4, Social reward
5. Other

21. Did you feel you have enough information ahout
jobs available to make a decision about your
future? (Table 5)
1. A lot of information
2. Some information P
3. Little information
4. None

22, How likely do you think it is that you will he

able to get the job you want since you did not
finish your college degree? (Table 8)

1. Very likely
2. Somewhat likely
3. Somewhat unlikely
4, Very unlikely
In Table 5, the Chi square X2 = 21.12, df = 9,

p = .02 showed a significant relationship between
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and Career Information, by Percentages

Table 5

Student Success by Ethnicity

Ethnicity/ Lots of Some Little
Success Information Information Information None Total
A n % il pA Eol 4 n 7 N
_Chicano

Successful =~ 16,07 1le6° ‘61,0 61 21.0 21 2.0 2 - 39.7. 100
Chicano

Unsuccessful 18.5 5 48.1 13 33.3 9 0.0 0 10.7 27
Anglo

Successful 37.0 37 47.0 47 12.0 12 2.0 2 38.9 98
Anglo

Unsuccessful 25.9 7 Li 4 12 22.2 6 7.4 2 10.7 27

Total 25.6 65 52.4 133 18.9 48 2.4 6 100.0 252

2

X°=21.12, df = 9, p = < .02

Question 21:

Do

2,
3.
4

A lot of information
Some information
Little information
None
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yvou feel you have enough information about jobs available
to make a decision about your future?
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Students' Career Goals by

Ethnicity, in Percentage

Table 5.1
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Lots of Some Little No
Information Information Information Information Total
A hi4 pA h24 % n % 2 % N
Chicano 16.5 21 58.3 74 23.6 30 1.6 2 50.0 127 _
Anglo 3.6 44 46.5 59 14.2 18 3.1 4 50.0 127 .
Total 25.6 65 52.4 133 18.9 48 2.4 6 100.0 254
2
X~ = 13.48, df = 3, p =< .01
Table 5.2
Successful Students by Ethniecity and
Career Goals, in Percentage ____
Lots of Some Little No
Information Information Information Information Total
% 1 % s % hit A n % N
Chicano d
Successiul 16.0 16 61.0 6l 21.0 21 2.0 2 50.5 100
Anglo
Successful 37.0 37 47.0 47 12.0 i2 2.0 2 49.5 G8
Total 26.8 53 54.5 108 16.7 22 2.0 4 100.0 198
2
X = 12.56, df = 3, p = <.01 -



information about career goals and student success. The
data also showed that Anglo students had a greater amount
of information than Chicano students about careers. But,
Table 5.1 indicated that these differences in students'
level of knowledge about careers varied more by ethnicity

and thus dld not affect uommunlty college success., In

summary, Questlon 21 showed that although Anglo qtudents
have a greater amount of career information than Chicano
students, that this factor, when controlled for ethnicity,
was not a good predictor of college success.

In Table 6, the Chi square X2 = 24,30, df = 9, p =

.004, presented evidence that a student's feelings about
his/her likelihood to get a desired job after college
graduation was related to college success., In Table 6.1
which concentrated on the ethnicity of students, this
significant relationship between student confidence in
attaining career goals and college success was also
corroborated. Furthermore, this relationship continued to
be substantiated in Table 6.2, when all students were
separated into categories of successful and unsuccessful
students,

Table 6.3 found a significance level of p < .02 when
the data was organized to study only successful students,

Table 6.4 showed only Anglo successful vs. Anglo

unsuccessful students and still found that a student's
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Table 6

Student Success by Ethnicity and

Attainment of Career Goals in Percentage

Ethnicity/ Somewhat Somewhat
‘ Success Very Likely Likely Unlikely Very Unlikely Total
| % n % n 4 n % n % N
Chicano
" Successful T Z7.6 27 42.9 42 18.4 - 18 11,2 i1 36.0. .98
Chicano
Unsuccessful 22,2 6 63.0 17 7.4 2 7.4 2 10.8 27
, Anglo
‘ Successful 44.3 43 28,9 28 16.5 16 10.3 10 38.6 97
? Anglo
Unsuccessful 27,6 8 31.0 9 10.3 3 31.0 9 11.6 29
Total 33.5 84 38.2 96 15.5 39 12.7 32 100.0 251

x* = 24.30, df

L Lol P T e

. Very likely

Somewhat likely
Somewhat unlikely
Very unlikely
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Question 22: How likely do you think it is that you will be able to
get the job you want when you finish your college degree?




Table 6.1

Student Career Goals by Ethnicity,

in Percentage

128

Somewhat Somewhat Very Much
Very Likely Likely Unlikely Unlikely Total
A n % n % n % n Z N
Chicano 26.4 33 47.2 59 16 20 10.4 13 49.8 125
~ Anglo 4005 51 29,4 37 15.1 19  15.1 19  50.2 126
Total 33.5 84 38.2 96 15.5 39 12.8 32 100.0 251
2
X =10.05, df = 3, p = < .02
Table 6.2
Student Success and Career Goals,
in Percentage
Somewhat Somewhat Very Much
Very Likely Likely Unlikely Unlikely Total
% n % n A n % n A N
Successful 35.9 70 35.9 70 17.4 34 10.8 21 77.4 195
Unsuccessful 24.6 14 43.6 26 8.8 5 21.1 12 22.6 57
Total 33.3 84 38.1 96 15.5 39 13.1 33 100.0 252
2
X" = 8,50, df = 3, p < .04




Table 6.3
Successful Students by Ethnicity and

Career Geals, in Percentage
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Somewhat Somewhat Very Much
Very Likely Likely Unlikely Unlikely Total
% n % n % n Z n A I\
Chicano
- Suegessful -~ 27,6 -...27 42,9 42 18.4 18  11.2 11  50.3 98
Anglo
Successful 44,3 43 28.9 28 16.5 16 10,3 10 49.7 97
Total 35.9 70 35.9 70 17.4 34 10.8 21 100.0 185
2
X =6.62, df =3, p = < .09
Table 6.4
Anglo Students by Success and
Career Goals, in Percentage
Somewhat Somewhat Very Much
Very Likely Likely Unlikely Unlikely Total
% n % n 7% n % n A N
Anglo
Successful 44.3 43 28.9 28 16.5 16 10.3 10 77.0 97
Anglo
Unsuccessful  27.6 8 31.0 9 10.3 3 31.0 9 23,0 29
Total 40.5 51 29,4 37 15,1 19 15.1 19 100.0 126
2 .
X" =8.50, df = 3, p = < .04




career goals affect his/her college success. It should bhe
noted that a similar table comparing only Chicano students
did not prove significant. 1In conclusion, the ability to
see future career goals seemed to be more important to the
college success of Angloc than Chicano community college

students.

Summary of Career Goal Data

In this section, there were three questions (18, 19
and 20) which attempted to pinpoint how the subject and
career choices of Anglo and Chicano students were related
to academic success. An overall review of these items
showed that these relationships were not statistically
significant.. When examining career goals in terms of
gender, the data.showed unsuccessful Chicano students both
male and female tended to choose the academic fields of
humanities and social science. In particular, when only
comparing Chicano students, male Chicano successful and
unsuccessful students chose science, mathematics and
engineering careers., On the other hand, Chicana females,
succeésful and unsuccessful, were both heavily represented
in business. Finally, it should be noted, Chicana
unsuccessful females were not as well represented in the
science fields, and Chicano unsuccessful students did not
choose business careers. Furthermore, Question 21

initially seemed to be significant, but when ethnicity was
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controlled, the level of career information no longer

proved to be related to c¢college success. Finally Question

22 looked at student feelings about the likelihood of

getting desired jobs in future and found this factor to bhe

significant for all Anglo students, but not for Chicano

students.

Parental Support

The parental support received by these students was

surveyed in Question 23 through 286.

23. How much education have your parents wanted you

to get?

1. Leave before finishing high school
2. Finish high school

3. Attend college

4. Don't know

24. When do you first remember your parents talking
about the possihility of your going to college?

(Table 7)

1. When I was in grade school

2. When I was in junior high

3. When I was in high school

4, It has always been assumed that I would go

to college.
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25. What do your parents consider to be satisfactory
grades for you?

1. Barely passing grades

2. Average grades

3. Above average grades

4. The highest grades in class
. 5. They don't really care much

26, Have your parents been able to financially
support your educational goals?

1. Substantially

2. Somewhat

3. Not at all

In Table 7, the Chi Square X2 = 19.50, df = 12, p =

.08 suggested a weak relationship of parental
support to college success., In general, the data
confirmed the notion that parents believe that a college
education was important for their children's futures.
Specifically, there were slightly more Chiéano students
who stated their parents never discussed college than
Anglo students. But, Table 7.1 did not substantiate the
significance of the relationship of parental support to
college success when the data were organized to survey

only Chicano students,.

Summary of Parental Support Data

The results of Question 23 were not statistically

significant. In Question 25 the research showed that
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Table 7

Student Success by Ethnicity and Parental Support, in Percéntages

Assumed to : Never
Elementary Junior High High School go to college Discussed Total
Z n % n Z n Z n % o 4 N
. Chicano
| Successful 22.0 22 18.0 18 11.0 11 28.0 28 21.0 21 39.2 100
| ) X
! Chicano
- Unsuccessful 26.9 7 15.4 4 19.2 5 3.8 1 34.6 9 10.2 26
5 ‘
} © Anglo
| Successful 23.0 23 29.0 11 11.0 11 22.0 22 15.0 15 39.2 100
Anglo
i Unsuccessful 27.6 8 10.3 3 6.9 2 37.9 11 7.2 5 11.4 29
Total 23.5 60 21.2 54 11.4 29 24.3 62 19.6 50 100.0 255
X2 = 19,50, df = 12, p = .08 (non significant)

Question 24: When do you first
going to college?

When 1
When I
When 1
It has

remember your parents talking about

was in grade school
was in junior high
school
assumed that T would go

was in high
always been
We never discussed

M|

it

the possibility of vou

to college



Table 7.1

Chicano Student Success and Parental Support, in Percentage

Assumed Never

FPET

In Grade School  Junior High High School College Discussed Total

Z n 4 n % n 7% n Z n 3 N

Chicano
Successful 22.0 22 18.0 18 11.0 11 28,0 28 21.0 21 79.4 100

Chicano
Unsuccessful 26.9 7 15.4 4 19,2 5 3.8 1  34.6 9 20.6 26
Total 23.0 29 17.5 22 12.7 16 23.0 29 23.8 30 100.0 126

2

b
]
o
L]
%]
=~
|a
Hh
I
B~
[
il
A

.08 (not significant at .05)



student grades are not critical to parents and therefore
not related to the academic success of these students.
Question 26 suggested that although financlal support was
substantially lower for unsuccessful students, that
overall this factor for all groups was not significant.
Finally, in Question 24 (Table 8) parental support was not
“shown to be significant to academic success-for all:

groups.

Peer Group Support

The peer group support of the students was measured
in Questions 27 through 30. -

27. Among your friends in high school, how many —
supported your plans to go to college? (Table 8) -

1. All of them

2. Most of them

3. About half of them o
4. A few of them

28. Do you have any friends who are presently in
.college or who have gone to college? ' S

1. Yes a lot

2. Yes, a few

3. None
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29, Among your friends, in community college, how
many think they will finish community college?
(Table 9)
1. All of them
2., Most of them
3. About half of them
4, A few of them
5., None —
30, Suppose your friends were against the idea of
going to college. How much influence would
their opinions have had on your decision to go
to college?
1. A lot of influence
2. Some influence —
3. Very little influence
4, None
In Table 8, the Chi square X2 = 11.66, df = 3, p =
.01 suggested that peer group support affected community 2
college success. In particular, the data showed Anglos to

have more supportive friends than Chicanos. But Table 3.1

and 8.2 indicated the peer group support differences were e —

based on ethnicity and thus not necessarily correlated to
college success. In summary, although Chicano students in
question 27 seemed to have fewer friends in high school
who supported their plans to go to college than Anglo
students this factor did not help explain c¢ollege success, -
In Table 9, the Chi square X = 16.60, df = 3, p = -

+001 indicated that having supportive friends in college was
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Table 8
Student Success by Ethnicity and

Peer Group Support in Percentage

Ethnicity/Success Most Few Total
A n % n 4 N
; Chicano
1 Successful 65.0 65 35.0 34 40.9 99
: Chicano R
i Unsuccessful 58.0 14 42.0 10 2.9 24
| Anglo
Successful 81.0 83 19.0 10 38.4 93
Anglo E
Unsuccessful 69.0 18 31.0 8 10.7 26
Total 71.0 172 29.0 70 100.0 282 ___
2

X" =11.66, df = 3, p = < ,01
i This table was collapsed from 4 to 2 categories so that most = 1,2
' and few = 3, 4,

Question 27; Among your friends in high school, how many supported 1
your plans to go to college? "

1. All of them

2, Most of them

3. About half of them
4, A few of them
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Table 8.1

Students' Peer Group Support by

Ethnicity, in Percentage
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. A Few
All of Them Most of Them Half of Them of Them Total -
% n P4 n % n % 23 % N
Chicane 29.3 36 35.0 43 13.0 16 22.8 28 50.8 123 .
Anglo 47.9 57 30.3 36 10.1 12 11.8 14 49.2 119
Total 38.4 93 32.6 79 11.6 28 17.4 42 100.0 242
2
X" =10.54, df = 3, p = < .02
Table 8.2 N
Successful Students by Ethnicity and
Peer Group Influence, in Percentage —
A Few
All of Them Most of Them Half of Them of Them Total
% n % n % ] A n % N '
Chicano
Successful 31.3 31 34.3 34 13.1 13 21,2 21 51.6 99
Anglo
Successful 50.5 47 30.1 28 8.6 8 10.8 10 48.4 93
Total 40.6 78 32.3 62 10.9 21 16.2 31 100.0 192 *_;
2 o
X =28.78, df = 3, p =< .03 -



Vaimmred

related to community college success. In addition, Table

9.1 also showed supportive friends had a significant

effect on college success when controlling for ethnicity.

Moreover, Table 9.2 examined only successful students and

still found that supportive friends were significantly

related to student success in community college. It

~ should be notéd that the group with the least amount of - -

friends in college who expected to graduate were the

unsuccessful students. This factor may help explain this

group's lack of success in college.

Summary of Peer Group Data

The results of items 27 through 30 relating to peer
group influence reaffirm the importance of peer group
support for all students. In particular, the evidence
suggested that having friends in college who are

supportive (Table 8) and who believe they can be

successful (Table 9) can help create an effective support

system which can help these students meet thelr educational

goals.

Finally in looking at gender differences in peer group

support, the data showed no substantial sex related
differences., Specifically, female Chicanas, both
successful and unsuccessful, seemed to be slightly more
optimistic than Chicano males, in believing that their
peers would complete community college. (Total Chicana

females, 85% versus total Chicano males, 71%).
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Student Success by Ethnicity and College

Table 9

Friends Graduating in Percentage

X = 16.60, df = 3, p = < .001

This table was collapsed from 5 to 2 categories so that 1 and 2 = most

and 3, 4 and 5 = few.

Question 29:

[ [ SR 8 LK el
« 3 s s @

A1l of them

Most of them
About half of them
A few of them

None

140

Ethnicity/
Success Most Few Total
% n % n % N
Successful 64.0 63 36.0 36 39.4 99
Chicano
Unsuccessful 35.0 9 65.0 17 10.4 26
Anglo
Successful 70.0 75 24.0 24 39.4 99
Anglo
Unsuccessful 56.0 15 44,0 12 10.8 27
Total 65.0 162 35.0 89 100.0 251
2

Among your friends in community college, how many think
they will finish community cecllege?
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Table 9.1

Chicano Student Success and Peer Group Support, in Percentage

All of Them Most of Them Half of Them A Few of Them None of Them Total
F 4 n A n A n A n CZ n 4 N
Chicano ;
Successful 18.2 18 45.5 45 18.2 18 12.1 12 6.1 6 79.2 99
Chicano _ ‘
Unsuccessful 11.5 3 23.1 6 33.5 10 23.1 6 3.8 1 20.8 26
Total 16.8 21 40.8 51 22.4 28 14.4 18 5.6 7 100.0 125
2
X° = 8.75, df = 4, p = < .07




Table 9.2 i

Student Success and Peer Group Support, in Percentage {

All of Them Most of Them Half of Them A Few of Them None of Them

% 1 % n 4 n % n 1% n

Successful 24.2 48 45.5 90 16.2 32 10.1 20 4.0 8
Unsuccessful 14.8 8 31.5 17 29.6 16 18.5 10 5.6 3
Total 22.2 56 42.5 107 19.0 48 11.9 30 b4 11

A4

X% = 10.44, df = 4, p = < .03
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Academic Self Concept

The level of academie self concept was surveyed in
Question 36 through 41,

36, How difficult were community college studies for
you?

1. Very difficult
2. TSomewhat difficult

3. Somewhat easy
4, Very easy
5. Some easy - some hafd

37. Which one thing did you like most ahout college?
1. The studies _
2. Friends
3. The teachers
4. Counselors _
5. Nothing _—

38. Which one thing did you like least about
college?

1. Studies —_—
2. Other students —
3. Teachers
4, Counselors
5. Other

6. Nothing
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39. How did you consider yourself as compared to
most students? (Table 10)

1. An excellent student

2. A good student

3. An average student

4, A below average student
5., A very poor student

40. How accurately did your school grades reflect
your ability?

1. My grades are lower than my real ability
2. My grades accurately reflect my real ability
3. My grades are higher than my real ability

41, When did you first start thinking seriously
about going to college? (Table 11)

1, Junior high sc¢hool

2. Freshman year

3. Sophomore vear

4, Junior year

5. Senior year

6. Always assumed that I would go

7. Don't remember

8. After high school

The data in Table 10 showed a Chi square of X2 =

13.75, df = 6, p = .05 which found that the students'
assumed academic status was significantly related to

community college success. In general, the data indicated

that Anglo successful students were much more confident
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Student Success by Ethnicity and Student's

Table 10

Academic Status in Percentage

Below Average

Ethnicity/ Excellent/Good Average Grades Poor Grades Total

Success % n % n % n % N
Chicanc
" Successfal 42.G 42 51.0 51 7.0 7 39.1 100
Chicano

Unsuccessful 37.0 10 56.0 i5 8.0 2 10.5 27
Anglo

Successful 64.0 64 30.0 30 6.0 6 39.1 100
Anglo

Unsuccessful 41.0 12 48.0 14 11.0 3 11.3 29

Total 50.0 128 43.0 110 7.0 18 100.0 256

2

X =13.75, df = 6, p = < .05
This table was collapsed from 5 to 3 categories so that 1,2 = excellent/good,

3 = average, and 4,5 = below average/poor grades.

Question 39:

How did you consider yourself as compared to meet students?

1
2.
3.
4
5.

An excellent student

A good student

An average student

A below average student
A very poor student
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Table 10,1

Student Success and Academic Self-Concept by Ethnicity, in Percentage

Excellent Good Average Below " Poor Total

% n Z n % n % n % n % N

Chicano 8.0 10 33.3 42 52.4 66 6.3 8 0.0 o0 49.6 126
Anglo 17.2 22 42.2 54 34.4 44 3.1 4 3.1 4 50.4 128
Total 12.6 32 37.8 96 43.3 110 4.7 12 1.6 4 100.0 254

x2=15.72,§_g=4,p_= < .0l
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Table 10.2

Successful Students, by Ethnicity and Academic Self-Concept,

in Percentage

- Poor

Excellent Good Average Below Total
% n % it A n % 1 % % N
Chicano ;
Successful 7.1 7 35.4 35 51.5 51 6.0 0.0 50.0 99
Anglo
Successful 18.2 18 46.5 46 30.3 30 2.0 3.0 50.0 99
Total 12.6 25 40.9 31 40.9 81 4.0 1.6 100.0 198
2

X~ = 16.78, df

4, p= < .01




about their ability to succeed in the classroom than all
other groups. In Table 10.1 these differences in academic
self-concept were shown to be based on ethnicity rather

than academic success. Furthermore, Table 10.2 also

indicated that a student's academic self-concept varied by

ethnicity, not success.

The results of Table 11 present evidence to show the
reiationship between early college decisions and community
college success. The data showed a Chi square X2 = 10.59,
df = 12, p = .10 which is not significant (.05 standard).
Table 11,1 suggested that there was significance in early
college decision and college success. Table 11.2 more
¢clearly indicates that successful community college
students made their decision to attend college earlier
than unsuccessful students. Finally, the data showed the
earlier the decision was made to attend college (junior
and senior high - vs. post high school) the more likely
that these Chicano and Anglo successful students would do

well in community college.

Summary of Academic Self Concept

In this areas many items initially suggested a
relationship between academic self-concept and educational
success. A further examination of the data confirmed that

this relationship disappeared when ethnicity was
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Table 11
Student Success by Ethnicity and Level of College

Decision in Percentage

Junior High After High Don't
School High School School Remember Always Assume Total
% n % n ) 4 n 4 n A n % N
Chicano , :
Successful 21.0 22 32.0 132 5.0 5 16.0 16 27.0 25 39.2 100
Chicano
Unsuccessful 11.5 3 36.0 10 11.5 3 27.0 7 11.5 3 10.3 26
Anglo
Successful 29,0 29 38.0 38 1.0 1 23.0 23 9.0 9 59,2 160
Anglo
Unsuccessful 20.0 6 30.0 9 34.0 1 24.0 7 21.0 6 11.3 29
Total 24.0 60 35.0 89 4,0 10 21.0 53 21.0 43 100,0 255
2

X* = 19,59, df = 12, p = < .10 (not significant at .05)

Question 41: When did you first start thinking seriously about going to college?

1. Junior High school 5. Senior year

2. Freshman year 6. Always assumed that I would go
3. Sophomore year 7. Don't remember

4. Junilor year 8. After high school
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Table 11.1

Successful Students' Level of College Decleion and Academic Self-Concept by Ethnicity, =
in Percentage

Junior High TFreshman  Sophomore . Assumed I Don't After High

. School Year " Year Junior Year BSenior Year wounld Repember School Total
4 o z n X n 4 n z n 4 n X n X n 4 R

Chicano
Successful

Anglo
Successful

Total

21.8 22 8.9 2 6.9 ? 5.9 6 10,0 10 25.7 26 15.8 16 5.0 5 50.2 101
29.0 29 §.0 8 1.0 11 12.0 12 7.0 7 9.0 9 23.0 23 1.0 1 49.8 100

25.4 51 8.5 17 9.0 18 9.0 18 8.5 17 17.4 35 19.4 39 3.0 6 100.0 201

X° = 16,61, 4f =

7, p = < .02




controlled. However, Table 11.1 and 11.2 did substantiate
a strong relationship of early college decisions to
community college success for successful Anglo and Chicano

students.,

College Staff Support

-
=t}

~ The level of college staff support was measured
Questions 31 through 35.

31. How do you think that most of your college
teachers /counselors treat you?

1. Better than most students
2. About the same as other students .
3. Worse than other students —

32. How helpful do you feel counselors were at this
community college? '

1. Never helpful

2. Usually helpful .
3. Sometimes helpful

4, Always helpful

33. How helpful do you feel teachers were at this :
comminity college? —

1. VNever helpful
2. Usually helpful
3. Sometimes helpful

4, Always helpful
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Table 12
Student Success by Ethnicity and College

Staff Support in Percentage

Substantial Medium Insufficient

Total
% ] % n % jo A N
Chicano
Successful 45.8 44 42,7 41 8.3 8 38.6 93
Chicano
" Unsuccessful 51.9 14 33.3 9 14.8 4 10.8 27
Anglo
Successful 49.0 48 41.8 41 8.2 3 39.4 97
Anglo
" Unsuccessful 39.3 11 46.4 13 14.3 4 11.2 28
Total 47.0 117 41.8 104 9.6 24 100.0 245
2

X =2.92, df = 6, p = < .95 (not significant at .05)

Question 35: Do you feel that enough information and suppoft were made
" available to you in order for you to succeed at this

college?
1. Substantial amount

2. Mediocre amount
3. Insufficient amount
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34, 1In your period of study at this community
college, what aspects of college life caused
you the most problems?

1, Financial problems
2. DPoor teaching methods
3. Poor counseling
~35. Do you feel that enough information and support
were made available to you in order for you to
succeed at this college? (Table 12)
1, Substantial amount
2. Mediocre amount
3. Insufficient amount
In Table 12, a Chi square of X° = 2,96, df = 6, p =
.95 showed no relationship between college staff support
and community college succéss. In summary, the survey
showed that most students felt enough information and
support were made available in order to succeed in
community colleges. Finally, the data indicatéd that in

general, most students felt they received a lot of help

from community college staff.

Results of College Staff Support

The data in Question 31 through 35 noted that the
level of sﬁpport from teachers and counselors as well as
information given to students was substantial for all
students. The only exception were Chicano ﬁnsuccessful

students who felt only 'somewhat' less support from the
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college staff. Overall the research suggests that both
Anglo and Chicano students felt they were treated fairly

by community college staff,.

Sex Roles

The sex role bias of the sample was measured in

' Questions 42 through 46.

42, Do you feel that your sex has affected your
career aspiration? (Table 13)

1., Very much so

2. Somewhat
3. Not at all

43, Did your parents let your sex affect their
support of your educational goals?

1. Very much so
2., Somewhat

3. Not at all

44, Do you feel that there are strong sex roile
barriers to certain non-traditional occupational
choices for men and women?

1. Very much so

2, Somewhat

3. Not at all

45, Has sex role stereotyping affected your personal
educational and career goals? o

1. Very. much so
2. Somewhat —

3. Not at all
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Table 13
Student Success by Ethnicity an& Sex Roles:

and Career Aspiration in Percentages

Ethnicity/
Success Very Much Somewhat Not at all. Total
7 fn A n % n % N
Chicano _ .
Successful 9.0 9 14.0 14 75.0 75 3.7 98
Chicano
) Unsuccessful 0.0 0 19.2 5 80.8 21 10.5 21
j Anglo
Successful 8.1 8 33.3 33 55.6 55 38.9 96
Anglo
Unsuccessful 10.3 3 6.9 2 75.9 22 10.9 27
Total 7.9 20 2i.3 54 '68.1 173 100.0 247

x° = 18.42, df = 6, p = < .01

a. Very much so
b. Somewhat
¢. Not at all
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Table 13.1
Successful Students and Sex Role

Bias by Ethnicity, in Percentage

O e Sk et e R
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Very Much So Somewhat Not at All Total
% i A b1} yA ks % i
Chicano _
. .Successgful 5.2 9 14,3 14 76,5 75 50.5 98
Anglo
Successful 8.3 8 34.4 33 57.3 55 49.5 96
Total ' 8.8 17 24.2 47 67.0 130 100.0 194
2
X" =10.80, df = 2, p = < .01
Table 13.2
Anglo Students by Success and
Sex Role Bias, in Percentage
Very Much So Somewhat Not at All Total
Z . n Z n z T 3 N
Anglo
Successful 8.3 8. 34.4 33 57.3 55 78.0 96
Anglo
Unsuccessful 11.1 3 7.4 2 81.5 22 22,0 27
Total 8.9 11 28.5 35 62.6 77 100.0 123
2



Table 13.3
Chicano Students by Success and Societal

Sex Roles in Percentage

Very Much Somewvhat ﬂot at All Total
% n pA n % n % N
Chicano
.8uccessful. . . 9.0 9 63.0 63 28.0 28 100.0 100 o
Chicano . o
Unsuccessful 22.0 6 33.0 9 : 44.0 12 100.0 27
Total 12.0 15 72.0 57 31.0 40 100.0 127

X° = 8,27, df = 2, p = < .02 _
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46. Do you feel that society places more demands on
your sex? (Tahle 14)

1. Very much so

2. Somewhat

3. Not at all
Table 13 indicated a Chi square X2 = 18.42, df = 6, p
= ,01. Most students did not feel their gender had
affected their career aspirations, which in turn did not
affect their educational success. In particular, only
Anglo successful students stated more often that they were
'very' or 'somewhat' affected by sex bias. Table 13.1
maintainéd the same relationship as Table 13 whereby sex
role bias was seen by succéssful Chicano and Anglo
students as unrelated to college success. Next
Table 13.2 showed the Anglo successful students thought
they were more affected by sex role bias. Table 13.3
showed that when ethnicity was controlled, Anglo
students seemed more affected by sex role bias, which in
turn they felt affected their educational success. In
summary, the data indicated that sex role bias is more
evident among Anglo successful students and is seen as
less critical for all other groups.

In Table 14 the Chi square x2 = 13.72, df = 6, p =
.05 showed that how a student felt about society's demands

on their gender was only slightly related to his/her

educational progress in community college. The data noted

158




Student Success by Ethnicity and Sex Roles

Table 14

and Societal Demands in Percentage

Question 46:

feel that society places more demands

Very much so
Somewhat
Not at all

159

Ethnicity/ Very Much Somewhat Not at All Total
Success % R % n % n % N
- Ghicano
Successful 9.0 9 63.0 63 28.0 28 39.4 100
Chicano : ‘
Unsuccessful. 22,2 6 33.3 9 44,4 12 10.6 27
Anglo
Successful 24.2 24 48.5 48 27.3 27 39.0 99
Anglo
Unsuccessful 17.9 5 50.0 14 32.1 9 - 11.0 28
Total 17.3 44 52.8 134 29.9 76 100.0 254
2
X" =13.72, df =6, p = < .05

on your sex?

I
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Table 14,1
Successful Students and Sex Roles and Societal

Demands by Ethnicity, in Percentage
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Very Much Somewhat Not at All Total
% o A i % n % N

Chicano

Successful .0 9 63.0 63 28,0 28 50.3 100
Anglo '

Successful 24,2 24 48.5 48 27.3 27 49.7 99

Total 16.6 33 55.8 111 27.6 55 100.0 199
2
X =8.27,df =2, p=< .02
Table 14.2
Chicano Students by Success and Societal
Demands, in Percentage
Very Much- Somewhat Not at All Total
4 o % n A 1 % N

Chicano _

Successful 9.0 9 63.0 63 28.0 28 78.7 100
Chicanc -

Unsuccessful 22.2 6 33,3 9 - 44.4 12 21.3 27

Total . 11.8 15 56,7 72 31.5 40 100.0 127
2



that most students were in the 'Somewhat' category, but it
also singled out Chicano unsuccessful students and Anglo
successful students as groups who felt society placed more
demands on their sex. Table 14.1 showed only slightly
stronger bellefs by Anglo successful students about

society placing demands on them based on their sex.

Next, Table 14,2 examined the impact of societal demands

on sex role and found them to be insignificant., In
summary, this data revealed that most students felt they
were only "somewhat", affected by sexual bias.

Results of Sex Role Data:

The key finding of Questions 42 through 46 is that
sex rTole bhias existed minimally in all groups of students,
but was felt slightly stronger by Anglo successful and
Chicano unsuccessful students. However, more Chicano
successful students than unsuccessful students felt at
least some societal pressure based on gender. The
majority of students (Questions 42, 43) did not allow
their own or their parental feelings about sexzual bias to
affect tpeir educational goals. 8Sex role stereotyping and
gender barriers (Questions 43, 44, 45) were also seen to
only minimally affect these community college student's
career goals.

Regarding gender differences in connection with sex

roles, the data showed that male/female results were
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remarkably similar. In particular, in Question 46, 13% of
Chicano males and 11.1% of Chicana females felt that
society had placed strong sex role demands on them.
Furthermore, 51.1% of Chicano males and 60% of Chicana
females felt "somewhat affected" by socigtal sexual
demands. Finally 35.5% of Chicano males and 28.4% of
Chicana females felt no societal sexual demands
whatsoever, |

On the other hand, the pattern for Aﬁglos shows that
15.8% male and 29% females felt strongly about societal
sexual demands. Also, 54% Anglo males and 44% Anglo
females felt "somewhat affected” by societal sexual
demands. Finally, 30% of Anglo males and 28% of Anglo
females felt no societal demands. Overall, the data
showed that Anglo females felt societal sexual demands

more so than Anglo males.

Acculturation

The acculturation level of these students was
surveyed in Questions 47 throughl51.
47. Were your parents born in the United States?
1. Yes

2. No, one parent was born in the U.S.
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Table 15

Student Success by Ethniecity and Home Language in

Percentage

Ethnicity/ ;panisﬁ . gnglish ?Both B 7Total

Success A4 b2 A n A n A N
Chicano

Successful 44,6 45 28.7 29 26.7 26 31.8 100
Chicano .

Unsuccessful 22,2 6 44,4 12 33.3 9 100.0 27
Anglo

Successful 0.0 0 38.8 87 8.2 8 37.9 95
Anglos .
Unsuccessful 0.0 ¥] 96.6 28 0.0 0 11.1 28

Total 20.0 51 62.1 156 17.5 43 100.0 251
2

X“ = 11.591, df = 6, p = < .00

Question 49: In what language do your parents most often
a. Spanish

b. English
C. Both
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Table 15.1
Student Success by Ethnicity and Home Language

(Spanish vs. English) in Percentage

Spanish English Total

% 1 4 n pA N

Chicano
_ Successful _  61.0 45 - 39.0 29 80.4 74

Chicano
Unsuccessful 33.3 6 66.6 12 19.5 18
Total 55.4 51 44 .5 41 100.0 92

2

X° = 4.42, df =1, p = < .05 (3.841)

(This table was restructured to eliminate "both" category)
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48, When you are with your friends, in what language
do you mostly speak to them?

1. Spanish
2. English
3. Both

g 49, 1In what language do your parents most often
! .-8peak to_you? (Table 15)

1. Spanish
2. English
3. Both

50. Check on which best describes your group of
friends.

1. Mostly from Spanish-speaking background
2. About half from Spanish-speaking background

3. Less than half from Spanish-speaking
background

4. Most English speaking
5. All English speaking
51, Do you feel that your family promotes the
traditional Anglo values of American Society?
(Table 18)
1. Completely
2. Minimally
3. Not at all

Table 15 shows a Chi square of X2 = 11.59, df = 6, p

= ,001. The data revealed that the particular language
spoken at home is strongly related to ethnicity.

Furthermore, Table 15 implied that a greater proportion
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Table 16
Student Success.by Ethnicity and Parental

Value, in Percentage

Completely Minimally Not at All Total
7 n % n % n % N
Chicano .. = ‘
Successful 35.0 35 56.0 56 © 9.0 9 39.7 106G
Chicano
Unsuccessful 30.8 8 38.5 10 26.9 7 10.3 25
Anglo
Successful 12.2 12 28.6 28 54,1 53 38.9 93
Anglo
“Unsuccessful 0.0 0 53.6 15 42,9 12 11.1 27
Total 21.8 55 - 43,3 109 - 32.1 81 100.0 245
2

X =60.90, df = 6, p = < .00l
Question 51: Do vou feel that your family promotes the traditional
Anglo values of Amerilcan society?
a. Completely

b, Minimally
c. Not at All
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Table 16.1
Successful Students by Ethnicity

and Parental Values in Percentage

E—— — — —
Completely Minimally Not at All Total
Z n % i % n % N
Chicano : _
Successful 35.0 . 35 56,0 56 8.0 9 50.5 100
Anglo
Successful 12.2 12 28.6 28 54,1 53 49.5 98
Total 23.7 47 42.4 84 31.3 62 100.0 198
2

X" = 51.63, df = 2, p = < .00L

Table 16,2
Chicano Students by Success and

Parental Values, in Percentage

Completely Minimally Not ~at All Total
A ! A 1+ 8 % n A N

Chicano .

Successful 35.0 35 56.0 56 9.0 9 79.4 100
Chicano

Unsuccessful 30.8 8 38.5 10 26.9 7 20.6 25

Total 34.1 43 52.4 66 12.7 16 100.0 125

2

X" = 10.39, df = 3, p = < .02
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of Chicano successful students spoke Spanish at home and
this factor led to greater community college success.

Table 15.1 showed that Chicaho successful students reported
Spanish spoken at home more frequently than did Chicano

unsuccessful students. In summary, the language spoken at

~-home significantly affected the college success of Chicano

students.

The data on Table 18 showed a Chi square score of X2
= 60.90, df = 6, p = .001. The research showed Anglo
sucessful and unsuccessful students had a very high
proportion of students whose parents did not promote
traditional Anglo values. In particular, there were 54%
Anglo successful vs. 43% Ahglo unsuccessful who stated
their parents did not adhere to traditional Anglo values.,
Table 16.1 reported that Anglo successful parents values
did not adhere to American values. Table 16.2 reported a
successful level of difference between parents of
successful and unsuccessful Chicano students in promoting
traditional Anglo values. In conclusion, the data
depicts Anglo parents as not promoting traditional Anglo

values but this data may be due to misunderstanding of the

intent of the question.

Summary of Acculturation Data

In Question 47 the data seems to imply that most

students misunderstood the question because most Anglo
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listed parents as not being born in the United States and
Chicano responded just the opposite. Questions 48, 49 and
50 simply point out that there were more Anglo students
who stated they had parents and friends who spoke only

English, whereas Chicano students had parents and more

..friends_who spoke Spanish, 1In looking at gender data

regarding acculturation, the results showed that Chicana
females seemed to_be represented slightly stronger in
groups with Spanish-speaking family and friends, as well
as with families whose values were more traditionally
Mexican. For example, in Question 50, Chicana females
had 53% in group with Spanish-speaking friends versus 46%
of Chicano males. In conclusion, the data in Question 50
and 51 implied that more successful Chicanos came from a
more traditional or unacculturated background where their

parents spoke Spanish and had traditional Mexican values.

World View

The world view variable was measured in Questions bH2
through 54.

52, If I did poorly in college it's because:
(Table 17)

1. I did not study hard enough
2. The work was too hard
3. It was bad luck

4, Nobody helped me
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53.

5. The teachers did not teach me

6. My job took too much time

Making plans for the future is not very
important because plans hardly ever work out
anyway. (Table 18)

1. Strongly agree

2. _Agree

o4,

55.

56.

3. Disagree
4., Strongly disagree

If a person is not successful in life it is his
own fault.

1. BStrongly agree

2. Agree

3. Disagree

4, Strongly disagree

Even with a good education, a person like me
will have a tough time getting the job he/she
wants.

1. Strongly agree

2. Agree

3. Disagree

4, Strongly disagree

If I could change, I would be someone different.

(Table 19)

1. Strongly agree
2. Agree

3. Disagree

4. Strongly disagree
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Tabléd 17
Student Success by Ethnicity and Attributed Reason for Poor Performance,

in Percentage

Ethnicity/ Did Not Study Work was | Teacher not  Job took
Success Hard too hard Bad Luck  Nobody helped teach well much time Total
4 113 4 n % o f4 n Z ] yA 13 4 N
Chicano j
Successful 88.3 83 0.0 0 1.1 1 1.1 1 1.1 1 8.5 8 34.3 94
Chicano '
Unsuccessful " 66.7 16 3.3 2 8.3 2 0.0 0 12.5 3 4.2 1 10.0 24
Anglo
Successful 73.4 69 2.1 2 1.1 1 3.2. 3 24703 4 16,0 15 39.3 994
Anglo
Unsuccessful 88.9 24 3.7 1 3.7 1 0.0 ] 0.0 0 3.7 1 11.3 27
Total o 80.3 192 2.1 5 2,1 5 1.7 4 3.3 8 10.5 25 100.0 239
2

X° = 30.74, df = 15, p = < .01

Question 52: If I did poorly in college it's because:

I did not study hard encugh

. The work was too hard

It was bad luck

Nobody helped me :

The teachers did not teach well
. My job took too much time

oy no B N
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Table 17.1
All Students by Success and Reason for Poor Performance,

in Percentage

Did Not Work Too Nobody Teachers .Job Takes Too

Study Hard Bad Luck Helped Me Not Teach Much Time Total
% n % n % n Z o . 2 n. p A o % N
Successful ' 80.9 152 1.1 2 1.1 2 2.1 4 2.7 5 12,1 23 78.3 188
Unsuccessful 78.8 40 5.8 3 5.8 3 0.0 0 5.8 3 3.8 2 21.7 52
Total 80.4 193 2.1 5 2.1 5 1.7 4 3.3 8 10.4 25 100.0 240

x> = 13.72, df = 5, p = < .02 (13.388)
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Table 17.2
Chicano Students by Success and Reason for Poor Performance

in Percentage

Did Not Work Too Nobody Teachers Job Takes Too

Study Hard Bad Luck Helped Me Hot Teach - Much Time Total
% n 4 n % 1 % n % 1} S 4 21 4 N
Chicano :
Successful 88.3 83 0.0 0 1.1 1 1.1 1 1.1 1 8.5 8 79.7 94
Chicano
Unsuccessful 66.7 16 8.3 2 8.3 2 0.0 0 12.5 3 4.2 1 20.3 24
Total 83.9 99 1.7 2 2.5 3 0.8 1 3.4 4 7.6 9 100.0 118

2

X~ = 20.98, df = 5, p = < .0008
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Table 17, the X2 = 30.74, df = 15, p = .01, indicated

that a student's reasons for poor performance was related
to his/her academic success in community college. In
particular, the data showed that the greatest majority of
students (66% - 89%) realized that not studying was the
~chief cause of poor grades. Furthermore, Table 17.1 E
showed that not studying was significantly related to | —
whether a student was successful or unsuccessful in
community college. Finally, Table 17.2 looked only at
Chicano students and further deduced that recognition of
poor academic work was related to community college
success. The consensus of this data was that there is a —
significant relationship between students who believe that ;u,
good studying habits affect academic success more so than
other less probable reasons for both successful and
unsuccessful Anglo and Chicano students.

The data on Table 18 showed a Chi square X2.= 20.54,

df = 12, p = .04. There was no relationship between —

making plans for the future and academic success. In

particular, the great majority of students felt that

making plans for the future was not important. Table 18.1

also showed that successful students also agreed that ' .
making plans for the future was worthless. In looking at

gender differences regardinig the world view of these —

students, 95% of Anglo males agreed that making plans for

174



QLT

Successful and Unsuccessful Students by Ethnicity and World

Table 18

in Percentage

View/FQtalism

Strdngly

Strongly ‘ :
Agree Agree Disagree Disagree Total
Ethnicity/Success % n oz ‘n Z n Z ' mn % N
Chicano Successful 35.1 34 52.6 51 11.3 11 1.0 1 39.4 97
Chicano Unsuccessful 48.1 13 40.7 11 7.4 2 3.7 1 12.0 27
Anglo Successful 52.1 50 43.8 42 2.1 2 2.1 2 39.0 96
Anglo Unsuccessful 46.2 12 38.5 10 7.7 2 3.8 1 10.0 25
Total 44.3 109 46.3 - 114 6.9 17 2.0 5 100.0 245
2 .04

X“ = 20.54, daf = 12, p = <

Question 53: Making plans for the future is not very important because plans hardly
work out anyway.

Strongly agree
Agree

Disagree

Strongly disagree
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Table 18.1

Successful Students by Ethnicity and Future Plaﬁs, in Perceniage

Strongly Strongly
Agree Agree Disagree Disagree | Total
% ol A n 4 il % n’ Z N
Chicano ;
Successful 35.1 34 52.6 51 11.3 11 1.0 1 50.3 97
Angio .
Successful 52.1 50 43.8 42 2.1 2 2.1 2 49.7 96
Total 43.5 84 48.2 93 6.7 13 1.6 3 100.0 193
2

X" = 10.48, df = 3, p =<

.02



the future was not important versus 92% of Anglo females.
In contrast, 93% of Chicano males versus 72% Chicana
females agree with this statement. In particular, it
appears that the successful Chicana female disagrees a
little less than other groups with the belief that making
_futuremplans,is”worthwhile._ﬁ&eIn summary, the research _y/ ) -
seems to be saying that all students agree making plans
for the future is not a worthwhile task.

The research on Table 19 showed a X2 = 12.21, df =
3, p = .01, which indicated a strong relationship between
students' desires to change and their ability to
succeed in community coliege. Overall, the data in Table
19 found that most students agreed with the statement that .
if possible they would like to change. Table 19.1 loocked
at successful and unsuccessful students and found their

desire to change was related to academic Success.

Summary of World View Data

The data gathered in Questions 52 through 58 -

concluded most students realized that poor grades were iw
mainly caused by not enough studying or having a job |
(Question 52), Second, Question 53 did not show making
plans for the future was worthwhile. Third, Questions 54
and 55 found that students views on the world or their

views on the effect of education or on landing future jobs
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Table 19 ' -
- Student Success by Ethnicity and

Desire to Change, in Percentage

Ethnicity/

Success Agree Disagree Total
% n % n A N
Chicano -
" Succesgful - 85.0 82 15.0 14 1e.0 96 . . ...
Chicano
Unsuccessful 67.0 18 33.0 9 11.0 27
Anglo
Successful 72,0 71 28.0 25 39.0 96
Anglo :
‘Unsuccessful 55.0. 15 45,0 12 11.0 ~27 I
Total 76.0 186 24.0 60 -~ 1000 246 -

X = 12.21, df ==3, p = < .01 : T

Question 56: If:T could change, I would be someone different.

1. Strongly agree

2. Agree .

3. Disagree -
4. Strongly Disagree
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Table 18.1

Students' Desire to Change, by Success, in Percentage |

Strongly . Strongly
Agree Agree Disagree Disagree . Total
yA n Z H y4 o A n % N
Successful 42.2 81  37.5 72 14,1 27 6.3 12 77.7 192
Unsuccessful 32,7 18 27.3 15 25.5 14 14.5 8. 22.3 55
Total 40.1 99 35.2 87 16.6 41 8.1 20 100.0 247

X% =9.20, df = 3, p = < .03
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were not significantly related to academic success. The
final item (Question 58) looked at students' desires to
change and found most would like to be someone different

but this feeling was strongest for Chicano students.

. ~ SUMMARY OF CHAPTER IV

Chapter IV presented the results of the survey and
analyzed the data pertinent to this research. The results
showed that four of the indebendent variables including;
family structure, sociceconomic status, peer support, and
academic self concept seemed to be related to the academic
success of community college students. Secondly, the data
also suggested that six other independent variables
studied; career choice, pafental support, college staff
support, sex rbles, acculturation and world view showed
very little relationship to c&mmunity college success. In
general, the research depicted some strong contrasts
between social and cultural as well as demographic
characteristics of successful and unsuccessful Anglo and
Chicano community college students.

Chapter V will the present the conclusions,

implications and recommendations of this study.
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CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This study examined the social and cultural
characteristics of successful and unsuccessful Mexican
American community college students and compared them to
successful and unsuccessful Anglo American community
college students., It was undertaken in order to develop a
descriptive profile of the Mexican Amefican student who
succeeds in the California'Community College system, The
purpose of the study was to collect data on ten
independent variables that consistently appeared in the
review of literature and were suspected of affecting the
success of Chicanos in the California College system.
This_research was intended to help community college
students by gathering data that would help educators to
better teach and counsel these students.

This chapter is divided into five major sections.
The first section presents a summary of the study. The
next section discusses the conclusions and implications
regarding the data in Chapter IV. Third, this section
examines the research in relationship to how it affects

the role of community college counselors. The fourth
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section offers recommendations based on the overall
findings of this study. The final section suggests

implications for future research.

Summary

The research showed that not all ten independent

-—variables studied were important in determining the key

elements of academic success for Anglo or Chicano
community college students. In particular, family
structure, socioeconomic status, peer group support, and
academic self concept showed a significant relationship to
the success of these community college students.

In addition, there were four other variables, parental
support, career goals, acculturation and world viewa;which
met the less stringent level of < ,10 as in their
relationship to the academic success of community college
students. In addition, sex roles of college staff
support were shown to be of very little statistical
gsignificance when looking at variables effecting community
college success.

This research examined of gender differences in all
ten variables and found that they were not statistically
significant, but the results were reported where they were
thought to be of interest. Overall, this data
substantiates the concept that one cannot isolate one

indicator that adequately predicts academic success.
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However, this research gathered valuable information which
could help in preparing a profile of successful Chicano
students. This successful student profile could be used
to identify key groups to target for educational support
services, In addition, the examination of this data could
also provide a more accurate portrait of sucecessful
"Chicano students, which should be helpful to all educators
working with this group.

The first critical success factor was the family
structure of these students and the data shows it is one
of the most important factors in whether or not they
succeeded in community college. The data implied that
Chicano successful students come from families with more
traditional/authoritarian structure. In effect, Chicano
successful students seem to belong to those families with
a stable cultural tradition. In general, the survéy
suggests that successful Chicano students do not come from
broken families but instead most often belonged to a
strong family structure.

In contrast those families of unsuccessful students
tend to have one way communication systems, with one
parent, primarily the father, making the major degisions.
This research is consistent with DeHovo's findings that
many Chicano unsuccessful students fail in their attempt

to succeed in college because they have developed so few
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communication skills in the home. The study also
indicated that successful Chicano students tend to be less
Anglo-American oriented and still heavily immersed in
Mexzican family traditions. The data intimated that
students from a transitional Mexican American family or

culturally marginal family might be lost in the

assimilation process and thus not have a stable base from

which to succeed.

The second key success facstor in this research was

the socioeconomic status of the student and his/her family.

The data revealed that the importance of the specific
nature of the job that the head of the household
maintained was only relevant in relationship to how it
affected the family's total socioeconomic status. The
research data showed that a greater percentage of parents
of Chicano successful and unsuccessful students were
involved in seasonal, semi-skilled or unskilled type work
when compared to Anglo parents. Furthermore,
substantially more Chicano unsuccessful student parents
worked in industry, agriculture and other low paying work
categories than Anglo parents. In summary, regardless of
the type of job held by their parents, economically well
off Chicano students were much more likely to be
successful in college.

Anotheéer aspect of the family's socioeconomic status
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researched was whether or not a student's mother worked

outside the home. The data indicated that more

successful and unsuccessful Chicano students' mothers held S

a full time or part time Jjob than all Anglo students'

mothers. Since there was no apparent effect that working

mothers had on Chinco students' success, this data may

challenge the assumption that ﬁorking mothers may hinder

support. In stead, it appears this factor offers positive

economic support which, in turn, will help these students

succeed in college. S
The third significant independent variable to be

researched was the peer group support of these students. R

Most importantly, the data revealed that those students

who have a strong network of peer group support are more

likely to do well in college, Furthermore, the data

suggests that successful students are most often those —

students who develop a positive support system to see

through the ups and downs of attending college. In this

regard, Anglo students, in general, rated themselves —

highest in this area and Chicano unsuccessful the lowest.
Specifically, having a group of friends who are in college
or who have attended college was also found to be a
critical factor for successful college students. In
addition to a peer group support system, having

positive role models within the peer group seems to he a
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real indication of future college success for all sudents.
As expected, the data revealed that Chicano
unsuccessful students are poorest in all areas of positive
peer group support, including friends in college and
college peers who expect to graduate. Chicano successful

students seem to do better; however, both groups of

Chicanos rank BeiéﬁmAhglo successful students in this key

area, In conclusion, the data indicated that the impact
of a strong positive peer group relationship begins before
high school and continues throughout the college career of
most successful students.

The fourth significant independent variable to be
examined was the academic self-concept of these students.
The majority of items in this variable show only small
differences between successful and unsuccessful students.
However, key contrasts do appear more specificzally when
students were asked how difficult studies were for them.
As expected, the unsuccessful students tended to find
academics more difficult than successful students. Also,
successful students tended to see themselves as stronger
(excellent/good) students than unsuccessful students.A

A higher percentage of Chicano unsuccessful students
seemed to believe studies were easier than Chicano
successful students. But, Chicano unsuccessful students

were highest in the category of least liking the academicz
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aspect of college. These somewhat contradictory findings

suggest that Chicano unsuccessful students are often

unclear about the real level of their academic ability and -
this fact may affect their scholastic status in the
classroom. In summary, both categories of Chicano
students felt they were only average students and that
rfﬂéifméfﬁdéémﬁéfé716%éf”than their real ability, when
compared to successful Anglo students.

Although the data revealed that parental support,
career goals, college staff support, sex roles, -
acculturation and World view did not have as strong '// -
statistical relationship to community college success,
these items may be helpfullin describing possible
secondary factors which might have some impact on
academic success., A review of the data on these
nonsignificant independent variables is warranted because —
the results provide useful information from percentage |
differences.

The first nonsignificant independent variable was the —

career goals of these students. In particular, Chicano
students seem to have less information available about

future educational goals and careers. Consequently, the
survey suggests that Anglo successful students are much
more knowledgeable about future careers and educational

objectives., Correspondingly, there was also sufficient
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data to show that Anglo students felt that they were more
likely to get the job they wanted upon completion of their
college degree.

The survey indicated that knowlege of or experience
with a career, as well as social rewards, were much more
important to the career choices of Chicano students than
hfﬂéfwafﬁﬁﬁgidwéfﬁaenfs..-it seems apparent that a serious
problem for many Chicano students in limiting their career
opportunity is that unlike many Anglo students they have no
tangible experience with many career areas. Also, they
have never had any interaction with representatives in
these fields who might act in the form of role models and
create the opportunity to more directly involve Chicano
students in considering more varied career fields.

Careers leading to money and status were much

more attractive to Anglo students, whether they had
experience or not., This data also showed greater Anglo
interest in careers in the higher paying fields of
business and engineering, whereas Chicanos were more
interested in the lower paying field of social sciences
and humanities.

In looking at the data on career goals in
relationship to gender, the results showed that Chicano
unsuccessful students, male and females, tended to equally

choose careers in academic subjects related to the
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humanities. But specifically, male successful and
unsuccessful Chicane students chose science, engineering,

math énd medically related careers. Contrastingly, only

Chicana female successful students indicated science as

their favorite academic and career area. However, both

Chicana female successful and unsuccessful students were

represented strongly in business-related cﬁreers.

The critical factor in this data about career goals
may be that many Chicano students seem to be saying that
they lacked appfopriate information about education and
careers in order to make a wise decision about their
future goals. Overall, the research showed that there
were a substantial amount of Chicano unsuccessful students
who were very confident about getting desired jobs in the
future. But, due to their apparent lack of success, this
data may, in fact, imply that many of these Chicano
unsuccessful students are very unrealistic about
achieving their future career goals.

Parental support was the second nonsignificant
variable studied. In general the data showed that most
parents wanted only average grades for their children in

community college. But, it should be noted that slightly

more parents of Chicano successful students then all other

categories of students wanied above average grades for

their children. Also, a higher percentage of Chicano
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successful students parents discussed college before
junior or senior high school. 1In contrast, the parents of
Chicano unsuccessful students were the highest group in
the sample who never discussed college. Parental

financial support was also much weaker for the Chicano

unsuccessful group than all other categories. Finally,

themfé;éarch éhﬁwed fhf.for Chicano ahd Anglo successful
students exhibited only slightly stronger levels of
parental support for their educational goals than Chicano
and Anglco unsuccessful students.

The fhird nonsignificant variable was college staff
support. These items show that only a few more Anglo
successful and unsuccessful students felt they were bhetter
treated by teachers or counselors. The major problem for
Chicano students was listed as financial, whereas, for
Anglo students poor czounseling and teaching were more
critical. The only group which felt dissatisfied by
college staff support was Chicano unsuccessful students. -
Overall, the data suggested that both Anglo and Chicano

students felt that the level of college staff support was

equal and that they were treated fairly in community

" ¢colleges.

The research on sex roles was the fourth
nonsignificant variable to be examined, and it revealed

that very few students see strong sex role barriers to
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their educational or vocational success. Nevertheless,
Anglo students and Anglo parents tended to be more aware
of sex role bias and societal demands. Correspondingly, a
greater amount of Chicanos were only "somewhat" affected
by sex role bias or stereotyping. The data did not show
that sex role bias had greatly affected the success of any
of these college students. |
Acculturation was the next nonsignificant variable to
be examined. The research suggests that the importance of
acculturation was related to how it affected the stability
of the family'structure. The data showed that more
Chicano successful students were found to have Spanish
speaking parents and friends, as well as families with
traditional Mexican wvalues, than Chicano unsuccéssful
students. One may infer that Chicano successful students
are positively affected by their stable traditional family
background and friends in forming a strong family base to
succeed in college. The data also suggested that the
process of acculturation is a somewhat negative factor for
Chicano students, especially when they may be caught in an
unstable transitional period of changing from one culture
to another. This transitional periocd may be critical to
many successful Chicano students who seem to be lingering
when they drop out or otherwise fail in their educational

or career endeavors.
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It is important to note that Chicana females more
often came from a background of Spanish-speaking friends,
as well as, their families being Spanish-speaking with
more traditional values. These factors may be of merit in
their success in a community college, but could hamper

their transfer to a four-year college. As the review of

literature suggested, Chicanc families éfé often unwilling'

to allow their daughters to attend college, which often
requires them to leave home.

The final independent wvariable to be examined and
found to be statistically nonsignificant was the world
view of these students. :First, over seventy percent of
all students recognized that poor grades were a result of
not studying. This means that most of these students toock
personal responsibility for their academic success. It
should be noted that the group scoring the lowest in this
area was Chigcano unsuccessful students. This data also
indicated one reason that many Chicano unsuccessful
students may fail is bhecause they are unable to take
personal responsibility for their academic success,
Finally, the data implied that successful Chicano students
have realized that a good education can equal a good job

and are willing to actively work towards that goal.

Congclusions

There is considerable literature on family structure
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that helps support the findings of this study. In
particular, research by Murille (1971), Ramirez and
Castaneda (1974), repeatedly describes the Mexican
American family as a closely knit unit which fosters
ohedience and respect in children for their elders. 1In
addition, they state in the dominant family pattern among
M;Qi;;ﬁrAﬁéfi;;ﬁm}amiliéé, thé.hﬁéband'and father tend to
have a great deal of authority and receive respect from
all members. The overall conclusion of this study is
consistent with the literature reviewed in Chapter II:
Mexican American families are a strong source of personal
communication and support for family members.
Furthermore, this data is in agreement with the many
researchers who contend that family members function as a
great resource and support system for all types of
emotional and material help.

A summary of the literature on family structure
parallels this study's findings that the traditional
Mexican American family structure develops in Mexican
American students a strong sense of indentity and loyalty
to the faﬁily. Also, this personal identity in Mexican
American families is closely linked to the family, in
which a sense of need to achieve for the family is often
developed early in the c¢hild. The implication for

educators is to build on this strong family attachment by
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getting Mexican American parents more involved in the
academic process of their children. At the community
college level, counselors need to inform Mexican American
parents of the progress and potential of their children,
as well as, the career alternatives available to them.

Finally, this research concurs with Ybarra (1983),

%wﬁé fﬁﬁﬁdméﬁ;£"£hérMexicah cultﬁre is no differénﬁ than
any other culture in how much it values education. She
stated that 1f in the past it seemed that Mexican parents
did not support education, it was largely because they
lacked the appropriate information or background to
properly support education for their cshildren. Instead,
as this research further documents, educators should know
it is not Mexican family structure or culture, but
economic necessity and lack of information that works
hand-in-hand to deter Chicanos from entering higher
education.

The second key independent variable, socioeconomic
status, substantiates previous data that adequate finances
can also help to salvage many Chicanc unsuccessful
students. These students often listed financial problems
as one of their prime areas of concern. This factor is
corroborated by Martinez's research, which concluded that
one of the greatest roadblocks to higher education for

Mexican American students was the lack of financial resources.
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Ten Houten, et al. (1968), also found that family
socioeconomic status, almost without exception, directly
affected the college plans of students. Children of
higher soci;l élass origins are more apt to aspire to‘go
to college, make concrete plans and actualize these plans
than are children of low socioeconomic status. Ten
Houten's fin&lﬂés hbée&.fhat a high coffelation of
socieconomic status to college aspirations persisted even
when related variables such as sex, measured intelligence
and neighborhood status were controlled.

In conclusion, the results of this study concur with
the summary of related literature in suggesting that for
low socioceconomic Chicano students the lack of financial
aid can be a serious blow to their educational and career
goals.

The third significant variable in this research was
peer group support. The present research findings offers
substantial data to support the impact of peer group on
academic success. Pettigrew's (1967) data supports this
research on peer influence. He stated that more often
than not, the lack of motivation on the part of the ghetto
child is a function of his membership in certain groups. It
is 'these expectations, rules, rewards, sanctions, and
aspirations that are critical in determining how he will

approach achievement situations. Maehr's (1974) work also
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suggests that achievement does not occur in isolation from
the individuals around us who we see as significant.
Furthermore, he wrote that achievement level often changes
as group membership changes.

These data bolster Brofenbrenner's (l958) research,
which contended that peer reference groups were as
~eritical in determining behavior and achievement as the
family or school., Parents and teachers may hope for
scholarships, but a peer group that values other
accomplishments to the exclusion of scholarship wins out
many a Chicano student.

Finally, the data suggest there is a great need for
Chicano students to he exposed to a college environment in
which they can establish new and different social
relationships. The data on peer group support also could
be_used to encourage a great amount of recruitment and
matriculation of Chicano students into more varied fields.
Furthermore, this research also reinforces the concept of
drop-in centers where Chicano students and other minority
groups could congregate in order to develop a stronger
sense of belonging. In conclusion, it is hoped that the
college experience could lead to the development of a
supportive peer group system which would help keep more

Chicano students on campus.
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The final independent variable to be discussed was
the academic self concept of these students. The data
reinforced the literature in this area, especially works by
Von Koughnett and Smith (1969). They contended that
these students need to have a positive view of themselves
in order to succeed in a class. The present research
Wsdégéétédmfﬁaf Cﬁicano sfudents.féel only as gbod about
their academic self concept as do Anglo unsuccessful
students,

Other researchers like Hernandez (19273) presented
similar evidence that Mexican American students college
plans are less defined than Anglo students. He believed
that this fact was not due to a lack of motivation, but
more so, to a lack of a strong self image and
familiarization with the educational process.

Chicéno students need to be taught to take more
personal responsibility for their academic failure or
success. Since many Chicano students chose careers in
areas related to the social sciences with an emphasis on
soclal rewqrd than money, it would seem logical to involve
them in a program with experience in these areas. Another
appropriate possibility would be for teachers and
counselors to enlist the aid of positive role models from

the community to interact with Chicano students.
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It is important for educators to keep in mind that a
student's self image or academic self concept is directly
affected by the manner in which teachers and counselors o
relate to them, and by the success they experience with
their academic subjects. Von Koughnett and Smith (1969)
agree that a positive academic self concept enhances the
Vd;éféénéfrsbﬁgél éuﬁééss.- Therefore it could be concluded
that college success can be determined in part by the view
that a student has of himself in the classroom setting.
These findings imply that Chicano students need help in
developing more positive attitudes towards themselves in
order to succeed in college.

Implications of the Research for Community College -
Counselors

The independent variables of family structure,
socioeconomic status, peer group suppbrt, and academic —
self concept are critical to the educational success of
Chicano students and have direct application to college

counseling. The research also shows that parental —

~ support, sex roles, college staff support, acculturation,
career goals and world view are not as important to
college success for Chicano students. This data may help
community college counselors by providing them with
information to help identify possible prohlem areas for

Chicano students.
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The community college counselor can effectively use
this research in the performance of his role of a |
community college counselor. According to Belkins (1978),
the three main functions of a community college counselor

are to: (1) develop the personal freedom of clients

through individual and group counseling, (2) help bridge

the gap-fof.étudéntéubetween.collegé and society, (3)
assist students to explore their educational aﬁd career
goals. —

The community college counselor's primary
responsibility is to develop the personal freedom of his
élients. A community college counselor helps students to
attain this freedom'by improving their socialization
skills, knowledge, self insight, and understanding of
others. 1In particular, for counselors working with
Chicano students, this research suggests that they should
be aware of and integrate into their counseling philosophy
and strategies the special importance of family structure
in the overall goal setting of Chicano students.
Counselors should also remember that involving Chicano
families is very important to successfully counseling
Chicano students. if the family .of Chicano students cannot
participate in counseling then, it is imperative that the
views and opinions of the family be discussed because they

greatly influence the student. It should be a major part
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of the counselor's role to work towards a greater
involvement of the Chicano family in the educational
process.

The second function for college counselors is to

bridge the gap between the individual and the society in

which he lives by helping the two to function

h;fmbﬁgoﬁélﬁ; fhé-kéy to“gbod counseling is to offer each
student the opportunity to benefit from all that the
community college has to offer. According to the present
research, community college counselors should work for
more financial aid to limit the negativé impact of poverty
on many Chicano community college students. Also,
community college counselors need to make their counseling
relevant to the particular needs of Chicano students. 1In
this regard, counselors need to be more aware of their own
biases toward Chicano students. They should also know how
these feelings impact the academic self concept and in
particular impair the educational and career goals of

many Chicano students.

A good counselor should also recognize the importance

of peer group support upon many Chicano students and how it

affects their ability to fit into a college lifestyle.
Making peer group support a positive influence can best be
accomplished by counselors providing Chicano role models,

supporting ethnic studies programs, resource centers,
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Chicano clubs, etc. which in total can help in making
college campuses much more attractive to these students.

The third function of college counseling is to assist
the student to explore the educational and career goals
available to him/her, In particular, counselors could help
Chicano students deal with their feelings of social

ﬂiéoiﬁfién,éﬂd-iiiénﬁfibﬁ on mbét community coliége
campuses. In order to be more responsive to this problem,
community college counselors must begin to help remove any
barriers to the full participation of these Chicano
students in college life., A closer examination of testing
services, financial aid, recruitment and retention
programs, etc. to see how_effective they are on Chicano
students should be & high priority item to rid the campus
of possible barriers to Chicano students' educational
goals.

Since a major emphasis of any good counseling is
always to assist students in making future educational
plans and executing a plan of study which appropriately
reflects the students interegt and motivation, it is
imperative that counselors keep in mind and learn from
research like this study about the educational status of
Chicano students. 1In this regard, it would greatly aid

counselors to develop a reséarch base of knowledge as well
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as a real sensitivity to the unique assets and problems of
Chicano students,

This data also implies that effective counseling
strategies for Chicano students can only be accomplished
if counsélors are willing to investigate how adequately
their counseling services which include recruitmeﬁt,
maﬁﬁréiéai; feténtidﬁ; referral and advising affect low
income Chicano students. In effect, such an examination
would investigate how well community colleges provide
enriching experiences that enable poor Chieano students to
develop to their full potential. This data suggest that
in order for counselors tQ be truly effective with Chicano
students, they must learn more about Chicaﬁo lifestyle and
social values. The typical counselor training program has
insufficient opportunity in training experiences that help
counselors to actively examine and readjust their ethnic
sensitivity towards Chicano students. These factors mean
that most counselors will have to objectively look at
their own counseling style and see 1f in fact they are not

turning off Chicano students.

Recommendations

This research has explored some critical areas that
were well documented in the literature review regarding
the academic success of Chicano students. The data

suggests certain specific areas of remediation including a
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greater effort by community college staff to better
understand aﬁd appreciate the cultural diversity of fheir
students. 1In this regard, a more extensive orientation of
all community college staff is ﬁeeded to sensitize them to
the varied cultural background of their student
populatlon. Also, it is important for community college
”staff to 1n1t1ate a more sincere and knowledgeable
approach to the teaching and counseling of Chicano
students.

Furthermdre, comnmunity college staff member should
strengthen their efforts to help underprepared Chic&no
students to improve their study habits and develop basic
skills. There is the need for Chicano students to
participate in reading and math programs that will devélop
the skills and competence to eventually succeed in
college. This effort could best be accomplished by
placing a much greater emphasis in the areas of tutoring,
developmental courses, and academic counseling of remedial
students,

In addition this research corroborated the impact of

peer group influence could be greatly enhanced by providing

positive group interaction in drop-in or resource centers
whereby Chicano students could meet for social and
educational exchanges. This research on peer group

influence reinforces the importance of a positive network
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of friends in determining college plans. This study
suggests that Mexican American students often look to
their friends or peer group pressure for sources of
inspiration for their career and educational goals.

The initiation of greater, community involvement in
the planning of Chicano recruitment and retention

strategies would also be helpful. In this regard a S

greater level of support of such programs as ethnic
studies, bilingﬁal education, and EOP would also help
community awareness and participation. —
It should be noted that a particular problem area for
Chicano students was the lack of funds needed to succeed
in college. Community colleges should renew their efforts
to expand financial aid to many more needy Chicano
students. This factor would allow more Chicano students
to concentrate on their studies and not to have to work —
during the academie school year.
The data on career goals infers that Chicano students

need more information about jobs and careers in order to

better succeed in their chosen field. There is also.
substantial research literature which shows that the
representation of Mexican Americans are still very low in
many career areas, especially those needing a professional
or technical background. Furthermore, as the research

literature corroborates the fact is that most Mexican
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American students still tend to major in the fields of
humanities and social sciences and avoid the area of
engineering, mathematics as well a the physical and
biclogical sciences.

The key to aiding Chicanos meet their career goal is
a multifaceted proposal, but it should involve educating
“6£{céhéuééﬂd;££s éﬁéﬁfraliHPOSSibie employment
alternatives in the complexities of the current and future
technological world of work. 1In addition, fthey should be
taught how to actively seek out information about zareer
life planning decisions and to seek some exposure to various
careers. Furthermore, Chicano students need to be
educated to the fact that in order to overcome previous
educational and career obstacles, they need to be taught
career planning information, decision making skills,
resume writing, and employment job search strategies,

In the area of cultural variables which were found to
be signifiant to college success, it is imperative that
the entire college staff become more effective in
recognizing and supporting the inherent talents that many
Chicano students bring to the classroom. In thisjregard,
bilingualism should be promoted as a positive factor.
Also, many Chicano students need the opportunity to find
out about their language and cultural heritage through V/

ethnic studies programs in order to overcome the stigma
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that American society has placed on them for being

Chicanos.

Successful Student Profile

An overall profile of Chicano students would indicate
that four variables were very significant to their
success, - Thege would include:. stable
traditional family structure, adequate financial status
(SES), a strong peer group support network and an academic
self concept which promotes early college decision making.
It would also include substantiél career goal data and
vocational information. In addition, it would also
consist of the proﬁotion of individual responsibility of
students for their academic success. Finally, this
profile would note that sex role bias and college staff
support are not as important to the success of community

college students.

Further Areas of Research

The major outcome of this research still leaves
unanswered many problem areas about the success of Chicano
community college students. It should be noted that this
study showed the association of ten subcultural variables
to the college success of Chicano community college
students. Also, the results of this particular study did

not develop a formula for predicting college success.
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What the data did suggest is that certain of these
sociocultural variables were mor important than others to
academic success of Chicano and Anglo community college
students, Specifically the first area

of future research should include an investigation into
_the lack of statistical significance for the six
independent variables i.e. parental support, college staff
suppdrt, sex role, career goals, acculturation, and world
view that were identified in Chapter II. Our knowledge of
these independent variables is still insufficient to claim
that they have no effect. Therefore, there is still cause
to investigate these variables further,

Secondly, the whole area of minority student
isolation in community collegés needs to be examined. 1In
particular, the role of community college staff in
eliminating alienating factors on campus need to he
studied. Also, the effectiveness of resource centers
and support groups for minority students community college
matriculation has to be further investigated,

In this regard, another area of research suggested by
this data is the role of community college counselors in
breaking down institutional and individual barriers for a
community college education for Chicano students; The
full area of support services including recruitment,

advising, retention, financial aids, etc. needs to be
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explored to see if in fact creates or eliminates obstacles

that promote the educational goals of Chicano students.
Another probhable area of research would be the

development of a Chicano student "success" profile. This

profile could be used by counselors to effectively assess

___the background ggd_skil}s_of Chicano students. If

possible, some sort of scale (e.g., Sompa) might be used
to evaluate this group.

Another area of research that would be worthwhile
would be to use this same research design and
questionnaire on Chicano high school students and compare
them with the present data. Furthermore, this same
research design could be extended to include Chicancs in
the 4 year college system. Finally, since the successful
student sample among Chicanos was 67% female and 33% male,
this research might be especially interesting to see which
gender and educational patterns may occur from high school
to community colleges as well as to four year schools
among Chicano students.

It should be noted that this research also did not
look at 1.Q. scores, placement exam scores (S.A.T. and
A,C.T.) or any other psychological tests (self concept
scales, career tests, world view tests, etc.). These
tools could be used in combination with this guestionnaire

to further augment this area of research on Chicanos.,.
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A fipal area of potential research would be to
examine how different counseling and teaching styles
impact on Chicano community college students, as well as
whether or not Anglo or Chicano staff are currently more
éffective in educating Chicano students.

__¥n conclusion, each of these recommendations should

help ¢lear up unanswered questions about Chicano students.

Also, it shoiuld help promote a more comprehensive process
of researching data about Chicano students could result in
a more effective and sensitive approach to the education

of Chicano students.
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A.)

‘B.)

C.)

D.)

5 ‘E.)

£

' GY)

H.)

I.)

APPENDIX A

Profile

Chicanc Successful Student

Socioeconomic Status-
adequately well off

Tradlt1ona1/Author1tarlan

L vy A

- .Lcuu.'l.J.y Ua\.J.\EJ.uwm -

Married parents stable-
family structure

More mothers with no job
More realistic about Career
Parents deceased early in
educational career of -

student

Greater peer group support
in college

Greater peer group network
in college

Higher personal responsibility
for grades and academics
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Chicano Unsuccessful Student

Socioeconomic Status - poor/
semi-poor

Less traditional and little more

modern family background ~
(Marginal or transitional in
acculturation process)

More divorced/separated or
deceased parents

More mothers working full-time

Less realistic about career
aspiration

. - Parents never discussed college
or discussed college much later

. Less peer group support before

college

Less peer group support network
in college

Less personal responsibility for

poor grades



APPENDIX B

QUESTIONNAIRE

S 1



APPENDIX B

STUDENT QUESTIONNAIRE

_ How old areyoy2 = _ -
1. 17-19yrs. [/ 2. 20-28yrs. // 3. 25-29yrs. // 4. 3Colder//  ~~

What is your sex?
1. male /7/  2.female /_/

Which group do you identify with? -
1. Anglo // 2. Mexican American/Chicano /_/ 3. Other //

What is your marital status? .
1. Single // 2. Married /7/ 3. Oivorced/Separated // 4. Widowed //

How many children do you have? -
1. No'children'/# 2. 1 Child// 3. 2-3 Children // 4. 4 or more / / ' -

‘Ahat i$ your position i'n ydur family?

‘1. Only child // 2. Youngest child /~/ 3. Middle child // 4. Oldest child //

" How many brothers and sisteérs do you have? {Include stepbrothers 3 stepsisters

living with your family). E -

1. None /7/ 2, One// 3. Two// 4. Three // 5. Four /_/ 6. Five or more /_/

Do you have any brothers or sisters going to college, or who have gone ig college? -
1. Yes, ane // 2. Yes, two or more /_/ 3. No, none have gone / /
4, 1 have no older brothers or sisters / /

The following best describes your family structure:

a. Authoritarian/Traditional I/
b. Democratic/Modern egalitarian /_/
¢. Combination of both A & 8 ‘ ]

The communication process in your family can best be described as:
a. One way -- parents de¢ al) the talking

b. Two way -- both parents and children communicate /_/
c. No communication

Which parent makes al] the major decisions in your family?

a. Father [/
b. Mother [/
c. Both
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12.

13.

I € T

15,

17.

18.

20.

21.

In the home in which jou grew up, which of the following best describes the type
of job the head of the family heid. (Please check one)

1. Unemployed or underemployed {seasonal) // 2. Unskilled, no formal training
needed /_/ 3. Semi-skilled, some formal training needed // 4. Managerial,
considerable experience or schooling needed //

Check ane occupation for the head of household.
1. Industry // 2. Busimess // 3. Health relate¢ // 4. Govermment {civil
service) /_/ 5. Education // 6. Agriculture // 7. Military // 8. Other /7/

Are your parents:

1. Both living together // 2. Divorced // 3. Scparated // 4. Father deceased I

4, Mcther deceased //

Gererally, which une of the fol]owing best describes your family's situation?
{Please check one)

1. Poor, it's a struggie just to make ends meet // 2. Semi-poor, sometimes we
have enouch, sometimes we don't. / / 3. Adeguate, we have the necessities but
must be careful // 4, ComfortabTy well off, we can afford most things /~/

S, Very well off, rich or affluent //
Fecording to the present standard of living in Lhe United States, as 2 whcie, in
which econamic groups would your family be considered? (Piease check one)
1. Below average /_/ 2. Average /_/ 3. Somewhat above average / / 4. Much
higher than average /_f

ces your mother:
1. Have a full-time job outside the hume // 2. Have a part-time job cutside the
hore /7 3. Have no jeb outside the hame // 4. Other / 7/

0f all the subjects you tcok'in schooi, which one did you 1ike the most?
1. Math related // 2. Science related // 3. Humanities // 4. Business [/
Socia? Sciences /_/

£

What job or career do you think about going'into? {Please check orej
1. Business.related // 2. Medical related // 3. Engineering & Math related /7/

4. Business // 5. Social Sciences /_/

What attracts you to this job?

1. Mungy // Z. Status /_/ 3. Knowledge or experience with job // 4. Social
reward /_/ 4. Other /7/

Do you feel you have encugh information about jobs available to make a decision
about your future? ({Please check one) ‘

1. A lot of information // 2. Some information // 3. Little information /_/
4. ione //
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22.

23.

24,

2s.

26.

7.

23.

29,

30.

3l.

How Tikely do you think it is that you will be able to get the job you want
when you finish your college dearee? {Please check one) .

1. Very likely // 2. Somewhat likely // 3. Somewhat unlikely //
4. Very unlikely // '

How much education have your parents wanted you to get? (Piea_se check one)
1. leave before finishing high school // 2. Finish high school //

3. Attend college /~/ 4. Don't know /_/

_When_do you first remember your parents talking about the possibility of you
going to college? (Please check one)

1. When I was in grade school /_/ 2. When I was in junior high /_/

3. When I was in high school // 4. It has always been assumed that I would go
to college /_/

5. We never discussed it //

What do your parents consider to be satisfactory grades for you? (Please check one)
1. Barely passing grades /_/ 2. Average grades /—/ 3. Above average grades / /
4. The highest grades in the class // 5. They don't really care much / 7/

Have your parents been able to financially support your educational goals?

1. Substantially // 2. Somewhat // 3. Not al all //

Among your friends in high school, how many supported your plans to go to college?
(Please check one)

1. All of them /_/ 2. Most of them / /3. About half of them /- 4. A fewof
them /_/

Do you have any friends who are presently in college or who have gone to college?
1. Yes,alot// 2. Yes, afew// 3. None//

Among your fri‘ends in community co‘ile?e, how many think they will finish

community college? ({Please check one

1. AN of them // 2. Most of them // 3. About haif of them / / 4. A few of
them // 5. HNone //

Suppose your friends were agamst ﬁhe idea of going to colilege. How much

influence would their opinions have had on your decision to go to college?
(Please check one)

1. A lot of influence / / 2. Some influence / / 3. Very little influence / /
4, None // ' '

How do you think that most of your college teachers/counselors treat you?
{Please check one)

1. Better than most students // 2. About the same as other students /—f

3. Worse than other students //
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3.

— |- S
o1

34,

35,

36,

3.

38,

g,

40,

41,

How helpful do you feel counselors are at this community college? (Please check one)
1. Never helpful // 2. Usually helpful // 3. Sometimes helpful /_/

4. Always helpful / /

-How helpful.do you. feel teachers are at this community college? (Please check one)

1. Never helpful /~/ 2. Usually helpful /7/ 3, Sometimes helpful /_/

4. Always helpful /_/

In your pericd of study at this community college, what aspects of college 1life
tause you the most problems? (Please check one) :

1. Financial problems /_/ 2. Poor teaching methods // 3. Poor counseling /_/
Do. you feel that enough information and support were made available to you in
order for you to succeed at this coilege? (Piease check one)

1. Substantial amount /°/ 2. Mediocre amount // 3. Insufficient amount /_/

How difficult are community college studies for you? (Please check one}.
1. Very difficult // 2. Somewhat difficult /_/ 3. Somewhat easy /_/
4. Very easy /_/ 5. Some easy-some hard /_/

Which cne _thing do you like most about colleqge?
1. The studies // 2. Friends /_/ 3. The teachers /_/ 4. Counselor /7/
5. Nothing /_f

Which one thing do you like least about college?
1. Studies /_/ 2. Other students // 3. Teachers // 4. Counselor /_/
5. Other /_/ 6. Nothing /_/

How do you consider yourself as compared to most students?
1. An excellent student // 2. A good student // 3. An average student /_/
4. A below average student /_/ 5. A very poor student //

How accurately do your school grades reflect your ability? (Please check one)
1. My grades are lower than my real ability /_/ 2. My grades accurately reflect
my real ability Ij 3. My grades are-higher than my real ability i~/

When did you first start thinking seriously about going to college?

1. Junior high schoo! /:/ 2. Freshman year /:/_ 3. Sophomore year‘/:/ )
4, Junior year l:/ 5. Senior year / / 6. Always assumed that [ would go /:j
7. Don't remember /_/ 8. After high school /_/
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42.

43,

50.

51.

Do you feel that your sex has affected vour career aspiration?
a. Very much so // b. Somewhat // c. Not at all //

Did your parents et your sex affect their support of your educat‘iona'l goals?
a. Very much so // b. Somewhat /7/ c. Not at all //

Do you feel that there are strong sex role barriers to certain non-traditional
occupational choices for men and women?

a. Very much so // b. Somewhat // e¢. Not at all //

Has sex role stereotyping affected your personal educational and career goals?

_a. Very much so /_/ b. Somewhat // c. Not at all //

Do you feel that society places more demands on your sex?
a. Very much so // b. Somewhat // c¢. Not at all /_/

Were your parents born in the United States?
1. Yes // 2. No // One parent was born in the U.S. /_/

When you are with your friends, in what Tanguage do you mostly speak to them?
a. Spanish //

b. English // i
¢. Both 1~/

In what language do your parents most often speak to you?

&. Spanish //

b. English /7,

c. Both 1~/

Check on which best describes your group of friends.

1. Mostly from Spanish-speaking background // 2. About half from Spanish-speaking
background /_/ 3. Less than half from Spanish-speaking background /_/ 4. Most
English speaking /7 5. A1l English speaking /_/

Da you feel that your family promotes the traditional Anglo values of American
society?

a. Completely /_/
b. Minimally /_/
c. Not at all //
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s2.

1f I do poorly in college it's because: (Check the one most important)

1. 1 did not study hard enough /:/ 2. The work was too hard l:/ 3. It was bad
Tuck /:/ 4. Nobody helped me /:i 5. The teachers did not teach well /:/

6. My job took too much time /_/

53, Making plans for the future is not very important because plans hardly ever work out

58.

anyway. (Please check one)
1. Strongly agree /_/ 2. Agree /_/ 3. Disagree // 4. Strongly disagree /_/

If a person 1s not successful in life it is his own fault. {Please check one}

1. Strongly Agree /_/ 2. Agree // 3. Disagree // 4. Strongly disagree /7/

Even with a good education, a person like me will have a tough time getting the job
she/he wants. (Please check one)

1. Strongly agree // 2. Agree // 3. Disagree /_/ 4. Strongly disagree /_/

If I could change, I would be someone different. (Please check one)
1. Strongly agree // 2. Agree /_/ 3. Disagree // 4. Strongly disagree /_/
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i Fremont-Newark
iCommunity College

District APPENDIX C

MEMORANDUM

To: Dr, Anne Golseth

OHLONE B e o
COLLEGE From: José Hurtado 0(&,

7 Déte: February 18, 1983

Subject: Dissertation Project

I am presently completing my Ed.D., at the University of the
‘Pacific, The final dissertation project involved a research
study to be completed at two community colleges. I have chosen
Chabot and Ohlone Colleges for this study because of their
distinctly different socioeconomic and cultural setting.

The research project is a survey process and involves a ques-
tionnaire to be filled out by 130 students on each campus. The
design of this study is structured to analyze the social and
cultural characteristics of "successful" and “unsuccessful”
Mexican American students at the commmity college level, This
data will be compared and contrasted with "successful" and
"unsuccessful" ‘Anglo American students.

A copy of the research methodology is attached which explains

all the logistics of the study. Also, a copy of the questionnaire
is included. I believe that the results/outcome of this research
will provide critical information for community college counselors
of both Anglo and Mexican American students,

ra

43600 Mission Blvd.
P.0. Box 3909 ‘
Fremont, CA 94539 228




Fremont-Newark
Community College
District

OHLONE
COLLEGE

43600 Mission Blvd.

P.O. Box 3909

Fremont, CA 94539

-

MEMORANDUM
To: . Dr; Anne Golseth
From: José Hurtado ﬂ

' Date; = February 28, 1983

Subject: Dissertation Project

A.

Purpose of the Study - The purpose of this study is to analyze
the social and cultural characteristics of successful and un~
successful Mexican American community college students and to
compare them with successful and unsuccessful Anglo Amexican
community: college students.

" Procedures - A total sample of 13Q Ohlone students will be

administered 2 questionnaire on an- individual basis. Selection
of the.sample will be done on. a voluntary basis for those
students meeting the .desired criteria. The 100 successful

‘students will be.issued the questionnaire in the counseling

center or in designated classrooms. The 30 unsuccessful students
will largely be contacted through a mailing process.,

Students will be cqntacted on an individual basis and asked to
£ill out the questionnaire which takes 15-20 minutes. The
questionnaires will be returned to this researcher and the data

processed at the University of the Pacific computer center.

Timeline - Qﬁestionﬁaire will be issued in the month of March
and all data collected by April 15, 1983,

Value to College - The data collected will be valuable in
developing a better understanding of both Chicano and Anglo
community college students. Also, it will help Ohlone College
teachers and counselors to better aid their students in succeed-
ing in college by developing a much more accurate and helpful
picture of these students.

There will be minimal use of college records. (Mainly to develop
a list of unsuccessful students.)
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Memo ‘to Dr. Golseth
PFeb. 28, 1983
Page 2

.G-'

ra

No other use of college resources will he necessary, This researcher
will provide his own supplies, clerical and mailing costs, The work
of compiling the data will be done on this researcher 3 own personal
time and not college time, -

There will be no use of human subJect in this project beyond the
questionnaire process,
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Fremont-Newark
Community College
District

OHLONE
COLLEGE
e e——

43600 Mission Blvd.
P.O. Box 3909

Fremont, CA 94539

-

March 23, 1983

Dear Student:

- The enclosed questionnaire is being sent to some former

college students. The information that you supply will
be extremely valuable to aid in the retention process at
Ohlone College,

Current and accurate feedback information from former stu-
dents is an excellent means of determining to what extent
Ohlone College is providing realistic educational support
programs,

Please take a few minutes to complete the qué.stionnaire.
and return it in the enclosed envelope by April 10, 1983.

‘Thank you for your assistance in this endeavor.

Sincerely .

sé& L, Hurtado
Counselor

JLH:ru
encl
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