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A STUDY OF VALUES IN MUSIC EDUCATION, 1950-1970,

TO IDENTIFY CHANGES AND DIRECTIONS OF CHANGE
Abstract of Dissertation

The purpose of this study was to determine what changes occurred
in values in music education from 1950 to 1970, as presented in written
value statements from the Music Educators Journal, and to determine the
direction(s) of change. Eighteen categories of value under four general

S R N Rt

headings (Social Values, Psychological Values  Aesthetie Values,and—— &
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Futuristic Values) were identified and were the focus of the study.

Value statements were extracted from all issues of the Music
Educators Journal, 1950-1970. Each value statement was weighted on
a scale of one through four according to intensity of presentation,
and was assigned either to one of the eighteen value categories or to
an "Unclassified Values" category. A summation of intensity ratings
of all value statements in each category was tabulated for each year,
1950-1970, and a percentage of their total yearly intensities of all
value statements was computed. Using these percentages of total yearly
intensities, a statistical trend was computed for each value category
- for the twenty-one year period.

The major conclusions of the study were:

1, Values in music education changed multi-directionally from

1950 to 1970, Change was noted with regard to eleven of
_the nineteen value categorles

A. Two value categories increased in emphasis:
(1) Aesthetic Experience; and (2) Creativity.

B. Six value categories declined in emphasis: (1) Demo-
cratic Ideals; (2) Therapy; (3) Socializing Force;

(4) Enjoyment; (5) Vocational Goal; and (6) Unclassi-
fied Values. '

C. Three value categories changed direction of emphasis:
(1) Universal Language declined from 1950 to 1956 and
increased from 1957 to 1970; (2) Leisure Time increased
from 1950 to 1956 and declined from 1957 to 1970; and
(3) Self-Expression declined from 1950 to 1962 and
increased from 1963 to 1970.

" It seems reasonable to expect that, barring some event -of significant
*. influence, the above trends will continue to operate.

2. An inspection of data indicate that two years under study saw
more radical, more sudden change than other years: . 1957 and
1962. These years were those of the launching of Sputnik and
the 1962 national Convention of the Music Educators National
Conference, respectively. These two events appear to have
influenced the issue of values in music education.



TABLE OF CONTENTS.

ACKNOWIEDGEMENTS e o o o o o o o o o o

LIST OF
LIST OF

TA-BIJB)S [ ] » ] ° 9 * . L) ® ° -] o

FIGURES ® [ ] * [ Qe L) ] L) L} 9 ®

Page
ii
vi

ix

Chapter
1.

2,

THE PROBLEM o o o o o o + o s
Introduction: + « o o & &

The Problem o« « o o o o o
Specific Problems « o .+
RATIONALE FOR THE STUDY , .
DEFINITION OF TERMS + » o «

DELIMITATIONS AND LIMITATIONS

Delimitations of the Study.

| Limitations of the Study.

(SUNMARY o o 6 0 o o ¢ s 0 o
REVIEW OF THE LITERATURE. . .
DEFINITION OF TERMS . v e e
Value o o o o o o o ¢ o
Statement of Value. .+ « .
Categories of Value « « o
RESEARCH STUDIES. o » + + o
EVENTS DEALING WITH VALUES,

iii

.

1950-1970
SUMMARY. ¢ 6 o 8 & S * 2 & & 0o & 9 0

O O O 0 N WYY e

(I R o i i e o
i v W0 W & o v o




Chapter
3. DESIGN OF THE STUDYs o o o o o o o o
POPULATION + o o o s « o s o o o &
VALUES IN THE STUDYos o o o o o o o
Report on the Pilot Study. . . .
Categories of Values o o o o o »

PROCEDURES IN COLLECTING DATA. . .

iv

Page

Examination of Articles., - - + »
Ratings of Intensity o o o o o »
Treatment of Bibliography Cards,

PROCEDURES IN TREATING DATAc:essso
Classification of Data . o'. o o
Tabulation of Data « « o s o o o
Computation of Trends. o s o o o
Interpretation of Data o & o o o

4. PRESENTATION OF DATA « o+ o o o o o o

TABULAR AND GRAPHIC DATA o o . o .

- So0cial ValueSe o o o o o o o o o

Psychological Values o+ « o o o o

Aesthetic Values o o o s o o o Q
Futuristic Values, + ; . e ;‘;.

Unclassified valu950401 . .0 * . o

Total Value Stétements A
SUMMARY OF VALUE CHANGES S A
Little or No Change in Emphasis.,
Decline in Emphasis, . N

Increase in Emphasis + o« o o o

110
120
128
134

135
135

136




Chapter

Page

B. ARTICLES IN THE MUSIC EDUCATORS JOURNAL,

VALUES WERE CONTAINED IN EACH ARTICIE . & o

C. REPORT ON CRITERIA RELIABILITY STUDY. o o o o o o

196

Bi-directional Change in Emphasis . o o o 136
POSSIBLE RELATIONSHIPS: o o o o o o o o o o o 137 -
 INHERENT LIMITING BIAS. . o « C oo e .. 139 D
5. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS o o o 141
SUMMARY o o o o o o 6 o » o 0 2 0 8 o o o o 142 »
FINDINGSs o o o o o o o » s o s o s o o o o o 142 U
CONCLUSTIONS & 2 o o « o o o o o o s » o o o o 105 ==
OBSERVATIONS REGARDING THE MUSIC EDUCATORS
JOURNAL ¢ « o o o s o o o s o v o o 00+ 151
SPECULATIONS® « o o o o o o o o o o o o o o o 152
RECOMMENDATIONS & o o o o o o ¢ o o o o o s 154
SELECTED BIBLIOGRAPHY o o o o o o o o ¢ o o o » o s o o 156
APPENDTXES s + « o + o o o o o o o s s o s s s o o o
A, PERSONAL CORRESPONDANCE 4 o & o o o o o s o o « o 159
1950-1970, WHICH CONTAINED VALUE STATE=
MENTS, WITH ANNOTATIONS INDICATING WHIGH Lo -




LIST OF TABLES

Table A Page EE
3.1 TFrequency of Occurrence of Values in the EE—
Pilot Study by Category and by Years o o o o 42
4 01 Frequency, Intensxty, and Percentago of Yearly TR
Intensities in Music Educators Journal
Artlcleo, 1950-1970, for "Culitural Force," )
and Computed Trend ValueS. + o o o o » o o o OL

4.02 Frequency, Intensity, and Percentage of Yearly
Intgnsities in Music Educators Journal

Articles, 1950-1970, for "Socletal Ritual,”
and Computed Trend Values, .

L] a ] e 0_ [ ] _l L 6"!’
4,03 Frequency, Intensity, and Percentage of Yearly
Intensities in Music Educators Journal
Artiglgs, 1950-1970, for "Historic

Tradition, " and Computed Trend Values,

O
L ,oh Frequency,.lntensity, and Percentage ovKearly

Intensities in Music Educators Journal
Articles, 1950-1970, for "Democratic
Ideals," and Computed Trend Values , « o o

71
4,05 Frequency, Intens1ty, and Percentage of Yearly

Intensities in Music Educators Journal
Articles, 1950-1970, for *"Universal '
Language, " and Computed Trend Values + « « &

| s
k,06 Frequency, Intensity, and Percentage of Yearly

Intensities in Music Educators Journal

Articles, 1950-1970, for "Intellectuall _
Disecipline,™ and Computed Trend Values . « .

77
4,07 Frequency, Intensity, and Percentage of Yearly

Intensities in Music Educators Journal
Articles, 1950-1970, for "Therapy,"
and Computed Trend ValueS. T 06 & o 8 * 6 8 @

80
k,08 Frequency;-lntensity, and Percentage of Yearly

Intensities in Music Educators Journal
Articles, 1950-1970, for "Psychological o
Force," and Computed Trend ValueS. s « o o o

- Bl
vi




Table
It ,09

10

h,11

Frequency, Intensity, and Percentage of Yearly
Intensities in Music Educators Journal
Articles, 1950-1970, for "Socializing
Force," and Computed Trend Values., s s o o o

Frequency, Intensity, and Percentage of Yearly

Intensities in Music Educators Journal
Articles, 1950-1970, for "Aesthetic
Experience," and Computed Trend Values . o »

Frequency; Intensity, and Percentage of Yearly
Intensities in Music Eduecators Journal

~ »

vii

Page

87

90

b,12
4,13
b1k
b,15
u;lé
417

4,18

Articles, 1950=1970, for “Creativity,”
and Compu‘ted Trend ValueS, o ¢« o o o o o s o
Frequency, Intensity, and Percentage of Yearly

Intensities in Music Educators Journal
Articles, 1950-1970, for"Symbolic Object~

ification," and Computed Trend Values. « o o

Frequency, Intensity, and Percentage of Yearly
Intensities in Music Educators Journal
Articles, 1950-1970, for "Music for Its

- 0wn Sake," and Computed Trend Values o, o o »

Frequency, Intensity, and Percentage of Yearly
Intensities in Music Educators Journal
Articles, 19501970, for "Self-Expression,"
and Computed Trend ValueS, + o s o o o o »

‘Frequency, Intensity, and Percentage of Yearly

Intensities in Music Educators Journal
Articles, 1950-1970, for "Enjoyment,"
and Computed Trend ValueSe: s o« o o o o o o &

Frequency, Intensity, and Percentage of Yearly
Intensities in Music Educators Journal
Articles, 1950-~1970, for "Leisure Time,"
and Computed Trend Values.' s o 0 & ® e ‘0 » ‘@

Frequency, Intensity, and Percentage of Yearly
Intensities in Music Educators Journal
Articles, 1950-1970, for "Vocatlonal
Goal,"” and Computed Trend ValuesS + o o o o o

Frequency, Intensity, and Percentage of Yearly
Intensities in Music Educators Journal
Articles, 1950-1970, for "Audience
Development, " and Computed Trend Values., .

o

98

101

104

107

111

114

1118



Table

L,19 Frequency, Intensity, and Percentage of Yearly

b,

L

Intensities in Music Educators Journal
Articles, 1950-~1970, for Unclassified
Values, and Computed Trend ValueS, « + o o

20 Rank Order of Percentages of Total Yearly
Intensities for Nineteen Value Categories
in Music Educators Journal Articles, 1950=
1970, by Year and of Mean Percentages of .
Total Yearly Intensities ¢ o o o o » o o o

+21 Rank Order of Means of Absolute Differences

122

124

v ra o

b,

i,

b,

Co

Between—Consecutive Percentages of Total
Yearly Intensities for Nineteen Value
Categories in Music Educators Journal
Ar‘ticles, 1950“19700 ® 2 o0 o ¢ o @ & o 3 o

22 Number of Music Educators Journal Articles
Considered, by Year, and Number and
Percentage of Articles Which Contained
Value Statements, and Computed Trend N ; .

«23 Frequency and Total Intensity of All Value.
Statements in the Music Educators Journal,
1950-1970, and Computed Trend Values , o .

24 Number of Articles Contributed by the Number
of Authors in the Music Educators Journal,
1950-1970, and Means of the Numbexr of
Value Statements per Articles and Per year

17 Intensity Ratings of Jurors and of the
Author, and Jury Intensity Means for
Value Statements Found in Twelve -
Music Educators Journal Artitles + « o o &

127

129

131

140

201




Figure

hool

b,02

LIST OF. FIGURES

Percentages of Total Yearly Intensities in

Music Educators Journal Articles for
fCultural Force," 1950-1970, and
Compu‘ted Trendo ® @ 0o ® & © & 9 8 & @

L

Percentageq of Total Yearly Inten51tles in

Page

62

&.03
L, o4
4,05

4,06

h,07

k,08

k.09

_"QOCJPtql thualu" 1950=-1970, and
_Computed Trende » o o » o o o o o o s

Percentages of Total Yearly Intensities in

Music Educators Journal Articles for
"Historic Tradition," 1950-1970, and
Computed Trend. ? & & o 8 ® 8 9 0 @° @

Percentages of Total Yearly Intensities in

Music Educators Journal Articles for
"Democratic Ideals,” 1950-1970, and
Computed Trend.'. e 9 8 9 a e » & » 0

Percentages of Total Yearly Intensities
Music Educators Journal Articles for
"Universal Language," 1950-1970, and
COmputed Trendes o« o o o o ¢ o o o °o. @

Percentages of Total Yearly Intensities
Music Educators. Journal , Articles for
"Intellectual Discipline,"” l950~1970,
and Computed Trend, e ® 0 o & ¢ e 8 @

Percentages of Total Yearly Intensities }

Music Educators Journal Articles for
"Therapy," 1950-1970," and Computed’
Trend o« o o o o ¢ ¢ o o o o o o o » .

Percentages of Total Yearly Intensities
Music Educators Journal Articles for
"Psychological Force," 1950-1970,

~and Computed Trend, « s o o o » ¢ o o

Percentages of Total Yearly Intensities
Music Educators Journal Articles for
"Socializing Force," 1950-1970, and

in

in

‘ Computed Trendes « o o o o6 o ¢ ¢ o o o o

1X

65

69

72

75

78

81

85

88




Figure ‘ Page

4,10 Percentages of Total Yearly Intensities in -
~ Music Educators Journal Articles for I
"Aesthetic Experience," 1950~1970, and - -~
Computed Trends s « o o o o 0 o o o ¢ o o o 9%

4,11 Percentages of Total Yearly Intensities in
Music Educators Journal Articles for _ E
"Creativity," 1950-1970, and Computed :
Trendw:ooueoooooaaoooooc 95

4.12 Percentages of Total Yearly Intensities in
Music Educators Journal Articles for

“Symbolic Objectification,” 1950-1970, » T
and Compu‘bed Trends o o 2 a o a 2 o o 8 o o 99 :

4,13 Percentages of Total Yearly Intensities in
: Music Educators Journal Articles for
"Music for Its Own Sake,” 1950~1970,
and Compu‘ted Trende o o ¢ o 2 a2 9 o & 8 o 102

L,14 Percentages of Total Yearly Intensities in
Music Educators Journal Articles for
*Self-Expression,” 1950-1970, and : |
COmputedTrendo'ooooonooooooa 105

L,15 Percentages of Total Yearly Intensities in
Music Educators Journal Articles for
"Enjoyment, " 1950-1970, and Computed
Trendooooag,ponn.ooo'an'cgoo 108

b,16 Percentages of Total Yearly Intensities in : L
: Music Educators Journal Articles for B
"Leisure Time," 1950-~1970, and oo y
Computed 'I‘rend. e o 2 o 0. e @ 0 5 e s s & 2 112

L ,17 Percentages of Total Yearly Intensities in
- Music Educators Journal Articles for

"Vocational Goal," 1950-1970, and . - . ‘ -

Computed Trends o o« ¢ o o o o o o o ¢ ¢ o & 115 '

4,18 Percentages of Total Yearly Intensities in
Music Educators Journal Articles for
"Audience Development,” 1950-1970, :
and Computed Trends o o s o o o o ¢ ¢ o o o 119

4,19 Percentages of Total Yearly Intensities in
Music_Educators Journal Articles for
Unclassified Values, 1950-1970, and '
ComputedTrend........._....o. 123




xi
Figure ~ Bage

L ,20 Percentages of Music Educators Journal
Articles, 1950-1970, by Year, Which
Contained Value Statements, and :
ComputedTrendooo-ooo.cooocoeoljﬂ

ko21 Total Frequency of Value Statements in
the Music Educators Journal, by Year,
1950"'19709 and Compu‘ted Trends o o o o o o a ]32

Lh,22 Total Intensity of Value Statements in
the Music Educators Journal, by Year,
1950~1970, and Computed Trend, + o« o s s « o 133




Chapter 1

THE PROBLEM.

Introduct Lon

Soclety 1s not static, but is continuously ohangingii

The arts,; Including nusic, are a central value to soclety

SRLILI W
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and’ an articulation of values and perceptions of society.z

Soclety s~ concepts of rightness: and norms in the arts are
continuously being revised and redefined+-a process which
is inevitable.3 ‘Ass soclety changes, thg process of art and
1ts reason for belng is shaken and changedou Becguse the:
changes:- in artistic values are continuous, 1£ 1s important
for the music educator to be aware:of the changes and thelr
poésible;effect upon his own particular philosophye
Leonhard” and House5'giveathree?réasonSCfor a music
teacher to have a boay of sound underlylng belliefs, or |

philosophy, of music education:

1john H. Mueller, "Music Education: A Soclological
Approach," Bagsic Concepts in Music Education, ed. Nelson B.
Henry (Chicagos: University of Chicago Press, 1958) p. 88,

zMax:Kaplan, Foundations and: Frontlers of Music

Education (Holt, Rinehart, & Winston, Inc., 1966) p. 5.

3Mueller, loc. cit,

N

"Kaplan, loc. cit.

5Char1es Leonhard and Robert W. House,. Foundations<

and’ Principles of Music Education (New Yorks:s McGraw-H1ll
Book Co.. 1959) ppe 72=73. '




Do

1, It inspires and llghtens the work of tha musio
teacherx.

2 It serves-to guide and give direction to the
effortg- of the teacher,

3¢ It helps the mugic- téacher clarify and explain
the importance of music to his collegues and to
laymene
If a phllosophy of music education performs these three

services for the music teacher, 1t willl do so best if the

Tegound, and are

‘relevant to lts- societys, These services are best performed
when the-philosophy of music education is:based upon valuess
whiéh are reflective of the alms of contemporary soclety,
and not upon values of a scclal order ﬁhich is no longer

currents

The Problen
The problem of this-study was to determine what

changes-ocourred in values - in music education from 1950 to

1970, as presented in written value statements from the Muslc

Educators Journal, and to determine the direction(s) of

change '

Speciflc- Problemss

In order to solve the above problem, the following
speeifle steps were takens

1. Operational definitions of the terms value and
statement of value had to be formulated in order

to isolate and abstract individual value statements-

from professional writingse.

6Kaplan, locs cits




2o The rellability of the definitlons of value and
statement of value as criterla for determining
the presence or absence of value statements in
professional wrltings had to be testeds

3 A system had to be devised for categorizing
valueg-and statements of value,

by An instrument had to be deviqed for rating the
intensity of a value statemente. ‘The instrument
then had to be tested for its-rellabilitys

5s Value statements had to be extracted from selected
professional 1tterdture, asslgned intenoity ratlngs,

PR SN VR PR

ctnd uaut’:’go*xirat:u c:!.\.zL:ULLLI.fleS DU L,um c‘fJ. UL t:ulb.(lllJ.Ullbu
systemes The categorized vslue statements then had
to be separated by year, 1950«1970,

RATIONALE FOR THE STUDY

“Education operatescunder the influence of soclety'ss
~goncept of the function‘of the schools "it is<a moral undere
taking, which begins and ends-with value decisions*? Such
decisdions are based to a greater or lesser extent upon a
philosophy. If, however, a phllosophy is to exercise itss
influence on soclety and education, it must be applicable
to that soclety 1n that soclety®s time and situation., If
an educatlonal system is to be.relernt to the society which
‘provides‘it, the philosophical values upon which it is
based must reflect the values of that soclety. Taba writess

+ o ¢ schools function on behalf of the culture
in which they exist. The school 1s created by a
soclety for the purpose of reproducing in the learner

‘the knowledge, sttitudes, values, and tecgniques
that have cultural relevancy or currencyes

7H11da Taba, Curriculum Developmento Theory and

' Practice (New Yorks Harcourt, bBrace, & World, 1962) ppe 25~26.

BIbid.;g Pe 170 :




As soclety changes},so do the values-which that soclety
reflectso9 If, then, the educational system is to remain
relevant to its changing societ&, its Valﬁes must changeo.
In recent years; certaln events have occurred
which indicate that attempts at change in philosophy are:
belng made by segments:of the music'education profession,

Becéuse.a philosophy is a system of %beliefs, concepts, and .

wdas, v —andttherefore Includes values and statements
of values,.the attempts at change in phllosophy include:
attempts at change in valuess

One of these attempts at change 1s represented by

the book, Basic Concepts in Music Educatlon, published 1n

1958 under the sponsorship of the National Sooiétyvfor the

Study of* Eduication.. It was "designed ' to émphasizezthe
emerging trend towardfmore effective orientation of instruce

tional programs-to accepted goals-of formal educationo“11

Baslc Concepts: in Music Educatlon i1s-a collection off

~writings by authorities- in educatlon, music: education,

psychology, and sociology, and represents one of the first
ihterdisciplinary approaches: to the study of music educe

ation..

9Mue11er, loc. cite
1OWebster's Seventh New Colleglate Dictionary
(Springfield, Massachusetts s . Geo & GCo Merriam Co., 19659
635+

' 11Nelsoh B. Henry, "Editor's Preface," Basic Concepts

~in Music Education (Chicago: University of Chlcago Press,

1958) p. viili.




The.Tanglewocd Symposiumj2 in 1967 was convened by
the Musle Educators Natlonal Conference 1n &an attempt to
accomplish four specific purposeés Two of these purposes
‘ whigh are pertinent to fhis study afe:

1. To clarify and define the unigue functions of
music in Amerlecan soclety and educatlon,

2. To investigate emerging needs in soclety and
in education and_ formulate desired changes 1in
music education°13

The Symposium represented the philosophical point of view
that music is a cultural, psychologlcal, and aesthetic
force, and presented it 1in a persuasive and impressive

" manner in the November, 1967 edition of the Musie Educators-

ggggggl. The Symposium®’s chief importance to thisg study,
however, was that 1t resulted from the music eduecation
. profession'’s recognition of societal and educatiqnal
¢hanges, and 1lts feeling that change was needsiin basic
values in music education.?

'The convention of the Music Educators National
Conference in Seattle} Washington, in 1968, was designed
to complete the discussion of the Tanglewood Symposium, and
to disseminate the reports and concluslions of the Symposium,

Qbarles_Leonhard, one of the speakers'at that conventlon,

predlcted that in the next ten years, the music education

~ 12¢paries B. Fowler, "Muslc Education: Joining the
Mainstream, " Music Fducators Journal, Vol. 54, No. 3
(November, 1967) p. 68.

13114,
14Tbid.



professlon would see great changes-in its-goals and prace

il

ticess Hehg;gpwpgggggted change in the philésophical

TN N

directions of the profession, although he did not specify

15

I

the directions to bhe taken, »
The Educatlonal Pollcles: Comnissiont® statement of B
1968 reviewed five of the major rationales for music

educatlony and set forth a futuristic rationale which the

changes< in Amerlcan soclety. The Commission felt that ‘

the technologlcal changes of the Twentieth Century nad t

caused significant changes 1n §oeiety, and that these P
societal changes-were indlcative of needed changes in

educational values- in general and in music educétion‘and '

fine arts in partlcular$17

These four events-indicated that segmehts of the

muslc edﬁcation profession were attempting to redirect théir

goals towérd the goals-of the;r contemporary socletyo

These attempts; however, were not directed toward a

particular philosophical persuasion, but toward several

'persuasions simultaneously. Bennett Reimer wrote in 1970,

150harles~leonhard, "The Next Ten Years,® Music
Educators Journal, Volé 55, Noo 1 (September, 1968 :
PP B8=505 S0 S

16A commlission of the Natlonal Educatlon Association'
and the American Assoclation of School Adminlstrators.

17Educationa1 Policies Commission, "The Role of
the Fine Arts-in Education,® Musie Educators Journal,
VOlo 55. Noe 2 (October, 1968) pp. 27-31. 115-119:




théttin his opinlon:

There exlists at present a surprlsingly high level
of agreement about the nature of music and musice
eduicatlon among those who have given serious
 thought' to the matter. What the profession seems
to need at the moment is not persuasion about any

and’ careful application of the" ‘commonly held but
largely unarticulated; unreféned and imperfectly
applled beliefs now common.,

The study by the present author represents a step

It does so through an analysis; categorization, and weighte
ing of professionally held values  in the music  education
profession, By classifying and measuring values expressed
by the profession in previous years, ahd%by dbserving the
changes: which occurred in those values,. the philosophical

directions: of the profession may be seen and defined,
DEFINITION OF TERMS

Because. of thelr centrality to the problem of thise
stud&,,three.termewerevof:cruéial'impoftanGEt 1) values
2) statement of value; and’3) categories- of value. The
rationale: for the dbfinition&rof these terms and-:the process
of fdrmulating them are part' of the underlying body of lite
erature which forms the foundation for this study. The
définifibnsrare given and®the literature fromwwhich they
‘ Wereaformulated*areereviewedy,therefore,in Chapter 2‘sz

this- reports

18Bennett%Re1mer;.A Philosophy of Musie Ediucation
(Englewoodi C1iffs, New-Jerseys Prentice=Hall, 1970) Do Je




DELIMITATIONS: AND LIMITATIONS:

Delimitations of the Study

This-study was- concerned with philosophical writings:
in musle-education between 1950 and 1970 inclusive in the

Music Educators Journale The Music Educators: Journal was:

chosen because 1t lag-the officlal megazine of the Musle-

Educators Natlonal Conference, and as such, may be regarded

ag-reflecting the thinking of the music'education professlong
The study was-not concerned with statements, the primary
purpose of which wasrmethodqlogy. or with statements- about
learning theory in musle, except as-they contained statements:
of‘Value consistent with the definitlon given in Chapter 2

of this- report, All writings-in the population of this-
study were authored by American,writers, about musle- educw
‘atlon in the United Statess Articles by foreign authors and
quotations from non-American sources were eliminated from

considerations

Limitations- of the Study

Because the study used the Mugic Educators: Journal

as< its only source of material, the following 11m1tation9‘
seemed applicables

1o Articles in the Musle Educators Journal are
written for general readling by members of the
music- education profession, and may therefore
be less specific-and precise than if they were
meant to be read only by adherents to specific

- discliplines or polnts of vliew withlin music educ~
~ation. Thils-factor may tend to diffuse and
dilute the ideas presented. However, because
the Musilc Educators Journal serves as-a wide
influence on the profession and deals with
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many facets of muslc educatlion, the advantages:-
of using the Jjounal in this study outwelghed
this possible 1im1tationa

The articles found in the Music Educators Journal
are selected for publication by the editorial
board, who, it may be presumed, are subject to
personal blas to some extent, The articles found
in the journal, then, may reflect in part the
blages- of the edlitorial board rather than the
thinking of the profession as a wholes

One addifional llmitation, which was-not derived from the

use of the Music Educatorb Journal, seemed appllcables

3.

The list and categories of wvalue used in this-
study are in no way meant to represent a taxonomy
of values- in muslec education, The numerical ordey
of value categories-1ls not meant to imply a hler-
archy of values-or of value preferencese.

SUMMARY.

Values~of soclety are changing, and education,

including music education, must change if it is to remain

relevant to its socliety. Indications of attempts at change

in music education have emerged in recent years:

,/>(1d

\ 2.
.; 3 °

i L"«:
-]

Baslc -Concepts-in Music Educatlon, in 1958,

The Tanglewood Symposium, in 1967.

"The 1968 convention of the Music Educators National

Cbnferenceo

Thg Educational Policies Commission statement of
19 8.

The changes indicated by these events, however, are not

| defined or clearly articulated, The need exists for -

artlculation of professlonal valuess It was the purposé’

~of this study to identify and define the changes in phile

‘osophical values of the music education profession, as stated

in, the Music Educators Journal, between 1950 and 1970,



Chapter 2
REVIEW OF THE LITERATURE

This-chapter will review the literature deallng
with the problem of the study asfstated in Chapter 1 of

this report, For the purposes- of this review, the lite

erature is-divided into three sections: 1) definition of
terms; 2) research studies-dealing with philosophical values
in music educatlon; and 3) historical events from 1950 to

1970 which may have affected values- in music education.
DEFINITION OF TERMS:

Three terms were presented in Chaptef 1 of this
‘reports: 1) value; 2) statement of value; and 3) categories
of valuei The following discussion‘présentSfthe definitions
of these terms and reviews-the literature from which they

were formulateds

Yalue .

| In order to formulated a suitable dgfinition of value;
its- characteristics were identified from the literature -
~ which pertains: to value. |
Brightman'definessvaiue»an”Whateﬁer is desired,

or enjoyed, or prized, or approved, or'preferred."1 Good

o 1Eqgar Sheffield Brightmen, An Introduction to
Philogophy (New York: Henry Holt & Co., 1925) pe. 126%

10
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says that a value 1s "any characteristic deemed important
because of psychological, social, moral or aesthetic

2 Fairchild defines a value as "The

considerations.”
belleved capaclty of any object to satisfy a human

desire, The quality of any object which causes it to
be of interest to an individual or a groupo"3 English

and English define value as "The worth or excellence,
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or a class thereof," Kaplan 1nterprets values as

"what one cherishes and seeks,"d Kaplan's interpretation
then adds the characteristic of activity, or of actively
seeklng a cherished thing, .

John Dewey's definition was similar to the above,
and he went further in his discussion of the nature of
values,

Values that are "extrinsic" or instrumental may
be rationally estimated. For they are only means;
are not ends In any genuine sense, As means their
efficacy may be determined by methods that will

stand scientific inspection, But the "ends" they
serve (ends which are truly ends) are Jjust matters

2Carter Victor Good (ed.), Dictionary of Educatton
(New York: McGraw-Hill Book Co., 1959) ps 593,

 3Henry Pratt Fairchild, Dictionary of Soclology and
Related Sclences (Totawa, New Jerseys Littlefield, Adams,

& Co., 1956) Do 3313

_ uHorace B, English and Ava Champney English,
A Comprehensive Dictionary of Psychological and Psycho=-
analytical Terms (New Yorks David NCKay COe, 1958) DPe 5764

5Max Kaplan et al., "A Philosophy of the Arts for
An Emerging Soclety," Music Educators Journal, Vol. s,
No. 3 (November, 1967) Do 0L,
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of what groups, classes, sects, races, 8r whatever,
happen lrrationally to like 6r dislike,

Two important poiﬁts emerge from Dewey's statemento,
The flrst is that the validity of ultimate ends 15 a matter
of intultive perception, and is not_subject to scientific
Inspectione Falrchild agrees:
Value 1is strictly a matter of belief; an object,

the utility of which is strictly spurious, will
have the same value as if 1t were genuine until

—the deception is discovered. . o olheir (values'®)
exlstance may be discovered by social or psycho=
logical research, but neither theilr valid}ty noxr
their justiflabllity can be demonstrated,

The second point to emerge from Dewey's statement

is that ultimate ends are not determined by the individual;

but by a group. English and English support this view,
They define value as

An abstract concept, often merely implled, that
deflnes for an individual or for a social unit
what énds or means to an end are desirables
These abstract concepts of worth are usually not
the result of the individual®s own valuing; they8
are imposed on him and only slowly internalizeds;

Dewey considered real values to be an intellectual
matter., Enjoyments, objecps or desires as they arise, are:
not themselves values, but are only. the material for the
construction (or creation).of valuess? According to this

statement, values may have their incéption in intuition or

6John Dewey, Dictionary of Educgtion, ed. Ralg
B, Winn (New York: Philosophical Library, 1959) p. 144,

7Fairehild, op. cite, Pe 3320
8English and English, op. clt., p. 576%

9Dewey, loc. cite




In intultively perceilved desires. but become true valueé
only when they are rationally, loglceally constructed from
the raw material of Intuition. The dimension of intellecw
tual activity has now been added to the nature of values,
Dewey affirmed thig position when he wrote that
values‘exist only where satisfactlon exists; but while

values may be connected inherently with liking, not'every

1iking can be a wvalue--only those llkings approved by
rational Judgémento10

Dewey di1d, however, recognize thét séme values may
be intuitional,., He described two different meahings of
value: 1) the attitude of priéing a thing, intrinsically:
and 2) "a distinctiy 1ntellec£ua1 act-=an operation of
comparing and judging--to evaluatm"l1
“in summary, ;a value 1s an object, event, quélity;

characteristie, or activity, which 1is characterized by the

following properties:'

1. It is prlzed, desired, enjoyed, approved, preferfed,

important, and/or of interest. (Brightman, Good,
Fairchild)

2. It is actively sought by those who consider it a
value. (Kaplan)

3. It . is deemed a value by a group, and imposed upon
the individual. (Dewey, English and English)

b, 'It 1s percelved as a value'for its own sakee=
intrinsically-~or as a means to a greater endw=
instrumentally or extrinsically., (Dewey)

101p14,
1 p1a.
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55 It can have its-origin in psychological, social,
moral, or aesthetlc considerations. (Good)

6.. It must be intellectualized; but the end(s) it é;;;;:

serves-may be perceived either intuitively or :
intellectually. (Dewey, Falrchild)

A value must be characterized by all six of the i
above propertlies in order to be considered a value, For
the purposes-of this study, then, all six properties, or . f4+—=*

criterla, must operate in every case of a value,

Statement of Value

Values-in education are demonstrated, or put into
practice, through statements of aims, goals, objectlves,
and/or purposes, which are derived from the values them~
selvess Webster, in part, defines-aims, goals, objectivessy
and purposeg-similarly, as-follows?

"Aim:  "the purpfgive directing of efforts object,
purpose,®

Goal: "the end toward which effort is directed: aim."13
. Objectives "an aim or end of action; goal. . 0"14 ;

15

Purpose; "an object aimed at."

Ieonhard and House define educational objectives-

as: "precise, cleaffstatements of value, goals, or

| 12yebster’s Seventh New Collemiate Dictionary
(Springfield, Massachusetts: Ge.& Co Merriam Co., 1965)
Pe 19 :

13;@&@-. Pe 358,
1“’1‘01(10 ¢ Pe 581 .
151v1ds, pe 694,
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directlons of education.™6 The terms, "objectives, aims,
goals, and purposes," are used as related terms by both
Webster, and Leonhard and House, all four terms directly
reflecting values,

For the purposes of this study, then, a statement

of value 1ln muslec education is any statement which names,

asserts, states, or advocates any aim, goal, objective,

Categor;es-of Value

The categorization of values provides a system
wherein change and direction(s) of change in value thinking
within muslic education may be observed and documented,
Before specific values in music education could be categormv
ized, however, a theoretical basis for categorlzation had
to be formulated, Pursuant to this end, therefore, the
literature pertaining to valﬁe categories was read, The
following discusslion represents a feview and summary of
this readings |

Values maY'be categorized in several wayse. The
six methods most applicable to this study are as follows:

Oggosites; Brightman and Dewey have classified
values according to mutually.exclusive opposites, Brighﬁ-
man's categories ares 1) intrinsic and instrumentalj;

2) permanent and transient; 3) catholic and exclusive;

16Char1es Leonhard and Robert W. House, Foundations
and Principles of Music Education (New Yorks McGraw~Hill
Book”ﬁo.. 19597 pe 6. |
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and 4) higher and lower.:?

Frbm the discusslon of Dewey®s writings, on pages
11=13 of thils report, two sets of value opposites can be
determined: 1) intrinsic and instrumental (or extrinsic)s
and 2) intultional and intellectuals

Function. Kaplan suggests two broad categories of

value in muslc education, classifled according to function

of ”~ e 4 Y nmerblandda e . n.lif),\is,oc,i, .Lvo _ Fuﬁctifo,ngias

b X o B

mustes—ij—sesthetics—and 2)
Kaplan uses the term, is closely related to values, as the
function of music directly reflects the values which are
_attribuﬁed‘to music, It is possible, however, that these
two categories are not mutually exclusive, because Kaplan
asserts that aesthetic consideratlons are a result of
current social values,

Kaplan also discusses the question of creativity of
individuals in a society of changing valuessl? fThis
‘matter is different from purely social values 1n‘that it
deéls with the 1ndi#idual's creative function within his
society, rather than with the functions of society»as a
whole, A third category might then concern the individualy

Orlgih. Goed, in his definition of value, implies
a possible categorization according to the origin of the

'17Brightman. Ope Cite, PPe 144147,

18Max Kapian. Foundations and Frontiers of Music
Education (New York: Holt, Rinehart, & Winston, incC., 1966)
ppa.21:E1: , . -

 19151da. Ppe 42-119;
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valuess 1) psychologicale=within the individuali 2) soclalee
within the soéiety or cultures 3) moral=-within the ethic
or religion; and 4) asesthetic-~within the art 20

Typeo Another method of classifying values is
according to type. Good glves seven types of educational
values: 1) consummatory; 2) cultural; 3) extrinsics |

L) instrumental; 5) intrinsic; 6) soclal; and 7) moral

o~ .

and spiritual, Dewey interpreted extrinsic and instrumenta
values as being the same, whlle Good differentiates between
them, According to Good, an extrinsic wvalue is one which
is considered as a means, while an instrumental value has
its ground 1in the value of the consequences 1t produces,
that functions as a means in bringing sbout intended conw'
sequences, The distinction between intrinsic and consummaw
tory values is equally fine., A consummatoryvvélueiisooné
which serves to satisfy wants;'needs, or demands, resultiné
in a feeling of satisfaction or fulfillment. It is valued
in and of itself, not as a means but as an ends An intrine-
éic Valuebis one which is considered an end in itself,

without the process of satisfying or fulf'illingg21

Désired*Resultso_ Leonhard and House have classified
objectives in muslc education according to desired resultsy
4 They name six types of objecﬁives or desired resuits of

‘music education: 1) knowledges 2) understanding;

2oGood‘, loce cite

211bid., ppe 594=595¢
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3) skllle; 4) attitudes; 5) appreciation; and 6) habitse<?

- Callahan has a slmilar classiflcatlon of objectivé&;
1) concepts; 2) symbols- (memorizations); 3) skills; and
h)'habitSBZB This»categorization is also according to
desired reaultss

Ievel of Application. Ieonhard and House also

classify objectivescaccording to level of application:.

E
|
|

L

P et A O e

- _ S Y

—1) broad social
3) program objectives; and &) 1nstructional objectivesazu
This syétem proceeds from the higher to the lower level of
values, and thus may be seen as an example of Brightman®s-
"higher versus lowexr" category ofvoppoéitésa

Six methods of categorizing values have been pree=
sented, each ﬁith‘its subordinate parts. The follOwing

outllhé provides a summary:

I, According to opposites. (Brightman, Dewey)
A. Intrinsic and instrumental (or extrinsic).
B, Permanent and transients
Co Catholic and exclusive,
Ds Higher and lower,
Es Intuitional and intellectualy

II: According to function. (Kaplan)
A. Aesthetice '
B, Sbcial.
Ce Individual,

22Leonhard.and House, Op. clt(, PPe 9=10%
ZBSterling G Callahan, Successful Teaching in

Secondary Stchoolg (Chicagot Scott, Foresman, & CO., 1966)
Pe Be ' : : ,

zuLeonhard and House, loc. cit,
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IIX, According to types (Good)
A Consummatory.
Bs Culturale. -
C. Extrinsic, R
D, Instrumental, P
Es. Intrinsics 1
F, Social, b
Gs Moral and spiritualo G

IVs According to origin., (Good) i
A, Psychological, : -
B, Socilal, R
Cs Moral,.
Do Aesthetic,

V. According to desired results, (Ieonhard and House,

Callahan) ,
A, Knowledge,
B, Understanding.
Co Skillse.
D, Attitudess .
Es Appreclation,
Fo HabitSo
Gs Conceptse
H, Symbols (memorizations)s;

VI, According to level of application. (Leonhard and

House) _

A, Broad soclal objectives,

Bes Conerete social objectives,
Ce Program objectives,

D, Instructional objectives,

The above outline provided a foundation and framework

for the ldentification and categorization of values used in
this studys The list of value categories used in the study

'1s'g1ven In Chapter 3 of thils reports
RESEARCH STUDIES

Four research studles conducted in recent years were
1dent1f1ed as pertaining to changes in values in music

education.
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Nillerzs conducted a study of values related ﬁo
progressivism during the period 191731947, Although this
period is not part of the period studled by the preseﬁt
author, certaln attitudes he identified are similar, |
M1ller identified as related to progressivism five phile
osophic attitudes: 1) nmusie aé a soclallzing agent; 2)

music a8 a means of self-expressior; 3) music as an agent

for social digeipliine; ¥) music as a means of emotional
and aesthetic expefiencew and 5) muslc;as a ieisure timer
activity, Miller concluded that the‘philosophy of music
educatlom between 1917 and‘19b7 was as eclectic as educe
atlonal philosophy in general, exhibiting both a conserva=
tive and liberal side of progreséivismo

While he identifled the afore»menﬁioned’five
attitudes, he identified only one trend=-from a mental
discipline attitude, before 1917, to an attitude advocat-
ing the aesthetic and;emotional quality of musica Twéﬂof
Miller's recommendatipns, 1ndicatingbhis own‘philbsophical
bias, were: 1) Formalism should be reduced to allow
greater potential of self=-expression; and 2) Value standards
In the reaIm'éf‘aesthetics should be‘the primary concerﬁ
of the music educatiom program at all levéls. Miller

felt that education will thus coﬁtinue to be a force

' 25’1‘homas We Miller, "The Influence of Progressivism
on Music Education, 1917-1947,% Journal of Research in
Musiec Education, Vol. 14, No. 1 (Spring, 1966) pps 3=16,
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in the dissemination of aesthetle values im Ameriean
cuIture”26 |

Miller?s study 1s Important to the study by the

present 1nvest1gétor for two reasons: 1) he identified

five philosophical wvalues which could be used in this studys

and 2) he identified o philesophlecal trend, ‘Miller's

evident blas, however, limilts the usefulness of his

conciusions, ‘
Meyer27 conducted‘a_study.ln-1963, concerning change
- in musie education between 1955 and 1961. While her study

was partly concerned with philosophical values, such values

were not central to hef study, Hef information was collected

through personal interviews with 203 teachers and adminise
trators in elementary and secondary public schools, Among
her conclusions weres

1. Diversities in philosophical statements seemed
to stem not so much from varlations in basie
bellef as from different concepts of the slge
nificance of a formal statement,

2. Although agreed to the importance of aims and
objectives as guldes to the planning, executlon,
and evaluatiomr of" the music program, inter-
viewees felt little need to formulate a state=
ment of objectives,

3. Directors in all cities stated that music was
an accepted part of the total school program.28

261y

_ 27Janet Louise Van Matre Meyer, Change in Status
of Musie Education Between 1955 and 1961 in Public Schools
of Selected Cities Between 100,000 and 200,000 Populations
Unpublished Dissertation, University of Illinois, 1963.

28

Ibi&.



These conélusi§n3 would indicate that among ﬁhe
school personel interviewed there was general agreement
about aims and objectives of music education, Meyer,
however, did not specify the phllosophlecal attitudes which
she found operating.

T a Kansas study 1w 1963, Kelly?9 inmterviewed

twenty-two publice school teachérs and administrators of

music concerning thelr belilefs relative to five uses
of music: 1) aesthetlc development; 2) development of'
8kills: 3) functional contribution; 4) social develop=
ment; and 5) democratic living. Kelly's use of the tern,
"uses of musie," was synonymous with the present author®s
term, "values of music." Kelly found general agreement
among interviewees and reported the following concluslions:
| 1. There was an over emphasis on performance skills
with dilsregard for the functional, aesthetilc,
democratic, and social uses of music,

28 Many of the music teachers and administrators
regarded the functional usescof musle as impore
tant, but in prac%%ce thls use was neglected by
most individuals. »
Kelly's vélue‘categories, or “uses of music, are

perhaps too broad to allow direct assoclation with the
study by the present author. 1In addition, he seemed to

have a definite blas in favor of all but performance

’29W1111am Ieonard Kelly, Beliefs and Practices of

Adiministrators and Musiclans from Selected Midwestern Cltiles

Concernine: the Importance and Functions of Music in the
Public Schools., Unpublished Dlissertation, University of
Kansas, 1963, . ' _

301p144
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skille, which fﬁrther limits his study's genefaiizabilityo
It remalns, however, an interesting view of the problem of
values in musie education. | |

Hooper's study31 iw 1969 was a content analysis of

the Music Educators Journal from 1957 to 1967, Although
she dld not directly seek philosophical values, she reports

an increase in interest among suthors in the journai for

veginning about 1962,

From 1957 to 1961«62, interest in values in nmusic
education declined, reported Hooper, and from 1962-62 to
1967 there was a marked increase, She indicated that the ,
| 1962 natlional conventlon ofvthe Music Educators National
Conference served as the 1nfluencefon this growing interest,

Hooper reported that interest in muslec as an écaw
demic discipline rbsevsharply between 19?? an§]1958-59;

’ and thereafter zlz=zagged until 1967° She concluded that
the Ameriean response to Russian space‘explbration was ﬁheb
major‘factor_affecting this interest. The profession was
divided on this issue, thereby causing the ziz-zag effect
for the:follbwing ten years. . |

Music in the Amerlcan soclety was another area of
interest which became more important in the latter years

of Hooper's study, She'indicated that again the American

) 31MaureenvDorothea Hooper, Major Concerns of Musie
Educations Content Analysis of the Music Educators.Journal,
1957-1967., Unpublished Dissertation, University of
Southern California, 1969.




regponse to Sputnlk had ecllipsed this concern for geveral
years, but that the concern reasserﬁed 1tself, beginning
in 1962532

The 1mportance of Hooper's-study to the study by
the present investigator lles in her documentation of
change regarding a limited number of values in muslc

education, and in her attémpt to determine the influences

24

whichh seemed to have precipitated the changess
Hooper's study, however, has three limltations in
1ts importance to the study by the present authors
1+ It did not include the period 1950«56 nor the
period 196770, No comparisons can therefore
"be made to these latter periodss
2. Values in musle education were not the focus of
" her study, and she accordingly dealt with values-
only secondarily. She treated the matter of
values as only a part of the total problen,

3 She dealt with only a limited number of vaiues
In music-education.

.. In summary, the four studles cited,aboﬁe were all
concerned, periphefélly if not direetly, with values and
'valﬁe changes in music education. Each study identified
certaln philésophical values énd showed certain changes or

gtabllities in thelr advocacy by the music education profe

ession. However, neilther study was a systematlc attempt to

determine the scope and change of a large number of values:

and neither study investigated values during the entire perlod .

from 1950 to 1970 The four studies considered together

321144,

At
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gshow change in a few values at certain times, but permit

no comprehensive comparison or overviews

25

In conclusion, two observations made by the present

author seem pertinent:

1, The present author was able to discover only
the afore-mentioned four studies relating to
values in muslc educations

2 The sectlons in each of the four studlesn
which dealt with related literature all

mA Al eney maamanals A van A A& s n;}-f",—q-ﬁ -«,4 L1 wes
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as defined in this study.

The conclusion seems warranted, therefore, that the area

of values:in muslec education has been subjected to research

in only - a peropheral manners
EVENTS: DEALING WITH VAIUESy 1950-1970

lg&roduction

While socliety is continually in a‘state of flux,
with a §onsequent and concurrent fluctuation in value |
thinking, events as they occur can exercise an important
and possibly measurable influence on thils process of
changeo A particular change may evolve over a periéd of
time without immedlately recbgnizable stimull; one or
more events, however, may stimulate, accelerate, or
ritard that change. Two examples from history serve to
illistrate this point, | |
The first example 1llustrates the accelerative

effect of an event. Constantinople was captured by the

Osﬁanli Turks in 1453, forcing the Byzantine scholars who
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had: studled and lived there to flee westward into Europe’s‘33
The Remalssance was at this tlime already under wayvin

Europe, but ﬁhe influx of scholars and thelr manuscrlpts §444;
accelerated and partially directed the changes in thought
which are associated with the.European Renaissanceoja | f

The second example, illustrating the ritarding
Influence of events, is that of Galileo Galllel. Hls -

views concerning a scientific and mathematical approach
to astronomy and physlics were ih‘opposition to those of
the establiszhed eccliastlicecal authérities;lwho preferred
a scriptural, metaphyslcal approach. Gallleo was tried 1
and puniéhed, and his views for a while suppressed.

Gallleo's approach, however, evehtually gained pre=

emminence over those of the Church. - The Church succeeded 3
in ritarding é change, but not in reversing its directicnﬁ35 -4
Because of the 1nf1uencé of events on thought ah&
- changes in value, a study of value changes in music ’ ;, N
‘education must include a summary of events, both mus lecal |

~and extra-musical, which may have influenced thoée

changess Lo

33Dona1d’J. Grout, A History of Western Musice
(New York: W. W. Nortom & Co., 1960) p. 155,

3¥1p14.

35Ernam McMullim, "Galileo Galilei," Colliers
Encyclopedia (CrowelI-Collier Educational Corp., 1939)
. v°1~ 10, pp. 542“5 7




Six Bvents:

Between 1950 and 1970, six eventsg occurred whilch
may have exerted an:inflIuence oh values-and value thlnking
in musle education. o

Sputnike. The first event of importance in this
pericd was the Soviet technologlcal accomplishment of

orbiting a man-made staelllite in outer space on

36

Octvbérfﬁ, 1957, thereby introducing @ new word into
the English language=="Sputnik." |

This event dramatized Soviet educattonal advances;
and Aherican education reacted by 1ncreasing its-emphasis
on sclilence and academic subjects relatéd to scienceé»
often to the detriment of educatlon 1n_the humgnities
ahd the arts.37 Buttélman.38 in an editorial in the

Music Educators Journal in January, 1958, expressed the

- profession’s chlef question as "What will héppen to:music?f
and 1ndicated.that music eduéation was beginning to éuffér-
from the current emphasis on seclence.

Before Sputnik, the Music Educators National Con-

ference had initiated a reassessment of music education,

36Paul A. Campbell et él, "Space Sclence and
Exploration," Colliers Encyclopedia (Crowell=-Collier
Educational Corp., 1969) Vol. 21, p. 343,

37Charles Leonhard and Bobert W. House, Foundations
and Principles of Music Education, 2d. ed. {(New York:
McGraw~Hill Book Co., 1972) pe. 114, -

3863 Vi, Buttelman, "Before Sputnike-~and After,"
Music Educators Journal, Vol. 44, No. 3 (January, 1958)
Pe 19,
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and was publishling the report of that reassessment in the

January and February-March, 1958, lssues- of the Music
39

Educators: Journal. Although not originally intended as

a reply to the American response to Sputnilk, Buttelmanuo ' %‘fff
indicated that the report should be considered as one. -
A new age‘had dawnéd, he sald, and the role of music in

the schools hung in the balance of deecislons yet to be

musie*an&*the*finé‘arts ‘ e
ag opposed to science and mathematics, This report, he
sald, should serve as the beginning of a search for
stronger, more valid philosophical defenses of music in
the schools., This search, Buttelman asperted nust
contlnue, djucOVering "questlons to be resolved under
needs and conditions as they a.‘riseo"u1
| ‘The American reactionlto Sputnik,.state Leonhard "', ]
.- and House,
LR oforcefully brought to the attention of
musiclians and music teachers at both public
school and college levels the necegssity of
closing ranks and joining forces in preserving

and extendiﬁg,the music education program at S B
all levelse : v

39V’anett Iawler, "Preparing for the Years Ahead:
Part One," Music Educators Journal, Vol. 44, No., 3 (January, .
1958) PPo 20"‘230 ) :
Ibid., Part Two, Vol. 44, No, 4 (February»March, ' T
1958) ppo L8=56, :

uOButtelman. loce cite )
ullbid.

vgzLeonhard and House, loce. cite.
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HOOper’343 1969 study of the Musie Educators

Journal provides evidence of the suggested closlng of 5
foreces and Joining of ranks, and of a search such as
Buttelman sugzested., Hooper reported that the year N
1957 saw the beginning of change in thinking In the musie
edubation‘professloniwithﬁregard‘to;two values: muslc as

an academic discipline, and music as a part of American

oo B oo Bamee
SOCIGTY .

- Basie Concepts in Music Educatlion, The seecond

important event was the publication in 1958 of* Baslc

Concepts In Music Educatlon, the fifty-seventh. yearbook

of the Natlonal Soclety for the Study of Education~(NSSE)?uu
under the Joint ausplces of the NSSE and the Musiec Educe

ators Natlonal Confereneef(MENQ)w This volume was a » -

“product of an inquiry initiated in 1954 by the MENC as

a project. of the Commission on Basic Concepts, one of the
commissions withinm MENC: As the Commission worked, it o
appeared that the type of Inguiry which was developing |
was similar to that of some of the yearbooks of the NSSE. ' |
The inqﬁlry, theﬁ; became a cooperatlve venture of both | SRS A

the MENC and the NSSE'> The proposal for this yearbook

¥3Hooper, log. cite

uuNelson B, Henry (ed.), Basic Concepts in Music ,
Education (Chicagos Unlversity of Chicago Press, 1958)¢ R

u5Thurber H. Madison, "The Need for New Concepts in
Muslc Education,” Basic Concepts in Music Education,

Ibid., DPe 3o
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was approved by the Board of Directors of the Yearbook
committee in February, 1956,

Basic Concepts in Music Edueationm is divided into

two séctions. The first contains chapters whlch represent

~cooperative research between music educators and authoritiles

in selected discliplines outside music education--education,

soclolozy, and psychology. The sécond‘sectlon 1s devoted

to problems of contemporary music educatlon, which are
dealt with by music educators, |

The significance of this voluﬁe was three~fold:
1) It appeared at a time when music educatbrs were Iin need
of sound philosophical foundations for their music Progranms,
It may bebassumed that the.volume was serlously consulted
by many music educators., 2) It was’a carefully concelved,
thoughtfully considered, and carefully written and rew
searched work, dealing with phllosophical problems and
issues of contemporary music edﬁcation. 3) It represented
a deliberate attempt to approach the study of music-educu
'ation in an interdisciplinary manner, with the consequent
1nfusion of new ‘value systems,

1962 MENC Convention. The third event of importance

was the 1962 natlional convention of the Music Educators

L6

National Conference held in Chicago. - Of the four major

aubjedts fqr_discusslon and study in the general sessions

H6p11en P. Britten, "The 1962 MENC Program," Music

- Educators Journal, Vol, 48, No. 4 (February-March 19325

PDo. u5~48.
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of'the‘@onventibn, two of them were concerned directly
with values in music educations 1) Music an Academic
Diseipline; and 2) the Values of Musice¥’ Britten dese
erlbed the first subject as follows:
o » oshow music ean be tauéht in the schools in
order to ensure its right as an academic subject
without being regarded as "theoretical," "ine

practical," "abstract,” and at the same time
without minimizing theoretical implications.¥8

wes of muslice=mEy e seern .
as evidence that the profession was actively engaged in a
search for philosophical values in music educaﬁion;
1Hboper49 reports evidence of the 1962 convention’s
influence oﬁ value thinking; she found.a marked inerease

in interest in phllosophical values in music educatlion

among authors In the Music Educators Journal from 1961 =62

to 1967. She attributed this increase in interest dlrectly

‘to the influence of the 1962 convention,

Tanglewood Symposium, The fourth major event was-

the‘Tanglewood Symposium held from July 23 to'August 2, 1967

‘at Tanglewood, Massachusetfs, A fifty-member symposium

composed of

musiclians, soélologlists, scilentists, labor leaders,
educators, representatives of corporations,
foundations, communications, and government,

and others met to consider major concerns rew 50
lated to the theme, "Music in American Soclety."

“1v1az, p. 46,
uerid., p. 455
u9Hboper. §§Z cit.

SORobert A. Choate, "The Symposium: An Introduction.

Music Edueators Journal, Vol. 54, No. 3 (November, 1967) Pe 59
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The specific purposes of the Symposium were:

1o To clarify and define the unlgque functlions of
' music . in Americarn soclety and educatlon,

20 To investigate emerging needs in soclety and
in educatiom and formulate desired changes in
musle education. ‘

3. To explore the means of inecreasing cooperation
with othersinstitutions in society concerned
with the development of music,

by To prepare statements and publications that will

clarify objJectives of music educatlion progrags
in order to achieve more effective programs,

The importance of the Tanglewood:Symposium to this
study wag three-fold: 1) It'sought to examine music in

American soclety and education in terms of musiec®s unique

functions and contributionss 2) It sought deliberately to

initlate changes in music education; and 3) It was come
posed of a cross=-section of professlional people from many
areas of Anmerican interest--education, business, governw
ment, and organlzed labor--thereby bringing to ﬁhe dis;'
cussion'of'musié education new perspectivess

1068 MENC Convention., The fifth event was the

national convention of the Music Educators National Cone
ference in March, 1968, in Seattle, Washigfon?52 The

convention was in part a concluslon to the discussions

510har1es B. Fowler. "Music Education: Joining the
Mainstream,® Music Educators Journal, Vol, 54, No. 3
(November, 1967) p. 68,

52Louis G. Wersen, "Tanglewood: A Beginning,
Music Educators Journal. Vol. 55, No. 1 (September, 1968)
Pe a4,




33
begun in the Tanglewood Symposium and served as a means
of discusslion and dissemination of the reports and
conclusions of fhe Symposiumo53 Iouis Go Wersen,
President of MENC, expressed the 1mp0rtahce of Tanglewood
that the intervening seven months had proved: "Tanglewood,
in perspective, may be viewed as one gesture mnade by one:

professional group in a society that has many layers of

o . . =5l
nigh=priority problems and concernss’-

/ "The Role of the Fine Arts 1n‘Education;” The

sixth event was the publicatlon of a policy statement

- formulated by the Educatlonal Policles Commission;55

*"he Role of the Fine Arts in Education.“56 It was ree=

printed and‘published'in the Music Educators Jourggé in

October, 1968, at which time the editors of the géurnQ; -

invited amplification, debate, and rebuttal.

| The stated reason for the statement was that "the
forms of education which have served the natlon well in
the pést nay not be equally well sulted to the needs of
the'future:“57 The Commissioh.\therefore, set forth six

ma jor rationales for nmuslec education==historical,

531bid;
5% 1b1ds, pe 45.

55A commission of the National Education Associatioh.

and the American Assocliatlion of‘School Administratorss

56Educationa1 Policles Commission. "The Role of
the Fine Arts in Educatlion," Music Educators Journal,
Vol, 55, No., 2 (October, 1968) pp. 27=31, 115~119¢

571b1d., pe 27.




art=for=-arts-sake, therapy, creativity, acceptance of.
subjectivity, and end-of-works Each ratlonale was exe
plained and analyzed. In the light of the stated purpose
for the statement, the end-of =work ratlonale was advocated
more strongly than the other five rationales, specifically
because of the evident changes ln American soclety brought

about by modern technologilcal adVanceso The Commission

34

[T LEER S A T

thatthe end=o nWﬁrk*raulcﬁaie was valid,
strong, and philosophilcally defensibleﬁ"58

While this statement contained nothing new in
ideas, 1t was a clear, rational, wellewritten document
summari71ng and discussing much of the previous thought
on philosophical Values in music education, It may be
bassumed that the statement was wldely read by subscribers

to the Muslc Educators Journa%;

Summarx. These six events#weretconSiderédey?the
present author to have been important in terms of value
thinking in music education'for the following reasons:

1% They dealt directly with phllosophical values in
nusiec education.

2o Thelr.effect on value thinking in music education
was anticlpated by authorities in music education.

3. They stimulated subsequent thought and rebuttal,
agreement, and debates

581p14.,
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SUMMARY

Chapter 2 has reviewed the literature which is

pertinent to the problem of this study. On the basis of

this review, the followlng concluslions seemed warranteds

1%

The operational definitions of value, statement of
value, and categorles of value, which were formulated

for the purposes of this study, are based on an

3

underlying body of literature pertinent to the

problem of this studyi | |

Value changes during the périod of 1950 to 1970

have been established, Howevei, the research in

this area 1s limited with regard to two pointss

as No basis 1s avallable for eomparing, studying,
and measuring values during the enﬁire perlod

of 1950~1970¢

by No research has been conducted which studied
a large number of values,

S1x events occurred between 1950 and 1970 which
may have affected value thinking in music educations
as Sputnik, in 1957,

by The publicatlion of Basic Concépts in Music
Education, in 1958,

¢y The 1962 national convention of the Music
Educators National Conference,

ds The Tanglewood Symposium, in 1967;

es The 1968 national convention of the Music
‘Educators National Conference,

s The publlication and subsequent discussion.of
"The Role of the Fine Arts in Education," in 1968,




Chapter 3

DESIGN OF THE STUDY

The problem of thils study was to determine what
changes  occurred in values in music education from 1950 to

1970, as presented in written value statements fron the

Music Educators Journai, and to determine the direction(s)

of change,
POPULATION

In order to collect data with which to solve the
above problem; a population of writings was selected for
study., The writings selected included all the articles in

the Muslc Educators Journal from Volume 36, No. 3 (January,

1950) to Volume 57, No. 4 {December, 1970) inclusive. The

Music Educators Journal was chosen for two reasons: 1) it

1s the officlal magazlng of the Music Educators National
.Cbnference; and as such, may be regarded as reflecting the
thinking of the music education profession; and 2) it is the
only American magazine which has natlonwide circulation, and
which deaISﬁprimarily»w1£h_music education,

| Thisoresearéh calls for‘a study of ldeas and coh-
cepts of value rather than of aﬁthors} the authors of -r::ic
articléas as discrete 1ndividuals, play a subordinate role
in phg findings. Of importance is the totél of their‘
writings. Publishing an article is not a haphazard or

| 36 |
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careless-act, but an act of oritical selectlon and evale

uation of subject material. The final copy appearing in "%k, i

- published form usually represents a carefully prepared and

edited statement by the author, and accepted, edited, and

evaluated by the edltorlal board of the Music Educators Joure B
nal.1 It ig=presumed that a printed article contains infore

mation, ideas, and value statements by the author for a

seagsoned judgement.

| No effort was-made to prove or refute the opinions5_
expressed by the authors  of the articles, or to determine the
nature of thelr credentials. For the burposes of this study,

the criteris for selection of articles were as-foilows:

1o Each article selected for'study_must
in the Music Educators- Journal, Vol.
(Janumary, 1950) through Vol. 57, No.

2. Each article salected for study must

have been found’
36, No, 3

4 (December, 1970).

have been a

ma jor article in the journal. An article was con-
sidered major AIf: a) 1t had a separate title in
the Table of Contentss and b) it was not part of

a regular department of the Jjournal.

3. Each article selected for study must have dealti:~it -
with music education in the United Statess

Each article in each lssue of the Music Educators: Journal, =
1950-1970, was examined in the light of the above criteria.
Two}types of articles were eliminated from considerétion:

1, Articles deallhg with the'business of the Music Educw

ators- National Conferences 1. e., constitutional
amendmentss, election of officers, et ceterao g

1Based on personal corresponﬂence between Dr. 0. M¢
Hartsell. Chairman of. the Editorial Board of the Music Educe.
ators Journal, and the writer. A copy of thls correspon-
dence 1s included in Appendix A of this report,
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2% BRegular departments of the jJjournal: 1, e., letters
to the. editor, book reviews, et cetera,

Each of the remalning articles was accepted or rejected

according to the above criteriae
VALUES 1IN THE STUDY

This study dealt with values and value statements

as expressed in the Music Educators Journals the criteria

fbr the selection and identlficatlon of values were
thereforé'essential to the study. The criteria were
formalated from literature dealing with the nature of
value, the discussion of which is found in Chapter 2 of
this report. Six characteristics of value wére found in
the literature, Expreséed"in operational form, they

became the criteria utilized in this study for selecting‘aﬁ&
cand ldentifying values:

1, It 1s prized, desired, enjoyed, approved, preferred,
important, and/or of interest--as indicated by the
author of the article and interpreted by the

- reader. . - .

2e¢ It is actively sought by those who consider it =
a valuee=1, e.,, the author verbally names, asserts,
states, or advocates 1t

3¢ It is deemed a value by a group, and imposed upon
the individual=-=-i. €., the author explicitly or
Implicitly accepts a value lmposed upon him by
a group, named or unnamed; he internallzes the
value and interprets 1t in the light of his own
experience and knowledgeg

4, It is pefceived by the author as a value for its
“own sake=--intrinsically--or as a means to a greater
end==instrumentally or extrinsicallys.
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It can have 1ts origin in psychological, social,
moral, or aesthetle conslderations, as percelved
by the author,.

It must be intellectuallized--1, e,, the author must
percelve the value intellectually; but the end(s)
1t serves may be percelved either intuitively or
intellectually,

In order for a value to actually have beén,con»

sldered a value in this study, it must have met all six

of the above criteria: all six of the criteria must have

operated in every case. For example, the statement,

"Music in school can help achieve democratic ideals,®

containes the value expressed as "democratic 1ldeals,.!

The authdr of the article:

1,

2.

3.

5

6o

Prizes demoeratic ideals, as indicated by his
positive statement. The author need not define
demoecratic ideals, nor need he explain his
reasons for prizing thenm,

Actively seeks the value, as 1ndicated by his
verbal, delibarate statement,

Has 1nternalized’the value, which has been

determined by hils society and imposed upon him, |

Perceives democratic ideals as desirable, eiZher:
1) intrinsically--for their own sake; or 2)
extrinsically or instrumentally--as a means to

a greater end,

Percelves the value of democratic 1ldeals as being
of social and perhaps moral origin,

Intellectually percéives the value of democratic
ideals, and consciously and delib@rately discusses

it,
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Report on the Pilot Study

Before this investigation was_begun, a pllot study
was conducted. The purpose of this pllot study was three=
fold: 1) to determine the feasibility of this 1nvést1ga«
tlon; 2) to test the operational definitions of value and
sfatement of value; and 3) to identify value categories

'which could be used In the investlgatlion,

T T T T AT A )

The articies seiected for analysis Im the pilot
study were those contalned in the February-March editdions

of the Music Eduecators Journal, from 1951 to 1959, except

for the February-March edition in 1954, The eight issues
were read and examined for all statements of value Iin
musicleduéétion which they contained,

| The procedures for collecting data were the same
és thoSe'which were used In the main study, and which are
reported fully jater in this chabter. " A total of fifty-
five value statements were obtalned,

The‘fifty»fivé value statements were then separated
into homogeneoué groups, So thgt all the statements within
each group éeemed to say approximately the same thing,

Ten such grouﬁs of value statements were identified. For
 each'group. a'general statement was formulated which included
: the‘content of all the value statements within that gfoup.
" These ten value categories seemeds 1) représentative of
gpproximately the same 1e§e1 of abstraction;'z) mutually
exciusive; and 3) inclusive of all the value statements

found in the pilot study.
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The ten value bategories, or groups of value
statements, were: |

- 1. Music as a cultural force, part of the national

Each of the flftymflve value statements was

' cla381f1ed as representlng oné of the above ten value

categorles. The frequency of occurrence in each category

was then tabulated; this information is given in Table 3.1.
| The pilot study accomplished three objectives:

1) the'investigation wasvshown to be féasible; 2} the

opefational definitions of value and statement of vaiue

were shown to be ﬁsable; and 3) ten value categdries were

identified, which were used in the maih study.

Categorles of Value

One of the spe01f1c problems of this study was to

.identify.and.class;fyrcategorles of value. The identi-

fication of value categories was done by three means: 1)

a pilot study; 2) allied reading; and 3) oral discussion.

culture. iiééii
2, Music as a universal language. é e
3. Music as a means of achieving democratic ideals., é o
i L., Music as a psychological force in human development. ;
f ISR —
‘g 5. Music for its own sake.
{
‘3 6. Music as a means of enjoyment. }
7. Music as a means of self-expression. E
8, Music. as an authentic statement of experience.
9., Music as a leisure time activity.
10. Music as a means of developing audienceé.



Table 3.1

Frequeney of Occurrence of Values in the
Pilot Study by Category and by Year

Value Catemory 19581 1052 1953 1055 1685 1957 | 1958 10350  Total
‘ , . ‘l | -

AN

Cultural Force 2 . 1 1 0 1 1 0 1 7
UﬁiVersal Language 0 0 0 1 2 0 0 0
Democratic Ideals 2 0 0 1 2 0 ) 1 5
Psychological Force 2 0 1 0 3 0 o 1 7
‘Music for Its Owm Sake 0 0 o 3 1 0 0 0 b
Ernrjoyment 2 1 2 O 0 i G ‘1 7
Self-Expressiom 0. 0 0 0 0 1 -0 0 1
Authentic Sfatement | |

of Experience -0 1 1 0 1 2 1 é
Ieisure Time | 1 0 2 1 i 1 0 1
Audience Development 1 2 2 0 1 0 o . 1
Total | 10 5 9 6 12 & o 7 55

ety
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Pllot study. The pllot study, whieh has been

reported on pages 40«42 of this report, ldentified ten
value categories., They were:

1, Music as a cultural foree, part of the national
culture.

2, Muslec as a universal language, as a means of
communication,

3. Musiec as a means of achleving democratlc ideals.

e Musio as—a—ﬁ“ﬁfﬂﬁfrugtﬁai—fﬁTﬁé“ﬁffﬁﬁmEnT7ﬁ§Véiﬁpméﬁta
5. Musile for its own sake,
6. Music as a means of enjoyment,
7. Music as a means of self-expression,
8, Music as an authentic statemeht of experience,
9; Music as a leisure time activity.
10, Muslc as a means of developlng audiences,

Allied reading, It was felt that the above list

did not include several other wvalue categories which could

occur in the Music Educators Journal. In order further to
explore this area, therefore, other literature was searched
for additlonal value categories,

The ~educational Policles Commission statement of
19682 1dentified six values. Two of these duplicated
value: categories identifiled by the.pilot studys 1) arte
for art's-sake; and 2) end of work. Three values, however,

were differents 1) music as a part of historic tradition

-

2EdUGationa1 Policies Commission, "The Role of the
Fine Arts in Education," Music Educators Journal, Vol. 55,
NOo 2 (October, 1968) PDPe 27=31, 115=119,
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2) music'as therapy: and 3) muslc as a means-of creatlivity.
These three value categories were 1ncorporated into the 1ist
of valuesn-to be used 3n this studyo

The slxth walue in:the Educational Pollcles Commission
statement was- expressed as Macceptance of subjectivity." ¥
While this valueis similar to "Music as an authénﬁio statee=

ment of experience,® the two are not the same. A value

——————————Gawégﬁry was—therefore—formulatedwhichIinelided bothea
"Music as the symbolic objectification of the subjective,
non-verbal domain of human existance."

Hooper°s stu_dy3 ldentifled threevvalue categories, -

One of them=~-muslic in the American soietywmduplicated a

value category ldentifled by the pilot study=-music-as a
-eultural force. The othér two value categorles were:
1)_mus;cwaéra means- of ahleving aesthetlc experience; and
2) musie- as-an acadenic or 1n£e11ectua1-discip11neo These
two value categories were added to the list of values to be
useds | .

Miller' identified five value categoriess Three
of - them duplicated‘previﬁusly ldentified categoriess? 1)

muglc-ags-a means- of self~cxpression; 2) music-as-a lelsure

3Maureen Dorothea Hooper, Major Concerns- of Music
Education: Content Analysis- of the Musie Educators Journal,
1251»32525 Unpublished Dissertation, University of

’Southern California, 1969,

uThoman*WQ Miller, "The Influence of Progressivism
on Music Education, 1917-1947,% Journal of Research in
Muslc Education, Vol. 14, No, 1 (Spring, 1966) ppe. 3=16%
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t ime activityi and 3) music as a means of emotional and
aesthetlic experience. A fourth value category--music as
a soclalizing agent--was added to the 1ist of values to be
used, The fifth value cabegory--music as anaagent of soclal
discipline~-~was seen as a restatement of "music as a
sbcializing agent" and therefore not added to the list,

Oral) discussion. During the process of developing

had several interviews with hils advisor, lawrence H,
McQuerreys During the course of these interviews, Dr.
McQuerrey identified and suggested the inclusion of

two additional value categoriess 1) music as a vocational
goal; and 2) music as a socletal ritual. These twb value:

categories were therefore added to the list,

Fiqglnlista As a result of the aforementioned
pilot study, reading, and interviews, a total of eighteen
value categorles were identifled and selected for investiga-
tion in this studys They were the foéus of thils study.,
They represented approximately the same le#el of abstraction,;
and were separable into four general headings, namely:
social values, psychological values, aeéthetic values, and
futuristic values, The study was limited to these eighteen
value catégories: if a value statement was extracted whilch
did not seem to belong in one of the eighteen categories, it
was labelled "unclassifieds® the "unclassified values" were
"considered separately and independently from the eighteenv

value categorles,




The eilghteen value categories weres

I. Social values,

As Muslec as a cultural force, part of the
national culture, v

B, Music as a socletal ritual.,

C. Music as a part of historilec tradition.

Ds Musiec as a means of achleving democratic
ldeals,

E. Music as a universal language, as a means
of communication.

IX., Psychological values
Fe Musle as an inte?lectual discipline,

G. Music as therapy, or as a means of emotional
ad Justuent.,

H, Music as a puvchological force in human
development.

I, Music as a soclalizing force; 1. e., as a means

of conditioning or training an individuval for

particlipation in a soclal unit,

IIT. Aesthetic values,

J. Music as a means of achileving aesthetic
experience,

K. Music as a means of creatlvity,

L. Music as the symbolic objectificatlion of the
subjective, non~verbal doma1n~of human
existance,

Me Music for its own sake, ‘

N. Music as a means of self-expression.

"0, Music as a means of enjoyment,

IV, Futuristic values.

P, Music as a lelsure time activity.

Q. Music as a vocatlonal goal,

R. Muslc as a'means of developing audiences,

The above classification system can be seen as
“a ‘comblnation of several methods of categorizing values,
Which are reported 1n Chapter 2 of this report. The four

broad headings are based on function of values, (Kaplan).

SMax Kaplan, Foundatlons and Frontiers of Musie
Education (New York: Holt, Rinehart, & Winston, inc., 1966)
PP. 21=01,




The first three headings are also based on orlgin of
values (Goo&)é6 Value categories P, Q, and R are desired
results (lLeonhard and House, Callahan)e7 Examples of

categorizing values according to type'(Goo&)8 are s

1) category M=eintrinsic; 2) category De-instrumental;

3) category E--extrinsics; U4) category J--consummatorys

and 5) category A-=soclal,

b7

The above 1ist of value categories 1s in no way
meant to be a taxohomy of values in music education. The
numerical order of headings and value categories under
the headingS'is not meant\to‘imply a hilerarchy of wvalues
or value preferences in music education by the present

author or by the music education profession,
PROCEDURES IN COLIECTING DATA

The articles used in this study were selected from

thé Music Educators Journal, 1950-1970, according to the

following criterias

1. Each article selected for study must have heen
found in the Music Educators Journal, Vol. 36,
No. 3 (January, 1950) through Vol. 57, No. 4
(December, 1970).

6Carter Victor Good, (e&.), Dictionary of Education
(New York: MeGraw-H111 Gook Co., 1959) p. 593,

: '7Char1es ILeonhard and Robert W. House, Foundations
and Principles of Music Educatlon (New York: McGraw-Hill

~Book Co., 1959) p. bo '

Sterling G. Callaham, Successful Teaching In '
Secondary Schools (Chicago: Scott, Foresman, & Co., 1966)

" Pe 8.

8@06&, op. cit.
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20 Fach artlcle selected for study must have been
a major article in the journal. An article was
considered major if a) it had a separate title
in the Table of Contentss and b) it was not part
of a regular department of the journal;

3% .Each article selected for study must have dealt
with music education in the United Statess,

Bach article selected for study was read and examined for

any value statements 1t contained.
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The examination process of each article was composed
of three steps, First the article was read one time,
without Iinterruption, to determine whethexr or not it
contalned one or more statements of value In music educe
ations An article was considered to contain at least one
value statement if two conditions were met:

1s The articlendiscussed, however brlefly or periphe
erally, values in music education consistent with
the six criterla of value given on pages 38«39 of
this report,

2o The value statement was explicitly stated, asserted,
advocated, and/or named, An implied value, for
the purposes of this study, was not considered to

"exist in the article,

The second step was the making of a bibliography
card for each'article which contalined one or more value
statements, At the top of the card, the pertiﬁent biblio=
graphlcal information was recordeds: title, author, volume
number, issue number, date of 1issue, and page numbers of
the article. Below thatvema‘written all the value state=~
‘ments extracted from the article. One bibliography card

was made for each article which contained one or more
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value statements. A complete list of articles which con~
tained value statemeﬁts in music education is given in
Appendix B of this report,

| The third step was the assignment of a rating of
intensity to each value statement, The intensity ratings
were noted o@:the bibliography card with the yalue

statements, .

Ratlngs of Intensity -
| The frequency with which a value occurred in the

Musmc Educators Journal was considered to be a gross measure=

ment.' Becauoe ‘all value statements are not put forward with
‘equal 1nten51ty, it was felt that a system of 1ntenelty rat-
1ngs would pormlt a more prec1se measurement of value changes.,

A system of 1ntenS1ty ratings was therefore devised,
therature pertalnlng to numerlcal welghtlng was read, and a
four-p01nt ecale was formulated with sPe01f1c crlterla for
each p01nt of the scale., In order to test the rellablllty of
- the crlterla, they were subpitted to a Jury, As a result of .
the jury study, the crlterla were judged reliable for the
purposes of the study. |

Criteria of Intensxtv Ratings, One 1nten31ty

ratlng was a381gned to each value statement, The‘lntensity
ratlngs ranged from 1 (lowest) through 4 (highest) according
to the following criterias »
- Rating 1: Mentioned pos1tively by the author, but not

: significant., KXey identifiers were words such

as:t "but, however, although," et cetera., Not
more than two sentences used in its discussion,
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Rating 2: Stated by the author as significant, but not
vital or central to music or to music education.
Not more than one paragraph used in its dis=-
cussion, but more than two sentences,

Rating 3: Strongly advocated by the author, but not a
main thrust of the artlcle. Two means of
identifications
a, Not less than one paragraph used in its

- discussion, but not more than two para-
~ graphs; and/or: v
b, Identif'ied by the author as "ﬂn lmportant
purpose (or aim, goal, or obaectlve) of
music education 19._61.

U
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Rating'&;‘ A main value thrust of the artlcle.w Two means
-of identification:
a. More than two paragraphs uoed in’ 1ts
discussion; and/or:
b. Identified by the author as "The chlef v
(or main, major, primary) purpose (or aim,
goal, or objective) of music education is,.."
When a value statement seemed to meeﬁltwo sets of
criteria simultaneously, the value statement was assigned the
higher intensity rating., For example: .a two«sentence para-
graph was-assigned a rating of "2," A sxng]e paragraph which
was 1dentif1ed by the author as statlng "the chlef purpose of
music educatlon" was a581gned a rating of "4," A single sen-
tence which the author identified as stating "an important aim
of music education” was assigned a rating of “3.” This plan

was followed in every case of apparent duplicéfioﬁ.

Reliability Study. In order to test the reliability

of the above criteria, a short study was conducted with a
jury of three memberst. 1) Norman Davis, Professor of
English, Yankton College; 2) Thomas Ovefholt, Professor of
Religion, Yankton College; and 3) George B, Whaley,
Assistant'Professor of Music, Yankton College. The jurors

were provided with twelve articles, chosen at random from




the 1list of articles in Appéndix B of this reporte The
Jurors read and éxamined each article, ldentified each
valuevstatement in each article, and assligned an intensity
ratling to each value statement identified@

A mean of Jjury intensity ratings was computed for
each value statement in each article by both the present

author and the jurors. Thpse means were then compared to
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‘each value statement. The comparison was made by computing

a Pearson product-moment correlation coefficient between
the two sets of ratings. The coefficient was .879. This
coefficient wasvconsidered sugfiémently high to allow the
. conclusion that the system of 1ntensit& ratings was
reliable for the purposes of this study.
The present author extracted forty-four value
statements from the twelve articles., Of these forty«fouﬁ,
the jurors extracted.the following number:
Whaley: thirty-five (80 per cent)
Overholts thirty-nine (89 per cent)
Davis: thirty-nine (89 per cent)

In addition eacﬁ juror,extracted'value statements not

found by the ﬁresent authori |
Whaley: . two additional statements
"Overholt: one additional statement
Davis: four additional statements

The extent of the agreement lndicated by the above

data was considered sufficlently greatito allow the

- Tollowing concluslons the operational definitions of



value and statement of value were: considered réliable,
for the purposes of this study, as criteria for determihing
the presence or absence of value statements within an
articles

A complete report of the criteria reliabllity
study is given in Appendix C of this reports

Treatment of Bibliography Cards

When all the articles were read and their value
statements recorded on bibllography cards, the cards were
arranged chronologically. The cards were then coded for
the purpose of 1dentifi§ation.

The value statements and theilr intenslity ratings
were copled from the bibliography cards to individual data
cards, On each data card was written the code number from
its correSponding bibllography card, and one-value statement
with its intensity rating. Only one value statement was:
written on each data card. Thus, a biblliography card
with three value statements written on it required the
making of three data cards.

A total of‘469 bibliogréphy cards was obtained,
each card representing one article. A total of 1176
individual data cards was obtained., Each article, then,

contained a mean of 2,51 value statementsy
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PROCEDURES IN TREATING DATA .

Ciaééificétion'of Dat;

After all the value statements had been extracted

and‘transfcfibed to individual data cards, the value statee~

- ments==i, €epy the data cards-=were sorted, The sorting

process was composed of three steps:

1a

Nineteen categories of data cards-—-i, e,; value

2.

statements-=were established, Eilghteen of these

categories represented the elghteen value cate=

gories listed on page 46 of thils report. The

mineteenth category was labelled "Unclassified

Values,"

Each data card was assigned to one of the eighteen

categories; 1. e., it was interpreted as belonglng

in one of the eighteen categories,

Those data cards which could not be interpreted as

Belonging in one of the elghteen categories were

assigned to "Unclassified Values." A value state=

ment was labelled "Unclassified" ifs

8o

b‘o

It was too general or abstract to allow its
inclusion into one of the eighteen categories.
Examplest 1) The purpose of music education

"~ is to make children more musical; 2) Music

contributes to the "good 1life;" 3) Music is
necessary to every human belng.

It was too specifie, and could stem from

more than one of the eighteen value categories,
Examples: 1) An objective of music education
is to teach children to read musical notation;
2) Muslc education must teach listening skills,
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Tatulation of Data

After all the data cards had been sorted, nineteen
stacks of cards were obtalned--eighteen of them represen-
ting the eighteen value categories given on page 46 of
this report, and the nineteenth representing "Unclassified .
Values," The data cards in each stack were then sorted

into twenty-one categories; one for each year, 1950«1970,

accordling to the code numbers on each card, A total of
399 stacks were thus obtalned; 1., e., twenty-~one years
for each of the nineteen value categories,

For each of the 399 stacks of data cards, two
tabulations were mades

1. Total number of data cards in the stack. This
figure represented the total frequency of occurrence
of each value category in each year,

2. Total intensilty of occurrence in each year. These
figures were the summatlons of all intensity
ratings in each year for each value category.

A percentage of total yearly intensitles was then computed
for each value category In each year. This flgure repremcnt
sented the percentage of total intensitles of all value
categories which each individual value category obtained

in each year. For example, Value A, "Cultural Force," in

1950, obtailned 4,1 per cent of all value statement intensi-

ties for that year. Because of the wlde varlation in the

t&tal yéarly intensities of all value categories~--i, e., thg_

summation of all intensity ratings of all value statements

in éacb year--~the percentages were a better indiecator of

.emphasis than frequency of occurrence,
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Computatliorr of Trends

The percentages of total yearly intensities for
each value category were plotted on graphs. A trend was
then computed for each value category for the period 1950«
1970y using as data the peréentages of total yearly inten=
sities. The trend of a time series 1s best represented

graphically by a straight line or a smooth curve, since

o o
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growth—or—decay (increase or decreasy ) WAy D& &sSumed to

proceed gradually, without abrupt changes in directlon,
The straight-line trend was computed for each value cate=
gory in thils study.

Straleht-ILine Treng.' A stralght-line trend 1is

repreéented”by the following equation19~

cha«#-bx
where "a® is the Y intercept, or the value of the Y varlable
when X = 0, and "b" represents the slope of thebline, or the
amount of change in the Y varlable that is assoclated with
a change of one unit in the X variadle, %Y %=lszusedcto
designate the trend value to dlstingﬁish it:from the
actual Y value, 8Since the time series is plotted using
time as the X'variable, the origin of the X axis is zero.
In the éomputation of straight-line trends, ﬁhe origin of

the X axlis was taken at the midrange of the series,

9Johm R. Stockton, Business Statistles (Chicagos
South~Western Publishing Co., 1962) p. 336,
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When the origin is taken at the midrange of the

gerles, the formula for %a% 18210
a = 2%
) W

The formula for "b" iss 1
B o= EXY
zX2

The formula for a straightuline trend, then, is:

Yo = XY 4+ 24
c T EXZ(X)

This formula was used to compute the trend values for each
year in the time series,

Multiple Stratght-Line Trends. Since the rate of

growth usually changes slowly, several.straight lines can
often be used, each one covering a portlion of the whole
peric&;lz in"such a case, the formula for computing a
stralght-line trend is the same as above. The only
difference in computation is in the number of points on
the X aiis«-l. €., the number of years for which the trend
is computed, |

Cholce of Trend Lines, There is no pbsitive test

that can be applied to a line to determine whether or not
it is a satisfactory measure of the trend of a series,
Within 1imits it is possible to decide by inspection of a

chart whether a given line is a reasonable measure of the

10tp1d., p. 344.
M1vid., pe 3b45.
21p14., pe 335.
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’trend@ No matter what other method 1s used to decide if
a trend is satisfactory, the plotted line must glve a
atisfactory it to a graph of the series to which the
trend 1s fitted,l3
It is usually true thatia number of lines will
| fit the data and describe the trend reasonably well., In

such a case 1t is necessary to make a choice among themo
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type of 11ne be one that will fit the datao Any line fhaﬁ
1o a good fit of the data and appears to describe the way
they have grown or declined 1ig a satlsfactory measure Qf
%rehdo "It is difficult to get away from the goodness of
fit a8 observed on a graph as Lhe basis for declding on a

trend line, wilh

Interpretatton of Data

‘ If the computed trend line, as observed on a graph,
fit- the data and described the trend, the trend line
became the chief basis for.interpretation of datas A trend
line was 6omputed'and plotted for each value categorys I
the trendlline rose, the valuve category was 1nterpretedias‘
increasing 1n'emphaéis.' If the trend line descended, the
value categoiy ﬁas interpreted as declilining in emphasis,

If the trend line was horizontal, the value category was

131bid3. ps 366,
™1bid., p. 366=367.
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interpreted has having no change. If a single trend line
dld not fit the data and two or more trends were computed,
the value category was Interpreted as changling direction |
of trend, |
| As a peripheral area of inquiry, the observed times
of change Ain emphasis on each value categoﬁy'were compared

fo the datesvofithe:gix events:dealing with value, which

If—charge In
value was observed to occur coﬁcurrently wlth one or more-
of the six events, a relatlionship could be hypothesized

between the event and the value changes




Chapter &4
PRESENTATION OF DATA,

This chapter will present the findings of the

T T M T T LA R [[ plim

study. The presentation is in four sections l) dis=

cussion of tabular and graphic data concerning the nine-

teen value categories; 2) summary of value changeso 3)
dlscu881on of posglble relationships among value caﬁegorles;

and 4) dlscu551on of the inherent llmltlng blao of the study,
TABULAR AND GRAPHIC DATA - s;.«_;; f,, L

Tables h 01 through b,19 present for each value

‘categoryl the frequency of occurrence, 1nten51ty, percen=-

tages of total yearly 1nten51t1es obtained by each value
ca%egory, dlfferences between consecutlve yearly percen~

tages, and computed trend values. Flgures 4 01 through bh.19 S

are graphs of the percentages of total yearly 1nten81t1es
and computed trends for each of the nlneteen value cate=- |
gorles.' Table 4 20, ‘pages 124-126, ,gives “the rank order-- ; —
hlghest to lowest-—of emphasis on the nlneteen value cate— |

gories for each year, 1950»1970, accordlng to percentages of

total_yearly ;ntens1t1es, and for the.entxrevﬁwenﬁy—one year —

period according to mean percentages of total yearly

| _lSeeﬁpegev46 for a list of value cafegoties.

59
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intensities, Table 4.21, page » Zlves the rank order of
means--highest to lowest--0f differences between consecutive
percentages of total yearly intensities.

~ Because the total number of value utatementq obtained
in eaéh year varied widely, the figures in the fourth column
of each of Tables 4,01 through 4,19--percentages of fbtal

yearly intensities-~were the best indicator of emphasis,

—following discussionmr will—therefore De—pllm«:frll:y Cori=

cerned with these percentages and their relative rankings |
~among the ninéteen value categories, Tables 4,20 and 4,21 |
will be referred to in connectlon W1th the table and figure

giving data for each value category, - f o

4 Soéiéi Values

, Five social values were studied in this iﬁvestigation.
Théyﬂwéré: 1) Cultural Force; 2) Societal thual 3) Hist-
oric Tradltlon; L) Democratic Ideals; and 5) Un1versa1
Language."' _ o

Cultural Force. wCultural Force vias. of 1mportance

throughout the twenty—one year period, Table 4 20 shows
that its mean of percentages of total yearly 1nten31t1es
(9 89 per cent) was the second highest of the nlneteen value
categorles. Thus, "Cultural Force" was recognlzed by writers
in music éducatlon as belng an important factor in values in
music education. ‘ o |

 Table 4,01 shows that percentages of total yearly

_intensities ranged from 1.4 per cent to'l5.l»per cent,
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Table 4,01

Frequency, Intensity, and Percentage of Yearly Intensities
in Musie: Educators Journal Articles, 1950=1970, for
"Cultural Force," and’ Computed Trend Values =

B O P i

Differcnce L
Percentage off Between Computed’ 3
Total Total Total Yearly Consecutive Trend :
Year Frequency Intensity Intensities Percentages Value L
1950 1 1 LR ) 9,820 §
N . % :
1951 y 12 11,0 2.8 9:827 ‘
1952 5 1h 14,8 T 95834 i
1053 E
1953 b 77 b5 9,841 o
1064
1954 6 17 14,9 ot 9,848
1955 7 19 14,1 3'@ 9855
1956 6 19 10,7 3?2 9,862
1957 b 13 745 th 9,869
1958 5 1k 959 3°1 9,876
1959 &4 9 6.8 zfé 9.883
1960 5 16 9ot -3#4 9.890 !
1961 12" 32 1248 | 053,  9.897 ) —
1962 7 20 12.5 | 3:4 9:904 i
1963 9 30 1501 358 9.911 )
1964 9 18 , 11.3 . sz 9,918 ;,4444
1965 11 6 | 3'5 9.925
1966 b 11 9.6 - 0°8 9.932 B
1967 8 26 1044 ) 9.939 S
: 583 , -
1968 [ 10 541 257 9,946 o
1969 4 1 7.8 Vn 96953
1070 6 18 12,0 T 9.960
Total 118 328 Mean=9 .89 Mean=t,11

Mdn=10.4
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Emphaéis on "Cultural Force" fluctuated from yearbto year

at a mean rate of 4.11 per cent per year. Table 4,21 shows

that this rate of year-to-year fluctuation ranked 6.5 among %fffff
the nineteen value categories, This would indicate that, e
although the profession considered this‘value to be impor- -
tant, the degree of 1mportance was not clearly established

or agreed upon.

No—impt UI‘TEZIT'G—.L ong=tern change L el mp ﬁd‘btrb‘-o ceurred
with regard %o "Cultural Force," Flgure L, Ol shows the
compuied trend of percentages of total yearly 1nten31t1es.
The trend 11ne is nearly horizontal, rlslng at a rate of
9007 per cent per year., The recognlzed 1mportance of
“Cultural Force," while fluctuatlng from year to year.
remalncd stable over the twenty-one year perlod as a whole,

"Cultural Force“ appeared to con51stently be an ' : -Q
1mportant factor 1n the value wrltlngs ln the musmc educ~ |
atlon professxon, W1th a large yearly fluctuatlon, but with
no long term changes in emphas 1s. The profe531on apparently
con51dered 1t to be ‘important, but did not contlnuously | A (
assert 1t W1th constant intensity from year to year.

Soc1eta1 thualo "Societal Ritual® was of little

importance thrcughout the period under study. Table k,20

shows that its mean of percentages of total yearly intensities ‘¥ﬂWWﬁW
(1,22 per cent) was the lowest of the nlneteen value cate~ -
gofies. 'Thus, ”Societal Ritual*® was the léasf'iﬁéortant

of ‘the nineteen value categories from 1950 to 1970,

Table 4,02 shows that percentages of total yearly
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Table 4,02

Frequency, Intensity, and Percentage of Yearly Intensities
in Music Educators Journal Artilcles, 1950-1970, for
7Societal Ritual, " and Computed Trend Values

Difference
Percentage of Between Computed

Total 1
_ Mdn=0,0

Total Total Totnl Yearly Consecutive Trend
Year Frequency Intensity Intensitles Percentages Value
1950 . 0 (4] OOO ’
’ 298 E
1951 1 3 2.8
208
1952 4) 0 0.0
0,0
1953 0 0 0,0
v 0.0
1954 0 0 0.0
_ 0,0
1955 0 0 0.0
0,0
1956 0] 0 0,0
0.0
1957 0 0 0.0
0,0 ,
1958 0 0 0.0 ' :
0,0 ‘ :
1959 0 0 0,0 4o 2,065 !
1960 2 7 4.0 6°0 2,035
1961 3 10 4,0 '5 2,005 I
, - , 1,
1962 2 L 265 1 5 13975
1963 1 2 1.0 O° 1,945
s9
1964 2 3 1.9 0:2 16915 S
1965 i 3 1.7 1.7 1.885
1966 0 0 0.0 °6 1,855
1. ’
1967 1 b 13 ' 6 1:825 o
10 R
1968 0 0 0.0 o 1.795 L
251 E
1969 1 3 P . 9'; 135765
1970 2 -8 B0 ) 1,735
6 _45 Mean—l 22 Mean=1,13
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Percentages-of Total Yearly Intensities in Music Educators Journal
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intensities ranged from 0,0 per cent $o 14,0 per cent.

Emphasis on "Socletal Ritual® fluctuated at‘a mean rate of

1;13'pér cent per year. Table 4,21 shows that this rate

of year-to~year difference was the lowest of %he nineteen : : -
value categories. This would indicate that the profes31on o
was awreed on the minor 1mportance of this value, as ree :
flected 5n the utablllty of the low percentages of total

TR Y _'_ fenan e 3 ode 3
ye ar..,.y ATY uer*" 3

A A minor chénge of emphasis oc»urred botween 1950
_and 1952 and another change occurred in 1960. From 0,0
per cent in 19509 empha81s rose to 2.8 per cant 1n 1951
and back to O 0 per cent in 1952, From 1952 to 1959, it
dld not oceura: In 1960 it rose to 4,0 per oent, and there=
after occurred in elght of the remaining ten yearso From
1960 to 1970, no change was noted, Flgure b, 02 shows the
computed trend from 3959 to 1970; the trend llne 1s nearly
horlzontal, descendmng a+ a rate of .030 per cent per year.?
The 1mportance of "Soc1etal thual," whlle low throughout I
the perlod under study, rose slightly in 1960 and there~
after remalned con31stent1y minor, e

| “Socletal Ritual" appeared not to be a factor in
value thlnklng in mus1c education from 1950 to 1959. From

_1960 to 1970, it appeared to be a minor factor, with a high S N
degree of Stablli‘ty, S —

: 2‘l‘he crlterion of goodness of fit» dictated that
the trend line be drawn as it appears in Figure 4,02, A
trend line drawn from 1950 to 1970 would rise at a slow
rate of increase, and would therefore not accurately

~ describe the data as shown in Figure 4,02,
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Historic Tradition. *“Historic Tradition” was of

moderate importance throughout the twenty-one year period,
Table 4,20 shows that its mean percentage of}totai yearly
intensitieé (3e54 per cent) ranked twelfth among the nine-
teén value éategories. . "Historic Tradltlon" was a factor in
profe831onal value thlnklng, but its 1mportance was moderateo

Tablc 4,03 shows that the percentages ranged from

PR nrre

G%0 pBL'—LELLb 0835 per—c 1‘_E}mph“ﬁ‘i3f"i—"n“xS‘tGi?i'c
Tradltlon" fluctuated at a mean rate of 2032 per cent per
‘year. Table 4 21 shows this rate of fluctuation to be
the thlrteenth highest among the nlneteen value categorie
This would indicate that, while “Historlc Tradltlon" was
a factor in wvalue thinking, the agreementJregardlng its
importance was not strong or complete,
The overall change in emphasis on "Historic

Tradition“ was negligible. Figure 4,03 shows the trend
| line to be nearly horizontal, descending at the rate of
+018 per cent per year., The recognized importance of
this value category, while subject to modera?é yearly
fluctuation, was stable over the twéntynone year period
as a whole.

| "Historic Tradition” appeared to consistently be a
moderate factor in'vaiue writings in music education, with
moderate yearly fluctuation but with no long-&erm change
 1n-emphas1s. The profession apparently considered it to
“beva factor, and was in some agreement regarding its minor

degree of impoftance.



68
Table 4@03
Frequency, Intensity, and Percentage of Yearly Intensities

in Music Bdueators Journal Articles, 1950=1970, for
"Historie Tradition,” and Computed Trend Values

Difference
, Percentage of Between Computed’
Year FrESEZ%cy In%gggity Egzz%sigigiy ggggg;gzégg gﬁiﬁg
1950 1 3 4o1 13 35720
1951 1 3 2.8 8 35702
1952 0 0 ofo big 3,68k
1953 3 ? b5 1:0 35666
195k 2 b 365 0.9 35648
1955 2 6 Lol . 1.0 335630
1956 2 6 3sh o5t 33612
1957 2 6 305 b 3o 59k
1958 1 3 2;:1 6ia 32576
1959 5 11 8:3 3.0 3558
11960 3 9 543 ) 30540
1961 2 5 2:0 22 3522
1962 3 8 550 25 .3;50u
1963 2 5 2y5 038 3,486
1964 2 5 3a1 rs 34468
1965 # 10 5:6 L% 3.450
1966 2 5 bk 0.8 3sl32
1967 5 13 - 552_ | 2.6 b1l
1968 2 5 2.6 y 3.396
1969 0 0 0.0 | '2.0 3.378
1970 1 3 2.0 3.360
Total 45 117 Mean=3,54 Mean=2,32

Mdn=3q5
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Démbcratic Tdeals, “Democratic Idealﬂ“ was of 1little

importance from 1950 to 1970, Table 4,20 shows that its mean

[ PRI SH)

percentage of total yearly intensities (1,81 per éent) ranked

seventeenth among the nineteen value categorieso"This value

152 ol 1 Y
i
I
|
H .

category was a weak factor in value thnnklng throughout ‘the
period under studyo v :
Table & 04 shows that percentages ranged from 0,0

per—eor ﬂ;:—u ) ﬂm—pe;—v nt.—Emphasis-on _
fluétuéted little from year to year throughout the period
under study. Table 4,21 shows that the ‘mean dleerence |
between consecutlve percentages of total yearly 1ntensmt1es
(1.54 per cent) was the second 1owest of the;nlneteen value
categories, This would indicate that. although "Democratic
Jdeals® recelved only weak emphasis, its p031t10n ln value
thinking was stable, and that there was agreement to a

" Jarge extent regarding its importance. '

‘ Change océurred in emphasis on "Democratic Ideals"
from 1950 to 1965, Figure 4,04 shows the computed trend
for percentages from 1956 to 19663 the frendlline descends
at the rate of ,165 per cent per year, From 1966 yo 1970,
"Democratic Ideals" did not occur, . This value, then;
declined in importance from 1950 to 1965, and thereafter
‘received no mention, _ ; ‘ ‘ | :‘,}Wvam

“Démocratic.ldeals" appeared to be a factor in
" value writings in music education dﬁring the early years
6f the period under study, but declined.in importance as

time went on, The decline was gradual;ras demonstrated
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Table 4,04

Frequency, Intensity, and Percentage of Yearly Intensities
in Music Educators Journal Articles, 1950-1970, for
“"Democratic ldeals,® and’ Computed Trend Values

Mdn=1 .9

Difference :
) : Percentage of” Between Computed 4
Total Total Total Yearly Consecutive Trend E
Year Frequency Intensity Intensitles Percentages Value
1950 1 3 L] 5 3.565
1e
1951 i 3 2,8 g 3.390
2o
1952 0 0 0,0 3.225
1.9
1953 1 3 1.9 6 3.060
: 1. '
1954 1 . 365 ' 26895
1.3 .
1955 1 3 262 . 9 29730
’ 20
1956 3 9 5.1 0.7 2,565
1957 3 10 5.8 | 2400
: ) 307
1958 1 3 2,1 3.2 : 2235
1959 3 7 5.3 5"3 2,070
1960 0 0 0.0 | 1,908
1.2
1961 1 '3 1.2 : 1.740 R
0,1
1962 1 2 1.3 0.3 1.575
1963 1 2 1.0 | '0 1,410
i, :
1964 0 0 0.0 ' ” . 1.245 N
: 1.
. 1965 1 3 1.7 1.080
_ 1,7
‘1966 _ 0 0 0.0 0.0 0.915
1967 0 0 0,0 ) o
0.0 _—
1968 0 0 0.0 B
0.0
1969 0 0 0.0 '
. 0.0
1970 0 0 0.0 _
Total 19 55 -~ Means=1,81 Means=1 .54
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by the low yearly rate of fluctuatlon and the gradual slope
of the trend line,

Unlversal Tanguage, "Universal Language"rwas of S

1mportance throughout the twnety-one year perlode Table 4,20 N
shows that its mean percentage of total yearly 1niensit1es g
(6, 27 per cent) ranked 6,5 among the nlneteen value cate-

goﬁles. This value was recognized by wrlbers 1n music educ-

s
abion—as being a-significant,

values in music education, o

| | Table 4 05 shows that percentages ranged from 0,0
per cent to 17.4 per cent, Emphasis on "Unlversal Language"
fluctuated from_year to year at a mean rate of 4,89 per
cent per yéar; Table 4,21 shows that this rate of yearly
difference was the second highest of the nineteen yaiue
cafegories;‘ This would indicate thét, althdugh "ﬁhiversal .‘ . ‘{
language® was a significant factor, there was disagreement
within the profession regarding the extent of its
importance,

Change occurred in emph431u on "Universal Language "
not only from year to year, but over longer periods of time,
Table 4.20 shows that its rank in importance fell from a
rank of 1,5 in 1951 to a rank of seventeen in 1955, and then .
rose intermittently from 1956 to 1970, Figure 4,05 shows e
the computed trend., The trend line fell from 1950 to 1956 ) ;;7;;;
at the rate of 1,135 per cent per year, and then rose at
the rate/ﬁf »293 per cent per year from 1957 to 1970,

Thus, the importance attributed to "Universal Language"



Table Iy ® 05

7

Frequency, Intensity, and Percentage of Yearly Intensities
In Music BEducators Journal Articles, 1950-1970, for

"Universal ILanguage," and Computed Trend Values

Difference

Mdn=5 © ll'

Percentagé of Between Computed
Total Total Total Yearly Consecutive Trend
Year Frequency Intensity Intenslties Percentages Value:
1950 i b 5ot 10,030
1200 =
1951 6 19 17 .14 8,899
11,2
1952 2 5 6.2 0.2 7764
1953 4 10 6olt » f'u 64609
_ , 2 !
1954 b 10 8.8 8.0 go.hol -
1955 0 0 0.0 2'2 44359 ?
1956 1 L 2.2 100 3,224 |
1957 1 2 1,2 5’9 3.776
1958 5 10 7ol 3°3 44069
1959 2 5 3.8 3°8 4,362
1960 b 13 746 2°8 b o655
1961 i 12 4,8 0'2 b, U8 o
1962 b 8 5.0 5'6 5.2
1963 8 21 10,6 6.2' 5,534
1964 3 7 bl ?°9 5,827
1965 9 22 12.3 7'9 6,120
1966 2 5 " 1°6 6.413
1967 3 7 2,8 u.g 6706 )
1968 5 15 747 u’g 6,999 o
1969 . 2 5 3.5 605 7.292
1970 5 15 : 10,0 _ ) 7585
‘I"Otal 73 i1 9 Mean=6., 27 Mean=i, 89 :
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declined from 1950 to 1956, and then rose fm‘m" 1957 to 1970,

| "Universal Language”" appeared to be a smgnlilcant
factor in ﬁhe value writings in music educatlon, w1th a
rather large yearly fluctuatlon. Its reoognléed importance
was high in the early years of the period under study, but
declined markedly untll 1956, It then increased from 1957
to 1970, with 1"Lrge yearly fluctuation, anoixghout both

the_dggl;ne_ana_ihahwﬂxxxgﬁxﬁLxu§eﬁ thg,musmg_edncaﬁlong,
professign was apparently not in full agreement rggardlng

the exact importance of this value_category.j@,¢-?

Psvchologlcal Values

: Four paychological values were studled 1n thls
1nvest3gatlon. They were: 1) Intellectual Dlsc1p11ne;
2) Therapy; 3) PQJchologlcal Force; and #) 8001allzang
Force. | B

1 Inuellectual DlSClpllneo “Intellectual DlSClpllne"

was of less than moderate 1mportance throughout the twenty-

one year perxod.‘ Table L, 20 shows that 1ts mean of percen-}

tages of total yearly 1nten51t1es (3,26 per"cent) ‘ranked
fourteenth among the nlneteen value categorles.. ThlS value,
then, was con81dered to be a factor in va]ueb 1n mus1c

educatlon, but not a maaor one, ‘h ‘

| ' Table 4 06 shows that percentages ranged from 0,0
per cent to 6.7 per cent, Empha51s on "Intellectual Disc=
'1p11ne" was falrly stable, fluetuatlng at a mean rate of

1.55 per’ cent per year. Table b, 21 shows this rate of



Table 4,06

77

Frequency, Intensity, and Percentage of'Yearly Intensities
in Music Educators Journal Articles, 1950«-1970, for

"Intellectual Discipline,™ and Computed Trend Values

Difference

Mdn3305

Percentage of Between Computed”
Total Total Total Yearly Consecutive Trend
Year Frequency Intensity Intensities FPercentages Value
1950 0 0.0 ~
‘ , 0.0
1951 0 0 0,0
37
1952 1 3 3.7 0.1 3.222
1953 2 6 3.8 °2 3,264
1e
1954 1 3 2.6 ‘6 3,306
2
1955 0 0 0.0 g 3,348
2
1956 2 5 2.8 " 3+390
1957 2 7 s, 0 o 3,432
0.5
1958 2 5 305 Lo 3474
1959 2 6 Rt | O°n 34516
1960 2 7 b1 1°1 3.558
1961 5 13 5.2 .0'2 3.600
1962 7 8 5.0 1'5 3,642
1963 2 3.5 d°u 3,684
196M 2 5 341 3°6 35726
1965 4 12 657 401 3,768
1966 1 3 246 of | 1,810
: 02 t
1967 2 6 2.4 3,852
1968 2’ 6 ) 20“ 0 u 3.89&
1969 3 7 5.0 | 3'7 3,936
1970 4 2 1.3 4,020
Total 45 114 Mean=3,26 Mean=1,.55
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difference to be the third lowest of the nineteen value
categories, This would indicate that a degree of agreement
existed'ambhg the profession regarding the impdrfance of
this value category.

| No longaterm change occurred in emphaol; on
"Intellectual DlSClpllnee" In 1950-51 it did not 0CCUr,
From 1952 to 1970, emphasis change tW1ceaaa 1ow poxnt in
1955-and—a A_peak;;n—iQéé%__WK re- 4. 06-sho the;é;mpa$ed
trend from 19 2 to 1970, The trend line is nearly
horlzontal,_rl lng at the rate of 0042 per cent per year,
Wlth the exceptlon of the two aforementioned years of
shorteperm change, the recogn;&ed 1mportance,of thls value
remained stable over the twenty-one year period,:l

. ﬁlnféllectual Discipline” appeared to be a minor
but consistent factor in values in music educatlon, with
a rather stable rate of advocacy and no long»term change
in emphasis, The profe531on apparently considered it to
be worthy of statement, but not important enpugh tq be
worthy of strong emphasis., | '

Theragx. "Thérapy" was of moderatebimportance

throughout the period under study. Table 4,20 shows that
its mean percentage of total yearly intensities (5:58 per

cnet) was the eighth highest of the nineteen value categories,

| Thus, "Therapy" was considered by writers in music education

tQ'be a significant but not primary factor in values in

music education;

Table 4,07 shows that pércentages ranged from 0,0

-

PR N O B (o e o




Frequency, Intensity, and’Percentage>of Yearly Intensities
in Muslic Educators Journal Articles, 1950-1970, for

80

Table 4,07

*"Therapy," and Computed Trend Values R

‘Total

Difference- —
Percentage of Between Computed i
Total Total Yearly Consecutive Trend®

Year Fregquency Intensity Intensities Percentages Value-

1950 3 7 955 o 8,030

ST SRR s

1304 X J Jdef Je DO

1953 . 7 22 ol 10.% 74361 |

1954 4 10 8.8 ZZ 7138

1955 0 o 0.0 o 6,915 w
1956 2 b 2.2 z:z 6,692

1957 5 11 6.l ' - | 6,469

1958 5 12 8.5 | b 6,246

1959 2 6 ks . 6.023

1960 6 20 .1;17 5 54580

1961 3 8 3.2 S 5.357 o

1962 2 2 | 1.3 13 5.134 | |
1963 0 0 - 0.0 R ko911 |

1964 3 5 31 Z: h6s8
11965 5 13 7.3 a8 b 465 S

1966 2 b 3.5 o2k

1967 5 16 Bl 3;9 4,019
1968 7 17 8.7 :z 3.796 S
1969 1 | . 13l | 1.3- 34573

1970 2 _3» 2,7 - 3.350

Total 68 177 Megn=5,58 Mean=%,39

I‘idn:.i& 9 5
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per cent to 14,1 per cent. Emphasis on "Therapy; fluctuatedv v
at the mean rate of 4,39 per cent per year, Table 4,21
shows that this rate of fluctuation was the third highest
of the nineteen value categories., This would indicate | R
that, although this value was deemed a significaht factor, ‘2
its degree of importance was not clearly established or
agreed upon.‘” o

Change in emphasis on "Therapy” occurred not only

from year to year, but over the entire twenty-one year
period, Its yéarly rank among the nineteen value;categories,
ranged frohrfirst tb seventeenth, as‘shown in Tabie 4,20,‘
with the higher rankings occurring in fhe eariy years of

the period under study., Figure L ,07 shows the computed
trends the trend line descends from 1950 to 1970 at a rate
of .223 per cent per year, Thus, the recognized importance

of "Therapy,"” while fluctuating yearly, declined from 1950

to 19704 |

"Therapy"” appeafed to be consideréd a major factor
in values in music education in the earlier years of the
period under study, but declined in recognized importance in
the later years, with a high rate of yearly fluctuatioh in |
emphasis, The profession apparently considered at an impor-
tant factor, especially in the early years of the period, : o fﬁwwmm
1 The high réte of yearly fluctuation and the overall decline —
in emphasis, however, indicate that the profession was not in o
agreement regarding the degree of importance 6f *Therapy, "

and gradually 1essened its advocacy of the value.
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Psychological Forces "Psychological Force" was

important throughout the twenty-one year period. Table 4,20

shows that its mean percéntage of total yearly intensities .

(8.99 per cent) was the fourth highest of the nineteen value ' i

B S0 B N

categories, The yearly rankings ranged from first to four-
teenth, with eighteen of the twenty-one yearly rankings among
the seven highest. "Psychological Force," then, was recogw

nized as being a major factor in values in music education,

Table 4,08 shows that percentages ranged from 2,2
per cent to 14.4 per cent. Emphasis on "Psychological Force"
fluctuatédvat the mean rate of 4,19 per cent per year,
Table 4,21 shows that this rate of fluétuation waé the fifth
highest of the nineteen value catégories. This.would indicate ?
that, élthough the music education profession reggrded this
value as impqrtant,.it did not achieve high agreeﬁent |
regarding the degree of importance which the value carried.
No important long-term change occurred in emphasis
on "Psychological Force.," Figure 4,08 shows fhe computed
trend. The trend line descended from 1950 to 1970 at the
rate of .01l per cent per year., The recognized importance
of'"Psycholbgical Force," while fluctuating yéér;;, remained
essentially unchanged over the twenty-one year pé?iod as a
whole, o | | | | : - _waww
"Psychological Force" appeared to be an i@portant ) ‘ fi rrrrr —
| faétor,in values in music education,_with a 1argejyearly |
fiuctuatién, but with.generally large extent of advocacy

over the entire period under study. The profession
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Table 4o08

Frequency, Intensity, and Percentage of Yearly Intensities

In Musle Bducators Journal Articles, 1950-1970, for
"Psychological Force," and-Computed Trend Values

|

Difference-
Percentage of Between Computed
Total | Total Total Yearly Consecutive Trend E

Year Frequency Intensity Intensities Paercentages Value-

1950 3 9 1252 6.7 10.000 .
1951 2 6 545 1°9 95089

1952 3 6 7ol 790 5,078

1953 8 22 1l S 94067

' | 11,8

1954 1 3 2.6 ’.0 9,056

1955 5 13 9.6 L, 9k

195 5 15 8.t 0°3 9,03

1987 5 15 8.7 394 9,023

1958 6 17 12,1 0°1 9,012

1959 5 16 1240 j° 9,001

02
1960 L 15 8.8 ' ) 80,990
.2

1961 11 30 12.0 < 8,979 .
1962 4 9 546 5°5 8,968

1963 8 22 1141 o 8.957

| - 151
196k 6 16 10.0 | o 8,946
- . 7. '

. 1965 2 4 2:2 : ’ 7 5 80935

1966 6 1 9.7 | 1f7 8,92k

1967 8 20 8.0 O'? 8,913 o
1968 5 17 8.7 1'6 8.902 o
1969 4 10 71 5°b 8,891

1970 6 19 12,7 T 8,880 _

Total 107 298 Mean=8,99 Mean=%,19
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apparently considered it to be of importance, but did not -
continuousiy advocate it with constant intensity from year

- to year.

Socializing Force. "Socializing Force" Was of im=
portance during the early years of the period under study,
and did not occur in the later years, Table 4’20 shows

that its ranklngs of importance among ‘the nlneteen value
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(from 1961 +to 1970). The mean percentage of total yearly
intensitieé obtained by'"Socializing.Force" (3 41 per cent)
ranked thlrteenth among the nineteen value categorles. Thus,
"8001a11Z1ng Force" was recognlzed as a fdctor 1n mu51c
educatlon, but not a major one, |

Table 4,09 qhows that percentages ranged from 0,0
per cent to 12 3 per cent, Emphasis on ”Soc1a1121ng Force"
fluctuated at a mean rate of 3.31 per cent per year from
1950 to 1961, The rate from 1950 to 1970 was 1, 66 per
cent per year. The 1950-1970 rate of fluctuatlon ranked
51xteenth among the nineteen value categorles, as shown in
Table [ 21.' The 1950-1961 rate would rank fourteenth.

The overall rate of fluctuation would 1ndlcate that
thls value category was asserted w1th a comparatlvely stable
intensity from year to year. Thus, the importance of
"Socializing Force” in values in music education was to a
large extent established and agreed unon within the

profession,
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Table 4,09
Frequency, Intensity, and Percentage of Yearly Intensities

in Music Educators Journal Articles, 1950~1970, for
"Socializing Force,” and Computed Trend Values

Difference
Percentage of Between  Computed
Total Total Total Yearly Consecutive Trend
Year Frequency Intensity Intensities Percentages Value
1950 1 3 b, 2.3 9.715
1951 3 7 6.k a 9,035
549
1952 3 10 1233 3k 83355
1.4
1953 6 17 10,9 ool 7.675
1954 4 12 10,5 6°8 6.995
1955 3 5 3.7 3'6 6.315
1956 5 13 73 2'5 5,635
1957} 6 17 9.8 27 4,955
1958 1 3 2,1 . 0’2 4,275
1959 1 3 2.3 o | 35
1960 1 4 2,3 ) 2'3 2,915
1961 0 0 0.0 7 2.235
0,0
1962 0 0 0.0 .
0.0
1963 -0 0 0.0 '
0.0
1964 0 0 0,0
0.0
1965 0 0 0,0
: 0.0
1966 0 0 0.0
. , 0.0
1967 0 0 0.0 ‘
' 0.0
1968 0 0 0.0 '
1969 0 0 0.0 A
9 g Mean=

3.14‘1 ‘Mean=1,66
Mdn=2,1 .
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A marked decline in emphasis on "Socialiiing Force"
oécurred}from 1950 to 1961, TFigure 4,09 shows the computed
trend from 1950-to 1961; the trend line fell at the rate of
+680 per cént per year. From 1961 for 1970, "Socializing
Force" did not occur.,
"Socializing Force" appear@d to be an 1mportant but

declining factor in values in music education from 1950 to

small yearly fluctuation in emphasis, Emphasis on'this
value declined markedly from 1950 %o 1961, thereafter the

value did not occur.

Aesthetic Values

. Six’éesthetic'values were studied in this investi-
gation. They were: 1) Aesthetlc Experiences 2) Creatlv1ty;
3) Symbolic ObJectlflcatlon; 4) Music for Its Own Sakes 5)
Self-Expression; and 6) Enjoyment,

Aesthetic Experience. "Aesthetic Experiénce" was of
moderate importance from 1950 to 1962; Table 4,20 shows that
its yearly rankings in importance among the nineteen value
categorles ranged from eighth to 31xteenth. From 1963 to
1970 it was of primary 1mportance; 1t ranked thlrd in 1963
and ranked first from 1964 to 1970, The mean percentage of
total yeafly intensities (9.1 per cent)‘was the third high-
est of the nineteen value categories, Thus, "Aesthetic
Experienée? waséonsidered fo be an important factor in
values in music education, From 1963 +o 1970, it was

considered a primary factor.

1957, and a minor fagigr_ingm_lgﬁa_igﬁlgélFJiith_ngpgratizgly
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Table &4 010

Frequency, Intensity, and Percentage of Yearly Intensities

in Music Educators Journal Articles, 1950-1970, for
YAesthetlc Experience," and Computed Trend Values

Difference
Total Total P$§%§§t$§§r§§ Coﬁgggiigve'cggggged
Year Frequency Intensity Intensities Percentages Value
1950 1 0 54 s 2,810
1951 1 1 0.9 3,075
1952 0 0 0.0 ::: 3.0
1953 5 13 843 : 5.7 : 3,605
1954 1 3 2.6 oLl 3.870
1955 1 3 }v 242 | 1;7 » _4.135‘
1956 2 7 3.9 | 1.9 - hyhoo
1957 3 10 | | 5.8 .1;3 h,665
1958 3 10 ' 7.1 | 2.6 4,930
1959 | 2 - 6 b,5 1;ol 5195
1960 2 6 3.5 4;5 © 5,460
1961 6 20 8.0 o 5.725
1962 4 8 5.0 z:z ~5.'99o
1963 9 -27 13.6 0.2 11.969
1964 8 22 - 13.8 w 13.335
1965 7 22 12,3 | 5;2 14,701
1966 7 20 17,5 B 16,067
1967 1k 45 18,0 ::Z‘" 17.433
1968 8. 28 14 1323 ,13.799
1969 12 - 39‘ 27.7. 11.0 20,353
%3121 ‘iog ”3%8 : Mean%g:zo' Mean:3.99 2la2d2

Mdn=7,1
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Table 4,10 shows that percentages ranged from 0,0
per eent to 27.7 per cent, Emphasis on "Aesthetic Exper-
ience"” fluctuated at a mean rate of 3.99 per cent per year,

Table 4,21 shows that this rate was the eighth highest of ' —

the nineteen value categories, Tgis would indicate that
the level of agreement in music education regarding the

degree of importance of this value category was not

- of the ehange may be seen in Table 4.10. From 1950 to

4,4 per cent; from 1963 to 1970, the mean was 16,75 Per :

An increase in emphasis on "Aesthetic EXperience"

occurred from 1950 to 1962, and a marked 1ncrease occurred

- from 1963 to 1970, Figure 4,10 shows the computed trends,

From 1950 to 1962 the trend line rose at the rate of ,265
per cent per year, and from 1963 to 1970 it rose at the

. rate of 1,566 per cent per year., ‘The marked change ob-

served in ‘the graph occurred in 1962-63, Further evidence
1962, the mean percentage of total yearly intensities was

cent, This represents a difference of 12,35 percentage
points. The recognized importance of "Aesthetic Experlence,"
then, increase from 1950 to 1962, 'In 1963 this value

received a sudden increase in emphasis, and thereaiter

- increased at a greater rate than that of 1950-1962,

| "Aesthetlc EXperlence" appeared to be a minor but
increasing factor in values in music education in the early
years of the period under study, with a moderate yearly

fluctuation, The profession apparently considered it to
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be a factor, but not of major importance, A marked change
occurred in 1963, when emphasis on "Aesthetic Experience”
increased suddenly and thereafter rose yearly through
1970, while subject to yeérly fluctuation, The recognized
importance of this value, then, was steadily increasing
from 1950 to 1962, when it began to increase at a greater

rate. The profession apparently considered ﬂAesthetlc

Creativitys. The degree of emphasis on "Creativity"'

and the direction and rate of éhange were similar to those
of "Aesthetic Experience,* ‘"Creat1v1ty" was of moderate to

little 1mportance from 1950 to 1962, and of great 1mportance

from 1963 to 1970. Table 4,20 shows that 1ts yearly rankings

in 1mportance among the nineteen value categorles ranged from

sixth to Seventeenth between 1950 and 1962, and ranged from
second to 8. .5 between 1963 and 1970, The meah péfcentage of
total yearly 1nten31t1es (6,48 per cent) ranked seventh.
Thus, "Creat1v1ty" was considered to be a sig nlflcant but
not 1mportant factor in values in music educatlon from-1950
%o 1962 From 1963 to 1970, "Creativ1ty" was con31dered a

maaor factor.

~ Table 4,11 ‘shows that percentages ranged from 0.0
per cent to 18.4 per cent, Empha51s on "Creat1v1ty"
fluctuated at a mean rate of 3.56 per cent per year. Table
- h,21 shows that this rate of fluctuation was the tenth
highest of the nlneteen value categories, This would

indicafe that the music education profession had not
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Table 4,11
Frequency, Intensity, and Percentage of Yearly Intensities

in Music Educators Journal Articles, 1950-1970, for
*Creativity,” and Computed Trend Values

Difference
Percentage of Between  Computed

Total Total Total Yearly Consecutive Trend
Year Frequency Intensity Intensities Percentages Value
1520 0 0 0.0 1.770

0.0
1951 0 0 0.0 1.990

: : 14,‘9
1952 1 7 .9 29210

. ‘ ]4‘@3
1953 1. 1 0.6 4r 2,430
1954 2 6 5.3 °3 2,650
2,

1955 ' l )‘" 300 O 2;8?0

09
1956 2 7 - 3,9 - 3,090
1957 2 6 3.5 1’5 3,310
1958 3 7 5.0 2f7 34530
1959 3 9 2.3 Gy | 370
1960 3 11 6. 3'6 3,970
1961 2 2 2,8 0’3 4,190
1962 1 4 2,5 ’6 4410

13, |

1963 10 30 15.1 )2 9,904
1964 7 19 11.9 2'4 10,500
1965 5 17 9.5 5?1 11.096
1966 2 5 o u?u 11,692
1967 8 22 8.8 " 12,288

| 3.0
1968 8 23 11.8 N 12,884
1969 8 26 184 132ﬁ?a 13.480
1970 7 2 16,0 C 1k,076

6 232  Mean=6,48 Mean=3,56

Total 7
_ Mdn=4.9.
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clearly established the degree of importance of “Creativity"
in values in music education, |

An increase’in emphasis on "Creativity” occurred
throughout the period under study. Figure 4,11 shows the
computed trends, From 1950 fto 1962, the trend line rose
at the rate of :22 per cent per years fromvl963 to 1970

it rose at the rate of .598 per cent per year, The marked

evidence of the éhange may be seen in Table 4.119 From
1950 to 1962, the mean percentage of total yearly intensit-
ies was 3,09 per cent; from 1963 to 1970, the mean was
11,99 per cent, This represents a difference of 8,9
percentage points, The recognized importance of *Creat-
ivity," then, increased from 1950 to 1962, In 1963 this
value receiVed,a sudden increaselin emphasis, and there~
. after increased at a greater rate than that of 19501962,
It is worthy of note that the computed trends for “Creat=-
ivity" and "Aesthetic Experience"” are nearly parallel,
"Creativity" appeared to be a minor but increasing
factor in values in music education from 1950 to 1962, with
small yeérly fluctuation. The profession apparently con-
sidered it to be a minor factor, but worthy of consistent
mention.,vA marked changevoccurred in‘i963, when emphasis
on "Creativity" increased suddenly, and'thereafter increased
intermiftently through 1970, Beginning in 1963, the music
| education profession apparentlyAconsidered “Creativity” to

be a major factor factor in values, but was not in agreement

F USSR
‘
| '




97

regarding the value'’s degree of importance. The profession -

therefore did not mention it with constant frequency or
- advocate it with constant intensity,

Symbolic Objectification. "Symbolic Objectification"

was of moderate overall importance from 1950 to 1970, Table
4,20 shows that its yearly rankings in importance among the

nineteen value categories ranged from fiffh to seventeenth,

cent) ranked fifteenth., Thus, "Symbolic Objectification"
was a consistent factor in values in music education, but
not a major one,

Table 4,12 shows that percentages ranged from 0,0
per cent to 8,0 per cent. Emphasis on “Symbolic Objectifi-
cation" fluctuated at a mean rate of 2,36 per cent per
year, Table 4,21 shows that this rate of fluctuation ranked
twelfth among fhe nineteen value categories, This would
indicate that moderate agreement existed in the profession .
- regarding the importance of "Symbolic Objectification" in
values in music education,
| From 1950 o 1952, “Symbolic Objectification”

did not occur; From 1953 to 1970, it occurred with vary-
ing emphasis, with peaks in 1956 and 1967 and a low point
in 1966, A period of relative stébility occurred from
1958 to 1964 PFigure 4,12 shows the computed trend for
«1952;1970; the trend line rose at the rate'cf 046 per
cent per year, The reéognized importance‘of "Symbolic

}Objectification;“ then, was stable from 1958 to 1964,
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Table 4,12
Frequency, Intensity, and Percentage of Yearly Intensities

in Music Educators Journal Articles, 1950-1970, for
"Symbolic Objectification,” and Computed Trend Values

Difference
: Percentage of Between  Computed
Total Total Total Yearly Consecutive Trend
Year Freguency Intensity Intensities Percentages Value
1950 0 0 0.0
| 0.0
1951 0 0 0.0 .
| 0.0
1952 0 0 0.0 |
1.3
1953 1 2 1.3 o.s 3333
195k 1 2 1.8 0?4 34379
1955 1 3 2.2 | 5T1 3,425
1056 4 13 7.3 257 3471
1957 3 8 4,6 2?5 3,517
1958 1 3 2.1 274 3.563
1959 2 6 b5 Lo 3609
1960 3 6 3.5 | 071 3,655
1961 3 9 3.6 2f7  3.701
1962 3 10 6.3 2f8 3,747
1963 2 ? 3.5 1f5 34793
1968 3 8 5.0 3’3 3.839
1965 1 3 17 A1f7 3,885
1966 0 0 0.0 | 8'0' 3.931
1967 7 20 8.0 3fu 3,977
1968 3 9 B 1'6  b,023
1969 4 12 6.2 6’2 4,069
' 1970 0 0 0.0 | " 4,115
Total 42 121 Mean 3.15 Mean 2,36

Mdn 3.5
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and while subject to moderate yearly fluctuation from 1950
to 1957 and from 1965 to 1970, was moderately consistent

over the twenty-one year period as a whole., No important CEE

trend was noted, o R —
"Symbolic Objectification” appeared to consistently .
be a minor factor in values in music education, with moderate

yearly fluctuation and no long-term change in emphasis, The

ment, and advocated it with relatively cohstant intensity ¥
throughout most of the twenty-one year period, i

Music_for Its Own Sake, "Music for Its Own Sake"

was of importance in only two years of the twenty-one under
study. Table 4,20 shows that the percentages of total yearly
intensities ranked from ninth 18,3%i#i nineteen of the twenty-
one years, Its rank in 1962 was fourth, and in 1964 it
ranked seventh. The mean percentage of fotal yearly inten-
»sities (1.63 per cent) ranked eighteenth among the nineteen
value categories.l&This‘value, then, was not considered to
. be a strong factor‘in values in music education throughout
most of the period under study. | |

| Table 4,13 shows that percehtages ranged from ).0
per cent to 9,4 per cent., Emphasis on "Music fof'Its Oown
Sake" fluctuated at the mean rate of 2,2 per centhper.year.
Table h.zl_shOWS‘that this rate of fluctuation was four-
teenth highest among the nineteen value categories, This
would indicate that, although the overall importénce of

this value was low, there existed in music education only
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Table 4,13

Frequency, Intensity, and Percentage of Yearly Intensities
" in Music Educators Journal Articles, 1950-1970, for
"Music for Its Own Sake,” and Computed Trend Values

Difference

Mdn:‘-o 07

: Percentage of Between Computed 1
Total Total Total Yearly Consecutive Trend .
Year Frequency Intensity Intensities Percentages Value -
1950 0 0 0,0
. 000 :
1951 0 0 0.0 S
0,0
1952 0 0 0.0 K
, 0.0
1953 0 0 0.0 . -
0,0 I
1954 0 0 0,0 | 2,076 ;
0,7 f
1955 1 1 0.7 3;8 2,068 §
1956 2 8 4.5 L? 2,060
’ ’ Fo5
1957 0 0 0.0 (‘) 2,052 |
0
1958 0 0 0.0 - 3i 2.0kl
' «0
1959 1 b 3,0 0.7 2,036
1960 1 b 2.3 7 2,028
: ’ ' 007
1961 11 L 1.6 , 8 24020
7
1962 & 15 9okt f& 2,012
(&) —
1963 1 b 2,0 ‘6 2,004
C : 3 -
196)“‘ 3 9 506 56 13996
1965 0 0 0.0 ofo 1.988
1966 0 0 0.0 _ 2f0 - 1,980
1967 2 5 2,0 170 1,972
1968 1 2 1.0 171 196k
1969 1 3 2.1 : ’ 1 1.956
1970 0 0 o 0.0 T 1.948 -
Total = 18 59 “Mean=1,63  Mean=2,20
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a moderate degree of égreement regarding its importance.
From 1950 to 195%, "Music for Its Own Sake" did
not occur; nor did it occur in 1957-58, 1965-66, or 1970, T

The peak in emphasis occurred in 1962, Figure 4,13 shows e

the computed trend for percentages from 1954 to 1970, No

change occurred during this time; the trend line fell at

the rate of ,008 per cent per year, The overall recog-

fluctuating from year to year, remained stable over the ;
twenty-one year periéd.

"Music for Its Own Sake" appeared to occasionally
be a significant factor in values in music education, with
a peak in importance occurring in 1962, In the of the
twenty~one years of the period under study it did not
occur, Its greatest importance occurred from 1959 to 1964,
but even during that time its importance was not major.

The music education profession apparently considéred it

to be of occasional significance, but not important enough
to warrant advocating it with constant frequency or
intensity. : o f

Self-Expression. "Self-Expression® varied in

importance throughout the twenty-one year period, Table
u.zo shows thét the percentages of total yearly intensities
ranked from second among the nineteen value categories to SR
seventeenth, "Sélf-Expréssion" was of moderate ovarall
importances the mean_percentage of total yearly infensities

(5.44 per cent) ranked ninth among the nineteen value
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Frequency, Intensity, and Percentage of Yearly Intensities
in Music Educators Journal Articles, 1950-1970, for
*Self~Ixpression,” and Computed Trend Values

Percentage of

Difference
Between  Computed

Mdn=i 4

Total Total Total Yearly Consecutive Trend 5
Year Frequency Intensity Intensities Percentages Value E
1950 I 10 13,5 , 5213
12,6 S
1951 1 1 0.9 5,098
0.9
1952 0 0 0.0 . Iy, 983 —
9 I
1953 2 3 1.9 | 4,868
77
1954 b 11 9,6 5.2 b 753
1955 3 6 bt 2" 4,638
X . °7
1¢56 1 3 1.7 1.2 b,523
1957 2 5 2.9 5'é I 408
1958 & 12 8.5 ° 4.293
' 77
1959 1 1 0,8 h,178
540 |
1960 N 10 5.8 Ly b,063
1961 M n I 0°0 3,948
1962 3 bt 3T4 3.833 L
1963 1 2 1.0 2f8 2 b2l
1964 3 6 3,8 ?'3 3,710
1965 " 11 6,1 ;'8 4,996
1966 3 9 749 4'3 6.282
1967 3 9 3.6 ) 74568
| 10,2
1969 & 13 9.2 | '8 10,140
. "0, )
1970 5 15 10.0 11.426
Total 65 172 Mean=5,44 Mean=4,11 ,
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categories, Thus, "Self»EXpre531on" was considered to be
a significant factor in values in music education, but of
varying importance, ‘ .
| Table 4,14 shoWs that percentages rangéd from 0,0
per cent to 1308vper cent. Emphasis on "Self-Expression”
fluctuated at the mean rate of 4,11 per cent per year, Table
4,21 shows that this rate of fluctuation ranked 6,5.among the

This would lndtgaiﬁgthatgthgvprou

neteen 1ueﬁca:tegnr:,1esn

-J‘.

fession, while considering this value to be a 51gnificant
factor, dld not agree regardlng the value‘'s 1mportance.

A decline in emphasis on "SelanXpresclon occurred
from 1950 to 1962, followed by an increase from11963 to 1970,
Figure 4,14 shows the computed trends, The trend line fell
from iQSO'to 1962 at the rate of .115 per cent per year; it
rose from 1963 to 1970 at the rate of 1,286 per cent per
yeafs Thus, the‘recogniied importance of "SelffExpression,“
~while consistehtly significant, declihe from l956lto 1962,
and then ‘increased from 1963 to 1970 at a rate greater than
that of the prev1ous decline,

) "Self-Expre351on" appeared to be a factof$in values
in music éducatioh throughout the period 195041970, with
large yearly fluctuatlon and a reverse in dlrectlon of empha-
sis change. The professlon apparently modlfled 1ts view of

the importance of this value in music education ;n}l962—63.
Enjoyment. ﬁEnjoyment" was of importance throughout
the period 1950-1970, Table 4,20 shows that the year of its.

greatest importance was 1950, when its percentagé“of total
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Table 4,15 |
Frequency, Intensity, and Percentage of Yearly Intensities

in Music Educators Journal Articles, 1950-1970, for
"Enjoyment, ¥ and Computed Trend Values

Difference
Percentage of Between  Computed

Total Total Total Yearly Consecutive Trend
Year Frequency Intensity Intensities Percentages Value
1950-- 12 16,2 9,950
1951 3 7 6.4 : 9,582
. 20? . ,
' 1952 2 3 ' Y 5 3 ) '9021‘5‘
1953 7 14 9,0 | 2'9 8,846
1954 3 7 6.1 5f8 8,478
1955 5 16 11.9 | 4° 8,110

»0
1956 5 b 749 3.0 7742
1957 2 7 4,0 .3'1 7437k
1958 4 10 7. 073 74006
1959 4 9 6.8 : 1'5 6.638
1960 3 9 5.3 607 6270
1961 10 30 12,0 8'9 5,902
1962 2 5 31 2'4 5,534
1963 5 11 5.5 5'1 5,166
1964 6 17 10,6 6'1 I,798
1965 4 8 b5 vl’o:-‘v’ 4 430
1966 2 4 3.5 ) 4,062

_ 067

1967 3 7 2,8 2.3 34694
1968 1 1 0.5 2'3 3.326
1969 2 & 2.8 0.8 - 2958
1970 1 3 2.0 ) 2,590

Total 78 198 Mean=6,27 Mean=3, 80
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yearly lintensities was the greatest of the nineteen value
categorles., Ranklings among the nineteen value cabegories
from 1953 to 1970 Tanged from 25 to fifteen, The meaw
percentage of total yearly intensities (6.27 per cent)
ranked 6454 ‘Thus, "Enjoyment® was considered to be a
significant factor in #alues in music education, especially

in the earlier years of the period under studys

Tabhle U.15 showe that beraentaces wanced from 0.8
Ta, LelE shows Lhat ks d from Q.0

s - EE A 17 e A AT O w:a:(%:v

per cent to 16;2 per cent, Emphasis on Enjoyment®
fluctuated at the mean rate of 3.8 per cent per years
Table 4:21 shows that this rate of fluctustion was ninth
highest among the nineteen value categﬁriesg This would
indicate that the profession did not fully agree regarding
 the importance of this value,

‘Emphasis on "Enjoyment" wag greatest in the early
yeérs of.the period undexr studys; an overall decline ocecurred
from 1950 tb 1970, Figure 4,15 shows the computéd trends
the trend line fell from 1950 to 1970 at & rate. of 368
per cent per year., Thus, the recognized importanoe'of
"Enjoyment," while fluctuating yearly, declined steadily
from 1950 to 19703 |

“Enjoyment" appeared to be an important factor im
'values}in music education in the early years of the period
under study, and declined steadily with moderate yearly
fluctuation. The profession apparently considered this
value to be of progréssively lesé inmportance ffom 1950

~to 19704 -
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Futuristic Values

Three futuristic values were studied in this inves=-
tigation. They were: 1) Leisure Time; 2) Vocational Goals
and 3) Audience Development,

Leisure Time, "Leisure TimeY was of importance in

three years of the twenty-one year period, and of moderate

importance in one year, Table’M.zé shows that the percentage

= Jad:ﬁ,‘,m, e ey BT A3 ces

third among the nineteen value categorieé in 1952, first in
1955, and fourth in 1959, In 1967 it ranked sixth. In the
other seventeen years, percentages ranked from 8.5 to nine-
teéh. The mean percentage of total yearly lnten31+1es (4,41
per cent) ranked tenth among the nineteen value categorles.
Thus, "Le:sure Tlme" was considered to be a 51gn1¢1cant
factor 1n values in music education, but of varylng impore
tance.' | | I

_ | Table 4, 16 shows that percentages ranged from 0. 0
pef'éent to 17 0 per cent, EmphaS1s on "Lelsure Tlme"
fluctuated at the .mean rate .of 4.3 per cent per year.
Table h 21 shows that this rate of fluctuation was the
- fourth hlghest among the nlneteen value categorles. This
would 1ndlcate that, although the profe551on recognized
“Lelsure Time" as important, the degree of 1mportance_
"was not clearly established or agreed upon,

EmphaS1s on "Lelsure Pime" rose markedly from 1950

to 1956, and then decllned slightly from 1957 to 1970.
Pigure 4.16'shows-the-computed trends. From 1950 to 1956
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Table 4,16

Frequency, Intensity, and Percentage of Yearly Intensities

in Music Educators Journal Articles, 1950-1970, for
"Leisure Time,” and Computed Trend Values

Mdn=4,0

Difference e
_ . Percentage of  Between  Computed H o
Total Total  Total Yearly Consecutive Trend
Year Frequency Intensity Intensities Percentages Value ;
1950 1 l 10[!’ L" 39700 ,
1. S
: 13.6
1952 i 11 13.6 5,21k —
, 9,1 I
1953 2 7 '4.5 0.8 - 5,971
1958k 2 6 533 ’ 6,738
11,7
1955 7 23 17.0 7495
1956 0 0 0,0 N 8,252
_ .0
1957 L 7 h,0 L : k488
: : 9
1958 1 3 : 2,1 3 y 4,346.
1959 & 10 7.5 9'8 4,204
1960 3 8 4,7 “°3 4,062
0.
1961 L 11 b4 o L2 3,920
1962 3 5 3.1 o°l 3.778 -
1963 2 6 3,0 5' 3,636
0
1964 0 0 0,0 3.0 34565
1965 2 6 3.h 1.0 3,423
1966 3 5 PR 3'2 3,281
1967 7 19 7.6 | 0°9 3,139
1968 4 13 6 | 6'7 2,997
1969 0 0 0,0 o.o 2.855
1970 0 0 0.0 ) 2,713
Total 53 - 141 Mean=H4,41 = Meanz=4,3
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the trend line rose at the rate of B757 per cent ﬁer year;
from 1957 to 1970, the trend line fell at the réte of ,142
per cent per year., The change in diréction observed on the
- graph occurred in 1956~57, The mean percentage of total
yearly intensities from 1950 to 1956 was 6,967 per cent§
from 1957 to 1970, the mean percentage was 3, 636 This
represents a dlfference of 3.331 percentage points, Thus,

the -re cvgmlzvd mportance of

"Teisure Time.® while generallv'

K4 it~

significant, increased strongly from 1950 to 1956 and then
declined at a lesser rate from 1957 to 1970, :
"Lelsure Time! appeared to be a factor in values
in music educatlon ‘throughout the twentyuone yedr period,
with large yearly fluctuation and a reverse in dlrectlon
of emphasis change, The profession apparently modlfled
_1ts view of the 1mportance of "Leisure Time" in 1956-57.
From- 1950 to 1956 the recognized importance of thls value
appeared to increase markedly, but from 1957 to 1970 it
decllned. During the latter period, the yearly fluctuatlon
was less than that of the former perlod, 1ndlcat1ng that
the profeésion achieved greater agreement regardihg the
1mportance of "Leisure Time" in music educatlon. f

- Yocational Goal., "Vocational Goal" was of moderate

importance in only one of the twenty-one years under study.
Table 4.20 shows that in 1950 the percentage of total yearly
intensities obtained by this value ranked fifth among the

nineteen value categories, Percentages obtained in the
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Table 4,17

Frequency, Intensity, and Percentage of Yearly Intensities

in Music Educators Journal Articles, 1950-1970, for
"Vocational Goal,"” and Computed Trend Values

Difference
_ Percentage of Between  Computed o
Total Total Total Yearly Consecubtive Trend
Year Frequency Intensity Intensities Percentages Value =
1950 2 5 6.8 3,160
549 S
1951 1 1 0.9 3,158
' , 2.8
1952 I 3 37 5.7 22,956 A
1953 0 0 0.0 5°3 2,854 :
1954 2 6 503 f 5'3 2,752
1955 0 0 0.0 2’8 2,650
1956 2 5 2.8 ‘ 2,548
1.1 ‘
1957 1l 3 1.7 5 - 2,446
0!
1958 1 2 1.4 " i ) 24344
, : ott
1959 - 0 0 0.0 ' 2,242
. : 4.1 o
1960 2 7 L% R o 2,140
1961 3 ‘10 h,o ) 2,038 o
o7 ‘
1962 1 2 1.3 1.2 1,936 ngﬁgﬁ
1963 2 5 2.5 | 1'2 1,834 |
196 1 2 1.3 ' 1'5 1.732 ;
1965 2 5 2.8 | 1'0 1,630
1966 1 2 1.8 '6 1.528 |
1967 . 3 6 2.4 5 1,426
1968 2 b 2,1 | 21 1.32h ;
1969 0 0 0.0 ' 1,222 '
1970 0 0 0,0 1,120 ,
Total 27 68 Mean=2,14% Mean=2,17
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remalining twenty years ranked from ninth to eighteenthd
The mean percentage of total yearly intensities (2,14 per
cent) ranked sixteenthe Thus, "Vocational Goal® was a
minor factor in values in music education ih all but one
of the twenty-one years under study.

Table 4417 shows that percentages rénged from 0,0

per cent to 648 per cents Emphasis on “"Wogcational Goal®

Table 4421 shows that this rate of fluctuation ranked
fifteenth among the nineteen‘value categories, The year=
toéyear fluctuation was greater in the early years of the

period under study than in the later years, This would

‘indicate that the leveél:-of :agreement regarding.the

importance of "Vocational Goal® was comparatively high
throughout the period under study, and higher in the later

years than in the earlier years.

A decline in emphasils on "Vocabional Goal® occurred

from 1950_to 1970, Figure 4517 shows the computed trends
the trend line fell at the rate of 5102 per.cenx.per years
"Vocational Goal" did not occur in 1969~70. “
'"Vocational Goal® appeared to consistently be a
minor factor in values in music education, with a rather

stable rate of advocacy by writers in the profession, and

with a slight long-térm decline in emphasise The profession
- apparently considered it to be of minor but déclining

importance throughout the period under studyd
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Audience Development, "Audience Develo@ment” was of

moderate to little importance in twenty years of the twenty-
one year period; in one year it was of primary importance,
Table 4,20 shows that in 1962 the percentage of total yearly
intensities obtained by "Audience Development" was the high-
est of the nineteen value categories., In the remaining

twenty years, percentages ranked from fifth to eighteenth.

I AT T AT ST T I T L LT
; ;

The mean percentage of taﬁé‘*yearly ntensiti
cent) ranked fourteenth among the nineteen value categories,
Thus, "Audience Developmént"»was recognized as being a
factor in values in music education, but overall not a
ma jor one, |
“Table 4.18 shows that; percentages ranged from 0,0

per cent to 1l4.4 per cent, Emphasis on "Audience Develop-
ment” fluctuated at the mean rate of 3.4 per cent'per |

year, Table L,21 shows that this rate of fluctuation was
the eleventh hlghest of the nineteen value categorleso
ThlS would 1nd10ate a moderate level of agreement ‘within

music education regarding the importance atiributed to this

value category.

Emphasis on "Audience Development” changedfoverkgﬁ;_€f sl

short periods'of time, Figure 4.18 shows the four~ to
six-year cycles of emphasis changes., ‘The overall trend,
"however, was one of little or no change, The computed
trend line fell from 1950 to 1970 at the rate of ;067

per cent pervyear. Thevrecbgnized importance of this
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Frequency, Intensity, and Percentage of Yearly Intensities
in Muysic Educators Journal Articles, 1950-1970, for
"Audience Development,” and Computed Trend Values

Difference . E—ffff
, - Percentage of Between Computed s
Total Total Total Yearly Consecutive Trend :
Year Frequency Intensity Intensities Percentages Value
1950 1 4 50tk y 4,130
1951 1 3 2.8 1°6 S b,123
1952 1 1 1.2 .1, o116 E—
0.1 L
w95 0 0 0.0 | 8'9 4,102 t
1955 3 12 8,9 2’2 4,095
1956 4 12 6.7 ’ 4,088 |
0.9
1957 3 10 5.8 1.5 ;081
1958 2 6 4,3 4'3 b, o7k !
1959 . 0 0 0.0 2'9 I, 067
1960 2 2.9 '5 I, 060
0.
1961 2 2.4 4,053
12.0
1962 8 .23 14,4 b,ok6
' . 12,9 :
1963 1 "3 1.5 6.0 4,039
1966 4 12 745 0'3 4,032
1965 6 W 7.8 | 0'8 4,025
1966 4 8 7.0 2'6 4,018
1967 5 11 b 4.4 4,011
1968 0 0 0.0 1'4 4,004
1969 1 2 1.4 1.4 3,997
1970 0 0 0,0 - 3,990
- Total 49 134 Mean=H,06 Mean=3 4



258 eeereeees °'Computed Tren&

“v
o
ki

He o 4o e0e nes AT Ly sdas

n .
llll-\i‘lll'l

Percpntagps of Total Yearly Intensitlas

.
.
.
.
X i
.
: *
. »
.
.
v
.
. .
e
.
’

R N . A AR N R A A SN -

O DO 0 O V0 V0 WV WV 0 WV O WV O WD WO O WO O

R Y Y Y Y Y Y R T - T - - - - TR S S S

S HF MW F N AN DO O P RNUY F®R AT OO S
Figure 4018

Percentages<of Total Yearly Intensities in Music Educator

‘Articles for ”Audience Development, ® 1950

s Journal

~1970, and Compu

ted Trend

61T



120
value, then, although fluctuating in four=- to six-year
cycles, remained stable over the entire ﬁwentywone yeaxr
periode

| "Audience Deveiopment" appeared to be an intermite-
tently important factor in values in music edﬁcation, with
moderate yearly fluctuation but but large fluctuation in

four- to six-yegr cycles, and with no lLong-tern change in

emphasis. The profegsion apparently considered it to be

L <

-

importent for four to six years, then considered it une
importaﬁt féf one to three years, then again’peréeived it
as important. This indicates that professional Qpinion
regarding the true importance of this value changed
several tlmes duringrthe period under studye. The overall
trend, however, was of no long=term change, indicabing

thét a pendulum effect operated,

Unclagsiflied Values

Unclassifiéd Values‘3

were of primary importance
throughout the twenty-one year period, Tabié L ,20 shows
that the‘percentages of total yearlyvintensities obtained
by}Uﬁolassified Vaiues ranked first among the nineteen

value categories in five of the twenty-one years§ in the

3An Unclassified Value, as defined in Chapter 3

of this report, was a value statement which was either
-too general or abstract to allow its inclusion into one

- of the eilghteen value categories, or which was too specific -
and could stem from more than one of the eighteen categories;
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sixteen remalning years the rankings were never below
10456 - The nmean percentage of total yearly intensities
(12 .56 per cent) was the highest of the nineteen vélue
categories, Unclassified Values, then, constituted the
largest single element in value thinking in music education
from 1950 to 19703 that is, more value étatements were of

an sbstraction level inconsistent with that of the

of the eighteen categories,

Table 4,19 shows that percentages ranged from 3,8
per cent to 22,2 per cents Enphasis on Unclassified Values
fluctuated at the meén'rate of 5,01 per cent per year,
Table 4,21 shows that this rate of fluctuabion was the

highest of the nineteen value categories, This would

indicate that the music education profession was in dise

f agreemént regarding the level of abstraction with which

a ¥alue should be stated in‘professional-Writings.

Other than the year-toéyear fluctuation in
emphasis, an overall-deoline in emphasis on Unclassified
Vélues occurred from 1950 to 1970, Figure 4,19 shows the
computedktrehd; the trend line fell from 1950 to 1970 at

~the rate of 445 per cent per years Uitiig

Values in music education writings were stated
elthertoo generally orwatoo specifically to allow their
inclusion into one of the eighteen‘value categories in

progressively decreasing proportion from 1950 to 1970%

‘The profession apparently came lnto progressively greater




222

Table 4,19

Frequency, Intensity, and Percentage of Yearly Intensities

in Music Educators Journal Articles, 1950«1970, for
Unclagsified Values, and Computed Trend Values

Total 13

Difference
Percentage of Between  Computed

Total Total Total Yearly Consecutive Trend
Year Freguency Intensity Intensities Percentages Value
1950 3 ) 16.8 i 17010
1951 6 19 174 | 6°8 16,565
1952 7 18 22,2 '4_ 16,120

T4
1953 7 20 12,8 g 15,675
195k 3 10 8.8 6°8 15,230
1955 8 21 15,6 ,3'5 14,785
1956 13 3 191 1°7 14,340
1957 13 36 20,8 5’9, 13,895
1958 9 21 14.9 | 3’9 13.450
1959 10 25 18.8 ' 13.005
o 10,0
1960 i 15 8,8 - 12,560
1961 10 29 11.6 '9 12,115
0.9
1962 7 20 12,5 o 11.670
1963 5 15 7.5 3'7 11,225
196l 2 6 3.8 4.6 10,780
1965 6 15 8ok 8’3 10,335
1966 6 19 1647 ot 9.890
| 11,1 |
1968 5 15 7.7 175 9,000
1969 4 13 9.2 | 1'5 8,555
1970 5 16 10.7 T 8,110
9 389 Mean312956 Mean::S.Ol .

Mdnsll,.6
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Rank Order of Percentages of Yearly Intensities for Nineteen
Value Categories in Music FEducators Journal Articles, 1950-
1970, and of Mean Percentages of Total Intensities

BN ) OpE P P

A~=Cultural Force

H--Psychological Force

Rank 1950 1951 1052 1053 1084 1955 1988 1957

1 -0 S H A P S S A
1.5 ES

2 N A G I S A I S
2.5

3 H A P S N A H H S
3.5 . :

4 S G I I 0 0 A

4,5 - —
5 G H 0 EGS H G

505 I0 : IL .

6 Q E J R ' 4

6.5 - v : .

7 - H K E 0 . R DJR ,

765 : CN |

8 EJR D

8.5

9 ACP KpPQ I M L

9.5 BCDR FGOQ
10 : K
10.5 JK
11 CDI F FOP
11,5 , Ch
12 R - DJL C
12.5 DN ‘
13 , JNQ
13.5 AP S FQ CK
14 : "FHJ M
.5 IR .
15 N
15.5 : EG
16 CDBJLMN K L
16.5 . i )

17 -BFKLM FKLMP BEGPQ N :
1705 ’ ‘ :
18 BMQ  BMR N |
18,5 BP  BM 3

19 r
Keys ,

B==Societal Ritual

C-~Historic Tradition:
D~-~Democratic Ideals
E--Universal Language

F--Intellectual Discipline

G=~Therapy

I-=~Socializing Force

J--Aesthetic Experience

K==Creativity

L-=-Symbolic Objectification
M-=Music for Its Own Sake

N--Self-Expression

(continued)
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1960 1961

“Pemlelsure Time

- Q==Vocational Goal
. R=wpudience Development
S«=lnclassified Values

Rank 1058 1959 {062 1963 1066 1065 1966 -
1 S S G A R J J B
1.5 AX EJ TR
2 - H H A K - S R

- 25 HO AS . A
3 A C J A K H
3.5 HS : .
L P S M H 0 . S A
405 -GN JEE—
5 E J E H R N
545 AO
5 ' K F H S 34 G R S
6.5 ,

7 BEJO D N B 0 M F ¥
7e5 :
8.5 1$19) NP CFJ L : AN CEKP
9 K . E
905 . FGJL

10 R P P c |

10,5 BQ NS :

11 F N 0 i

1135 FQ cQ GO |

12 E L P |

12.5 or _ ,

13 M B G M CFQ Q F !

13.5 ‘

ik CDILP X R H Q ]

1b,5 IK JL BX ;

15 R B |

15%5 ' -

16 N R c BDN Q - BDL

16,5 . o :

1?7 Q » M DGQ I BDIIM

175 m _ :

18 BRR D D |

18,5 BM GI M

19 D I I P

Key (cont.): -

O==fEnrjoyment - -
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_ _ Percentage L o
- Rank 1967 1968 1969 1970 Mean -
1 s J J J J S {12.56%)
1% . . EE—
2 A N K K A (9.89%) —
2¢5
3 K K H J (9,10%) i
2'.5 NS
| A H (8,99%) I
b5 HL GH
5‘- B A o ¢ (6014’8%) ;
5e5 EN T —
5 P H |
6355 ES EO (6.27%)
7 G L s S ~ A
765 o B
8 S F B G (5.58%)
9.5 O A E G ¥ (5.44%) i
10 R 0 P (4,41%)
10.5 FL co ‘
i1 N ) R (4006%)
12 c P C (3+54%)
1245 EO ' , !
13 : Q ' I (3-41%) i
13¢5 GR |
i ) M ' F(3026%) ‘\
1455 MM , 1
15 - 0 L (3.15%) :
1505 ) . . : . N
12 5 M - DIIMPQR Q. (2,14%)
1 ~°(‘ .
17 B CDIPQ D (1.81%)
17.5 BDIL
18 v . M (1.63%)
1835 DI
19 . B (1.22%)



Table Ll' s 21

Journal Articles, 1950-1970

we

Rank Order of Means of Absolute Differences Between
Consecutive Percentages of Total Yearly Intensities
for Nineteen Value Categories in Music Educators

127

Mean of E -
Rank Value Category Differences :
1 Unclassified Values 5,01 :
2  Universal Language k.89 I
3 Therapy 4939 ——
vl Leisure Time k,30 y
5 Psychological PForce b,19
6.5> Self~Expression 4,11
6.5 Culturaal Force bh,11
8 Aesthetic Experience 3-99 ?
9. Enjoyment 3.80 i
10 Creativity 3,56 f
11 Audience Development 3.40 G
12 Symbolic Objectification 2,36
‘13 -Historic Pradition 2.32 -
14 Music for Its Own Sake 2420
15 Vocational Goal 2,17
16 Socializing Force 1.66
17 Intellectual Discipline 1,55
18 Democratic Ideals 1.5% -
19 Societal Ritual 1.13
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agreement regarding the level of>abstraction with which a
value in music education could be mogt clearly stated, and

by implication; which could be uhderstood by readers of

the Music Educators Journal. ) —

Total Value Statenments .

Table 4:22 glves, by year, the number of articles

in the Musgic Educators Journal which were considered in

this study, and the number and percentages of articles

which contained value statements. The percentages ranged i
from 1856 per cent to 34.5 per cent, with a mean of 23.1 |
per dent and a median of 23+3 per cenbs Figure 4,20 shows
these percentages graphically with their computed trend,
The trend line rose at the rate of .18 per cent per year,
Thus, the misic education profession apparently increased
its interest in values in music eduoation‘from 1950 to
1970« A peak in ;nterest occurred during the middle
years of the twenty-one year period, from 1955 to 1967,

| Table‘4°23 shows the number of value statements ‘.}————
obtained by ail nineteen value categories combined in each |

yéar, 1950-1970, and their computed trend values; it also

shows the total intensitles and thelr computéd trend

values. The total jyearly firequencies ranged from twenty- L,_,W
seven‘to ninety, while the total yearly intensities ranged
‘from seventy-five to 250, The mean frequency Waé 56,0,

and the mean of total yearly intensities was 155,095,
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Table 4422

Number of Musle Educators Journal Articles Consldered,
by Year, and Number and Percentage of Articles Which

Contained Value Statements, and Computed Trend

Year

PR _ Percentage

Number of Articles Total Number of Articles

Which Contained of Articles Which Contained Compubed
Value Statements Considered Value Statements Trend

Medlan=23¢3

1956 16 86 1636 21430 -
1951 15 81 | 1845 21 .48
1952 18 98 183 21366 L
1953 19 101 18.8 21,8l
1954 16 85 1858 22402
1955 19 70 ' 274 22420
1956 . - 2l o1 264 22538
1957 19 8l 2650 22 56
1958 17 73 23.3 22474
1959 18 -1 , 222 22,92
1960 20 o 82 2l 23310
1961 29 o 84 | 3465 23.28
1962 27 98 27:6 - 236 R
1963 28 105 2646 2346l
1964 28 16 2na 23.82
1965 29 | 114 254 24,00
1966 19 98 194 20,18 -
1967 31 118 26,3 2436
1968 30 131 2299 - 2h,54
1969 25 o 2245 21,72
2270 Tbtalshgg ‘Tota1=2%% | Mean:%%fi 214290
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Frequency and Total Intensity of All Value Statements in

the Muslc Edueators Jourmal, 1950=1970y
and Computed Trend Values.

Frequency Intensity §
Total Trend Total Trend I
Year Frequency Value Tntensity Value s
1950 27 T .950 pzo 117.678
1951 34 43,355 109 121,417 —
1952 31 Lh 483 81 125,159 S
1953 61 h6.,165 156 128,901 :
1954 5] 47.570 115 132,643 :
1955 48 - 48,975 135 136.385
1956 61 50,380 178 140,127 |
1957 61 51,785 173 143,869 |
1958 52 53,190 1b1 147.611
1959 51 54.595 133 151,353
1960 5l 56,000 172 155,095
1961 86 57,405 250 158,837
1962 67 58,810 160 '162;579
1963 69 60,215 199 166,321 -
1964 64 61.620 160 170,063
1965 67 63.025 179 1734805
1966 b5 64,430 11k 177 547
1967 90 65.835 250 181,289 o
1968 68 67,2uo 195 1855031
1969 51 68.645 153 188,775
1970 48 70,050 130 192,515 -
Totél . 1176 3258
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The frequency of ocecurrence of all value statee

ments increased over the entire twenty-one year period,

Figure 4,21 shows the frequency of occurrence of value

statements and thelr computed trends The trend line rose
at the rate of 1.405 value statements per years The
total intensities and their computed. trend are shown in ‘

Figure 44223 the trend line rose at the rate of 3,740

étatement, therefore, had an intensity rating of 2,662,
The overall mean intensity rating for each value in the
entire study was 2,513 the difference of o152 intensity
.points is not large enough to indicate a real difference
between intensity ratings in the early years of the study
ag opposed to those in the later yearse This indicates

that writers in the Music Edueators Journal expressed

value statements with approximately équal intensity

throughout the twenty-one year period under study.
SUMMARY OF VALUE CHANGES | . %‘4‘*

in'the foregoing discussion of the niﬁeteen
value categories, change was noted in terms of increase
or decline in emphasis on the value categories¢ These

changes are sumnarized below,
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Little or No Change in Emphasis

Eight value categories wére subject %o little or
no change in ehphaSis over the period 1950~l970=
1, Cultural Force,
2. Societal Ritual,
3. Histofic Tradition.

4, TIntellectual Discipline.

6. Symbolic Objectification,

7. Music for Its Own Sake,

8., Audience Develbpment. ‘
0f these eight unchanging value categories, two may be
considered to be majotwfadtois in values in musiC‘educationz
1) Cultural Force; and 2) Psychological quce. Three value
categéries may be considered to be moderate factors: 1)
Historic Tradition; 2) Intellectual D1301p11ne; and 3)
Audience Development. Three categories may be con81dered
to}be minor factorss 1) Societal Ritual; 2) Symbollc Obgect—

1flcat10n; and 3) Music for Its Own Sake,

Decline in Emphasis

Six value categories showed a decrease in emphasis
over ‘therperiod 1950-1970: |
1. "Democrétic Ideals" declined at the rate of 165 pef
| cent per year from 1950 to 1966, It was not found
in articles from 1966 to 1970, .
2. "Therapy" deciined from 1950 to 1970 at the rate of

«223 per cent pér year,
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3. . "Socializing Force" declined from 1950 to 1961 at
the rate of ,680 per cent per year. It was not
found in articles from 1961 to 1970.
b, “Enjoyment” declined from 1950 to 1970 at the rate
.368 per cent per year.,

5 "Vocational Goal" declined from 1950 to 1970 at

at the rate of 445 per cent per yearQ
Of these sxx decllnlng value categories, two may be con-
sidered to be major factors in values in music educatlon:
1) Enjoyment; and 2) Unclassified Values, Two valve cate-
gories may be»considered to be moderate factors: l)Therapy;
and 2) Socializing Force, Two value cétegories may . be coh-
‘sidered to be minor factors:s 1) Democratic Idéalé; and

2) Vocational Goal.

Increase in Emphasis

Two value categories showed an increase in emphasis

over the period 1950-1970:

| 1. "Aesthetic Experlence" increased from 1950 to 1962
at the rate of .265 per cent per year, It increased
~from 1963 to 1970 at the rate of 1.566 per cent per
year, | |

24 ‘"Creatlvlty" increased from 1950 to 1962 at the rate
of .,220 per cent per year, It increased from 1963
to 1970 at the rate of .598 per cent per year,
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Both of these value categories may be considered to be major

factors in values in music education.

Bi-directional Change in Emphasis

Three value categories showed a bi-directional
change in emphasis over the period 1950-1970:
1. "Universal Language" declined from 1950 to 1956 at

the rate of 1.135 per cent per year, It increased

from 1957 to 1970 at the rate of ,293 per cent per
year. '

2, "Self-Expression" declined from 1950 to 1962 at the
the rate of ,115 per cent per year. It increased
from 1963 to 1970 at the rate of 1.286 per cent
per year, _

3. "Leisﬁre Time! increased from 1950 to 1956 at the

| rate of ,757 per cent per year, It declined from
1957 to 1970 at the rate of ,142 per cent per year,
All three of these value categories may be‘cdnsidered to be

moderate factors in values in musi¢ education,
POSSIBLE RELATIONSHIPS

Emphas&é on each of the nineteen value categories
fluctuated from year to year throughout the twenty-oﬁe
year period under stﬁdy. Between any pair of consecutive
- Years, some value categories showed an: increase whilé other
ﬁalue categories showed a decline, No pattern of relation-

ships, however, was discernable,




138

While no relationships were discernable in the
yearmtOwyear fluctuations, the comparison of overall trends
can permit the establishment of possible relationships
among value categories, Two possible relationships were
discernable among the nineteen vélue categories,
5 The first relationship concerns "Aesthetic
EXperiénée," "Creativity,” and "Self-Expression.”

From 1950 to 1962, "Aesthetic Experience"” and "Greativity’

increased in emphasis at approximately the same rate,
Between 1962 and 1963, both value categories showed a
marked sﬁdden increase, and then increased strohgly from
1963 bo 1970. "Self-Expression" declined in empha31s from
1950 to 19?0 and then reversed direction, 1ncrea81ng in
emphasis from 1963 to 1970. In each case the turnlng

p01nt was 1962 63, and each value category 1ncrea sed in

v»empha81s from 1963 to 1970, Because of the c01n01dence

of these changes, it is p0331ble to hypotheblze thdt a

relatiohship éxists among these'three value categories,

or that one existed in 1962563 and continued through 19?0;"
| The:seéond_possible relationship concerné'

"Universal'Language" and "Leisure Time," "Uﬁivérsal

Language" decllned in emphas1s from 1950 to 1956 and

increased in emphasis from 1957 to 1970. The opp031te

occurred with regard to "Leisure Time," The latter

" increased in emphasis from 1950 to .956 and declined

from 1957 to 1970, In each case the turning point was

1956-57, Because of the coincidence of these changes,
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it is possible to hypothesize that an inverse relation-
ship exists between these two categories of value, or that

it existed in 1956-57,
INHERENT LIMITING BIAS

In any study of this type, the inherent possibility
exists that one author or small group of authors can bias

the findings by their contribution of a disproportionately

oS

large number of articles. Table 4,24 shows that this
phenomenon occurred in this study. It did npt, however,
operate to a gréat extent, A total of 378 authors
contributed a total of 469 articles; each author con-
tributed a mean of 1.241 articles, and a mean of 3,11
value statements, Each article contained a mean of

2,51 value statements,

N




Number-of Articles Contributed by the Number of Auth
the Music Educators Jourml, 1650-~1970, and Me
©f the Numper of value Statements per

' Article and per Year

Table 4,28

ors imw
ans

Number of

Mean Nunb

2r Mean Number

Number of Total Number Total Number of Value of Value
Articles per Authors of Articles of Value Statements tatemants
Author Contributing Contributed Statements per Article ver Auther
' 1 330 330 5D 257 2,07
2 30 60 14k 2540 k.80
3 9 27 61 2,26 6.78
4 .5 20 59 2:95 11 .80
5 2 10 35 3550 17550
6 i 6 10 1.67 10.00
16% 1 16 53 331 53,00
_total=378 total=lté9 total=1176 mean=2, 51 mean=3511

#DPhis suthor was the Music Educators National Conference,

oHtl



Chapter 5
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SUMMARY; CONCLUSIONS, AND RECOMMENDATIONS

BT )

The purpose of this study was tos 1) determine if

T LC}‘Jif

values in musilc education;bas presented in written value % B

statements, changed from 1950 to 19703 and 2) if changé

occurred, determine the directidn(s) of thalt changet
SUMMARY

The Mugic Educators Jourhal, 1950«1970, was the

source of material for the studys Each major article in
each issue, 1950=~1970, was read and examined for any Value
statements in music education which it containeds Each
value statement found in esch article was gssigned an
intensity'rating‘of 1 (lowest), 2, 3, or 4{(highest),

Eighteen value categories were identified and
selected for study.

I& Social Values.

As Music as a cultural force, part of the
national cultures :

Bes Music as a societal ritusl,

. Cs Music as a part of historic traditiong

"De Music as a means of achieving democratic
idealse

Es Music as a universal language, as a means
of communicatlion.

II. fPsychological valuess ‘
© Fe¢ . Music as an intellectual discipline,
Ge Music as therapy, or as a means of emotional
adjustment.
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He Music as a psyohological force in humam
development ,

Ie DMusic as a soclalizing forcej iles o, 48 8 means
of conditioning or tralning an individual for
participation in a social unite

IITIs Aesthetic valuess

Je  Muslic as a means of achleving aesthetic
experiences

Ké Music as a means of creativitye.

Lo Music ag the symbolic objectification of the
subjective, non-verbal domain of human
existances

Ms Muslec for its own sakeo

ALl T et om PPN PSR

T

Pe—Music—as—a means—of self-expressions
0, Music as a means of enjoynment o

IVe Futurlstic values,

P, Music as a lelsure time activity.

Qs Music as a vocatbional gosl,

Rs Music as a means of developing audlences,

A’ nineteenth value category, called WUnclassified
Values," was created for those value statements which did
not belong in one of the ahove ecighteen categoriess

A summation of intensity ratings of value statew-
wents in each category was tabulated for each year., A
percentage of total yearly intensitles of all value statee
ments was computed for each value category for each yeary
Using these percentages of total yearly intensities§ a

trend was computed for each value category for the

twenty=-one year periode
FINDINGS

Based on the data obtained in this study and'on
uanalysis of computed trends, the following findings of
the study were obtalned:




Little or No Change in Emphasis

no dhange in emphasis over the period 1950~1970:

1.
2,

3
b

Eight value categories were subject to little or

"Cultural Force,"
"Societal Ritual}"
"Historic Tradition,”

"Intellectual Discipline,”

5
6o

7o
8,

~Decline

"Symbolic Objectification.”
"Music for Its Own Sake,"

*Audience Development,”

in Emphasis

~

Six value categories showed a decline in emphasis

over the period 1950-1970:

1,

2,

23

5e

"Democratic Ideals" declined at the rate of ,16%
per cent per year from 1950 to 1966,
found in articles from 1966 to 1970.
"Therapy" declined from 1950 to 1970 at the rate

of #223 per cent per year,

“wSocializing Force" declined from 1950 to 1961
at the rate of .680 per cent per year,

found in articles from 1961 to 1970,

It was not

It was not

“Enjoyment" declined from 1950 to 1970 at the rate

of ;368_per cent per year,

"Vocational Goal" declined from 1950 to 1970 at

the rate of .102 per cent per year,
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6, Unclassified Values declined from 1950 to 1970

at the rate of U445 per cent per yeard

Increase iln Emphasis

J‘Two value cabegorieg showed an increase in emphasis
over the period 1950 to 1970z |
1, "Aesthetic Experience® increased from 1950 to 1962

at the rate of (265 per cent per year. It increased

from 1963 to 1970 at the rate of 14566 per cent
pexr yeari | . |

25 ®Creativity" increased from 1950 to 1962 at the
rate of o220 per cent ver year. It increased from

1963 to 1970 at the rate of 0598 per cent per yearf

Bindirectional Change in Emphaslis

Three value:categories showed a bisdirectional
change in emphasls over the periodl 1950-to 1970:

1: "Universal Language" declined from 1950 to 1956
at the rate of 1.135 per cent per year, It increased
from 1957 to 1970 at the rate of 293 per cent
per yeard -

2, "Self-Expression® decline& from 1950 to 1962 at
the rate of .115 per cent per year. It increased
from 1963 to 1970 at the rate of 1,286 per cent

pexr yeard

e
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36 YIelsure Time"¥ increased from 1950 to 1970 at the
rate of o757 per cent per years It declined from

1957 to 1970 at the rate of 4142 per cent per years
CONCLUSIONS

Based on the findings of the study, the following

conclusions seemed warrsnteds:

44 YT Vasen

nmusic—education changed muiti=

fte

n | .
P VL L WO

directionally from 1950 to 1970, Change was
noted with regard to eleven of the nineteen value
categorieS=

A  From 1950 to 1970, two value cabegories
increased in emphasiss 1) "Aesthetic
Experience;¥ and 2) “Creativity,.®

Be From 1950 to 1970, six value categorles
declined in emphasis: 1) "Democratic Idealsg®
2) Y"Therapy;® 3) "Socizlizing Forcej"
k) wEBnjoyments® 5) "Vocational Goali® and
6) Unclassified Values.

Ce From 1950 to 1970, emphasis on three value
categories changed directions
1) "Universal Language® declined in emphasis
from 1950 to 1956, and increased from
1957 to. 1970, .
2) "Ieisure Time" increased in emphasis from
1950 to 1956, and declined from 1957 to
- 1970, L
3) ¥Self=-Expression" declined in emphasis
, from 1950 to 1962, and increased from
1963 to 1970 ‘

It seéms reasonable to expect that, barring some
event of significant influence, the above trends

will continue to éperate;
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Tittle or no overall change in emphasls was noted
with regard to elght wvalue categories: 1) “Cultural
Force;® 2) "Socletal Ritual3¥ 3) "Historic Trade
itiong" 4) "Intellectual Discipline3" 5)"Psycho-
logical Force;® 6) “Symbolic Objectificationg®
7) "Music for Its Own Sakes" and 8) "Audience
Developument . It could be concluded, then, that

PSR U ] el

LT

3o

bo

these eighi value categbrles Were, in the light of
the data of this study, unchanging elements in
music education during the perlod 1950-~1970,

Of the eight unchanging value categories, five
were generally of weak emphasis: 1) "Societal
Rituals® 2) "Historic_Tradition;" 3) "Intellectual
Discipline;® 4) *Symbolic Objectification;® and

5) "Music for Its Own Sake " It may therefore bev
concluded that these elements in music educatlon
were those which the music educaﬁion profession
elther:’ 1) generally accepted and felt thelr
discussion to be unnecessary; or 2) considered so
insignificant as to be unworthy of discussiono
Aesthetic wvalues became progressively more impor-
tant to the music education profession during the
period 1950~1970, while Psychologlical Values

became progressively less important. Three Aesthetlc

- Values increased in emphasis ("Aesthetic BExperience,?

“Creativity," and "Self-Expression®) while one

Aesthetlic Value ("Enjoyment") declined in eﬁphasis
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‘and "Music for Its Own Sake) showed little or no

:1137 AR

and two Aesthetic Values ("Symbolic Objectification®

chahgea Two ‘Psychological Values ("Therapy! and

PR T FDP 0 P 10 S s

“Soclalizing Force®) declined in emphasis, while

IS B ne

two categories ("Intellectual Discipline® and
"Pgychological Force®) showed little or no changed

Although aesthetic values increased in importance,

[a} KON |

sspeciatiy alter—1962; the wusToeducation prof=
ession continued to recoghnize non~-aesthetic values
as‘significant factors in values in music education,
Four non-aesthetic value categories ("Cultural
Force," ¥Historic Traditiong" "Intellectual
Discipline," and "Audience Development®) continued
to be recognized as significant faqtors in values
in nmusic éducation, maintaining a constant overall
rate of advocacy throughout the period 1950 to 1970
The similarity between the computed tfends of
emphasis on "Aesthetic Experience" and "Creaﬁivify"

suggest that a relationship between these two values

Was_reoognized'by writers in music education, The
increase in emphasis on "Self-Expression," which
océurred from 1963 to‘1970, Wwas concurrent ﬁith
the increase in emphasis on “Aesthetic Experience"

and "Creativity," suggesting that a further rela~

' tlonship between "Self-Expression" and the other

two value categories was perceived. These rela=-

tionshlips were in fact perceived by the present
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author, and fofmed a basis for thelinélusion of Lic
these three valﬁe categories into the same general
heading of "Aesthetic Values.® The daba obtalned
in this study appear to confirm the existancé of
such s relationship.

From 1950 to 1970, the eighteen valuévcategories

which were the focus of this study represented a

Progressively 1argér proportion of the total pop=

ulation of value stateﬁents in the Music Educators

Journale It may be therefore concluded that value
statements in-the journal became progressively more
in line with the level of abstraction represented

by the eighteen value categories, ‘It may be pPreée
sumed that the trend of writers in music education
toward stating values in similér levels of abstraction
was in part due to thé professlionts deepening aware=
ness that clarity in philosophical writing was
necessafy for the advancement of the position of
music education in»the American educational system; |
It may be hypothesized that the six events des-
cribed in Chapter 2 of this reporﬁ contributed to
that awarenesse | |
The'American'response to the Soviet Sputnik in 1957

| appeared to have had an iInfluence on values in music
edubation with regard to two value categories: 1)
"Universal Language" deciined in emphasisvfrom‘1950
to 1956, and began to inerease in 19573 and )
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2) "Leisure Time" increased in emphasis from 1950

to 1956, and began to decline in 1957. The increase

in emphasis on "Universal Language" may have been

| St

partly due to the sudden increase in emphasis on

S

ER

foreigh language instruction in the public schools,

~ which Sputnik precipitated,. The music education

profession may have &een the concept of "music as

9.

“space technology. In such a social climate in which

a universal Language" as related to the socially

and pbliticaliy importaht issue of international
communicatibn._ It would therefore seem to have

been a defensible rationale for music education at

a time when such rationales were needed. The decline
in emphasis on "Leisure Time" may have been partly
due to the political and educational call for re-

newed efforts on the part of American schools to

close the apparent gap between American and Soviet

increased effort was highly esteemed, leisure time

‘would have seemed of lessened importance,

The 1962 national convention of the Music Educators
Nafiénél'Conference appeared to have had an immed-
iate, obéervable influence on values in music educ-
ation, The profession apparently prepared for and

anticipated the scheduled discussions about values

~in music education well in-advance of the convention.

As an apparent result of the convention, the years

1962-63 saw change with regard to three value
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categoriess 1) g"Se1f-=~-E:~::ch=esslon" declined in
emphasis from 1950 to 1962, and increased from 1963
to 19703 2) "Aesthetic Experience® and 3) "Creat-
ivity? increased in emphasis from 1950 to 1962, and
increased from 1963 to 1970 at a markedly greater
i

rate, Thlis would appear to confirm Hooper's

findings with regard to the 1962 convention,

T ST

JN 10 oo

103

Onily two events (Sputnik in 1957, and the 1962

convention of the Music Educabtors National Conference)

of the six events described in Chapter 2 of this
report appeared to have influenced value thinking

in music education, The other four events, however,

- were theoretically capable of exerting such an

influenbes The abéence of observable effect by
those four events may have been due to a combine

ation of the following four possibilitiess

" AS. The strength of the impact of the events on

music education was not as strong as was
predicted by leaders in music education and
as hypothesized by the present author;

" Bse Whatever influence the events exerted was less

sudden than expected, taking longer than anticie

pated to be reflected in professional writingsg
Their influence would have therefore been dif=-
fused over time, and would be reflected only

- gradually in the data in this study. Any

- changes 1in emphasis that occurred, then, would
not appear to have been attributable to the
event(s) which may have influenced them,

' 1Maureen Dorothea Hooper, Major Conéerns of Music

Education: Content Analysis of the Music Educators Journal,

1

‘ =1967. Unpublished Digsertation, University of
Southern California, 1969,
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Cs Three of the four events which did not appear to
have influenced value thlnking in music education
occurred during the latter years of the perlod
under sbudys: 1) the Tanglewood Symposium, in
19673 2) the Educational Policies Commission ‘ ‘
statement, in 19683 and 3) the 1968 national s
conventbion of the Music Educators National Cone
ference, If the possibllity in (B) above did
in fact operate, any iInfluence which these three
events might have exerted would not have been
observable by 1970,

Do The instruments of measurement utilized in
this study were of insufficient sensitivity to

ailow observation of some changes that did }
occurs |

OBSERVATIONS REGARDING THE MUSIC FEDUCATORS JOURNAL

Ig addition to the above conclusionsg, the following
- observations were noted from the reading and Study of 140 j*

issues of'the Music Educators Journalé

1. The Music Educators Journal contains articles
which concern widely diverse:topics ofvinterest
to music educatorss: philosophy, methods and
' materiéls, musicology, applied technique;:job place=
'ment; et ceteras Value statements may be present B
'in or absént'from articles concerhing.any of these
“topics execept philosophys. Articles directly cone
cerning philqsophy Invariably contained\gg}ue

statements.

2+ The Masic Bducators Journal reflects and contains ' fw~wwww
much diversity and difference in oplinion, attitude,
and philosophical orientation, as expressed in S A

_artidles by contributing authors,
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The articles in the Music Educators Journal from

which value statements were extracted represent
many authors, with no one author or group of

authors tending to dominate the others in terms

of numerical contributions,

Articles in the Music Educators Journal vary

widely in the intensities with which they propose

SPECULATIONS

Based on the findings and conclusions of this study

and on the above obServations regarding the Music Educators

Journal, the following speculations seemed warranted:

1.

The most recent of the six events which were des-
cribed in Chapter 2 of this report oocﬁrred in
1968, It is posSible that events occurred in
1969 or 1970 which, from the perspective which
the future will lend, will be considered to have
been of equal or greater importance to values in
music education than any of the six evenits des-
eribed in Chapter 2 of this report; Sincé the
1968 Seattle convention of the Music Educators
National Conference, book have been written and
publishéd, position papers written, symposia and
conferences held, and political events have occurred
which may in the future be seen to have had a

strong, measureable effect on values in music
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education, On the basis of the data of thié study
and the conclusions drawn, the probability of such
events and their impact may be hypothesized with

a reasonable degree of certainty.,

The yearly number of value statements contained in

the Music Educators Journal increased from 1950 to

1970 in a straight-line trend, There seems to be no

T

U 1 IS Y

1 T

.

It is probable that writers in music education will,

in the future, be increasingly concerned with -

~ philosophical values in music education, This

concern will derive in part from the philosophical
confusion and multiplicity of philosophical attit-
udes of the past which are demonétrated by this
study, in part frdm social, political, and moral

changes of the future, and in part from a greater

‘recognition in music education of the need for

philosophical inquiry into the foundations of all
artistic endeavors, | 1

The major trend of the latter years of the twenty-
one year period studied in this investigation was

toward an inerease in emphasis on aesthetic and

- aesthetically derived values. There seems to be

no reason to believe that this trend will not

continue., It is possible that the constant and

significant interest in what have been considered

to be non-aesthetic values ("Cultural Force, "
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"Historic Tradition," "Intellectual Discipline," °
and "Audience Development") will result in renewed
efforts to discover and demonstrate positive
relationships between these values and aesthetic
values. It is also possible that these sociél,
psychological, and futuristic values will be

demonstrated by philosophical thinkers and writers

studies
1,

2,

rooted in aesthetic considerations,
. RECOMMENDATIONS

The following recommendations for possible research
are an outgrowth of this investigation:
A study should be conducted, parallel to this

investigation and utilizing a similar design,

which would investigate value statements contained

in the various journals of the state music educ=- .
ators associations, This would permit a comparison
to be made between the state journals and the
national journal, and could show to what extent

the naﬁional association reflects value thinking
within the various state associations, |

A similar study should be conducted, using as a

source of material the books delaing with the

‘phildsophy of music education, published between

1950 and 1970. This would permit a view of the:

 ’develppment of philosophical values during this



period which the study by the present author does
not provide, A comparison of such a study to the
study by the present author could show to what

extent the Music Educators Journal reflects and

encompasses the opinions, values, and attitudes

~ which may be more fully developed in the books

2o

than in the journal,

A taxonomy of philvsvphical values in music educ=
ation should be deviloped and made available to
the music education profession, Such a taxonomy
could facilitate clarity of philosophical thought
and intent among writers in music education., Using
such a taxonomy, a further examination of the
findings of this study could help to define and
clarify philosophical valueé in music education,
An historical study of values in music education
prior to 1950 should be conducted, which would
investigate as many valueé as could be identified

rather than a select few., Such a study could

show the developmént and continuity of philoso-

| phical values throughout the history of American

music education,

“A study of the movements and forces in American

sociéty,‘politics, education, and demography, from

1950 tb 1970, should be conducted to provide

insight into the causes of the value changes

'documented by this study.
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Apperndix A

PERSONAL CORRESPONDANCE

Orr the following two pages are coples of persoanl
correspondance between the author and Dr. Ol M. Hartsell, o

Chairman of the Edltorial Board of the Music Educators

Journal. Two letters are included: 1) from the asuthor

to Dr. Harésell; and'?) Dr., Hartsell®'s reply.
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YANKTON COLLEGE YANKTORN COLLEGE YANKTON, SO. DAK. 57078 TELEPHONE 605665366 |

CONSERVATORY OF MUSIC
September 22, 1972

Dr. 0. M., Hartsell
School of Music
University of Arizona
Tucson, Arizona 85700

Dear Dr. Hartsell:

I am currently writing my doctoral dissertation (Ed.D., University
of the Pacific) on value changes in music education from 1950 to
1970. The material for the study is the Music Educators Journal.

In chapter 3 of the study, I have written the following statement:

Publishing an article is not a haphazard or careless
act, but an act of critical selection and evaluation
of subject material. The final copy appearing in
pubiished form usually represents a carefully pre-
pared and edited statement by the author, and accepted
by the editorial board of the Music Educators Journal.
It is presumed that a printed article contains in-
formation, ideas, and value statements by the author
for a specific purpose, and that the article represents
his seasoned judgement.

My dissertation committee insists that the above statement be
supported and documented. Would you, as editor of the Music
Educators Journal, find time in your busy schedule to write me
a letter lending support to this statement?

Thank you very much.

Sincerely,

William M. Jones
Assistant Professor of Voice
and Music Education

WMJ: jfp




OCTOBER 6, 1972

MR, WILLIAM M, JONES

Assistant Professoxr of Voice and Music Education
Conservatory of Music

Yankton College

Yankton, South Dakota 57078

Dear Professor Jones:

This will awknowledge your letter concerning procedures used in selecting

i
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auu’—ab)pt.uv;.ug material— wu:\.,u_"py\,cu.b in—the Music—Educators—Tournals 1138 —
Editorial Board of the MEJ represents extensive experience and study and
is a very conscientious group in helping to select the content for our
national professional publication in music education. In addition to

the very thorough and timesconsuming evaluations made by members of the

. Editorial Board, we have an outstanding young Editor and a hard working.
and dedicated MEJ staff. Our Editor and his staff work under the general
supervision of our Director of Publications and with the Executive Secre-
tary of the Music Educators National Conference, The £final product is
indeed a team effort and much of the refining process necessary is done

by the Editor of the Music Educators Journal and his staff as the copy is
prepared for each issue. Whenever, in the judgment of the Editor or the
Chairman of the MEJ Editorial Board, we do not have the expertise repre-
sented on the MEJ J Editorial Board which we feel is needed for a particular

" topic or issue, we then employ one or more welleknown consultants in the

area and have this material evaluated for accuracy and content. Our
October, 1972 special issue devoted to '"Music in World Cultures" is a good
example of this practice.  If you have not received your copy yet, it
will reach you in the next few days. It is both a significant and beauti-
ful issue and has been more than two years in preparation.

The Music Educators Journal is the only contact many of our members have
with the Music Educatorxs National Conference. As such, we feel it should
be attractive in format, balanced and accurate in content, and provide a
forum for many different expressions of ideas and opinions. Your disserta-
tion topic is an interesting one to me and I will be looking forward to
reading your dissertation when it becomes available. All good wishes for
the successful completion of your doctoral study. ‘

Sincerely,

0. M. Hartsell, Chairman
v Editorial Board
Music Educators Journal

OFFICIAL MAGAZINE: MUSiC EDUCATORS JOURNAL
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Appendix B

ARTICIES IN THE MUSIC EDUCATORS JOURNAL, 1950-1970, WHICH
CONTAINED VAIUE STATEMENTS, WITH ANNOTATIONS INDICATING
-WHICH VALUES WERE CONTAINED IN EACH ARTICIE

all the
which we

Omr the foliowing pages 1is an alphabetlcal list of
articles in the Music Educators Journal, 1950«1970,

re considered to contalm value statements. At the

end of e

ach entry, an annotatlon is included in pérenthesis.

Fach annotation 1s composed of two parts: 1) a code letter

~ldentifying each value statement found in the article; and

2) the intensity rating-assigned to that value statement.

follows:

A.

The code letters and value categories are as

Music as a cultural force, part of the national
culture, _ ;
Music as a soclietal ritual.

Music as a part of historiec tradition.

Music as a means of achleving democratic ideals.
Music as asuniversal language., as a means of
communicatiom.

}ﬁﬁéic as an intellectual discipline.
‘Music as therapy, or as a means of emotional

ad Justment.,

Muslic as a psychological force in human development.,
Music as a soclallizing force; 1. e., as a means of
conditioning or training an individual for
participation in a soclal unit, :

Music as a means of achleving aesthetic experilence.
Music as a means of creativity.

Music as the symbolic objectiflcation of the
subjective, non-verbal domain of human existance.
Music for its own sake.,

Music as a means of self=expression,

- Music as a means of enjoyment,
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P. Muslic as a leisure time activity.
Qs Muslec as a voecatlonal goal. _
R. Muslic as a means of developing audiences.
S. Unclassifled values,
Each annotation should be read thus: . "B-3" means
that "Music as a societal ritual" was found and assigned

an intensity rating of 3. The annotation, "K=i" means

that "Muslc as a means of creativity" was found and

assigredan intensity rating of 13
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Appendix C
REPORT ON CRITERIA RELIABILITY STUDY

The criteria for intensity ratings, as presented in
Chapter 3 of thils report, were of crucial Ilmportance to this

study. Of equal importancé were the criteria for determin-

ing the preéence or absense of a value statement in an
article. A short study was cgndugted. therefore, which had
a'twoefbldrpurpose: 1) to determine the degree of rellae
bility of the eriteria for intensity ratings, as applled

to value statements extracted from articless and 2) to
kdetermine the reliabllity of fhe definitlons of value and
statement of value as eriteria for determining the presence

"or absence of a value statement in an article.

Sample of the Study

.For the burposes of this rellability study, it was
felt that a sample of 2.5 per cent of the artic;es iisted
in Appendix B==1l. e., articles which contained value statee
‘ments in muslc education--would be of sufficlent size.
The sanmple, therefore,'consisted of twelve articles. selected

at random from Appendix B, using a table of randomnumbers.1

'1Herbert.Ark1n~and Raymond R. Colton; Tables for
Statistics, 2d. ed. (New Yorks Barnes & Noble, 1967) p. 158.
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' The twelve articles selected were:

1. Ernst, Karl D. "Muslc in the Schools.” Vol., 48, No. 3
v (January, 1962) 46=50,

2. Truthall, Gilbert, "The Necessity of New Music."
Vol. 53, No. 3 (November, 1966) 63=65.

3. Mustard, Edwin G. "An Administfator‘LookS at Music in
the Junior High School." Vol, 43, No. 1 (Septembere
October, 1956) L4O-U42, :

l, Custer, Arthur. "The 'Coreness of.Music: Questions,
Observations, and an Impudent Proposal." Vol, 54,

e Q At 10L02Y An D 4 414

WO O APty L7007 JU=I ), Lwl,

5. Mack, Gerald R. "Voecal Training in the High School.”
. - Vol. 50, No. 4 (February-March, 1964) 95«96,

6. Educational Policles Commissiom, "The Role of the
Fine Arts im Education." Vol. 55, No. 2 (October,
1968) 27=31, 115«119,

7. Hanks,>W11mam "The Case of the Trembling Teacher."
o Vol. b1, No., 4 (February-March, 1958) 72«74,

8e Maiatesta, Anne. "Iet's Not Routinize Creative
Expgessionu" Vol. 42, No. 5 (April=May, 1965)
82“ 50 :

9. Maslow, Abraham H. "Musilc Education and Peak
' Experience." Vol., Sk, No. 6 (February, 1968)
73”759'163"171o ' v

10. Forecuccl, Samuel I. "Music and the Self-Contained
Classroom." Vol. 48, No. 4 (February-March, 1962)
U 132“1380

11, Barr, E. Iawrence. "Music Teaching in the Secondary
Schools," Vol. 41, No. 2 (November-December, 1954)
38=43, - '

12, Tawler, Vanett. "50 Years: TILook to the Future,"

Vol. 43, No. 5 (April-May, 1957) 33-38. :

Study Jury

A three-member Jury was selected, and asked to

participéte in the study. The three jurors were:
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1. Normamw Davis, B. A., M. A., Arizone State Unlve
ersity; D. A., Ph. D., Unlversity of Oregon. :
Assistant Professor of English, Yankton ' :
College, Yankton, South Dakota. ‘ poo-

2. Thomas Overholt, B. A., Heldelburg Colleges B. D.,

University of Chicago; M, A., Ph. D., Unive ¥

ersity of Chicago Divinity School. .

Professor of Religlion; Chailrman, Department of : 5T

- Philosophy and Religlon, Yankton Col7ege, il
Yankton, South Dakota.

3. George B. Whaley, B. A., Iowa State Teachers
College; M. M., Drake University; D. Ed.,
University of Wyoming, —

Assistant Professor of Musle, Yankton College,

Yankton, South Dakota.

The Jjurors were provided with the twelve articles
used in this reliability study. They were requested to
read them, and identify, extract, and rate the intensitles

of all value statements contalned in the articles.

Packet of Materials

Each juror was provided with a packet of materials,

which included the following:

1. The twelve articles listed onm the previous page
of this report.

2. Procedural instructions,
3. Criteria of Intensity Ratings.
L, T1ist of eighteen value categories.

5.  Work sheet on which to record value statements and S
intensity ratings. _ . : B

Coples of- these materials, excepting the twelve articles,

-are appended to this report.

Proeedures‘in'Treating Data

When the jury members had completed the reading and
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examination of the twelve artlicles, and had extracted and
rated the iIntensitles of all value statements, the work
sheets were collected. The data oh the work sheets cone
sisted of: 1) the value statements identified; and 2)
their corresponding intensity ratings. The data were
transferred to a master data sheet; this shéet is shown

on Table C,1.,

r3
oy
1
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=
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,:..:i[
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"tigétﬁf‘f6ﬁﬁﬁ‘f6ff?;?6ﬁf;%51ue
statements in the twelve articles. Of these\fortwaour;
the Jjurors found as follows: 'Whaleyn~thir£y—five (80 per
cenﬁ): Overholte-thirty-nine (89 per cent); Davigee
thirty-nine (89 per cent). In addition each Juror

found value statements not.found by the preseﬁt authors

Whaley found two additlional valuve statements; Overholt

- found one; Davis found four,

A sign test was performed on these data. Each

value found by both the present author and the jurors,

separately, represented a plus. Each value found by

the present author but not by the jurors, or found by
the jurors and not by the present author, represented
a minus. The numbers of‘plus‘and minus signs were
compared betwéén the present author and eaéh Juror
separately, uvsing a oneuvafiable Chi=square test ét'the

«05 level of significance. The chi-square values were

. as Tollows:

,,,,,,,,,,,
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Between Jones and Whaley 10.1
Between Jores and Overholt 2l 6
Between Jones and Davia 162

£11 three of the above Chl-square values were significant.
For each value statement found by both the jury and

- the present author=-s total of thirty-nlne--a mean of jury

2

Intensity ratlings was computed. These means® were then

compared tethe intensity ratings assigned by the present

author to the same value statements, using a Pearson

product-moment correlation'coefficient (r). The coefficient

(r) was computed to be .879.

O the basis of: 1) the high correlation between
| intensity ratings of the jury and of the present author;
and 2) the high degree of agreement on the identification
of value statements as indicated by the significant
Chi?square values, two concluslons seemed warranted:

1, Thé definitibns of value and statement of value
were, for the purposes of this study, deemed -
reliable criterla for determining the presence
or absence of a value statement within an
article,

2. The system of intensity ratings and the crilterila

for assigning them to value statements was, for
- the purposes of this study, deemed reliable,

2The purpose of this portion of the reliability
study was to test the reliability of the intensity ratings
criteria, and not the criteria for determining the presence
or absence of a value statement. The means of Jjury inten-
-84ty ratings were therefore computed only between jurors
who identifled a partlcular value statement. If one juror
did not identify that statement, the mean was computed
between the ratings of the Jjurors who did find it.



~Tabhle C,1

Intensity Ratings of Jurors and of the Author, and Jury - §

Intensity Means for Value
in Twelve Muslic Educators

201

Statements Found ' i

Journal Articles

Jury i
Article Value Intensity Ratings Intensity .
Number Code Jories Whaley Overholt Davis Means
1 E 3 [ 12 12 4 —
F 1 - 2 2 2
J 2 2 2 2 2
P 2 3 i 2 2
0 3 3 3 3 3 .
R - 1 - - 1 .
2 C 3 - 3 3 3
J 3 2 b 3 3
8 3 - - - -
-0 - - - 3 3
3 X 1 1 i 1 1
0 1 - 1 1 1
P b b 3 3 3033
Q 2 2 3 1 2
R - - - 1 1
c 2 2 3 i 2
S 4 - - - -
S 3 - < -~ -
S 2 - -9 on -
4 -H 3 3 2 1 2
Q 2 2 1 3 2 S
S 2 hd 3 2 : 2.5
. -3 3 3 3 3
‘ I - - - 1 1
~5 J 2 3 3 o 3033
- N 2 2 2 2 2 .
6 C 2 2 i 2 2
G 2 2 2 2 2
K 3
R S b b i
M
» b3 4 4 2
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Table C.1 (cont,)

. ' Jury ! -
Article “Value _ Intensity Ratings Intensity t
Number Code Jones Whaley Overholt Davis Means i
7 0 i z 3 3 3e33 i
8 K I T 1 I; A
H 2 2 2 2 2
N 3 3 b 3 3.33
9 H 3 & L LD 103
.10 C 2 2 1 2 1.67
D 2 2 -3 1 2
)3 2 2 2 2 2
Q 2 1 2 3 2
B - 1 - - 1
i1 A 4 i H b i
I 3 3 3 3 3
K 3 3 2 4 3
o] 3 4 L k L
H - = 1 - 1
12 E 3 3 % 2 B
S 3 3 3 3 3
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JURORS® PACKET OF MATERIALS
Criteria Reliability Study

2%~ This packet of materlals was given to each of the
three Jurors. The packet includes:

1. Instructions to Jurors.

2. Categorles of Value.
3. Criteria of Intensity Ratings
L, Work sheet
Thé packet glver to each Ofithe jurors also
included the twelve articles used in this reliablility
~studys; however, the articles are omitted frcm this sample

packet,
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INSTRUCTIONS TO JURORS

The purpose of thHls jury is to test the reliabllity 'é_____
of" a research instrument. This instrument 1ls designed to
measure the intensity with which the value statement 1is

advocated or stated,

Included in thls packet arve twelve artiecles;

which are the mateirial for this test. The articles are %,”m,w

taken from the Musle Educators Journél, and were selected

at randOM'ffom the total population of articles which are
considered to contain value statements;

Two defimitlions are essential to this test:
1) value; and 2) statement of ﬁalue. »

~¥alve. A value 1s any object, event, quality,
characteristic, or activlty, which is characterized by
the following properties: |

1. It is prized, desired, emjoyed, approved, preferred, ‘
important, and/or of interest-~-as indicated by the | —
author of the artlicle and interpreted by the. i
reader, .

2., It is actively soucht by those who conslder it a
valus--i. e,, the author verbally names, gssertsy
states, or advocates 1it,. :

3. It 1is deemed a2 value by a group, and imposed upon : I
the individual-~i, e., the author explicitly or |
implicitly accepts a value imposed upon him by
&a group, named or umamed; he internallzes the
value and interprets it inm the light of hils owrr

experlence and knowledge.

4, It is perceived by the author as a value for 1its
own sakew-intrinsically--or as a means to a greater
end--instrumentally or extrinsically.
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5, It can have its origin in psychological, éocial;
moral, or aesthetlc considerations, as percelved
by the author.,

6. It must be intellectualized=-i. e., the author must e
perceive the value intellectually; but the end(s) -
i1t serves may be perceived elther 1ntuit1ve1y or P
intellectually.

Statement of Value. Values in music educatlon are SR

made operational by beling stated in terms of aims, goals,

objectives, and/or purposes of muslc education. Therefore,

a statement of value in music education is amy statement
which names, asserts, states, or advocates any aim, goal,
objective, or purpose of musle educatlon. A value statee
ment should be considered to exist in an article only if
it is explicitly stated, asserted, advocated, and/or named,
An 1mpliéd*value should not be cbnsidered to exist in an
~ article. |
A You are requested to read'each article. For each
article, thenm, please take the following steps:

1. Read it one time, without interruption.

2. Extract each statement of value 1in music education. ‘ | '?—ﬁ———

3. Record the presence of each value statement in each

article on the enclosed Work Sheet.

a. Use the identifying code letter for each value,
as listed on the page entitled "Categories of
Value." ,

Y. If you extract a value statement which does not :

- seem to belong in any of the elghteen value : S

categories, record it ’as an "Unclassified
Value" (code 8).

k, Assign an intensity rating of 1, 2, 3, or 4 to
each value, according to the criteria listed on the
page entltled "Crlterla of Intenslty Ratings." -~

Notes A glven article may contain more than one value

statement.
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CATEGORIES OF VAIUE

The folldwing eighteen value categorles are the
focus of this study. Each value category 1is identified by
the capital letter on tﬁe left marging these are the code

letters. Use the code lefters in recordlng the wvalues on

A. Music as a cultural force, part of the national culture.

"B, Music as a socletal ritual,

‘Ce Muslec as a part of hilstoric tradition.

D. Music as a means of achieving democratic idealsQ'

E. Music as a universal language, as a means of communica-
tion.,. '

F. Music as an intellectual discipline.

G. Music as therapy, or as a means of emotional ad justment.
H., Music as péychological force in human development.

I. Music as a sociallzing force.

J. Music as a means of achleving aesthetlic experlence,

K. Music as a means of creativity,

L. Music as the symbolic objectification of the subjective,
non=verbal doamin of human existance,

M. Muslc for its own sake.

N. Musle as a means of self-expression.
0. Music as é‘ﬁeans of enjoyment.

P; Music as a leisure time activity.
Q.- Music as a vocational goal.

R. Musié a8 a means of developing audiences,

'S. Unclassified values.
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CRITERIA OF INTENSITY RATINGS

The intenslty ratings measure the intensity wilth
which a value statement 1s named, asserted, advocated,
and/or stated., The eriteria are as follows:

Rating 1: Mentioned positively by the author, but not
significant. Key identifiaation words are:s

buts—howea VeI a.x.unuu&n, —e e
two sentences used in its discusslorm,.

"oy howave Notwore tharl

Rating 2: Stated by the author as significant, but not
 wvital or central t0 music or to music education,
~Not more than one paragraph used in 1its disw
cussion, but more tham two senternces,

Rating 3: Strongly advocated by the author, but not a
main thrust of the article, Two means of
- ildentiflcation: '

a. Not less than one paragraph used in 1its
discusslon, but not more than two para-
graphs; end/or:

Bo Identified by the suthor as "An important
purpose (or aim, goal, or objective) of
music education 1is. . "

Rating 4: A main thrust of the article. Two means
of identiflcation:
8. More than two paragraphs used in its
discussiom; and/or:
Pe Identified by the author as "The chief
(or mairn, ms jor, primary, etc.) purpose
(or aim, goal, or objective) of music
,education is. . "

If a value statement seems to meet two sets of
criterla simultaneously, the value statement should be
asslgned the higher intensity rating. For examples a
two=sentence paragraph should be asslgned a rating of na,.n
A single parsgraph which is identified by the author as

stating "the chief purpose of music education. . " shoul&




208
be assigned a rating of "i4,» A single sentence which the
author identifies as_stating "an:important purpose of
music education. . ." should be assigned a rating of "3,®
This plan should be followed in'every case of_apparent

duplication,
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WORK SHEET

k)

Article Value  Intensity Article Value TIntemsit

O [ —
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