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A COMPARISON OF' TEACHER JOB SATISFACTION BETWEEN
PREDOMINANTLY BLACK AND WHITE SCHOOLS

Abstract of Dissertation

PURPOSE: The study was designed to lnvesthate the feelings of teachers
In selected K-6 elementary schools located in northern California, which
had a predominantly black enrollment and a predominantly white enrollment
as to those conditions of teaching which constitute job satisfaction or
dissatisfaction, Null hypotheses related to job satisfaction stated that
there would be no difference between job satisfaction scores of teachers
in predominantly black schools and teachers in predominantly white . schools.,
Null hypotheses related to job satisfaction stated further that there was
no relationship or differential interrelationship between job satisfaction
and sex, age, and highest degree completed.

teachers located in selected school dlstrlcts located WLthln northern
Cd’jfornia, The districts were semi-rural to suburban gecgraphically and
in size from a teaching staff of 6 to a teaching staff of 26. Ten black
school faculties and ten white school faculties comprised the study
population. Two hundred and twenty- four teachers responded to the Purdue
Teacher Opinionaire which represented a 95% return. Nonteaching personnel
were not included in the study.

PROCEDURE: Several tests were utilized to analyze the data obtained by the
¥urdis Teacher Opinionaire. The t-test for independent samples was used in
order to compare the difference between the job satisfaction scores of teachers
in predeminantly black schools and teachers in predominantly white schools.
Correlation coafficients were used to determine the relationship between job
satisfaction 2ge, and highest degree completed. The z-test for the
Aiffs :her's transformed scores based on the correlation

eranca betwzen P
coefiicients was used o correlate the differential intragroup relationships
between job szatisfection and sex, age, and highest degree completed.

CONCLUSIONS: Six of the ten factors of the Purdue Teacher Opinionaire were
analyzed in this study. The factors utilized in this study were 2, 3, 6, 7,
8, and 10. Factor 2, Satisfaction with Teaching, and Factor 3, Rapport Among
Teachers, were found to be insignificant. Factor 6, Curriculum Issues, Factor
7, Teacher Status, Factor 8, Community Support of Education, and Factor 10,

Community Pressutes, were found to be significant.

RECOMMENDATIONS: 1) School faculties should be diagnosed periodically
quLETﬁg’EEHEHnr job satisfaction. 2) More research should be conducted
rpqardtng teacher job satisfaction and decisional -participation. 3) More
research should be initiated regarding teacher- job satisfaction in -open and
closed school orqanlzataonal sy tems. 4) Research is needed to investigate
the following conditions causing teacher dlsuathfactlon and how they might
.be eliminated or improved: .
“a. Why teaching dees not glvv 1eachﬁr" %he soc:al status
in their community which. they desire.
‘b, Why & community does not make teachers feel: as though
they are a real part of the community.
c. Why teachlng does not give rearhers the prestlge whlch
they desire.
d. Why teachers feel that teachlng does not afford teachers
the security which they need in a profession.
e, Why teachers do not feel free to discuss controversial
ssues in their classes.
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Chapter 1

INTRODUCTION

'Bac-kground-of the study. The struggle toward desegregation of

schools in the South by removing legal barriers has been paralleled in
the North with the proklem of removing socioeconomic and cultural bar-
‘riers which have tended to create the situation of de facto segregation.
The struggle for racial equality will not be satisfied entirely by bussing
racial groups to various public schools or by heterogenous grouping prac-
tices, but rather the lifting of the socioeconomic and <duliural barriers
which have in effect created cle facto school fieegr'egation.1

Some Black leaders have contended that the situation requires the
redistribution of black 'pupils among schools with relatively non-white
pupils. This is admittedly a partial and less than complete answer to the
vast complexity of racial segregation whether de facto or de jure.

Christopher Jencks stated:

In the Sduth, where whites have generally resisted each
new step toward desegregation, black leaders tend io feel that
desegregation is worth almost any price, including bussing..

In the Morth, where the white elite has often favored some de-
gree of desegregation, blacks have been less certain that deseg-

1. . : A

Josepn S. Himes, Racial Conflict in American_Society (Columbus,
Ohio: Charles E. Merrill Pub., Co., 1973), pp. 123-146.

9 .

Nicolaus Mills, The Great School Bus Controversy (New York:
Teachers College Press, 1973), pp. 14-286. '

1




regation was worthwhile. They h'-ave‘susp'ected, probe_ibly
_right, that desegregation may in some cases cause blacks to

lose control of their schools. _ '

There have been occasions when educators have criticized school
departments for having honcertificated, or less than adequate teachers
in predominantly black schools., It is suggested by a number of educators
that many teachers do everything possible to avoid service in the depressed
urban areas which seem to be synonymdus with de facto segregated schools.
For example, Raymdnd W. Mack stated:

Studies of predominantly black inner city schools have

found that such schools have fewer library bo_oks,’ laboratories,

auditoriums, cafeterias, gymnasiums, and athletic fields. Teachers,

both black and white, assigned to black schools score lower on ver-

bal ability tests, have lower rHorale, and are more likely to seek .

transfers to different schools.

This point is further reiterated in a study conducted by Robert
Spillane in. 1967 which showed that the vast majority of teachers did not
set out to specifically teach in the urban setting. The data also revealed
that one out of ten persons teaching in predominantly black schools wanted
to continue in their assignment.

In the foregoing study, there also seemed to be a disturbing degree

of dissatisfaction with teaching in the urban setting, whether or not it be in a

predominantly black school. Teachers in predominantly black schools felt that

31bid. pp. 18-19.

y .
Wayne C. Gordon, Uses of the Sociology of Education (Chicago,
Illinois: University of Chicago Press, 1974), p. 258.
5 _
Robert Richard Spiliane, "Job Satisfaction Among Teachers in De
Facto Segregated Schools" (Ph.D. dissertation, University of Connecticut,
1967), p. 82.




 they had to provide mofe social and personal guidance for students.
There were indications théi-;=somg; of the soﬁrces of stress.and strain
in predominantly black séhools were due‘to parent‘a‘path'y more than
parent involvement. The study revealed that the greatest area of dis- -
satisfact.ion fof téachers in prédorﬁinantly black Vschools was, .th_ét of
intellectual stimulation.6 | |

The study further revealed a strong tendency among teachers in pre-
dominantly black schools to view their job in a less favorable light in many

7
respects than those teaching in an integrated or predominantly white school.

Statement of the Problem.

The purpose cf this study was to investigate the job satisfaction of
teachers in grades kindergarten through six in selected public elementary
schoels within the region of northern California having fifty percent or greater

white enrollment, or fifty percent or greater black enroliment.

Purpose of the Study.

Further testing of the Purdue Teacher Opinionaire is needed, both in the
sense of replication and of application to different populations. Thus the purpose
of this study was to compare the feelings of K‘—6 teachers régarding.job satis-
factioﬁ.

Procedure of the Study.

The investigator consulted the office of the County Superintendent of

6
Ibid., p. 84.

"Ibid., p. 89.




-Schools of each district which participated in the study. - The invastigator
was tﬁen advised as to the correct procedure in order to receive formal
. approval to condLljct the stLidy. The investigator was further a'dv‘ised 6f
numerous school districts within the county which would be suitable for the
study.

- Subsequently, thé researcher‘ contacted central office personnel of
~various districts wi.thin‘the area via telephone and pérsonal visits. * The
researcher was then referred to division administrators who were presehted
with a copy of the proposal and briefed of its contents. After several days,
the study was either accepted or rejected by. the districts consulted. Upon
acce‘ptance‘ pf the study bﬂy a district, the investigator was thén given per-
mission to consult the .administrators of any school which seemed suitable for
the study. The building adm.inistrators had been informed by central office
personnel that the study had been approved.

The investigator consulted the bu.ildin'g administrators of the selected
schools regarding the study and briefed them of its contents.}‘ Finatly, ten
black schools and ten white schools were selected for the study.

in an attempt to assure anonymity, each white school and each biack
school was -assignéd a number and the teachers were instructed to omit their
names. Upbn‘completion: of the instru_ment by each teacher at his/her conven-
ience, -each respondent turned in the .instr'umen't to the school secretary,
Subsequently, the data ob't.ained was tabulated on data processing equipment.

Instrument. Specifically, the Purdue Teacher Opinionaire is designed for

_group measurement and includes one hundred items grouped into ten




factors (Teacher rapport with principavl, .satisfaction bwith teaching, rapport
among teachers, t.eacher salary, teacher load, curriculum.iss'ues, teacher
status, community supporvt of educétion, school facilities, and services,
community pressures), yielding ten}féctor'scores as well as a total..
Tést-retest reliability coefficients _for the subscores arjé fair; with
the highest at .88 and the lowest at .62; and for the total score the re-
9

liability coefficient is-.87." -

Description of the PTO Factors.

Factor | - "Teacher Rapport with Principal" deals with the teacher's _
feelings about the principal--his professional competency, his interest in
teachers and their work, his ability to communicate and his skill in human
relations.

Factor 2 - “"Satisfaction with Teaching" pertains to teacher reiationships
with students and feelings of satisfaction with teaching. According to

this factor, the high morale teachers love to teach, feels competent in his
job, enjoys his studenis, and believes in the future of teaching as an occu-
pation.

Factor 3 - "Rapport Among Teachers" focuses on a teacher's relationships
with other teachers. The' items here solicit the teacher's opinion regard-
ing the cooperation, preparation, ethics, influence, interests, and compe-
tency of his peers, ‘ SRR
Factor 4 - "Teacher Salary" pertains primarily to the teacher's feelings
.about salaries and salary policies. Are salaries based on teacher compe-
tency? Do they compare favorably with salaries in other school systems?
Are salary policies administered fairly and justly, and do teachers parti-
cipate in the development of these policies?

Factor 5 - "Teacher Load" deals with such matters as recordkeeping,
clerical work, "red tape," community demands on teacher time, extra-
curricular load, and keeping up to date professionally.

'BBurc')s, O'scarj Krisen, "The Seventh Mental Measurements Yearbook,"
(1972), 1, p. 972.

Sibid., p. 972.



Factor 6 - "Curriculum Issues" solicits teacher reactions to the adeguacy
of the school program in meeting student needs, . in providing for individ-
ual differences, and in preparing students for effective citizenship.

Factor 7 - "Teacher Status". samples feelings about the prestige, security
and benefits afforded by teaching. Several of the items refer to the ex-
tent to which the teacher feels he is an accepted member of the commun-

ity.

Factor 8 - "Community Support of Education" deals with the extent to
“which the community understands and is willing to support a sound edu-
cational program.

Factor 9 - "Social Facilities and Services" has to do with the adeqdacy of
facilities, supplies and equipment, and the efficiency of the procedures
for obtaining materials and services. . . '

Factor 10 - "Community Pressures" gives special attention to community
expectations with respect to the teacher's personal standards, his parti-
cipation in outside-school activities, and his freedom to discuss controver-
sial issues in the classroom. 10

HYPOTHESIS OF THE STUDY

The study was based on the following hypothesis:

l—iypothesis i. There is no difference between job satisfaction scores of
teachers in predominantly black schools and teachers in predominantly
- -white schools for any of the PTO factors selected in this study.

Hypothesis 2. There is no relationship between job satisfaction and sex,

age, and highest degree completed.

Hypothesis 3. There is no differential interrelationship between job satis-

faction and sex, age, and highest degree completed.

. 1QRalph R.‘ Bentley, Averno M. Rempel, Maht.ial For The PQr’due |
Teacher Opinionaire (West Lafayette, Indiana, 1970).. p. 4.




Significance of the Study

Due to the lack bf research many of the problems inherent in de
facto segregation are poorly defined and >question.s relating to them un-
answered. It was the purpose of this siudy to at least arrive at some
tentative conclusions of job satisfaction among teachers in de facto segre-
gated schools.

Utiliiing the Purdue Teacher Opinionaire (PTO), answers were
sought to questions which pertainéd to the identification of specific factors
of teaching which 'contri>buted to teacher's satisfactio or dissatisfaction with
their work. These factors included satisfaction with teaching, rapport
among teachers, curriculum issues, teécher status, community support of
education, and community pressures.

In additioﬁ 1o . the aone, conclusions arrived at in this study could
prove useful in providing:

1. - The selection of administrators and teachers.
2. In.sight for the prospvective teacher regarding the selection
of teaching as a career.

3.  Useful information for principals in maintaining a workable.

staff.
4, Positive factors of job satisfaction related only to black schools

which would attract competent teachers.
5. Negative factors of job satisfaction related only to black schools
which would assist school districts in the improvement of such

conditions,




Definiticns

" For the purpose of this study the following definitions of terms were

utilized.
v 11
1. De Facto - Actual, regardless of law.
2.  De Jure - by legal right in accordance with Lav{l.12

3. De Facto Segregated School - A public school whose student popula- '
tion is greater than fifty percent of white or black students of the

" total school popula’cion.13

4. Predominantly Black School. A public school whose student black

population is greater than fifty percent of the total schooi population.

5. Predominantly White School. A public school whose student white
population is greater than fifty percent of the total school population.

6. Elementary School. A public school having a curriculum offering for

students in grades kindergarten through six.

7. Elementary Teacher. The person employed in an official capacity
for the purpose of guiding and directing the learning 'expe-riences

of pupils in grades kindergarten through six.

”William Allan Neilson, Thomas A. Knott, Paul W. Carhart, Webster's
New International. Dictionary (Mass.: G. and C. Merriam Co., 1856j.

12

ibid.

' 13Spillane, p. 4.




Limitatioﬁs
This study‘ has the following limitations:
1. Elementary teachers in grades kindergarten through six in ten selected
black schpéls and ten white schools located in northern California.
2. The factors 2, 3, 6, 7, 8, and 10 of the PTO,
3. | Nc_> attempt is made 1o determine the reasons for the perception of
those surveyed.

Organization of the Sfudx

This study is org‘anized into five chapters. Chapter 1 has pre-
sented the introducticn‘and the overall bac;kground for the study.
Chapter 2 reviews the Iite.raturé related to teacher status. Chapter 3
presents the procedure for the study, and Chapter 4 presents the analysis
of the data for the study, 'Chapter 5 presents the summary, conclusions,

and recommencations for further study.

SUMMARY

The purpose of this study was to investigate the job satisfaction of
teachers in grades kindergarten through'six. The Purdue Teacher Opinion-
aire was utilized in an attempt to answer questions which pertained to the
“identification of specific aspects of teaching in schools principally serVing
non-white students which contribute to teacher's satisfaction or dissatisfaction
with their work.

This study was conducted within several school districts within

northern California. Formal district approval was granted before the data

was presented to the respondents in each participating school.




Chapter 2

REVIEW OF LITERATURE AND RELATED RESEARCH

A multitudé of studies have been conducted regarding job satisfac-
vtion in almost every vocation. Mény of these studies have assisted .ma'nége—
ment toward the improvement of working conditions which would, in turn,
imprové production. However, job. satisfaction as it applies to the teach-

_ ing profession goes far beyond thé preceding. The literature pertinent to
this study was reviewed as it relates to (15 factors related to job satis-
faction . {2} Tactors related to job satisfaction in de facto -seg'regated schools

(3) staff morala, and (4) schosl organization,
FACTORS RELATED TO JOB SATISFACTION

There are many reasons why teachers become dissatisfied with théir '
job. Some teachers become dissatisfied due to the frustration of having to
“he an expert in many areas, the constant association with the child mind,
-confinement, and the. fack of opportunity ’for professional growth.i- |

Salary seems to be the most constant factor which causes many t;—:éch--
ers to become dissatisfied with the profession. A study was conducted r;f |

individuals who had received a bachelor of science degree in education from

1John D. Bledcoe, "LSD for the Elementary Teécher," Instructor,
EXXVIH (August, 1967), p. 21, '

10




Youngstown University for the school years 1960 through 1965. The
questionnaire was sént to 1702 graduates and 1252 responded. The study
revealed that approximately 78 percent of the male graduates had left teach-
ing because of better opportunities in other fields or inadequate salaries.2
A study éonducted by Louis Kaplan summarized reactions from 150
experienced elementary teachers concerning teacher dissatisfaction and causes
Qf same. He reported that 50 percent of teacher annoyances re‘léted to con-
cern 'ove‘r the behavior of. children; 25 percent were related to school
organization; 15 percent deait with extracurricular school obtigations and
~ pressures; and 10 perceﬁ’c were related to teachers' professional s’tatus.3
More recently, John J. Check utilized an e!eveh item questionnaire
-which related to classroom instruétion and the consequent attitudes and im-
pressions that pérsons. in the profession have toward teaching.% The major
dissatisfactions with the teaching profession expressed by the 119 .respon-
dents are report‘ed as follows: |

Too much outside work

1.
2. Salary inadequate
3. - Lack of cooperation from administration
4, Too many unreiated tasks
-5, Overcrowded conditions
6. Too much paper work
7. Lack of public respect for profession
8. inadequate supplies and aids
‘9. . Decreasing authorily given to teacher
“10.  Lack of professional unity

‘ 2J‘ohn D. Bledcoe, "LSD for the Elementary Teacher,” Instructor,
- LXXVIL (August, 1967), p. 21, ‘

3Louis Kaplan, "The Annoyances of Elementary School Teachers,"
- Journal of Educational Research, Vi. (May, 1952), pp. 469-666,




11.
12,
13,
14,
15.
16.
17.
18.
19.

20,

12

‘Lack of parental interest

Rudeness and inconsiderateness of parents
Lack of cooperation between school and home
Poor administration policies
Non-professionalism among teachers

- Too much pressure on teacher

Too many meetings, reports, etc.
Demand for specialization in too many areas

Lack of community interest 4

Too many "babysitting" tasks

A notable figure in the area of job satisfaction is Dr. Frederick

Herzberg.

‘He has reported that if employees are to be happy and pro—

ductive, their job must make provisions for two separate and distinct as-

pects; hygienic and motivational. The Hygienic factors he designates as

having to do with the environment of the work.5

Further, Herzberg found that people were motivated in their work

when they:

1.

w

_ Felt satisfaction from viewing the successful completion of a

job, providing sclutions to problems, and seung the results
of their work. - .
Perceived some act of recoqmtlon by superv:sorb, colleaguea,
peers, clients or the general public.

Enjoyed the nature of the work itself,

Were given the responSIblhty for their own work or the work

" of others,

Felt opportunities were available for an actual change of status
or position and for increased responsibilities.

Another invéstigator interested in exploring the factors which affect

job satisfaciion and dissatisfaction is Sergiovanni. This researcher utilized

4John F. Check, "Dissatisfaction in Teaching," The Educational
' l—orum XUXV (Jan., 1971), pp. 173- 175

5Anth0ny F. Gregorc, David F. Hendrix, "One Man's Opinion",
Schooi Management, XVII (March, 1973), p. 8.




1

the interview technique instrument designed by Herzberg. The results
of this study supported the universality ofrHerzberg"s findings, in that, the
elimination of t'hé dissatisfiers, which are the conditions of wofk factors,
does not result in teacher job satisfaction. Moreovér, the emergence of
work itself factors, which contribute to teacher sgtisfaction, is dependent on
the elimination of the factors which contribute to job disssatisfac‘tion.6

/—\ge is an important factor regarding job satisfaction according to an
analysis cohducted by the NEA Research Division. The article stated that
older teacvhers are more satisfied with their workload, supplies, and students
and t-end.to have a more favorable attitude toward their school board.7

Single women teachers were the least happy group in attitude toward
the workload, job and séhool while.ma_rried women were the most satisfied
with thair workload, iob and 's';chool. Howev‘er, men as a group were the
least satisfied in attitude toward their job and school.3

n relation ‘to .satisfaction as it applied to school fevel, junior-high

school teachers were the least satisfied for such factors aa attitude toward
the job, Athe school, and the pupils. _.It.was found .{hat high school teachers
were the i_éast satisfied with’faculty rela{ion-ships whereas elementary teachers

were the most satisfied with their relationships with other members of the

.
Ibid., p. 33.
7 : o
_ National Education Association, "Are Teachers Satisfied With Their -
Working Conditions?,” NEA Research Bulletin, HIL (March, 1969), pp. 6-7.

g _
- ipid,, p. 7.
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'faculty.g -

In another study by the NEA Reéeérch Division, it was noted that the
popular belief that salaries are the single most important factor in j05 sat.is—_
faction is inaccurate. Although salary is a consistent factor in relation to job
dissatisfaction, it was found that it was not the most pressing problem in
'élrr;ost every group kstudie:d.m |

Much dissatisfaction was reVealed in the prééeding .st_udies regarding
teaching materials and supplies. Also, long-e facilities, restrooms, and
- buildings in need of repair was the scurce of much irritation among to:—zache!r's'.ri

In the spring of v1967, J. Warren Adair attempted to identify the factors
in the job of a teacher which led‘ to either safisfaction or dissatisfaction.
Again this invesa‘:igator, like ‘Sergiovanni, utilized the Herzberg approach in
which each teacher was asked to think of a time when he felt excepticnally
gcéod or exceptionally bad about his job and to fell what brought on this
feeling. 2

Some of the more pertinent results of this study are as follows:

The job factors that serve to motivate the individual
are different factors entirely from those that promote dissat-

isfaction. Those aspects of the teaching situation which not
as satisfiers are intrinsic with the task of teaching. It is

Pibid., p. 7.

10National Education Association, "Are Teachers Happy?" NEA Research
Bulletin VL (May, 1968), pp. 40-1.

Mipid., p. 1.

uWarren Adair, "Keeping Teachers Happy," American School Board
Journal CLV (January, 1968), p. 28
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from the extrinsic ‘job factors that the teacher receives
the greatest amount of dissatisfaction,

The sense of achievement, successful job perform-
ance, finding solutions to problems, or seeing the results
. of one's own work is the job factor which results in the

greatest number of reported good feelings. The feeling

of recognition for having achieved in the performance of

the task is second.13

A study of one school system by Loveta Eastes revelaed how educators
viewed their jobs. The elementary teachers who took part in the study did
not feel less in status because they worked with younger pupils and less

. 14
complex subject matter.

In the same study male teachers indicated that salary and prestige
were closely linked in that when salaries improved, prestige would rise.
They were more negative about prestige than women teachers. and they felt
that teaching did not occupy the position in the community which it should

T o 15
occupy in comparison with other professions,

In an attempt to determine the extent to w_h'ich the school environments
satisfied their motivational needs, Ronald G. Davison queried several hundred
. secondary teachers beginning their second year of service. The investigator
esta'blishe_dth‘e extent to which sa-ti‘sf,action was attainable_ in the present work

situation by using vaiues of importance to the early career teacher. Davison

'was also able to identify school situations perceived as maximizing their

31hid., p. 28.

1y ' o : o
Loveta Green Eastes, "A Penny for Your Thoughts," The Texas
Outlook, LIl (January, 1963), p. 30. C :

- Bipid., p. us.
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opportunities for work satisfaction by furnishing teachers with descriptions

16
of possible work-place alternatives.

FACTORS RELATED TO JOB SATISFACTION IN

DE FACTOvSEGREGATED SCHOOLS

Robert Spillane iﬁvestigated the job satisfaction among teachers in de
facto segregated schools. His study revealed that there was a higher degree -
of dissatisfaction regarding the need to discipline students in predominéntly
white schools than those teachers assigned to predominantly non-white schools,
Teachers in predominantly non-white schools seemed to be commonly dissatis-
fied with the lack 6f intgl!ectual stimulation which their job éffered as well
as recognition received from the community.l7

Spillane's study also révealed the foliowing:

Eighty-eight percent of the teachers in predominantly Negro

schools felt that special training for teachers of deprived children was

" a necessary and essential ingredient for teachers coming into the urban
setting. Teachers in predominantly white schools’ felt that it was more
desirable or essential to be willing to accept and try out new ideas
than did teachers in predominantly Negro schools even though ‘the ma-
jority of teachers in Negro schools felt that it was a desirable character—
istic. - Nearly one out of every two teachers in predominantly white
schools would choose teaching with the same. type of student population
as they presently teach. Less than one out of four teachers in the
predominantly Negro schools would choose their present teaching situa-
tion.  Seventy-two percent of the teachers in predominantly white
schools indicated their general satisfaction with their present teaching

- situation. Only 35 percent of the teachers in predominantly Negro
schools indicated a general satisfacton with their present teaching

18Ronald G. Davison, "Work Satisfaction and Teacher Mobility," The

Clearing House, VL (January, 1971), p. 266,

I7Robert Spillane, "Job Satisfaction Among Teachers in De FactO‘Segre~
gated Schools" (Dissertation, University of Connecticut, 1967), p. 105,



situation. Thirty-eight percent indicated they would definitely not

choose teaching with the same type of student population as they

presently have. 18

During April and May of 1972, a research sample corﬁprised of nine.ty-
seven téachers was randomly drawn from the de facto segregated high schools
in a‘ large mid-western city. Specifically, the same population was comprised
of fif£y tgaclwers f:rom(black high schools and forty-seven teachers from wh.ite
'high. schools. The racial make-up of the sample was eight black teachers
and thirty-nine white teachers from the white schools and twenty~five black
teachers and twenty-five white teachers from the black high schools.19

Among some of the conciusions reported in the foregoing study were
that teachers in white high schools perceive better teacher-student relations
than their co‘l!eagUes in rblack high schools. Also, black teachers in black‘
high schcols do not differ significantly frcrﬁ-;'vhitc t;eachers in black high
schools in their perception of teacher-student relations.‘_i Further, teachers
in white hfgh schools rate significantly higher on the job satisfaction than
teachers iﬁ black high schools.

The study by Euenge E. Eubanks similarly concluded that black teach-
ers in black high schools do not aif'fer sig‘nificantly from white 'te_:ﬁchgr‘S in

© black high schools-on their ratings of job satisfaction. Also, teachers felt

Bihid., p. 106.

19 _
Eugene E. Eubanks, "A Study of Perceptions of Black and White
Teachers in De Facto Segregated High Schools, " Education, VC (Fall, 19711),
- p. 53. o : : ’

20
Ibid., p. 54




that working in a white school was significahtly more prestigious than
. . . 21
working in a black high school.

David Gottlieb conducted a study in an attempt to identify differences
and similarities in how black and white elementary school teachers viewed
their work and their students. The subjects of the study were eighty-nine
elementary school teachers from six public schools of a medium-sized in-

dustrial community in the midwest. Of the eighty-nine teachers, fifty-three

were white and thi'rty—six were black.22

Some of the results were as follows:

The results indicated that the black teachers were more likely
than the whites to come from urban areas; from low income families
and from homes where there was no father. The black teachers tended
"to be younger and to have less experience in teaching than did the
white group. '

The black teachers were more salisfied with their current teach-
- ing positions than were the white teachers. The black teachers tended
to see the children as "happy," "energetic," and "fun-loving," while
the white teachers were likely to see the same children as "talkative,”
"lazy," and "rebellious."

Among reasons for job dissatisfaction, black teachers listed large
classes, poor equipment, inadequate supplies and the lack of proper
curriculum, while white teachers emphasized the lack of ability of
students, their poor motivation, discipline problems and‘zparents who
were not concerned with the education of their children.

Yet in another study to assess the racial attitudes of inner-city teachers

was that of .David Wiles. In this study a random sample was taken from an

21 v
Ibid., p. 54.

22 |
_ Dav:d Gottlieb, "Teaching and Students: The Views.of Negro and
Whlte Teachers," Sociclogy of Education XXXVl (Summer, 1964), p. 347,

231hid., p. 29.




urban scheol system in the spring of 1970. The attitude questionnaire "
consisted of thirty mﬂtiple—choice, forcéd—answer items. A total of 272
téache'rs participated in the study, giving 82.4% r'etur'ns.24~
The results of Wile's study indicated that in response to the question
of racial integration and its effect on students, teachérs felt that integration
would lead to befter academic ‘achieveme‘nt, better self-concepts, and batter
relationships betWeen races. Although the preceding response.is positive
"'in nature, the indication of positive teacher feelings about racial intégration
became uncertain as other questions revealed different attitudes.25
Three-fourths of the inner-city teachers indicated not to bus students
as a means to ‘integrat.e. Also, 77.6% of the teachers indicated support for
the maintenance of the néighborhood schools regardless of any racial imbalance
| 26 |
produced.
A study by Cocpersmith attempted to appraise the relative effects of
Project C.0.P.E. (Camd.en Opportunify for Professional Experiencé). C.0.P.E.
is a Glassboro State College program designéd to offer junior year, elementary

_ 27 '
education students experience in teaching the deprived. Sixty subjects

were randomly selected from those Glassboro graduates, who, as students,

2t _
_ ‘David Wiles, "Racial Attitudes of Inner-City Teachers," Urban Edu-
cation, VI (October, 1971), p. 273. ‘

25
Ibid., p. 275.

26

Ibid., p. 275,
27 _ ' o
Bruce Coopersmith, "Attitudes and Employment Patterns of Teachers
Who Received Preservice Teaching Experience With Economically Disadvant-
aged Groups,™ The Journal of Experimental Education, VIIL (Winter, 1973),
p. 18, ' :




were assigned, during the 1966 academic year to regular practicum ex-

_ 28
periences.

The primary data gathering instrument was a questionnaire which was
designed to secure employment, educational, and attitudinal information. .A
total of 120 subjects were contacted in which ninety-one percent r'esponc!e,d.z9

Project C.0.P.E., which was désighed to increase the number of Glass—
borp graduates who obtained employment in urban centers and inspired these
gradu‘ates to maintain a continued interest in the deprived failed to reach its
objectives. H.owever, the program appeared to be fairly successful in re-
-lation to the objective of providing preservice expe:riences which would be
beneficial in relation to subsequent employment situations.

An investigation b\) Frank Besag studied sbme commonly held beliefs
and concerns of community members. The first section dealt with the supposed
inferiority of inner-city teachers and biases of the school. The second section
" investigated job satisfaction as_vit applied to teacher dissatisfaction and dis-
enchantment with education as well as the desire to take a more active role
in policy-making and administration.$1

The study revealed the following:

It was determined that inferiority is not one of the characteristics

281pid., p. 19.

29
Ibid., p. 19.

30pid., p. 18.

Fr;fmk Besag, "Professional Characteristics and Attitudes of Tea'chers,"
Urban Education, V (October, 1970), p. 268.
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of black area, Negro, or female teachers. However, there were some
indications of bias against Negroes and females. Females had lower
status positions regardless of area or race. Negroes, however, were
not the victims of unjform bias since they seemed to receive favored
treatment in black area schools though some bias seemed to be indica-
ted in not-black area schools. These same not-black area schools,
however, also seemed to be correcting the situation by hiring more
Negro teachers and were even willing to accept lower educational
requirements for Negro teachers than for Caucasian teachers. 32

STAFF MORALE

Redefer polled 5,000 teachers in an attempt to get their opinion of the
'factor‘s thét affect teacher morale. He found that the quality of education in
the ‘individual schools and vsuperiority ratings of teachers by administrators
had some affect on the morale of the faculty. It was also repérted-that some
of _il{e féctor'élthat .’did not affect méréle were thought to be: marital status,
sex, age, and level of education. Interestingly enough, it was discovered in‘
. this study that salary was not a factor in determining thé morale status of

P

Ateachers.

" -In an attempt to investigate chan{gihg teacher morale, Bently and Rempel
.conducted a study entitled, "Changing Tea.cher' Morale: An Experiment in
, Feedback of Identified Problems to Teachers and vF,?ri.ncipals'." The Purdue
Teacher Opinionare was u‘tiliz.ed- irj this study of 3,070 teachers with a
pke’ceSt—poéttest‘experimenta! and control group design., The study'revealed

marked differences in the mean morale scores between teachers holding the

21pid., p. 285.
33 , o |
Frederic L., Redefer, "Factors That Affect Teacher Morale,” Nations

Schools LXH! (February, 1959}, p. 52-62.
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Master's Degree énd thosé holding the bachelor's degree. A gradual upward
progression was observed in the level of morale w?th incréas.ing age for the’
‘majority of ieachers. Thus, the results obtained indicated that total years of
teaching expefience was significantly related to teacher mog‘ale.3u

In 197.1, G. M. Coverdale ;onducted a pilot study of a random sampllev
of practicing primary and seco’ndary school teachers throughout New South
Wales. '.The study was exploratory in nature on teacher morale designed. to -
highlight key issues which would warrent further investigation.?’5

750 questionnaires were distributed which were accompanied by a letter
which explained the purpose of the study. The‘format of the questionnéire con-
tained the following main sections:

1. The role and tHev self image of the teacher. - ‘

A list of problems raised by teachers to be graded on a four

point scale, ranging from the category of 'highly important' to
that of 'little or no importance.'

3. Social background of the teacher and his family.

4. Retrospective assessment of teacher training.

5. Recommendations by the teachers themselves for improving the
profession. ' '

6. Some personal details of the respondent.36

The respondents expressed a deep dissatisfaction with the inspectorial
system. They felt that the system of close supervision, which was often ad-

ministered in an unbending and frequently humiliating way, served only to

3“Ralph R. Bentley, Averno M. Rempel, "Changing Teacher Morale: An

Experiment in Feedback of ldentified Problems to Teachers and Principals," U.S.
Department of Health, Education and Welfare, (October, 1967), pp. 52—514.

3

5G.M. Coverdale, "Some Deterrhinants of Teacher Morale in Australia,
"Educational Research" XVI (November, 1973), p. 35. .

3

Sibid., p. 36.
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destroy the seif%mage.,There was much dissatisfaction expressed by the re-
qundentsregarding the system of arbitrary tra_n‘sfer's. A_;_tea'cher withih this
system would not op')er'ate' in a deprived area becvauseofv the challeﬁge_ it pre-
sentad. Rather, he would go there because he was s'enf there, irregardless
of his desire to teach e!sewﬁeré.”

Class size and inadequate amenities and equipment reflected much dis-
satisfa?ztion' amongsf many of the respondents. These factors in particular
reflected a relafively small expenditure on education by thé Austraiian govern-
ment.38

Rigidity of the curriculum and the intensification of demands on the
téacher were factors of which revealed a high degree of dissatisfaction among
the respondents. The teachers felt that they were rélegated lo a uiititarian
role without a voice in policymakihg and were bexp'ected to concern themseives
only with classroom mattérs. Fifty-four percent of the respondents felt that
the public did not recognize the résponsibilities of the teacher as a profession.39

A study conducted by Gordon E. Greenwood and Robert S. Soar

attempted to measure the relationships between teacher morale and verbal

teacher behavior. The instruments utilized in this study were the Purdue

3ibid., p. 37.

Bibid., p. 37.

39
ibid., p. 37.
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Teacher Opinionaire and the Reciprocal Category System. The results
o |
of the study were as follows:

Subjects were 39 female elementary (kindergarten through
second grade)} teachers in Follow Through classrooms in six states.
Product-moment correlations indicated that (a) teacher morale was
negatively related to percentage of teacher talk; (b) the percentage

- of teacher talk was negatively related to satisfaction with teaching,
teacher load, curriculum issues, and community Jupport of educa-~
tion; (c) the amount of pupil talk followed by more pupil talk was
positively related to satisfaction with teacher salary and teacher
load; and (d) the percentage of teacher acceptance behavnors was
positively related to satisfaction of teachers 4

Leadership and Teacher Morale. Gubser conducted an invéstigation

" based upon the possible relationships between theAlevel ‘of‘ authoritarianism
of teachers and the degree of authoritariahism of their administrators. Also,
considered in.this study was the potential relationships of authoritarianism
to measured ievels of teacher morale.'v The instruments by Gubser in this
study were the Céiifornia F—Scé;e and The Purdue Teacher Opinionaire.42
Accordihg.to Gubse%‘s study, autocratic administrators did not dir¥
ectly create an atmosphere of authoritarianism in the;ir schools. Hewever,

principals méy have an indirect effect regarding the level of authoritarianism

uOGordon E. Greenwood and Robert S. Soar, "Some Relationships
Between Teacher Morale and Teacher Behavior," Journal of Educational
Psychology, XIV (February, 1973), p. 105.

41

Ibid., p. 105.

M. M. Gubser, "Authoritarianism Among Teachers and School
Principals and lts Possible Relationship to Faculty Morale,”" The Journal
of Educational Research LXIII (September, 1969}, 36-38. ’
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of their faculties if they discourage younger teachers from remaining
on their staffs,

An article by Feldvebel pointed out that job satisfaction is a global
cohcept which involves attitudes which people hold toward their work or
toward factors associated with their work. The author further stated that
teacher satisfaction is subject to conditioning by _factoré inside and out-
S . ouy
side of the profession. -

The article stated the. following:

To understand these various motivational systems and the ef-
fect that they have upon teacher attitudes is a first step in devis-

‘ing policies and in developing an organizational climate which will

minimize negative effects and maximize positive tendencies.

Many human relations studies have geneiﬁally found a positive rela-
‘tionship between “democratic" leadership and subordinate evaluation of the

supervisor's leadership ability. - In a study, teachers were asked to rate

the "over-all ieadership ability" of their principal. The teachers were

given four response alternatives ranging from "outstanding" to "below

average". It was found that high leadership ability was closely related
Sibid., p. 38.
44

Alexander M. Feldvebel, "Teacher Satisfactio_n as a Function of
Conditioning Factors in the School and Profession," Clearing House,
VIIIL (Spring, 1968), pp. 44-48.

bid., p. 48.
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to the perception of the principal's positive compliance with the end norms
than to the autocracy or democracy of his behavior.46
The.study revealed the following:

The positive compliance of the principal was that the "end
norms" ("backing" the teacher and disciplinarianship) has a great-
er influence than does his "democratic" behavior on the teacher's

. high evaluation of the principals' leadership, her work satisfaction,
her high evaluation of school "clients," her perception of the ab-
sence of cliques, and her feelings of freedom to consult the prin-
cipal. ' _

It was found that the "end norms" of "backing" and disciplin-
arianship were more important to the teachers than the norm which
requires the principal to be "democratic."*7

The author explained the preceeding by stating the following:

The teacher is a semi-professional who is trained to use norm-
ative control over his students. However, her students were very
young and are not highly motivated and therefore, they may have to
be coerced into following theé organizational rules "for their own
~good." If the principal cannot be counted on for help with disci-
plinary problems, the teacher's classroom authority is weakened , '8
Belasco and Alutto examined the r'elationsh‘ip between the levels of

satisfaction experienced by teachers and their state of decisional partici-

pation. Satisfaction was defined as a willingness to remain within the

46Joy Gold Haralick, "Teacher Acceptahce of AdministrativeActio'n,"
Journal of Experimental Education, XXXVII (Winter, 1968), pp. 39-45.

u7
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current school organization despite inducement to leave whereas decisional
participation was defined as the discrepancy between current and prefer-
red levels of par"ticipatién.ug

Data for the study were collected through the use of questionnaire
survey techniques and the .subjects were teachers employed in two school
districts locatedvin western New York State. Research site #l wz;s a
small urban center with a population of 50,000 and site #2 was a medium
sized rural district.50

The data collected indicated that there are significant systematic
. relationships between individual member satisfaction levels and the state
of decisional -participation, It was reported that those teachers who 'are
decisionally deprived report significantly lower satisfaction Ievels.51

The data presented aiso indicated that satisfaction lévels are not
uniform throughout the school popu!ation.. The most satisfied teachers
‘were older members in the high satisfaction group and the youﬁger teéch—
ers iden;i%ied with the low satisfaction gmup.sz

In the case of job tension, those teachers reporting higher satisfacf
:tion levels reported lower job tension. WAlso, those same high satisfaction

fevels reported less militant attitudes by the teachers. Therefore, high

ugJames A. Belasco and Joseph A, Alutto,""Decisio'nal Participation
and Teacher Satisfaction," Educational Administrative Quarterly, VIII
(Winter, 1972), p. 44.

Opid., p. 47,

>Yibid., pp. 50-51. .

'szlbid., p. 51,
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| satisfactio.n levels in this study seemed to be agsociated with the desirable
organi.zat_ional_ outcomeé of reduced job tenéion and less militant attitudes.-53

By USing a variant of exchangé theory, a study by Peggy G.} Koop-
‘man-Boyden and Réymond S. Adéms tested the basic hypothesis that job
satisfaction was a function of administrator-personnel conflict; A newly
designed multi-dimensional job satisfaction scaie and a paper and pencil,
projective, iest of role conflict was utilized in the process. - Although the
study.did not support the hypothesis, it did provide a limited 'explanation"
of the incidence of individual job satisfaction.su | |

An investigation by Cecil Miskel and Ed Gerhardt held the position
that increased fo_rmaliz_ation could generate conflict and uncertainty in pro-
fessional~bureaucratic organizations such as the schoﬁl. AThe authors fur-
ther stated that éonﬂicts often develop between teachers as professionais
and adrr"linist'rators‘ as managérs over thé principles and the processés that
govern the allocation of resources in the school system.55

It was found that hierarchy of éuthority lof rules and 'regula-tfons was

a significant predictor and the relationships were consistent with conflict

increasing as the bureaucracy dimensions increased. In cases where age

>3ibid., pp. 52-53.
54 '

Peggy G. Koopman-Boyden and Raymond S. Adams, "Role Consen-
sus and Teacher Job Satisfaction," The Journal of Educational Administra-
tion, XIl (May, 1974), p. 99. ’
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was a significant predictor of conflict; younger teachers experienced a.
‘higher rate of conflict. It was reported that males experienced greater
conflict where teaching level was a significant level and fiﬁally, second-
ary teachers experienced greater conflict in the two subscales where teach-
ing level was a significant pr‘ec!ictbr".56
In an attem.pt to explore the relationship between teachers' organi-.
zation satisfaction and role dissensus, Calder conduc_téd a study'evnt‘itled,
"Role Conflict in an Educational Setting." Role dissensus was defined as
the situation which exists. when .two or more members of the role--sét of a
status incumbent have conflicting expectations for his status. The author
identified three types of satisfaction which were instrumental satisfaction
with the orgéniiation (a school system), as a whole; affective satisfact_ion
with the organization as avlwhole:z;' and af.‘gcti;/e satisfaction with the mem-
ber's own unit of the org'ani'zation {the school building). The dissensus
examined were of two types: interposition, 6r, teacher-principal dissensus;
and intraposition, or teacher—teacher dissensus. -

150 teachers and 12 principals of a school system located in a sub-

~urban city on the fringe of a large metropolitan area were the respondents

in this -study.58

6bid., p. 92.
57
Paula Holzman Calder, "Role Conflict and Its Correlates in an
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The author hypothesized that teachers who had the most disagree-
ment "with their principal and other teaéhers within their school would
show the smalleis't amounts. of each of the three types of satisfaétion meé—
sured. Secondly, it was hypothesized that school buildings which were
~ characterized by high intraposition and interposition role dissensus would
have less satisfied teacﬁers thaﬁ schools characterized by low dissensus.59

Some of the results of the study were as follows:

We found that the predicted relationship between building
affective satisfaction and intraposition dissensus was confirmed at
© the .05 level of significance. The relationship between system-
instrumental . satisfaction and intraposition dissensus was roughly
as .predicted, but did not reach a statistically significant level.
There was no relationship between system-affective satisfaction
and intraposition dissensus.

The predicted relationship between satisfaction and inter-
position dissensus was not observad for any of the three satis-
faction dimensions., Instead, it was observed that there was a
ccurvilinear relationship between each of the three types of satis-

~faction and interposition dissensus. That is to say, the teachers
who showed a moderate amount of disagreement with their prin-
cipal were most likely to be satisfied with the system and with
their own school building.

Open and Closed Climate. An investigation conducted 5y Koplyay
sought to determine the ﬁature, if any, between stéff morale and organi-
zational climate within an educational setting. Tﬁel inétruments used for
. this study were The Morale Inventory and "THe Organizational Climate De-

écriptirm QLlestionnaire',i whereas the subjects for the study consisted of

ibid.,
60} 1id.

61yphid,
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299 elementary school teachers. The following conclusions were obtained

-in this study:

1.

Morale, as measured by the five subtests or areas, of The

‘Morale Inventory, was more a function .of the particular

organizational climate than of the type of salary schedule
employed by the school.

The open nature of the school climate appears to be assoc-
iated more with higher morale. -
The closed nature of the school climate appears to be assoc-

jated more with low morale,

Schools -enjoying an "autonomous" climate characterized by
freedom and high cooperation between principal and teachers

" seem to be unaffected with respect to morale by the particular

salary policies of the schools. When teachers are assured of
cooperation, assistance, guidance, and social need satisfac-
tion, it appears to make no difference whether the salary plan
is merit or non-merit. '

The Morale Inventory appears to be a reliable and valid in-
strument capable of measuring differences between school
populations relative to the rationale for morale which served
as the basis for the identification of the five attitudinal areas
in the inventory,52.

A Si‘udy which examined the ways in which teacher work values

affect job saﬁsfac_:tion within relati\_/ely closed and open school orgahiza—

tions was conducted by Robert J. Coughlan.

63

A brief account of the results follows:

The conceptual scheme of the study was derived from

“Homan's interactionist framework. According to this schema,
the social system of any work group in formal organization is

62Janos B. Koplyay, "Relationships Between Teachers' Morale,
Organizational Climate, and Schoo! Salary Policies in Selected Schools"
(Dissertation, Northwestern University, 1966), U.S. Department of Health
vEducatlon and Welfare, Office of Education, p. 6. '
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made up of interdependent "external" and "internal" system activi- ,
ties, interaction, and sentiments. Using this framework, Barnes sug-
gested ‘the terms "closed" and "open" to describe the external sys-
tem of a work group: closedness and openness in external systems .
reflect themselves differently in the group's internal system with ‘
respect to member job autonomy (activities), interaction opportuni-

" ties (interactions), and upward influence (sentiments). In the rela-
tively closed system, external system values and goals tend to siress
productivity and traditional concepts of bureaucratic rationality.
These serve to discourage subordinate autonomy, interactions, and
upward influence. In the more open system, external system val-
ues and goals tend to emphasize the professional expertise, quality,
and developmental work. These serve to encourage subordinate
autonomy, interactions, and upward influence.

In the process of identifying a sémple of f'elativ;aly clos;ed -and open
schools, eleven middle—c‘lass suburban high schbqis, matched on cher’tain
" technical, economic, and social factors, were selected in order to obtain.
groups of similar type teachers operating within comparable subcultural
environments.  An objectivé prm:édure called the Index of Relatively Closed
;;md Open Schools was developed for defining and investigatiné external
“system structUr-él an'rang,;ements.65

, ln conclusion, it. was. spéculated that the extent of job independence
“and autonomy afforded teachers in the relatively closed system may be an
important iésue‘t‘o be resol\}éd by group members'operating within thét
type of work envirdnr’nent. lt.was a‘.lso reported that‘ the teachers 'in the

relatively open school. organizational system were significantly more satis-

fied with their System Administration, Instructional Program, and Financial

S%ipid., p. u1.

65 '
Ibid., p. 41.



lncent_ives. ‘Also, it was found that the teachers in the relatively open |
_schcol organiza.tionai system were significantiy.divided among’ themselves
according to work. values with respect to Colleague Relations.66

A study by Richard Tirpsk 'attempted‘. to determine whether closed
or open cliinaté was related in any wsy to the peiﬂ.sona!' characteristics of
principals. The following are thc duestions which the aixtiio,r -éttempted

67
to answer,

1. Is there a relationship between organizational climate and the.. . .
age of the principals? .

2.  Is there a relationship between organizational cllmate of
schools and the principals' years of formal education?

3. ' Is there a difference between the principals' and the teachers

- perception of organizational climate?

4, s there a difference between the .ntel!igence of the prmc.pul

B and organizational climate of the schools?. :

5. Is there a relationship between particular persondiity traits
of the principals and the organizational climate of schools?

Tirpak found that there was a statistically significant difference in .
each of the preceeding questions. Also, principals of open climate schools
tended to be warmhearted, sociable, good-natured, and attentive to people.
They tended tci have av high degree 6f emotional matLirity, frustration tol-

‘e .. 69
erance, and reelistic approach to life.

66
Ibid., p. 56.
67
Charles L. Wood, "The Practitioner's Guide to Research " NAASP
Bulletin LVIl (October, 1973), p. 114.
®81bid.. p. 1184
69

Ibid., p. 116.
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Principals of closed climate schools tended to be fussy, insecure,
easily upset, timid, and worrisome. They appeared to be tense and us-
ually iﬁ a contin'uous turmoil,

The research findings by ihe author indicated that schools with an
open climate had teachers with high satisfaction and that schools with‘ a

closed climate had teac-hers with low satisfaction.”

SCHOOL ORGANIZATION

Differentiated Staffing. A model for differentiated staffing was developed
by Anthony F. Gregorc in an attempt to meet teachers' job satisfier needs for
achievement, recognition, work itself, responsibility, and advancement. This
plan was founded upon éhe belief that the individual is an agent and should
hot be subject to a ‘monolithi.':. determinism which restricts his‘talent. The
plan. fu%ther takes into account the realization that teachers aren't omniscient
or omhipotent, teachers have varied needs, interests, and éommitments,
teach_ers can afford better service to students through s'pecialization, teachers
who are continually learning serve as good examples to children who are
learning, and teachers are individuals manifesting'thg idiosyncrasies we
attempt.to quter in siudents but fail to acknoWledge in adults.72

Differentiated staffing can provide a means to counteract some of the

70
Ibid., p. 117.

71 . .
A lbid.,'p. 117.
72
Anthony F. Gregorc, "Satisfaction From Teachlng,“ Educatlonal Forum,
AXXV (March, 1971), p. 310.
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‘pressing problems in which teachers are confronted with in urban centers.

Such a concentration of population pose formidable problems for teachers

such as wide ranges of abilities and interests, varied cultural backgrounds,
. . - » . 3 73

and increasing amounts of instructional materials.

In order to advance under the differentiated staffing- approach, the
teacher must demonstrate specific competence, evidence of increased training,
desire, and an acceptance of increased responsibility and faculty committee

. c . .74
on an objective and subjective basis.

The model for differentiated staffing as expressed by the author briefly
suggests the fo!!owing:

1. Intern-College student interested in teachmg with basic educa-
tion courses complieted, :

Associate Teacher - Beginning, second or thll"d year teachef .

Staff Teacher - Second, third year or experienced.teacher. .
Master Teacher - E>'per|enced teacher and master practltloner

nEWwWN

and with scholarly depth in subject area. /

School Structure, Leadership Quality and Teacher Satisfaction

A study by Crassie examined the relationships between teachers' per-
ceptions of the structural characteristics of their schools, the leadership

quality of their principals, and the extent of the satisfaction they expressed

Bibid., p. 310.
y
Ibid., p. 310.

75 |
Ibid., pp. 310-312.

Executive Teacher - Experienced teacher and n‘aster pract-tloner 5
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with their work and their col!eagues.76

The data were collected from 441 teachers of 14 metropolitan high
schools in the cityiof Brisbane, Queensland. The respondents 'were sebarated
into two gr‘oupé through the utilization of the factor-scores on the dimension,
. Belief in the Importance of Theory. Those with factor-scores of 0.5 and
above were named the High Level '(HL) group and those with -.05 and belov&
. were named the Low lLevel (LL) group.77

It was found that the nature of the structure and leadership qualify
perceived was a cause of satisfaction, This was found to be a-more important
cause for the HL group.than it was forlthe LL group. Member§ of the HL |
group were more likely to be able to expresé satisfaction with Work in a
setting. characterized by considerate and thkustful leadership and the oppor-
tunity té participate in decisions about po‘licy and programs. .Members of the
l,-'il..‘g'roup' were likely to be able td express satisfaction with work in a setting
with the absence of a rigid hierarchy of authority and d'etailed' organizational
constraint., The HL group seeked freedom to get ahead with their teaching
with a principal who trusted them. Also, this gro'up. preferr.'éd to be under
a principal who regarded his teachers as people and not as units in a
machine, and who set an example by_Worki‘ng hard hi'mself.'78

For the LL group, teaching seemed to be a chore which they carried

76 : : _ _
McCrae C. Grassie and Brian W. Carss, "School Structure, lLeadership

Quality and Teacher Satisfaction," Educational Administrative Quarterly, IX
(Winter, 1972), p. 15. ' ' '

77

Ibid., p. 19.

Bid., p. 2.
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out in a routine manner without deriving much satisfaction from it.
- Structure and leadership quality were not important causes of satisfaction
and what association there was seemed to be between the leadership quality

; . . . _ 79
measured and satisfaction with colleagues rather than work.

Tall, Medium, and Flat Public _School Organizations. Possible effects
on job satisfaction:of teachers were tested on tall, medium, and flat publi(;
~school organizations. Six schbol systems with approximately 5000 students
enrolled were randomly selected from among 10 systems within a 60 mile
radius of Houston, Texas. The cuhtural background and the éocio~economic
data of the districts were not considered. The boundaries of the school
districts varied from approximately 90 square miles to 300 square miles in
area. Also; the salaries-and fringe benefits of the tea'chers, as well as
oiher economic factors, were sirniiar.80
The cenclusion of the study was as follows:

It was concluded that formal organizational factors did
influence teachers' job perceptions. Although there were no
consistent trends in all need areas, differences did occur be-
tween means in 6 of the 13 needs. Wherever significant '
differences occurred, teachers reported less satisfaction as
‘the height or tallness of the organizational structure increased.
Perceptions related to teacher autonomy and professional
authority were more sensitive than other areas to organizational
structure variables. Satisfaction scores of teachers were
significantly lower as the steepness of the organizational
structure increased. In four of the six need areas, signifi-
cant differences were found in autonomy needs, that is,

79 '
Ibid., p. 24.

_ Harrell H. Carpenter, "Formal Organizational. Structural Factors and
Perceived Job Satisfaction of Classroom Teachers," Administrative Science
Q_L_xarter_ll, XV! (December, 1971), p. 460,
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prestige, professional authority, setting .school goals, and
instructional methods. 81

In all but two cases, job security heeds and sélf—actualization related
needs were least affected by variation in organizational structure as indicated
by‘ the statistically insignificant differences in teacher preparations. Lower
satisfaction was indicated by teachers in the tall organizations in almost
all self-actualization related areas. The findings related to job security and
“opportunity to help other teachers appeared inconsistent. Perceived oppor-
ftnnity to help fellow teéchers was significantly influenced, while job

T 82
security was not affected by the factors of organizational structure.

CONCLUSION

Although all of thev preceeding studies are related to job satisfaction
of ieac_hei’s, there are an abundance of studies of many other professions re-
fated to job'sa‘tisfac'cion. Howard E-. Figler stated in hisvarticle, "Basic Job
- Satisfaction and the Need for Life Counseling," that non-productive jobs,
discontent, and turnover are common factors which cause many worketrs to
look for fulfillment and a meaningful commitment. However, in order for
wbrkers to have a complete perspective, higher education will have to imple-

ment a more ambitious counseling program such as one which is grounded

81 '
Ibid., pp. 463-464.

82 . .
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in,rea!ity.83
The author stated the following:

One could debate whether a given job is "productive"

or "non-productive,” but it cannot be denied that a placement
counselor's role today may involve preparing some graduates
for the regrettable reality that they may never really like their
jobs, and may have to regard their work as a nuisance, as in-
. convenience, something to be worked around-while pursuing
the more lasting satisfaction of life. This may not be true for
the more able graduates who can assume real positions of re-
sponsibility, but it will be true of many others.g_q

An article by Gartner and Riessman entitled, "ls There A‘ New Work
Ethic?," stated that new attitudes tot\,'vard work have been derived from the
tremendous expansion of the servAice sector, with its peopleserving, .relational,
ethos, and from the entry of wémen-, minority groups, and youths into the
work place. The authors further argued that work dis‘sa_tisfaction'was initially
exprvessed by stz;adents who d?dn;t like school', professionals who were dis-
content with' stifling bureaucratic WOl"k.,. minorities who were dissatisfied
with meanihgless dead~end jobs, and 'wom‘en who ‘didn't like housewor'k.85

The article statéd the following:

In summary, professionals, white and bluecollar workers,
women, managers and executives, youth, blacks and Third World
" minorities have all expressed dissatisfaction with their work,

That their complaints and demands have taken wvarying forms
and reiate to numerous aspects of the work process demonstrates

8'3Howard E. Figler, "Basic Job Satisfaction and the Need for Life Coun-
seling," Journal of College Placement, XXXIl (February-March, 1972), p. 33.

% pid., p. 3u.

5 . C
- 8 Alan Gartner and Frank Riessman, "Is There A New Work Ethic?",
American Journal of Orthopsychiatry, VIL (July, 1974), p. 56_3.
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that for different people the good work life means something
different. Expressed work objectives include: equal pay for
equal work and equal opportunities for advancement; jobs
‘that are worthy of respect and lead to careers; better-paying
jobs that provide more interesting work, greater autonomy,
~and more schooling; jobs that are minimally involving in terms
of work and hours, which allow for more leisure time;. and
many other combinations. Corresponding to these different
objectives, various proposals have been made: higher wages,
shorter or rearranged hours, more amenities, rigorous en-
forcement of equal employment opportunities, a national full
employment program, reorganization of work, reallocation
of work place control, job enrichment, and worker control
and ownership. '

SUMMARY

FACTORS RELATED TO JOB SATISFACTION

In reviewing the literature, it was‘found that salary was a prime source
of dissatisfaction among teachers. However, some studies revealed that
salary was dominated by other factors which contributed to- job dissatisfaction:
.vthe lack of oppor‘"tu_nity for profe;sional growth, lack of professional unity,
student discipline, and the lack-of community support were some of the
factors which superceded salary as prime sources of job dissatisfaction,

Some studies. revealed that older teachers seemed to be more satisfied
than younger teachers with factors such as workload, 'supplies; and _students;
However, othér studies reporied that teachers in gen;'—::ral were diséatisfied

with the preceeding factors.

86 -
Ibid., p. 564.
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FACTORS RELATED TO JOB SATISFACTION

IN DE FACTO SEGREGATED SCHOOLS

it was reported that teachers in predominantly non-white schools
were commonly vdissatisfie-d. with the lack of_intellectuél stimulation’ which
~ their job offered. Av-l.so, teachers vyho were empldyed in the preceeding
_environment were dissatisfied with the lack of recognition which they re-
" ceived from the community. |

Other studies reported that teachers in white high schools perceive
bette} teacher-student relations than their colleagues in Black high schools.
Further, teachers in white high schools rate significantly higher an the .job
satisfaction than teachers-in black high schools.

| Some svtudieAs. indicated that some black teachers in elementary schools

were dissa_tis‘i’iedeith large clvasses, poor equipment, inadequate stxpplies
and ;the. lack of a proper curriculum. White teachers in the same environ-
ment were dissatisfied with the lack of ability of students, their poor
motiyation, discip!ine problems and .pa-rents whe were not cﬁncérned with

the education of their children.
STAFF MORALE

Some studies .revealed that salary was not a factor in determining the
morale status 6f teachers. Further, iti was éoncluded that total years of
teaching experience wavs significantly related to teacher morale.

'cher faaétors whi?:h 4determined the mdrale-staftés of teachers were

class size, rigidity of curriculum, teacher load, curriculum issues, and
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community support of education,

Leadership and Teacher Morale. It was concluded that teachers who
are decisionally deprived report significantly lower morale. Also, increased
formalization seems to generate conflict and uncertainty in professional-
bureaucra{ic qrganizations such as the school. Lastly, conflicts often de-
veloﬁ between teéch'ers and administrators over thé principles and the
. process that govern the allocation of resources in the school sy//stemv.

Open and Closed- Climate. It was concluded that the open nature of

the_school appears to be associated. more with higher morale, whereas, the
closed nature of the school climate éppears to be associated more with low 4
morale. It was also revealed that téachers in the relatively open school
organizational system were significantly more satisfied ;Nith‘ their System

Adhministration, Instructional Program, and Fhinanciai Incentives,
-SCHOOL. ORGANIZATION

Organizational climate was reported as being significantly related to
job satisfaction. Also, t-hé nature of the structure and leadership q;Jality
berceived w’as> found to be a cause of satisfaction. Lastly, some §tud.ies con-
cluded that lower saiisfactioh‘wés indicated by teagﬁers in tall organizations
in the self-actualization related areas.

'Job. satisfaction is an immense subject and éncompasses' many facets
of the. individual. Unfortunately, the instruments which rﬁeasure job satfs}
facﬁon can only measure several factors and, at the s,ame‘ time, such inStrﬁ-

ments can only assess the satisfaction and dissatisfaction of the population
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.being a‘ssessed at that particular time and place. Therefore, the results
of a study should not be considered permanent by any means,

As time passes on, an individual encounters many exberiences. Some
of these experiences are pleasant while others are_n't. The pleasént ex-
pgriences oftentimes enhance >the ego while the unpleasant experiences, de-
pending upon the individual, sometimes br“e'ed' negative attitudes. Perhaps
if the individual has a suitable philosophy, then most experiences, whether
p!easant or unpleasant could have some positive results. If the preceedinc_j
has meri{ then satisfaction in teaching could relate to one's philosophy.

. In conclusion, Mary Harbage stated the following:

If philosgphy is for anything . . . . . it must shed some light
upon the path.®7

The methods and procedures used in this research.are reported in
the next chapter. The analysis of the data are reported in Chapter IV and

the recommendations and conclusions are reported in Chapter V.
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Chapter 3

METHODOLOGY AND PROCEDURES

The purpose of tﬁis study as stated in Chapter | was to investigate
~the. feelings of teacherslin selected K-6 elementary schools located in north-
ern California, which had a predominantly black enroliment and a predom-
inantly white enrollment as to those features of teaching which constitute job
satisfaction or diésatisfaction.

In an attempt fo facilita‘téﬁ the collection of data, the Purdue Teacher
Opinicnaire (ﬁTO}was utilized. The instrument was used as a guestionaire
for all r.eacﬁa-rs .involved in tﬁe study. The data used in the study were

obtained from central office records, interviews, and the opinicnaire,

The Instrument. The PTO is designed to provide a measure of teach-
er morale. The instrument yields a total score indicating the general level
.of morale and it also provides sub-scores which .br_eak- down morale into -
some of its dimensions., As s-tatedi in Chapter 1, the ten categories inéluded
in the PTO are:

Teacher Rapport with Principal
Satisfaction With Teaching
Rapport Among Teachers
Teacher Salary

Teacher Load -

Curriculum lssues

Teacher Status

Community Support of Education

AN WIS W N -

4y
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9. School Facilities and Services
10. Community Pressures!

The PTO can be. useful to researchers who desire an objective and
practical index of teacher morale in selected schools or school systems.
Schools, grade levels, subject areas, and tenure status are some of the com--
parisons which can be made among teachelr's.2
Development of the Instrument. The first form of the PTO was develop-
‘ed in 1961 and consisted of 145 items which were selected and logically group-
ed in order to sample eight categories which pertained to the teacher and
his 'school environment. The eight categories included the following:
Teaching as an Occupation
Relationships With Students

- Relationships With Other Teachers
Administrative Policies and Procedures
Relationships With Community
Curricuium Factors

Working Conditions
Economic Factors3

N W N -

An experimental form Wasv administered to a large representative sample
of high schooi tea.chers in the development of the instrument. lnternal con-
sistency item analysis techniques were utilized for the final choice (;f items
for the PTO. For 'the eight categories, thé Kuder-Richardson internal con-

sistency reliability coefficients ranged from .79 to .98. The overall reliabil-

Ralph R. Bentiey and Averno M. Rempel, Manual for the Purdue

Teacher Opinionaire, (West Lafayette, Indiana: Purdue University, 1970}, p.1.

2bid., p. 1.

Ibid., p. 2.
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ity coefficient was .96.‘l

In order to validate the 145 item instrument, peer judgements were
made by fellow téachers. ‘At the time th¢ teachers responded to the instru-
ment, the peer judgements were obtained through.the use of a rating form.5

"High," "Middle," and "low" teacher morale groups were identified
on the basis of peer judgements. Mean Opinionaire scores were calculated
~ for, each Aof these gro’ups in order to determine the instrument's validity
against the peer judgement criterion. Differences among the thiree groups
were in the expected direction and significant beyond the .05 level of signifi-
cance.

The Opinionaire was factorially analyzed by placing what was believed
to measure morale into a correlational matrix and then using appropriate
factorial metheds to identify Qarious fac:\:or;s, or dimensicns. Principle com-
ponents analysis of;' the image-covariance matrix followed by an oblique
(Carré[l biéuartimin) rotation of the extracted factors was the procedure
which was vutilized..]

An a.na!ysis was made using a representative sample of 570 teachers.
Factor analysis brocedures were applied to "high,'f "middle,"- and "low"

teacher morale groups in order to make certain that the items were working

Ypid., p. 2.
dIbid., p. 2.
Sibid., p. 3.

"ibid., p. 3.



effectively at various morale levels. Ten factors rather than eight were
identified because of the additional analysis. The same analyses were

used in order to complete and refine the present 100-item i"nstrument.8

The Population. The population for this study consisted of K-6
public school teachers located in selected school dis.tricts within northern
Califbrnia. The districts were semirural to suburban geographically and in
size from a teaching staff of 6 to a teaching staff of 26_‘

The Sample.  Ten black school faculties and ten white school faculties
comprised the study population. Two hundred and twenty-four teachers
responded tb the questionnaire which was the result of a 95% return. 126
teachers who were identified wifh the "white schools" responded to the
- questionnaire, wnich was the result of a 85% return. §8 ieachers whn were
identified with the "black schools" responded to the questionnaire, which
was the result of an 86% return. Administrators, guidance cc_unselors,
department éh’airmen not involved in actual teaching, librarians, supervisors,
and other norxieaching per’son.nel were not included in the sample.

Procedure. The investigatbr consulted the office of the Counfy
: Superintendeh’t of Schools ofi'each distric;t which participated in the study.
fhe' investigator was then advised as to the corr'e;:tv procedure ln or'der”to
receive formal approval to conduct the study. The investigator wés further
advised of numerous school districts within the county which would be

suitable for the study.

81bid., pp. 3-4.




Subsequently, th¢ researcher contacted central office personnel of
various districts via tele‘phone and personal visits. The researcher was
then referred to division administrators who were presented with a copy
of the proposal and briefed of its contents. Upon acceptance of the study
by a district, the fnvestigator was then given formal approval to consult
the administrators of any sch.ool. which seemed suitable for the study. The
- building administratorsvhad been informed by central"office personnel that
the study had been approved.

. The investigator coﬁsulte-d the building administrators of t,he selected
schools regarding the study and briefed them of its contents. Finally, ten
black schools and ten white schools were selected for' the study.

In an attempt to assure anonymity, each white school and each black
schonol was assigned a number; and the teachers were instructed to omit their
names. . Upon completion of the i'nstrument by each teacher at his/her coh— '
‘venience, each respondent turned in the instrument to the school secretiary.

‘Subsequently, the data obtained was tabulated on data pkocessing equipment.

' Analyéis of the Data. Several tests were utilized to analyze the data
in this study.. The t-test .for inclependgnt sample; was used in order to
: compareithe _difference', -if any, bétween the jbb satisfaction scores of teachers
in predomi‘na'nt!y ‘b!ack schools and teachers in predominantly white échools.
Correlation coefficients Wer-e used to cdetermine the relationship between job
satisfaéti0x1 and sex, age, and highest degree completed. The z test for the
'difference between Fisher's transformed scores based én thé correlation”

coeff'ic:iems,‘ was used to correlate the differential inter‘relationship between



job satisfaction and sex, age, and highest degree completed. Finally, a
profile chart for each school was included which represented the following
six factors of the PTO,

Factor 2-"Satisfaction With Teaching"

Factor 3-"Rapport Among Teachers"

Factor 6-"Curriculum Issues"

Factor 7-"Teacher Status"

Factor 8-"Community Support of Education"

- Factor 10-"Community Pressures"

The profile charts of the preceding factors were used to compére the

"black schools" as a group with the "white schools" as a group.

SUMMARY

Chapter 3 has presented the methods and procedures for the ;;tudy.
The PTO wa;-, the -instrument Qtilized, and the data from the instrument was
analyzed by the t-test to compare the difference. Correlation coefficients
and the z test were utilized to correlate differential. interke!ationships.

Chapter 4 will include the findings from the study.



Chapter 4

ANALYSES OF THE DATA

This study ,iﬁvestigated the .job satisfaction of teachérs in grades
kindergarten through six in selected pubtlic elemen_tary schoovls within the
region of northern California. The schools which had an enroliment of
fifty percenf or greater of white .students were identified as white schools,
and the schools whicﬁ had an enrollment of fifty percent or greater of
black students were identified as black schools.

The Purdue Teacher‘ Opinionaire was used to gathér data so as to
compare the feel'ings of K-6 teachers regarding job satisfa.ctl:on.-AIthough
the respondents Wex;e iﬁstir'uctgd to complete the entire 'q:uestionnair,e, the
study was limited .to the PTO factors of 2, 3, 6, 7, 8.ar’1d 10.

Hl' There is no difference between job satisfaction scores of teachers
in predominantly black schools and teachers in predominantly white schools
for fhe following PTO fa;tbrs selected in this study:

a, Satisfaction With Teaching

b. Rapport Amnong Teachers

c. - Curriculum Issues

d. Teacﬁer Status

e. Community Support of. Education
f.  Community Pressures
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The following tables present summary data relative to the data anal-
ysis to test Hy. A one-way analysis of variance with two levels was util-

ized to investigate the data for each PTO factor.

Table-1

Summary Table for the Analysis of Variance
of Satisfaction With Teaching in '
Black and White Schools

Source of Variation ss DE MS. F

Between Types 279.98 1 279.98 3.51°
of Schools

Within Types 19597.77 . 246 ‘ 79.66
of Schools .

Tota! : 19878.00 - 247
a. F=3.51

.95 {1,  24%)
Table 2

Descriptive Statistics for Satisfaction With Teaching
for Teachers in Black and White Schools

Mean SD N
Black Schools 67.32 9.13 114
White Schools . 69.45 ~8.75 134

Factor 2, Satisfaction With Teaching, was not found to be significant
in that an F ratio of 3.51 was obtained. - According to the F distribution,

an F ratio of 3.89 or larger -is required for significance at the 0.05 level.



Therefore, according to the results obtained, the data failed to reject the
null hypothesis. It remains tenable that teachers in black and white schools

have the same degree of satisfaction with teaching.

Table 3

Summary table for the Analysis of Variance
of Rapport Among Teachers in ‘
Black and White Schools

Source of Variation SS DF MS F

- Between Types of' Sc.hools 32.70 1 | 32.70 0.542
Within Types of Schools  14882.27°" 246 60. 50
Total 14915.00 247
a.  F=0.54

.95 {1,  246)

Table U

Descriptive Statistics for Rapport Among Teachers
in Black and White Schools

Mean SD : N
Black Schools u6,37 7.56 114
White Schools 47.10 7.96 134

Factor ‘3, Rapport Among Teachers, as indicated in Table 3, was

not found to be significantly different as viewed by the two types of



53

schools. Therefore, according to the results obtained, the data failed to
reject the null hypothesis. It remains tenable that teachers in black and

white schools have the same degree of rapport among teacher staffs,

Table 5

- Summary Table for the Analysis -
of Variance of Curriculum lssues
in Black and White Schools

Source Sss ~ DF MS F
Between Types of Schools 46,68 1  16.68 4.08°
Within Types .of Schools  2815.29 246 11.484
Total 2862.00 247

a. F=4.08

95 (1, 246)

Table 6

Descriptive Statistics for Curriculum Issues
for Teachers in Black and White Schools

Mean SD N
Black Schools 15.18 2,97 114
White Schools 15.88 ' 3.70 134

Factor 6, Curriculum Issueé, was found to be significantly different
in that an F ratio of 4.079 was obtained. According to the F distribution,

an F ratio of 3.89 or larger is kequired for significance at the 0.05 level.
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As indicated in Table 6, the mean for teachers in the white schools ex-

‘ceeded that of the teachers in black schools. ' The items related to this

factor included a need for curriculum revision to meeét needs of students,

offer a well balanced curriculum, and prepare students to become enlightened

and competent citizens. ~Therefore, according to thé result 6btained, the.

data rejected the null hypothesis.
Table 7
Summary Table for the Analysis of Variance

of Teacher Status for Teachers in
Black and White Schools

Source ' SS -~ DF MS

F
Between Types of Schools 444,06 1 41,04 18.24°
Within Types of Schools 5989.49 246 24,35

Total 6434.00 247

a. F=18.24
.95 (1, 2u46)

Table 8

Descriptive Statistics for Teacher Status
for Teachers in Black and White Schools

Mean SD N

Black Schools - 21,7 .69 114

White Schools 24.40 5.13 134
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Factor 7, Teacher Status, Was found fo be significant in thaf an F
‘ratio of 18.24 waé obtained. Accordihg to the F 'distribution, an F ratio |
qu 3.89 or larger is required for significance at the 0.05 level. "As
indicated in Table 8, the mean for .teachers in the white schools exceeded
that of the teéchers in black schools. The items included in this factor
are social status, community acceptance, prestige, standard of living,
‘and professional security. Therefore, according to the results obtained,

the null hypothesis was rejected.

Table 9

Summary Table for the Analysis of Variance
of Community Support of Education for
Teachers in Black and White Schools

Source | - Ss DF MS F
Between Types of Schools  508.99 1 508. 99 35. 842
Within Types of Schools 3493.73 246 ' 14,20
Total : 4003.00 247

a.. FF=35.84

.95 (1,  246)




Table 10

Descriptive Statistics for Community Support of Education
for Teachers in Black and White Schools

Mean SD N
Black Schools , 12.14 3.71 114
White Schools | 1515 3.82 134

Factor 8, Community Support‘_Education, was found to be significant
in that an F ratio of 35.84 was obtained. . According to the F distribution
an F ratio of 3.89 or larger is required for signiﬁcancg at the 0.05 level.
As indicated in Table 10, the m'eahs for téacﬁers in.tf‘ue white schools ex-~
ceécied that of the teachef_s in black schools. fitems in this factor included
ack of appreciation and support of education, poor environment to raise a
family, lac»:kvof community interest in the schecols, and methods of staff
appo;mtment's. Therefore, according to the results obtained, the data

rejected the null hypothesis.



Table 11

Summary Table for the Analysis of Variance
of Community Pressures for Teachers in
Black and White Schools

SS DF MS F
~ Between Types - : : :
of Schools 62.99 1 62.99 6.88°
Within Types
of Schools ) 2252.88 246 9.16
Total | 2316.00 247
a. F=6.88
.95 (1, 24s)
Table 12
Descriptive Statistics fdr Community. Pressures
for Teachers in Black and White Schools
. Mean - SD . - N
~ Black Schools 15.82 S 3.22 BT
White Schools 16.84 2.85 134

Factor 10, Community Pressure.s, was found to be significant in' that
an F rafio of 6.88 was obtained. According to the F distribution, an F

ratio of 3.89 or larger is required for significance at the 0.05 level, As




indicated in Table 12 the meani for téachers in the white séhools exceeded
that of the teachers in black schools. The majo.r item of concern in this
féctor included freedom to discuss controversial issues. Thetefore, accord-
ing té the results obtained, the data rejected the null hypothesis.

Job Satisfaction for each White School in
Comparison to the National Norms

The -data for school 1-W was very satisfied with the six factors tested.
All of the factors tested above the 80th percentilé. |

The data for school 2-W likewise indicated that the faculty was well
satisfied with all of the factors tested. All of the factors tested above the
90th percentile.

The faculty of school 3-W was very disSatisfied'With factors 2, 3, and
8. - The three factors, satisfaction with teaching, rapport among teachers,
and community support of education, tested below the 19th peréehtile. How-~
ever, factor 6, Curriculum .issues, tested at the 35th percentile, factor 7,
teacher status, tested at the 43rd ﬁercentile, and factor 10, community
pressures, tested at the 62nd percentile.

The data for school 4-W revealed that the faculty waé reasonably
sétisﬁed with fact(_)rs‘ 2, 3, 6 and 10, The p_recedfng factors, sé.tisféctibn
with teachiﬁg, rapport .among teachers, curriculum issues, and community
pressures, tested within the 72nd‘ to the 95th percentiles. Factors 7 and 8,
teacher status and community support of education, tested within the 49th
a_hd 53rd percentiles.

- The data for school 5-W indicated the teachers were reasonably



59

satisfied with factor 2. The preceding factor, satisfaction with teaching, at
the 60th percentile. H_owever, the remaining factors, 3, 6, 7 and 10 all tested
below t»he 28th percentile.

The dat; for school 6-W indicated that the faculty was very satisfied
with factors 2 and 3. The two factors, satisfaction with teaching and rapport
among teachers, 'teéted at the 92nd and 77th percentiles respecti\}ely. .Factors
6, 7, 8 -and 10 tested less fayorably with'ali four factors falling below the -
28th percent’ile. |

Satisfaction with teaching, factor 2, tested the lowest for school 7-W with
an 8th percentile. Factor 7, teacher status, also tested low at the 19th percent-
ile. Factors 3 and 8, rapport among teachers and community stport of edu-
cation, improved slightly with percentiles of 34 and.35 respectively. The _re4
- maining _t‘wo factors, 6 and 10, curriculum issues and communi‘t\) pressures,
"tested siighﬂy above the 50th. percentile,

School 8-W received high percentiles for all of the factors tested. The
‘six factors tested at and above the 79th percentile.

Ra%:port_.among \b_teachers and teacher status tested the lowest for school
9-W. The precéding factors, 3 and 7, tested at the 18th and 43rd percentile
respectively. The 'femaining factors, 2, 6, 8 and 10 tested within the 56th.
and 6th percentiles. |

Teacher status, factor 7, tested the lowest for school 10-W. Factor 7
tested at the 3rd percentile while factor 2, satisfaction with teaching, tested at
_the 13th percentile.‘ Factors 8 and 10, community support of education and

community pressures tested within the 33rd and 37th percentiles. Lastly,
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factors 3 and six, rapport among teachers and curriculum issues tested

favorably within the 62nd and 69th percentiles.

Table 13

A Profile of Job Satisfaction of White Schools
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A Profile of Job Satisfaction of White Schools
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Job Satisfaction for each Black School inv
Comparison to the National Norms

The data for school I—B indicated that thé faculty was very safisfied
\&ith factors 2, 3, 6, 7 and 10. The preceeding factors, satisfaction with
teaching, rapport ainong teachers, curriculum issues, teacher status and
community' pressures, were within the 69th to 'the.'99th percentiles. How-
ever, factor; 8, community support of education tested at- the 22nd percen-
tile.

Faqtor 2,' satisfaction with teaching, tested e_xtremely 'favorébly at
the 95th percentile for vscﬁool 2—B. Factors 3 and 6, rapport among teach- |
ers and curriculum .issues, tested within the 73rd and 76th percentiles.
Factor 10, community pressures, tested at the 55th percentile whereas
factors 7 and 8. teacher status‘ and community s\upport ofA education, tested
less favorably at the>16th percentile and 35th percentile respectivély.

Rapport among teachers, factor 3, tested very favorably at the 82nd |
percentile for school 3-B. Factor 6, curriculum issues, tested less favor-
ably at the 53rd percentile. Further, factors 2, 7, 8 and 10 tested ex-
tremely low., Factor 2, satisfaction with teaching,. tested at the 8th per-
centile whereas factor 7, teacher status, tested at the 10th percentile.
Community support of education, factor 8, tested at the 14th percentile
while factor 10, community pressures, scored the lowest at the 1st per-
centile. |

The data for school 4-B revealed that the morale of the faculty was

extremely low in relation to some factors. Factors 2, 7, 8 and 10, satis-
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faction with teaching, _teacher status, community support of education, and

community'pressures, tested within the 3rd and 36th vpercentiles. Further,
factors 3 and 6, .rapport among teach'ers and curriculum issues, tested very
favorably within the 69th and 88th percentiles,

Factors 2, 3, 7 and 8 indicated low morale for school 5-B. Factor
2, satisfaction with ieaéhing, tested at the 5th percentile whereas factor 3,

rappqr't among teachers tested at the 9th percentile. = Moreover, faqtdr‘ 7,
teacher status, tested at the 6th pércentile whereas factor 8, .community:
sub'p.ort of education, scored at the 11th percentile. - Factor 6, curricuium
issues, revealed a percentile of 39 whereas cdmmuniiy»pressu}es, factor
10, tested at the 88th percentile.

Com;‘nunity p&~essu1;es, factor 10, indicated exiremely iow morale for
tiwe faculty of school _G—B, Factor 10 tested at the bth percentile whereas.
facters 2 and 8, satisfaction with teaching-and comrmunity support of edu-
' cation,"_tested at the 9th and 10th percentile reépectively. Factors 3, 6
and 7, rapport among teaéhers, curriculum issues, and .teache‘r status,
scored at the 60th, 37th and 27th -per;entiles respectively.

All of the factors tested for school 7-B scored at or below the 50th
percenti‘le.. Fac;ors 2.,’ _6, 7 and 8, satisfaction Mth teaching, curriculum
issues; teacher s.'tatus,-‘and community support of education, scored within
the 6th to the 29tﬁ .p-ercentiles. Factors 3 and 10, rapport aino_ng teachers
“and community pressures, tested at the 50th and 32nd perce:ntiles respec-
tively.

Factors 2, 3, 6 and 10, satisfaction with t_eachihg, rapport among
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teachers, curriculum issues, and community pressures, all scored within
the 82nd and §3rd percent“es EW'school 8~B, ‘However, factor 7,teécher
status, tested at the 40th pefcentile whereas factor 8, community support
of educafiori, scored extremely low at the 6th percentile.

The data collected for school 9-B revealed vefy low morale scores
for féctors 2, 3, 7, 8 and }10. Factors 2 and 3, satisfaction with teach-
ing and rapport among teachers, tested at the 1st and 3rd percentiles
'w-heréas factors 7 and 8, teacher status and community suppért of educa-
tion, scored at the 11th and 12th percentiles respecﬁVély. Factor 10,
community pressures, tested at theb‘ch percentile whereas factor 6,
qurriculunlissgeé, tested at the 35th percentile.

The data fer school 10-B indicated low morale §c6res for factors 6,
7 and 8. The preceeding factors, curriculum issues, teacher status, and
community support of education, scored within the 7th and 30th.percentHes;
The remaining fagtors, 2, 3:and 10, tested. within ihe 43rd and 69th per-

centiles.
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Table 15

A Profile of Job Satisfaction of Black Schools
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Table 16

A Profile of Job Satisfaction of Black Schools
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Job Satisfaction in Relation to
Socioeconomic lLevel

It is conceivable that the obtained differences between the types of
schools resulted from a difference between sociceconomic levels rather
than from the ethnic compositions. Table 17 represents the socioeconomic

- index of each school. The categories of the sccioeconomic index are as

follows:

O-Unskiiled  employees (and those on welfare).

1-Skilled and semi-skilled employees

2-Semi-professionals, clerical and sales workers, and technicians
. 3-Executives, Professionals, and managers. 1

Table 17

Job Satisfaction and Socioeconomic Index
for the schools involved in this study

WHITE SCHOOLS (r = -.30)

Jéb Satisfaction

Socioeconomic

Number Percentile Rank Index
1 73.00 2.79
2 72,00 1.12
3 149,00 2.17
4 18.81 2.17
5 37.41 1.81
6 16.38 1.81
7. 24,68 2.17
8 15.50 2,17
9 : - 15.69 2.42
10 _ - 17.24 2.42

California State Department of Education, Profiles of School District -
Performance 1974-75, A Report Prepared Under The Direction of Alexander
1. Law, Chief, Office of Program Evaluation and Research (Sacramento Dept.

of Ed., 1975), p. 14.




63

BLACK SCHOOLS

(r= -.76)

Job Satisfaction

Socioeconomic

Number Percentile Rank Index
1 68.75 - 1.20
2 70.61 1.20
3 48.38 1.20
4 16.80 1.20
5 34.21 1.50
6 15.21 2.14
7 22.50 2.14
8 12.25 2.4
9 14.72 2.14
10 16.69 2.14
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Table 18

‘Scatter Plot Depicting the Relationship Between Socioeconomic Status

and School Mean of Overall Job Satisfaction of Predominantly White Schools.

Percentile ' 75 1T
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Table 19

Scatter Plot Depicting the Relationship Between Socioeconomic Status

and School Mean of Overall Job Satisfaction of Predominantly Black Schools. .

BLACK SCHOOLS

.

| #.2
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Hz. There is no relationship between job satisfaction and:

a. Sex
b. Age
c. Highest degree completed

The data did not reveal that there was a subétantial relationship
between job ;atisfaction and sex, age, and highest degree completed. A
corrélation of .130 was required for significance at the 0.05 level, and a.
. coefficient of .170 was obtained between age and rapport among teaghers.
However, slight rélationship is of no practical significance.

Table 20 reveals the data related to HZ‘

Table 20

The Differential Interrelationship Between Job
Satisfaction and Sex, Age, and Highest Degree
Completed in Black and White Schools

Factors Age Sex Highest
: Degree
2 Satisfaction With Teaching - -0.02 0.11 -0.04
3 Rapport Among Teachers 0.17 0.04 -0.08
6 Curriculum Issues 0.01 0.03 0.04
7 Teacher Status 0.03 0.04 ~0.02
8 Community Support of ” ' .
- Education - ‘ ~0.02 -0.03 -0.09
10 Community Pressures ‘ 0.02 0.02 -0.04

r=,130
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H3. There is no differential intragroup relationship between job

satisfaction and: (a) sex; (b) age; ~orv (c) highest degrée- completed for

teachers of predominantly black schools and predominantly white schools.

The data revealed that there was no significant relationship and

therefore no differential relationships between job satisfaction and sex,

Correlation Coefficients Between Job Satisfaction

Table 21

‘age, and highest degree completed for either the black or white schools.

and Sex, Age, and Highest Degree Completed in White Schools

Factors Age Sex Highest

Degree

2 Satisfaction With Teaching -0.06 - 0.08 -0.903

3 Rapport Among Teachers 0.12 0.04 -0.10

6 Curriculum Issues 0.01 -0.04 v 0.03

7 Teacher Status -0.09 0.02 0.05
8 Community Support of g B

Education 0.03 ©-0.05 ~-0.07

10 Community Pressures --0,02 - -0.02 0.01

r=.130

Table 21 communicates the correlation matrix between these variables

for the predominantly white schools and Table 22 communicates the corre-

lation matrix between these variables for the predominantly black schools.

fm




Table 22

Correlation Coefficients Between Job Satisfaction

/3

and Sex, Age, and Highest Degree Completed in Black Schools

Factors Age

Sex Highest
Degree
2 Satisfaction With Teaching 0.0t 0.05 -0.04
3 _Rapport Among Teachers . 0.21 0.07 ~-0.09 .
6 Curriculum Issues -0.01 0.08 - 0.12
7 Teacher Status 0.15 0.01 0.01
8 Community Support of
Education - ~=0.06 0.05 0.03
10 Community Pressures - 0,02 0.03 -0.03
Cr=,130
SUMMARY

Chapter 4 presented the data relating to the feelings of teachers in

selected K-6 elementary schools located in northern California, which had a

predominantly black enrollment and a predominantly white enrollment as to

those features of teaching which constitute. job satisfaction or dissatisfaction.

The Purdue Teacher.Opinionaire (PTO) was utilized in an attempt to

facilitate the éolleétibn of data. The PTO was used by.all of the teachers in-

volved in the study. Lastly, the data used in the study were obtained from

central office records, interviews, and the opinionaire.

Chapter 5 presents the conclusions and recommendations.



Chapter 5

CONCLUSIONS AND RECOMMENDATIONS

Thi; chapter s(:mmarizes the findings and conclusions of the
study and presents recommendations for further investigations.

This study has been an attempt to determine the following: (1) if
there is a difference between job satisfaction scofes of teachers in predom-
inantl_yv black schools and teacher”s in predominantly white schools; (2) if
there is a relationship between job satisfaction and sex, agé and highest
degree completed; and “(3) if there is a differential interrelationship be-
twaen job satisfaction and s'ex,,age, and highest degree »compl'eted.

Analysis of the Total Scores for
Black and White Schools

.vapothésis 1: There is no difference between job satisfaction

scores of teachers in predominantly black schools. and teachers in predom-

inantly white schools for any of the PTO factors selected in this study.
'Factor.2, S_atisfactioﬁ With Teaching,' was found to be insignificémt in that
an F ratio of 3.A51 was obtained. According to the F distribution, an F
ratio of 3.89 or Iva‘rger is requiked for significance at the 0>.05 level.
According to the results obtained, the déta failed to reject the null hy-

pothesis,

74
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A study by Eubanks relating to the above factor found that teachers
in white high schools rate significantly higher on job satisfaction than teach-
ers in black high schools. The inves'tigator further concluded that black
teachers in black high schools do not differ significantly from white teach-
ers in black high schools on their rat‘ings of job satisfaction.1

Rapport Amor;g Teachers, factor 3,, was found to be insignificant in
- that an F ratio of O.SHQ was obtained. Since an F ratio of 3.89 or.lair'gér
is required for significance at the 0.05 level, the data failed to reject the
null- hypothesis which was there is no difference between job'satisfaction
scores of teachers in predominantly black schools and teachers in predom-
inantly white schools for Rapport Among Teachers.

A study conducted by the National Education Association measured’
several faétors related to job- satisfaction. In re[ation to the pr'ec.eding ’
factor, Rappdrt Among Teachers, it was reported that high school teachers
 were fhe least saﬁsfied with faculty relationships whereas elementary.teach~
ers were the most satisfied with their relationships witf.w other members of

the faculty. 2

1 : »

Eugene E. Eubanks, "A Study of Perceptions of Black and White
Teachers in De Facto Segregated High Schools," Education, VC (Fall, 1974),
p. 53. a :

National Education Association, "Are Teachers Satisfied With Their
Working Conditions?," NEA Research Bulletin, HIL (March, 1969), pp. 6-7.
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In relation to factor 6, Curriculum lséues, ithe results obtained were
found to be significént. An F ratio of 4,079 was obtained and an F ratio
of 3.89 or Iakger_ is required for significance at the 0.05 level. Therefore,
according to the results obtafned, -the databrejected the null hypothesis
which was there is no differv'ence-bet‘ween job satisfaction scores of teac‘hers
in predominantly black séhools and teachers in predomi‘nantly wh'ite-school‘s
for Curriculum Issues.

A study by Coverdale fouhd that thé above factbr was a source of
dissatisféction among teachers. Rigidity of the curriculum and the intensifi-
cafion of demands on the teachef were factors of which revealed a high de-
. gree of dissatisfaction.3

Teacher Status, Factor 7, was found to be significant in thét an F
ratio of 18.24 was obtained. 'An F ratio of 3.89 or larger is required for
significance at the 0.05 level. Therefore, accdrding to the results obtained,
the data rejected the null hypothesis which was there is no difference be—‘ :
tween job satisfaction scores of vteachers in predominantly black schools and
teachers in predominantly whi'te schools for Teacher Status.

“A study by Eubanks tested several factors related to job satisfaction.
One of the factors tested was Teacher Status. The investigator concluded
that teachers felt that working in a white high school‘ was significantly more

prestigious than working in a black high school.ll

3 . .
G.M. Coverdale, "Some Determinants of Teacher Morale in Australia,"

Educational Research XVI (November, 1973), p. 35.

b
Lubanks, p. 54.
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In relation to teacher status, Spillane conducted a study among teach-
ers in de facto segregated schools. The investigator found that teachers in
hon-white schools seemed to be commo.nly dissatisfied regarding the lack of
recognition which they received from the commuﬁity, and the lack of public
respect fér the profession.5
| A study by Loveta Eastes related to teacher status found that elemen-
.tary teachers did not feel less in status because they*worked with younger
pupils and less complex subject matter. Further, male teachers feit that
' teaching did not occupy the position in the community which it should occupy
in comparison to other professions.6

Factor 8, Community Support of Education, was found to be signifi-
cant in that an F ratio 01; 35.84 was obtained. According to the F distribu-
tiﬁn, an F ratio of 3.89 or !ar;g-er is rquired for‘ significance at the 0.05
laval. Therefore, according to the results obtained, the data r'ejected the
" n-ultl h)}p;oihesis which was there is no difference between job satisfaction
scores of teachérs in predominantly black sc-hoofg and teachers in predom-
inantly white'schoo]s‘ for ’Cdmfnunity Support of Edu'cation."

John J. Check conducted a study relating to the above factor, The

investigator found that lack of community interest was a major source of

5R()ber't Spillane, "Job Satisfaction Among Teachers.in De Facto Segre- -
gated Schools," (Dissertation, University of Connecticut, 1967), p. 105.

'6Loveta Creen Eastes, "A Penny for Your Th_oUghts," The Téxas Out—
look, LIl (January, 1963), p. 30. o
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dissatisfaction én)ong teachers.7

Thé final factor, Cornrﬁtlnity Pressures, was found to be significant
in that an F ratio of 6.88 was obtéined. According to the F distribution,
~an F ratio of 3.89 or larger is required for significance at the 0.05 level,
Therefore, according to the results obtained, the data rejected the null
‘hypothesis which was there is no difference between job satisfaction scores
.of teachers in predéminantly black schools and teachers in predom_inantly
.white .schools for Comenity Pressures.

Job Satisfaction for each Black School and each
© White School in Comparison to the National Norms

The data re-vealed that only three of the white schools fell below the
50th-percéntil.e with factor 2, Satisfaction With Teaching. However, six of
the black schools scored below the 50th percentile for the same. factor which
indicates that of the schools tested, 70% of the white schools were satisfied
‘ “with teaehing whereas 40% of ihe black schools were satisfied With teaching.

Ih relation to Rapport Among Teachérs, six white schools ‘and six
b!aék schools tested above the SOth pvercentile. Th-e.lprece'ding indicates that
of the popula't'io.n tested, '50% of the bla_ck schools and 60% o{f‘ the white sch.ools_
wére satisfied with the"rapport among teachers. o

It was.revealed that seven of the w.hite schools scored above the 50th
percentile for Curriculum Issues. Further,> it was found that five of the
black schobls scored abo_ve the 50th percentile, The preceding indicates
that of the schools tested, 50% of the black schools were satisfied with .

Curriculum lssues whereas 70% of the white schools were satisfied with

7Check, John F. "Dissatisfaction in Teaching," The Educational Forum,
XXXV (January 1971), pp. 173-175, ' :



Curriculum lIssues.

The data obtained for Teacher Status revealed that eight white schools
score.d below the 50th percentile. Further, seven black schools scored below
the 50th percentile whiéh indicates that 70% of the black schools were dissatis-
fied with Teacher Status whereas 80% of the white schools were dissatisfied
with Teacher Status.

The Relationship Between Sex, Age, and Highest
Degree Completed in Black and White Schools

Hypothesis 2: There is no relationship between job satisfaction and

sex, age, and highest degree completed. The data for H, revealed that there

is no relationship between sex, age, and highest degree completed. However,
although an r of .130 is required for significance at the 0.05 level, a .170 -
was obtained in correlation with age and factor 3, Rapport Arribng Teachers,
Nevertheless, a ,170 is not large enough in relation to a .130 to warrant
significaﬁce.

The Differential ’Interr‘elati.onship Between Job Satisfaction

and Sex, Age, and nghest Degree Completed in Black
and White Schools -

Hypothesis 3: = There is no differential interrelationship between job

sétisfaption and sex, age; and highest degree completed. The data for H
'revea!ﬁ’e.d that there was no‘differential interrelationship between job satisfécfion
and sex, age, and highest degree completed.' An r of .130 or greater is

- required at the 0.05 level for significance. Slnce the data did not reveal an
r of acceptable slgnl_ﬁcance in black and/or white sc‘:ho.ols the null hypothesis

was retained which is there is no differential interrelationship between job



80

satisfation and sex, age, and highest degree completed.

A Comparisdn of Overall Job Satisfaction Scores
and SES of Black and White Schools '

The data revealed that there is ﬁo-correlation between socioeconomic
status (SES) and job satisfaction scores for the white schools utilized in
this study. The data further revealed that there is a negat‘ilve corr’elation
between SES and job satisfaction scores for the black schools utiliied iﬁ _

this study.
CONCLUSIONS

From the data of this study, it was concluded that there is a differ-
ence in job satisfaction of teachers between black and white schools for the

following factors:

a. Curriculum Issues

b. Teacher Status

c. Community Support .of Education
d. Community Pressures

it was furthel; concluded fr_om the data in this study that therg is no
relationship between job satisfaction of teachers between sex, age, and high-
est degree completed. The data also revealed that there is no interrelation—.
ship between job sétisfaction of teachers and sex, age, and highest degree
completed. Finally, it was concluded from the data in this study that there
isvno correlation betweén socioecoﬁomic status (SES) and job satisfaction

scores for teachers in the white schoois utilized in this study. Lastly, it



was concluded from the data utilized in this study that there is a negative
correlation between SES and job satisfaction scores of teachers for the

black schools utilized in this study.

Curriculum lIssues

It was concluded from the data in .this study that teachers in black
schools felt that the curriculum in their schools we;s in need of r;lajor re-
visions in order to meet the needs of the studenis. Further analysis indi-
cated that teachers in black schools felt that their schools did not have a
well balanced curriculum n(-Jr did their school do a good job of preparing
students to become enlightened and competent citizens,

Lastly, it was concluded from the data in this study- thaty a substantial

number of teachers in white schools felt that the curriculum in their schoél

needed major revisions.

Teacher Status

It was concluded from the data in this study that a sig}nificant number
of teache.rs,vin black schools felt that their teaching position did not give them
the social status in the com‘munity which they desired. Further analysis of
the PTO indicéted -ﬂﬁt the teachers felt that the community did not make them
feel as though fhey were a reai part of the community. Also, the teachers .
in Ibléck schools felt that teaching did not enable therh to enjoy many of the
material and culturabl things which they liked nor did téaching afford them
the security which they wanted in a profession. It was further concluded |

from the data in thié étudy that teachers in black schools felt that teaching



did not give them the prestige which they desired nor did their teaching
job enable them to provide a satisfactory standard of living for their family.
Lastly, it was concluded that teachers in black schools felt that the _commimity

did not respect its teachers nor treated them like professional persons.

Community Support of Educati.on

| It was concluded from the data in this study that a significant number
of teachers in black schools.felt that most of the people in their community
did not understand and appreciate a good education. It was also concluded
that the teachers in bléck schools felt that tﬁe schoolicommunity in which
they ta-ught was not a good place to raise -a family and, further, the teachers.
felt the people in their school community did not héve a sincere and whole-:
hearted »interest in the school system. Finally, it was concluded that some
teachers felt that their comhunity did not suppokt ethical procedures regarding
“the appointment. éﬁd reappoimme‘nt of members of the teaching staff. Lasﬂ?,
it was concluded that some teachers felt that their.community was net willing
to support a good program of education.

It was concluded from the data in this study that a substantial number

of teachers in white schools felt that the people in the school community in

which they were employed did not understand and appreciate a good education.

A few teachers felt that the community in which they tau.ght was hot a good
place to raise a family, and further, they felt that the people in the schoovl
community in which they taught, generally, did not have a sincere and
wholchearted interest in the school system. Lastly, a significant number of
teachers in white schools felt that the school community in which they worked

was not wiiling to support a good program of education.



Community Pressures

1t was concluded from the data in this stu_dy that a significant number
of teachers in black schools felt that most of the teachers did not feel free
to discuss controversial issues in their classes.

Lastly, it was concluded from the data in this study that a substantial
number va teachers in wh»ite schools felt that they did not feel free to discuss

controversial issues in their classes.
RECOMMENDATIONS FOR FURTHER STUDY

The recommendations for further study are based on the findings of
this study, interviews by the investigator, and personal observation by the
investigafor. The investigator r‘écognizes the danger 'in drawing final con-
clusions from one investigation, and urges the reader to obsefve the same
~caution in reading the contents of this chapter.
| The .findings of‘this study offers encouragement for further study with~
in the area of job satisfaction. Of'the six factors investigated, the following
four were related to job satisfactidn:

(a) Curriculum Issues

(b). T.each.er Sta_tus

(c) Community Supporf of Education

(d) Community Pressures

Although the preceding four factors were confirmed in that they were
related to j.ob dissatisfaction of teachers, both bléck and white‘schools- in-

dividually expressed dissatisfaction with teaching a’nd'rapport 'afnong teachers.
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- The black schools scored dramatically lower than the white schools on an
individual basis with satisfaction with teaching.

The factorls utilized in this study for investigation are all related to
morale. Within the past decade, there have been many studies conducted on
this subject. Some of these studies have reported favorable results which
could be incorporated Within a schbol or school system which would, in
turn, enhance teacher ‘mora'le and thus improve job satisfaction.

An article by Feldvebel pointed out that job satisfaction is a global
concept which involves attitudes which people hold toward" their work or
tqward factors associated with the'l‘r work. The author further stated that

" teacher satisfaction is subject to conditioning by factors inside and outside
of the profession 8

Feldvebel stated the'fdllowing:

. To understand these various motivational systems and the
~.effect that they have upon teacher attitudes is a first step in de-
vising policies and in developing an.organization climate which
will minimize négative effects and maximize positive tendencies.?

The investigator reco‘mmends that school faculties be diagnosed beriod-
ically regarding teacher job satisfaction. Further,.the results of the diagnosis
should be utilized so that research could be con"ddctéd in order to arrive at

practical solutions which would improve and enhance teacher job satisfaction

in schools experiencing teacher morale and satisfaction problems, or to

8Alexander' M. Feldvebel, "Teacher Satisfaction as a Function of Con-
ditioning Factors in the School and Profession," Clearing House, VIIL
(Spring, 1968), pp. 44-u8. o

9 '
bid., p. 48.
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identify the degree of teacher satisfaction and the areas contributing to
job satisfaction or dissatisfaction.

Numerous studies have been conducted relating to open and closed
climate regarding job satisfaction of teachers. Most of the studies have’ re-
ported that teachers in the relatively open school drganization system were
sighificantly 'moke satisfied with their jobs than teachers in the relatively
closed school organization system. T'here‘ are indications that teachers in
relatiyely open schools were significantly more satisfied with their“syster‘n,
administration, instructional program, and financial incentives.

it is recommended that more studies regarding job satisfaction of
teachers in black and white schools be conducted. It is recommended that
such studies should be utilized by teacher p‘reparation' institutions as well
as p-rbspeciive teachers in order to provide useful insight for teachei‘
candidates regarding the ’selection_of teaching as acafeer. It is _rs‘ac'om-mended
that thé positive 'reéults of such investigations be utilized by school di.stricts'
.in orcer to attract competent teachers. Negative results should indicate
problem areas for schools and schoel districts. needing-attention.

Lastly, it is recommended that research is needed to investigate the
%dllowing co.nditio‘ns'_ causing teacher dissatisfactioh and how the.y' .mi‘ght be
elinwiﬁated or improved:

1. The curriculum areas that are in need of major revisions in
order to meet the needs of the students.

2. Why teaching does not ‘give teachers the socnal status in their
community which they desire. '

3. - Why a community does not make teachers feel as though they
are a real part of the community.
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Why teachers feel that teaching does not afford teachers the
security which they need in a profession.

Why teaching does not give teachers the prestige which they
desire.

Why teachers feel the community does not respect its teachers
nor treat them like professional persons.

School community factors that cause teachers to feel a particu-
lar community is not a good place to raise a family.

How a community can develop a sincere and wholehearted in-
- terest in the school system.

Why teachers do not feel free to discuss controversial issues in
their classes.
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