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CHAPTER T
THE PROBLEM, DEFINITIONS AND PROCEDURES
I. INTRODUCTION

Political and economic needs and continuing advance-

- ment in facilities for communication and transportation are

contributing factors to the incresasing interdependernce
between Mexico and the United Btates. The necessity for an
esmphasis upon int&raulturgl understanding, therefore, becomes
apparent., | |

Une source far a mutual appreciation of each other's
culture can be achlieved by a study of the educational |
systems in éaah country. A desirable approach is by a
comparative study of education which is based upon an aware-
nees of the indigenous characteristics, institutions and
social-economic conditions of the countries concerned, |

Many citizens of the United States are generally
unfamiliar with some of the interesting events which have
been taking place in Meso-America. For example, Mexico
ainaa 1910 has unﬁeétaken a unigue social experiment, It
appears that progress is being nade towards a solution of
her many social and economic problems through tﬁa medinn of
education. The socialistic aims of Mexleo's education are
formulating a new Mexico, a new-aocieﬁy dedicated to upgféﬁw

ing the economic, intellectual and social levels of its
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people. In some respects Mexico is encountering the social
problems that confronied the United States during the nine-

teenth ecentury,
II. THE PROBLEM

The study of comparative education implies an inves-
tigation and anaiysis of some phase of education in those
countries under consideration. It involves a determination
and intargratgtiqn of those similarities and differences of

education apparent in the variaus'natiﬂnal.a?atema.

Statement of the prehlem. The purpose of this study
was to compare the function of art in the urban programs of
art education in the public sochools of Mexico and the United
States, This was to be acaomﬁlishgd by a'atﬁéy,af tﬁe objecs
tive conseguences of art insérunti&n acoruing to the indi-
vidual student at éha elementary and secondary levels of
aducation in both sducational systems.. The teﬁm function
was uged in this investigation as synonymous with that of

outcome or objective congequence.

e of the study. The past decade has

witﬂeéa@d inersasing interest in the study of comparative

education. In the United States, the office of education
has undertaken a numhér of studies in the field of compara-

tive education. In faat, the interest in such studies has
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extended to the United Nations, ‘UEESCO‘ha;,conductﬂd world

wide Burveys af;the;ypegramﬁ of art:eduaaﬁian‘éfferéd in

nény countries.}: Mﬁat‘camgarative-studies of art prégrams;
however, have been canaerneﬁ principally with a description
of the aba&ativ&a, course cantent and aﬁministratian of

such programg,. Th;s-mnvaatigator believed that a functional
analysis of the pnugr&ms-of.art_inatruntion in Méxieco and
the United States would help to provide a more objective.

basis for comparing the twe educational programs.

Bagic assumptions. The following assumptions were
n&de with reference to ﬁhe=pre&ent study

i. The programs of art education in both countries

represent a cultural activity suitable for functional anal~.

yses. These programs can be described as patterned and
rapetitiva aultural pracasass.

2. The determination of the @ute@me& from art educa~
tion must ultimately be justified in terms of an evaluation
and intérpreﬁatiuu of the observed;art'preeaasa$‘and prods-
ucts, | |

3+« The verigimilitude of the selected respondents!
bbﬁervntians provide a useful consensus and evaluation of

the role of art in public eduecation in each ¢ountry.
)

1Internationa1 Conference on Public Education,
' Art inp the Primary and Secondary School, 4 Report
Preparad by International Bureau of Educatian, Publication
Kﬂ. 165 (Geneva: UNESCO, 1955).
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Belimitations of the gtudy. This study was delimited
to those art programs typical of art eduncation in the urban
public elementary and secendary sehoeis of Mexico and the
United ﬁtateas The objective outcowes of art instruction
as déterminaﬂ by the'atudy'wwre concerned with the effects

for the individusl student rather than with other cnltural

 units such as the sub-group, family asnd cosmunity.

The empirical phaﬁa of the atudy waa based upon data
gatkargd from three classes of—reépondantﬁ in the respecw~
tive countries. The many variables involved in a studyIOf
this kind made it necesgary to limit the saleetién of the
classification of student respondents to only coilega
students., It was believed by tﬁis invastiggﬁer that elemen-
tary and secondary students wéuld be influenced teoo much by
their blases and'immétﬁrity to make eriﬁical observations
needed by this study.

A further delimitation involved the selection of
Mexico City and Sacramento, California as rapréaentative of
each of the nationsl programs in art education from which
respondents were selected., Mexico's educational system is
federally ofganized and aﬁminiétaraﬁ. Thus, Mexico City's
éﬁucatianal pvagram was most representative, ﬁaéramanto,
California is typical of the art programs offered in the

'mhjur‘urban systems of America. This was based upon 2



report from the United States office of Education to the
UNESCO cmnpara tive study.

In an attempt to secure objeetive data with regard
to. outcomes of art education, the study was limited to a
ﬂansiderhtién af'aigﬁt1iﬁsues ns'#has@ related to the func-
tion af_art'innnduﬁatian; fhese are discussed in this chap-
1ter‘ﬁnder the ssction on procedures. o

. Merton stated thﬁﬁ ﬁhaéa‘ara'twa iﬁpnrtaﬁt ?rablﬂm&
that confront the investigator in his evaluation of out-
‘comes, For exampié,.an aétiQity.may have both a positive
and.a negative aansaﬁﬁenee.in any given instance, This, of
courge, gives rise to the diffieﬁlt and important problem
of assessing the net balance of tha'teta1 re3n1tm. Another
aspect of the.evaluatiah; Merton felt, arisea from the
confusion of aims and outcomes. It becomes necessary to
meke some distinetion between those cases when the subjec-
tive aim in artrednﬁatiau parallels the abjaetivé-cansa—
quence and thoss cases in which they do not garallal each
other,2 o |
Rather than make any evaluation of the net worth of
the consequences or to point up giralléiﬁg it was the intent

of this study to compare the manifest positive functions of

~ Zpobert K. Merton, Social Theory and Sogial §trg§gtgrg
(Glencoe, Illinoiss Free Press, 19@?), Pe Slu



art education and to note the existence of any observed

latent or negative functions. Latent was used in the sense

of a potential or dormant ocutcome neither intended nor

‘generally recognised, ‘ﬁagativa fnnetion'implie&,an unine

tended outcome which tended to work adversely for the program

of art iastruetigni3

pifficulties gg_ggglggggx. Sources for secondary
data relative to the preoblem proved to be less adequate in
Mexico than in the United States. There were several reasons
for this. First, in Mexico rslativaiy little remearch has
been undertaken in the field of art education. A review of

Mexican educational literature by this investigator revealad

& small number of writings relative to the program 9f'art

instruction. &econd, the recency, actually éince only 1910,

of a'systamatically organized program of art instruction 1h

‘Mexican schools hes not stisulated a great wealth of writiag

in the field, It may be that Mexico has been more dependent
upon regearch conducted in this ar&a'ﬁy other countries or
else this type of study has not been of e¢ducational interest.
Third, the lack of indexea for periodicals ih Latin~America
leaves pomething to be desired for the specialist in art

education,

3:;3.: \
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“ihe lack of indexes in Latin American peviodicals,®
saye Juan Comas of the Mexican Iastituto de Indigenisto,
"is one of the greatest reference problems encountered in

thﬁ'fi&lﬁq“é When one c&néiﬂavs that the pericdical form

is exceedingly important &g & literary medium Ffor investiga-

tions and for assesaing current practices, then the lovation
of research data of many kinds becomes & matter of consid~

erable concern for the investigatnr.s Ag a result, in

appraising the program of art education in Mexico there was

greater reliance upon the personal ebﬂarvaﬁions of American
writers, and the analysis instrument for obtaining the |
éasirad data., _

In tha.Unitaﬂ-ﬁtatas, éven with the increased inter-
est and participation in art education research, it is still
difficult to test scientifically some of the claime made
regarding the beneficial aspects of art education For the
i-ﬁdividual.

Unguestionably, new resesarch methods are needed whieh
will divulge the professed essential services an& unusual
valuaeg of the pragram-af art, DBRifficulties are often

increaged because thare is no easily vbesevvable outcome,

m@_mmmm_
Mexigo: lIngtituto .

0 ANG Los Congresos Internmtionalas
de Americani&tua, 1954). p. 61,

53bid.




in his paradigm for functional analysis.

The lack of valid research made it difficult to assess the
Ctrue conseguences or function of the progravs of art educa-

~tion. Alse, the varied approaches to the program of art

instruction in the United States contributed to the complex-

ity of the problem.

IXL. DEFINITIONS OF TERMS

" In order to clarify the meanings of terms used in

this study, the following definitions were used. These

‘definitions correspond to the ones employed by Robert Merton

6_

sig, The interpretation ﬂf_ﬁata for

agsessing objective cunsegquences.

_ ' 8. Observed consequences which contribe
ute to the factors of growth and development of the indi-
vidual student. | o

gns. Observed consequences which work to

lessen any contribution to the growth and development of

the individual ptudent,

~en, Possible results which

are irrelevant to the activity,

Sverton, op. git. p. 49.
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Manifest functions. Intended cbjective conse«

quences which vontribute to the participant and are recog-

niga& by him,

Latent functions. Outcomes which are neither

~ intended ner.reeegnigedr'-fhﬂy are, however, consequences

which contribute to some elements of the participants"’

growth and development,
IV, PROCEDURE FOR THE S8TUDY

The fellowing preceduras were egnaidsred necessary
to an adeqnate atudy of the problem: (1) contributions to
be made from the programﬁ of art insﬁrueti&a, as identified
by repra&entatave atuéies in art education, were reviawad; |
{2) major enltural factors and histqriaai avent@ rasponsihle
for the growth of art aducatiun 1n Mexdico anﬂ the United
States were presented, Particular emphasis wag given to a
ﬁascvipﬁion @ﬂ the aims, ﬁracticaa ané‘apparantaautaomas_
ﬁﬂsqltingkfroﬁ.prograﬁs1of art in each country; {3) with
régard to the menifest and latent outcomes f#em art educa~
tiﬁn; ratings &nﬁ-abaérvaﬁipn$ of three hundred represent-
ative respondents fréﬁ Mexico and the United ﬁtaﬁés were
aurveyed and ana&ssed. -

Extan&iva use was made of libraries at the University
of the Pacific, University of Mexico, University of Cali~
fornia at Berkeley and the California State Library in
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Sacvamentﬁ;3Cali£¢#niaa. Renegnizaﬁrlitarathre iﬁ-ﬁ?ﬁ
education together with various periodicals constituted the
m&jﬁf‘ﬁﬂurcm& af‘infurmatiﬂh'asﬁ&ntihl‘tb the ﬂevﬁlépmant
af those partions of the prablams t&ken uﬁder'aensiﬁeratian_
fer purp@sas ef raviaw and anaiyais.

Since dise@vary af ths abjaative ﬂansequances of art

education in Mexico and the United Btetes for the purposes

-of comparieon is implied, the following issues were

selected te s&ﬁukt&infﬂutgﬁmas'resulﬁinngram'art ingtrue-

 tion:

A. Are @ﬁueah@rs anﬁ garants ganarally aware af the
naturw of @raativity among aehoal children?
B. Is the program of art in a&aandary sahaei nsga

lecﬁaﬂ huth ans t@ variaﬁy of content and allatmanﬁ of time

_in the eurriculum?

C; Po the prevailing adnlt standarda and tastes
conﬁiﬁm the effaativaness of a#t pragr&m& im éeveloyin@

among its atudants appreeiatiaaal aﬁﬁitudas and preference

far exeellaaea in the artistic products of aﬁcimﬁy?

ﬁ, ﬁaes child art today give us avidance of belng
1mitativa of the suainl»aanflﬁct type cf adult art?

E, What is tha atatus of art activiﬁy rslative to
other sghoal ﬁubjmats?

F. ﬂnﬁar which methodalagiﬂal appreanh doen art

instruation éariva the most sigﬁifzuant ocutcones?
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G, Does art instruction meet the developmental
neads of the $tudaht?

H. Are there negative aspects pvaﬂ@nt'in Prograns
of art education which affect the individual student
involved in art activity?

Analysis forms were sént to twe hundred &ﬁlected.
fmépenﬁent& in each countvy, There were 120 replies
received from HMexico ﬁitj and 150 replies received from

Jacramento, Caiifarﬂia. To broaden the base of responses

within the limits defined, the respondents were selected

by categories., Included were school aﬁminisﬁratbrs,
teachers, college students and former college studeunts,
Each réspanﬁant rated and aammanted”as sppropriate upon
the stated issues of this study. BDirect contact with
respondente by this investigator or a representative of
the study wag ma&a in sach casge bath.in Mexico City and
Bacramento, Califernia., The assumption of this procedure

wag that a relatively few respondents under more selective

conditions would provide greater validity in responses,

The final results from respondents in both countries showed
& willingness to present a critical evaluation of their

resp&ativé gchool art prograns,

parch. A descriptive method of research

was @mpléyed.in the atuéy. ?he.taehﬁiquas used included an

historical treatment of previaua studies and backgrounds of
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art education in each &éunﬁry and & guestionnaire of ratings
and observations for selected respondenta. The results of
the analyaié instrusent vers tabulated and analyzed. '
This investigation employed Robert Merton's funco-
tional analyeis for the interpretation of data. Elements
of his analysis were npot specifically referred to, but mome
of the main considerations of his paradigm were included
for codifylag tha.éaharnaaéaé fnr'this'gﬁuﬁyi? o
| According to Merton the clues to the luputed func-

tions of a patterned activity are provided to a large extent

by a description of the gctivity and its participants. Thus

it was desirable that this study be based upon at least the
fﬁllawing'aaaaidaratiaﬁszg

1. A description of the cultursal and educationsl
environmont ﬁf the participants who are currently engaged
in the activity being analyzed.

2. Information ag to not only what #ctually ocours
t¢ the participants or in the aeﬁiviﬁy itseiﬁ, byt also
what is neglected by virtue of the existing educational
patterng. |

2. The &maﬁianal and intellectual meanings attached

o the activity by the par%iﬂigants,

THerton, 9a. Glk.s PP 59-60,
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4. Hotivations for participating in the activity
and the objective beshavior observed in the activity,

Theaa:cnnﬁidaratieaa;estahiishaﬁ the bagis for

| including in ﬁhiﬁ-studé'tha'follgwﬁng types of datat

-1« The backgrounds and locale in which the activity
is rooted, | o |
2. The subjective aims aﬂﬁ'puégbses afqar% educa -
tion, | | |
3. ?reviau& gtudies in crwativity.

4. Previous studi&s and writings on practiees in

art @ducation.

5. Previous mtuﬂies on prahlams uanfranting'tha
pragrams of art education,
G. writingg by cbservers in gach gﬁuntry on the role
of art in education,
| ?g Ev&luatianﬁ and ehservatiﬂns of the programa of

art:edue#tian as reported in the quastiannaire-
. Vo, ORGANIZATION OF THE REPORY

3 The'ragért falls la@iaaiiy into three main parts.

Part one includes Chapters II aﬁé'iii wﬁiéh deal with a

review of the literature in art education and a summary of
the eultural and hiaterical hnukgraunﬂs of the program of
art in the educational systems of Wexica anﬂ the United

Statas.
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Part two includes Chapters IV and V which deal with

ﬁwwwwwf ' the primery data of the study. The methods of obtaining
] and snalysing the data are described. Also, the findings

of the guestionnaire are discuased-aa'ﬁhey relate to the
eight issues eatablished by the thesis. _
Pait three is the concluding portion of the study.

‘Final interpretation and conclusions are resached on the
bagls of the evidenve presented, | S
J
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CHAPTER XI
REVIEW OF RECENT LITERATURE IN ART EDUCATION

A search of the litersture in the United States has

revesled ralatively little of significance that is concerned
~dirasctly with the problem, HMoCorkle has written a philo-

saphieal paper under the titla &ggga& Amarican E

Public Scheol Prog f:,l in which he gqiutafout that &

diserepancy exists between the theories relating to art

education and the actual outcomes, In this sense his find-
ings are useful, McCorkle's writings were completed, how-
ever, in 1942. Since thﬁt_data;'théra have been a number
ﬁf'canérﬁﬁuti@nﬁ made by writers which have introduced
changes in art educational concepts. A ra&iﬁw-ef-Mexican
literature did not disclose any writings that were perti-
nent to the problem of this study.

- Hastie believes that no longer can proncuncemsnts be
made in terms of vague geveralizations and unverified claime

regarding the beneflclal effects of art experience upon the

- individual. Suech claims provide only a minimum of support

for a program of art education. He feels it ds necessary

Ayhomas MeCorkle, "Recent Amerdcan Educational
Theories on the Plage and Function of the Pine Arte in the
Public School Program® (unpublished  Docteral Dissertation,
The University of Texas, ﬁustin, 1942}, 282 pp.
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to élnrify and define more specifically thoge ﬁavelapmeﬁtal
benefites accruing to the individual that can be promoted
_m_w_mmg | more effectively through art exﬁarience than by any other

_ means in the teﬁal‘eurriculﬂ.z |

m_"i : kesearch in the field of art education is still

- momewhat in ite infancy as regards the various arts and

their educative functions. of parﬁinui&r note is the
neglect of the sﬁn&y of the praeésses of creativity. Also
1$ék1ﬁg are studies valating to the administration and
supervision of art programs, teacher preparuticn‘aﬁd the
function of art experience for all students including the
—_— * mentally retarded, the educationally gifted and those with
special abilities in art.’ |
The fallowiﬁg summaries of findings contained in the
selected literature of art educaﬁion it is believed are
related to the problem of this study. These writings do
not present a planned logical sequenﬁm'af content, but
instead are grouped under épeeifia headings for the purpose

of OQHVBﬂianG& and claseification,

2R, Hastle, "Introduction,” Research in Art Education,
_ Nioth Yearbook of the National Art Education Association
— ' {Kutztown, Pennsylvania: State Teachers' Collegs, 1959},

_ D. vi, B

31pid., p. ix,

S U TP RYTT
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I. PHMILOSOPHY OF ART EDUCATION

Socience and philosgophy are concerned with the search

for truth., Art and philosophy have a eamman;graund in the

Anterpreting of axgariance. Butler stated that neither art

nor phiioaéﬁhﬁ, hﬁwéier; has as & principal goal the discove

ery of facts as doos science. The artiat‘is ihvuiﬁad with

' the aesthetic qualities of experience and projecting these
in his expreseion so others may enjoy what he feels,

' Philomophy, too, deals with aesthetic experience but in

addition includes the understanding of raality-and the
search f@r knowledge, 4

In congidering & philosophy upon which to base a
program of art sducation Ecker listed the three major
agpreaébas'in avidence today to a theory of art education.
The first is that of idealism which distinguishes the arti-
fact am 8 physical object from ﬁh&tavar it may mean, The .
transcendent aesthetic idea is the iﬁgartant concept.? The
second approach is that of realism, but not the same realism
as used to desoribe an artistic style,. Thg artist's purpose

is to objeetify his feeling im an art object. The result

4z, b, Butler, Four Phil . ITheir Pr
larper, 1951), p. 6‘

in Edugati on and Relizion (New

~ Sp, Wi Beker, “?qwards a Philosophy of Art Educatien,“

rgh in Art Education, Ninth Yearbook of the National
Art Education Association (Kutztown, Fennsylvania: State
Teachers! College, . 1959); De 4. .
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then, is realism. The artistic values and pleasures are
subjective and relative since they are located within the
human psychelogy. Eealism forums the faunﬂéhiun of a great
amaun£ of art aducation tuday¢6 | |

The third pomitiéntim that of experimentalism. This

~ implies that all experience is assthetic by degree. Experi-

ence as used here means the interaction between a living

organisa and its environment and always ocours within a

gualitative setting, Art is {ntensified experience, more

s than the usual everyday ag@erien&@ﬁ.?
IX. ART AND PSYCHOLOGY

Munro felt that there is a grest need for investiga-
tion in art education which considers the findings of indie
vidual psycholegy anﬂ‘ehild psschulogy,g

- He further stated that in order to make any appreci-
able progress in ragarﬁs to understanding behavior, psychol-
ogists must investigate cultural studies, note the behavior
{including aesthetic) of péople under special cultural

conéitiﬁns, compare the people in different cultures past:

and present &nd attempt to determine common basic tendencies

%Ibid., ». 5.
- 73bid., p. 6.

8%homes Munro, Art Education Its Philosophy
Psychology (New York: The Liberal Arts Press, 1956), p. 180.
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among them before generalizing., Possibly, more information
relative to the higher mental processes involved in:
aewtheﬁim exp@ri&naa and peraaptian way be revealed in this
mannar.9

Kiesolbach'a. study helped to provide some knowledge

velative to the actual consequences from art inatruction,

His axparimantalrinvuatigati@n of aesthetic perceptions, by
 means of a testing instrument, provided amgiriaal data.

He was. connern&d grimarily with the 9rablem of measuring

the aeatheﬁic pareaptions of groups afrpeap;a.w;th varving

‘backgrounds, expericnes and maturity.

Some of his conclusions were ag_feiiowﬁslq
1; The instrument did seasure a sengitivity to

harmonious order within the limitations of the two dimen- -

‘sional and non~objective forms utilizmed by the instrument,

2. Pactors were determined by thié study which
distinguished between the aesthetic judgments of art and
noneart people, The judgments of the nnnuarﬁ people appeared
to depend for pgﬁeeptual erganizatian upnq.fagtqra @uﬁsida

the self but within the structure of the §orm$-manigu1ataﬁ.

‘ tiﬁﬂ’

91bid. '. P 52..

1eﬁ‘ G, Kia&aibach, AR Bxparzmantal &tuﬁy in the
ﬁavalopman% of an !nstramant to Measure Aesthetic Percep-
_ ; tion, Nianth Yearbook of the
Natfional Art Education &aseaiatian {Kutztown, Pennsylvaniat
State Teachers? College, 1959}, p. 72,
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With the art people it was differ&nﬁ.- They depended for

percepﬁual organization on qualities which were intrinsic

ta the feelings of rightnaas or eomyletﬁn&as and whxnb had

their origin within the subject and not in the structure of
the formg that were manipulated.

3. The study re#galaﬂ that there ﬁna a measurable

continuity of aesthetic preference existing within the

selected graups that had a similarity of art interasta,
eﬁucatian and maturity‘

- Ia another study, McVitty confirmed that the m@dium
for establishing adequate communication for forming concepts
was bept - achieved through the teacher, The participation
nf teacher and pupil in the motivation resulted in a stronger
concept a® recorded in the child's drawing expression than
it did. with the uge of the usual visual aiﬂs.ll |

MeViﬁty falt individual growth is more pronounced
where there is greater cooperation and plapning between
student an&utéaéh&?‘ He felt the quality of an educational

experience for the child ig not limited by equipment but is

1;;. F. MceVitty, "An Experimental Study eén YVarious
Methods in Art'wuﬁivatiuns at the Fifth Grade Level,"

¢ch in Art » Seventh Yesarbook of the National
Art Educatien Association (Kutztwwn, Pennaylvania: State
Teachers' College, 1956}, p. 32,
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dependent to a great extent upon the knowledge, personality,
ineariﬁy and enthusiaam of the teacher, 12
A study by McFoe was inﬂpiraé by the seeming lack of
aammanicatian between individupls ia the $e¢ia1 aeianee@

and thnsﬁ in art aéuaaﬁian. There have been significant

" studies made in the variaus disciplines that related to the

_ﬁaaehiwg of art, Most of these, hewevar,,have'nut‘haan

included in the literature of art education. Consequently,

interpretatione of these findings have not been made 8o

that teachers eéulﬁ utilize the generalisations Ffrom research

in aetual.élaﬁaruam praetice;ig |
Perception«delineation as ussd by MeFee pertained to

the b&haﬁiér~af3&dnlt$ or children in selecting and respond-

ing tm'thair present or collective visual experience and

delineating symbols that poptrayed thelr responses to their

environment, Delineating iﬁﬁlﬁﬁﬁﬁ drawing, painting or

seulpturing ? o

 McPee's investigation revealed the wide range of

individual differences that need to be considered for

JE

123p4a.

133, K. McFee, YA Study of Perception-Delineation:
Its Implication for Art Education," Regearch Art '
s Rinth Yearbeok of the National Art Ednﬁatien

fﬁs&eciati&n (Kutztown, Pennsylvaniai State Teachersf

College, 1959}, p. 9.
. 14;@&@,, P '10.
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motivating students in art, evaluating their readiness for
specific typem'af art casks and for evaivating thelr proge-
reﬁa in art aﬂtivityals

ﬁccarding'tu MeFee the cultural concepts of what
constitutes reality, the socio-sconomic class attitudes
toward art, sex roles and value snd motivation were all
raelated to differences in the #ay students were ready to
perceive. This was ﬁlﬁa true in the way they organiged
the stimuli they selected and the symbole théy used in
'thair.respnnaﬁa in an art medium, MePes Felt it was
ahsalﬁtelﬁ nmaéssaﬂylt@ understand studentst pripb expari«
ence in ovdef to predict behavior in art, to establish an
environment agpropriate for creative work and'ta foster

#aré&ﬁhuai-anﬁ artistic davalmpmentglé
- 11X, THE PROBLEM OF CREATIVITY

Barkan stated that there is a great need for increas-
ing the quantity and quality of research in eéaative behave
ior, The ﬁrahd he felt is favorabls but as'yat there are
iasuffieia#t ﬂaﬂa for a.mgmprahenaive theory of creativity.

One of the major difficulties in research seems to be the

15Thid., pp. 13-14.
161nid,
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inabkility to grasp an understanding of the dynamics of the

preeass of creativity while concurrently percaiving its

individual elements.t’

A considerable amount of literature written on the
auﬁje@% of creativity ﬁné cantered uwpon the tetal process.

The material desgeribes and ﬁnalysam how ereative men act,

organize and manage themselves in the process of creation,

‘Hany artists and scientiste have written intrespectively

about their reactions during the creative process, Their

writings bhave subseguently b@en'anazyaad by educators and

philos@phava. Almo, analyses have been written based upon
obeservations of the artists and sciantists at work, Accorde
ing to Barkan, these contributions are philosophically
aoriented amd do not provide sufficient empirical observation
to supply the functional criteria that is neaded. Thesa
writings, however, do provide data which can be used as the
bagis for formulating ressarch guestions. Recently such
guestions have been ra&pahﬁibia for a amall amount of
research literature written by psychologists and educators
that is directed toward the smpiricsl study of component

elenaents In ereative.behaviavelg

174, Barkan, "A Lemmenta R n A

. . ry," Besearch in Art
Education, Ninth Yaarbemk of the Hational Art Education
Lssociation {Kutztown, Peunsylvﬁniaz State Teachers'
College, 195%), p. 58,

135bid., pe 59.
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Barkan and Hauveman in gnother study investigated the
behavior of individuals at work in the arts, They concluded
that creative experience is something that: voeurs within the
inﬂiviﬁmai and the indiviﬂual'a'ﬁeha#iar'aﬁ aéaﬁ in his
actions ara.extarﬁﬁi manifa@tatians‘af thig inner experis
enﬁe.‘.$heae observahle actions, however, constitute only a
part of this experience,  Actually, some of %ha-int&rnal
mechanismg are not absmr§3b1e~thraugh'ovart!hehaviaru--

Therefore, research into the act uf creativity means

- dnferring creative experience from visible bebavior. This

makes research in creativity subject to gome variables over
which there is no control.. Thig may result in inaccurate
and. disterted conceéptions of the individualls experianc&.lg

:fhe study further revealed that some artists and
aﬁueaﬁara feal there is little valiﬂity‘in verbhal ianterpre-
tation of experience in the arts that ig baged upon proce=
dures from the behavioral sclences; still others feel that
quantitativa-analyaeg‘nra-wfongiy-appliad't@ the study of
artistic experience which is gualitative,?2®

Another contribution taward'nﬁéerstanding‘the nature

of ‘ereativity and its éalatiﬂnahip to art activity was made

lgmu Barkan and J, Hauasman, “Iwo Pilot Etuéias with
the Fnrpase of ﬁlarifyﬁng Hygathaaes far Research into
Creative Behavior,® h ; B ation, Seventh Year-
book of the Mational Art Education ﬁssaai&ti@n {Kutztown,
Pennsylvenia: State Teachers' College, 1@56), PD. 136~127.

201bid,
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“4——5‘ by Lewehfalé and Beittel, Their atﬁéy attenpted to finﬁrl
: | messurable criteris responsible for creativeness which could
":ﬁ”""" j © also Gifféreﬂtiaﬁél&aﬁwsen'craative and less creative people,

: These criteria are not, ﬁnﬁgver,_for the purpose of sepa-

‘ratiﬁg:?éapzﬁ'éréativély,‘bnt for ﬂréﬁiﬁiﬂg data which may
influence methods of avt instruetion.2l =

From this study eriteria were established which

% characterize individual creativity commen t6 both the arts
? and s¢iaﬁ¢@ﬁ;32="?ha$e’iﬁéluﬁadi"(l}lébility to adapt an
! idea, (2) ahility to synthesize and analyze, and (3) the
; capeaeity to be imaginative in an approach to a problem or
idea. '
'?iﬁﬁiﬁgs'iﬁfﬁha'ﬂtuﬂy'ﬂf'Léﬁéﬁfelﬁ and Beittel were
'"_4"€ of considerable Qigﬁifieanee; Conclusions implied that by
| v vromoting creativeness in the arts it wgm_pﬁéﬁible £0 pro-
. mote creativeness in general, The available data obtained
- suggested a‘eenfirmation'affthe'assﬁméﬁion‘that'art educa-
tion can and does preomote creitiveness not only within but

beyond the arts, 23

2ly, Lowenfeld and K. Beittel, "Interdisciplinary
- Criteria of Creativity io the Avte and Sciencesi A Progress
Keﬁart,“ Bepearch in Art Bducation, Ninth Yearbook of the
) - National Art Education Associstion (Kutstown; Pennsylvaniat
v e State Teacherg! Callege, 1959), p. 35,

. 2., g,
,,,,, | 33;&$g,, Pe 43,
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According to Michael if art activity is to promote

ereativensss in students, a kunowledge by the teacher of the

most effaﬂtiva'pr@ﬂeéures and methods in teaching art is
necessary for producing the aasi#ed outcomes. Many art
teachers use awards, reproductions and peer art work in
exhibits as tesching aids without being cognizant of the
i actual effects thaae-davié@m may hava upon the ﬁﬂé&tivity
j | of the student. Michael's study was to determine this
1 effect. 24

There was evidence from ﬁhié invegtigation that
creative growth was greatest when the pupil was €ree to

create fronm his own experience, where there was no emphaais

N on the final product and melf expression was encouraged.

s.

:Impaﬁad adult standards tended to subordinate and swppreae
individuality and the quality of expression while stressing
the final product, Michael concluded that creative develop~
mant is a‘slmw process and moves ahead best when it is not.
hinderad by factors extrinsic to creativenass, such as
awarﬂa, adult standerds and peer standards. 25
XnﬁxaatiaﬁS‘fvam this study were that displavs,

discuapions and clags~-room use of reproductions of paintings

243, Michael, "The Effect of Award, Adult Standard
] and Peer Standard Upan the Cveativanena in Art of High

e Bchool Pupils,” K Rinth Yearbook
] of the Na%ianal %ﬁ%ggﬁﬁah a%gﬁiggfﬁﬁ’(ﬁutztawn,
. Pennsylvania: State T@achars' College, 1959), PPs 08104,

251bid.
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did not increase appreciation. There seemed to he an
"agsthetic readiness” necessary to be considered individe

uallyezﬁ
A study by Russell has indicated that reading

Cwridting and spelling are not saparata subjects to teach,

but each of the language arts is a favet of the larger
process of cousmunication, Growth and davalnpment_in one of

these areas affects growth and development in the other

~aresas. The atudy'@aaaiuded that when the schools deal with

one aspect of the child's growth and development it influ-
ences all others, It was considered essential, then, that.
the school be able to identify and evaluate all the effects
of that influane&.z? |

It was Russell's belief that the child who creates
in the various art media, producing figureas, objects and
color and spatial relationshipe based upon his own experiw
ences, iz communicating, The child is expressing for him-
gelf and others what he has observed; felt and learned,
This study was to inVﬁstigqte the existence éf any relation=-

ship between growth and develepment in the language arts

™

271. ¥, Russell, "Relationships Between Certain
Aspects of Creative Expression and Reading Development,"
Reseaprch in Agﬁ_ﬁﬁgggﬁiga,_Sev@nth Yearbook of the Kational
Art Education Association (Kutztown, Pennsylvanis: State
Teachers' College, 1956), p. 103. ‘
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SEEEEERE and creative expression in the visual arts. Reading was
salected because of the relative ease in measuring growth

T in this area,?8

- Bame of- %ha imﬁarﬁant findings war&'gg
1 Gr@w%h iﬂ art expression was dapenﬁant upon the
child's awareness of the details he inoluded in his drawings

of figures and ﬂbﬁ&@#ﬁ;:'Iﬂ*a;ﬁimilﬁ#«ﬁ&ﬂner;%grawth in the
rﬂﬁdiﬁg"?rﬂﬂﬁgﬁ2W3é dependent upon the child's avareness of

details of wordsy; differences and similarities within words
and ameng words,. '

2, Those children ﬁharuﬁﬂﬁﬁﬁﬁﬁbé-aﬂﬁ‘rep?ﬂéﬁﬂﬁﬁﬂ;the

relationships existing awmong the pﬂrﬁ& of their ﬁvﬂé&ﬁgs

were superdor readers; that is, they had the’ ability o
L mynﬁheaiza...Thﬁ;aagariﬁr.r$aﬁaf-umders$anﬂﬁ ‘the relation-
ghigs:wﬁiuh;axiﬁb=amﬂng words and saﬁtanaasyaa&:&mang“seﬁ#
=t§ame§:in-paragragh$ and is able to analyze, associate, .
1 ‘arganize'and?uéé‘what he reads,

3. Teachezrs in kinﬁarg&r@anvané;first:graéa.- S
-aapeeially;fean‘uﬁaiﬁraative\artﬂaxpﬁéééiaﬁ of children as
aneﬂaaufaeiaf'dgﬁﬁ for evaluating the child's readiness for
firaﬁ-graﬁé‘rég&&ngVinstruﬁﬁian‘ﬁagauﬁg of this close rela-

tionahip botween art expression and development in reading,

= | | 2%&@-: P 1040
- = 29;9;@,, Pe 112;
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4. This study indicated that both reading and axb

are probably dependent for their developmsut upon the @A

ings whiech the ¢hild bringe to the learning situation,

Thus, Russeil felt children should be sdvised to draw only
those experiences which they have had or koow about. Also,
children should have adequate axperlences for the naterial

they are required 4o read.
IV. THE TEACHING PROCESS

Mondelowitz has stated that & number of pressures

dnhkibit the free Exyvassian.af children in Aﬁariaan hones

and schools., The mogt common are those attitudes which
result from a lack of familiarity with the nature of
éhilﬁrau*s art work., When teschers and ﬁﬂ?ﬁnﬁ& ﬁé not
nndermtanﬂathe different levels through which children's
art expression progresses they tend to evaluate the child's
ard géadueﬁ by adult mbanﬂaéﬁs and techniques. Too much
mstroass is nlaced uggn aampagitional arrangements,; elements
of design, color ha#@gﬁy and. araftenanship, 3° |

Eewtan?a sgtudy gkaviﬁad an example of the negative

putcomes that can scerue from non-crestive teaching, His

-investigatiaa indicated that single, inadeguate and

unpleasant art qxpe#ianeas of children fram.a#L&arly as

3ﬁaanie1 Mendelswitm, Childrsn Are Artists (Palo
Alto, California: Stanford University Fress, 1953): pe 6,
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kindergarten are sometimes recalled with extrene ciarity;
This frequently is the cause of their later negative atti-
tudes toward art, 3

Hastie has provided a better understanding of the
teaching process as a result of his important study of the
aimﬁnand practices in art education. He has ghown these
to have followed this sequence since 1890: practical

training aim, art for art's sake, appreciation, correla-

'bion, stress on industrial arts, art in the integrated

school program, creative selfuagpvﬁsaiﬁn, art in everyday
1ife and personal and social integratian;w In moat situaw
tions the aime were less product-centered and more concerned
with pupil bahavior;sz' o

Hastie's study was particularly signifieant.ainﬁa
no national sﬁrvey of opinions concerning be#t practices
in elementary art education had beén made since 1014 until
this one in 1954. Q@ith&r hag there been a report on the

status of art instruction in the elementary schools since

31& Newbton, "Elementary School Art Bxperiences
Remembered by &tuﬁants of Elementary Education,” Rgsearch
in Art Bducation, Seventh Yearbook of the National Art
Education Asgociation {Kutztown, Pennsylvania: State
Teachers' College, 1938), Ds 27,

33&. Hastie, "Eurrant Opiniong Concerning Beat
Fractices in Art for the Elementary Schools and for
Elementary School Teacher Preparation,” Resgarch in Art

tions Fifth Yearbook of the National Art Bducation
As&aniatian {Kutztown, Pennsylvania: State Teachers!
EQllﬁgﬁ, 1954)] Be 78. -



1914, From this survey it was determined that classroom
teachers and art specialists were in agreement that art
education is very broad, inﬁlﬁﬂes more than @a;ntiﬁg and
drawing aad attempts solutions to art pvuﬁl&m& in human
activities as they arise in daily life.33
Some of the findings of Hastle's study were as
followsto4 | |
1. Rank order of importance of the objectives of
aelementary art education in the United States as seen by
classroom teachers and art specialists,
a) To offer oppurﬁuniﬁies for creative gelf-
exprassion,
b) To assist in develaping well integrated
and adjusted personalities,
¢} ‘o encourage interest_and'an avareness of
the art.that exigts in ﬁu@il*s environment,

d) To relate the art work to the lives of the

- pupils thraugh‘intagr#tian with pupil interests and other

elem@ntary grade aubjﬂets.

e¢) To fasﬁer wholesome attitudes toward a

field of art,

331big.s p. 80
341bid., pp. 88-98,

a1
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£} To develop abilities sufficient for the
solution of art problems in child life,.

g) ﬁ@ guide the development in the ¢hild of
gimple standards of evalustion,

h} 7To develop a seans of discovering and
encouraging special talent. |

| 1) 7o aid in the éssimi&at&en of facts and

principles in the field of aft studiad,

2 Art aﬁueaturs were in agreement on 8 curriculum
épproaah which c@nsiderﬁ the needs; interests and reguests
of children as basic, These can best be developed through
8 survey of child and community art needs that may be organ-
ized in torms of functional areass of daily living.

3 Nasﬁ ﬁﬁaehars favorad ﬂarralatiaa of art with |

any of the elementary school subjects with social atuﬁiéa

bheing decasd the best. Xt is noteworthy, too, that practi-

cally all teachers felt that correlation functions efface
tively only when it grows out of the child's interest at
the time and when he hags & real undergtanding of the need
and the in@errala&iaﬁﬁhipa.invaivad‘ Thay felt that corre=-
lation ghonld develop naturally and be neither forced nor
artificial,

éf In order of impnrtanca,_ths msst_aigﬂificant
problems that é@nfrgntéﬁ the olementary teacher were:

a) How to help the child to werk creatively.



b)

c)
giving him the
imental in his

d)

. with art media

e)

children's art

33

When to give dirsct help and when to atop.
Hlow to help the child to be original by
uppartuniﬁy to be more exploratory and exper-
approach to aalviﬁg art problems.

How the teacher can receive more experience

and basic art skills.,

How to develop a valid method for evaluating

efforts in relation to factors of growth in

terms of his social group.

£)

How to idehtify,‘avaluate;'aﬂd use the many

resources of any community to complement the art progras in

the schools,

2

How to develop a more effective working

relationship between the classroom teacher and the art

consultant,

A study by Lanier noted a lack of systematic research

in the areas of aims, methods and wmaterials in art educa-

tiﬁﬂuss

The iontent of hisg study was to investigzate the

trends of educatienal values in art education up to 1953

and to sote any aignifinant changes in values between the

35y, Lanier, “Tha Status af Current Objectives in

Art Educetion,” Res

mbloy, Fifth Yearbook

of the National Art Education Asébciétien (Kutztown,

Pennsylvanias

Btate Teachers' College, 1954), p. 44.
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years 1940-1953. These values were concerned with elemenw.
tar&,'jaﬁiar'high school and senior high school art educaw
tiaa.gﬁ

Lanier's findings relative to the current objectives
of art ﬂﬂucaﬁiwn confivmed thosge ﬁflﬁaatie’a atudye3?

In Deolay's study & survey af-taachérs* problems in

art education was conducted among 350 elsmentary classroom

f_ffffé - teachers in five California cities in the San Joaguin
:fffifé Valley. The questions ineluded in the study were written
! by the teachers themselves aud not restated, Approximately

‘nine hundred gqguestions wers r&e&iv&é.3ﬁ
- el ' Bome of the conclusions of her study were as
f followe:S’

1., There was cosgiderable gimilarity in the ques-

i
J
-3

tiong recéived, &ﬁparanﬁlyltheae ropresented the common

needs of teaehev# in this sevchtion of the country.

361nid,
371nid., pp. 117121,

38ﬁ; B ﬁﬂal@?, SPrablens of Gla&sraom Tﬁaehars in

Art Bducation," Report of ggg {;,‘a; » ggg
&ﬁﬁ&&&ﬁ Lommlties on

sl A

EE@mantaéy“Eﬁucatiuﬁ;ﬁ?aluﬁéhKVIzlﬁ ?ahruary, 195%, mumber
3; pp., 3117-131.

$phid,
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2, Crowded claserooms and an inadeaquacy of facil-

ities and materials constituted major problems in certain

situations,

3. -The questions revealed a real lack of under-
stanéiag of current methods for promoting treative art
expresgion, . Teachers felt the need ta‘$nc¢uréga original-.
ity and its development, hnt*thﬁy did not seem t0=§ﬁﬂw-hﬁw
to proceed, |

-4+ There was a pfohlem ae to what to teach and at
what grade level.

_5§ '$hﬁ'queﬁtiunm related to drawing and the hand-

iing of various art media showed that the teachers lacked

confidence in this area.

YI. APPRECIATION

T*Tha-primaipﬂz-geal in teaching art appreciation,

according to Lewis, is to increase the student's pleasurs

‘and understanding awsreness. Actually there are no true

staaéardimeéitaﬁts for detersining the extent of the child's
growth in responsiveness to visual stimuli. As @ result,

many7t&aeheﬁs,£inﬂ~it frustrating to work with unseen’

'ﬁr@aaﬁaaauané_Wauld'ﬁatherfﬂenter-ﬁheir ﬁeauhing*an-ﬁhose

faata“ﬁnrrann&ing‘art‘and'inﬁtiliiﬁg'in their students



tastes that conform to predetermined standards., Facts
sbout art can be measured; thus, the resson for the teache
ing of facts,4C

Fanlkner stated that when one considers the many
gonbributions of authe?§; artiste,; educatoras aéﬁ philus»_ 
opherg, it is surprising t§ discover that the majority of
teachers réally de not have a clsar understanding of the
41

appreciati@n BrOCesH.

MacDonald wrote that in the appraeiatiea of art the

i final aim is concernsd with feeling rather than intellect,
If the obgerver did not feel the gualities of merit in the
object viewed, then the experdence failed in its PUPDOAES,
Apecording to MaeDomaldy; it is not sufficient for the teacher

; to lepart enly facts and principles., The wmost important

: task for the teacher is to make his own enthusiasm infec-

ﬁ tious for his students. If he manﬁﬁt accomplish this, then

.th@ learner's axpévianee is inadequate for true spprecia~

: tiaﬂnég

j : 40x514da Fresent Levis,; At Ed 4 in Elems

: 8chuol (Washington, D, C.: American Eﬁneatianal flemearch
i Amgociation of the National Bducation &ssouiatien, 1961),
i Pe 21, _

;nﬂﬂf_f :' ' 41, Faulkner, ¥A Research Program in Art Apprecia-

tion," Journal of Educational Research, 33:36, 1939.

e _ 433. Macbonald, _igg Schood o
1 (Ch&eawos The University of ﬁhieagb Pres&, 1952 s P. 44,
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SUMMARY

‘.'&n investigation of ali'ééaant literature in art
éaucatian hag revealed & considerable lack of empirical

research in the United States and & complete absence of

37

research in.ﬁexiﬂa'with regard to the objective outcomes

from the programs of art iﬁstfaatiﬁﬁg
The specific studies included in Chapter II have

provided, however, some agreement on the more apparent

outcones resulting from programs of art education in the

thﬁsa Bﬁuﬂi@a'de&lin@ with objectives and problems,

Hastie ‘and Lanier agreed on those cbjectives which

' United States, Clues as to outcomes were inferred from

dealt with mental and emotional dav&legm&at ef the student,

Other evidmnéa supported the existence of the following out=

cones from art sducation:

1. Art education objectifies individual student .

feelings toward his environment by means of the resulting

artistic products,

2. Art activity provides an objeetive measure of
tha.d@gﬁae of learning by the student, It shows from the
resﬁlﬁiug produet whaﬁ the student has learned about a

particular object or situation,

3. art aativ;ty_pvaaﬁnts objeetive evidence of a

ereative expericnce having oceurred for the child.
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4. In the first three elementary grades, art
expression of children pravides one source of data for
deternining the uhild's.rmaﬂing readiness.

7 5; Observed behavior of - the ahild in art activity
inéieaﬁms that art expression contrihnted to tha individual
atudeﬁt*s_pracess of eommunicatian.

The praﬁlem& preseﬁtéd by the 5tudiaa were intrinsic
to tha pragrams of art educatian in the United States,
These ﬁrablema wera caﬂcerned with cveative exprassion,
lack of teaeher ability in art-mndia, inadaqnata-mathoda of
ﬂvaluati@n and inadaquata allocation of time.

In subatanea, the av&ilahla studies failad to meet

| meaningfully the prnblam of this study; thus, the need for

the pregent inveatigatian.
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CHAPTER III
HISTORICAL BACKGROUNDS

It is th@‘purpbs@ of thig chaptar'ta presaﬂﬁ'ﬁata
relative to the cultural anvir@nmenh af each cauntry and the

historiaal development of their rasp@c%iva pragrams of art

'aduc&tian.

The asﬁial rcla af art. which is a atudy between art

ané souiolagy. is b@iﬂg breught nore inta avidenee by

-studants af grimitivs culturea. These stnﬁants of art and

_eaciﬁiagy have been inﬁeremtad also in the mmaning of art

to the people, the creative force or urge that moves the

artist and the function of art in the partiocular society

inv@atigat@d¢1

He T+ Morge has commented upon the role of art in

aduﬂatianaz

Mo curriculum in general education is complete with-
out specific inclusion of the fine arts courses, Thess
courses will not only enasble the student to enjoy music,
literature and art as such; but, more important, sre
ssmential in bis total development as an individual and
as a citismen of a dewocracy., The fine arts can teach
the citizen to use his technolegieal discoveries for
congtructive rather than destructive ends,

1&. J, Harskovits, n and His Works (Nﬂw Yarks
Alfred A, Kﬂﬂpf, 3952)’ Dos i & TR

®H, T, Morse, Geperal Edus in Iransition,
(Mi;@ﬁnpaliss The 6niversity'af Minnasuta Press, 19513:
Ee EQ
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' ing 'the settlers and the language for the new state,”
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I. CHARACTERISYICS OF UNITED STATES CULTURE

There is no guestion of the direct influence of the

gbarrawing-fﬁam Eurcgaan‘eultuﬁm_by thalﬁniﬁ&ﬁ.SEBtaai

ﬂultural patterny agtgaliy wara_tvansglantﬁﬁ'iﬂﬁe & com-
plﬁﬁely}éiffareﬁt environuent, These transplantations
nriginally Eroﬁ"&ngiané; Franﬁé, Hpaing Halland,_?aétugal,_
xtély; aeén&inavia and other countries began in the six~

teenth ceatury. Thé_gain influence came fyom England and

contributed ean&iﬁa?@kiy;to-ealaniai development by provide

3

Algo to be considered, is the matter of cglturai
diffusion when any two or Bore groups come in contact. One
often does take over cultural elements from the other,

When there is a continuity of contact and diffusion, accoul-

turation or transfer ceours. This has occurred in the past

in the United States and is continning to do so, particularly

with the American Iandian and other minority peoples who are

adjusting to EBuropean~oriented Americen life. We can also

3Et B Brightman; YRemarks on Diversity of Cultures
and on the &ena?al Characteristics of American Culture,®

L.%._ﬁﬁ €O Report on Iater 1@3&9& of Qs&&am mmww United
Nationg, 1¢53),; by .
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say that traditions of the United States include minor
acculturation of Mexlcsn influences in our ert, fqodg'aluthm_
ing and-arahiﬁ&qturmté

In a similar manner, Mexico has wiﬁn@sseﬁ this acoul-

tﬂ%atian both from its own divavsa_indiggnoua cultures and
iﬁ sone degreﬂ from the Qﬁitaé States ag well. To what
T i axﬁant this acculturation has ocourred in art aﬁaeatiﬁn
between the United States and Mexieo remains tu'be_déterw

; mined.

phic gulture. Philosephy, in a technical

sense has never besn prominent in the building of American
eulture except in its political philosophy of the democratic
enlightenment e#a&aﬁing from seventeenth century England
and eighteenth century France in the Wﬁiﬁingﬂ_afwﬁuake and
ﬁﬂuﬁaéau.g. |

Aca@rding to Brighﬁman, atientific achievement and
effectiveness ie the endeavor most adwired in American
soeiatj and seems to be the source of its strength as a
nation, In general, in &maricéﬂ gnei&%y the politician im
portrayed as a friendly fraud, the college professor as &n

absant-minﬁed paraon, the artisﬁ“aa a rather odd fellow,

m— 4F. M. Keesling, Eu%mm Authropology (New York:
R — " Reinhart and Company, 1958), p. 28,

531“1@"&!‘?1&_5’1,. Qﬂn m;; Be 335.
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the spiritual agent or clergyman as & luxury, but the
scientist is something else. When nsing-tsrmipalpgyulike
arti#ﬁig, ﬁaligiﬁuéi,phil&se?hiefanﬁ saiéntifie, the great-
et prastigéﬂgnﬁﬁ to the 1gteariﬁ

{he artistic gulture. Brightman stated that the
field of -tf_h‘:e. arts in the United States may be characterized

ag one of wide experimentation, ﬁbsﬁr&cﬁ art is continu~

aily”uﬁdégtakéﬁ somewhere in'ﬁhesﬁ‘ﬂnitaﬂ'ﬁtatasx but gZenere
allylthe tamte of the American puhlic‘is cqﬂservati#e' The
iﬁv&sﬁi@atiahg by Brightmaa-rgvaaied~that many of the new
forms, éueﬁ as nannabjeaﬁivity. are locked upon by the vast

majority of the so-called formally educated public as unin-

telligible and ridiculeus. Nevertheless; he found evidence

of an increasing interest in the fine arts throughout the

eountryh7
Iz, THE ﬁﬁﬁiﬂéﬂ.Fﬂﬁ?LE AND TﬂﬁIR.QﬂLTERE

4 study of the contemporary social institutions of a
country without some attention to the country's cultural
background permits a most inééequate baaia for yndarst&nﬁing
that countey and its custome., This is particularly true of

Mexico with its many centuries of flourishing Indian

ﬁﬁﬁightman, 28, giﬁv,'pg,'gsgﬁzzé‘
71bid., pp. 224-225.
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civilizations and the subgequent influences of the Flemish,

Itaiian, Moorish and, of most importance, the Spanish.

Indign traditions. Mexico 18 rich in its indigenous
cultures., When our forefathers arrived in America oﬁ‘the |
aaStara &huras\éf.ﬁaw-ﬁnﬁlanﬁ_thay’found man in a state

comparable to that of the stone age, At the same time in

Mexico there existed a highly developed aboriginal Asztec
fehitufe. ' Prior to the Aztecs,; and even greater in accome
plishments, were the Mayas, In the arts of sculpture,

'ar#hiteatura and ceramics the Mayas rivalled ancient Egypt.

The ancient cu&tnras;'with'their arts,; forms of govermment
and social mygtems have had egneiﬁarabla influence upon the

national life and program of art education in Mexiea.g

A glashing of sultures. In 3,319 an unusual event

hagﬁﬂned in what was ﬁerbsﬁnma'ﬁaxiaa. There wasxa clashing
of two distinet cultures; the sixﬁeanﬁhnaantﬁry'renaisﬁanee
Spain ageinst tha Xndian cultura of Masomﬁmariea. This was

ﬁotaworthy in that one finds the indig&naus gultura gradu-

ally disaﬁp@aring, nat to b@ rapeatad, and the fnraign

:Enrupeaa culture Paglaﬁing'it, The fine avaftsmanship of

8?1&1& notes of investigator from interviews with
br, Alexander von Wuthenau, Art Histmrian, Universidad

 Nacional de Mexico. Fehruary, 1954.
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~the Indian in art and architecture remained, but the spirit

f of the Indiant's work was gén&.g
mi- With the coning of Cortes and his Spanish armies
7“E ‘there boegan what was to be ﬁhe‘lcﬁg_gfim gtory of power
T politics, bloodshed and_waste'of»humanﬁlif@; Thig period
‘has becone a‘bletfén the record of thoge Wha‘éﬁlbﬁiﬁéd'tb
spread ¢ivilization and enlightenment. According to-
ﬁfffff% Eneller, hawéver, never in history has there been withessed

con 80 grend a scale the fusing of wwo peoples as diverse in

‘character aa.the=1ndiaﬁs and spaﬁiard$; The accomplishment

by the early churchmen in effecting thig fusion was almost
10 _ _ .

mirsculous,
In addition to some understanding of the general

cultural aspects of Mexico, some ' insight into the person-

e **# ality characterlstics of the Mexlcan was important to this
, ' study, .
% : - .
} A number of recent Mexican writers have engaged in

,”j character studies of the Mexican, Thaﬁa_writersrpragehted

? eqmgmsit& deaarigtibna of the modal Mexican which gave some
i
]

idea of his parsonglity¢ ‘He. wag presented as a figure

characterized by extreme ethnocentrism, exaggerated

omig. _
——— - 10¢, p, Xneller, The Education of the Mexigan Nation,

(New York: Columbia University Press, 1951), pp. 16-17.
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- morality and sanetity of womanhood.

45

nationalism, preference for powerful leadership, a fatal-

istic view towards life and an intense concern for the
i1

M&xics's art educaw

1ion canunt be pr&pgrly aﬁ??&iﬁﬂé agart frﬂm any traatm&nt
of Eexinan aﬁn&aﬁien in general. The influenea of the
ﬂa€i9n31 @ragram éf.Maxican eduwation hae been very signif-
icant for art inatruaﬁiaﬁ in the schools. - |

it maaﬁ be raalizaﬂ, too, that in evaluating ﬁexieaﬂ
art aéuvatiun msst inﬁall&ctu&l aetivity eavriaﬂ nn in
Mexice haw baﬁn almest-excluﬁively detarmined within the

context of unsympathetic Buropean influeacés. The country

'has been ruled for many generations by people who have

looked toward Europe éa a guiéegeﬁtﬁig

_ The pﬁrﬁosﬂ of Mexican education is to vrelieve the
individual of any feeling of inferiority and bring him to
grips with the realities of hiz economie amd‘éocial

environment .,

11g, W, Hewes, *Mexicans in Search of the Mexiocan,
Notes on Mexican National Character Studies,” Amer

Journal of Egnggw&g Sociclogy, 131200223, January, 1954.
| 12m
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Mexion has two educational tasks probably of greater
magnitude than exist in most countries; namely, to improve
natienal hedlth and teo raise the standard of ;itsraeyyld

The literacy c¢ampalsze is complex because it requires

 the graﬂual a&iminazzﬁﬂ ﬂf many of the folkways that have

baen a§p@aeé to educational prsgreﬂs and natianal unity.
For the caauﬂl obaerver,; Mexican educatien presents
a pleture of contradictions and inconsistencies. EKneller
stated that ﬁmééiaaﬁ students of education {requently
attenpt to evaluate Mexican education uﬁiiizing valﬁes
daﬁérﬁinﬂd through the ﬁevalapmant of aducation in tﬁé.
United States, This is an incorrect procedure fesuiting

from a lack of information., The cultural patterns operating

- in the United Btates were not evident in Mexico's develop-

ments -?he-waﬁiaz.fanﬁarsfhave ﬂiﬁfepaé widely in these two
countries. Knell&r ﬁas iﬁdisat@d that Mezican education in
ﬁhé past vas euﬂsiéﬁaﬁﬁly the vietim and éaal of the prevail-
ing-idenlﬁgy of the himéﬁ; This woried in mogt every case

15

The tevrm aacialiat is parﬁ of the nffieial ﬁ&xiean

'nﬁmenaiature in gavarnmﬁnt and education, One maiﬁ theme

-in the sgchoels gince 191? iﬁ the sﬂeinl&zativn of the group

14?{%11@, leg. gi'i
lsﬁne11&r, PR« 2&&:; pq 38
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Mexico.
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rather than ‘the development of individualism. This does

not imply, however, that the socialist state is considered
paraméunﬁ.té the individual as in the famcist state. Mexican
aocinlagiétﬁ do not believe thaﬁ'ail ﬁen are iﬁt@llectually
or psychologically equal or can ever be. Théy.de beliéée,‘
however, that men are equal in the ﬁenée'that.they'may |

' 16

Since the revolution of 1910, education has been a

part of the state. It ia as much a part of the government

' as im the aray, Soeialisu ie provided for eaﬁaﬁiﬁutianaliy

and has thoroughly permeated the educational philosophy of

17

Mexican society has its many pveblaﬁﬁ;'amnng which
is the education of the manual worker., The working masses
do not yet héve'the‘eduﬁational facilities or means_ﬂeéeaw
Bary for their social and humanistic educationj nor do they
have the pfnpar technical preparation for vocational life.
In the constitution it is considered the responsibility of
the Mexican state, eaployer, union and employee himself to

develop a cooperative plas in establishing educational

16G, ¢, Booth, Mexico's School-Made Society,

.{Stanford'ﬁnivarsity, California: Stanford Press, 1941),

po,. vili-ix,

171b44.
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relationship of art to education and society.

centers to elevate the civie; intellectual, moral and

cultural levels of the working classes of %&xico;lg

III. THE SCHOOL ART PROGRAM
_ Iﬁifﬂﬁluxlwﬁﬁ_ggﬁﬁgs

Manual Barkan had the falléwing to say regarding the
19

oreone of the first duties of gsociety and education
is to establish the conditions that will ensure to each
individual the means of wmaking his own unigue contribu-
tion. We must educate through art, snd we must nake
participation in its production a part of the activity
of society as 8 whole,

Art experience has been an iﬁpﬁrtént_activity in

'many_sahumls of Aaerica for more than a century. A4s a part
of the educational eurriculun it has been subjected to the

various philosophies of education and modified aceording to

the 9revailing'ennca§té. Its function has consequently
ahang&d ﬂrﬂm_tima to time,

_ The ninetamnth eantury saw tha end of systems of

ghilasophy which had mataphysiual basaq._,?h@ newer ninds
- in America,_aS'weil.as in other garts_ef,ﬁha'warlé, invese

- tigated wiﬁh eagerness th§ natura1 selences, and with the

15?. L. Trevino and G, Mantamayar,'“La Bducacion del

Obrero Manual en Mexico," gghgggg‘ﬁgm;ggg@ gcialog da,
16:83~91, January-April, 1954,

19y, Barkaﬁ, "The Relation of the Arts to Education
and Society," Art Bducation Todav, 1951-52, pp. 89-102.
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sdvent of the twentieth century the most vigorous intellecw

tual activity was aviﬂancéd in the continued pursuit of the

sciences. The educational leaders of this century adopted

the sclentific methedology, and the philosophy of education
ag & result bas been aubordiugtéé_to-pgyéhalo@y, admiaise'
tratiaa? curriculum and mathnda.zg |
Logan stated that the twentieth century in the
United States, in contrast to the nihéteehtﬁ; has witnessed
the formsﬁian of & flexibl&-program of é#ﬁ-eﬁusation.prmbe'
a&iy as important as thé other éreﬁﬁ of auv'@due&tiaﬁai
systen, This_inciuﬁes the seiantifié:as well, He believed
that the practice in American education has ﬁeen to organize
the fine 3rﬁ§ for the.dailyrlife and general educatioﬁ_af

ail its citizens., ﬁesgité the ahviaua ceonfusglon in art

pranticea “and thﬁﬂt&v&ﬁ, the aupp@rt of American art has

never baen as vigaraus as in the past twenty years.ZI

xhe g; Qgggggg_g” art nggrggt&ag. Thé fifat fifty

years of the ﬁmerieaa nation were eharaﬂﬁerizeé by a number

af national criae&. _Warfare, financial difficulties and

'inaﬁaqnate cﬂmmunieatian wore the problﬂm& of a young

sountry, There were some works of art anﬂ sone art teachers

: SGE‘ Eby, The ﬁﬁ!ﬁ%ﬂﬂﬂﬁﬁﬁ. Modern Educ n (New
Jerseyt Franticeaﬂa11* Inc.,; 1952), pp. 627028, '

2lp M. Logan, "Ihe Growth of Art in American
&chgﬁlﬁ“ {Hew Yﬁrkz Harper, 1855), @P* 38%-291Q
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up to the year 1325, but interest in the arbg‘was_shared by
B &ma11 minﬂrity; During and after the Civil War, there

wasraﬁ inéfeasa-iﬁ~%ha interest and practice of tha”érta,-

 and many citizens supported the idea of a-ﬁﬁnuﬁrtadrprggram

of art tx’éiningg_gz

' »ﬂuring~the-ramainﬁar-afrthe‘ﬂineﬁﬁﬁnthraantury the

'caneept of . a practical philosophy of  art education contin-

ued, 4. tru@ ragrasantatian of the agpearanﬂa of thing& wa@
the maiu conoern. in art, - Beauty was thought mf-as-existing:

in nature and the artist's responsibility was to faithfully

- represent that beauty so that the obseérver felt he was

reacting to the actusl beauty that he had viﬁﬁ@d iﬂ-naﬁura.
The artist was a repgrterréf~beanty, not a creatoyr Gf-it_iu
his‘awn night, .whis~§nihﬁ af view represented the natural-
istiﬁischaelraf thaught* and consequently, art education was
the product of the existing standards in art.2?

The dévelcpment of the necessary skills far reporting

visumlly the physieal f@atures of ﬂbjé&tﬁ was of prime

ﬁignifiaance in the puhlic gchools as. wall as in the art

-.sahaols‘ Desiun ﬂnd craatien, ag witnemaed in tha past

_artistie periods of man, were furgnttan, Such an attitude

braught aheuﬁ a magaratinn of daaign and fine arts., Thoae

39L9gmn ;gg, “1_.
23 Ibid, ' '
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studying dJdesign were considered oractical and commereisl in
their purpoges. Those in fine arts were looked upon as
héing'éévaid‘gf.éﬂy ﬁasign-in their work, The result in
education was tﬁaﬁ design was of a Qanvaﬁtienalizaﬁ, intel-
%ectﬁalimaé.kiné'fhiiéwingfé atereﬁﬂy?eé formula, >4 |
'-Thiﬁ:ﬁéta?alistiﬁ philesophy in art education hag
existed smince official art schools were astaklisﬁed about
1853;' xn"fart; it.is aﬁiil the dominant thought in many
séhnnls:inl&mﬂriaa, ﬁsademic art eéucatian of ﬁﬁi& kind

proceeds from an outside source and is organized or synthe~

‘simed"by tha.studant by means of tha-thinkiug rather than

the fealingeprﬁaams; According to Logan, scademic art is a
mechanical skill of hand and does not represent a true

ereative result. He felt that in academic art there is a

_laek'af personal expression which grows out of the individ-

_uai’$ own 1life and it is deveid of aaathétie experiences

and values, Buch an academic approach, Logan éla&mgd,

hinders the normal creative spirit in the ahild.zs

buring the latter part of the nineteenth century,

there was a reviﬁaiiaiﬂg force in instructional methods in.

. art which was tha:diraatrreault of the influence of

Professor  Arthur Dow of Teschers' Collega;.ﬁalumhié

- PA1pig,
= zslﬁiﬂéi pe Y
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University. HMis influence, of course, must be estimated in

- light of the times and the mitu&tians as he perceived them,

O0f importance was his unrelenting fight against the academ-
icism of the times and the utilization of a method which is
8till in advance of those used in many schools teday. That

is, a method which, jnstead of copying nature or conven-

tional patterns, used the principles of design or composi-

IR B Ihe pew ari edugation. It is importent to have an
: understanding of the meaning of deaign and ites place in the

S new art education. Too often design is thought of as

| applied design, such as patternse on wallpaper or textiles.
The modern concept implies the grganizaﬁian of all the
elements of pictorial art into visual harmonic arrangements
and includes subject matter to £it the aseds of thi& QP EaT-
i#ation.

Another milestone in the growth of art e&dcation was
represented by the 9regreaaiv@ éduaatien movement following
World War I. Since that time art teachers have been sub-
'-jaet&d 0 two exhr#mm points of view in art education: the
j progreasive wing favoring relatije freedom for the aﬁudent,

é é sociological and psy#hnlugical hppr@ach and integration

Thomas Munro, Ary Edugatien: Itg P and
logy {New York: The Liberal irts Press, 1956},
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rather thax the subject curriculums, and the conservative or
acadenic group Favoring more discipline, amphasié upon more
knowledge and technique and a more intensive directed study
of & specific area of art.zy

Momt art teschers prefer not ta_be'designntad as one

. or the other of those viewholders Just mentioned. They are

aware of the extreme to which both attitudes have been
carried., As a result, mnogt art teachers consider them~

selves a8 representing a happy medium of the two extremes,

However, there are still many disagreements as to proper or

appropriate procedures and content in art curriculg.zg

A description of the art curriculum in elementary
gghool., The name usually given te #rﬁ programs in the
elementary school systems of the United States is art or
art education. The time allotment varies from aninety te
one hundred minutes per week., 1In some schools the subject
ig taught separately and in others it is taught in relation

to such other subjects as literature, history, geography,

~arithmetic, muaic and drama. It is very frequently coordi~

nated with other subjeets in the making of maps, postervs,

371bid., p. 29,
zs&m-; P 3&;
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nurals, dioramas, stage settings, costumes and illustra-
tions for ataviﬁﬁ;zg

Usually the program of art education is considered
as an activity rather than as 2 subject even ﬁhaugh it is

compulsory, Very seldom are any examinations given,

.aithough; the chiléren are graded on the gunality of their

'w0rk and their individual growth, ?rom@ﬁiun, howaver, is

not dependent upon their successful performance in‘artgsa

1. Adms _ |
ﬁrt education as‘itlaxistﬁ tédaﬁ im ﬁér.allztha
children in all tha'eiasseg and not just for the privileged
and talented few., It is generally baiiev@d by educators
that if given the opportunity, all children shﬂﬁ a poten-
tial aptitude in @né nr.more.of the many.formﬁ which.art
exnresaion may_takﬂual |
There are, of course, 5syehul@giaa1 as well as
aesthetic reasons for helping children to express them-

selves in & creative manner., Since the child rather than

- his artistic product is important, there is g greater

_ &m@hasis placed upaﬁ'the assthetic experience he has., More

_ .3§Iﬂt3rnati&na1 Conference on Publie Edugation,
Teaching Art in the Primavy and Secondary Schogl, A Report
Prepared by International Bureau of Education, Publication
No. 165 (Geneva: UNESCO, 1955), p. 11,

3°1bid, " |

i TR



55

stress is placed upon the da#elepment of the childts imagie
nation, creative power, ability to observe, self-expression,
self-control and training of artistic tasﬁa.bhan upon his
aequiaiﬁiaﬁ of skills and'taehniqu@s.3g

2,  Syllabi | |

| C#rriegium-artrgnidaé are uged insﬁ&éﬁ of a
syllabi and th&&e are usually produced by the individual
gecliool symtemmiand.state-haarﬁa @f educations The art -
program is directed ﬁ&wavd-growth needs at the various
ﬁevaiopmenﬁalfaﬁ&ge&-af‘ﬁhildran and oftentimes the-yfugrumsA
are planawé-bﬁ-tha‘stuﬁenta aﬁﬁem the supervision of their
instructors, '$h@ art program, as with the rest of the
curriculum;-is_cnéduﬂa%iﬁﬂal aid is usually organized in
aéﬁﬂrﬁanearwith the individnal*s.neﬂés &ﬁﬁ 1ﬂterast&g33

3. Teaching methods aud matariai%

Usually each elementary teacher receives &oﬁe

‘ﬁfaining in artc adneaﬁiqn,'aﬁ least to the extent thét he
is aﬁéré.mfﬂth@ 1atas€ and best way§=éf;ﬁaanhiﬁg art and
eerraiating it with other suhjacts¢ The'metﬁédm nay var?
from nﬁe situation to aﬁétﬁér, Each ﬁaachaw‘is-reapaﬁsiblé,
however, for determining his own approach for nffeping art

experiences that will permit maximum opportunity for

331%‘1*: p. 300,
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exploration, discovery, imagination and problem sciﬁing;
The official sugrgestions for the teacher's procedures are
to be found mainly in the aurriﬂuluﬁ'guides, but the actual
aésiatanee to the teacher regarding methodology of teaching
is in the Form of advice freom art éupﬁrviaors based on each
child's need for freedom, experimentation and individual
choice., The most frequently used mathada are free expres-
sion, directed, correlated and eclectic, 4

Among the methods of téaching‘art, that of free

expression is the most important. Usgually models are not

utilized., The emphasis, instead, is placed upon the devel-

opment of the child’s imaginstion and memory., There is,
howaever, stimulation afforded through the use of films,
glides and plictures. When models are employed they are
live ones, not teacher madﬁ.ss
The criticlem and history of art are not given

much place in the program, but children are exposed to key
works of art for the purpose of developing an awareness of
man*a accomplishments in Art, It is usually desired that
the activity in the classroom be related to life situations

for the child. In such circumstances there is an ewmphasis

upon individual expression anﬁ_at ather times_géaup

341pid.
35£Eii{
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regponsibility satisfies the need. The latter can be in
thé”farm of murals adefriewes‘36
- The matariala'used-inxmésﬁ elementar?'schabl

situatieons encompass a”large_variety, ‘They include large
paper for painting, colored poster-and aanatvﬁctien-paﬁera,
'gauaehe;-temperag-crayans,-watér aoler,'chareoélg colored |
i chalk, skatching pancils, paates and glues, liquid sﬁarch,
nadelling clay, 1ancleum, pensg eutting tﬂﬁls, stwiug,
yarn, raffia, wire, metallic paper, colored tissues, wood,
‘maﬁéi, plaﬁter; papier-mache, silk $qfaan;-sawdust,fegffee
.ground$i:sand#'weaﬁingilaems and many others, The exercige
books afa‘nat recmmmanéed'fav'usa‘in'mestrﬁehﬂeis, neither
| afe'cil paints ﬁaaﬁ at the ﬁlamentary'ievel. .Mest-materials
are frea to the students. 37 |

| Children's art works are freqnently girculated
- among the schools and field trips are taken to mugeums.
There is n's:;' #a‘iﬁ-ﬁfall" service of af-t work that circulates in
United States schecls. However the National '-Eciueatfim
:Assacxatian does spousobr an 1&L€Pﬂﬂtlﬂﬂal art wxchange of
student work for’ whigh the Junior Red Cross acts as the

avganizatian ag&nt.gg

36m
S?M&t » B 3@1#
381big.
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4+ Teachers of art
Usually in the elementary schools of the United
States, art is taught by the general eclamsroom teacher with
advies from art specialists acting as consultants rather

than as supervisors, Art tea&h&r&-gmgigy@@'in the pchools

have the same status as other teachers in the educational

progran, They usually have an A.B. degree with some train-.

ing in art. The professional art. aspociations for teachers

~are on the national, regional, state and local level, It

ig their purpome to plan confersnces, to publish journals
and newgletters and to eponsor art. exhibits, lecturss,
gggghgr institutes and in~service ﬁraining;prgggams-at the

local tevel,3?

ggbgg;,':Art in&é?ﬁetieﬁ‘is-givan:éé a furﬁa&relaativé
subject from the seventh through the ninth grade inclusive,
in all thargradés‘eaﬁrﬂinatién of art with other subjent&._

is encouraged. From the ninth to the twelfth gr&déa'iﬁéIQE‘

give, art is an elective subject taught usually in a.déﬁartu

mental systen. Credit in all cases is‘cﬁunteﬁ towards

completion of high school requirements, In other respects,

3 %}Ibilﬁ §
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art's place in secondary adaﬁatien is similar te that in

the alamantary,graﬁesjéﬂ
1. Teaching methods

In the secondary programn of art ﬁﬂﬁﬁatiaﬁ'there

is more interest in critical analysis and study of the

history of art . in » related way than is po&&ibla:in glenene

tﬁﬁy school. A~§aiﬁting class in high school may consider

the problems of composition and technigues and how these

relate ta mﬁﬁ&v areas. of people's ﬁxpresaian.él |
" Toachers of secondary school art are usually art

specialistes, many of whom have master's ﬁegr&ésfdz

IV, 'THE SCHOOL ART. PROGRAM IN MEXICO

if thef& iz any one outstanding characteristic of

Mexican oulture, in general, it is that of progressive

_ transition. From the time of the revelution of 191& there

existed ﬁ&nsﬁaﬁt.criaem in 211 walks of life including

sducation, Presaﬁﬁ;ﬁdaaéﬁianal policy did not come imto
being as dn outgrowth of educational traditione as it did

in the United States. Inmtead, the Mexican school system
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ig of very recent erigin with the educational patterns -
developing where patternas did not exist before, 43
Relatively little has been written on the subject of
the &ﬁvelaﬁmmaﬁ_and status of art education in %exiean
publie schools, Aside from the bfficial'braehuram COROErit=
ing the aims, purposes and curriculs of art; the nost
gignificant 1ntﬂrpre£aﬁiona oﬂ'thair art progras have

ocourred outside the country,

| xhg,ggxglgﬁgggg_gg,ggg gggcggigy_i& Mexigo. It was
important to this study to note that the teaching of drawiag
and manual arts in Mexican schogla has u&ﬁa}iy followed the
tendencies and methods used in both Burope énﬁ the United
ﬁtatea.l Thiz includes the influences of Froebel, Clzek,
Mantaaéori, John Dewey andjﬁhe Owatonna Art Project, Only
in recanﬁ‘years ha& there bé@n some effort in-M&xica to
ﬁavelgy methods of their own.4é

fh@ development of art education in Mexico has been

concerned primarily with the elementary grades rather than

secondary education, Algo, it was necessary in this inves-

ﬁigaﬁinn.tb go back slightly before the time of the revolu-

tion of 1910 and include some of the events and names that

were important in giving an impetus to the art program,

' $3a..ﬂ¢ Moehlman and J. $. Rouwcek gaggagggige
Education (New Yorkt Dryden Press, 19523, Pp. 89=~98.
. #4rield notes of the investigator based upon inter~
views with Mexican teachers in the Spring of 1954.
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The drawing program for the primary schools of 1904
was based upﬁn the érawing nﬁtebaaka callad the Pupli?
written by Professor Friedrich Fraabal,és

Francisce Alvarez, for many years in the early part
of this eentuvy was Director of the National School of Artg
and delegate to the internationsl cenventions on drawing.
He preﬁanﬁaﬁ an approach to drawing instruction based upon
French ﬁethada._.This was accepted by tﬁ@.Sﬁereﬁary of
Public Education and put into practice for several years.
However, the teachers of school art showed very little
interest, 10

With the new govérnment of l?l@, the Mexican congress
pagsed a law on May 13, 1911 called the Law of Ruﬁimagtary
Ingtruction, which applim& to the education of the Indians,
It was not until 1913, however, that the subject of art was
actually taught in the schools of the Federal bistrict.
Torres Yuintero, who was in charge of the Pundamental Educa-
tion section, believed that the teaching of drawing and
hand crafts was not a necessity for the progresas of the
student, but a luxury, On the other hand, this peoint of
view was not shared by Alvarez, He insisted that drawing

is the graphic representation of énliﬁea and not an

_ 4Si’era;cnal correspondence of the investigator,
letter from Sr, Carlos Alfare, Universidad Naclonal de
Mexicoe, May 6, 19460.

463piq,
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extraordinary thing that a teacher agks from his pupil,
In that same year the state of Jalimco decided in its rules

for publie ingtruction that drawing ghonld be included,

The results of such instruction were very patisfactory,?’

During the Mexivan revolution, school téaehingi_
suffered & currgsaqnding upset. Thie was true because of

the constant chaaging of teachers in'differant gchools,

In fact 1t wasn't ﬁnﬁil 1921, added by the cultural move-

nent of the ﬁnivérsiﬁy, thaﬁ thers was found 8 preference
fon'axg ingtruction in the public échcala.éﬂ

Au additiaﬁél factor influencing art eduvation was
the renaisssnce in painting during the twenties under the
leadership of Rivera, Orozco and Siqueiros, This new spirit

of creative energy made itself felt throughout the nation

-as 8 whole and was witnessed not only in painting, but in

muslc, the hand crafts, architecture and the other arts.
The effect was immediste in srt education which, as usual,

followed the trand of creative srt rather than influwencing

- 4t,49

In 1921 the Depavtment of Fine Arts was born and

thus the direction of ﬁrﬁwiﬂg:and manual craftes was deter-

mined for the gfim&ry schools, The Ministry of Publie

Tinig.
4§£ b_,,i.' ,,,,. . .
4"‘)%1%&213?@, D m: s Pe 277a
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Education utilized the services of some of its artists to
_j | teach art in the prima#y schools. The ministry gave a-

———"3 cosmisgion to Adolfo Best Maugard in 1922 to develop a new

method of art teaching, He created a'systém called "dibujo

Mexicano.” This was a method that really did not have a

:::jz::é_- firm pedagogical haaié.anﬁ'eanai$taﬂ‘af'caustant copying $f 

o ] | teacher~determined favms, signs and figures obtained from

the symbols and writings of the éra#Columbinn.Indiaﬁ oul=

tures. The tgém&ars eriticized the #&&tam, but followed

it principally because it was the official program and its

instructions wers sasy to follow,3?

"""" T | Active schools and teachers continued to ask feor
other meane of expremaimn besides just the decorative
methods of Best Meugard., As before, the European methods

. were reegtablished which gave emphasis to the child's

: spontaneous expression, There was a ehangelfram the purely

academie approach of teaching art to one that waul&-r&laﬁa

art to life and develop the creative ability in children,5%
- Children and aéult@.wera aﬁeauraged to ercate as
they pleased in the arte and to choose as themes the types

of people and activity which they observed about them,

snPersénal gorrespondenca of the iﬂvestigatar,
== letter from 8r. Carlos Alfare, Universidad Nacional de
RE— -~ Mexico, May 6, 1960, unpublished investigatiens.

o 5rhig.
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They were not expected to advocate any particular gocial,

political, or economic concept, Consequently, theiyr works

,axprémaeﬁ reasonably well their mentality and saeial'ulass;

Lozano, the successgor té“ﬁaﬁtlﬁauga@é, eﬁéeupagaé these
fréer methods and felt that the students worked better

without copying from models, and perspective was not detere

‘mined by previously fixzed laws, Instead, the child was

permitted to arrange the objeets himself and to give them .

gize in accordance with their importance and interest to

Probably some of the best work of both childrea aad

‘adults was produced in the open air painting schools, These

were founded by Alfredo Ramos Martinez in 1913 but did not
becowe important until 1925, His method was one of laissez-
faire which permitted the children teo sslect their own

subjects and discover how to draw and paint“thfaugh their

. own exparienee.ss

The open alr schools proved to be very sueceasful as

a demonstration of the child's spontaneous expression in
~ front of nature. The art program, as of 1928, can be

congidered to be the firet ¢éne to be formulated in accorde

ance with the primary school interests. It was constructed

S52%unre, op. cit., p. 278,
531pid.
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. with a good pedagogical basis, but it was put into practice

without a sound knowledge of c¢hild psychology; thus, the
re&qits‘Wara,nét.aslaxpentaﬁ.' In substance, the open air o
achaalg provided the opportunity for mtudents to perform
wa11!ih.painting'ané-ﬁrawing,.but‘ﬁiﬁ noﬁ-prepare them.to.
go 0n, ‘Evaafthuugh thﬁ-9ﬁﬁgvﬂm was juﬁtif&aé, it did not
ga,ﬁar'euaughﬁsél‘ |
Th@:ameﬁdment of article III in the Mexican consti-
tutian.raganding=ﬁduéa%ian a1eered'the-prﬁgramuaf tha
schools to one . embracing socialist doeotrines. ﬁbhaequently;
this affected the art program which chenged to an emphasis
upon eocial themes, The prsgont progranm, hawever, attempts
to adjust to the &@méepts-af~ ahiiﬂ paychology, but persist-
ent @rab;ama-make—prograss slow and difficult. The main
confusions facing art education in Mexico aret . & lack of
adequate general education in ﬁaaéhar training, an inade-
gquate supply of specialized ari teachers and art conssultaats
#nd'insnfficiant-sehaal roous appropriate for teaching

drawing and maomal crafts,3®

. The progran

éﬁ&'ﬁﬁﬁﬁﬁﬁéﬂﬂ.i& &&ﬁ,ﬁxiﬁﬁéi.%::.;ii

of aft”in megiuaﬂ snhgalé directes itself towards fé&%&fingr

54y, M, Reyves, Pedagouia ¢ Bibujo: ZXeoria v
Practica en la Escuela Primaria (Mexico: Ediciones Secree-
as a result of translations) ,

551bid.
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and devéloping the child's aatural impulse Lo express hig
feelings about his axgerimnca#. In doing so, its content
is orgenized to meet the dominant interests of the child
at play and during the npﬁovtuﬁiti@s far-free_expressiuﬁ.
By means of hig art activities the child ledrns to express
his own impressions of the wér1d abauﬁ him and to coordie
nate hig wmind and body and to make the bept use of toecls
and'materiala.sé

Probably the most eassily recoguized function of art
inahruﬁﬁi@n in ﬁexiﬁ@ is stimulating and fuvﬁh@riﬂg the
child's aansitiven&ém to beauty ia both natural forms and
these from Mexicols rich.traditianal.pamt. In order to
realize this as an outcome, the projects for the child are
selected for three ﬁurpaséaasy_ | |

1.  To give thé atudeﬂt an opportunity for free

expression and oxperimentation, The teacher tries to

‘discover what the child alrmaﬁy'&néwa, what he can accom=-

plish for himself and what he needs to learn,
2. To establish the desired standards of apprecia-

tion for the activities of &varyday lifa,

507, Riea, "Art Bducation in Mexico," Americap
Childhood, 37:12, February, 1952,

571bid.
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3. To develop manipulative skilli. The importance

“here is & belief in the close relationship between mental

ahility and muscular eﬁordiaatinn.gg

Most projecte that are chomen grow out of the daily
experiences of the student. - This gives the tescher the
o@pﬁrtunity to build upon a secure foundation of actual
knowledge. With this kuowledge of the ohild the Mexican
art educator héiievmﬁ'in'astaﬁlishing 6 $ﬂqﬁaﬁ€e'ﬁf“£t@9E
for the child that are necessary for his whi&v&ng the -

desired ekill, These steps arée: a keen interest in the

“task, a cleds understanding of what must be dona, careful

preparatory plamning, definite orderly steps for proceeding
and a grawiag appreciation For &ﬂéﬂ?ﬁﬁ&\?ﬁ&ﬂltﬁigg

‘The instructional procedure in art activity for the
Mexican ¢hild in elementary schoel begins with the drawing
of simple lines witheout ameaning., Thig ¢an be called the
period of randon afﬁdrt'aceampliﬁhed‘with'arayaﬁ, paper and

sciseors or color spiotohes made with paint. The next

'pha&é’iﬁiﬁhat'uf:axgavimgatatian and discovery of meandnfg,
‘The pupil beglns to see forms in these random drawings and

- his imagination beginms to give theu msanings which he alone

underatands, Nevertheless; they please him. Finally,

" s8ppa,
ng., e 13--
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there is the perind of purposeful effort in the child's

sxpregsion,

He derives pleasure in picturing some object
60 '

or event.
It may be paid that art instruction in Mexico, as in
the United States, is becoming more concerned with other

subjeets in the elementary curriculum. Also, there is a

Ctendency to give a greater allotment of time to art rather

than just fifteen or tweaty minutem a day., Its objectives,.

also,; are changing in the direction of serving not only the

gchool but the home and the eommamity‘él

The role of art in

secondary education grﬁsgnts a vﬁry limited pieture, The
zreatbest amphaﬂié in'ﬂexiaan education has been shown %a
be at the elamantary level because of the praeﬁiﬁai neads
facing the large magses of ﬁexiean.gaaplao

In 1950=54 thivﬁman pur cent of the p@puiatiﬂn
| This améunteﬂ to ﬁhseé and gixetenths
milidlon, OFf this num&av of ﬁtﬁd@nﬁm only four per ceat
&nraxleﬁ in ali_yragéamﬁ of secondary education and 1assL

than one per cent in higher eﬁueatianfﬁm

%01big.
61;&3@

625 wordd survey of Educs 1; A Report ?Mzmrm by
UNESCO (Gemeva: UNESCO, w’ég%, = Zm?zé@.
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By virtue of wusbers alone; the progran of art in
ﬁ@ménaary school would appear to be insignificant as 2 part
of general ﬁﬁﬁﬁﬁﬁiﬂﬂw Thie does not maaﬁ that art instruce
tion éim&gﬁaarﬁ'aft&r elementary sahoulwh'Ité form and
objectives, however,; do change.

~ Students who have completed their 5£x-years of
elementary schooling and have artistic talent may select &
spocial achﬁql-far,téaining in the visual arts other than
the usval secondary school, This may be either the Escuelas
Nocturnas de arte for night students or one of the preprofes-
sional coursges in the splastic ﬁrtﬁ:under the auspices of the
national univgr&it#, The Secretary of Public Bducation _
algo administers the Rational School of Fine Arts aﬁﬁ the |
ﬁﬁeueig de Pintura y Eaeultura; both of which offer five-

yvoar courses in paintiocg snd sculpture raﬂge&tively.53

tion of the art curriculum in primacy
gchool, 'The problem of pﬂﬁﬁenting-a'vapraaaﬁtativa viﬁw-éf
the pregram of apt &ﬁuﬁ&tﬂan in Mexico is less complex than
it 18 in presenting that of the United States. Hexico does
not ﬁav& such a éiv&r&iﬁy of appréaahﬁa in art education as
does the Bﬁiﬁ@ﬁ Stataﬁ, neither is local eﬂﬁtrﬂl of aduram

%iamal ﬂanteﬁt ‘and administration a chaﬂact&ristig ﬁf

: 63&. Johnston . |
¢ Bfucation in 2, United States
Office of Bducation, Bulletin Numbern 1 Waahdngteony
Government Printing Office, 1956), pe 62,



|
P

.

[ TR TN

Rl

|
1

70

Mexican education, Mexican education is oational in
character with strong Federal control in regard to supere
viglon and determination af aontant.ﬁ4
Art is taught-fer all of the six voars of primary
sghaml for students whose ages range Trom gix to fourteen
yvears, The official course name is “ﬂibuja_y trabajos
mannales”’ {ﬁrﬁwiug and manual crafte)., The time allotment
for art in the aurrieﬁlum is officially set for a minimum
of two hours per week, but in sctual practies there is nore
time given. This is becauvse drawing, painting and modelling
&ra used to illustrate and complement other subiects. Ceore
-éinatian hetwaan art and other subjecta of ithe nurriculum is
agaured through a center of interest and the projects in
which the schoel work is ambndieﬁ‘és |
The subject of art is compulsory for students
through all the priwmary grades aund examinations are raquirad
at sach stage. Even so, the subject of art ig considered

as being of only secondary imgortanﬂa.éﬁ

84secretarin de Educacion Publica QL ﬁ' de Bibuie
- 8 5 zxﬁﬂﬂﬁm% 28 A,
¥ Artes ._Emw?la icas Para %m Egguelas P s:iggg%g%. Mexico D.F,:
Direccion General de Frimaria Bneenanza, 1960), pp. 1-4,
651nt&rnatﬁ&m&l Confereonce on Publico Bducation,
2&( ﬁ i‘tu’ pﬁ 20?.
60geuretaria de Bducacion, ;9¢. eit,
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O0fficial aims of the art prograun,

The oprogram of art ingtruction iz organized

a) Develop pupils® ability to express themselves,

b) Dpevelop ?aﬁilﬁ’ abilicy to perceive and

unﬁarétana grapéétiom, rhythm, harmony and
goler. | | | |
o) 'Assist.in the teaching of other subjects,
ﬁ) Enable gﬁ@ila‘tﬁlaequi?e thé necsssary
_skiils. |
e) bDevelep artistic tamtaq.

- Syllabi

The myllabi fer the various elementary grades

are very much the saﬁa in content, In.faeﬁg ﬁhéy &if?&r

only because of the various levels of shills of the chile

dren, For axamy&a; in the third year of dvaﬁiag, enphasis

is uvpon illugtrating the school, home and commmity active

ities. In accouplishing this, & wide use of colors is

‘encouraged; drawing is usually taken from observed events

in the child's life and the principal media are colored

pencils and watercolors. Also, there is free making of

decorative patterns that girls utilize in needlework and

_ﬁ?inﬁafnatiOﬂal Conference on Public Education,

op. git.
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the boys apply by decorating toys,  Modelling is another
important activity at this schoel age and relates itself to

the school lessons in general or scenes taken from life,

_ Gther art activities include the canstruéﬁian'af piuﬁuraé

for péatah& wiﬁh-prelimiﬁaryrﬁraiﬁing-in lettaring*r %he1‘
es&antiala of the course are the same for haﬁh hays anﬂ
gir1$, anﬁ éiffar anly in applieation.ﬁg
3. ?aauhing m@thqﬂa and-maﬁawials--_

Thave are available afficial t@nching aids and
snggaatiens as to the manner in whimh Bha avt skiils are
te be taught. There ig.alﬁa availaﬁla ¢amﬁlsta and éetail&d
information ﬁouagrning the child's age anﬁ his péychalagiaal
growth in relation to art, Obgervation in the élaasroom is
ﬁhe kéy_tﬂ t&aﬁhiﬁgQ&Q

nuring the first three ya&ra af sohﬂpl the ﬁhilu

dren are free to ﬁxprﬁsﬂ thenselves in any mannap they

&esira. Hore adviinced methods of drawing and thﬂ use of

models are introduced later. Analysis or criticism of

‘slgnificant works of art is only infregquently used as o

téaahing procedure. - Social adme in art are achieved by
sieans of group congtruction of scenery, models and the

gchool's wallw-type nawapaﬁer.?a :

AL ST
*91ng.
71014, , . 208,
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The students purchase the materials necessary
for carrying on their art activities. ﬁgually thase matew
rials-aa&s&st’uf drawing books and Fapar,ﬂagmﬁbwérﬁ,-aalcrad
yéneiis,'paataxs, waﬁaranlara, mméelliﬁg clays, pens,
rgffia of various kindg, paln lsaves and sheet.matal.?i-

4¢ Children art exhibits o

The éxhibiﬁieﬁs of ghilﬁ%&n's~avﬁ work are
wsnally organized under the direcction ﬁf:ﬁha,ﬁatiﬂnai-
Institute of Pine Arts (Instituto Nacional de Besllas Artes).

At times some independent groups, with the help of well

,kngwﬁ artists, present exhibits with the cobject of encourm

aging all aspects of the arts. Art galleries are freguently

 vipited by children's groups., All schools assist in the
presenting of local; regional and occasionally national
'exh&bits of children's art work, ‘?h@r&-is‘ao% at the

present, however, any organiged circulation of important

ﬁﬂrk$:a£ art or vagruéuetiana among the ﬁck@nlﬁ.?z,
5+ Teachers of art
-?avaaak gtﬁhp-nf gchools the government apslgns

an_arﬁ teacher who is responsible for the teaching éf art

' &ﬂd-wha‘wor&s uﬂéa#-ﬁha_direet guidance and ééviﬁe‘af'an

- art specialisgt ﬁri@ﬁnsulﬁaﬂt, The status of this art

Tiznag
T2gmig,
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teacher is different from that of the other teachers in

public education., He works directly under the National

inéﬁitute of Fine Artg and 1s appointed for a specified
nusber of lasaéns per week to be given in aach.mf the
schools in hig greup.73

The art teachers are prepared in part at the
Escuela Nacional de Maestros by means of lectures and

gourses conducted by art specialiste in the methods of

teéching art, Also, there is a govarnmehtal advisory
service for the purpose of inspecting the programs of art,
guiding the teachers and students, arranging exhibitions

and evaluating the entire program.’?

A description of the art eurriculum gg,§9e0ﬁdarg
schools, In consideration of the relatively‘small nwmber

of students enrolled in the entire public secondary school

I
1
i
b
1
1

pfagrgma of Mexico, the_efﬁebings of art are of very minop
importance, The principal offerings include Bome drawing
and-madelliag during two of the three years of the secaﬁﬁary

prggram.75

7311,; d.
7T41hid,
—l 7Sybid.
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g . V. PRIOR EVALUATIONS OF THE PROGRAMS OF
‘ ART YN THE UNITED BTATES AND MEXICO

‘This partian of Chapter TIT offers @ eritical analysis
- of the pragramm of art aﬂuuatian 1n the United States and
'mmxiﬁe. The data were obtained from relisble publications
5if;517% | @hﬁ‘?epvﬁﬁﬂﬂt the evaluations of si@nifimanﬁ writerg in the

Pield of education.

In the art grugrams‘nf the United Statesg, more often than
noty any virtues in the_programs of inatructiun can be
credited to the individual teacher or administrator who has
the farsightedness for noting the value of art in education
- and the fortitude for going‘against.any CONJBNBUS UNAWAre
of thia-valug. Pearson expressed the opinion that negative
iﬁfluenaas prevailing in art_aduaatienar@ more universal
thaﬁ.generally réalizad and are nsually the result of
unfavorable attitudes of mind among the citizens in a commu-
- nity., it is to be expected that the facilities they estabw-
ligh for sducation will hardly be above the aspirations of
the providers. Pearson felt that it is fortunste that the

individual student can so often rise above hiﬁ environment
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‘program of art education into line with its abjectives,

76

and weather all the baé teaching, facilities, and concepts
to which he may be axpasaﬁ.7é

According to Whipple there was a wide gulf existing
between art Yas a wéy of life" and art as it was being
taught in the schools. He believed it is the responsibility
of all educators to help eliminate this gap and bring the
| 77

iﬂ hig investigation, ﬁnﬂorkla_fﬂuné that there was
cause fdr the indictment of art education by administrators
for the program®s failure to produce among its students the
desired social and moral outcomes and to establish those
satisfactory standards of taste relative to artistic prod-
ucts, Possibly the cause of this d@ficieﬁcy in concome |
itantg may have arisen because of the gap between aduéa-
tional philesophy with respect to the fine arts and the
educational methods employed in the teaching of the artas.
Teachers have employed materials and methods as recommended,
but the ubj&ntives claimed by the thewvrists have not

resulted in ab&ervahla.eutcomﬁs.?g

76Ralph Pearson, New ég_ Edu ggign (New York:
Harper, 1@53), Pe 225,

776, M. whi nal for the
. M, pple {(ed,)}, National B0 or .
2tudy of Education: Fortieth Yearbook (Bloomington,

Illinois:  Publie School Publishing Compsany, 1941), p. xddi,
7PMeCorkle, op. git.; pp. 165-166,
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At the elementary level. Pearson found that in the
lower grades of the eiem&ntary schools, children still were
the crestive individuals they were when théy were born, He
felt it was the responsibility of the teacher to anmeurége
and nurture this potential in the child, whatever its

degrea; “According to Pearson, this has been done in the

art progranm reasonably well in the lower grades, but the

attrition in the higher grades has become increasingly

higher as intellectualization and adult standards in art

| aduﬂatioﬁ have taken their ta11.79

Even though creative art in the elementary school
has been the énﬁ favorable spot in arﬁ eﬁunm%iﬂn, authéri~
tative writers in art education feel that there aré still
universal practices in American smchools that have worked |
advergely for the art program, The following are eansidermﬁ
by thea to be the most significant:

According teo Munrﬁzga E _

1. Th@b& exlgts in many aiﬂuat&aﬁa & restriction
of art to only the so called arts of drawing, painting,

soulpture and decorative design. An overemphasis on these

subjects has eliminated any art experience involved with

iﬂdusﬁrial or aammareiai arts and avmnsarehibactur@.

'???ﬁai"ﬁﬁfi’ Lo M.; P 236.
S0Munro, gp. cit., p. 283.
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2. There iz gtreong tendency in American education
toward ém iﬁtagrated curriculum, In this case, art actu-
ally becomes subordinated %aigeanamiea and socliology. When
such subordination of art exists in programs correlating
subjects with art, a balanced development of children's
abilities in many linaé inelﬁéiﬁg-thﬂ‘aesthaﬁie-and the
imagiﬂative is not fostered,

Congnt made é ﬁtf@ng indictment of present praece
ﬁiéeﬁ:gl‘ | |

1. A current trend in American education as an

eqonony measure i the utilization of inadequately prepared

_art teachers. Usually, they do not have proper guidance

from professionally prepared. art consultants.

Browhe was somewhat gtronger in hias eandamnétiun ef
certain praatim&&zgz
1., There is an oversbundance of teacher selection
and ﬁaminsﬁi@n of art activity with too 1little concern for
felt needs of the child,
2. Teo often, there is a mistaken viewpoint on the

part of the teachker of the mesaning of integrating art with

other subjects., As a result, the program of integration

glﬂq Conant, "Crossroads in Art Education," School
Arim, 556:27, March, 1957.

‘ 32&.-Browna,rﬂﬁas School Art a Place in Modern
Life," Igachers! College Record, 35:397, February, 1934.
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gives little concern to relating art to the ahiid’& own
personal axparianees.

3. There is an overemphasis upon skills in the
upper elementary grades with too little concern fﬁf designg
techniques, tools and materials become ends in themselves,
This is particularly true of the industrial arts and home

art classes.

gﬁ the gecondary level. According to Pearson, the
most freguently observed negative force in high séhﬂol art
programs was the imposition of adult gbandards which has
caused the steady decline in originality from the elemen~

tary through junior high snd seuior high school. This and

.the acceptance of commercial and industrial standarde and

alﬁast conplete lack of training for leadership iﬁ éraabive
activity, he believed, axpléiﬂs the reéﬁéﬂ for the nmediocere
apﬁaaranaa of the great mass of high.suhaal art, If there
was”ﬁreativa work in anm.sehocl or under one teacher it did

not mean that there was a concentration of creative chile

~dren in that area, It meant that there existed a ecreative

tﬁacher.gs

83?&83"391%’ op. git.y Pe 234,
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Another contributing factor to a negative perform=-
ance of high schoel art was inadequate aliegatian of time.
Also,'when elagses were too large individual contact was
minimized, 54

Pearson found one other naga%iva force determining
a great deal of high school art was the contest or exhibit
gponsored by business inatitﬁtinna and manufacturers of art

supplies. Since they are bugineas entarprises they will

- get up aacepﬁaﬂ standards, call in sehoal personnel who

represent those standards, award prizes that represent
mediacré works, and Sy imﬁiieati@n ralegate to abliviaﬁ
thosge wépks of students who venture to be differént or
experimental. Pearson felt that hanoriag the averagg
gstandard was unﬁesim&bieu offering prizes for thé bost was
harmful in its negative effects on sensitive, creative minds
that were not ﬁancafﬁ#d with the idea of the.“baat.“gs
 §¢¢0»&1& algo found that there was evidence to
supgoét‘the clais that the program of art has been neglected
in much of American public education both as to variety of
content and allotment of tiﬁef This was yafﬁibularly true

of the high school,®®

S41p44.
851pid., pp. 235-236.
801pid., p. 279.
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Ziegfeld believed the interval that exists between

the aims and purposes of artfanﬁ the hbsgrvahle outoomes
remains wide. Art education may hégaiﬂ to fall far gﬁert
IR | of' its general Bﬁuc.at:i.nﬂal values for the secondary leval.‘
% The greatest strides have been made in elementary Edﬁgaq
,_,MM.M,E tion., He felt, hawaver, thatluna positive factor is that
k,fy_;fjg secondary aducatian"in America is undargaiﬂg-aurpimular
e

"revisian in which art programa are given greater cenaiﬁﬂrau

SIFTTRTE e

tian.ay This appropriate concern for art in s&eanﬂary

aducation, Shecter stated, is most opportune hecause of.its

e oLt s,

B impnétanca t6 the development of personality, perception

i and spatial concepts in secondary yanﬁh.ag

""" R The ggggggm_gﬁ_axg education iﬁhﬁggiga; The products

t; of the open air schools were exhibited widely in Europe and

the United Stét@g in 1928, Everyﬁhere the mritins'praiaeﬁ
the results, In faétg the impact of éhia approach gtill
gives Mexican art education a reputation it neo longer

: deserves, The open air schools have been closed since 1932
: aad-tﬁair leaders are no ianger in office. Also, the

: ﬁresenﬁ Mexican officlals have a different attitude toward

8?E¢ Ziegfeld, "Art and the Secondary Pragram,“ Art

J - gssﬁigagéag m: —M gggﬂgaﬁ M Progrp I, 1951“52’
pPP. 19-30.

38?. Shecter, "Working With Adolescents,” Art

— Edugation Today: The Secondary Scliool Prograem, 1951-52,
A . pps 3132,
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art aduaatiﬂﬁ. Their belief is that the program of the

open air art did not complement the sther school subjects

adequately. In this case, they felt that art was too

isoiated from the resat of the curriculnm.gg

This newer theory seemed logical and was in accord

with the teaching precepts of some of our own best teachers!

- golleges in the United States. Yet, the Mexican schools

have produced very little child art of any consequence
since this change in educationél philosophycge

| In the opinion of Huhra, some of the statements
emanating today froﬁ_ﬁaxicgn educational afficiala have &
tone that remind one of the Marxian beliefs heard in the

early days of Soviet educational reorganization., Also,

‘Manro felt there ia'prevalent a great liking for_thé

integrated curriculum of American schoeols; which combines
art with social studies. However,rin sﬁitg of the origin,
the usual exhibit af.EQXinan school art is rather poor in
grtishie quality. It is aot only being neglected in the
schools, but'has'praetigally diséppeared in ﬁany CaBes.

Hunro claimed that there are many examples of very dreary

S%«unm, o, git., p. 279,
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children's drawings, posters, and clay models trying to

 teach lessons in auienn&_ar the mocial studies. Also,

there are many other examples which, in a very_waak manner ,
attempt to imitgte the cl#ss struggle soqi&lueenfliat type
of adult art, The pitting of tha.warkeé'hgaimst‘tha
aépiﬁalisﬁ is represented in many ways by agpropriateihut
stereotyped adult and child mural paintiﬁgs. Under such
a regime, Munrorfalt-that'naither Mexican ehil&bén's art
nor tha Maxiean folk art can prograsa cveatively 91
Munro further statg& that no one person or adminis-
tration can be blamed for ﬁh@ courae of mﬁxiﬁan art educa-
tion and its producta. The whole Mexican renaissance of
the twenties, which produced su¢h-admirahia regulta, is
coming to an end, There does not seem to be any new generw
ation of artists comparable to Rivera and Orozco that can
stimulata and lend direction to the art of the country,

Aisa, there eantinua to be maﬁy esanomie and political

problems facing Mexico. Thus, there is an emphasis upon

 $£&3$£¢&1 studies with & corresponding minimizing of the

arts in public eduvation. The magnitude eof these sconomic

and political forces ﬁadouhtﬂdiy is causing a period of
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repressive unification in the nation, Thus, the result,

sbated Munre, is 3n immediate deterioration in the quality

of sri education,??

Nuere concluded that it is impossible, of course, to

Jeturn to ths fvaa anﬁ ;ntimaue anvirnumaﬂt of the open air

sehaolﬁ. ?hﬂy rayr@ﬁeﬁt@d a brief but beautiful product of
& revmlutiwnary change ia a cnuntry_very diffargnt in
eultural traditions Ffam,th&t of the United States, Tﬁa
Indian era?tsmen and peasanta af th& many small guablaﬁ
inherited a great daeerative tradxtinn fram pre~Columbian
art and were thus already aﬁguatgmed tn gimnla, direct

artistic'axpraaaimn;ga
VI, SUMMARY

The data eontained in this‘ehapter have provided a
bri@f cumpariaﬁu ef the eulﬁural and historical backgrauuds
for art @&ueﬁtiﬂn batwean ﬁaxiaa and the United States, 1In
aﬁ&iﬁimn,'ﬁriar-&vmluaﬁians_ﬁf'tha prograus of art educaw
tion in each céuntry'kara_inﬁiuéed for gamparativa purgnémﬁ.
?hesa'priafraffbrté weﬂé s$m¢what fragmentary and based- '
upon theoretical suppositions. ?hay'did'caﬁstitﬁta; howe
aéer, a judgmental ﬂumm#ry'whieh was useful in evaluating

outeomes in this iﬁveﬁtig&tion.

923pid., pe 282,
931bid., p. 285,
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It was shown that the pelitical atwmosphere which
laid the foundatione for ﬁdncgtion in Mexico wﬁs one of
frequent and violent social unrest brought about almost
entirely by unsympathetic European influence. These kinds
of influences have not affected education in the United
States since the American Kevolution,

Maxico's ﬁdncatian.sinea the revolution of 1910 has
become increasingly socialistic and'cancarne& mainly with
the practical aspects of life. This may account in part
for art education being directed toward thé acquisition of
ﬁkills and techniques and product-centered,

Evidence hag indiaaﬁaﬁ that the development of art
education in the United Etatéa since 1550 has moved contine
wously from a naturalistic philosephy that was producte
eentered toward a theory that has its foundations in modern
p$yehology. IXhis implies greater concern for the develope

mental needs of the child, especially his emotional and

mental develepment. Due to & number of negative aspects,

pointed out by writers, there still remains in public art
education an alarming gap between theory, practice and .
outcomes,

The highest point of creative art in Mexican educa-

- tion was realized in the 1920%'s under the program of the

“open air" schools. This divection, huweveb; in child art

did not continue. Inatead, the demands of practical aims
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in Mexican socialistic education helped te produce an
imitative stereotyped child art, Also, the present offi-
@iél aﬁﬁitndms are not compatible with the stated aime
regarding cereative child art, | |

?robably one of the most recognized funciions of aprt

! '
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in Mexican education is that of stimulating the child's

" dnterest in hgauty‘of.natural forms and those forms.from
the rich traditions of its past. Too nften,'however, -

mj éeterinratieﬁ has been evidenced in the quality of ekpragﬁ.

- sive child art, Instead; there was found a weak soclally )
oriented content in the art of Mexican children of ﬁaday.
To a large degree, Mexicen art education has tended to live
upon the past attainments of the children's art which was
produced under the old program of Yopen alr? schools.

It was found that the programs of art education at

the secondary level in Mexico are practically non-existent,

FE T P TSP R S Y S S

L “In the United States there is an ingufficient allotment of
time and variety of eanﬁé&t, an& as a raéult, a relatively
1 . small minority of students receive #rt-iﬁstvuﬁtiﬂn at this
level, | |
| The literature showed that both Mexico and the United
] States profess official objectives in art education that
g are similar in several respects, Thesa‘inelude aims of
—;====:€ creative axpression by students, imgartanﬁ-sacial relation-
mi;;-% ' | ships to be derived from art activity and the meeting of
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davalapméntal needs of students through art activity.

Algo, there is considerable sinilarity in the materials and
me&iajuéaﬁ in the art pr@gr&m&_uf both school systems.

There are; however; significant differences which materially
affect ﬁh& 6uteomes of the two programs. _

One of the major difﬁerenees“ia in approaches, In
the area of genepal'and spacific objectives as deseribed
in the syllabi, Mﬁxieﬂ‘stréased a program direeteé_toward
acquiring specific skills and tgahﬁiqﬂaﬁ; The emphasis
-waﬁ more product=centered, On the other h;nd, bhe.typical
programs éf‘abt education in the United States sﬁéassed tha
mentaluand emnﬁianai gspeots of arﬁ aetivit&;; Theoret«
.ically, the prﬂgr&ms in the United $tataa are directed
tnwarﬂ salfuaxpreﬁaien.

Another significant differanee indicated between the
'pfagrémg lay in the area of teacher preparation: In Mexico,
all the art teachers are art specialists trained Ffor that
DUrpoBe,: in th$ ﬁnited-$taﬁé$ most éf‘tﬁe ért taachars at

the elementary level are general classroom %eaehevsq



CHAPTER IV

METHODS EMPLOYED IN COLLECTING, ORGANIZING

AND ANALYZING DATA

et ot I e e o1 e bR S0 g e e e L st

The empirical portion of this study was undertaken
; to determine the outcomes ffam prng#ams of art instruction,
_f_i““:_? | Evaluations and observations of respondents served as the
major eriteria for assessing these outcomes, Thus, the
f . functions of art instruction as aanclu&aﬂ,_pravidwd the
7 basié for a comparison ia Chaptar VI between the programs

of art education in Mexivo and the United States.

I. COLLECTION OF THE DATA

4;;;_;;j _ Obgﬁinggg the data. In order to gather the needed
data concerning the role of art education in Mexdco and the
United States, a quasti&nnéire was sent to selected responde-
ents in Mexico City and Sacramento, California, in the
gpring of 1960, The investigator had previously lived in
Mexico City in 1954, At that time, interviews were held

- with educators, srtists and art students. Tﬁeaa interw
views were a part of the procedures in a field study under
a Ford Found#tinn resaaﬁch grant in cultural anﬁhrapalagy.

] . Personal euhtaeﬁs made on this ocecasion subssquently proved

useful for this study in collecting additional data,
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Belected tentative respondents in Mexico City and
Saeramento, California, were contacted by a covering letier.
Each individual wag invited to participate in this study by

contributing evaluations and couments based upon his own

. pergonal observations of the program of art in hig partice

ular school system, Sowe iadividuals disqualified theme

selves, however, since they had not been participants or
obgervers of the art‘pragram.iﬁ the loeal sﬂhﬁﬁl system,

A few did not reply at all, In each country 200 individe
uals received forms. Prom those persons contacted in
Sacramento, 180 responses were éeeeiveﬁ. .¥hase individuale

contacted In Mexico returned 120 evaiuvations.

The following eriteria

_ §§;§£ﬁi&ﬁ.2ﬁ rornanda

were used in determining the respondent categories needed

for this study: current residence in the urban educational
systems under consideration, former student in the art
pﬁogram,_téacher in public education, college student,
aducational aduinistrator and college professor. These
eriteria belped to provide a group of respondents who
afforded & representative érass.seatian of members from
each.e¢untry:¢aaam$ned'with eéucaﬁiénal offerings.

The categories sélaeted were!

Resgpondent category I. Elementary and secondary

teachers of art and other teachers repregenting the program

 \0£ general education, .
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Respondent category II. College students and former
college students. Included in this category were doctors,
'lawyers, architects, businessmen and other secupations from
soclety in general. |
% : Rasponﬁant ciategory I1X. Educatiunalladministraﬂgrs

:::::::% . and college teachers.

Data gollected., From each respondent the data
imnluﬁad‘tha following!

1. A rating of the degree of undeprstanding aﬁuéau
tors and parente have vegarding the nature of creativity.,
.2; ‘A rating of the status of the subject of art at
: - the secondary schanl.levél. | - |
=0 .i | 3. A'ratingxbf tha‘gffagtivgnass of the ﬂaﬁéal;art
pfngram‘in_gramnting among iia stuéentﬁ a§préciatiana1 _
atﬁitudeg aﬂé‘§ ?@§f$r$nﬁ$ for exesllence in the artistic
- produots of society.
4. A rvating of children's art as to its invelvement
‘with adult eoeial qttitﬁdes;* | '
5. A rank order reting of the relative status of
school art with other subjocte in the curriouwlum,

6. A rank order rvating of the isportance of the

oLl

several approaches posaible For offering art aétiviﬁy to

zé%géé%_; | the student, _ - .
TR . 7. A rating of the significence of art activity in

the total development of the student.
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8, Comments upon thoae aAspects iﬁ education that
worked adversely for the art program,

The data wer& obtained from two analysis forms.
Farﬁ 1 contained four parts and Form 2 five parts. The
principal difference was that Form 1 did not include a

section concerned with & determinstion of approaches by

 elementary and secondary art teachers. Consequently, Form

1 was gent aﬁly to adminisgtrators and college teachers,
Form 2 was used for alemantary'&nd.seenndary teaghars,:
college atudahtﬁ and former college students., Sanples of
Form 1 and Form 2 in English are provided from page 93 to
page 99, The pmint@d-vevsianﬁ in both Spanish and English
are included in the agaandix¢1 | |

Aécamp&nyiﬁg each form to progpective respondents
was @ ebvering letter wvitt@n‘in both Spanish and English,
This letter gave the purposes of the study anﬂ_thé_natura
of the desired informatiom.?

Both forms included a series of Qtatamanta upon
which evaluations were to be mada; A brief daseription of
the content in the parte of the forms follows!

Part 1 of the analysis form inoluded four related

stetements on the importance of creativity. 4 five-point

Yingra, po. 93+99.
%Infra, appendix,
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rating scale wag nsed to provide the respondent with an
opportunity to qualify his response in terms of his opinieon
_ 3 ,

Part II was a rank order evaluation relative to the
importance of subject matter areas in public sducation,?

Part III was used in Form 2 but not in Form 1 as #
rank order rating of thu.significnn¢e of the varioua
approaches to art'aducation.5

In both Forms 1 and 2, & five point rating scale was
provided for the raquﬁéents in Part IIY and IV respecw
tively, These partz were concerned with the importance of
-ﬂréaéivu aét ﬂxpariﬁnaﬁ to the various components of
gx*awth . 6 _ .
Fart IV in Form 1 and Part V in Form 2 provided a
flaxible fraﬁewark for garﬁitﬁing tﬁe.reapandant to eéﬁment
upon any nag&ﬁiva aspects he smay have observed in the

program of art e&uﬁation.?

3infra, pp. 93-99.
Y1pid.

Sibid.

71bid.
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The following is a condensation of Formp 1 and 2.
Form 1

GERERAL DIRBCTIONS

Your raaponses to the gtatements in this analysis
form will be helpful for an understanding of the role of
art in the schdels,

Would you please attempt to base yaur replies upon
your own personal observetions and experiences., In other
words, how do you see the aituation? .

Art as used in this gtudy will be limited to the
vigual arts: painting, drawing, sculpture, graphic artg.
and the various crafis,; such as ceramics, art metal and
jewelry. Xo line ig drawn between the so-called fine arts
and useful arts. Art here refers to a3 combination of both
uti;ity and aesthetic value in the same product,

PART T

‘What hapnanﬁ bﬁtwaen childhood and adulthood to the
importanh human regource of creativity?

One of the most important discoveriea of this
cantury is that all children are creative, Bach child has
this potential in varying degrees, but it is estimated by
some peychologists that the greater majority of the most
ereative students are never recognized in the secendary.
schools, Unfortunately, many never have their talents
developed. - :

Directions: Delow are statements about which there may be
differing opinions., PLEASE CIRCLE THE NUMBER WHICH BEST
EXPRESSES YOUR BELIEF ABOUT I u_E,giﬁig._"I

Soale: l-strongly agree Z-agree 3J-undecided 4-disagree
S~strongly disagrse

l.- The-négla&t and destruction of creativity is partially
due to the fact that teo many parents and educators are
unaware of the true nature of creativity.

12345
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2,= The secondary zchool art program has been neglected. bmtﬁ
as to its variety of aantent and allotment of time in

the eurrinulum.
12345

3.~ Adult standards snd tastes reveal that the program of
art education has been effactive in developing among its
students appreciational attitudes and a preference for
excellence in the artigtic products of pociety.

12345

4.~ The social-conflict type of adult art resulting from
racial; ethanie, religious and political differences is
evident today in children's art.

12345
Comments: . |
PART II

Hot all schoel subjects canﬁributa in the game mannar
ta the development of the child, '

Please indicate your belief as to the importance in
the mehool progran of the following subjects: rithmetic,.
granhy,

higtorv, Jlanguage, physical sdugation and

EANK EACH SUBJECT, FROM 1 70 7, IN ﬂRﬁER OF IT8

- SIGNIFICANCE

e RV T

CPART III

Generally, art has been thought of ae being related
chiefly to aesthetic growth, This view has caused a neglect
of the other elements of grewth.wiﬁh which schoel art is

eoneerned.
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On the basis of your own observationg please indlcate
your significance of cresative art expari&ﬂca to the following
factors of growth: .

CIRCLE THE NUMBER AT THE ggg OF EACH GROWTH FACTOR
mmwmw_xmww |

Scalet l-very sigﬂifieant z-significaﬁt 3-undecided
- 4mwlittle signifiaange S«practically ne sienificance

1.~ Emotional growthesmawwes 1 3 3 4 5
2.~ Social growtheweemenwass 1 2 3 4 5
3.~ Intellectual growthewew- 1 2 3 4 §
4~ Phyeical growtheeweesms= 1 2 3 4 5
o= Parceptual growthessmess 1 2 3 & §
Hew Asathetic growbtheeswwees 1 2 3 4 §

Comments:
PART 1V

At times the aims and purposes of an endeavor are
modified by the existence of known or unkaown variables.
Aa a reguld; the outecomes or econgegquences are not always
intended anes,

Have you absarved or exneri&n@ed eny negative or
haraful congequences resulting from the school art program
which affect the student; teacher or community?

Your comments, pro or con, are particularly desired,

?LE#SE USE THE SPACE PROVIDED BELOW

Form 2
%Eﬁﬁﬁﬁ& BIRECTIONS

Your responses to the statements in this analysis
form will be helpful for an understanding of the rule of art
in the schoouls,

Would you pleass attampt to hase your replies upon
your own personal observations and experiences. In other
words,; how do you gee the situation?

- Art as used in this study will be limited to the
visual artet painbing, drawing, sculpture, graphic arts
and the various crafts,; such as ceramics, art metal and



Vit L I st sl e L

BlaR L

96

Jewelry., ¥Ho line is drawn between the go-called fine arts
and useful arts, Art here refers to a combination of both
utility and aesthetic value in the same product,

" PART I

- What happens hatﬁeen‘ehildheaﬂ and aﬁuithuoﬂ to the
important human resource of creativity?

One of the most important discoveries of this century
is that all children are erestive, Each chlld has this

" potential in varying degrees, but it is estimated by some

peychologists that the gresater majority of the most creative
students are never recognized in the secondary schools,
Unfortunately, many never have their talents developed.

ﬂireatiansz Below are statements about which there may be
differing opinions, FLEASE CIRCLE THE NUMBER WHICH BEST
EXPRESSES YOUR BELIDF ABOUT IHE STATEMENT.

Sea1e= i-gtrongly azree 2-agree 3~undaciﬂad 4wﬁi-agrae
Swstrongly disagree _

1.~ The neglect and destruction of creativity is partially
due to the fact that tog many parents and edurators are
UNaware ﬁf the true nature of creativity.

12345

2,~ The secondary school art program has been neglected both
ag to its variety of content and allotment of time in the
curriculum,

12345

3.~ Adult standards and tastes reveal that the program of
art sducation has been effective in developing among its
students appreciational attitudes and a preference for
excellence in the artistic products of society,

12345
4= The socialeconflict type of adult art resulting From
racialy ethniec, religious and pelitical differances is
evident today in children's art.
123435

nté e
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PART IX

Not all scheol subjects contribute in the sane manner

to the development of the child.

Please indicate your helief as to the importance in

the school program of the foliawiug subj&mts: arithmetic,

art raph biaﬁﬂzxs 1 gducation and
Q.Qiéﬂﬂﬂ# ’

| RANK EACH ﬁUBJﬁﬂT, FROM 1 TO 7, IN ORDER OF ITS
STGNIFICANCE

4

w3 O B S 8 B

PART IIX
The ﬁalaetian of an approach to an art aﬂtivity, it

ig true, depends to a large sxtent upen the emphasis

- pelacted by the teacher in a partioular classroom at a

particular time, Please indicate the significance of each
of the follewing, as you see it, in the program of art in
thm elenentary schools?

PLACE A NUMBER FROM 1 T0 7, ALONGSIDE THE LEYTER OF

BACH OWE OF THE FOLLOWING WHICH CGRRESPOH&& 10 IT& IMPOR-
TANCE IN THE ART PROGREAM

[:

The praduntiﬁn of matarial objects for the enjoyment of

the viewer,
Oprganization and prasantati@n of information by means of

exhibits, displays, chiarts, maps, posters, scale models,
oka,

. BEmphasis upon the individual's self woxpression,

Recreational aspects of art. (For the fun of doing it.)
Aceuisition of skills, technigues and processes,
Davelopment of tastes in the selection and eppraisal of
objects of srt,

, Correlasting art with the other school subjects.

Commentar
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PART IV

' Generally, art has been thought of as being related
chiefly to aesthetic growth, This view has caused a neglect
of the other elements of growth with which school art ia
concarned.

On the basis of your own observations please indicate
the significance of creative art experience to the fallawing
faotore of growth:

WTCH BESY EXPNUBSHS FOE KATIRG BY § 0% fhom s

Scale: le-very significont 2-significant 3J-undecided
d~Iittle wignificance S*praatiﬁally no aignifinann@

1.« EMOTIONAL GROWTH - the child grows by continuing to
adjust to hie environsent with ease and flexibility.

123453

sz SOCIAL ﬁRGﬁ%ﬁ'* the child grows in uuﬁaraﬁnnding human
relatmansh&p& and smocial ideals thraagh group activities.

_ 12345
3o~ INTELLECTUAL GROWIH - the child grows from largely
- sensory and manipulstive experiences to those reguiring
abstract thioking. ,
| 12345
4o=~ PHYSTICAL GROWIH - the child grows by mesns of his
inoreasing capacity for visual and motor coordination)

the manner in whi@h ha porforms those skille of the art
2 t:t«ivity »

12345

S+% PERCEPTUAL GROWTH « the child grows in his ability to
percelve the world about him in terms of form, color:
and space, _ o

12345
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6,= AESTHETIC GROWTH - the child grows by systematic organi-

zation and expression of ideas and emotions through the
use of color, lines, space, texture and fora,

12345

Commanty:
PART V

At times the aime and purposes of an endeavor are

wodified by the existence »f known or unknown variables,

Ag & result, the outcomes or conssguences are not always
intended ones. :

Have you observed or experienced any negative or

——harmful-consequences-resulting from—the school art program

which affect the student, teacher or communitby?
Your comments, pro or con, are particularly desired,

PLEASE USE THE SPACE PROVIDED BELOW

IT., ORGANIZATION AND ANALYSIS OF THE DATA

ggégﬂgagig&_gﬁ the data., TFollowing the collection of
data, frequencies of ratings on specified issues were tabu-
lated, Comments bamsed upon the respondent's personal obszerw
vations were not guitable for the same type of frequency
tabulation; however, the investigation attempted to identify
freqguencies of similar comments whenever pogsible. In sone
instances it was necessary to edit responses in order to gain

brevity where this could be achieved without loss of accuracy

in representation.

Analveis gglghg data. With the responges to the

- meveral issues organized into tables of frequency or rank

order, it was then possible to assess the existence of
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outcones darivﬁé from the programs of art education in
Mexico and the United States, The results of the investiga-
tiﬁn of autcamé@‘a?e gupplied in detail in Chapter V,
Chapter VI offers conclusions as to the similarities and
differences éxisﬁiag in the programs of art education in

Mexico and the United Ststes.

s« The analysis and jaterpreo-

Comparigon of response

tation of responses forwed the basis for evaluating the
presence of cutcomes profegsed by thﬁsg whose responsibility
it was to formulate and exocute programs of art esducation in
Mexico and the United States. This procedure also permitted
noting the presence of any latént'ﬁunatiaﬂg or dysfunctions,
Further, the aﬁmp&rﬁ%iva anai&ﬁiﬁ very pointediy revealed
the ainilarities and ﬁiffaraﬂées'thaﬁ exist in the practices
amﬁlayad in the two srogranms of art education,

The frankness and degree of comment by the majority
of respondents spoke fa#arably'fnr the analysis instranent
ag a mathéﬁ_éf'inquiry for this study, Not all respondents,
however; commented on all lssues with the same degree of
emphasis. Some issues inepired stronger feelings than
others. These differences in emphasis; nevertheless, were
important i# that they provided a wider range of oritical

observations than normally would be expected.



T - . CHAPTER V
3 | FINDINGS AND INTERPRETATIONS

~ Chapter V is concerned with ratings, observations and
iﬁterpr&tatieﬂs of the prograng of art education in the
United States and Mexilco.
Evaluations were requested from a combined total of
300 respondents in Mexieo aﬁﬁ %hﬁ United States on eight
peparate issues related to the role of art in the public

aducational systeme of each country,

The findings weré organized into comparative tables
which are inéluﬂ&d in thé appendix. For purposes of clarity
_ and ease iﬁ_raaéing, theae tabulated data are also ?rasenteﬁ _
by means of gimplified text tahlés within Chapter V¥ itself,
Interpretations are inﬁraﬂugeﬁ at the end of discﬁs&ians-en
‘ each issue. A sumary of the findinge aampletéa the treate-
1 ment of Chapter V.
f Five rating celumns were included in the tables which
E represented evaluations ﬂﬁ'sp@aifiad issues as given by |
. American and Mexican veagﬂnﬂaﬁﬁsg_ Theae ratings were shown
as @@rﬂanfagaa of pumber of responses. Thus, it was possible
to makeia conparison between the evaluations made by ﬁaxiﬁan
and American r§89¢nd@uﬁs. Also, ilteus were ranked by

weighted numbers from the lowest of importangé to the highe

est., The scale of 1 to 7 was used.
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In order to gimplify an analysis of the results; when
tables inuluﬂed five percentage ratings for each astatement,
thege ratinge were nandéﬁsﬁd into three, mﬁeae ratingé
retained the same validity in that they represented an agree~
neot, o epiodon and dipam

thra@'ﬂating categories provided thé necessary data for the

ement evaluation category. These

analyses. _

Any di&cﬁapaﬁﬁiﬂs ﬁotnd between the N in each table
and the actuasl responses or yarcantagaa'tabulatad were due
to failure on the part of individuals to indicate an answer
for some items, In some cases, therefnré, the percentages
do not total 100, In a few of the cases there'Qaﬂ-sama
confusion about intended weanings of instructions. In most
cases, owisﬂiéna,_thmugh fow, seemed to result from a
misinterpretation of the response dasirad;

Evaluations on each issue from A to H are analyzed

and intervreted as follows:

I. IBS0E A: ARE EDUCATORS AND
PARENTS GENERALLY AWARE OF
THE NATURE OF CREATIVITY
AMONG SCHOOL CHILDREN?

528 by Amevican and Mexican teachers. There

was a4 general agreement amnng the American and Mexican

taacheras that too many parents and educators are unaware of
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. the nature of creativity, This was born out by the follow.

ing percentage ratingstl

agreement undeclded disazreement

United States - 08 @ 0
Mexico ' 85 4 4
 Responses by American and Mexican gollege gtudents

gnd former gollepe students., American snd Mexican college
students and former ¢011ége ptudents were also in agreement
ag to the lack of aw&raﬂwss of the nature of creativity by
educators and parents, This was nunﬁirm@d as sﬁcwn by these

raﬁings:z

| sgreement undecided disagreement
United States 90 . 6
Mexico 87 0 13

Resvonses of Amerigop apd Mexlcan sdministrators and
golleze teschers. Administretors end college teachers added
to the findings with their agreement on the issue of the
lack of recognition of ﬁraativiﬁy among students by parents

and @dueatora.s

Yinera, Table I, p. 155.
2Infra, Table II, p. 156.
3Infra, Table IIX, p, 157,
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Agreement updecided disagreement
United States 91 2 6
Hexico 85 0 , 10

- Summary and ioterpretations of resnonses on Issus A.

Both American and Mexican respondents felt that parente and

eduosters alilke are gangrally unfamiliar with the npture of

ecreativity, The following summary of ratinge showed this to

he trneza

United States 92 1 g
Mexico 86 1 9
The fact that a vaéy lérge peprcentage of all respond-

ente recognized a lack of awareness ameng parents and educa-
tors of the characteristics of creativity would seem to
indicate approaches other than crestive in art progranms.
Provious studies reviewsed in Chapter II such as, Dooley's
and Hagtie's ﬁhﬁwéﬁ a concern by elementary teachers for an
understanding of how to encourage and provide creative |
experiences for students. Teachers were aware of the need
te develop creativity among aﬁhdanta; the difficulty experie
egnced by.tham wag in argéniziﬁg and setting up situations

ir art activity whiech would promots creative expression.

4Infra, Table IV, p. 158.
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Confusion or nisunderstanding as to what creativity

~is dn the minds of those who plan and execute educational

programs guppeorts the position that the?a is little sponta~-
neity and creative expresasion in the child art of Mexico and
the United States, Chapter I1I also offered avidenae'hy
Munro and Logan to the effect th&t‘muah of the children's
art in Mexico and the United States is unimaginative and
gtereotyped. |
It can be inferred, therefore, that the empirical

data suggest that art education éf%en has failed to meet

some of the developmental needs of children by not adequately

promoting creative art experience.

II, ISSUE Br IS THE PROGRAM OF ART IN
BECONDARY SCHOOL NEGLECTED BOTH AS T¢
VARIETY OF CONTENT AND ALLOTMENT

OF TIME IN THE CURRICULUM?

e by American and Mexican tesghers. The

 evaluation of the program of secondary school art presents

a slightly different point of view between the two Leacher
groups. Mexican taqghara,felt-uvarwhalming&y that the
secondary school art'program has been neglected both ar to
ite variety of content and its allotment of time iﬁ the
currieulum, In the United States while there was égr@gment

among some teachers as to the neglect of the aft pragram,
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pepent ratinges tended to

the number of po owpinion

- minimize the sharpness of the agreement ratings, This did

not. mean, howsver, that there wias no real issue even though
gome did not wish to take a stand, The igaué was more
evident in Mexico, however.> The ?nllaﬁiﬁg ratings show the

differences in evaluations between the two teacher groups:

agreenent undscided
United States 63 25 9
Mexiceo 87 4 &

pge sindents. The Amgrican agreement rating
was not &s well defined ag that given by tha meiean TEEPORd-
ents, Amony the Mexican respondents, there was a stroager
feeling that the secondary school art program has been
neglected both a&_ﬁ&'i@&-vari&ty of content andrallatmanh of

time in the eurriculum, The issue was wmore significant in

Mexico.?
agreemect undecided disagreement
United States 64 17 19
Mexice _ B2 § 12

Sinfra, Table I, p. 155,
S1nfrs, Table II, p. 156.
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Regponges by American 8
colleve &gggggggj " Again, among these respondents the
American evaluation on the issue was not as well defined as

that of the Mexican. The Mexican respondents felt strongly

that the secondary art aduoation'gregram has been neglected,
. .

The reasults were as follows:

United States 54 22 24
Mexicb 70 10 | 16

Sumpary and interpretations of responses on Issue B.
The composite ratings for the United States ﬁare congistent
with their individual category ratings on the iﬁsua: The
Mexican agreement rating remained high as it did in each of
ite individual eatagoryir&tinga. Hvidaueegaenmeﬁ to support
the idea that there is a neglect of the secondary school art
program in both countries. Mexican raspoﬁdaats, howaver,
were more emphatic, The combined ratings on the issue were |
as fﬂllﬁwmzs

- agreoment Hﬂﬁﬁéiﬁﬂﬁ 'ﬁ:;};4;;~;

United States 60 21 | 17
Mexico ' 79 6 ' 9

7infre, Table IIX, p. 157.
81nfra, Table IV, p. 158,



108

~ The respondents in the United States were 19 percent-

age pointa lower in their agreement rating on the issue that

Lt L e e

art in secondary education is neglected by virtue of its
offerings. This can prebably be accounted for in part

- because evidence in Chapter I1I showed that art in Mexican
secondary education is practically non-existent. Thus,
ﬁaximan responses confirmed the.lack of art edu#aﬁian in the
secondary sahoﬂi. In the‘ﬂniteé States the respondents
realized that art instruction was available in most secondary

institutions, but that which does exist is inadequate in

course offeringas and allotment of time for the greater
majority of students. Art performs a function in American
,,,,,,,,,,,,,,,,,,,,,,,, secondary education, but it certainly does not in Mexican
secondary education..
" From the evaluations received it is inferred that art
education makes ite biggest lmpact in Mexlican and American

g " g@ducation at the elementary school level,

11X, JYSEUE C: DO THE PREVAILING ADULT STANDARDS
' AND TASTES CONFIRM THE EFFECTIVENESS OF ART
PROGRAMS IN DEVELOPING AMONG TTS STUDENTS
1 APPRECIATIONAL ATTITUDES AND PREFERENCES
% | © FOR EXCELLENCE IN THE ARTISTIC
= PRODUCTS OF SOCIETY?
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o8 by Amerdican and Mexican Leachers. Both
Mexican and American teschers took issue with the clalus of
the program of art to effect among students the development
of apprecistional attitudes and a preference for excellence

in the artistic products of soclety. This was indicated by

their disagreement rating of art edueatimn*ﬁ professed

appreciational outcomes as shown balow:®

agreement undecdded digagregmer
United States 14 14 6%

Mexico 24 20 44

g8 by Amerdcan and Mexlcan gollege ptudents

Thoge respondents also '

believed that the desired ayyraeiatiﬂnal attitudes have not
rogulted as outcomes from the program of art education, The
following ratings show the amount of disagreement with the

professed outcomes from art adﬂaatimn:lﬁ

agresment
United States 25
Mexlco 15

On the 1§au¢ of the abillity of art

Y1nfra, Table I, p., 155.
101n2ra, Table IX, p. 156.
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education to égéalap appreciational attitudes, there was
meaningful disagreement by both groups. It was felt by
these-respondents that art education has failed to produce
appreciational attitudes and a preference for excellence in
artigtio products among its participants. These ratings

bore out thig ennﬁluaionsll

agreement gnggggdgé‘ disagreemont.

United Btates . 22 12 66
Hexico | 20 25 - 55
Summary apd int o8 oo lssue C.

The ratings on the dis&graament with the claim of art educa-
tion to develop appreciastional attitudes among students were
approximately the game as the ratings in the individual

respondent categories. 'There was one exception, however,

‘and that was in the respondent cstegory of Mexican teachars,

They tended to gilve approximately 10 ner cent less disagree
ment on the issue of lack of appreciational attitudes among

gstudents., The results of the composite ratings wara:lz

agrveement undecided disagreemant
United Stetes 20 : 13 64
Mexico 21 - 21 - 55

1lypera, Table III, p. 157.
121nfra, Table Iv, p. 158,
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The degree of acquisition by students of appreciae
tional attitudes end standards for excellenee in art is
ﬁifﬁiéulﬁ to measure. Tt would appear from the findings,
however, that the prevailing artistic standsrds and tastes
denote a lack of understanding of what constitutes quality
iﬂ art;

ﬂg#in, the prograws of art seem to promote a level
of taste bordering on m&diu@rity. Therefore, arh_imsﬁrﬁem
tion has been concerned with matters other than undersgtand-
inge and appreciations in art.

Acahrdimg to the data obtained, the professed appre-
ciatinnal onteomes for the student in the United States and
Mexico are not realized for the majévi%y of students, Th@ra '
was a?i&aﬁc@ that these éutaamms are #éaliﬁeﬁ more effecs

tively at the lower elementary levels) however, the lack of

| an articulated art program from elementary school through

"aéeﬁmé&vy school agﬁkr&ntly fails to provide an apprecia-

tional continulty for the aesthetic; mental and emotional

d@vaiopment of the indiviﬂual.

IV, ISSUE D: DOES CHILD ART GIVE
EVIDENCE OF BEING IMITATIVE OF
. SOCTAL-CONFLICT ORIENTED
| ADULT ARYT?
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g by American and Mexdcan teaschers. In both

the Ynited States 4nd Mexico there were almost the gaun

disagresnent ratings given pelative to the existence of the

oo 2 A B L L Bl sk L s

ianflnence of a social cenflict type of adult art teoday in

% | children's art, The results from the respondonts indicated
] that this type of influence does not exist to any important
:. extant.ls |
:::Z:I::% undecided disagreensnt
% United States 37 6 65 '
j Mexico a3 i 50
: snd former gollege dants, The ratiugs &y respondents on
this issue were sosmewhat evenly distributed but in reverse
order as shown in.these Pﬂﬂultﬁi14
: | Uhitad States 26 | 22 - 42
1 - Mexico | 44 25 24
i | - These ratings indicated that social éunflict influ~
ences do exist to some swail extent in child art. The sharp-
ness of egreement and disagreement ratings, however, were
minimized by the large number of yndecided responses.
| S—
q 133ngra, Table I, p. 153,
—— Yingra, Table II, p. 156,
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college teachers, The United Ststes respondents disagrsed
with the oxistence of a soclal conflict adult type of art
influence in childrents art, The Mﬁxinaﬁs on the other hand
sceepted the ides that ﬁﬁch infinence doeg exlist o pome

degves.  Thege beliels are shown in the following raaultazlg

d Li¥ My : tr ’
United States 18 24 46
Mexloo a5 as 15
Summary and interprets opsgs on Llesue D.

On the issue there wag a gharp divieion of opinion by

veapondents in both the United Stetes and Mexico, Ratings

in the United States indleated that there does not appear to

be aoy significant influence of socisl coaflict adelt art in

Awmerdean art educstion pregrams., In Nexico, however, there

was some evidence for claiming that such influence does
axist to some extent. The results that follow seemsd te
support this cénnlu@iwn:lé |

agreement undscided
United Btates 27 | 24
Mexico - k¥ : 22 30

5pagra, Table ILI, p. 157
16£ﬂ££ﬂa Table IV, p. 158,
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Some previous writings on Mexidcan and American arvt
education has suggested the prevalence of child art whose
content or theme was'imitative-nf adult sorially oriented
art. The empirical portion of this study did noet confirm,
however, the existence of this kind of child art. In fact,
the combined respouses iﬂ Mexico and the United States did
not provide conclusive evidence to the effect that child art
was imitative of adult art oriented to social issues. Other
evidence was shown, however, that child art did appear to be
somewhat stereotyped and imitative of other aﬁult.standarﬁs

and tastes in art,

Revertheless, throughout the ratings on this issue,

- Mexican evaluations were strounger in recognizing some evi-

dence of gocial conflict themea in child art. The assumpe-
tion by this investigator, based upon farmer'obsevvatianm
that puch influanqas'sxist in children's expression, was

not confirmed by the responses to any meaningful extent.

V. ISBUE E: WHAT I8 THE STATUS
- OF ART ACTIVITY RELATIVE TO
OTHER SCHOOL SUBJECTS?

It was assumed by this investigation that the rela-
tive importance asssigned tu a subject in the curricelum was

indicative of its value to the total development of the

ﬁﬁuﬁent. Respondents were asked %o ﬁtéte their beliefs as
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to the importance of school subjects by providing a rank

order rating. |
Eight woighted vpumbers from § to 7 were provided for

rating purposes. The welghted number of 7 was the hizhest.

The number 0 was used when respondents failed to give an

evaluation on an item. Tables ¥, YI, VII and VIII supplied
17

Lo el

the necessary date on this issue.
Eack text table provides s summary of rank order
weighted number ratings by respondent categories.

Subjects included for rank order ratings were!

Avithmetic

Art

Geography

History
? Language

—_— Physical EBducation
: Science '

4 sample ccmpnﬁatian for obtaining average weighted

] nuwbers is given in Table V in the appendix,

onsrs by American and Mexican feachers. The
following rank order ratings of school subjects were given

by American and Mexican teachers, 1t

. l?m, pos 1 5&;“162’,
iggﬁﬁwg, Table ¥, p. 139,
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; | - Subject Rank Order
Lﬂngnag@ - .72 : ﬁf‘ithmﬁtiﬁ w 537
o Arithmetic - 4.9} Bigtory - 3,96
—=3 Himtory - 3.91 Geograph - 3,85
|  Sadjence = 34453 Art - - %80
: Art - 3534 Science -~ 3+33
3 Gengraphy - 2.8y Language - 2a78
j Physical Education - 1,89 Physical Education - 2.32
5 ses by golleme students and fermer gollege
These respondents have given the following rankf
order ratings of school ﬁuﬁjﬁﬁtérlg
SN United Skates Mezico
| Language - 5,88 Arvithmetic ~ 5435
Arithuetinc O T 1y Bcience - £.23
Seience - Sed2 History - £.73
a : Art w Y,R7 lLanguage - 408
: Higtory - 3,18 Geogyraphy - 3.42
; Geogeaphy _ o~ 2475 R ¥ o A - 3.35%
; Physical Hducatdon - 2,14 Physical Education = 2,18
BEducational adsiniatrators snd college teachers representing
: respondent Category IIX have given these rank order ratings
; o mehool ﬁ“hj&ﬁﬁﬁigg |
| 19¢nera, Table VI, p., 160,

201ugra, Table VII, p. 161.
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3 |
Q United States Hexico
% Language - 5449 Avithuetic ~ 4,80
T Arithwetic - 4,64 Language - 4450
3 Hiatory - 3.84 Art - 3,80
E Solence - 3.73 . Bistory - 3.45
i Art - 3.38 Geography w 3,38
! Geography ~ 2.B8 Science w 2,60
:::::g Physical Bducation = 1,50 Physical Bducation - 1,01
% The summary of all rank order ratings followed closely the
! individual estegory rankkaidaﬂ ratings of school subjects,
These ratings were as failaﬁszzl
- Hnited States Hexico
: Lagguage o= 5,69 Aprithmetie - 5,17
o ~ Arithmetic - 4.80 History - 4,04
T Selenge ~ 3,89 Language - 3.97
Hiatory - 3.64 © Boclence - 372
Arg w 3.53 Art - 3465
Geography - 2.84 Geography w 3454
Physical Educabtion - 1.86 Phyaical Education - 1.83
The counsistency of ratings by all categories in each
of the text tables indicated a correct interpretation by
reaspondente of the ingtruections given in the analysis forms,
Of interest in the summary of ratings was the fact
; that art, geography and physical education were each given
j‘ rank order ratings of £ifth, sixth snd seventh places
] regpectively by both Mexican and American respondents,
;g;;g% |

1 , Table VIII, p. 162,
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The findings indicated that both the American and
Mexican raspﬂnﬁanﬁm considered art to be an important subject
for the total education of the student. The closeness nf
ratings for history, science and art by Amaricans énd
language, science and art by Mexicans shewed that the
respondents had difficulty in differentiating between these
subjects Tor third place ranking, It can be inferred that
art has the potential te make larger cmnﬁributioﬁa in terms
of outcomes for the student than is gometimes realized., The
implication, slso, is that art experience also provides
important intalléﬂtuﬁl benefits for the individual students.

Finally, the cloge ratings would seam to indicate
that the respondents considered all of the subjects essential
to a well rounded education with art agsuning aﬁ important

position in this respeet.

VI, ISSUE F: UNDBR WHICH MECHODOLOGICAL
APPROACH DOES ART INSTRUCTION DERIVE
THE MOST ﬁiﬂﬂi?fﬁﬁﬁ? QUTCOMESY

Comparative rank order ratings on the significance of

varioue methods employed in slementary art education were

. presented in Tables IX, X and XI. Eight weighted numbers

from 7 to 0 were giverr for rating purposes. ﬂeaviﬁsﬁ @gﬁ@ﬁt
was given the weight of 7, second place the waight;ﬂ?.ﬁa
third place the weight of 5, and down to 0 weight which
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applied to those respondents who failed to give an evaluae
tien on the item, The final column gave the avaréga'waighted
sumber for rank opder purposes as determined by the formula

in the tablesczz It was agstmmed that the selection of &

- method for art activity depended to a great extent upon the

emphasis chosen by the teacher, This, in turn, was an
important determinant as tn'tﬁe nature of ouwtcomes to be
derived from art adueati&n, |

The methods in elewentary art educeation rated in the
analysls forms were as follows:
| a, The production of material objects for the enjoy~
ment of the viewer,

be Organization and presentation of information by
means of exhibits, displays, charts, maps, posters, mcale
ﬁodelaf eto, |

¢, EBwmphasaig upon th@ individualts self~exprossion,

d, Recreational aspects of art. (Por the fun of
doing it.) | |

e. Acquimition of skills, techniques and processes.

f. Development of tastes in the selection and
appraisal of abject& ef art. _

& Cﬂvvalating:ért with the other school subjects.

221nfra, pp. 163-165.
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the atudent's development,
United States
Self~expresgsion ~ 5,89
Appreciation -~ 4419
Reoreation - 418
Agguaisition - 418
of skills _
Correlating « 350
Enjoyment - 2.84
for viewer :

Exhibits and = 2,75
- digplays

e

1"
e
Ay
de
g'

Hexieo

Exhibits and
displays
Acquisition

- of skille

Self-expression
Appreciation
Enjoyment

for viewer
Recreation
Correlating

i.

L
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g8 by American and Mexlcan teschers., The
following weighted ratings were given to those wethods in

art education which were believed to be the most important
23

4,36
4.36
4409
3.82
3.13

3.12
2.94

08 by collese students and former college

These respondents gave the following rank order

vatings of wmethoids esployed in elementary art education,24

Ca
.

Inited States
Self~expression - 6,21
Aogquigition - 4.20

of skille
Correlating w 3,87

, Recreation ~ 3.84
Appreciation - $.82

- Exhibits and -« 3.19
displays :
Enjoyment - 2,48

fﬁr'ViQWQv

231nfra, Table IX, p. 163.

24ynfra, Teble X, p. 164,

b

L
de
£
Es
By

B

Hexdoo

Exhibite and
‘displays

Salf -expreassion

Recreation
Appreoeciation
Correlating
Anguigition
of skills
Bajoyment
for viewer

4.40

4,10
4.03
3.76
3.75
3.05

2,68
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Bumpary gnd inkerprets mes on Lasue E.
The summary provided a composite of renk order ratings of

impavtance given to the several methods employed in art

eéuﬁaﬁien.zs
United States Mexico
¢ Belfwexpression - 6.05 b. Bxhibits and - 4438
&« Acgquisition « 4.19 displays
of skills _ ¢» Self-expregaion -~ 4,00
ds Recreation « 4,01 e, dequisitlion ~ 4.00
f. Appreciation - 4,00 of akills
g. Correlating - 368 f. Appreciation - 3.79
be Exhibits and w 2497 d, Recreation - 3.57
displaya g Corralating - 3.34
#: Enjoyment - 2.86 a« Enjoynent - 2.90
for viewer - for viewer

The selection of an approach te elementary art educa-
tion ip very lmportast te the determination of autéamea. It
is for this reason that eév@ful congideration was given to
those findings in Table X126

In the United States, heavier weipght was given to

those approsches which tend to atress msatal and emotional

- growth, In Mexico, the weighted tendency was directed more

. toward inteliectual activity and acquisition of skille and

the end results.
The United States respondents weighted very heavily
the method which emphasized the individual's selfsexpression.

231afea, Table XI, p. 165.
26144,
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Mexico rated the approach which stressed melf-expression
noarly as low as the Unlted States did the method of
veﬁreaﬁicﬁ.' |

The rank order placement told only part of the story.

The weighted ausber itself told another part. For example,

out of a maximun weight of 7.0, the Uaited States reﬁgaﬂdents

gaﬁe to the approach emphasizing self-expression an average
wnight of 6.05. Mexico gave to ﬁhié gpproach an average
weight of 4.09. The raﬁing of 6,05 indlcates the high regard
Amerdcan respondents have for ﬁraative-axpraﬁﬁian for the
individual. No other method in Mexive or the United States
had as significant a ratiag‘as did the method of selfe
expresgion, |

The relatively high rating and firset place position

‘thaﬁ Mexico gave to the method which stressed exhibits and

diﬁglayg conf irsed the impaftance that Mexieo places upon
the endsproduct. The United States respondents gave very
-liﬁﬁla-impﬁﬁtaaeﬁ‘té this emphasis in act ﬂdueatianf

Th& olose ratings, on tﬁa ﬁthar hand, given by
Mexilcan rés@anﬂeaﬁssts'théae wéthﬁﬂﬁ dealiﬂg'with'eghibitag
smlfmampr@$$iaﬁ anﬁfaaquiaitiﬂﬁ of 5&111&,6iﬂ‘é&@m to iadi4
cate to this iﬁ?ﬂsﬁigmtor_an approach in art education whig&
gives equal consideration te creative expression and erafts-
maniship, In the United States the exgeptiﬁnaily strong

enphasis toward self-expression seems to show little concern
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with those other advantages to be derived from art activity,

"It eould ba concluded then from this evidence that an overw

emphasis upon creative selfwexpression may overlook those

othey important davaldpméntal cgntribuﬁgﬂns to be derived

for the sﬁuéant, such as perceptual growth, social growth,

intellectusl growth and physical growth,

VII. ISSUE Gt DOES ART INSTRUCTION MEET
THE DEVELOPMENTAL NEEDS OF THE STUDENT?

For the purpose of simplification, the five ratings
in the guestionnaire as provided for each statement were
condensed into & text tﬁblm which gives th&.r&iaﬁiva impor-
tance of factors of growth in relation to creative art
axperience, This was inéi¢ateﬁ by the combined @@reaﬁtagé
ratings in each ecountry,

A compilation of all Pa&pénsﬂa revealed no imparﬁnnt
differences existing in evaluations between the various
raagundénﬁ categories in sach ﬂﬁuntry. Gon&&quanﬁiy, the

summary of ratings on each item was used as a basis for

analyeis and iﬂtafgratatiaﬁ of the data.

If more detailed data are desired relstive to ratings

by individual respoendent categories, reference may be made

' to Tables XIT, XIII, XIV and xv,27

271pfra, pp. 166-169,
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The percent~

age ratings given in the suwmmary showed that hatb the United

Btatea and Mexican respondents do not differ to any extent

in their points of view regarding the significant contribu~

tiong art ﬁxperieﬁge_makas te factors of growth in the iﬁdiu

vidual, There waﬁ.suhaﬁgaﬁial agreement in this respect,

The undecided and low evaluation ratings were not of such a

magnitude as to detract From ratings of genarsl agraemenﬁ;
For pomparative purposes it was neceesary to note

those factors to which the United States and Mexican ragpénd—

ents gave the greatest consideration. The combined percent-

- gge ratiogs were as follows in opder of importance to the

respondents?
United States Hexigo
' per cent ' per aent
Perceptual growth -8 0 Perceptual growth 80
Emotional growth -3 _ Aesthetic growth -y
Aemthetic growth «53 - Intellecitual growth 78
Bocial growth =78 Emotional growth -78
Physical growth ~70 Bocial growth = -85
Intellectual growth =69 Physical growth =f4

The high regard b& reapondents from bnth:aouﬁtrieﬁ
for the effectiveness of creative art &xpé%iaﬁﬁe in helﬁing
to develop thﬂ'élamants df growth was inﬂi&étad by thé_higﬁ
pepcehtaga ratings for each of the factors of growth. The
~only éxc&ption_ta thi# was the relatively lower rating giv&n"
by the United Sﬁgtas natagﬁﬁiea tﬁ_iﬂﬁalléctual growth, In

the summary text table it ean be seern that the United States
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vesﬁandents'gava as high,a_rating to social growth as the
Mexican respondents did to intellectual and.amatinnal gréwth.
In a.aampafahla manier, Maxicsﬁ.vaapanéantg gave a rating to
the Ffactor of socisl géﬂwth as correspondingly Iqw as the
ﬁnitﬁd *ﬁétas respundﬁﬁta-éi& to intéll&vﬁﬁal growth, |
\ 1n the past, evidence has ahuwn that art activity
wag considered as being r&latad ehiefly to aesthetic growth.
Thﬁ fiﬁdingw'af the queastionnaire have indicated the imporw
tanca of eraative art activity in its r&lutianshiy te the
individual's total developuent., '

It ig to b@ na%&ﬁ,'aimgi that Mexico's rating of
craative arﬁ experience in its relationship to factors of

gﬁawﬁh stremssed those developmental factors which were moere

“closely connected with the end-product, The American

ratings, on tha.athar hand, place firgt in order of iapors
tance tﬁeae facvtors of growth relating teo the process rather
than the pknduat of ereative art activity.

;?ﬁe high regard held by the r@apaﬁﬂ@gts in both
countries for the abiiity_df creative art activity to
promote the total development i)f the individual indicates
this.as'a posgible important function of art education, Of
aaursa,-ﬁhéae developmental aﬁtaémEﬁ réﬁult a#ly in the event

of a ereative approach baiﬂg-gtiliséd by the teacher,



126

VIITI., ISSUE Hi ARE THERE NEGATIVE ASPECTS
PRESENT IN PROGRAMS OF ART EDUCATION
WHICH AFFECT THE INDIVIDUAL STUDENT
INVOLVED IN ART ACTIVITY?

In the questionnaire, respondents in a majority of

cases wrote in statements of some length. Consequently, it

‘was necesssry to organize some outline framework sultable to

handle the variations of raﬁgﬁgsesiin such a manner that
these vounld be utilized without disterting thé intended
meanings.

| The procedure fpr organizing the data was to total
tﬁ@,nﬁmbﬂr of times mewmbers éf all thréé categéries mentioned
aﬂyvitam,. Suffice it to say, that 75 per cent of the 18¢
respondents in the United States made meaningful cﬁmmenta
upon the nagatiéé aspects of the program of art education,
In Mexice 89 pﬂr'ﬁ@ut.af the 12é regpondents maﬂe impnrtant
connents falatiﬁg to negative égp@ata of art education,

For ?urpésas of comparison; the inﬁarpratativa value

of the comments wss'direat&d_mara'tawarﬁ'th&-type and guality

‘of responses than with the quantity of respongses. The

comments were arranged in a rank order of frequencies of
mention in order to present & weighted view of what was of

most importance to the respondents.
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The comments were arpanged into three categories of

 Swamary of American responses. Respondents indicated
the following are negative aspects in art education:
supgrtant

‘11 Too much conformity seems ﬁn.pravail in programs
of elementary art education at the higher grades, This has
resulted in sterewotyped art products showing little concern
for‘tﬁa-child‘m creativity and self-expression,

- &+ In both elementary and high school there is an

overemphasis upon student art exhibits as ends in themselves.

~ Such an emphasis. mininizes the more important values to be

derived from art activity,

3, There ig too much concern ia the elementary
school claasroom with skills, techniques and materials to
the exclusion of imsginative expression, |

4. Particularly in high scheool, the art classes

~tend to bevome "dwnsping grounds® for pupils of deviant

behavior.

5+ In elementary education there is, in general, too

wuch haaﬁhar direction,
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6., In elementary education there is too great a
concern for Yocorrect™ teaching of creativity angd too little
concern for the other values of art experience,

Less isportant but valusble

i. There are too many experimental agprmﬁaham in art
education which minimize the nacesgar& knoﬁledge and skille
for successful art experience,

2. High school art courses are too often considered
by aéministratarm and parents as Yenap™ courses.

| 3. In mﬁﬁy.af the art classes in both slementary and
secondary education there is too little opportunity for the
atudent to engage in self«cpiticisn,

4., There is a negative effect upon the mﬁuéenﬁ,
parent and administrator because of the failure of art educa-
tion to produce the desired outcomes. |

5« There is too little concern with the seriocus
nature of a#t ag compared with other school subjects., This
iz true in hoth elementary anﬁ.ﬁeeondary art education, The

eunphasis has'bean arionted too graatly'teward fun in art

~activity,

6« The lack of articulation of art programs between
elementary school and high'ﬁchonl,ha& resulted in an
iﬁeff&ctiva functioning of art education.

7+ There ig too little variety of content and

" insufficient time allotment for art in the high school,
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B, In high school there is 1it£ie attenpt to relate
art to other subject matter areas.

9. Negative attitudes in society toward art tend to

‘make art unimportant for many high school students. The

asgociation of social and moral deviants with art contrib-
utaa'ta‘the.unf&vﬁrable attitude frequently held by some in
society toward art and the artist,

10. A failure to meet the prescribed adult standards
of art by elementary and high school children who are less
talented results in fear and ﬁiaamuw&g&m&nt; If art is tar

be for th@:highly talented oniy, then the program would be

much smaller, Such conditdons existing in a program of art

education tend to create 1&s%ing negative attitudes toward
art.

11, The present confusion in the role of art and the
artigt in socliety frustrates the art teacher. He tends to
take the easy way out by encouraging a stereotyped approach
for the students,

12, Too little interest in the undertakinge of art
education has raﬁulﬁaé in a lack of reevaluation of art
ceurricula,
| 13. There is too little concern for training students
in the understanding of rﬁlétiﬂnshipg among colors; forms

and two and three éimsnsienal‘ﬁpaaa,
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B 14, In many high schools there is too much ewmphasis

= ‘ :
3 upon using students for school production work. This inter-

] ferad with the guality of art instruction.

é V . . -

: 1. Art education doss not appear to develep in
students the desired standards of aesthetic taste.

j 2. The present programs of art education need nore

|
T T |
? physical facilities.
] _ .
j _ 3. In elementary education there is too much
] emphasis upon selfwexpressgion,

4s ‘Therse is too little individual lustruction and
time spent on students.
5a ﬁrﬁ-teaehera in high school tend to spend too

much time on acrt work for themselves,.

i Susmary of Mexican reeponses. The following ise
pragented as & consensup of the negative aspects existing
: in Mexican art education:
1 Inportant

i, The progran of art instruction, in g&asral,
suffers in mé@ﬁing its gosls becsuse of a lack of m#nay for
providing the nacegsary matgriaia,-equipm@nt and classrooms,
J and beeau&& of an inadequate supply of well trained teachers.
i 2. There is too little inteée&ﬁ by school adminige

""" e R trators in the school art program.
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3., Teachers and pavents sttaeh more importance to

-other school subjects than to art education, As a resunlt,

the gontent and quality uf-art_instructian iz neglected,

e 'Thar@ ié oo muﬂh adult directed art asctivity and
tﬂa‘littla freaedom of choiee in the ért activity for the
student, This produces boredom for the studeﬂtﬁ and in most
casos & less effective art program for meeting constructive
developmental aim$¢

| 5+ The progreas of art instruction in secondary school
is neglected as to guantity of offerings and time allotment
in the curriculum, o

1. 7The art program for children permits too much
sopying of adult type art 8ﬁpfﬁssi0ﬁ£.

2. There is too much emphasis placed by the teacher
upon the end ?rnﬂuat of art rather than the process of art
axperionee.

3. Art edncation is relatively new and unorganized
in Mexican educstion, As a result, many of the goals have
a8 yet not been realized,

- }. The increased standards of aesthetic taste on the

part of students have not resulﬁaé;

2. The conceépt of grading in art adds to the discoure

agement of free self-expression,
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ses on Issue H.

- The data obtained from the analysis forms on Issup H did not

constitute sn evaluation of derived outcomes from Mexican

and Americas art education, However, the large number of
negative aspeote prevailing in gragéa&s af art education in
both ﬁﬁnﬁﬁriﬁﬁg-ﬂﬁ ?evaalad'by the oreat majority of respondw
anta, ﬁuggéﬁtﬁﬁ'iﬁh&?ﬁﬁt'ﬁﬂakﬂﬁﬁﬂéﬁ in each of the prograsg
of art sducation, These wesknesses afforded clues to
pessible outecones resultiog from art education., The data

did not evaluste pogsible dysfunctions. The deta did indi-
cate, however, thoge difficulties confrooting art education

in achieving desirved outcomes. 7o some degree, it was shown

_why‘art'&éugatiﬁn ig not as highly considered as it mizht be,

4 @umpariﬁén of the compents by Mexican armst Aserican
reapondants on the negative aspects of art education revealsd
important differences between the two programs., Both groups
of reampondents wore in sgreement in listing what was felt to
be similar weakuesses in their respective prograns of art.,
They weve in éi&agyeam&ﬁt, however, as to the relative impore
tance of these weshnesses. fha Amevicen regpondents gave

greater significance to those negative corditiong which they

believed hindered the vealization of those desired outoones

vouncerned with creative self-expression and the developmentsl
growth of children., In contragt, the majority of Mexican

respondents gave more consideration to those prevailing
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nagative conditions which teﬁd to retard the davelmpm@nt of
gkills, techunigues and quality in resulting products.

& negative condition of dmportance limbtad only by
American respondents was the use of art programs as correcw

tional devices for students of deviant behavier, This would

dndicate an outcome that wag not being c@ute&plataﬂ\in

Mexdooan art education,

: maxiéan respondente gave importance to the idea that
there is too much teacher direction in art activity which
results in & child art that is gtereotyped and imitative of
adult standards. This was nét the case in the comments of
American rempanﬂenﬁa. |

The respandanﬁﬁ in.hoth countries recognized the lack
of any artioculated gragram'éf ért between elementary educa-
tion and secondary education in their respective educational
systems. Mexican art education at the secondary level, .
according to respondents ie not evident to any meaningful
degroe. It is evident that the United States program of art
aducation does exist widely, but the program.éﬁam not reach
a very lafge:numhar of American secondary students, There-
fore, the function of art education in Amsrican high schools

was congidered by the respondents as vesching only a minority

Zrouiy.
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Finally, the general tone of the comments on Issue H
indicated that the Americans were concerned basically with
the negotive conditions that were inherent to ﬁh&_pragwam&
of art education, The M@xieaﬁ respountdents dealt with the
negative aspects conttected with art aé&éaﬁien which arose
outside the programs of art. The implication is that
Amériﬂan art educators need to examine the program of art
itself and those persons whq are resipongible for axecuhing.
methods in art instruction; Mezican ediutcators have the
problem of dealing with those outside influences which bear

upon the affsctive realization of desired cutcones.
IX. SUMMARY

in this chepter, svaluations and comments on 3§$nifiaﬁ
1gsues were made by American and Mexican respondents. These
were analyzed, compared and interpreted., It was found from
the empirical data that, generally, the programs of art
edueation in the ﬂaiﬁe& States and Mexico do not gilve
evidoence of universal araaﬁivity'and spontaneity in chilw
dren's art. Instead, there wés greater evidence of art
pronoting smong students the eoguisition of skills, teche
nigques and quality in endwproducts. This iz not to say,
however, that the r@gponéents were unaware of ﬁhé gontribu=
tions that ereative art éctivity can make toward the developw

mental noeds of studantm;
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A conpistency in evaluations and eriticisms of the
programns of art education in the United étahas and Mexico
was maintained by respondente, The evaluwative data «ddd
subgtantiate the existence af‘mnra-produetwéantaraﬁ aimg in
Mexican art education as_ﬁﬁﬁﬁragte& o those aime in American
art education which deﬁi'with'amﬁtiaaal.aﬂﬁ mental growth,
Also, the cammenﬁﬁ‘byzrﬁayanéant$ from both countiries baged
upon the observed behavior of students, indicated that many
students were more invelved with the acquisition of physical
akilis and tac&a&quaﬁ rather than withl understandings and
their own persgonal expressions. The resulting student |
products often provided skillifully executed but unimaginative
stereotyped oxamplee of art,

All respondentas were in égr@ﬁm@a@ in that the
ﬁrﬁfa$5aﬁ autcﬂmﬁs i art education dealing with ereative
art gxpiresgion and developmental growth of students were
realized more effectively in the lower elementary gredes.

The comsents by Américan respondents indlcated those
ﬁagatiVe conditiong in art education which wers inbrinsic to
the programs of art.  The Mexican respondents ca@mente& upon

thoge ﬁﬁ@ﬂﬁi?ﬂ‘ﬁﬁﬁﬁitiﬁﬁﬁ which were extrinsic to the

- programs of art edusaticn.



CHAPTER VI
SUMMARY ; CONCLUSIORS AND RECOMMENDATIONS
I, SUMMARY OF THE STUDY

Ihe problem. A compsrative study of the function of
art in urban gchools of Mexico and the United States was

investigated in this study. EBlements of Robert Merton's

-funatignal analyeis served 8z the yarééigmﬁ The outecones

from art instruction for the individual student were
Qanclﬁdéd principally from a'rapresantative congensug of
participants in the respective programs of art education in
Méxdco Clty and Sacramento, ﬁaliﬁarnia.‘ A questionnaire
ﬁ@r?ﬁd ag ths source of the needed data.

In remmlvﬁng the problem of this study it w&s essen-
tial first to considor the educstional objectives, observa~

tions and practices in art aducation in Mexico and tha Eﬁitad

| Stateg in order te discover the objective consequences of

art 1natrﬁ¢ﬁion. Becend, these imputed outgomes provided
the basges for a eﬂmgarativa analyais éf.the funotion of art
education i#'ﬁhe regpective @ﬁue&timﬁai Bystons. 'ﬁhe
problen was not to confirm 6# reject a hypothesis; but

rather te'ra@urt and inﬁer@rat factual data,

RBepview of the literasture. The studies of the effece

tivaness of art education in prowmeoting desired cubtcomes have.
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indicated that art activity can further the development of
individual cresativity in and bevond the aris and contribute
to the mental and emotional growth of the child, Other

- studies also indicated the exlstence of weaknesses in the

programs of art education in the United States bhat probably
anﬂtrihuﬁ@ te negative outcomes. No impmvtant'writingx
were disclosed in the literature as to the program of

Maxiéaa art eduvcation,

Becondary

sources of litersture weve used for deseribing the develop-

went of art education in Mexico and the United States. A
discussion of the professed cutcomes and the negative condi-
tions prevailing in the art programe of each country were
included, These data were also useful in.davelaﬁing'tha

anaiyaia iﬁstw&m@nt;'

0} findings. The analysis form provided

the data that supported the interpretations and coneclusions

of this investigatioen, Ffaquanny of ratings by respondents

on &élmatﬂd itams.canﬁarniag the role of art instruction and
inﬁividuui.obsarvahions of art activity constituted the

types of data,
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II. CONCLUSIONS

The data in this etudy have shown that Mexice and the
United States do net diffar to any seaningful pxtent in
their stated ohiectives for art education. Aptually, howe
gsver; the éiffaring environmental conditions and pvaeﬁiv&é
in each country have altered the sctual outcomes. From the
viewpoint of the t@ﬁal-pr@@raﬁ of art educstion in Mexico
and the United States; evidence %enﬁﬁ'ﬁn show tﬁat a wide
gap exiads between the offiwlal objeetives and the raﬂnltiﬁg
auﬁ&éﬁaﬁa The discrepancy pertains mﬁiniy to thage gims
concorned with er&aﬁivity;_ﬁavalaﬁmaaﬁal needs of mtuﬁents,.
developnmest of appreciatisnal attitudes and development of
standards for assthetic éagtea, Observers, participants and
the literature have attested to the large sushers of negative
conditions that exist in prograss of art aducation ip Mexico
and the United States., These have remained as obstacles to
the uitimate realization mf:the propoged outcomes., If
creative exprosaion and ﬁavﬁiapmanﬁai needs weyre asmphasized,
it was usually because of t&e presencs of a'highly ereative
and sengitive teacher rather than the exisbtence of other
favarabia Eﬁﬁdiﬁiéﬁ@i

The inadequacies that siilll exist in Mﬂxiaan.&ﬁucatiﬁn
preciude any smbatamtial raﬂiigatigu of the greferred oute

comes in art education that relate to créativity and
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dovelopmental needp. On the other hand, the fewer conservaw
tive and practical ai@g for art sducation seem to be reals
ized to a:graﬁtmf axtent than are those mnore ﬂaméraug and
sophisticated aimﬁ in the United Htates. In Mewieo, the
sporoach Lo art iﬁﬁ%?ﬁﬂﬁiﬁﬂ.iﬁ'mﬂ%ﬁ unifiod bescause of the
national character of thé_prﬁgram* Thig,; of courae,; hus
resulted ig”r@laﬁiﬁaly more usiform suboeomes throughout the
nation than narmaiiy'haﬁ-réaulteﬁ:£§ th& United States
because of the latbter's diversity of approaches: The offi-

cial program of art sducation in Hexicoe placeas more emphasis

upon the product and processes. The professed aime in the

programe of art educstion in the United States are dir@ctéd
wore clesriy toward pupil behavior amd the mentail growth of
the individubl, ‘

 The influence of art eduestlon in Mexico does not
have the extensive spplicetion to its population as does art
education in the United States. This i because of Mexican
art education's muin orientation to the elenentary level,

In the Hﬁiﬁaﬁ‘ﬁﬁaﬁﬁs where there is a junlopwsenior high

- school organization, there is, in addition to the large

elesentary program, a six~year secondary school pregram of
art sducation aveiluble to thope who desive it,

ividence from the study sesems to support the conclus
slon tﬁat in both Hexico and the Undted States there iz a

congtructive theory in art educstion gaining momentum which
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'““""fﬁé conglders means and ende as inseparable, This type of art
education is concernad with purpose on the part of the indie
'3 vidual student as well as the product and the process in avt
Wj activity. This art theory encourages the developuent of a

fealing for both nnnwaasthetie and aegthetic values in art,

!  of art edugstion. An analysis of the primary and secondary
| data has suggested the following outcomes s being met by
J

both American and Mexiean programe ian elementary art aduca-
tion: _

1. The ﬂavélapmant of the child's ﬁaﬁuf&l impuiﬁa
to expross his_f@ﬁlingé about his experience and environe
ment., This is particularly evident as a vesult of art
activity in the lower grades of slementary school,

2. The production of individual visual forms for the
j - producer and viewer to enjoy,
| 3. The developnent of manipulative skills and undepre
standing of techniques and mat&rial& involved in art active
ity.

4. The encouragement of art experience for its own
intellectual and emotional satiafa@tiag% | |

5. The.éﬁeaubagement of axpepimentatian in art

materialys and procesgses.
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6. The developunent through art experience of
| congtructive suveial relationships ss evidenced in cooperas

] tive projects.
7, The discovery and development of special talents

in the arts,

P TR

8. The development of art concepts, such as color
and space. _ _
| 9, The development of the facility for communication
of atudents’ ideas about their environment,

The following differences in derived cutcomes exist

[ I N Y BV St P E TR R )

between the programs of art education in Mexico and the
United Eh&tes-#s indicateds

1+ In the United States, art is used frequently as a
therapeutic and ﬁaﬁractiﬁﬂal agent. |

2., In Americen secondary art aﬁucati@ngthe art pros.
gram includes the study and coriticzl analysis of the old
masters and contenporary movements. This function in Mexico
is reserved for special art schools and is #ﬂﬁ found in
saaﬁnﬁary pwﬁiﬁe education.,

3. In the ﬁﬁitaﬁ States the art'grqgraﬁ in gsecondary
N education provides trainiﬁg for vocational interests. In
i ' Mexico this is a function of apeclalized institutions,

4. Americén secondary art @daaatiaa praviﬂa$ the

opportunity fer-&xgérimantatian in'matﬁrialﬁ aﬁd the develop=-

ment of skills and techuiques io art.
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5+ In Mexico, art ingtruction develops the student’s
sengltivity to beauty iz both natural forms and those forms

representing the rich Mexican pre-Hispanic traditions of &1

past.

Wmmmmuw

gzggggmgﬂgﬁ art uﬁggggggg The data of this investigation
have shawn thgt negative conditions exist in art education

in Mexico and the United States which have not parmi%tm&

Qarbaiﬂ professed outcomes to be derived from art instruction

to a aignifiaant degree, The féllawiﬂg outcomnes are in this

matﬁgarys

1s Univergal outcomes of spontaneous and oreative

art expreseion in the art programng of upper alementary and

secondary schools in Mexico and the United States are not
obmervable, Instead a aansi&sﬁéhim amount &f imitative and
gterectyped child art work is exhibited,

2. The present practices in the art programs of both

countries have not produced outcomes in students indicative

of desired understandings and appreciations in art.

3. The ﬂmrralating function of art in Mexico and the
Uniﬁad Btates wi%h other anhgel subjects haﬁ baen generally
ungatisfactory. Not only has little understanding of art
resulted, but little of the subject correlated has been

yraperly undﬂrstﬁad.

l
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4. Awmarican and Mexican prograang of art sducation

' have ovevemphasized drawing, painting and seulpéuve to the

exelugion of other nedis of supression,  Art lusteuction has

failed to develop an ﬁﬂﬂ@fﬁtﬂuﬁing aof the browder agops of

art,

5:  In both cmunﬁvi&s, art in secondary education has
Pailed te make contributions to any significant number of

pecondary sohool students, The outocomss to be derived From

art activity de mot reach Mexican secondary school youth and

raach only 2 relatively miner number of sevondary students

in the United States,

rived from the American and
; fgn. The diversity of
reseairch iﬁ art education in the United States snd the

contributions made by the hahéviural sciences have helped to

 reveal dormant tendencies in art education, With these data

the art sducator can modify inaﬁraetiﬁnal procedures in order
to bring about new and beneflcial outcomes,

Latent outopmes common to both counbtries are princie

'paliy non~aeathetic, Theae are as Loellows:

1. The development of tolerance and understanding of
obher people by seans of & critical appraisal of the art in
thair-aaaiaty- Thiﬁ‘iﬁ 2 anaig&, ﬁﬂﬂ@&ﬁﬂﬁh@ﬁiﬁHﬁﬂtﬁnﬁiﬂl

ountoome,



144

2, The creation ef an awareness of internationalism
in adue&ﬁiam by mamparing art programs with art programs of
other gountries. | N o ) .

- 3. The development of an awarenesg of the lack of
h#auﬁy and sordidness in life in the local community, the
nation and the world aﬂﬂ.thﬁ @nneuragamm#t through the
medium of art of the deaire far_improvamﬁnﬂ of man's
pﬂyﬁieal and spiritual lot,

4. The development through the child for the ulti.
mate beneflt of the home and eommunity of a better underw
satanding of the neaning &nﬁ function of art in society.

5, The use of art activity as an interpretative

agent for counsaeling and guidance.,
133, RECOMMENDATIONS FOR FPURTHER STUDY

A study of comparative education discloses numerous
directions fgr additional invastignti¢A¢ The approach in
this study has revealed mome of hﬁa functions and characterw
igtics of &rt-in&%ﬁu&%ian fu Mexican and American education.
An underatendiung of these data contributes to a mutual
&nﬁ@r&%an&iﬂg of educatienal progress in the two countries.

In ordar to provide for future continulty in the

- field of éam?aﬁﬂﬁiVﬁ art education relative to Mexico and

the United States, the following topics are 11&%&& an suite

akla for future study?
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1. EBignificant 9rnbiem¢ confronting ard teachers in
ngiwﬂ and the United States. ”

Z¢ Foactors that contribute te the resoval of nega-
tive conditions in prograwg of art education iu Mexice and
the United States, |

3.  Evidence of creativity in art among Mexican and
the Unitad States etudents,

| | 4; Adminletrabive policies velating to the program
uf art education in Mezieo and the United States,

5. Student attitudes and behavier in art aativity.

6. Soctal factors affecting the program of art
sducation.

7. The effects of different art media upon the ;utm
CONBS of'a?t aoctivity.

8+ The status of art teschers in Mexico and the
United States.

%, The function of the home in the progren of art
education,

i0. Iatrawﬁmaviaaﬂ influaﬁeam upon art education,

11. The progran af fine arts in higher education,

i2. Tha.nenﬁaaaﬁhatie values derived from the program
of art education,

| 13, Personality integration and art activity.
14, The funection of art ag an inﬁarpreﬁhtiva agent

in elementary education,
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15, Evaluatlion procedures in art education.

16. Teacher certification requirements in art

i
ML L W s L e A4

-  education,

.

17. Current theuries and practices in art education,

U e et
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TABLE I

PERCENTAGE RATINGS BY TEACHERS ON SOME OF
THE FACTORS RELATED TO CREATIVITY

United States Mexico
#*ITEM N = 44 N = §5%
RATED

Rating Scale Rating Scale

1 2 3 4 8 1 2 3 4 g

#1 57 41 00 ©00 00 47 138 04 04 00
#2 20 43 25 09 00 40 47 04 06 00
#3 00 14 14 42 23 06 20 20 29 15
#4 07 30 06 30 25 15 18 07 24 26

Rating Scale: 1l-strongly agree 2-agree J-undecided
4-disagree 5S5-strongly disagree

Those ratings on an item which do not total
100% are due to omissions by the respondents.

E—v—w-wv—- R W R

#Statements rated by respondents in Part I of Forms 1 and 2.

1. The neglect and destruction of creativity is partially
due to the fact that too many parents and educators
are unaware of the true nature of creativity.

2. The secondary school art program has been neglected
both as to its variety of content and allotment of

time in the curriculum.

3. Adult standards and tastes reveal that the program of
art education has been effective in developing among
its students appreciational attitudes and a preference
for excellence in the artistiec products of society.

4. The social conflict type of adult art resulting fraom
racial ethnic, religious and political differences
is evident today in children's art.
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TABLE II

PERCENTAGE RATINGS BY COLLEGE STUDENTS AND
FORMER COLLEGE STUDENTS ON SOME OF
THE FACTORS RELATED TO CREATIVITY

United States Mexico
#*ITEM N = 85 N = 40
RATED

Rating Scale Rating Scale

_3 2 3 4 5 1 2 3 4 5

#1 37 53 4 6 00 30 57 00 13 00
#2 31 33 17 19 00 20 62 s 5 7
#3 5 20 13 46 16 & 10 19 59 6
#4 6 20 32 35 7 17 27 25 12 12

Rating Scale: l-strongly agree 2-agree 3-undecided
4-disagree S5-strongly disagree

Those ratings on an item which do not total
100% are due to omissions by the respondents.,

*¥Statements rated by respondents in Part I of Forms 1 and 2.

1. The neglect and destruction of creativity is partially
due to the fact that too many parents and educators
are unaware of the true nature of creativity.

2. The secondary school art program has been neglected
both as to its variety of content and alletment of
time in the curriculum.

3. Adult standards and tastes reveal that the program of
art education has been effective in developing among
its students appreciational attitudes and a preference
for excellence in the artistic products of society.

4. The social conflict type of adult art resulting from
racial ethnic, religious and political differences
is evident today in children's art.

-
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TABLE III

PERCENTAGE RATINGS BY ADMINISTRATORS
AND COLLEGE TEACHERS ON SOME OF THE
FACTORS RELATED TO CREATIVITY

United States Mexico
*ITEM N = 50 N = 20
RATED

Rating Scale Rating Scale

I | 2 2 4 s 1 2 3 4 5

#1 51 40 2 6 00 55 30 00 10 00
#2 30 24 22 22 2 50 20 10 10 00
#3 4 18 12 46 20 10 10 25 30 25
#4 00 18 34 30 16 15§ 20 35 10 5

Rating Scale: 1l-strongly agree 2-agree J-undecided
4-disagree S-strongly disagree

Those ratings onm an item which deo not total
100% are due to omissions by the respondents.

#¥Statements rated by respondents in Part I of Forms I and 2,

1. The neglect and destruction of creativity is partially
due to the fact that too many parents and educators
are unaware of the true nature of creativity.

2. The secondary school art program has been neglected
both as to its variety of content and allotment of
time in the curriculum,

3. Adult standards and tastes reveal that the program of
art education has been effective in developing among
its students appreciational attitudes and a preference
for excellence in the artistic products of society.

4. The social conflict type of adult art resulting from
racial ethnic, religious and political differences
is evident today in children's art.

7

S
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TABLE IV
A COMPOSITE OF PERCENTAGE RATINGS BY
ALL RESPONDENTS ON SOME OF THE
FACTORS REILATED TO CREATIVITY
United States Mexico
#*ITEM N = 180 N = 120
RATED
Rating Scale Rating Scale
1 2 3 4 5 % | 2 3 4 &
#1 48 44 1 4 00 44 42 1 9 00
#2 27 33 21 7 00 36 43 6 7 2
#3 3 17 13 45 19 8 13 21 39 16
#4 5 22 24 33 15 15 22 22 16 14

Rating Scale: l-strongly agree 2-agree 3-undecided

4-disagree S-strongly disagree

Those ratings on an item which do not total
100% are due to omissions by the respondents.

1.

#*Statements rated by respondents in Part I of Forms 1 and 2.

The neglect and destruction of creativity is partially
due to the fact that too many parents and educators
are unaware of the true nature of creativity.

The secondary school art program has been negZlected
both as to its variety of content and allotment of
time in the curriculum.

Adult standards and tastes reveal that the program of
art education has been effective in developing among
its students anpreciational attitudes and a preference
for excellence in the artistic products of society.

The social conflict type of adult art resulting from
racial, ethnic, religious and political differences
is evident today in children's art.

b A e e



TABLE V

A COMPARATIVE RANK ORDER RATING BY TEACHERS ON
THE IMPORTANCE OF SCHOOL ART AS COMPARED
WITH OTHER SURBJECTS IN THE CURRICULUM

159

United States

N

= 44

Mexico

N= §%

Weighted numbers given

Weighted numbers given

SUBJECTS to each rank order class to each rank order class
RATED
Av, Av,

yi 6 5 4 3 2 1 0 _ Wt. 7 6 S 4 3 2 1 0 wt,
Arithmetic 7 18 7 1 4 4 © 3 4.91 30 8§ 2 1 4 4 3 0 5.37
Art 2 2 7 11 7 9 3 3 3.34 10 6 7 6 10 6 2 g 3.32
Geography o 1 o6 8 12 8 7 2 2.89 o0 4 23 14 3 3 % g.gé
History 2 8 8§ 10 7 4 i 4 3.91 1 I1 9 15 11 2 2 g 2-75
Language 24 11 1 2 1 1 o0 3 5.72 4 3 3 7 & 14 10 5 poui
Phy. Ed. 2 0 3 1 4 7 24 3 1.89 3 5 2 2 4 13 20 3-33
Science 2 4 9 8 6 8 6 1 3.53 2 13 4 S5 9 7 10 5 3

Note: Each table entry represents the number of respondents who gave

to the designated item.

the specified weiaght

Sample computation of average weight rating for subject.

Average weight for Arithme

United States

Language -
Arithmetic -
History -
Science -
Art -
Geography -
Ph}'.. Ed. —

tic =

5.72
4.91
3.91
3.53
3.34
2.89
1.89

+6{18 )+ +4(1)+

+2

+1(0)+0

7+18+7+1+4+4+0+3

SUBJECT RANK ORDER

Mexico

Arithmetic
History
Geography
Art
Science
Language
Phy. Ed.

216 = 4091

TN I T I

5.37
3.96
3.85
3.80
1.33
2.75
2.32



TABLE VI

A COMPARATIVE RANK ORRER RATING BY COLLEGE STUDENTS
AND FORMER COLLEGE STUDENTS ON THE IMPORTANCE

OF SCHOOL ART AS COMPARED WITH OTHER
SUBJECTS IN THE CURRICULUM

160

United States Mexico
N = 85 N = 40
SUBJECTS Weighted numbers given Weighted numbers given
RATED to each rank order class to each rank order class
Av, Av,
Z__6_§5 4 3 2 1 o Wt, 7 6 5 4 3 2 1 0 _Wt,
Arithmetic 10 31 11 16 9 5 2 1 4.87 20 5 3 4 2 2 3 1 5.35
Art 6 7 15 20 20 12 5 0 3.87 2 5 5 5 4 15 3 1 3.35
Geography 1 4 9 11 14 28 16 2 2.75 0 3 10 7 8 6 5 1 3.42
History 6 11 18 12 14 14 8 2 3.18 2 16 7 6 5 2 1 1 4.7%
Language 45 15 16 7 2 4 2 0 5.88 12 4 3 8 ] 5 1 0 4.68
Phy. Ed, 2 2 5 7 10 15 42 2 2,14 2 2 1 1 8 4 20 2 2,1
Science 15 13 16 12 15§ 6 8 0 4.42 5 10 8 5 5 5 1 5.23
Note: Each table entry represents the number of respondents who gave the specified weight

to the designated item.

For sample computation of average weight rating for subject see Table V, page 159.

United States

Language

Arithmetic

Science

Art

History

Geography

Phy. Ed.

I O I B O |
NN GG B P L0
* 2 e o & s e

=53 = 00 GO 00
000N N 00

SUBJECT RANK ORDER

Mexico

Arithmetic
Science
History
.éanguage
eograph
Artgr ¥
Phy. Eq,

L% L
5.23
4,73
4.68
3.42
2.35
2.18



TABLE VI

A COMPARATIVE RANK ORDER RATING BY COLLEGE STUDENTS
AND FORMER COLLEGE STUDENTS ON THE IMPORTANCE
OF SCHOOL ART AS COMPARED WITH OTHER
SUBJECTS IN THE CURRICULUM

United States Mexico
N = 85 N = 40
SUBJECTS Weighted numbers given Weighted numbers given
RATED to each rank order class to each rank order class
Av, Av
¥ § L] 54 3 2 1 0 ___Wt, y A . | 4 3 2 ) | 0 Wt
Arithmetic 10 31 11 16 9 5 2 1 4.87 20 5 3 4 2 2 3 1 5.3
Art 6 7 15 20 20 12 5 O 3.87 2 5 5 5 4 5 2 1 3.3
Geography 1 4 9 11 14 28 16 2 2,7 ©0 3 10 7 8 6 - 1 3.4
History & X1 X8 313 14 14 8 2 3.18 2 16 7 6 5 2 1 1 4.7
Language 45 15 10 7 2 4 2 0 588 12 4 3 8 7 § 1 0o 4.6
Phy. Ed, 2 2 5 7 10 15 42 2 2,14 2 2 1 1 8§ 42 20 2 2.1
S¢ience 15 13 16 12 15 6 8 G 4.42 1 5 10 8 5 5 5 1 5.2

Note: Each table entry represents the number of respondents wha gave the

to the designated item,

specified weight

For sample computation of average weight rating for subject see Table v

SUBJECT RANK ORDER

United States Mexico
Language - 5.88 A”ithmetic
Arithmetic - 4.87 Science
Science - 4.42 History
Art (< 3087 Language
History - 3.18 Gengaphy
Geography - 2.75 Art

Phy. Ed. - 2.14 | Phy, kg,

s Page 159.

trr o
N W LA bt
® & & ¢ ¢ ¢ o
SO N W
0oL Y OO Lo Ly
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TABLE VIII

A COMPOSITE OF RANK ORDER RATINGS BY ALL
RESPONDENTS ON THE IMPORTANCE OF SCHOOL
ART AS COMPARED WITH OTHER SUBJECTS
IN THE CURRICULUM

United States Mexico
N = 180 N = 120
Average Weichted Average Weighted

Number Number
Arithmetic 4,80 , 5.17
Art 3-53 3-65
Geography 2.84 3.54
History 3.64 4.04
Language 5.69 3.97
Physical Education 1.86 1.83
Science 3.89 3.71

Note: The average of the weighted numbers given by all
respondents is presented in this table.

For sample computation of average weight rating for subject
see Table V, page 159.

SUBJECT RANK ORDER

United States Mexico

Language - 5,69 Arithmetic ~ §5.17
Arithmetic -~ 4.80 History - 4.04
Science - 3.89 Language - 3.97
History - 3.64 Science - 3.72
Art - 3.53 Art - 3.65
Geography - 2.84 Geography - 3.54

Phy. Ed. 1.86 Phy. Edc - 1.83

. Sabeatam v



TABLE IX

A RANK ORDER RATING BY TEACHERS ON THE

SIGNIFICANCE OF THE VARIOUS METHODS

EMPLOYED IN ELEMENTARY
ART EDUCATION

163

United States Mexico
N = 44 H=55
ITEMS Weighted numbers given Weighted numbers given
RATED to each rank order class to each rank order class
Av, AV.
Z 6 5 4 _ 3 2 1 0o _wWt, 7 S 4 3 2 1 O Wt
a-0bjects for _
enjoyment 3 0 1 10 7 48 213 0 2.84 4 12 1 2 8 I0 15§ 3 3.13
b-Exhibits and
displays 2 3 3 5 5 16 7 3 2.75 15 7 5 5 6 5 3 4.g6
c-Self-expression 23 10 4 2 2 1 2 o0 5,89 11 8 8 4 9 4 g 4.12
d-Recreation 5 7 12 6 4 2 7 1 4.18 4 S 4 13 10 7 3.
e-Acquisition of
slc(!ills 3 8 8 9 9 &5 1 1 4,18 6 11 12 13 4 4 0 5 4.36
f-Appreciation 5 8 7 8 7 4 5 0 4.19 6 g8 8 11 6 3 § 3.82
g-Correlating art
with school
subjects 2 9 6 3 8 5 10 1 3.50 3 8 9 5 5 14 7 2.94

Note: Each table entry represents the number of respondents who gave the specified weight

to the designated item.

For sample computation of average weight rating for item see Table V, page 159.

The methods empioyed in art education are as follows:

a,.

b.

de

€.
f.

e

The production of material objects for the enjoyment of
the viewer, of
Organization and presentation of information by means
exhibits, displays, charts, maps, posters, scale
models, etc, )

Emphasis upon the individual's self-expression. it.)

Recreational aspects of art. (For the fun of doing .

Acquisition of skills, techniques and processes. 1 of

Develepment of tastes in the selection and appraisa
objects of art, i

Correlating art with the other school subjects.

RANK ORDER

United States Mexico

¢ ~ 5.89 b - 4.36
f-4.19 e - 4.36
d - 4,18 e - 4.09
e - 4.18 £f - 3.82
g - 3.50 ] - 3.13
a - 2,84 d - 3.12
b - 2,75 g - 2.94
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TABLE X

A RANK ORDER RATING BY COLLEGE STUDENTS AND FORMER
COLLEGE STUDENTS ON THE SIGNIFICANCE OF
VARIOUS METHODS EMPLOYED IN
ELEMENTARY ART EDUCATION

United States Mexico
N = 85 N = 40
ITEMS Weighted numbers given Weighted numbers given
/ RATED to each rank order class to each rank order class
Av. AV-J
 ; 6 S 5. 8 - — 0 Wt, 7 6 _5 4 3 2 1 0 Wt
a-Objects for
enjoyment 2 6 5 10 § 18 36 0 2,48 O 6 3 4 10 4 11 2 2,68
b-Exhibits and
displays 5 6 6 11 23 23 11 0 3.19 10 9 5 o 5 5 4 2 4.40
c~-Self-expression 52 17 6 4 5 1 0 0 6.21 7 5 5 8 3 9 1 2 4,10
d-Recreation 5§ 23 16 11 15 5§ 10 0 3.84 10 1 10 1 3 3 10 2 4.03
e~Acquisition of
skills 8 17 14 17 12 8 9 0 4.20 O 7 9 8 4 5 5 2 3.65
f-Appreciation 4 10 18 19 12 13 8 1 3.82 5 4 2 9 10 7 2 1 3.76

g-Correlating art
with schoocl
subjects 8 8 19 14 11 16 9 0 3.87 5 5 5 8 5 3 7 2 3.75%

Note: Each table entry represents the number of respondents who gave the specified weight
to the designated item.

P ——

1 For sample computation of average weight rating for item see Table v, page 159,
The methods employed in art education are as follows: RANK ORDER
a., The production of material objects for the enjoyment of Qﬂl&sd.States Mexico

the viewer,

b. Organization and presentation of information by means of ¢~ 6,21 o i
exhibits, displays, charts, maps, posters, scale e - 4.20 - 4.:0
models, etc. ) g - 3.87 g - 4.0

c. Emphasis upon the individual's self-expression. ) d ~ 3.8 - 4. g

d. Recreational aspects of art. (For the fun of doing it.) ¢ _ 1.82 f - 3.7

e. Acquisition of skills, techniques and processes. b - 3'19 g - 3.75

f. Development of tastes in the selection and appraisal of 2 - 2'48 e - g.gg

- a — "

objects of art,
g. Correlating art with the other school subjects.
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TABLE XI

A COMPOSITE OF RANK ORDER RATINGS BY
RESPONDENTS ON THE SIGNIFICANCE
OF VARIQUS METHODS EMPLOYED IN
ELEMENTARY ART EDUCATION

United States Mexico
ITEMS N = 180 N = 120
RATED

Average Weighted Average Weighted
Number Number

a-0Objects for enjoyment 2,606 2,90
b-Exhibits and displays 2.97 4.38
c-Self-expression 6.05 4,09
d-Recreation 4.01 3.57
e-Acquisition of skills 4.19 4.00
f-Appreciation 4,00 3.79
g-Correlation with other subjects 3.68 3.34

Note: Each table entry represents the number of respondents who gave the specified weight
to the designated item.

For sample computation of average weight rating for item see Table V, page 159.

The methods employed in art education are as follows: RANK ORDER
a. The production of material objects for the enjoyment of United States Mexico
the viewer, . a 135
b. Organization and presentation of information by means of ¢ - 6.05 : - :.89
exhibits, displays, charts, maps, posters, scale 8o 2‘3_2 o - 4.00
c. Emphasis upon the individual's self-expression. _ it.) "63 d - 3.57
# d. Recreational aspects of art. (For the fun of doing 1%. % : g' g - 3.34
e. Acquigition of skills, techniques and processesS. 1 of g - z‘gg s = 2490

f. Development of tastes in the selection and appraisa

objects of art. ;
z. Correlating art with the other school subjects.
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TABLE XII

PURCENTAGE RATINGE BY TEACHERS ON THE
SIGNIFICANCE OF CREATIVE ART
EXPERIENCE TO THE FACTORS
OF INDIVIDUAL GROWTH

United States Mexico
FACTORS N = 44 N = §§
OF
GROWTH

#RATING SCALE #RATING SCALE
¥ ST YT RO DOUONE. | W T T, VT .
Emotional 43 43 2 6 4 49 29 3 3 i
Social 28 45 i1 13 4 23 34 9 1 14
Intellectual 34 36 13 13 00 26040 31 0§ 3
Physical 25 56 6 6 2 36 38 13 4 00
Perceptual 83 25 48 00 58 29 4 4 00
1 2

Aesthetic 70 18 6 3 B 60 20 00 1

#Rating Scale! levery significant 2«gignificant
3-undecided 4~little significance
S=practically no significance

Ratings represent percentages of N,
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TABLE XIXX

PERCENTAGE RATINGS BY COLLEGE STUDENTS
AND FORMER COLLEGE STUDENTS ON THE
SIGNIFICANCE OF CREATIVE ART
EXPERIENCE TO THE FACTORS
OF INDIVIDUAL GROWTH

United States Mexico
FACTORS N = 8§ N = 40
OF e
GROWTH

#RATING SCALE #RATING SCALE
s - 5 i | - 4 8
Emotional 43 38 7 9 - 21 45 12 18 OO
Social : 42 43 8 7 00 37 32 F—a-—13
Intellectual 35 38 314 1} OO 40 40 7 .10 2
Physical 21 56 13 8 1 7 %5 10 17 / i
Perceptual 50 34 0 7 00 40 50 2 8 00
Aesthetic 48 37 11 3 s ! 40 37 7518 0D

#Rating Scale: l=very significant 2-significant
3~undecided 4-little significance
Sepractically no significance

Ratings represent percentages of N,
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TABLE XIV

PERCENTAGE RATINGS BY ADMINISTRATORS AND
COLLEGE TEACHERS ON THE SIGNIFICANCE
OF CREATIVE ART EXPERIENCE TO THE
FACTORE OF INDIVIDUAL GROWTH

United States Mexilco
FACTORS N = 50 N = 40
OF
GROWTH

#RATING SCALE HRATING SCALE
: S 3 4 5 - 8 4 5
Emotional 40 44 10 6 00 60 28 5 5§ 00
Social 36 46 10 4 4 30 30 5 20 10
Intellectual 20 42 20 16 00 75 5§ 15 00 00
Physical 16 34 24 18 8 40 . 3§ 30 . 1§/ 18
Perceptual 51 42 6 00 00 70 20 5 00 00
Aesthetic 51 40 4 4 00 55 35 S5 5 00

#Rating Scale: levery significant 2-significant
3-~undecided 4-little significance
Sepractically no significance

Ratings represent percentages of N,
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TABLE XV

i A COMPOSITE OF PERCENTAGE RATINGS BY
' RESPONDENTS ON THE SIGNIFICANCE OF
E CREATIVE ART BXPERIENCE TO THE

; FACTORS OF INDIVIDUAL GROWTH

- United States Mexico

z FACTORS N = 180 N = 120
| or

; GROWTH

| #RATING SCALE #RATING SCALE

; N I VRS VI Sl A U, Y (B,

: Emotional 44 4% 8 4 @ 485 8% 1 8 &
1 Boeial 34 44 12 6 3 33 32 6 14 12
‘ Intellectual 30 39 16 14 00 50 - 28 33y -8 -3
% Physical g1 40 1% 11 4 28 a8 3918 ..%
i Perceptual ES - 24 —7- -3 -1 S6-33 4 —31 00

Aegthetic 5330 7 30 00 5237 4900

-

#Rating Scalet levery significant 2-gignificant
deundecided 4-little significance
Sepractically no significance

Ratings represent percentages of N,




COLLEGE OF THE PACIFIC 176
STOCKTON 4, CALIFORMIA -

ECHOOL OF EDUCATION

i Ladles and Gentlemens

Specialists in the human sciences of anthropology, sociology,
and psychology show increasing interest in the human values to be

gained through art activity.

In the year 1953-54, I undertook a program of research in
cultural anthropology in Mexico. This opportunity was made possible
by a monetary grant from the Ford Foundation, Of special interest to
me was the role of art in the lives and institutions of the Mexican
people. Thils serves as the basis for the present study.

The purpose of thls study 1s to make a comparative analysis
of the outcomes or actual consequences of the program of art instruc-
tion in urban Mexican and American education., It is hoped that this
research will ultimately result in a greater understanding of certain
aspects of Mexlcan and American education and provide additional data
for those who are engaged in Latin-American studies.

Your participation as a respondent is desired. With your own
special background of observation and experience, evidence can be
forthcoming which will 'shed light upon the actual outcomes resulting
from the program of art education.

The total time necessary for completing the accompanying
evaluation form should not exceed thirty minutes. There are two forms,
one for your own files and one for returning to a designated person.

Thank you for your caqoperation and contribution to thils in-

vestigation.
Verg fggly yours,

B. F. Peairs
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COLLEGE OF THE PACIFIC
STOCKTON 4, CALIFORNIA |

ECHOOL OF EDUCATION

Estimables sefiores:

Los especiallstas en las clenclas humanas de antropo-
logfta, soctologfa y pstcologta, muestran un interés cada dia
mds creciente en 10s valores humanos logrados a través de la
actividad artistica.

Bn 1953 y 195¢ estuve en México dedicado a la investi-
gacidn en antropologf{a cultural, bajo los auspicios de una bde-
ca concedida por la Fundacién Ford. He interesé mucho el papel
que el arte desempefia en la vida y en las instituciones del
pueblo mexicano. Bsta es la base en la que se finca el presen-
te estudio.

El1 propdsito de este trabajo es realizar un andlisis
comparativo de los resultados y las consecuencias del progranma
de instruccién artistica entre las escuelas urbanas de Kézxico
Y las de los Bstados Unldos. Es de esperarse que esta investi-
gacién resulte a la postre en un entendimiento mds amplio de
clertos aspectos educativos en ¥éxico y en los Estados Unidos
Y que aporte datos adicionales a aquellas personas dedicadas
a estudios Latino~4mericanos-

Les ruego tomar parte en esta encuesta, contestando a
las preguntas que se acompafian. Debido a sus antecedentes es-
peclales de observacidn y experiencia, puedo augurar que me -
proporcionardn informes que ayudardn a descubrir los resulta-
dos efectivos del progrema de instruccidn artistica.

El tiempo necesario para llenar la forma que adjunto
nuv deberd exceder de treinta minutos. Encontrardn ustedes dos
Jormas, una para su propio archivo y otra para gque se sirvan
regresarla a la persona asignada. :

Agradesco mucho su ayuda en esta investigacidn y me
es grato ofrecerme como su atento y segurc servidor.

=3 S I

B. F. Peairs
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7 Sacramento, California, U.S.A.

@allege of the Havific
Stockion, California, U.S.A.

Analysis Form |
May - August 1960 172

B. Ity Peairs, Investigator

Sacramento, California

e e s e e ———————— — e,

A COMPARATIVE ANALYSIS OF THE FUNCTION OF ART IN URBAN SCHOOLS OF MEXICO AND THE
UNITED STATES.

ANALISIS COMPARATIVO DE LA FUNCION DEL ARTE EN LAS ESCUELAS URBANAS DE MEXICO Y
{ LOS ESTADOS UNIDOS DE NORTEAMERICA,

L £ L & * ¥ ¥ *

Please fill in or check the following as appropriate .

44445£22g£343§Qtibirgggmarcan,lngconducentegenglas—ifneas—s%gu%entes:

: Name Male Female
| Nombre Homb re Hujer
| Address Student Major Studies
| Direccidn Alumno Estudtos Superiores
Occupation Professor o
Ocupacidén Profesor

: Name of Institution
Nombre de la HKscuela

Subjects you teach
Faterias que usted ensena

Teacher of Blementary Grade
Haestro de Primaria Grado

Teacher of Secondary Grade
Haesitro de Secundaria Grado

May your name and that of your institution be mentioned specifically
in connection with the data you have submitted? Yes No

JPodemos mencionar su nombre y el de su escuela especificamente en
conexidn con los datos que nos proporciona? ST No S

Your wishes will be respected.

Serén respetados sus deseos.



PART I

What happens between childhood and adulthood to the important human
resource of creativity?

One of the most important discoveries of this century 1s that all
children are creative. Each chlld has this potential in varying degrees,
but 1t 1s estimated by some psychologists that the greater majority of
the most creative students are never recognized in the secondary schools,

Unfortunately, many never have theilr talents developed,

J0Qué pasa con la facultad creadora del hombre entre la nifies y

la madures?

: Uno de los descubrimientos mds Importantes de este slglo es que
todos los nifios tienen aptitudes creadoras. Ksta aptitud o facultad
s Ot erbargo; — —

. e ————

existe en potencia én cada ni7io, en Mmayor O menor grado
muchos psicdlogos opinan que la mayorfa de los nlfios que poseen esa
facultad en mayor escala, pasan inadvertidos en la escuela secundaria.
Desgracladamente, en muchos de ellos jamds se desarrolla esa facultad.

Directions: Below are statements about which there may be differing opinions.
PLEASE CIRCLE THE NUMBER WHICﬂ BEST EXPRESSES YOUR BELIWE ABOUT THE STATEMANT .

Sdale: l-strongly agree 2-agree 3-undecided Y-dilsagree 5=strongly disagree

Indlcaciones: 4 contlnuacidén encontrard usted una exposicidn de varios

puntos de vista sobre los cuales puede haber divergencia. POR FAVOR
US WAS SE AJUSTE A SU PROPTA OPINION

NARQUE CON UN. CIRCULO BL NUKERO
Y CLASIFIQUELO DE ACUBRDO CON TA BSCALA SIGUIEKNTE:

2=De acuerdo. JI=Indeclso,

Escala: l=4bsolutlamente de acuerdo,
‘ d=No estoy de acuerdos. O=Kn absoluto desacuerdo.

l.= The neglect and destruction of creativity ls partially due to the fact
that too many parents and educators are unaware of the true nature of

creativity,

= La indiferencia y la pérdida de la facultad creadora se debe en
parte al hecho de que demasiados padres de familia y profesores

no se dan cuenta de la verdadera naturaelesa de esa jfacultad.
1203 o

2.= The secondary school art program has been neglected both as to its
variety of content and allotment of time in the curriculum, ik

- Kl programa escolar de secundaria en materia de arte ha sido des=
cuidado tanto en variedad de contenido como en el tiempo gue lie

ha sido asignado durante el plan de estudlos.
12345

3=



; aesthetic grow

PART III

Generally, art has been thought of as being related chiefly to
%h This view has caused a neglect of the other elements
of growth with which school art is concerned.

On the bagsis f your own observations please indicate the significance
of creativw art experlence to the following factors of growth:

Generalmente se ha pensado que la tnstruccidén artfstica estd re-
lacionada con el desarrollo estético. Este punto de vista ha sido el
causanté c¢ul desculdo para los otros elementos del desenvolvimiento
concerniente al estudio de el arte.

Basdndoée en sus proptas observaciones, le rogamos indicar el va-

lor significativo en las creaciones artisticas, de acuerdo con los si-
gutentaes factores del desarrollo:

CIRCLE THI NUMB3R AT THE END OF EACH GROWTH FACTOR WHICH BEST
EXPRWSSmS YOUR RATING BY USING " THIS SCALE

e R e e e IR ]

Scale. l ~very significant 2-significant 3-undecided Lelittle significance
H=practically no significance

1.~ Emotional growth===e=ee-a 1,12 ey G
2.= Soclal growth--------- === 12345

.= Intellectual growth====--- 12345
o= Pu‘y:u.uql g;o"u'\7+h==="“‘====='—'*= 2.3 I 5
5.~ Perceptual growth=se-=--- 12345
6o~ Aesthetic growthe-=-e-=-- 1808 LR

. STRVASE PONER UN CIRCULC ALDERREDOR DEL NUMERO CORRESPONDIEKNTE
QUE MEJOR EXPRESE SU APRECIACION, USANDO BSTA KSCALA:

Bscalat l=Huy stgnificativo. 2=Significativo. 3= Indeciso
4=Poco significativo- S5=Prdeticamente no significativo.

l.~ Desarrollo emociongl==—=m====== - ]
2.= Desarrollo soclal 1
3.= Desarrollo intelectugl=====mmem= ]
4.- Desarrollo fflsico- = 1
1
1

5.= Desarrollo perceptivo
6.~ Desarrollo estético
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Please fill in or check the following as appropriate .,

Sirvase escribir o marcar lo conducente en las lfneas siguientes:

Name . Male Female
Nombre Homb re Hujer
Address Student___ Major Studies
Direccidn Alumno”  Bstudios Superiores
Occupation Professor

Ocupacidn Profesor

Name of Institution

Nombhre de la Rscuela

Subjects you teach
Materias que usted ensena

Teacher of Elementary Grade
KHaestro de Primaria Grado

Teacher of Secondary Grade
Kaesiro de Secundaria = Grado

May your name and that of your institution be mentioned specifically
in connection with the data you have submitted? Yes _ No

JPodemos mencionar su nombre y el de su escuela especificamnente en
conexidn con los datos que nos proporciona? St No T

Your wishes will be respected.

"~ Seran respetados sus deseos.



|
? PART I

What happens between childhood and adulthood to the important human
|resource of creativity? :
| '~ One of the most important discoveries of this century is that all
|children are creative. FEach child has this potential ‘in varying degrees,
'but i1t 1s estimated by some psychologists that the greater majority of
' the most creative students are never recognized in the secondary schools.

_Unfortunately, many never have their talents developed.

20ué pasa con la facultad creadora del hombre entre la nifiex y

| la madures? :

Uno de los descubrimientos mds importantes de este siglo es que |

— todos los ninios tlenen aptitudes creadoras. Esta aptitud o facultad
| existe en potencla en cada nino, en mayor o menor grado. Sin embargo,
| muchos psicdlogos opinan qué la mayorfa de los nifios que poseen esa
| facultad en mayor escala, pasan inadvertidos en la escuela secundaria.
| Desgraciadamente, en muchos de ellos Jjamds se desarrolla esa facultad..

Directions: Below are statements about which there may be differing opinions.
PLEASE CIRCLE THE NUMBER WHICﬂ BEST EXPRESSES YOUR BELIBE ABOU? THE STATEMENT.

s mmeeam—meets e e

Sdale: 1-strongly agree 2-agree 3-undecided L4-disagree 5-strongly disagree

Indicaciones: 4 continuacidén encontrard usted una exposicién de varios
puntos de vista sobre los cuales puede haber divergencia. POR FAVOR

NARQUE CON UN CIRCULO EL NUMERO QUE MAS SK AJUSTKE A SU PROPIA OPINIOX
Y CLASIFIQUELO DE 4CUERDO CON L. __f]‘ﬁc’m STGUIENTE: st

Kscala: 1=-4bsolutamente de acuerdo. 2-De acuerdo. 3=Indeciso.
4=No estoy de acuerdo. O=Kn absoluto desacuerdo.

1,- The neglect and destruction of creativity is partially due to the fact
that too many parents and educators are unaware of the true nature of
creativity. : LS ;

- La indiferencia y la pérdida de la facultad creadora se debe en
parte al hecho de que demasiados padres de familia y profesores
no se dan cuenta de la verdadera naturalexa de esa facultad.

L2 A3 L)

2.~- The secondary school art program has been neglected both as to its
variety of content and allotment of time in the curriculum, ;

- K1 programa escolar de secundaria en materia de arte ha sido des-
cutdado tanto en variedad de contenido como en el tiempo que le
ha sido asignado durante el plan de estudios.

123k5
.-.3-



PART III

The selection of an approach to an art activity, it 1s true, depends

to a large extent upon the emphasis selected by the teacher in a particular

classroom at a particular time. Please indicate the significance of each
ofhthe following, as you see it, in the program of art in the elementary
schoolss '

Es clerto que la eleccidn de una vla de acceso hacia la
actividad artistica, depende en gran parte del énfasis que sobre
la materia ponga un maestro en determinado saldén de clases Y en
ocasidn determinada. Sfrvase clasificar los slgulentes conceptos,
de acuerdo con su importancia como vfas de acceso en el programa
en materia de arte de las escuelas primarias.

PLACE A NUMBSR, FROM 1 TO 7, ALONGSIDE THS LETTER OF EACH ONE OF
THE FOLLOWING WHICH CORRZSPONDS TO ITS IMPORTANCE IN THE ART PROGRAM

PONGA AL LADO DE LA LETRA DE CADA UNO DK LOS SIGUIENTES COFCEPTOS}
BL NUMERO QUE LE CORRESPONDA BN ORDEN DE INPORTANCIA: :

a. The production of material objects for the enjoyment of the viewer.
» Organization and presentation of information by means of exhibits,
displays, charts, maps, posters, scale models, etc, '

c. Bmphasls upon the individual's self=-expression,, :
d. Recreational aspects of art. (For the fun of doing it.)
es Acquisition of skills, techniques, and processes,
» Development of tastes in the selection and appralsal of objects
of art, :
« Correlating art with the other school subjects,

LB

o

; tador.

b.- La organisacidn y presentacidn tnfbfmativa por medio de exposicio-
nes, cuadros, mapas, carteles, modelos a esgala, etc.

ce= Insistir en la personalidad de la produccidn individual.

d.= Aspectos recreativqs del arte., (Por el-plaéer de hacerlo)
6.~ Addquisicidn de habilidad, técnica y procedimientos.

J'e= Desarrollo del gusto en lu eleccidn y apreclacidn de
objetos artisticos.
g.— Correlacién de el arte con otras materias escolares.

L L
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a.= La produccidn de objetos materiales para que los disfrute el espec-



SIRVASE PONER UN CIRCULO ALDERREDOR DKL NUMERO CORRESPONDIENTE
QUE MEJOR BXPRESE SU APRECIACION, USANDO BSTA KSCALA:

1."’

20"

Escalas l-Muy stignificativo. 2S=Significativo. 3=Indeciso
d=poco significativo. 5=Prdcticamente no significativo.

DESARROLLO EMOCIONAL - Kl nifio crece ajustdndose continuamente a
su medio amblente con naturalidad y flexibilidad.

el )

DESARROLLO SOCIAL - Fl nino crece comprendiendo las relaciones e
tdeales humanos a través de las distintas actividades de los gru-
pos soclalese. 1 2345

3.-

DESARROLLO INTKELECTUAL - K1 nifio avangza experimentando un cambio

. que va de sus manifestaciones de sensibilidad y manipulacién ha-

4&"'

6-“'

cta aquellas que requieren un pensamiento abstracto.
l 2345

DESARROLLO FISICO - El nifio adelanta por medio de su capacidad
creciente para la coordinacidén visual y mecdnica; la forma en la
que é1 ejecuta su habilidad en la actividad artlstica.

123456

DESARROLLO PERCEPTIVO - Cnece la habilidad del nifio para percil=
bir el mundo de su alderredor en lo referente a forma, color Yy

lugar. 1 2345

DESARROLLO ESTETICO - Avanza en el nifio por la sistemdtica orga=
nizacidn y expresidn de ldeas y emociones con el uso del color,
de lfneas, de lugar, teztura y forma.

123 456
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