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CHAPTER I 

I. INTRODUCTION 

Political and eeooomic neede and continuing advance­

ment in facilities for communication and transportation are 

contributing factors to the increasing interdependence 

between Mexico and the United States. The necessity for an 

emphasis upon intercultural understanding, therefore, becomes 

apparent. 

One source for a mutual appreciation of each other's 

culture can be achieved by a study of the educational 

systems in each country. A desirable approach is by a 

comparative study of education which is based upon an aware­

ness of the indigenous characteristic&, institutions and 

social-economic conditions of the countries concerned. 

Many citizens of the United States are generally 

unfamiliar with some of the interesting events which have 

been taking place in Melllo-America. For example, Mexico 

since 1910 has undertaken a unique social experiment. It 

appears that progress if• being 111ade towards a solution of 

her many social and economic problems through the medium of 

education. The socialistic aims of Mexico's education are 

formulating a new Mexico, a new society dedicated to upgrad• 

ing the economic, intellectual and social levels of its 
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people. In son1e respects Mexico is encoWltering the social 

problems that confronted the United States duringthe nine-

teenth century. 

The study of comparative education implies an inves• 

tigation and analysis of some phase of education in those 

countries under consideration. It involves a determination 

and interpretation of those similarities and differences of 

education apparent in the various national systems. 

Sta1jemsmt ti:, li!!2, p•·gblem• The purpose of this study 

was to compare the function of art in the urban programs of 

art education in the public schools of Mexico and the United 

States. This was to be accomplished by a study of the objec ... 

tive consequences of art instruction accruing to the indi• 

vidual student at the elementary and secondary levels of 

education in both educational systems. The term function 

was used in this investigation as synonymous with that of 

outcome or objective consequence. 

§ignificance gf 1bl studY• The past decade has 

witnessed increasing interest in the study of comparative 

education. In the United States, the office of education 

has undertaken a number of studies in the field of compara-

tive education. In fact, the interest in such studies has 
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extended to.the United Nations. UNBSCO has. conducted world 

wide surveys of the .p:rograme of al't education o.ffered in 

t . 1 many coun r:..es •. Most comparative s.tudies of a,rt. progr;ups 1 

however, have · be.en concerned principally wi·th a description 

of the objectives• course content aitd administration of 

3 

such pl'ograms. This investigator belie.ved that a· func.tiona.l 

analysis of the programs of art instruction in Mexico and 

the United States would help to provide a more objeotive 

basis for comparing the two educational progr•ams. 

Basis; assumptiOn§. The following assumptions were 

made with reference to. the present studyi 

1.. The programs of art education in both countries 

represent a cultural activity suitable for. functional anal-. 

yses. These pl'ograms can be described as patterned and 

repetitive cultural processes. 

2.. 'l'he determination of the outcome$ f.:rom .art educa-

tion must ultimately be justified in terms of an evaluation 

and interpretation of the observed art processes and prod-

uets. 

3• The verisimilitude of the selected respondents' 

observations provide a useful consensus and evaluation of 

the role of art in public education in each country. 

lrntel'national Conference on Public Education, 
basbing Art !n !U. Primarx; AWl SecondtrY Schpol,~ A Report 
Prepared by International Bureau. of Education, Publication 
No. 165 (Geneva: UNESCO, 1955). 
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pelimitatigns 2f the •tud;v. This study was delimited 

to those art programs typical of art education in the u1•ban 

public elementary and secondary schools of Mexico and the 

United Statee. The objective ol,lteomee of art instruction 

as determined by the study were concerned with the effects 

for the individual etudent rather than with other cultural 

units such as the sub-group, family and community. 

The empirical phase of the study was based upon data 

gathered from three classes of respondents in the respec­

tive countries. The many variab~esinvolved in a study of 

this kind made it necessary to limit the selection of the 

elassificatiou of student respondents to only college 

students •. It was believed by this investigator that elemen­

tary and secondary students would be influenced too much by 

their biases and immaturity to make critical observations 

needed by this study. 

A further delimitation involved the selection of 

Hexico City and Sacramento, California as representative of 

each of the national progralll8 in art education from which 

respondent• were selected. Mexico's educational system is 

federally organized and adntinistered. Thus, Jl1exico City's 

educational program was most representative. Sacramento, 

Cal:l.i'ornia is typical of the art programs offered in the 

major urban systems of America. This was based upon a 
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report from the United States Office of Education to the 

UNESCO comparative study. 

s 

ln an attempt to secure objective datlA with regard 

to. outcomes.of art education, the atudy was limited to a 

consider-ation of eight issues as these related to the func­

tion of art in education. These are discussed in this chap-

ter under the eeot.t.on on procedures. 

Merton stated that there are two important problems 

that confront the investigator in his evaluation of out• 

comes. For. e:Jeamp!e, an activity may have both a .positive 

and a negative consequence in any given instanee, This, of 

course, gives rise to the difficult and important problem 

of asseseing the net balance of the total results. Another 

aspect of the evaluation• Merton felt• arises from the 

confusi.on of aims and outcomes. It becomes 11eceseary to 

make some distinction between those oasea when the subjec­

tive aim in art education parallels the objective conse­

quence and thoae cases· in which they do not parallel each 

other. 2 

Rather than make any evaluation of the net worth of' 

the consequences or to point up parallels, it was the intent 

of thia study to compare the manifest positive functions of 

2Robert K. Merton, Sgcial Iheorr !US iocial Structure 
(Glencoe, Illinois: Free Preeut,. 1949), p. 51. 
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art education and to note the existence of any observed 

latent or negative functions. Latent was used in the sense 

of a potential or dormant outcome neither intended nor 

6 

generally recognized. Negative function implied an unin­

tended outcome which tended to work adversely for the program 

of art instruction.3 

Difficulties at !ht, study. Sources for secondary 

data relative to the problem proved to be less adequate in 

Mexico than in the United States. There were several reasons 

for this. First, in Mexico relatively little research has 

been undertaken in the field of art education. A review of 

Mexican educational literature by this investigator revealed 

a small number of writings relative to the program of art 

instruction. Second1 the recency, actually since only 19101 

of a systematically organil!led program of art instruction in 

Mexican schools hae not stimtllated a great wealth of writing 

in the field. It may be that Mexico has been more dependent 

upon research conducted in this area by other countries or 

else this type of study bas. not been of educational interest. 

Third• the lack of indexes for periodicals in Latin-America 

leaves something to be desired for the specialist in art 

educatiort. 
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"The lack of indexes in Latin American periodicals," 

says Juan Comes of the ~iexioan Instituto de Indigenisto, 

"is one of the greatest r•ef'erenoe problems encountered in 

the i'ield•"4 When one. considers that the periodical form 

is exceedingly important as a literary mediUIIl for investiga-

tiona and for aaaeasing current practices, then the location 

of research data of 11\&ny kinds becomes a 11\&tter of consid­

erable concern for the investigator.S As a result, in 

appraising the program of art education in Mexico there was 

greater reliance upon the personal observat:Lons of Alllerican 

writers, and the analysis instrument for obtaining the 

desired data. 

In the United States, even with the increa.sed inter­

eat and participation :l.n art education research, it is still 

difficult to teet scientifically some of the claims made 

regarding the beneficial aspects of art edueation for the 

individual. 

Unquestionably, new l"esearcb metbods are needed which 

will divulge the professed essential serviees and unuaual 

values of the program of art. Difficulties are often 

increased because there is no easily observable outcome. 

4Juan Comas, ~~l=ti! bistoriga 4 indige biblio­
V!!Qfico ~~~~·t US ;;: Z Mexico: lnst;.ituto Indigenist.t 
J:n~tramerG!noMexioo, D •. f'. : Los Congreaos Internationales 
de Amerieaniatos; 1954) 1 p. 61. 

snJ.!L. 
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.The lack of valid research made it difficult to assess the 

.true corusequencee or function of the progr41m111 of art educa­

tion. Also, the varied approaches to the program of art 

instruction in the United Statea ccmtributed to the complex­

ity of the problem. 

Ill. DEFINITIONS OF TERMS 

In order to clarify.the meaninga·of terms used in 

this study, the following detinitionlil were ueed. · ·These 

definitions correGpond to the ones employed by Robert Merton 

in hie paradigm for functional analyeis. 6 

. funct;;t.onal analvsia. 'file interpretation of data for 

assessing objective consequences. 

functiont. Obt.erved consequences which contrib­

ute to the factors of growth and development of the indi­

vidual student. 

!l.:vsfungtip!il@• Observed consequences which work to 

les~n any cc;mtribution to the I:P"owth and development of 

the individual student. 

!9PfunGttpnel sonseguepces. Possible results which 

are irrelevant to the activity. 

6 Merton 1 .22• ,ea. p.. 4 9. 
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Manifegt fwactions. Intended objective conse• 

quencee which contribute to the participant and are recog• 

nized by him. 

Latent fyngt&ons• Outcomes which are neither 

intended nor recognized. ThfW are1 however, consequences 

which contribute to aome elemente of the pllrtil:l:fpan'ts' 

growth and development. 

The following procedures were considered necessary 

9 

to an adequate study of the problemt (l) contributions to 

be made from the programs of art instruction, as identified 

by representative studies in art education, were r&viewed; 

(2) major cultural factors and historical events responsible 

for the growth of art education in Mexico and the United 

States were presented. Particular emphaa:le was given to a 

descr:lption of the aims, practicee and apparent outcomes 

resulting from pro~rams of art in each countryJ (3) with 

regard to the manifest and latent outcomes from art educa-

ti<m. ratir1gs and observations of three hundred represent• 

ative respondents fr01u !>texico and the United State111 were 

surveyed and assessed. 

Extensive use was made of libraries at the University 

of the Pacific, University of Mexico, University of CaU.• 

fornia at Berkeley and the California State Library in 
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Sacramento• California;. Recognized literature in art 

educatioll together with various periodicals constituted the 

major •ourc1u1 of i1\fos-mation essential to the development 

of tho&e pos-tions of the ps-oblEims taken under consideration 

for purposes of review and analysis. 

Since discovery of the objective consequencesof art 

education in Mexico and the United States for the purposes 

of comparison is implied, the following issues were 

selected to elilcer·tain outcomes resulting fr0111 art instruc• 

tion: 

A. Are educators and parents generally aware of the 

nature of creativity among school children? 

B. Is the program of art in l!ilecondary school neg­

lected beitb as to variety of content and allotment of time 

in the curriculum? 

C. DQ the prevailing adult standards and taates 

confir:m the effectiveness of art programs in developing 

among its students appreciat.:l.onal attitudes and preference 

for excellence in the artistic products of society? 

D~ Does child art today give us evidence of being 

imitative of the social-conflict type of adult art? 

B. What is the status of art activity relative to 

other school subject&? 

F. Undel' which methodological appl'oach does al't 

instruction derive the most significant outcomes? 
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G. Does al't instruction meet the developmental 

needs of the atl.ldent? 

H. Are there negative aspects present in programs 

of art education which affect the individual student 

involved in art activity? 

Analysis foruiS were .sent to two hundred selected 

respondents in each country. There were 120 replies 

received from Mexico City and 180 replies received from 

Saer111mento, Cllllifornia. 'l'o broaden the base of responses 

within tho limits defined, the respondents wel'e selected 

by categories, Included were school adrniniatratora, 

teachC!Il'llll, college students and forrner college stttdents. 

Bach respondent rated and commented as appropriate upon 

ll 

the stated issues of this study. Direct contact with 

respondents by this investigator or a representative of 

the study was made in e111ch case both in Mexico City and 

Sacramento, California. The assumption of this procedure 

was that a r•elatively few respondents under more selective 

conditions would provide greater validity in responses. 

The final result$ fro111 respondents in both countries showed 

a willingness to present a critical evaluation of their 

respective school art programs. 

Hethod 2[ re1eareh. A descriptive method of research 

was employed in the study. The techniques used ineluded an 

historical treatment of previous studies and backgrounds of 
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art education in each country and a questionnaire of ratings 

and oblll!ervations for selected respondents• The results of 

the aoalyeilll! instrument wore tabulated and analysed• 

Thia investigation employed Robert Merton•a func­

tional analyeis for the interpvetation of data. &lements 

of his analysis were not spec:U'ically referred to, but some 

of the main oonaiderations of his paradip were included 

for codifying the data needed for this atud:v•7 

According to Merton the clues to the imputed func­

tions of a patterned activity are provided to a large extent 

by a description of the activity and its participants. thus 

it was desirable that this study be based upon at least the 

following cons:l.deration1u 8 

1. A description of tbe cultural and educational 

environlliOnt Qf the p.articipanta who are currently engaged 

in the activity being •nal:vaed. 

2. Information as to not only what actually occurs 

to the puticipant• or in the activity itself, but also 

what is uegl.eoted by virtue of the edating educational 

3. The emotional and intellectual meanings attached 

to the activity by tbe participant&. 

7Mertorh .ml• .s£1• t PP• 59 .. 60. 

sl~Wl.. 
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4• Motivatione for participating in the activity 

and the objective behavior observed in the, activity. 

These consideration$ esrt.ablished the basis for 

including in this study the following types of dlltaa 

13 

1. The backgrounds and locale in which the activity 

is rooted. 

a, The subjective aims and purposes of art educa-

tion. 

3. Previous studies in creativity. 

4. Previous studies and writings on practices in 

art education. 

s. Previous studies on problems confronting the 

programs of art education. 

6. Wt>itingll!l by obeerver111 in each country on the role 

of art in education • 

1. Evaluations and observations of the programs of 

art education as reported in the questionnaire. 

V. ORG4NIZATION OF THE aBPORT 

The report falls lo~ically into three main parts. 

Part one includes Chaptera II and Ill which deal with a 

review of the literature in art education and a summat-y of 

the cultural and historical backgrounds of the program of 

art in the educational systems of Mexico and the United 

States. 
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P4l't two includes Chapters IV and V which deal with 

the primary data of the study. The methods of obtdning 

and 1.malys:lnc t.be data are <IIUICJ>:i.bed •. Also. the findin~Jis 

of the quest.iOIUlAire are discu.ued as they relate to the 

eight ili$Ues eatabU.shed by the theeis. 

Part three is the concluding portion of the study. 

Final !nt,erpretlltion and conclueiona aPe reached on the 

basis, of the evidence presented. 
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A search of the literature in the United .S.tates has 

revealed relatively U.ttle of sitJtli.fioanoe that is conoer•ned 

directly with tile problem. McCorkle has wdtten a philo­

sophical paper under the title lkuH~~n1i Aqr&en §duc;t$ii0n 

'l'fi.lo~ies sm. !!!a llls.J - fup§ism 2t !iba.f.&Dt. A.E:!f4 .in. ~ 
fubl£g Sellpol frogram,l in which be points out that a 

discrepancy ex:l.sts between the theor-iel!l relating to art 

education and the aetual outcomesh In this sense his find• 

int;s are useful. McCorkle's writings were completed, how• 

ever, in 1942. Since that date, there have been a nWllber 

of contribution$ made by writers which have introduced 

changes in art educational concepts. A re,v.:U!nt of Mexican 

literature did not disclose any writings that were perti­

nent to the problem of this study • 

Haatie believes that no longer can pronouncements be 

made in terme of vague generalizations and unverified claims 

regarding the beneficial effects of art e~perience upon the 

individual. Such claima provide only a minimum of support 

for a program of art education. He feels it is necessary 

lthomas McCorkle• "Recent American Educational 
Theories on the Place and Function of the Fine Ai'tlll in the 
Public School i'rc:~grliil!lu (unpublil!lbed Ooctoral »isnrtation, 
The Universit;y of Texas, Aumt.in, 1942) 1 ~SZ PP• 
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to clarify and define more specifically those developmental 

benefits accruing to the individual that can be promoted 

more effectively through art experience than by any other 

means in the total currioula. 2 

Research in the field of art education is still 

somewhat in ita infancy as regards the various arts and 

their educative functions. Of particular note is the 

neglect of the study of the processes of creativity. Also 

lacking are studies relating to the administration and 

supervision of art programs, teacher preparation and the 

function of art experience for all students including the 

mentally retarded, the educationally gifted and those with 

special abilities in art,3 

The following summaries of' findings contained in the 

selected literature of art education it is believed are 

related to the problem of this study, These writings do 

not present a planned logical sequence of conter1t 1 but 

instead are grouped under specific headings for the purpose 

of convenience and classification, 

2Ro Hastie, "Introduction," Researph !D. m, §dupfU.on, 
Ninth Yearbook of the National Art Education Association 
(Kutztown, Pennsylvania: State Teachers' College, 1959) 1 
p. vi. 

3!!!!1!, 1 p. ix, 
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I. PHILOSOPHY OF ART EDUCATION 

Science and philosophy are concerned with the search 

for truth. Art and philosophy have a co~on ,ground in the 

,interpreting of experience. Butler stated that neither art 

nor philosophy, however 1 has as a 'princii.pa'l ~al the discov• 

ery of facts as does ecience. The artist is involved with 

the aesthetic qualities of' experience and projecting these 

in his expression so others mlii:V enjoy what he feels. 

Philosophy; too, dea'ls with aesthetic experience but in 

addition includes the understanding of reality and the 

search for knowledge.4 

In considering a philosophy upon which to base a 

program of art education Ecker listed the three major 

approaches :in evidence today to a theory of art education. 

The first is that of idealism which distinguishes the arti­

fact as a physical object from whatever it may mean. The 

transcendent aesthetic idea is the important concept.S The 

second approach is that of realism, but not the same realism 

as used to describe an artistic style •. The artist's purpose 

is to objectify his feeling ita an IU'i; object. The result 

4r. D. Butler, f.!mt. Ph;U.gsoqbieft Jml. 'l'htir Prastige 
in Egpca~ioq Jn4 Re\tJitQ (New Yorksarper, 1951) 1 Po 6. 

Sn. w. Ecker, "Towards a Philosophy of Art Education," 
3tu!!eargb in !!::1 fidpgatj.pp, Ninth Yearbook of the. National 
Art Education Aaaoeiation (Kutllltown. Pennsylvania: State 
TeaQhere• College, 1959), p. 4. 
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then, is realism. ~rhe artistic values and pleasures are 

subjective and relative since they are located within the 

human psychology, Realism forms the foundation of a great 

amount of art education today. 6 

18 

The third position is that of experime:nr.alitiilll. This 

impliel!l that all experience is aesthetic by degree. Experi­

ence as used her•e 111eans the interaeU.on between a living 

organism lilnd its environment and altotays occurs within a 

qualitative setting, Art is intensified experience, more 

so t.han the usual everyday experiences. 7 

II, AR'l' AND PSYCHOLOGY 

Munro felt that there is a lif,:reat need for investiga­

tion in art, education which considers the findings of indi­

vidual psychology and child psyehology,8 

He furthel' stated that in order to make eny appreci­

able progress in regards to understanding behavior1 psychol­

ogists must investigate cultural studies, note the behavior 

(including aeathetic) of people under special cultural 

conditions, compare the people in different cultures past 

and present and attempt to determine common basic tendencies 

0.ll!.it• • P• 5• 

7IW., p. 6. 
BThqmas Munro, 

Pughology (New York: 
Art Education .U., Philg!!!opby .!W.!. 

The Liberal Arts Press, 1956), p. 180. 
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among them before generalizing. Possibly, more information 

relative to the higher mental processes involved in 

aesthetic experience and perception may be revealed in this 

manner.9 

Kieselbaeh's study helped to provide some knowledge 

relative to the actual consequences from art instruction. 

His experimental investigation of aesthetic perceptions, by 

means of a te.sting instrWilent1 provided empirical data. 

He was concerned primarily with the problem of measuring 

the <~esthetic perceptions of groups of people with varying 

backgrounds, experience and lllaturity. 

Some of his conclusione we~e as followealO 

1. The instrWiltmt did measure a sensitivity to 

harmonious order within the limitations of the two dimen• 

sional and non,~objective forme utilil!led by the instrument, 

2. Factors weve determined by this study which 

diatinguished betwellln the aesthetic judgments of art and 

non•art people. The judgments of the non-art people appeared 

to depend for perceptual organization upon factors outside 

the self but within the structure of the forlll111 manipulated, 

9W4, 1 P• 52, 
10A. G, K:leselbach, 11An Experi1110ntal Study in the 

Development of an Instrument to Measure Aesthetic Percep­
tion," !!sl'!l"cb j,n AD §dugadgg, Ninth Yea~book of the 
National Art Education Association (Kutztownt f'enneylvania: 
State Teaeheref Colle~e, 1959), P• '12, · 
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With the art tleople it was different. They depended for 

perceptual organization on qualities which were intrinsic 

to the feelings of rightnesa or completeness and which had 

their origin within the subject and not in the etructure of 

the forms that were llll!Utipulated. 

3. The study revealed that there was a measurable 

continuity of aesthetic preference existing within the 

selected groups that had a similarity of art interests, 

education and maturity. 

In another study1 McVitty confirmed that the medium 

for establishing adequate communication forf'ol'llling concepts 

was be•t achif!lved through the teacher. The participation 

of teacher and pupil in the motivation resulted in a stronger 

concept as recorded in the child's drawing expression than 

it did. with the use of the usual visual aids.11 

McVitty felt individual growth is more pronounced 

where there is greater coopera:hion and planning between 

student and teacher. He felt the quality of an educational 

experience for the cllild is not limited by equipment but is 

llL. F. MoVitty, 111\n Experimental Study en Various 
Methods :in Art Motivations at the Fif'tb Grade Level," 
Reteareh lA A£1 Sdue•tt9Q• Seventh Yearbook of the Wational 
Art Education Assoeiat on (Kutztown, Pennsylvania: State 
Teachers' College, 1956) 1 P• 82. 
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dependent to a great extent upon the knowledge. personality, 

sincerity and enthu111iasm. of the tfiUilCher•.u 

A study by McFee was inspired by the seeming lack of 

communication betweon individuals in the social ~eiences 

and those in art education. 'l'heve have been.signifieant 

llltUdies made in the various disciplines that :related to the 

teaching of art. Most of thlltse, h-eve:r1 have not been 

included in the lite..ature of art education. Consequently, 

interpretations of these f':i.ftdin.~ts have not been made so 

that teacherill could utilize the genevalizations from rtu!learcb 

in actual ela••room pract1ce.13 

Perception .. delineation as uaed by McFee pertained to 

the b111havior of adults or children :tn·select:tng and vespond­

ing to their present or collective visual experience and 

de.:U.neatiar; symbols that po~;>trayed t.beir resporuses to their 

environment. Deltn.ating included.drawing, painting or 

seulptur:l.ng.14 

McFee's :l.nve•ti.ration revealed the wide range of 

individua.1 differences that need to be considered fo1• 

;ul!Wl.· 

13.:r. K. McFee, 11A Study of Perception .. Del!ne,;at:ton: 
Its Implication fo:r Art Education," Rt§ta:rgb .&a A!;:1 
Edvgat;ton, Ninth Yearbook of the National Art Education 
Association (Kutztown, Penru1;yl.vania 1 State Teachers' 
College, 195~). P• 9~ 

l4lh!!,t. ' lh . 10. 
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motivating students in art, evaluating their readiness for 

specific types of art tasks and for evaluating their prog­

resl!l in art activity.lS 

According to McFee the cultu.ral coneepts of what 

constitutes reality, the socio-economic class attitudes 

toward art, sex f'olfllll and value and motiVlll'tion were all 

related to differences in the way etudents were ready to 

perceive. 'l'h:l.s was also tr•ue in the way they organized 

tlte stimul:l. they selected and the symbols they used in 

their responses in an art medium. McFee felt it was 

absolutely necessary to understand students• prior experi• 

ence in order to predict behavior in art, to establish an 

environment appropriate fof' creative work and to foster 

perceptual and artietic development.16 

II! • TilE PROBLEM OF CR.EA Tl'Vl'.l.'Y 

22 

Darkan stated that there is a great need for increas­

ing the quantity and quality of' rtuiMilal•ch in creative behav­

ior. The trend he felt is favorable but as yet there are 

insuff:i.cient data for a eomprehensive theory of Qreativity• 

One of the major difficulties in research seems to be the 

lSlJWi. I PP• 13-14. 

16D,U. 
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inability to grasp au understanding of the dynamics of the 

process of creativity while concurrently perceiving its 

individual elements,17 

A considerable amount of literature wri·tten on the 

subject of creativ.ity has centered upon the total process. 

The matcu•ial describes and analyzes how creative men act • 

organize and manage themaelves in the process of creation, 

Many artists and li!Cientista have written introspectively 

about their reactions during the creative process. Their 

writings have subsequently been analyzed by educators and 

philosophers. Also, analyses have been written based upon 

observations of the artists and scientiats at work. Accord• 

ing to Barkan, these contributions are philosophically 

oriented and do not provide sufficient empirical observation 

to supply the functional criteria that is needed. These 

writings, however• do provide data which can be used as the 

basis for formulating research questions. Recently such 

questions have been responsible for a $lllall amount of 

:reiiU!IIarch lite.-ature written by psychologists and educators 

that is directed toward the empirical study of component 

elements in creative behavior.l8 

17M. Barkan, "A C<mmentary," Rtsearcl) J.n Art 
Es!ucat;J.gn1 Ninth Yearbook of the National Art Education 
Association (Kutztown, l'ennsylvania: State Teachers' 
College, 1959), P• SB. 

181\!ist~, P• S9. 



l 
----j 

i 

24 

Barium am:l Hausman in another study investigated the 

behavior of individuals at work in the arts, They concluded 

that creative experience is something that occt.n•s torithin the 

individual and the individual's behavior as seen in his 

actions are external manifellltatJ.ons of' this imter experi• · 

ence, These observable actlonlll 1 however, constitute only a 

part of this experience. Actually, some· of the internal 

meehaniams are · not ob-rvable through overt behavior·. · 

Therefore, rese<trch into the act of er•eativity means 

infer•ring creative experience from visible behavior. This 

makes research in creativity subject to some variables over 

which there is no control. This may result in inaccurate 

and distorted conceptions of the individual's experience.l9 

The study further revealed that 1110me artists and 

educators feel there ia little validity in verbal interpre~ 

tliltion of experience·in the arts that is based upon proce­

dures from the behavioral sciences) still others feel that 

quantitative analyses are wrongly applied to the study of 

artistic experience which is qualitat:l.ve.20 

Another contribution toward understanding the nature 

of creativity and its relationship to art activity was made 

19M. Barkan and J, Hausman, ''Two Pilot Studies with 
the Purpoae of Clarifying Hypotheses for Re~t~eareh into 
Creative Behavior,". h•J!fph All Al:1• §dugatift!h Seventh Year­
book of the National Art Education Association (Kutztown, 
Pennsylvania: State Teachers' College, 1956), pp. 126-127. 

20nJ.s~_. 



-- :l 

~-=~ 
1 

---'l 

25 

by Lowenfeld and Beittel. Their study attempted to find 

m41lllisurable criteria responsible for creativeness which could 

also differentiate between creative and lese creative people. 

These cr£terta are not, however, for the purpose of sepa• 

rating· peopre creatively, but for providing data t~hich NY 

influence methods ot art instruction.21 

From this study criteria were estabU:Iilbed which 

characterbe individual creativity collllllon to both the arts 

and sc:l.ences.U .These includedt (!).ability to adapt an 

idea, (2) ability to synthesize and ana~yae, and (3) the 

capacity to be imaginative· in an approach to a problem or 

idea. 

Findings in tile study of Lowenf'eld ami Beittel were 

of considerable significance. Conclusions implied that by 

promoting creativenell!s in the arts it was possible to pro­

mote creativeness in general. The available data obtained 

l!Uggested a·eonfirmation of the assumption.that art educa­

tion can and does promote creativeness not only within but 

beyoud the arts,23 

2lv, Lowenfeld and K. Beittel, "lnterdilllciplinaey 
Criteria of .creativity in the Arts and 5cienoesa A Progress 
Report," fiestarcb .in A£$. !iduoat!gn, Ninth Yearbook of the 

.National Art Bdueation Assooiation (Kutztown, Pennsylvania! 
State'l'eacberst College, 1959) 1 P• 35. 

2242i4•• p. 37. 

23~., P• 43• 
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According to ltlichael if art activity is to promote 

creativeness in students, • knowledge by the teacher of the 

most effective procedure• and methods in teaching art is 

necessary for producing the desired outcomes. Many art 

teachers use awarde1 reproductiotls .-nd peer art work in 

exhibits as teaching aids without being cognizant of the 

actual effects these. devices may have upon the cl'eativity 

of the student. Michael's study was to determine this 

eff'ect.24 

There was evidence from this investigation that 

creative growth was greatest when the pupil was free to 

create from his own experience, where the:re was no emphasis 

on the final product and self expression wae encouraged. 

Impoaed ,adult standards tended ·to subordinate and suppress 

individuality and the quality of expression while stressing 

the final product. Miehael concluded that creative develop­

ment is a slow process and moves ahead best when it is not 

hindered by factors extrinsic to creativeness, such as 

awards, adult standards and peer standards. 2S 

Indication& from this study were that displays, 

discussions and olass•room use of reproductions of paintings 

24J. Michael,. "The Effect of h\fard, Adult Standard 
and Peer Standard Upon the Creativeness in Art of High 
School Pupil~," ~!l!fS!KSh in A£! §silll.f''t:ffUJ,1 Ninth Yearbool( 
of the National Ar Education ssoc at on (Kutztown, 
Pennsylvanial State Teachers' College, 1959},. PP• 98~104. 

2Sl!Wi• 
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did not increase appr•eciation. 1'here seemed to be an 

"aesthetic readinllulls" neceu!lsary to be considered indi vid" 

ually,26 

27 

A study by Russell has indicated that reading 

writing and spelling are not separate subjects to teach, 

bt't each of the language arts is a facet of the larger 

process of communication. Growth and development in one of 

thea• 1u•eas affects gl'owth and development in the other 

areas, The study concluded that when the schools deal with 

one a.speet of the child's growth and development it influ­

ences all others. It was considered essential, then, that 

the school be able to idlllntit'y and evaluate all the effects 

of that i.nfluence. 27 

It was Ruseell' a beli.ef' that the child who creatcr.s 

in the various art media, pl•oducin~& figures, objects and 

color and spatial relationships based upon his own experi• 

enees, ill! eo111111unicating. The child i111 expreesing for him­

self' and others what he has observed, felt and learned. 

This study wa111 to investigate the tilxistence of any relation­

ship between growth and development in the language arts 

261W,. 

27I. M. Russell, "Relationships Between Certain 
Aspects of Creative Expression ll!nt! Reading Development," 
Rasearch !!!, Arf §dW?@tb!b Seventh Yeat•book of the National 
Art Edu.cat1.on ssodll!t:lon (Kutztown, Pennsylvania 1 State 
Teachers' College, 1956), P• .. 103. 
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and creative e;x;pressi.on. in the vi.sual arts. Reading was 

selected beoaus~~J of the relative ease in. measuring growth 

in this area, 28 

Some .of t.he·i!llpel'tant findings were;29 

28 

. 1.. Growth io «u•t expressit>n ·was de~ndent upon the 

child's. awl!lrenesliil of the details be included in his drawing.s 

ot figures and .objects. In a similar manmu•, growth in the 

rell.ldlng ·. prooelilll was dillpendeut upon the 'Child's awar&ness of 

details ot words; differences and !llimilavitieswithin words 

and amc,mg w<:~rds, . 

2.· Those children who undel"l!itood and represeuted the 

N~latio~vsbips exi&Ung among the fU!l"tiOI of ·their drawings 

.wo:u•e 1!1Uper:l0n readel"SJ that is. they had the ability to 

!llyntheshe. 'l'be superior &•eadel" understands the relation­

ships Which exist .all'1f.:.ng words and sfSintenoes .·and among- sen .. 

tences in paragraphs and is able to ;.trtalyze, IU!I!Iociate, 

oli'gani;r;e and tUlle' what he reads. 

3• Teaelwrs in kindergaf!te•t and first grJ~u:h~t 

e$pecially, can uae creative art expression of children as 

one .S<Juroe of data for evaluating the child' • :readin€u11s for> 

tiret gl"Sde reading instnuct:l.on because of titl.e close rela .. 

tionship between art expl"elill!lion and developmimt in reading;. 

28Tt..4.o 

~·-· 



--- ~ 

~ 
l 

-1 
j 

~ 
... _l - -- ------ - ---. 

29 

4• This study indicated that both reading and 1wt 

are prol:uAhlJ' dt>fU!Jitidant f'or their developnlc~nt, upon the !l'lean .. 

ings wh:!.ch the child bvinga to the learning situation. 

Thu111, RtUU!ell felt ch:Udren e;bcmld bell 4idvi.sed to draw only 

those experiencos which they have had or know about. Also, 

children shoul.<i have adequate expeJ•iencea for tht1 matet•ial 

they are required to read. 

IV, THE TEACHING PROCESS 

J!liendelowitz has stated that a number of pressures 

inhibit the free expre111siou of children in American homes 

and schools. The 1nost eollllllon are those attitudes wh.ich 

result f1•om a lack of fa111iliar:i."ty. with the natul"'e of 

children's art work, When teachcms and parents do not 

understand the diffet•ent levels thr-ough which children's 

art exprel!laion progrl!lslilelill they tend to evaluate the child's 

art pr•oduct. by adult standards and techniques. 'l'oo much 

stress is placed upotl compof:~itional arrl!ngements1 elements 

of de11Jign 1 color harmony and urmi:'tamanship,3° 

Newton's study provided an example of the negative 

outcomea that can accrue :l.'r0111 non .. creative teaching. His 

investigation indicated that single, inadequate and 

unpleasant. art experiencee of children i:'rom &llil tutrly as 

30thmiel Mendelow.ita 6 Children Au. Artists (Palo 
Alto, Californial Stanford University Presa1 1953), P• 6. 
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kindergavten ave sometimes !'&called with extreme clarity. 

This frequently is the cause of their later negative atti­

tudes toward art.31 

llastie has provided a better understanding of the 

teaching process as a result of his important study of the 

aillllll and practices in art education. He has shown these 

30 

to have followed this se·quence since 1890: practical 

training aim• art for art's sake• appreciation, correla­

tion, stress on induetrial arts, art in the integrated 

school program, creative self-expression, art in everyday 

life and peveonal and social integration. In most situa­

tions the aims were less product-centered and more concerned 

with 11upil behavior. 32 

Hastie's study was particularly significant since 

no national survey of opinions concerning best practices 

in elementary art education bad been made since 1914 until 

this one in 1954. Neither has there been a report on the 

status of art instruction in the elementary schools since 

31a. Newton, "Elementary School Art Experiences 
Remembered by Students of Ele!t!$ntary Bducat:lon," Re1garch 
!a ArJi §ducu!!1fi9P • Seventh Yearbook of the National Art 
Bducation Aasociat:lon (Kutztown, Pennsylvania: State 
Teachers' College, 1956) 1 P• 27. 

32a. Hastie, *'Current Opinions Concerning 8est 
Practices in Avt for the Elementary Schools and for 
Elementary School Teacher Pveparation," JWsearch !u A,t1 
Education, P:U'th Yearbook or t!1e National Art Education 
Association (kutztown, Pennsylvania: State 'reachers' 
College, 19S4h P• 78. 
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1914, Fx•om this l!lurvey it was determined that classroom 

te.achers and art specialists were in agreement that art 

education b very broad, includes more than painting and 

drawing and attempts solutions to art problems in human 

activities as they arise in daily lite.33 

Some of the findings of Hastie's study were as 

followe;;34 

1. Rank order of importance of the objectives of 

elementary art education in the United States as seen by 

cl.ru!lsroom teachers and art specialist•. 

a) To offer opportunities for creative self .. 

expression. 

b) 'fo assist in developing well integrated 

and adjusted per$onalities. 

o) 'l'o encourage interest and an awareness of 

the art that Elitists in tmpil' s environment, 

d) To relate the art work to the lives of the 

pupils through inte~ation with pupil interests and other 

elementary grade subjects. 

e) 'l'o foster wholesome attitudes toward a 

field of' art. 

331Jas!,, P• 80, 

341Jas!,, PP• 88•98. 

31 
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f) To develop abilities sufficient for the 

solution of art problems in child life. 

g) To guide the development in the child of 

ldlllple standards of evalt.Ulition. 

h) To develop a means of discovering and 

eneouraging special talent. 

i) To aid in the Ul!limilation of facts and 

principles in the field of a:rt studied. 

32 

2o Art educators were in agreement. on a curriculum 

approach which cousiders the ueeds, interests and requests 

of children a111 l:uasic. fhese ean best be developed through 

a survey of child and cotlWlunity art needs that may be organ­

ized in terms of fUJ:l.Qt..ional areas of daily living. 

3• !-lost teachers fl.llvored correlation of art with 

any of the elementaey school subjects with social studies 

being deea!led the cbest. lt is noteworthr. too, that practi­

cally all teachers felt that correlation functions effec­

tively only when it grows out of the child's interest at 

the time and when he has a real under111tanding of the need 

and the interrelationships involved. They felt that corre­

lation should develop naturally and be neither forced nor 

artificial .. 

4 ., In order of importance 1 tbe most significant 

problema that confronted the elementary teacher weNH 

a) How to help the child to work creatively. 
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b) Wbe~1 to give direct. help and when to stop. 

c) How to help the child to be original by 

giving him the opportunity to be more exploratory and exper­

imental in his approach to solving art problems. 

d) How the teacher can receive more experience 

with art media and basic art skills. 

e) How to develop a valid method for evaluating 

children's art efforts in relation to factors of growth in 

terms of his social group. 

f) How to identify, evaluate, and use the many 

resources of any collllllunity to complement the art program in 

the schools. 

g) flow to develop a more effective working 

relationship between the classrootn teacher and the art 

consultant. 

A study by Lanier noted a lack of systematic r•esear•ch 

in the areas of aims, methods and materials in art eduoa­

tion.35 

The intent of his study was to investigate the 

trends of educational values in art education up to 1953 

and to note any significant changes in values between the 

3Sv. Lanier, "The Status of Current Objectives in 
Art Education," Researsrb !Q Art Ed!W!U4on1 Fifth Yearbook 
of the National Art Education Association (Kutztown, 
Penneylvaniat State Teachers' College,. 1954}, P• 44. 
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years 1940•1953• Th$8~ values were concerned with elemen-

tary, jur;i<U' high school ~nd senior' higb school art educa ... 

tion,36 

Lanier's findings relative to the current objectives 

of art education confirmed those of Hastie's study,31 

In Dooley's study a sw-vey of teachers' problems in 

art education was conducted among 350 elementary classroom 

teacber.s ir1 five California cities i11 the San Joaquin 

Valley, · The queatlions included in the study were written 

by the te111chers themaelves and not restated. Approximately 

nine hundred question$ wef'e receiV'tH1,38 

Some ct the conclusion$ of her &tudy wez•e as 

follows:39 

1. There Wttlli considerable similarity in the ques­

tions received. Apparently these reprtH:lented the common 

needs of teachet'llll in this sectim'l of the country. 

J61!W!· 

37~.!Win PP• 117-121. 

38n. a. l:loo:te:y1 "Problems of Classroom 'l:eachers in 
Art Rducation• 11 I!RtU .if D G! ... !WIU:tU!!!r Gr!U.U!I i!.!l 
Jpaauig §lsurtitn t 'omt:::: ':! A!:.t:r,. l!:dust:Uznl ~ s;al.a,fprri;l.i 
§ohoo;t 5U'Q!t£Ul!!l?~''l __ !Li!~on.. California Journal of 
JSl.et~~entary Educatiou, Vol'W!Ie XVlll~ February 1 1950 ~ nWllbe.-
3, PP• 117-Ul. 

39~. 
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2 •. Cl'owded elas•n•.ooms and an inadequacy of facil­

ities and materials constituted major pi'Oblems in certain 

aituations. 

3. Thill questions revealed a real lack of under­

standing of current methods for promoting or•eative art 

expression. Teachers felt the need to encourage original­

ity and its development, but they did not seem to know how 

to proceed. 

4• There was a problem aa to what to teach and at 

what grade level. 

s. The questions related to drawing and the hand­

ling of varieus art media showed that the teachers lacked 

confidence in this area. 

VI. APPRECIATION 

The principal coal in teaching art appreciation, 

according to Le1~i111 1 is to increase the l!!ltudent' s pleasure 

and understanding awareness. Actually there are no true 

st.41U:lardized . test$ for determining the extent of the child's 

growth in responeiveness to visual etillluli. ·As a result, 

1nany teachers .find it frustrating to work with· unseen 

p~tocessee and wo\lld ~tather•center their teaching on those 

facta surrounding art. and instilling in their students 
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tastes that conform to predetermined standards. Facts 

about <u•t can be measured; thus, the re:ason for the teach• 

ing of facta.40 

Faulkner stated that when one considers the many 

contt•ibutions of authors;. <nrtists• educators and pbilos• 

opbEu:•s., it is surprising to diacovor that the majority of 

teachers really do not have a clear understanding of the 

appreciation procesa.41 

MacDonald w.rote that in the appreciation of art the 

final aim is concerned with feeling rather than intellect. 

If the observer did not feel the qualities of merit in the 

object viewed, then the experience failed in its purpose. 

According to MacDonald 1 it is not sufficient for the teacher 

to impart only facts and principles. i'he most important 

task for the teacher is to make his own enthusiasm infec­

tious for his students. If be cannot accomplish this, then 

the learner's experience is inadequate for true appreeia­

tion.42 

4°Hilda Present Le1ds, A..!:.$_ ldupt!;&QU ill Ebmentar:y 
School (Washington, D. c.: American Educational Research 
Al!laociation of the National Education Association, 1961) 1 
p. 21. 

41R. FauUt11er1 "A Research Program in Art Apprecia­
tion,*' Jgurnal at Eeucationpl Research, 33c36t 1939. 

42 J. !oiaeDonald, ~. §chool .iW! Civ&:Ullllj~on 
(Chicago; The University of <::llicago Press, 1952 , p. 44. 
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An investigation of all recent literature in art 

education ha$ revealed a oorusiderable lack of empirical 

research in the United Statel!l and a complete absence of 

research in Mexico with rea;ard to'the objective outcomes 

from the programs of art instruction. 

The.specif:l.c studies included in Chapte:r l:I have 

provided, however, son1e agveeml;lnt on the more apparent 

outcomes resultit-.g from programs of art education in· the 

United States. Clues as to outcomes were inferred fron1 

those studies dealing with objectives and problems. 

37 

llafiltie 'and Lanier agreed on those objectives whicli 

dealt with mEmtal and eutotional development of the student. 

Other evidence supported the e:dsterice of tbe following out~ 

comes from art education: 

1. Art education objectifies individual studefit . 

feelings toward his envirorunent by n~an6 of the resulting 

artistic products. 

2. Art activity provide$ an objective measure of 

the de{!!ree of learning by the student. It shows from the 

resultillg product what the student bas learned about a 

particular object or situation, 

3• Ar-t activity presents objective evidence of a 

crea1iive experience having occurred for the child. 
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4• In the first three elementary grades, art 

expression of' children provides one source of data for 

determining the child's reading readiness. 

38 

s. Observed behavior of the child in art activity 

indicates that at't expresildon contributed to the individual 

student-'s process of communication. 

The problems presented by the studies were intrinsic 

to the programs of art education in the United States •. 

These problema were concerned with creative expression, 

lack of teacher ability in art media, inadequate methoda of 

evaluation and inadequate allocation of time. 

In substance, the available studies failed to .meet 

meaningfully the probletu of this study; thus, the need for 

the present investigation. 
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CliAPTER III 

IIIS'l'ORJ:CAL BACKGROUNDS 

It is the purpose of this chapter to present data 

relative to the cultW"al E~nviromnent of each country and the 

historical development of:' their respective programs of' all't 

education. 

The social role of art, which is a study between art 

and sociology• is being brought more into evidence by 

students of primitive cultul!'es. These students of art and 

sociololf have been interested also in the meaning of art 

to the people1 the creative force or urge that moves the 

artist and the fum::tion of art in the particular society 

investigated. 1 

u. T. Morse has commented upon the role of art in 

educa.tion 12 

No curriculum in general education is complete with­
out specific inclusion of the fine arts courses. These 
ooureea will not only enable the student to enjoy music, 
litert~~ture and art as such, but1 mo..-e important, are 
eeaentbl in his total devel.opment as ·an individual and· 
as a citizen of a dG~~~ocraey. The fine arts can teach 
the citizen to use h:f.l!l tecbnologicll!l discoveries for 
constructive rather than destructive ends. 

zu.. T • 
(Minneapolbt 
p. 152. 
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I• CHARACTERISTICS OF UNITED STATES CULTURE 

There is no question of the direct influence of the 

borrowing from Buropean culture by the United.States. 

Cultural patterns actually were transplanted into a com• 

pletely different environntt!Utt. 'l'bese transplantations 

originally from Er~glantl, FranCie, Spain1 Holland, Portugal, 

Italy, Scandinavia and other countries began in the six­

teenth century. The main influence came from England and 

contributed cons1derab1y'to colonial development by provid• 

ing'tbe settlers and the language f'or the new state.l 

Also to be considered• is the matter of cnltu~al 

diffusion when any two or !!lOre groups come in contact, One 

often does take over cultural elements from the other, 

When there :llll a continuity of contact and diffusion, liwcul­

t.u:ration or• transfer occurs. 'l'h:ls has oc~ut•rtul in the past 

in the United States and is continuing to do so, particularly 

with the American Indian,and other minority peoples who are 

adjusting to European-oriented American life. We can also 

lE, s~ BrigMman 11 »aemark$ on Diversity of Cultures 
and on the General C:haraote~istics of American Culture," 

NE CO ft!pgrt .IU1 · . ·. sf Cglture (Geneva 1 United 
Nat ons 8 1953), P• 
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say that traditil'mS of the United States include minot• 

acculturation of Mexican influences in our art,, fooo 1. cloth­

ing and architectura.4 

In a similar manner,, Mexico has witnessed this accul., 

turation both from its own diverse indigenous oultureiS and 

in some degree from the United States as well. 'l'o what 

extent this acculturation has occurred in art education 

between the United States and Mexico remains to be deter-

mined. 

sense has never been prominent in the building of American 

culture except in its political ph:l.lo$ophy of the democratic 

enlightenment emanating from seventeenth century England 

and eighteenth century France in the writings of ~ocke and 

R.ousseau.S 

Acco:rd:lng to Brightman, scientific achievement and 

effectiveness is the endeavor most admired in American 

society and seems to be the source of its strength as a 

nation. In general, in American society the politician is 

portrayed as a friendly f:raud, the college professor as an 

absent-minded person, the artist as a r·ather odd fellow • 

4r. M. Kee1111ing1 Cu,turl!l Anfihropolqu (New York: 
Reinhart and Company, 1958 , P• 28. 

Snright.man, &• ~., P• 235. 
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the spiritual agent or clergyman as a luxury, but the 

scientist is something else. When using terminolt:~G:Y like 

artistic, re:ttgious, philosophic and scientific, the great.­

esi,; prestige goes to the 1atter.6 

Xb4 artit$:1.9 gulj:ure. Brightman stated· that the 

field of the arts in the United States may be characterized 

as one of wide experimentation. Abstract art is continu-

ally undertaken somewhere in these United States, but gener­

ally the taste of the American public is coneervative. The 

investigations by Brigh·tman revealed that many of the new 

forms, such as non•objeetivity1 are looked upon by the vast 

majority of the so-called formally educated public as unin­

telligiblE! and ridiculous, Nevertheless, he found evidence 

of an increasing interest in the fine arts throughout the 

eount:ry,7 

II, THE MEXICAN PEOPLE AND THEIR CULTURE 

A study of the contemporary social institutions of a 

countey without eome attention to the country's cultural 

background pel"'llits a 1110st inadequate basis for understanding 

that country and its custom&. This is particularly true of 

Mexico with its many centuries of flourishing Indian 

0Brightman, .fm• Sot·• pp. 235-236. 

7we.,,. PP• 224•225, 
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civilizations and the subsequent influences of the Flemish, 

Italian, Moo~ish and, of most impo~tance, ~he Spanish. 

Ipdian ttadit£onr;. Mexico is rich in its indigenous 

cultures. When our forefathers a~rived in Ame.-iel:l on the 

eastern shores .of New England theyf'ound man in a i!iltate 

compaNtble to that of the stone age. At the sa- time in 

Mexico there existed a highly developed aboriginal Aztec 

culture. P~ior to the Aztecs, and even g~eater in aecom­

plishm&nts, were the Mayas. In the avts of scu1pture., 

architecture and cl$ramics the Mayas rivalled ancient Egypt. 

The ancient cultures, with their arts, forms of government 

and social systems have had considerable influence upon the 

national life and program of art education in Mexico. 8 

A Cl!l!§hing .et. sultupps. In 1519 an unusual eVl!llnt 

happened in what was· to beco- Mexico. There was.a clashing 

of two distinct cultures; the sixteenth .. century renaissance 

Spain against the Indian culture of Meso•America. This was 

notewoJ('tby in that one finds the indigenous culture gradu• 

ally disappearing, not tq.be repeated, and the foreign 

European culture replacing it. The fine craftsmanship of 

8Field notes of investigator from interv:i,ews with 
Dr. Alexander von \futbenau, Art Historian, Universidad 
Nacional de Mexico. February, 1954. 
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the Indian in art and· architecture remained, but thaspirit 

of the Ind :lan' s t'(Ol'k !Vas gone. 9 

l~ith the cQming of Cort-.es and his Spanish· armies 

there began·what was to be the long gf'inl story of power 

politics1 ·bloodshed and waste of· hunlan life• This pet.'iod 

has become a blot on the record of those who<Jolonized to 

spread civilization and enlightenment. According to 

Kneller, howe;reJ;>1 never in histol"y has there been w'itnessed 

·on so grand a $cale the fusing of two peoples as di verere in 

character aa the Indians and Span:l.ardllh Tbi$ accomplishment 

by the enrly churchmen in effecting this fusion was almost 

m:l.raculous,l() 

ln addition to some understanding of the general 

cultural aspec·ts of Hexico, some· insight into the person­

ality characteristics of the Mexican was impoxotant to this 

study, 

""" A number of recent Mexican writers have engaged in 

character studies of the Mexican. these writers presented 
< 

composite descriptions of the modal Mexican which gave some 

idea of his person~lity. 'He was presented as a figure 

characterized by extreme ethnocentrism, exaggerated 

(New 

91J:Wi!., 

lOG, F. Kneller, Ths Education .2,! SJ.!lt MeffSican Nation, 
York: Columb:l.a University Press., 1951) 1 Pl>- 16-17. 
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nationalism, preference for powerful leadership, a fatal­

istic view towardiJ life and an intense concern for the 

morality and sanctity of womanbood. 11 

45 

Us¥tsan eaucatiopal qhilo§gpby. Mexico's art educa­

tion cannot be properly appraised apart from any treatment 

of Mexican education in gentilral. The influence of the 

national program of Mexican education has been very signif­

icant for art instruction in the schools. 

lt must be realized, too, that in evaluating Mexican 

art education most intellectual activity car>ried em in 

Mexico has been almost exclusively determined within the 

context of unsympathetic European influences. The country 

has been ruled for many generations by people who hli!ve 

looked toward Europe as a guidepost. 12 

The purpose of Mexican education is to relieve the 

individual of any feeling of inferiority and bring him to 

gripe with the realities of his economic and social 

environment~ l3 · 

lla. w. Jlewes 1 "Mexicans in Search of the l<lexican. 
Note111 on Me.xican National Character Studies," American 
Journal .2.[ Egonomig §gciolop,' 13t209•223, January, 1954. 

ulfU.tl. 
131JW! •. 
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Mexico hal!l two educational tasks probably of greater 

magnitude than exist in most cmmt:rtes, namely, to improve 

national health and to raise the standard of literacy.l4 

The literacy campaign is complex because it requires 

the gradual. elind.r1at:i.on of many of the folkways that have 

been opposed to educational progress and national unity, 

For the casual obaervex•1 Mexican education presents 

a picture of contradictions and inconsietenciee. Kneller 

stated that American students of education frequently 

attempt to evaluate Mexican education utilizing values 

determined through the development of education in the 

United States. This is an incorrect procedure resulting 

from a lack of .information. TllEI cultural patterns operating 

· in the United State.s were not evident :l.n Mexico's develop• 

ment. '!'he III!Ocial factors have differed widely in these two 

countries. Kneller has indicated that P<le"ican education in 

the past was eon~dstently the 'Victim and tool of the prevail• 

ing ideology of the times. This worked in IIIOI!It every case 

i 15 against the wel~are of ts people as a group, 

'l'he term socialist is part of the official Mexican 

nomenclature !n government and education, One main theme 

iu the echools since 1917 is the socialization of the gr•oup 

14tneller, ~· W• 
15Kneller I aa. all·, p. l.S. 
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rather than the development of individualism, This does 

not imply, however, thf.lt the socialist state is considered 

paramount to the individual as in the fascist state. Mexican 

sociologists do not believe that all tnen are intellectually 

or psychologically equal or can ever be. They do believe, 

howev~;~.r, . that men are equal in the sense that they may 

demand certain rights from society,l6 

Since the :r•evolution of 1910, education has been a 

part of the state. It is as much a part of the government 

as is the army, Socialism is provided for constitutionally 

and has ttwroughly permeated the educational philosophy of 

Mexieo,l7 

Mexican society has its many problems, among which 

is the education of:' the manual worker, The working masses 

do not yet have the educational facilities or means neces• 

sary for their social and humanistic education• nor do they 

have the proper technical preparation for vocational life. 

In the constitution it is considered the responsibility of 

the ~iexican state, employer, union and employee himself to 

develop a cooperative plan in establishing educational 

l6a, C, B-.lotht Mexico's School .. Made Societ:v, 
(Stanford University, California! Stanford Press, 1941), 
pp, viii-ix. 

17l!W;t. 
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centers to elevate the civic, intellectual, moral and 
18 cultural levels of the working classes.of Mexico. 

III. THE SCHOOL AR'l' PROGRJ»f 

IN Tl:IE UNI'l'Etl STATB$ 

48 

Manual Barkan had the following to say regarding the 

relationship of art to education and society.19 

••• one of the first duties of society and education 
is to establish the con(litions that will ensure to each 
individual the mean$ of making his own unique contribu­
tion. We must educate through art, and we must make 
participation in its·production a part·of the activity 
of society as a whole. 

Art experience bas been an importaqt activity in 

many schools of America for more than a century. As a part 

of the educational curriculum it has been subjected to the 

various philosophies of education and modified according to 

the prevailing concepts. Its function has consequently 

changed frwatime to time. 

The nineteenth century saw the end. of systems of 

philosophy which had metaphysical bases. The newer minds 

in America, as well.as in other parts of the world, inves-. 

tigated with eagerness the natural sciences, and with the 

l!lv. L. Trevino and G. Montemayor, 11La Educacion del 
Obrero Manual en ~4e:dco," Rgvists Mex~gapa, §oc::iq1osia 1 
1(1:83-911 January-April, 1954. · · 

19M. Barkan, "The Relation of the Arts to Education 
and Society•" m §s!ueation Today, 1951-52 1 pp. 89-102. 
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advent of the twentieth century the most vigorous intellec• 

tu.al. activity was evidenced in the continued pursuit of the 

sciences. The edueat:l.onal leaders of this century adopted 

the scientific methodology, and the philosophy ·of.education 

as a f•esult has been subordinated to psychology 1 acbninii$• 
20 tration, curriculum and methods .• 

Logan stated that the twentieth century in the 

United States, in contraat to the nineteenth, has witnessed 

the formation of a flexible program of aJ>t education prob-

ably as important as the other area.s of our educational 

system. This includes the scientific as well. He believed 

that the pt>actice in Am.erican education has been to organize 

the fine arts for the daily life and general education of 

all its citizeru!l.. Despite the obvious confusion in art 

practices and ob1ec:t:.ivE~s• the aupport of American art has 

never been as vifE6rous as in the past twenty years. 21 

The~ program~ ~·inatrustiop. The first fifty 

years of the American nation were characterized by a number 

of national crises. Warfare, financial difficulties and 

inadequate communication were the problems of a young 

country. There were'some works of art and some art teachers 

20
E. Eby. l.lua !)evslAAUllt ~Modern Edyc§fiion (New 

Jerseyt Prentice-Hall, Inc-. 1952), pp. 627-62 • · 
21F. M. Logan, "'rhe Grgwth ~. Art !.!1 Amer•ipan 

Schools'* (New York: Harper, 1955); PP• 288-291. 
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up to the year 1825, but interest in the arts was shared by 

a small minority. During and after the Civil War, there 

was an increase in the intere$t and practice of the arts, 

and many citizens supported tile idea of a concerted program 
22 of art training. 

lluringthe reiiUilinder of the nineteenth century the 

concept of a practical philosophy of art educati(}n contin• 

ued. A true :representation of the appearance of things was 

the main concern in art. Beauty wae thought of as existing 

in nature .1111d the artist's responsibility was to faithfully 

represent that beauty so tlu'lt tbe (}bset>ver felt he was 

reactitlg to the actual beauty that he had vitn;red in nature. 

The artist was a reporter of beauty, not a ereator of it in 

his own right. Xll:i.$ point of view represented the natural• 

i.stic school of' thoug;btt and consequently• art education was 

the product of the exi8ting standards in art.. 23 

The development of the necessary skills for l'eporting 

visually the physical features of o~jects was of prime 

significance in the public schools as well lUi in the art 

schools. Design and creation* as witnessed in the past 

artistic periods of man, were forgotten. Such an attitude 

brought about a separation of de$i(n and fine arts. Those 

22Logan1 J.2!:1.• cit. 

23~. 
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studying design were cozu!lidered practical and commercial in 

their purposes. Thf)Se in fine arts were looked upon as 

being devoid of any design in their work. The result. in 

education was that design was of a conventionalized• intel• 

tectualized kind following l'l stereotyped formula. 24 

This naturalistic philosophy in art education haa 

existed 111ince official art school$ were ii!Stablished about 

1850. In faet• it is atill the dominant thought· in many 

schools in Amet•ica. Academic art education of this. kind 

proceeds from an outside source and is organiz'l!ld or l!lynthe­

sized by the student by .metull!l of the thinking rather than 

the feeling, process, According to Logan, academic art is a 

mecb,anical skill of hand and does not t•epresent a true 

creative result. He felt that in academic .art there is a 

lack of personal expression which grows out of the individ­

ual's own l.ife and it is devoid of aesthetic experiences 

and values. Such an acac:!emic approach, Logan claimed• 

hinders the normal creat:he spirit in the child. 25 

During the latter part of the nineteenth century, 

thflre was a revitalizing force in instructional methods in 

art which was the direct·result of the influence of 

. Professor· Arthur Dow of Teachers.' College, ColUillbia 

24.11Wl. 

ZS,lW., P• 9. 
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University. Jlis influence 1 of course 1 must be estimated in 

light of the t.imes and the situations as he perceived them. 

Of' importance was his unrelenting fight against the academ­

icism of the timea and the utilization of a method which is 

still in advance of' those uaed in many schools today. Tha·t 

is, a method which, instead of' copying nature or conven• 

tional patterns, used the principles of design or composi­

tion. 26 

4ht. Y!!t 1.!:1 ecJuctti<m. It is important to have an 

understanding of the meaning of design and ite place in the 

new art education. Too often design :is thought of as 

applied design, such as patterns on wallpaper or textiles. 

The modern concept :impl:l.es the organization of' all the 
' 

elepa~:mts of pictorial art into visual hat>111onic arrangementa · 

and includellil subject matter to tit the needs of this organ• 

ization. 

Another mileetone in the growth. of art education was 

represented by the progressive education movement following 

World War I. Since that time art teachers have been sub­

jected to two extreme points of view in art educatio~: the 

progressive wing favoring relative freedom for the student, 
' 
' a sociological and psychological approach and integration 

20Tllomas Munro• 
PfYchologv (New York: 
pp. 242-245. 
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rather than the subject curriculum, and the conservative or 

academic group favoring more discipline, emphasis upon more 

knowledge and technique and a more intensive directed study 

of a specific area of art. 27 

Most art te~chera prefer not to be designated as one 

or the other of those viewholders just mentioned. They are 

aware of the •xtreme to which both attitudes bave been 

carried. As a result, most art teachers consider them­

selves •• representing a happy medium of the two extremes. 

However, there are still many disagreements as to proper or 

appropriate procedures and content in art curricula.28 

A description sf ~ ~ curriculum !n elemegtarv 

school• The name usually given to art programs in the 

elementary school system& of the United States is art or 

art education. The time allotment varies from ninety to 

one hundred minutes per week. In some schools the subject 

is taught separately and in others it is taught in relation 

to such other subjects as literature, history, geography, · 

arithmetic• music and drama. It is very frequently coordi· 

nated with other subjects in tbe making of maps, posters, 

27~., P• 29. 
28!!1J.s!., P• 30• 
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murals, dioramas, stage settings, costumes and illustra­

tions for stories.29 

Usually the program of art education. is considered 

as an activity rather than as a subject even though it is 

compulsory. Very seldom are any examinations given, 

although, the children are graded on the quality of their 

work 11nd their individual growth. Promotion, however, is 

not dependent upon their succesilif'ul performance in art.3° 

1. Ailll$ 

54 

, Art education as it exists today is for all the 

~c--==-=~ 

~CC---l 
' 

children in all the classes and not just for the privileged 

aml talented few. It is generally believed by educators 

that if given the opportunity,. all children show a poten­

tial aptitude in one or more of' the many forms which art 

expression may take.3l 

There ar·e,. of oou••se• psyehologieal as well as 

aesthetic'reasons ·f'or helping children to express them• 

selves in a creative manner. Since the child rather than 

his artistic prQduct is important, there is a greater 

emphasis placed upon the aesthetic experience he has. ll!ore 

29znternational Conference on Public Education, 
Tetsbing Art ~ ~ Primatx ~ Sgcongary @shool• A Report 
Prepared by lntet'national Bureau of Education• Publication 
No. 165 (Geneva: UNESCO, 1955),. th 11. 

301!W!.· 

3ll!W!.· 
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stress is placed upon the development of the ehild's imagi­

nation, Cf'll!ative power, ability to observe, self-eu,pression, 

self-eontt•ol and training of artistic taste than 11pon his 

acquisition of skills and techniquea.32 

2. Syllabi 

Curriculum art guides are used instead of a 

syllabi and the111e are usually produced by thlb individual 

scliool systems ond state boards of education. The art 

program ie directed toward growth needs at the various 

developmental etages of' children and oftentimes the progralliS 

are planned by the students under the supervision of their 

inlllltructora. The aN~ program. as with ·the rest of the 

curriculumi is coeducational and is usually organized in 

accordance with the individual's needs and intereats.33 

3. Teaching methods and materials 

Usually each elementary teacher reoeivellll some 

training in art education, at least to the extent that he 

is aware of the lateet and bellllt ways ·of teaching art and 

correlating it with other subjects. The methods may vary 

from one situation to IU1other. Each t«~acher is responsible. 

however, for determ:l.nirig his own approach for offering art 

experiences that will permit maximum opportunity for 

321W.· 

3J~., P• 300. 
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exploration, discovery, imagination and problem solving. 

The official suggestions for the teacher's procedures are 

56 

to be found mainly in the curriculum guide1111 1 but the actual 

assistance to the teacher regarding methodology of teaching 

is in the form of advice from art supervisors based on each 

child'• need for freedom, experimentation and individual 

choice. The most frequently used methods are free expres­

sion, directed, correlated and eclectio.34 

Among the methods of teaching art, that of free 

expression is the most important. Usually models are not 

utilized. The emphall!lis, instead, is placed upon the devel,­

opment of the child's imagination and memory. There ill!l, 

however, stimulation afforded through the use of fi.lma, 

slides and pictures. 1\'hen models are employed they are 

live ones, not teacher made.35 

'.rhe criticism and history of art are not given 

much !>lace in the program, but children are exposed to key 

works of art for the purpose of developing an awareness of 

man's aceotnpl:Lshments in art. It is usually desired that 

the activity in the classroom be related to life situations 

for the child. In such circumstances there is an emphasis 

upon individual expression and at other times group 
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responsibility satisfies the need. The latter can be in 

the f' orm ot murals and· fr ie:tes. 3 6 

The materials used in most elementary school 

situations encompass a large variety. 'l'hey' include large 

57 

paper for ·painting, colored poster and constvtiction papers, 

gouache• tempera, crayons• water color, charcoal, colored 

chall<1 sketching pencils, pastes and glues, liquid starch, 

raodelling clay 1 linoleum, pens, cutting tools, srtring, 

yat>n 1 rtd'fiai wire, metallic paper,. col<n•ed tissues, wood• 

metlil• pla$ter1 papiet> .. mache 11 silk screEm1 sawdust, ·coffee 

ground.sJ sand1 weaving looms and many others. The exercise 

books are not recommended for use in most schools• neither 

at>e oil paints used a·t the elementary level. Most materials 

are free to the student_s. 37 

Childrents art works .are frequently circulated 

. among the schools and field trips are taken to museums. 

There is no central service of 01rt work that circulates in 

United States schools. Howev"l!r the National Education 

A.ssoci11t:ion does sponsor an .international art exchange of 

student work for· which the Junior Red Cross acts as ·the 

organization agent.38 

J6l!!.is!.. 

37~ •• p. 301. 

3fll!UJ!. 
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4· Tea.ehers of art 

Usually in the ele!1Jent.ary schools of .the United 

States, art i~ taught by the gemwal clas$room teacher with 

advice from art. 111peciaU.sts acting as cc.mault.ants r.ather 

than as supervis()rli>. Art .teachers empl9yed in the schools 

have the same statu• as '>ther teachers in the t!~!ducational 

prograQ)~ They ueually have an A.B. degJ;"ee with sQme train­

ing in .ru~t. The professional art a~J~e<~ciati<~ns for teachers 

are on the nat.ional, rQgional, stat111 and local level. lt 

is their purpoi!Je . to plan confi.U'enctU~~t to pubHsh journal$ 

.and newslett.ers and to $Ponsor art exhibits, lectu:r~s, 

teach~:r in11t:i.tutes and in .. ser.vioe training pt'!lf;l:!".!lllll!l at the 

local liintel. 39 

A dtss;riptiog 5!t. ~ prggr1m 2t W. 1!l §econduy 

!fm}!ool~ Art instruction is given as u formal electiv~ 

subject from thE! seventh through the ninth grade inclusive• 

In all the grades coordination of art with other subjects 

is encouraged. From the ninth to the twelfth grades inelu,.. 

sive, a1•t is an elective subject taught usually in a depart­

mental lil:;rstem~ Credit in all cases :is counted towards 

coillpletion of high school requirements~ In other respects1 
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tary school. A painting class i.n h:l.gh school may corudde1• 

tho p1•oblems of composition and techniques and how these 

rel~te to other !'lreas of people's eNpf'ell!s1.on. 4 l 

Teachers of secondary su:hool art are usually art 

specialists, many of whom have master's degreellh 42 

IV. THB SCHOOL ART PROGRAM IN MEXICO 

It there is any one outstanding characterbrtic of 

Mexican culture, in general, it is that of progressive 

tNml!lition. Ff'Om the time of the revolution, of 1910 there 

existed constant erises in all walks oi' lit'e including 

education.. Present edu.cotional policy did nl()t Cl()me into 

being a$ _a& outgrowth of educational traditions as it did 

in the United States, Instead, the Mexican tllchool system 

4CI,lW.,, P• 302. 

41D.M· 

421W· 
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is of very vecent origin with the educational patterns 

developing where patterns did not exist before.43 

60 

Relati'lrel.y little has been written on the subject of 

the development and statU$ of art education in Mexican 

public schools. Aalide from the official brochures concern• 

iug the aillts 1 purposes aod curl!'icula of art, the most 

significant interpretations of their art program have 

occurred outside the country. 

Tilt d9velqpment llt. m tduca:t;iotJ J.D. Medqo. It was 

imtJortant to this study to note that the teaching of drawing 

and manual arta in Mexican scboola bas usually follow¢d the 

tendencies and methods used in both Europe and the United 

States. This includes the influences of Froebel, Cizek, 

Hontessori, John Dewey and . the Owatonna Art Pr•oject, Only 

in recent years has there been some effort in Mexico to 

develop methods of their own.<t4 

The development of af't education ir\ Mexico has been 

concerned pri1narily with the elementary grades rather than 

secondary edu.cation, Alao 1 it was necessary in this inves­

tigation to go back slightly before the time of the !:'evolu­

tion of 1910 and include some of the events and names that 

wer•e import;;mt in giving an impetus to the art program, 

· 43A, H. Moehlman and J., S, Roucekf Cowea~ttiye 
!b!ucati9n (New York: Dryden l'resa, 19521 1 pp.9-98, 

44Field notes of the investigator based up1>n inter-. 
views with Mexican teachers in the Spring of 1954• 
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The drawing program for the primary schools of 1904 

was based upon the drawing notebooks called Vlfhe Pupil" 

Wl'itten by Professor Friedrich Proebel,. 45 

Franciaco Alvarez, for many years in the early part 

of this century was Director of the National School of Arts 

and delegate to the international conventions on drawing. 

He prel!ltmted an 111pproach to drawing instruet:l.on based upon 

French methods. Th:l.s was accepted by the Secretary of 

Public Education and put into practice for several years. 

However, the teacher& of school art showed very little 

interest.46 

With the new government of 19101 the ~lexican congress 

piUill!led a law on :1-tay 13 1 1911 called the Law of Rudimentary 

Instl'uetion, which applied to the education of the Indians. 

It wal!l not until 19131 howevel'• that the subject of art was 

actually taught in the schools of the Federal District. 

Torres Quintol'o 1 who was in char•ge of the Fundamental Educa­

tion l!lection, bel:l.eved that the teaching of drawing and 

hand craft$ was not a necessity for the progl'ess of the 

student, but a luxu.ry, On the other hand, this point of 

view was not shared by Alvarez. He insisted that drawing 

is the graphic represer~tation of an idea and not au 

4Srerscmal correspondence of the itwestigatol', 
letter from Sr, Carlos Alfaro, Universidad Nacional de 
Mexico, ~iay 6 1 1960. 

46~. 
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«~xtraordinary thing that a teacher asks from his pupil. 

In that same year the state of Jalisco decided in its J'Ules 

for public instruction that drawing should be included. 

'l'hE! results of such instruction wel"e ve,.Y satit;;factory.41 

During the Mexican revolution- school teaching 

euffer.ed a cor.respcmding upsll!t. Thia was true because of 

the constant changing of teachers in different schools. 

In .fact it wasn't until 19211 aided by .the Cl.lltural move• 

111ent .of' tbe University, t.hat tluilre was found a preference 

for art blliltruet:i.on in the public echools. 46 

An additional factor influencing.art education was 

the renais111ance in painting during the twenties under the 

leadership of Rivera, O!:'ozco and Siqueiros. Thi• new spirit 

of creative ener~ made itself felt throughout the nation 

··lUI Iii whole and was witneseed not .cmly :i.n pa:i.nting,. but in 

muatc, the hand cl'afts, arophiteoture and the other arts. 

The eff!l!et. was illlll:lediate in art educat:i.on which, as usual, 

follC>wed the t!:'end of creative art rather than influencing 

u.49 

In 1921 .the ~apartment of Fine Arts was born and 

thus tlle direction of drl!lwing and lllllll\Ull crafts was deter• 

mined f'ot> the pri11tary schools. The Ministry of l>ublic 

41~. 

481!Wl· 

49Munro, 22.• ~. 1 P• 277. 
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Education utilized the services of some of its artists to 

teach art in the primary schools. The ministry gave a 

commission to Adalfo Best Maugard in 1922 to develop a,new 

method of art teaching. He created a system called "dibujo 

Mexicano.o" This was a method that really did not have a 

firm pedagogical basis and consisted of constant copying of 

teacher-determined forms, signs and figures obtained from 

the symbols and writings of the pre-Columbian Indian cul­

t~es. The teacher$ criticized the system, but followed 

it principally because it was the official program and its 

instructions were easy to follow.SO 

Active schools and teachers continued to ask for 

other means of expression besides just the decorative 

methods of Best Maugard, As before, the European methods 

were reestablished which gave emphasis to the child's 

spontaneous expression. There was a change from the purely 

academic approach of teaching art to one that would relate 

art to life. and develop the creative abili.ty in children. Sl 

Children and adults were encouraged to create as 

they pleased in the arts and to choose a~~> the;nes the types 

of people and activity which they observed about them. 

5°Personal correspondence of the inve$tigator1 
letter from Sr. Carlos Alfaro,. Universidad l'l'acional de 
Mexlco# May 6~ 1960 1 unpublished investigations. 

Sll.W, 
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'l'hey were not expected to advocate any paf'tieular social• 

political. or eeonoJoie concept~ Consequently• their works 

expressed reasonably well their mentality·and social class. 

Lozano, the successor to Best ~1augard, encouraged these 

i'reer methods and felt that the students worked better 

without copying from models,. and perspective was not. deter­

mined by previously fixed laws. Instead, the child was 

permitted to a~range the objects himself and to give them 

size in accordance with their importarwe and interest to 

him. 52 

P1•obably some of the best work of both children and 

adult• was produced in the open air paintit1g schools. These 

were founded by Alfredo Ramos Martinez in 1913 but did not 

become important until 1925. His method was one of laissez­

faire which permitted the children to select their own 

subjectl!l and discover how to draw and paint through their 

c>wn experience. 53 

The open air schools proved to be very successful as 

a demonstration of the child's spontaneous expression in 

ft-ont of nature, The art program, as of 1928 1 can be 

considered to be the first one to be formulated in accord-

ance with the primary school interests. It was constructed 
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with a good pedagogical basis1 but it. was put into practice 

without. a.sound knowledge of c~ild psychology; thus, the 

results were not as expected. In substance, the open air 

schools provided the opportunity for students to perform 

well in painting am1 . drawing, but did not prepare them to 

go on. Even tnough the pvogram was justified, it did not 

go far enou~h.54 

The amendment of article III in the Me:dcan consti-

tution regarding education altered the program of the 

schools to one embracing socialist doctrines. Consequently, 

this affected the art program which changed to an emphasis 

upon social themes. The present program, however. attempts 

to adJUJ~t to the concepts of child psychology., but persist­

ent problememake progreaa slow and difficult. The main 

confusions facing art education in Mexico are: a lack of 

adequate general education in teacher training. an inade­

quate supply. of specialized art teachers and art consultants 

and insufficient school rooms appropriate for teaching 

drawing and manual crafts.SS 

A!;£ idUCil't;i.sm !n Uaa W:S.M£Y !!Kjh9ols. The progran1 

of art in t>led.can l!llcbools directs itself towards fostering 

54v. M. Reyee,; Psda;gijla ~ llil.m:io: Ttorit z. 
Prtcti,ge & 1!. §t!JcWJ!lf frtHdt (Mexico t Ediciones Secre­
tada de Sducacion Pub.l ea 1 1943), pp. 84·101. (ad passim 
as a result of translations) . 

551!W!.· 
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and developing the child's natural impulse to express his 

feelings about his experiences. In doing sot its content 

is organized to meet the dominant interests of the child 

at play and during the oppot•tunities for free expression. 

By means of' his art activities the child learns to exp1•ess 

his own impr•essions of the world about him and to coordi­

nate his mind and body and to wake t,be best use of tools 

and materials.56 

Probably the most easily ret,oguized function of art 

instruction in Mexico is stimulating and fut•thering; the 

ehild t s sensitiveness to beauty in both nattu•al fot•ms and 

those fron; Me:dco' s rieh traditional. past. In order to 

realize this as an outcome, the projects for the child are 

selected f'~>r three purposes;57 

1. To give the student an opportunity for free 

expression and experimentation. The t;eacher tries to 

·discover what the ohild already knows, what be can accom­

plish for himself and what he needs t.o learn. 

2. To establish the desired standards of apprecia­

tion for the activities of everyday life, 

56J, Rios, 11Art Education in Mexico, 11 American 
Childhood, 37:12, February, 195~. 

57II:W!· 
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3. To develop manipulative skill. The importance 

here ia a belief .in the close !"elationshii) between mi!U'I't.al 

ability and muscular eoordination.S8 

67 

Mol!lt projeats that are dJ(Jii!!tl'll grow out of the daily 

expt!lr:l.ences of the student. this gives the teacher the 

opportunity to bUild upon a secure foundation of actual 

knowledge. With this knowledge cf the child the Mexican 

art educatoJ' believes in establiJSbing a seqtumce of .!!rtops 

f'or the ebildthat are necessary for his achieving the 

de Eli red 61kill. · fhe!lle · stl!lp& ·are : a keen interest in the 

·task 1 • a ole1u• · underl!ltamU.ng · of what must be donl!l, careful 

preparat<U'Y plarming1 definite orderly steps for pNoeeding 

and a growing appl•eoiation for accurate results. S9 

!he instructional p:roc:edure in art lilctivity for the 

Mexican child in ele-n'tiu!'y school begi•lS with the drawing 

of simple lines without meaning. this can be called the 

period of rand0111 effort accomplished with m•ayon, pape:r and 

scissors or color Qlotebes made with paint. The next 

phase ·is· that of expet•illu;mtation and discovery of meanint4'• 

The pUpil hegims to eee fcn•miiJ in these vandom drawings and 

his imagination ·begins to give the!l1 QlUlinA;s wbicb he alone 

underst~mds. Nevertheless, they please him. Finally, 
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there is the period of purposeful effort ir1 the child's 

expression. lie derives pleasure in picturing eome object 

or event. 60 

68 

It may be l!ilaid that art instruction in Me~ico, as in 

the United. States, is becoming 1110re concerned with other 

subjects in the elementary curriculum. Also, there is a 

tendency to give a greater allotment of ti111e to art rathev 

than just fifteen or twenty minutes a day. Its objectives, 

also, are changing in the direction of l!lerving not only.the 

school but the ho111e and the community. 61 

~ !.WI. · IEIC2Pdf£Y esi!.!.C!!tion. The role of art in 

aeconda.ry education prellil\lllts a very limited picture. The 

greatest <!ltllpluullis in Mexican E!ducation bas been shown to 

be at. the elementary level because of the practical needs 

facing thE! large llllill!lsee of ME!xican people; 

ln 1950•54 thirteen por ~ent of the population 

conai111ted of students. This amowtted to threE! and six-tenths 

million. Of this number of students only four per cent 

enrolled in all programs of secondary education and less, 

than one per cent in higher educatton. 62 

6olJWl. 

6111Wi· 
62A Wor~d 
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By virtue of numbers alone, the program of art in 

secondary school would appear to be insi~t~lificant. as a part 

of general education. This does not mean that art instruc-

ticm dieappears after eleunentat'y sebool •.. Its form and 

objectives, however, do change. 

' Students who have completed their six .years of 

elementary schooling and have artistic talent may select a 

·speeial school f'or training in the visual arts other than 

the usual .secondary school. This lllay be either the Eacuelas 

Noeturnas de Arte for night students or one of the pll"eprofes­

sional courses in the plastic arts under the auspices of the 

national university. The Secretat'y of Public Education 

also administers the National School of Pine Arts and the 

Bscuela de Pintut'a y Escultura, both of wbich offer five­

year courses in paint.:l.ng and sculpture respectively. 63 

a ssuwdstien st !iW:l. . .u::ll eurt;:lqulum in grimaey 

mshoeA· The pll"oblem of presenting a representative view of 

the tlrogram of art education itt Mexico is less comple~ than 

it is in presenting tbat of the Uad.ted States. Mexico does 

not have such a divertlli:ty. of approachee in art educ~;~tion as 

does the United States, lteit.hell" is local control of' educa• 

tiomll content and adldn.'l,stration a characteristic of 
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Mexican education. Mexican education is national in 

character with strong Federal control in regard to super• 

vision and determination of content. 64 

Art is taught for all of the six years of primary 

school for students whose ages range from six to fourteen 

yeare. The official. course narae is 1'clibujo y trabajos 

mlllntlalea" ( drawintJ and manual craft,s). The time allotment 

for art in the curriculum is officially set for a minimum 

of two hours per week 1 but in actual practice there is more 

time given. This is because drawing, paintiug and modelling 

are used to illustrate and complement ot'luw aubject.IS. Coor­

dination between art and other subjects of the eurrioulwn is 

A!lsUred through a center of intere111t and the 'ili'Ojeets in 

which the school work is embodied.65 

The subject of art is compulsory for students 

through all the primary grades and examinations are required 

at each stag011. Even so 1 t;he subject of art is cons:l.dered 

as being of only secondary importanoe.66 

04seeretaria de Eduoacion Publica, ££2artm~ ~ ~ibujo 
x At$•1 Plait\sts tAt!~ Eggueltl Pt&!!~"j!l• Mexico D.F.: 
Db•eecion Gfelneral de Pril'iiiria J!:n&~et~anza 1 9 0) • PP• 1-4. 

6.Stnternational (;onferonce on l"ubl:l.c Education, 
~· pit., p. 207. 

66secretaria de Educacion, ~· c.i~. 
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1 •. Official ~t~ims.of the.al't program. 

The program of art instruction is organill.ed 

a) l.levelop pupils' ability to express thernselves. 

b) Develop pupils' ~tbility to perceive and 

understand proportion, rhythm, harmony and 

c) 

d) 

Assist in the teaching of other subjects. 

Enable pupils to acquire the necessary 

sld.ll-e. 

e) Develop artistic taste. 

2. - Syllabi -

The syllabi for the various elementary grades 

are very much the same in content. In fact, they differ 

only because of the val'ious levels of skills of the chil­

dren. For eJtample• :l.n the third year of drawing, emphasis 

:i$ upon illuatl'irlting the school, home and coiiii!IUnity activ­

ities. In aecomplishin~ tbiat a wide use of colors is 

encouraged; drawing :is usually taken from observed events 

in the ohUd'lii life and the principal media al'e colored 

pencils and watercolors. Also, there is free making of 

decorative pattern$ th4t girls utilbe 1n needlawork and 

67tnter1Hitional Conference on Public Education, 
.22• Sl!1;.. 
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tbe. boys apply by decorat.intE toys. Modelling is another 

important activity at this eohool lilg"e and relate$ it•elf to 

the school lessons !11 general or 111eenes taken from life. 

t>tber art activities include the construction of pictures 

for posters with preliminary tll:'aining :hi lettering. The 

essentials o£ the eottree are .the same for both boys and 

girls, and differ only in applieation.68 

3 •. Teaching methods and mat.er•ials 

There are available official teaching aids and 

suggestions as to the manner inwhieh the art skills are 

to be taught. There is also available complete and detailed 

information concerning the·child's age and hia psychological 

growth in relation to art. Obl!levvation in the classroom is 

the key to teacbiur.69 

During the first three years of school the chil• 

dren .are ft>ee to express thelll&Glvee in any mannet• .they 

desive. More advanced methods of drawing and the use of 

models ar>e irrtroduoed later. Analysd.e or ct>iticil!lm of 

significant works o:f art is only infrequently used as a 

teaching proeedure. Social aitu in art a.-. achieved by 

means of group construction of scenery, models and the 

school's wall-type newl!ipap.er. 7° 

6fl1!!!9,. 

69D.f.t!. 

701W·, p,. :wll. 
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The students pw-ohase the materials neeesl!lary 

for carrying em their art aeU.vitit>s. Usually these mate .. 

rials eontilist of drawing books and paper, .cardboard, colored 

penc:Us1 pa119tels1 watercolors, modelling clays, pens, 

raffia of various kinds, palm leaves and sheet. metal.71 

4. Children art exhib:i:ts 

'!'he exhibitions of children's art work are 

usrually organized under the diz>eotion of the National 

Institute of Fine Art$ (Institute Naoional de Sellas Artes). 

At timl!ts some independe.nt groupa, with the help of well 

known artists, p:repnt exhibits with the object of enoou:r• 

aging all aspects of the arts. Art galle:riea a:re frequently 

visited by children's g:rou.ps. A.ll schools lUits:tst :l.n the 

}lrelllentdng of local, regional and ocea!lllionlillly national 

exhibits of children's a.rt work. There is not at the 

present, however• any organized circulatio>n of important 

works of art or reproductions amotlfl the schools. 72 

5• Teacher& of art 

To ~Noh group of schools the government assigns 

an art tC!Jacber woo is responsible for the teaching of art 

and who worka undei' t.he. direct guidance and advio~a of an 

art specialiet or' consultant. The status of this a~t 

7ll!W!· 

72DJ.!!. 
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teacher is different from that of the other teachers in 

t)ublic education, He works directly under the National 

institute of Fine Arts and is appointed for a specified 

number of leli!SO!Ull per week to be given in each of the 

schools in his group,73 

The art teachers are prepared in part at the 

Eecuela Nacional de Maestros by means of lectures and 

courses conducted by art specialists in the methods of 

teaching art, Also, there is a governmental advisory 

74 

service for the purpose of inspecting the programs of art, 

guiding the teachers and students, arranging e:xhibitions 

and evaluatin,g the entire program. 7 4 · 

! description of the art curripulyq1 !!l !!!econdary 

§chools. In consideration o£: the relatively small number 

of student!!! enrolled in the entire public secondary school 

programs of Mexico, the offerings of art are of very minor 

importance, The principal offerings include some drawing 

and modelling during two of the three years of the secondary 

program, 7 5 

73!!W!· 

74:t;bid. 

75!!W!. 
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V • PIUOR EVALUATIONS OF '!'liB l'ROGRA,.tS OF 

ART IN T.UE UNITED STATBS AND MEXICO 

75 

This portion of Chapter III offers a critical analysis 

of the programs of art education in the United States and 

Mexico. The data were obtained f:rom reliable publications 

and represnmt the evaluation• of significant writers in the 

field of education. 

Iba Ql"9aEim 2f ~ education !n ~ United States. 

In the art programs of the United States, more often than 

not, any virtues in the programs of instruction can be 

credited to the individual teacher or administrator who has 

the f'artdghtednes.l!l for noting the value of art .in education 

· and the fortitude for going against any consensus unaware 

of this value. Pearson expressed the opinion that negative 

influences prevailing in art education are more universal 

than generally f'eal:l.zed and are usually the result of 

unfavorable attitudes of mind among the citizens in a comn1u-

n:l.ty. It is to be expected that the facilities they estab­

lish for education will hardly be above the aspirations of 

the providers. I•earson felt that it is fortunate that the 

individual student can so often rise above his environment 
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and weather all the bad teaching, facilities, and concepts 

to which he may be exposed.76 

According to Wltipple there was a wide gulf existing 

between art ttas a way of life" and art liS it was being 

taught in the schools. Re believed it is the responsibility 

of all educators to help eliminate this gap and bring the 

program of art education into line with its objectives. 77 

In his investigation, McCorkle found that there was 

cause for the indictment of art edUcation by administrators 

for the program's failure to produce among its students the 

desired social and moral outcomes and to establish those 

satisfactory standard$ of taste relative to artil9tic prod­

ucts. Possibly the cause of this deficiency in concom­

itants may have arisen because of the gap between educa­

tional philosophy with respect to the fine arts and the 

educational methods employed in the teaching of the arts. 

'l'eachers have employed materials and methods as reco~~~mended, 

but the objectives claimed by the theorists have not 

resulted in observable outcomes,78 

76Ralph Pearson, ~ A£1 educatipn (New York: 
llarper, 1953) 1 P• 225. 

77a. M, Whipple (ed,), Nationa1 So for ~ 
Study .2f. Education: Fortieth Yearbook Bloomin§lton, 
Illinois: Public School Publishing Company, 1941), p. xii. 

78McCorkle, 22• cit., PP• 165-166. 
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A1 !:b!, filamentary 1eyel. Pearson found that in the 

lower gradee of the elementary schoolst children still were 

the creative individuals they were when they were born. lie 

felt it was the resp.onsibility of the teach•r to encourage 

and nurture this potential in the child, whatever its 

degree. Accqrding to Pearson, this ha$ been done in the 

art progra111 reaaonably well in the lower grades, but the 

attrition in the higher gradeas has become increasingly 

higher as intellectualiaation and adult standards in art 

educ:ation have takcm their toll. 79 

Even tlwugh creative art in the elementary school 

has been the one favorable spot in art education, author!• 

tative writers in art education feel that there are still 

universal practices in American schools that have worked 

adversely for the art program. The following are considered 

by them to be the most significant: 

According to Munro;80 

1. There exists in many situations a r•estviction 

of art to only the so called arts of drawing, painting, 

sculpture and decorative design. An overemphasis on these 

iiU.bjects has eliminated any art experience involved with 

industrial or connercial arts and even architecture. 

79Pearson, Wl• ~., P• 236. 

80Munro, 9l!.• &,;U:.., P• 283. 
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2. There is strong tendency in American education 

toward an integrated curriculum. In this case, art actu• 

ally becomes subordinated to economics and sociology. When 

such subordination of art ex::tsts in programs correlating 

subjects with «u•t, a balattced development of children's 

abilities in many line• in<lluding the aestl1etic and the 

imaginative is not fostered. 

Conant made a strong indictment of present prac­

·~ices:81 

1. A curr<~mt trend in Amet>ioan education lUI an 

economy measure !1!1 the utilization of inadequately pJ•epared 

cu•t teachers. Usually, they do not. have proper guidance 

fz•om profesl!lionally prepared. art consultan't;s. 

llt'owne was somewhat stronger in his conderunation of 

certain practices1 82 

1. There is em overabundance .of teacher selection 

and domination of art activity with too little concern for• 

felt needs of the child. 

z. Too often, there is a mistaken viewpoint on the 

tHirt of' the teacher of the IIIS&ning of integrating art with 

other subjects. As a result, the program of integration 

81H. Con<tnt, "Crossroads ill Art Education," School 
~~ 56:27 1 Ma:rch, 1957. 

ll2s. Browne, "Has School Art a Place in Modern 
Life," Tgacheu' !(olltge Recor!:!• 35:397., Febru$ry1 1934. 
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gives little concern to relating art to the child's own 

personal experiences. 

3. There is an overemphasis upon st:ills in the 

upper elementary grades with too little conciH'n for design; 

techniques, tools and materials become ends in themselves. 

This is particularly true of the industrial arts and home 

41 the stcons!ary levmt• According to Pearson, the 

most frequently observed negative force in hi1Eh school art 

programs was the imposition of adult standards which has 

caused the steady decline in originality fr'Om the elemen­

tary through junior high and senior high school. This and 

.the acceptance of commercial and industrial standards and 

almost contplete lack of training for leadership in creative 

activity, he believed, explains the reason for the mediocre 

appearance of the great mass of high school art. If ther•e 

was creative work in one school or under one teacher it did 

not mean that there was a concentration of creative chil• 

dren in that area. It meant that there exi111ted a creative 

teacher.83 
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Another contributing factor to a negative perform­

ance of high school art was inadequate allocation of time. 

Also, when classes were too large individual contact was 

minimbed.84 

Pearson found one other negative force determining 

a great deal of high school art was the contest or exhibit 

eponsored by bl.lll!linel!lls institutions and manufacturers of art 

l!llupplies. Since they are business enterprises they will 

set up accepted standards, call in school personnel who 

represent those standards, award prizes that represent 

mediocre works, and by implication relegate to oblivion 

those works (>f students who venture to be different or 

experimental. Pearson felt that honoring the average 

standard was undesirable. Offering prizes for the best was 

harmful in its negative effects on sensitive, creative minds 

that were not concerned with the idea of the "best,"8S 

McCorkle also found that there was evidence to 

support the claim that the program of art has been neglected 

in much of American public education both as to variety of. 

content and allotment of time. This was particularly true 

of the high school,86 

841.!!!!!· 

ss!bl£ •• PP• 235•236. 
86~., P• 279. 
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Ziegfeld believed the interval that exists between 

the aisus and purposes of art and the observable outcomes 

remains wide. Art education may be said to fall far short 

of its general educational values for the II!U!llcondary level. 

The greatest strides have been made in elemet1tary educa• 

tion, He felt, however, that one positive faotot• is that 

secondary education in America is undergoing curricular 

revision in which art programs are given greater conaidera­

tion,B7 This appropriate concern for art in secondary 

education, Shecter stated, is.most opportune because of its 

importance to the development of personality, perception 

and spatial concepts in secondary youth.S8 

1!U!!. eroe;rem 2£ !£1 edp.C!ijtion .;Ln .Mgiso. The products 

of the open air schools were e:xbibited widely in Europe and 

the United States in 1926. Bveeywhere the critics praised 

the results. In fact, the impact of this approach still 

gives Mexican art education a reputation it no longer 

deserves. The open air schools have been closed since 1932 

and their leaders are no longer in office. Also, the 

present Mexican officials have a different attitude toward 

B7s. Z.iegfeld 1 "Art and the Secondary Program," ~· 
§slp.gat;j,oo Ioda:y: !b.f. Segcuutarv Schogl Progr§m, 19.51-52, 
PP• 19•30. 

B8p. Sheeter • "Working With Adolescents," Ad, 
Edup;atlon Today: %!!! Stpondarv §cheol Progrgm, 1951-52, 
PP• 31-32. . 
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art education. Their belief is that the program of the 

open air art did not complement the other school subjects 

adequately. In this case, they felt that art was too 

isolated from the rest of the curriculum.89 

82 

This newer theory seemed logical and was in accord 

with the teaching precepts of some of our own best teachers' 

colleges in the United State$. Yet, the Mexican schools 

have produced very little child art of any consequence 

since this change in educational pbilosophy.9° 

In the opinion of Munro, some of the statements 

emanating today from Mexican educational officials have a 

tone that remind one of the Marxian beliefs heard in the 

early days of Soviet educational reorganization. Also, 

Munro felt there is prevalent a great liking for the 

integrated curriculum of American schools, which combines 

art with social studies. However, in spite of the origin, 

the usual exhibit of fite:dcan school art is t"ather poor in 

artistic quality. It is not only being neglected in the 

schools, but has practically disappeared in many cases. 

Munro claimed that there are many examples of very dreary 

89Munro1 5!.2• ~., P• 279 • 

90~., P• 280. 
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children's drawings, posters, and clay models trying to 

teach lessons in science or the social studies. Also, 

there are many other examples which, in a very weak manner, 

attempt to imitate the class etruggle social-conflict type 

of adult art. The pitting <1£' the worker against the 

capitalist is represented in many ways by appropriate but 

stereotyped adult and child mural paintings. Under such 

a regime. Munro felt that neither Mexican children's art 

nor the Mexican folk art can progress creatively.9l 

Munro further stated that no one person or adminis­

tr.;~tion can be bla111ed for the c<1urse of! MexiQIUl art educa-

tion and its products. The whole Mexican renaissance of 

the twenties, which produced such admirable reaults, is 

coming to an end. There doee not seem to be any new gener­

ation of artiets comparable to Rivera and Orozco that can 

stimulate and lend direction to the art of the country, 

Also• there continue to be many ecm:tomic and political 

problems facing Mexico. Thus, there is an emphasis upon 

practical studies with a correaponding minimizing of the 

arts in public education. The magnitude of these economic 

and political forces undoubtedly is causing a period of 
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r•efn•easive unification in the nation, Thus, the result• 

etated Munro, is an immediate deterioration in the quality 

of art edueat;ion.92 

)iur.ro concluded that it is impossible, of course, to 

return to the free and intimate environ!l!ent of the open air· 

schoola. They repr•eaented a brief but beautiful product of 

a revolutioi'U'U'Y change in a country very different in 

cultural traditions from that of the United Statets. The 

Indian craftaen and peasants of the many small pu~blos 

inherited a great decorative tradition from pre•Columbian 

art and were thus already accustomed t<> 11!limple1 direct 

artistic expresaion.93 

VI. S001ARY 

The data contained in this chapter have provided a 

brief contpat•ison of the cultural and hiatorical backgroum.!s 

for art education bet-en Mexico and the United States. In 

addition, prio1• ovaluations of the programs of art educa­

tion in each country we:re included for comparative purposes. 

These prior efforts were somewhat fragmentary and based 

upon theoretical suppositions. They did constitt.tte1 how• 

ever, a j!Adgmental summary which was useful in evaluatin,g 

outoontel!l in this investigation. 

9Z~., P• 282 .• 

93~•• P• 285. 
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It wa111 shown that the political atmoaphere which 

laid the foundation!ll for education in Mexico was one of 

85 

frequent and violent social unrest brought about almost 

entirely by unsympathetic European influence. these kinds 

of influences have not affected education in the United 

States since the American Revolution • 

Mexico's education since the revolution of 191[;) has 

become increasingly socialistic and concerned mainly with 

the practical a111pecte of life. 'l'his may account in part 

for art education b~:l.ng directed toward the acquisition of 

skills and techniques and product•eentered. 

Evidence hali!l indicated that the development of art 

education in the United States since 1850 has moved contin• 

uously from a naturalistic philosophy that was product­

centered toward a theory that has its foundations in modern 

psychology. This implies greater concern for the develop­

mental needs of the child, especially his emotional and 

mental development. Due toea number of negative aspects. 

pointed out by writers, there still remains in public art 

education an alarming gap between theory; practice and 

The highest point of creative art in Me:dean educa• 

tion waa realized in the 1920's under the program of the 

"open air" schools. This direction• however, in child art 

did not continue. Instead, the demands of practical aims 
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:l.n Mexican soo:l.alil!lt:l.c education helped to produce an 

imitative stereotyped child art. Also, the present offi­

cial att:ltudttos are not compatible with the stated aims 

regarding c~eative child art. 

86 

~robably one of the most recognized functions of art 

in Mexican education is that of stimulating the child•s. 

interest in beauty of natural forma and those forms from 

the rich traditions of its past. Too often, however, a 

deterioration hae been evidenced in the quality of expres~ 

sive child art. Instead, there was found a weak socially 

oricmted content in the art of Mexican children of today. 

'l'o a large degree, Mexican art education has tended to live 

upon the past attainments of the children's art which was 

produced under the old program ·of "open air" schools. 

It was found that the programs of art education at 

the secondary level in Mexico are practically non•existent. 

In the United States there is an insufficient allotment of 

time and variety of content,. and as a result, a relatively 

small minority of students receive art instJ?uction at this 

level. 

The literatuJ?e showed that both Mexico and the United 

States profess official objectives in art education that 

aJ?e similar in several re•pects. 'l'hese include aims of 

creative expresl!lion by students, important social relation .. 

ships to be derived from art activity and the meetir1g of 
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developmental needs of students tbrou~h art activity. 

Alt'!Ot there is considerable similarity in the materials and 

media used in the art programs of both school systems. 

There are, bowever1 significant differences which materially 

affect the outcomes of the two programs. 

One of the major differences is in approaches. In 

the area of general and specific objectives as described 

in the syllabi, Me:d.c() stressed a program directed toward 

acquiring specific skills and techniques. The emphasis 

was more product-centered. On the other hand, the typical 

programs of art education in the United States stressed the 

mental and emotional aspects of art activity. Theoret• 

ically 1 the programs in the United StAtes a:re directed 

toward self-expression. 

Another aig;nifieant difference indicated between the 

programe lay in the area of teacher preparation. In Mexico, 

all the art teachers are art specialists trained for that 

purpose. In the United States most of the art teachers at 

the elementary level are general classroom teachers, 
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ClfAPTER. IV 

!IIBTHODS EMPLOYED IN COLLECTING, ORGANIZING 

AND ANALYZING DATA 

The empir~cel portion of this study was undertaken 

to determine the outcomes from programs of art instruction. 

Evaluations and obaervationa of respondents aerved as the 

major critez>ia f.or asse111aing these outcomes. Tlu.1.s1 the 

functions of art inatruction •• concluded, provided 1>he 

baaia for a comparison in Chapter VI between the programs 

of art education in Mexico and the United States. 

I • COLLECTION OP TUB DATA 

Obtaining :i<h§!. slAB· In order to gather the needed 

data concerning the role of art education in Mexico and the 

United States, a questionnaire waa sent to selected respond• 

ents in Mexico City and Sacramento, California, in the 

spring of 1960. The inveatigator had previoualy lived in 

Mexico City in 1954. A't .that time, interviews were held 

with educatore1 artiste and art studer1ts. These inter• 

views wore a part of the procedures in a field atudy under 

a Ford Foundation research grant in cultural anthrot>ology. 

Personal eontacts made on this occasion subsequently proved 

uaeful for tlds study in collecting additional data. 
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Selected tentative respondents in Mexico City and 

Sacramento, California,. were contacted by a covering letter. 

Each individual was invited to participate in this st1.1dy by 

contributing evaluations an<i eollli!lents based upon his own 

personal observati()nliJ of' the progr~ua of art in his partie• 

ular school system. Some individuals disquaU.fied the111• 

selves, however, since they had not been pat•t.ieipants or 

observers of the art program in the local school system • 

. A few did not reply at all. In each country 200 individ­

uals received forms. From those pet'lilona contacted in 

Sacramento, 180 re111ponses were received. Thuae individuals 

contaeted in Me:vdco returned 120 evaluations. 

Seleptiqu 9L repP29P1l!!.Ui!• The following criteria 

were used ill determining the respondent categories needed 

for this studyt current residence in t.be urban educational 

syatems under eontdderation• for1ner student in the art 

program, teacher in public education, college student, 

educational administrator and college professor. These 

criteria helped to provide a group of respondents who 

afforded a representative cross section of members from 

each Cl)untry. eoncEn•ned with educati9nal offerings. 

The categories selected werer 

Respondent category I. Elementary and secondary 

teachers of a:rt and other teachers representing the program 
of general education. 
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Respondent category II. College students and former 

college students• Included in this category were doctors, 

lawyers, architects, businessmen and other occupations from 

society in general. 

Respondent category III. Educational administrators 

and college teach!!lrl!ll. 

~ collsu;ted. From each reepondent the data 

included the tollowingt 

1. A rating; of the degree of' undet>standing; f.lduca• 

tors and parents.have vegarding the nature of creativity. 

2. A rating of the status of the oubject of art at 

the secondaey ochool level. 

3• A l'&ting_ of' the effectiveness of the school tu•t 

progr.111m tn prolii.Oting among its students appreciat:i.onal 

at.titudee and ·4t preforence for exeelltntce in the al'tistic 

products of society. 

4 • A raj;ing of children's art as to :l.ts involvement 

with adult social at.titudes. 

5· A rank order rating o:t' the i"elativ4!1 status of 

school art with other subject• in tbe eurrieultllll. 

6. A rank order rating of tiw importance of the 

several approaches possible for etfering art activity to 

the student. 

7. A rating of the aignificanoe of art activity in 

the total development of the student, 
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8. Comments upon those aspects in education that 

worked adversely for the art program. 

The data we~re obtained fl'om two analysis fo~rms. 

Form 1 contained four parts and Fo~rm 2 five pa~rts. The 

principal difference was that Form 1 did not include a 

section concerned with a determination of approaches by 

elelllentary and secondary art teacber•~o Consequently 1. Fol'tll 

1 was sent only to administl"ators and college teachers. 

Form 2 was used for elementary and second.ary teachers .. 

college students and former college students. Samples of 

Form l and Form 2 in Engli~t~h are provided from page 93 to 

page 99. The printed versions in both Spanish and English 

are included in the appendix.1 

Accompanying each form to prospective respondents 

was a covering l.et.ter written in both Spanish and l!:illi(lish. 

This letter gave the purposes of the study and the nature 

of the desired information. 2 

Doth forms included a series of statements upon 

which evaluations were to be made. A brief' description of 

the content in the parts of the forms follows: 

Part I of the analysis form included four related 

statements on the importance of creativity. A five-point 

1Ipfra, PP• 93-99. 

2*n(ra 1 appendix • 
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rating seale was used to provide the respondent with an 

opportunity to qualify his response in terms of his opinion 

of the relative importance of the etatement.3 

Part II was a rank order evaluation relative to the 

importance of subject 111atter areas in public education. 4 

Part Ill was used in Form 2'but not in Form las a 

rank order rating of the significance of the various 

approaches to art education.5 

In both For111111 l tmd 2, a five point t•ating scale was 

provided for the rcu\lpondents in Par•t Ill and IV respee• 

tively. These parts were concerned with the importance of 

creative art experience to the various components of 

growth. 6 

Part IV in Form 1 and Part V in Form 2 provided a 

flexible framework tor permitting the respondent to comment 

upon any negative aspects he may have obse1•ved in the 

program of art education.7 

3tnfra, PP• 93•99. 
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The following is a condensation of Forme 1 and 2. 

Form 1 

GENERAL l>IRECTIONS 

Your responses to the statements in this analysis 
form will be helpful for an understanding of the role of 
art in the schools. 

Would you please atte111pt to base your replies upon 
your own personal observations and experiences, In other 
words, how do you see the situation? 

Art aa used in this study will be limited to the 
visual arts 1 painting, drawing, sculpture • graphic arte .· 
and the various crafts, such as ceramics, art metal and · 
jewelry. No line is drawn between the so-called fine arts 
and useful arts. Art here refers to a combination of both 
uti~ity and aesthetic value in the same product. 

PART I 

What happens between childhood and adulthood to the 
important hWllan resource of creativity? 

One o;trthe mo111t important discoveries of this 
century is that all children are creative. Bach child has 
this potential in varying degrees, but it is estimated by 
some paychologiste that the greater majority of the most 
creative students are never J>ecognized in the secondary. 
schools. Unfortun11tely, many never have their talents 
developed. 

Directions: Below are statements about which there may be 
differing opinions. ~mtt gRCLB THE NUMBER WHICff BEST 
EJPRESSES IQY~ BEL!EE , THE StATEMENT 

Scale; l•strongly agree 2•<~groe 3-undecided 4 .. disagree 
s-strongly disagree 

93 

1.- The neglect and destruction of creativity is partially 
due to the fact that too many parents and educators are 
unaware of the true nature of creativity. 

1 2 3 4 s 
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2.- The secondary school art program haa been neglected both 
as to its variety of content and allotment of time in 
the curriculum. 

1 2 3 4 5 

3.- Adult standards and tastes reveal that the program of 
art education has been effective in developing among its 
students appreciational attitudes and a preference f'or 
excellence in the artisi;ie products of society. 

1 2 3 4 s 
4.- The social-conflict type of adult art resulting from 

racia11 ethnic* religious and political differences is 
evident today in children's art. 

1 2 3 4 s 
Commtntst 

PART II 

Not all school subjects contribute in the same manner 
to the development of the child. 

Plea$e indicate your belief aa to the importance in 
the ~School program of the following subjec.rtst arith!!!etic, 
.!£1, US!f&raphx, J;a;l.lltorv, l&RI!fW!IiUh pJ>vsical edugation and 
sclonce. 

RANK. EAC!f SUBJECT, FROM 1 TO 71 IN ORDBR OF ITS 
SIGNIFICANCE 

! ________________ __ 

2:---------------·----3_, ______ _ 

4 5-----------------6 ________________ __ 
7 ______________ __ 

PART III 

Generally, art has been thought of as being related 
chiefly to ae•thet:lc growth. 'l'his view baa caused a neglect 
of the other elements of growth with which school a:rt is 
concerned. 
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On the basis of your own observations please indicate 
your significance of creative art experience to the following 
factors of growth1 

Scale 1 1-very significant 2•signit'icant 3-undecided 
4•little sign:U'icance S•pract,i,cally no significance 

1 ... Emotional growth-------- 1 2 3 4 5 
2.- Social growth·---------- l 2 3 4 5 
3•• Intellectual growth•·--- l 2 3 4 S 
4.- Physical growth··------- 1 2 3 4 5 
s.- Perceptual growth·-~---- l 2 3 4 5 
6.- Aesthetic growth·------- 1 2 3 4 5 

eommen'l(jl!l 

PI\RT IV 

At timea the aims and purposes of an endeavor are 
modified by the existence of known or unknown variablea. 
Aa a result, the outeomes or C?nsequencea are not always 
intended ones. 

nave you obae:rved or experienced .$.ny negative or 
harmful conl!llequences resultin~ from the school art program 
which •f'fect the student1 teachE~r or colllll!lunity? 

Your comments, pro or con, are particularly desired. 

PLEASE U.S! THE SPACE PROVIDED BIU •. Olv 

Fom 2 

GENERAL DIRECTZONS 

Your responl!le$ to the statements in this analysis 
form will be helpful for an understanding of the role of art 
in the schools. 

Would you pleaae atte,mpt to base your replies upon 
your otfn personal observations and experienoe111. In other 
words, how do you see the situation? 

Art as used in this study will be limited to the 
visual artst painting• drawing, sculpture, graphic arts 
and the various craf'ts1 such as ceramics,. art metal and 
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jewelry. No line is drawn between the so-called fine arts 
and useful arts. Art here refers to a combination of both 
utility and aesthetic value in the same product. 

PART I 

What happens between childhood and adulthood to the 
important human resource of creativity? 

96 

One of the most important discoveries of this century 
is that all children are creative. Bach child has this 

· potential in varying degrees, but it is estimated by some 
psychologista that the greater majority of the most creative 
students are never recognized in the secondary schools. 
Unfortunately, many never have their talents developed. 

Directions: Below are 
differing opinions. 
§XPRESS§§ YOUR BJLIEP 

statements about which there may be 
WHICH WI. 

Scale: 1-s:trongly agree 2-agree 3-undecided 4-disagrea 
5•strongly disagree 

1.- The neglect and destruction of creativ~.ty is partially 
due to thll! fact that too many 11arents ar1d educators are 
unaware of the true nature of creativity. 

1 2 3 4 s 
2.- Tile secondary l!lchool art program has been neglected both 

as to its variety of content and allotment of time in the 
ourriculUlll. 

1 2 3 4 5 

3·- Adult standards and tastes reveal that the program of 
art education has been effective in developing among its 
students appreciational attitudes and a preference for 
excellence in the artistic products of society. 

1 2 3 4 5 

4•• The rsocial•conf'lict type of adult art resulting from 
racial, ethnic, religious and political differences is 
evident today in cbildNm' 1!1 art. 

1 2 3 4 5 

Coznm.entt: 
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PART II 

Not all ll:lchool subjects contribute in the same manner 
to the development of the child. 

Please indicate your belief as to the importance in 
the school program of the following subjects# arithmetic, 
&d/., seosraphv, !Jistorx, langueu. physical education a~(j 
fcience. 

RANK EACH SUBJECTt FROM 1 TO 7, IN ORDS& OF ITS 
SIGNIFICANCE 

1:-----------------
a ______________ __ 

l·----------------4:---------------­~-------
1----·--~--------

PART III 

The selection of an approach to an art activity, it 
is true, depends to a large t!!Xtent upon the emphasis 
selected by the teacher it\· a particular classroom at a 
particular time. Please indicate the significance of each 
of the following,. AI. %2J! see J.l\1 in the program of art in 
the elementary schools: · 

PLACE A NUMBER FROM 1 TO 7• ALONGSIDE THE LETTER OF 
EAC!t ONJS OF THE FOLLOWING WIIICJJ COIUU:SPONDS TO ITS IMPOR .. 
TANCB IN THE ART PROGRAM 

_a. The production of material objects for the enjoyllllilnt of 
the viewer. 
Organi•ation and presentation of information by means of 
exhibits• displays, charts, maps, Posters, scale modele, 
et;o. 
Emphasis upon the individual's self-expression. 
Recreational aspects of art. (For the fun of doing it.) 
Aoquis:lt:lox• of sk:Uls1 techniques and processes. 
Development of tastes in the eeleotion and appraisal of 
objects of avt. 
Correlating art with the other school subjects. 

CO!l!IJ!!f!'~l\! I 
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PART IV 

Generally, art has been thought of a$ being related 
chiefly to aesthetic growth• This view has caused a neglect 
of the other ele11tents of growth with which school art :!111 
concerr1ed • 

On the basis of your own observations please indicate 
the significance of creative art expeJ>:I.ence te tbe following 
factors of gvowthl 

A11!iE .lml:l Jlt ~ GR,Pb'W FAG10!i 
RATING II WZIIQ IU,Ui Sig(ALE 

1-ve:ry significant 2•signif':l.cant a-undecided 
4•little significance 5•practically no significance 

1 .... EMOTIONAL GR.OW'l'U • the child gs-ows by continuing to 
adjust to his emtirontnent with ease and flexibility.: 

l 2 3 4 5 

lh- SOCIAL GlU)tll'l'U .., the child grows in understanding human 
relationships and social ideals through group activities. 

1 2 3 4 s 
3 ... INTELLECTUAL GROWTH .. the child grows from largely 

sensof'Y and manipulative experiences to those requiring 
abstract thinking. 

1 2 3 4 s 
4 ... PUYSICAL GROWTH - the child grows by meanll! of his 

increasing capacity for visual and motor coordination; 
the manneJ> in which he performs those skills of the art 
activity. 

1 2 3 4 5 

5.• PERCEPTUAL GkOWTH .. the ebild grows in his ability to 
perceivlll the world about him in terms of f'ol'lll 1 color. 
and space. 

1 2 3 4 5 
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6.- AESTHETIC GROWTH - the ch:l.ld grows by •:v•tematic organi­
zation and expreseion of idea• and emotione through the 
use of color, lines, space, texture and form. 

1 2 3 4 5 

PART V 

At times the aims and put•poses of an endeavor are 
111odified by the existence of known or unknown variables, 
As a re$ult 1 the outcomes or consequences are not always 
intended one•• 

Have you observed or experienced any negative or 
----harmf'ul--consequences--resul.t4.ng--f-rom-the-schoal art program 

which affect the student, teacher or co!llfitunity? 

Your comments, pro or con, are particularly desired. 

PLEASE USE THE SPACE PROVIIlED BELOW 

II. ORGANIZATION AND ANALYSIS OF THE DATA 

Pre;aratiog st the ~. Following the collection of 

data, frequencies of ratings on specified issues were tabu­

lated • Co!llfittmts based upon the respondent t s personal obser• 

vations were not suitable for the same type of frequency 

tabulation; however, the investigation attempted to identify 

frequencies of similar comments whenever possible. In llilo~roe 

instances it was necessary to edit responses in oaoder to gain 

brevity where this could be achieved without loss of accuracy 

in representation • 

Analy§is 2f !ha ~· With the responses to the 

sev!n•al issues organized into tables of frequency or rani( 

order, it was then possible to assess the existence of 



_J 
------ -- -- ----:! 

100 

outcomes derived from the program• of art education in 

Mexico and the United States. The :oesults of the investiga­

tion of outcomes are supplied in detail in Chapter v. 
J Chapter VI offers· conclusions as to the similaritiel!;l and 

------- -------- -d 

n- u- 4 
; 
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----- ------ --~ 

differences e:d.stJ.ng in the proq;r.ama of art education in 

Mexico and the United States. 

CompatilllOn ,et fti!WJn'!Jil• 'l'he analysts and interpre­

tation of res.ponseuiJ fof'Wed the ba!llis for evaluating the 

presence of outcomes profe~~Jsed by those whose responsibility 

it waa to formulate and execute programs of art education in 

!>lexico and the United States. This procedure also permitted 

noting the preeence of any latent funotior1e or dysfunctions. 

Further, the comparative analys:i.a very pointedly revealed 

the similarities and differences that exist in the practioea 

el!lployed in the two programs of art education. 

The frankness and degree of collllllent by the majority 

of respondents spoke favorably for the analysis instrwnent 

as a method of inquiry for this study. Not all respondents, 

however, commented on all issues with the same degree of 

emtlha8is. Some issues inspil•ed stronger feelings than 

others. These differences :tn empb4eiA!!I1 nevertheless, were 

importa.nt :in that they provided a wider ran~e of critical 

observations than normally would be expected. 
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CHAPTER V 

FINDINGS AND INTERPRETATIONS 

Chapter V is concerned with ratings, observations and 

interpretations of the programs of art education in the 

United States and Mexico. 

Evaluations were requested from a combined total of 

300 respondents in ~iexico and the United States on eight 

separate issues related to the :role of art in the public 

educational systems of each country. 

The findings were organized into comparative tables 

which are included in the appendix. For purposes of clarity 

and ease in t•eading• these tabulated data are also presented 

by means of simplified text tables within Chapter V itself. 

Interpretations are intJ•oduced at the end of discussions on 

each issue. A SWllll1ary of the findings completes the treat• 

ment of Chapter v. 
Five rat.ing colul!llls were included in the tables which 

represented evaluations on specified issues as given by 

Allllllrican and ~1exioan respondents. These ratings were shown 

as percentages of number of responses.· Thus, it was possible 

to make n covJ.pa:rison between the evaluations made by Hexioan 

and American respondents. Also, items were ranked by 

weighted numbers from the lowest of importance to the high• 

est. The scale of 1 to 7 was used. 
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In order to ~Jimplify an analysis of the results1 when 

tables included five percentage ratings for each statement, 

these ratings were condensed into three. These r>atings 

r>etained the same validity in that t.hey represer1ted an agree­

mEnJt; ns. gpinisw and disagtft!ll@nt evaluation categot")'. These 

three rating categuriee provided the necei!IIIJIU'Y data for the 

analyses. 

Any discrepamd.e$ r1oted between the N in eo!lch table 

and the actual responses or percentages tabulated were due 

to failure on the part of individuals to indicate an answer 

for some items. In some eaees1 therefore, the percentages 

do not total 100. In a few of the Callies there was some 

confusion about intended meaningl!l of instructions. In most 

cases; omissions, though few, seemed to result from a 

misinterpretation of the r•esponse desived. 

Evaluations on each issue from A to H are analyzed 

and interpreted as follows: 

I • ISSUE A: AR.E EDUCATORS AND 

PARI!NTS GENERALLY AWARE OF 

THE NATURE OF CREA'l'IVITY 

AMONG SCIIOOL CiiiLDUN? 

was a general agt•eement among the American and ll'lexioan 

teacher$ that too many parents and eduoatore are unaware of 
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the nature of creativity. This was born out by the follow-. 

ing percentage ratings: 1 

agr;ement undesideg disagreement 

United States 

Mexico 

98 

85 

0 0 

4 

j\esponasul Itt Amer;f,ean :ws!. ~tlastcan gollege §tttdentt 

4nS!, i'O£l!i!l!t colloq ftUderrt,a. American and Mexican college 

students and former college atudents wer-e also in agreement 

lUI to the lack of awaJ"enelils of the nature o:f creativity by 

educators and parentl!l. 'fhis was confirmed as shown by t,hese 

ratingl!l:2 

___ u_u ___ , Mreement undfgidesl disagreement 

United States 90 4 6 

}iexico 87 o 13 

sot!ege ~eachers. Administrators and college teachers added 

to the findings with their agreem11mt on the issue of the 

lael< of recognition of creativity among students by parents 

and edueators,3 

lb(r''h Table I, P• 155. 

2Jnfrt 1 Table II, P• 156. 

3Jnfra, Table III, p, 157. 
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United States 

Mexico 

91 

85 

2 

0 

6 

10 

104 

§u!!Jllarx iUU1 int;ernr•etations Slf. nspp:nses !IJl .I§sue fl. 

Both Americ!Jn and Mexican t•espondents felt that.· parents and 

educators alikf.> are generally unfamiliar with the nature of 

creativity. The following sl.\lllli\al'Y of ratings showed this to 

be true:4 

United States 92 

86 

1 

1 

4 

9 

The fact that a very large percentage of all respond• 

ents recognieed a lack of awareness among p~u·ents and educa• 

tors of the characteristics of creativity would seem to 

indicate approaches other than creative in art programs. 

Previous studies reviewed in Chapter II such as, Dooley's 

and Hastie's showed a concern by ele1nentary teachers for an 

understanding Qf how to encourage and provide c1•eative 

experiences for students. Teachers were aware· of the need 

to develop creativity among students; the difficulty experi• 

eneed by them wa111 in organizing and setting up situations 

in art activity which would promote cN!lative expression. 

4tnfra, Table tv, P• 158. 
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Confusion or misunderstanding as to what creativity 

is in the minds of those who plan and execute educational 

programs supports the poaition that there is little sponta• 

neity and creat!ve expression in the child art of Mexico and 

the United States. Chapter III also offered evidence by 

Munro and Logan to the effect tbat much of the children's 

art in Mexico and the United States is uniNginative and 

stereotyped. 

It can be i.nferred, therefore. thAt the empirical 

data I!IUS:!Jest that art education often has tailed to meet 

some of' the developtllental neede of children by not adequately 

promoting creative art experience. 

II. ISSUE lH IS THE PROGRAM OF ART IN 

SECONDARY SCHOOL NEGLECTED BOTII AS TO 

VARIETY OF CONTENT AND ALLOTMENT 

OF TIME IN THE CURRICULUM? 

evaluation of the pro~Jram of aeeondary school art presents 

a slightly different point of view between the two teacher 

groupe. Mexican teaohe:ra felt overwhelmingly that the 

secondary school art program has been neglected both as to 

its variety of content and its allotment of time in the 

curriculum. In the United Statea while there waa agreement 

among aome teachers as to the neglect of the art program, 
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the nlllllbez> of !£51 gpinign and \!ij!!A!{rP!!!!!lSnt t•atings tended to 

minimize the !llharpne$1!1 of the agreement r-atings. This did 

not mean, however• that thtllre was no real issue even though 

soa1e did not wish to take a stand. The issue was more 

evident :l.n ~texico, however. 5 'l'he following ratings show the 

differences in evaluations between the two teacher groups: 

!!U!Uil!ll1t !mdstci£1td sS!ruun·gment 

Ur1ited States 63 25 9 

Mexico 87 4 6 

!!!Ui fgrur S!2iUfl1!! 1tnden1(s. The American agree•nent rating 

was not 11111 well defined as that given by the Mexican respond-

feeling that the secondary school art program has been 

neglocted both AIS to its variety of content. and allot-nt of 

time :in the t'lUI."riculum. '!'be :i.oSsue was more significant in 

Mel!iico. 0 

United States 

Mexico 

5Ipfra 1 Table I, p. 155. 

6Iqfrt, Table lit P• 156. 

17 

5 

19 

12 
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gollege teaQhot•• · Again, among these reapondenta the 

American evaluation on the issue WlUI not •• well defined as 

that of the Mexican. The Mexican respondents felt strongly 

that the secondary art education progra.m has been neglected. 

The results were as follows:? 

United St-ates 

Mexi.eo 

54 

10 

22 

10 

24 

10 

§WIJ!!ftl'Y a.wt iatenrt'Jittioy st rnponses lW. Iuue A· 
The ecmposite ratings for the United States were COI1l!list.ent 

with their individual category ratings on the i•sue. The 

Mexican agre~nent rating remained high as it did in each of 

its individual category ratinss. Evidence 111e~ed to support 

the idea that there 118 a neglect of the secondary ~Johool art 

program in both countries. Mexican respondents, however, 

were more emphatic. The combined ratings on the issue were 

as followst 8 

United States 

Mexico 

60 

79 

7Ird.'r4 1 Table III, P• 1.57. 

Slnfrt 1 Table IV, P• 158. 

21 

6 

17 

9 
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The respondents in the United States were 19 percent• 

age points lower in their agreement rating on the issue that 

art in secondary education is neglected by virtue of its 

offerings. This can probably be accounted for in part 

because evidence in Chapter II! showed that art in 7iiexican 

secondary education is practically non-existent. Thus~ 

Mexican re111ponses confirmed the lack of art education in the 

secondary school. In the United States the respondents 

realized that art instruction was available in l!tost secondary 

institutions, but that which does exist is inadequate in 

course offerings and allotment of time for the &,Teater 

majority of students. Art performs a function in American 

secondary education, but :tt certainly does not in t<lex.ican 

· From the evaluations received it is inferred that art 

education makes its biggest impact in Mexican and American 

· education at the elementary school level. 

Ill. ISSUE C: DO THE PREVAILING ADULT STANDARDS 

AND TASTES CONFIRM THE EFFECTIVENESS OF ART 

PROGRAMS IN DEVELOPING 1\)iONG ITS STUDENTS 

APPREClA'l'IONAL ATTITUDES AND PREFERENCES 

FOR EXCELLENCE IN 'fJJE ARTISTIC 

PRODUCTS OF SOCIETY? 
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J.l1exican and AmevielUl teachers took issue with the claims of 

the program of art to effect liUttong students the development 

of apprec:i.ationa.l attitude$ and a preference for excellence 

in the artistic proc:h.tcts of societ;y. This was indicated by 

their disagreement rating of art eduoation's professed 

appreciational outcomes as shown belowt9 

United States 

Mexico 

14 

26 

14 

20 

65 

44 

~ fpf!!r cplltSP stustn$•• These respondents also 

believed that the desit'lltd appreciational attitudes have not 

resulted as outcmnes from the progrWl! of art education. The 

following ratings show the amount of dieegreement with the 

professed outcomes from art education:1° 

United States 

Mexico 

25 

16 

13 

19 

Besponssuil! !lx Amartqen .~~Jolt tftx:lc!!itl adm&nili!tratgrl ~ 

qgllg;!l! $SJ!tphet•• On the issue of the ability of art 

9;J:ofr!a, Table I • P• 155. 

lOJnfn, Table II, P• 156. 
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education to develop sppreciational attitudes,; there was 

meaningful disagreement by both groups. It was felt by 

these--respondents that art education has failed to produce 

appreciational attitudes and a preference for excellence in 

artistic products among its paz>tieipants. These ratings 

bore out this conelusion: 11 

United S·tates 

Mexico 

22 

20 

12 66 

25 55 

Sumyry .!&'!. irltf!rpretat:!gn 2.t rtwon!l!flli .!Ul. lf.!\le s;;_. 

The ratings on the disagl'eement w:l.th the olaim of art educa­

tion to develop appt•eciational attitudel!l IIUnong students were 

approximately the same as the ratings in the individual 

respondent categories. '!'here was one exception, however, 

and that was in the respondent category of Mexican teachers. 

They tended to give approximately 10 per oent less disagree~ 

ment on the issue of lack of.' appr•eoiational attitudes among 

students. The results of.' the composite ra·tings were:12 

United State$ 

Mexico 

20 

21 

lllnfra, Table III, p, 157. 

124gfr§, Table IV, p. 158. 

55 
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The degree of' acquisition by students of apprecia ... 

tional attitudes and 111tandards for excellence in art is 

111 

difficult to mlUli!IUrcrh It would appear frcnn the findings, 

however, that the preva:l.lir~g artistic standards and tastes 

denote a laolc of' understanding of what conetitutes quality 

in art, 

Again• the prograu~ of art seem to promote a level 

of taste bordering on udiocrity. Therefore, art iustruc .. 

tion h11e been concerned with matters other than understand-

ings and apprE!ciations in art. 

According to the data obtaitU!i!d• the pt•of'el!lsed appre­

ciational outcollu\ls for the student in tilE! United States and 

~texico are not realized for the majority of students. There 

wa1;1 evidence that these outcous are realized more eft'ec• 

tively at the l<iwet• elementary levelsJ however; the lack of 

an articulated art program frotn elementat-y school through 

secondary school apparently fails to provide an apprecia• 

tional continuity for the aesthetic, mental and EIIJlotional 

developtnEmt of the individual. 

l.V • ISSUE :0: DOES CHILD ART GIVE 

EVIDENCE OF BEING IMITATIVE OF 

SOCIAL-CONFLICT ORIENTED 

ADULT ART? 
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Responii!!J1t kJC. Allletiun liD.!! !.llgdcrm te<Hibf!i'lh Iu both 

the U11ited St.atec• &ml Mexico there were almost the same 

influence of a $oeial e()rif'lict type of adult art today in 

children's art. The results from the re!llpondlllnta indicated 

that thia type of influence doea not exist to any important 

extent. 13 

United Statea 

Mexico 

37 

33 

6 

7 

55 

so 

!D4 fptper Sollegt §tygents. The ratings by respondents on 

this issue were BOfllewhat evenly distributed but in reverse 

ordet• as shown in these resul ts; 14 

United States 

Mexico 

26 

44 

32 

25 

42 

24 

These rat;i,ngs indicated that social conflict influ-

enees do exist to some small extent in child art. The sharp.. 

ness of agreement and disagreement ratings, however, were 

nlinimbed by the large nwnber of undtsidec:l reeponses. 

13~Dfra, Table I 1 p. 155. 

14Ipf£g, Table 111 P• 156, 
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l).unonw;::a .Qx Am@ric.;;Q JU!l1 M~J\!S<iUl ii)!m:intstrat·s>ff! s 
pgllegt tefphstfi• The United States reflp<>ndent>lll disagreed 

with the e:dstem.ce of a l!locial <iOl:rt'lict adult type of art 

influence in children's art. The Me.,;icans on the other hand 

accepted the idea that such influtU!CHil does exist t.o some 

det;;t'&fh These belief's are shown in the following re$U.lts:l5 

United States 

Mexico 

18 

35 

34 

J.S 

46 

15 

On the illtstte Uu!llre was a sharp division o.f op:blion by 

:respondents in both t.hEl United States and Me:d.co. Ratings 

in the United Stat'i!IS :i.ndJ.oatEld that there doetil not &ppear to 

be any si~n!fieant influen(.,e of social conflict adult art, in 

A1ner·i.can art udueatio~~ programs. In Mexico, however, there 

was soll!e evidence for claim.ing that such :i.rd.'luenel()) does 

exist ·to some anent. The :results that follow l!leell!ed to 

support this conolusion: 16 

Mexico 

27 

37 

lSzgtra, Table Ill, lh 157. 

16lnf&lt Table IV1 P• 158. 
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Some previous writings on Mexican and American art 

education has suggested the prevalence of child art whose 

content or theme was imitative of adult socially oriented 

art. The empirical portion of this study did not confirm, 

however, the existence of this kind of child art. In fact, 

the combined responses in Mexico and the United States did 

not provide conclusive evidence to the effect that child art 

was imitative of adult art oriented to social issues. Other 

evidence was shown, however, that child art did appear to be 

somewhat stereotyped and imitative of other adult standards 

and tastes in art. 

Nevertheless, throughout the t•atings on this issue. 

Mexican evnluation8 were stronger in recognizing some evi-

dence of social conflict themes in child art. The llliiSI.imp• 

tion by this investigator• based upon former observations 

that such influences exist in children's expression• was 

not confirmed by the responses to any meaningful extent. 

V. ISSUE El WHAT IS THE STATUS 

OF ART ACTIVITY RBLATIVE TO 

OTHER SCHOOL SUBJECTS? 

It was assumed by this investigation that the rela­

tive importance a111signed to a subject in the curriculum was 

indicative of its value to the total development of the 

student. Respondents were asked to state their beliefs as 
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to the importance of school subjects by providing a rank 

order rating. 

Eight weighted numbers from. 0 to 7 1.,1we provided for 

t•ating purposes. The weighted number of 7 was the hig;heet. 

The number 0 was lUted when respondents fa!le.d to give an 

evaluation on an item. Tablelil V, VI, VII and VIII supplied 

tbe tleeessary data on this iaaue. 17 

Baeh text table provides a summat•y of' rank order 

weighted number ratings by :respondent categories. 

Subjects included for rank order ratings were: 

Ar:i:thmetic 
Art 
Geography 
lU.Iiitory 
Lallgtlali\:1!1 
Physi<:<al Education 
Science 

A sample computation for obtaining average weighted 

numbers is given in '!'able V in the appendix. 

Respontes JD: American .1J1S! Mttsiean teachers. The 

following rank order ratings of school su.bjed;s were given 

by American and Mexican teachers. 1S 

l7XDf£J 1 PP• 159~162. 

18lt"'fr·lh '.!'able V 1 P• 159, 



~ 
' -:i 
j 

Ynita\'d ~:tttu 

Language • 5.72 
Ad thlll!llti<c: • 4, 91 
History - 3.91 
Sci<ltnee "" 3.$3 
Art • 3.34 
lleography .. 2.89 
Physical Education .. 1. 89 
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- 5-37 
- J.96 
- 3.85 
• J,l?JO 
- 3·33 
- a. 75 

Al"ithmetie 
IUs tory 
Geography 
<h··t 
SciencE;~ 
Langua,ge 
Physical Education - 2._32 

Rs•ponut 1u: sdl&u t!<witlDt' m fer!l'l!r: sd!au 

61'!iUdeJI:£1• These resporu:lents h.ave g:t ven the fallowing r·ank 

order ratil~~ts of school eubj·~n:rt.s.l9 

Yuiteg &tatsu! 

Lan~l!lge - 5.88 
Ar•it;hm<f)t,i~: - t\. S7 
Science • 4.42 
A1•t - 3,$7 
lUstory - 3 • 18 
Geo(fi'<ii!>h:V .. z. 7 S 
Physical ISducation - 2.14 

~Jed(;o 

Ari th.metie 
Science 
lfistory 
Lat~guagQ 
Geography 
Art 
Physical Education 

- 5·35 
- 5.23 
- 4·73 
- 4.68 
.. 3.42 .. ;;.as 
- 2.18 

Mfppnua fa. esjruinistnrtocll! .IllS. QQ},J,g,Q ttt®eu. 

Educational !ldll!linistr~:~tors and <:O lleg~ teachers l:'fitpreaemting 

reepondent C<Jt<ll!l;<>ry III have given these t'IUlk order rating& 

of. school subjet~ts. 20 

l9~yf£g, Table VI, P• 160. 
201t1fr1 1 Table VII, P• 161. 
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Un&tsas! ;;tateg 

Language • 5.49 
Arithmetic ... 4.64 
lliatory "' 3. 84 
Science ~ 3•73 
Art - 3.38 
Cleog~apby .. 2,.88 
Phyeicel Education • 1.56 

Nexigo 

Arithmetic 
Language 
Art 
History 
Geography 
Science 
Physical Education 
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- 4.80 
- 4.50 
- 3.80 
.. 3.45 
.. 3.35 
- 2.60 
- 1.01 

SY!!"'tx A.W! iettrwatatien at recmse••• aa llll!t lh 
The summa~y of all rank order ratings followed I'Jlossly tho 

individul!ll categor•y r4nk order :ratings of school aubjeot111. 

These ratings were ae follOWI!ItZl 

llni$:fd at•tcua tisiJd.eg 

Language - 5.69 Arithmetic - 5.17 
Arithmetic .. 4.80 History - 4.04 
Science .... 3.89 Language - 3.97 
Histl>ry "" ,1.64 Sclence .. 3o72 
AJ't - :J.53 At't - 3.65 
Geography .. 2.84 Geography .. 3.54 
Physical Education • 1.86 Physical Education * 1.83 

The consia~ency of ~atings by all categories in each 

of the text tables indicated a correct interpretation by 

re111pondenta of the inst.~uctions given in the anelyais fo.rmJ;~~o 

Of intereet in t.he summary of ratings was the fact 

that art, geography and physical education we.re each given 

rank ot<der :>atinga of fifth* sixth and seventh places 

Nlspect.ively by both Mexican and Allleriean respondents. 

I 

I 

I 

I 

I 

I 
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The findings indicated that both the American and 

Mexican respondents considered art to be an important subject 

for the total education of the student. The closeness of 

ratings for history, science and art by Americans and 

language, science and art by Mexicans showed that the 

respondents had difficulty in differentiating between these 

subjects for third place ranking. It can be inferred that 

art hae the potential to make larger contributions in terms 

of outcomes for the student than is sometimes realized. The 

implication, also, is that art experience also provides 

important intellectual benefits for the individual students. 

Finally, the close ratings would seem to indicate 

that the respondents considered all of the subjects essential 

to a well rounded education with art &I!Usuming an important 

position in this respect. 

VI. ISSUE F 1 UNDER WHICH Ml'ol'HODOLOGICAL 

APPROACH DOES ART lNISTlmCTION DERIVE 

THE HOST SIGNIFICANT OUTCQMES? 

C01~~parative rank order ratings on the si~nificance of 

various methods ~mployed in eleunenta:ry art, edm::ation lmre 

presented in Tables u:, X and X!. Eight weighted nwnbet•s 

from 7 to 0 were given for ratin~ purposes. Heaviest w~~6t 

was given the weight of" 7• second ;>lace the weight. of 6, 

third pl.tu:e the weight of 51 and down to 0 weight. wllich 
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applied to those respondents who failed to give an evalua­

tion on the item. The final column gave the average weighted 

munber for rank order purposes as determined by the formula 

in the tablee,22 It was assumed that the selection of a 

method for art activity depended to 11 great extent upon the 

emphasis chosen by the teacher, This, in turn, was an 

important determinant as to the nature of outcomes to be 

derived from art education, 

The methods in elementary art education rated in the 

analysis forms were as follows: 

a. The production of material objects for the enjoy-

ment of the viewer. 

b. Or•ganization and presentation of information by 

means of exhibits, displays, charts; maps, posters, scale 

models, etc. 

c. Umphasu upon the individual t s self•expressi<m• 

d. Recreational aspects of art. (For the fun of 

doing it.) 

e. Acquisition of skills, techniques and processes. 

f. Development of tastes in the selection and 

appraisal of objects of art. 

g. Correlating art with the othea• school subjects. 
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Rft!£219''1 !u;. AurJ.c;m l!9lil. ~exieJU tm:tuWers. The 

following weighted ratings were given to those llle'thods in 

art education which were believed to be t.he moat important 

for the student's development. 23 

Unit!u! §'!f&tea tlf.?xigo 

c. Self•expre•usion .. 5.89 b. Exhibits and .. 4.36 
f. Appreciation .. 4.19 d:hlplays 
d. Recreation - 4.18 •• Acquisition - 4.36 
•• Acquisition - 4.18 of sk:llle 

of ekilla c. Self•expresaion - 4.09 
g. Correlating .. 3·50 f. Appreciation - 3.82 
a. Enjoyment .. 2.84 •• Enjoylllf:lnt .. 3.13 

for vilewer for viewer 
b. ll'lh:lbJ.ta and .. 2.75 d. Recreation .. 3.12 

diaplays ~h Correlating - 2.94 

a,espopaqs l!;t gpll!U •WdeWia JW.I3. gprmer !i(Ollege 

§\Qdents. Those respondents gave the following rank order 

ratings of methods employed in elementary art education. 24 

c. 
e. 

g. 
d. 
f. 
b. 

•• 

unuu Stitt§ 

Self-expression • 6.21 
Acquisition - 4.20 
of skills 

Correlating ... 3.87 
Recreation - 3.84 
Appreciation • 3.82 
Exhibits and - 3.19 
displays 

Enjoyment .. 2.48 
for viewer 

23J,ntrt• 'fable IX, P• 163. 

Ul:Qfra, Table X, P• 164. 

Mexi1j!g 

b. bhibits and - 4.40 
displays 

c • Self•espression • 4.10 
d. Recreation - 4.03 
t. Appreciation .. 3.76 
g. Correlating - 3·15 
e. Acquiaithn 

of ekills 
.. 3.65 

•• Enjoyment -2.68 
for viewer 
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The summary provided a composite of rank order ratings of 

importance giver• to the several method$ employed in art 

eduoation. 25 

lfnited .e!tf!liil Mel!;ii(Q 

c. Self•expreeaion • 6.05 b. Bxhibits and .., 4.38 
e. Acquisition .. 4.19 display• 

of skilllil <h Self•expreaaion • 4.09 
d. Recreation .. 4.01 • • Acquisition - 4.00 
f. Appreciation - 4.00 of a!dlls 
g. Correlating .. 3.68 t. Appreciation - 3.79 
b. Ex!d.b:i.ts and .. 2~97 d. Recreation ... 3.57 

displ&yl!l l!h Correlating - 3.34 
•• Enjoyment " 2.66 •• Enjoyment - 2.90 

fo:r viewe•· tor viewer 

The selection of·an approach to elementary art eduea­

tion ie very :l.mpoFtant to the determination of outcomes. It 

ia for this :rfUUIIoU. that c:al'etul consideration was given to 

those findings in Table 11. 26 

In the United States, heavier weight was given to 

those approachelll which tend to stress 11101\tal and emotional 

growth, In Mexico, the weighted tendency was directed 1110re 

toward intellectual activity and acquisitiGn of skills and 

The United States respondents weighted very heavily 

the method which emphalilized the individual's self'•e.xpression. 

Z5Jn(ra1 Table XI, P~ 165. 

261JWt. 
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r>1exieo rated the approach which srl;.ressed self ... expression 

nearly as low as the United States did the method of 

recreation. 

The rank order placeti'IEmt told only part. of the story. 

The weighted number itself told another pas·t. For example, 

out of a maximWII weight of 7.0, the United States respondents 

gave to the approach emphasizing self-expression an average 

weight of 6. 0 5. Mexico gave to this approach an average 

we.ight of 4,09. The rating of 6.os indicate$ the high r•egard 

American respondents have for creative expression for the 

individual. No other method in Mexico or the United States 

had a$ significant a rating aa did the method of self-

expression. 

The relatively high rating and first place position 

that Mexico gave to the ntethod which stressed exhibits and 

displays confirmed the importance that 1'1exico places upon 

the end•pt•oduct. The Unite'l .State• resporu:lents gave very 

little importance to this emphasis in art education. 

The close ratings, on the other hand, given by 

Mexican respondents to those methods dealing with exhibits, 

self•e:xpression and acquisition of skills did seem to indi• 

cate to this investigator an approach in art education which 

gives equal consideration to creative expreeusion and crafts­

marlship. In the United States the exceptionally strong 

emphasie toward self-expression seems to show little concern 
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with those other advantages to be de.rived from art activity., 

· It could be concluded then from this evidence that an over• 

emphasis upon creative self,.expression llUlY overlook those 

other important developmental contributions to be del'ived 

for the atudent1 such as perceptual !P'OWth, aocial gt'owtb, 

intellectual g't'owth and physical growth. 

VII. ISSUE Gc DOES ART INSTRUCTION MEET 

TJ!E DBVELOli'~U>N'l'AL NEEDS OF THE STUDENT? 

For the purpose of simpl!fication1 the five ratings 

in the questionnaire as provided for each statement were 

condensed into a text table wM.cb gives the relative impor• 

taneo of factors of growth in relation to creative art 

experience. This WIUJ indicated by the eo;abined percentage 

ratinglll in elll(lh country, 

A colllpilation of all re111ponses revealed no important 

differences existing in evaluations between the various 

respon1h11nt categories in each country. Consequently, the 

summary of ratings on each item was used as a basis for 

analysis and interpretation of the data. 

If more detailed data are desired relative to ratings 

})y individual responchmt categories, referertce may be made 

to Tables XII, XIII, XIV and xv.27 

I 

I 

I 
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age ratings given in the sUIIIlllary showed that both the United 

Statea and Mexican respondents do not differ to any extent 

in their points of view regarding the significant contribu• 

tiona art experience makes to factors of growth in the indi· 

vidual, There was eub111tantial agreement in this respect, 

The undecided and low evaluation ratings were not of such a 

magnitude as to" detract from ratings of general agreement, 

For comparative purposes :it was necessary to note 

those factors to which the United States and 1>1e:dcan respond­

ents gave the greatest conl!!ideration. The combined percent­

age rating$ were lUI follows in order of importance to the 

respondents: 

Perceptual growth 
Emotional growth 
Aesthetic growth 
Social growth 

· Physical growth 
Intellectual growth 

per cent 
-89 
-83 
•83 
-78 
-70 
-69 

Mexico 

Perceptual growth 
Aesthetic growth 
Intellectual growth 
Emotional growth 
Social growth 
Physical gt•owth 

pet• cent 
-89 
-79 
-78 
-78 
.. 65 
-64 

The high regard by respondents from both countries 

for the effectiveness of creative art experience in helping 

to develop the elements of growth was indicated by the high 

percentage ratings for each of the factors of. growth, The 

only exception to this was the relatively lower rating given 

by the United States categories to intellectual growth. In 

t.he summary text table it can be seen "that the United S1;ates 
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respondents gave as high.a rating to social growth as the 

Mexican respondents did to intellectual and emotional growth. 

In a comparable manner, Mexican respondents gave a rating to 

the factor of social growth as correspondingly low as the 

United States respondents did to intellectual g:rowth. 

In the paat., evidence. has shown that art activity 

was considered lUI being related chiefly to aesthetic growth. 

The findings of the questionnau•e have indicated the intpor• 

tanoe of creative art activity in its relatiomd'lip to the 

individual's total development. 

It is to be noted 1 also, that !>1mxicots ra,ting of' 

creative ar_t experience in its relationship to factors of 

growth stressed those developtnental factors which were more 

closely connected with the end-product. The American 

ratings, on the other hand, place first in order of !mpor• 

tance those factors of growth relating to the process rather 

than the product of creative art activity. 

The high regard held by the respondents in both 

countries for the ability of creative art activity to 

promote the total dev!lllopment of the individual indicates 

this a$ a possible important function of art education. Of 

oourseJ these developmental outcomEull result only in the event 

of a creative approach being utilized by the teacher. 
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VIII. ISSUE !II A!U~ THERE NEGATIVE ASPECTS 

PRESENT IN PROGRA!>IS OF ART EDUCATION 

WHICH AFFECT THE INDIVIDUAL STUDENT 

INVOLVED IN ART ACTIVITY? 

In the queetionnaire, ret;lpondents in a majority of 

126 

cases wrote in ertatements of some length. Consequently, it 

wae necessary to organize some outline framework suitable to 

handle the var~.ations of t•et~ponseu; · in such a manner that 

these could be utilized without distorting the intended 

The proceduve for organizing the data was to total 

thE~ .number of time111 members of all three eategorie111 mentioned 

any item. Suffice it to say, that 75 per cent of the 180 

respondents in the United States made meaningful conunent.s 

upon the negative aspects of the program of art education. 

In Med.co 89 per cent of the 120 respondents made important 

comments relating to negative aspects of art education, 

f'or purposes of em:nparison, the interpretative value 

of the com~~nta was directed more toward the type and quality 

of responses than with the quantity of responses. The 

comments were arranged in a rank order of frequencies of 

mention in order t:o p.resent a· weighted view of what was of' 

1nost importance to the respondents. 
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The collllllents were arranged itlto three cat.egor ies of 

rank order, namely, &mporjfgt, lei• impg£taut byt xaluab!e 

and lfttlt £mnortant. 

~W!I!!IIEY .Qf A!I!OriP!In ttsponsg. Respondents indicated 

the following are negative aspects in art education 1 

1. Too much cont'ermity seems to prevail in programs 

of elementary art education at the higher grades. This has 

resulted in stereotyped art products showing little concern 

for the ch:Ud's creativity and eelf•exprel!lsion. 

2. In both elel)'lentary and high achool there is an 

overemphtUtis upon student art exhibits as ends in thewselves. 

Such an emphasis.. minimizes the more important values to be 

derived fr0111 art activity. 

3. There is too much concern in the elementary 

school claa$rOom with skills, techniques and materials to 

the exclusion of imaginative expression. 

4. h.rticularly in high school, the art classes 

tend to become "dwnping grotmd$11 for pupils of deviant 

behavior-. 

5• In elementary education ther-e ia, in gener-al, too 

much t~Jacher- direction. 
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6. In elementary education there is too great a 

concern for "correct" teaching of creativity and too littl.e 

concern for the other values of art experience. 

.L!w! in1portant .l2.!!:t, :rfluable 

1. There are too marty experimental approaches in art 

education which minimize the necessary k11owledge and skills 

for successful art experience. 

2. Hi!ifh school art courses are too often considered 

by administrators and parents as "snap" courses. 

3. In mtmy of the art claeuses in both elementary and 

mecondary education there is too little opportunity for t.be 

student to engage in self•criticism. 

4. There is a negative effect upon the student, 

parent and administrator because of the failure of art educa­

tion to produce the desired outcomes. 

5• There is too little concern with the sel'ious 

nature of art al!ll compared with other school subjects. This 

is true in both elementary and secondary art education. The 

emphasi111 has been oriented too greatly toward fun in art 

activity. 

6. The lack of articulation of art programs between 

elemer~tary school and high school has resulted in an 

ineffective functioning of art education. 

1. There is too little variety of content and 

insufficient time allotment for art in the high school. 
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ll. In high school there is little attempt to relate 

art to other subject matter areas. 

9. Negati·ve attitudes in soeil!!lty toward art tend to 

make art unimportant for many high school students. The 

association of' social and moral deviants with art eont:rib-

utes to the unfavorable attitude frequently held by some in 

society toward art and the artist. 

10. A failure to meet the prescribed adult standards 

of' art by elementary and high school children who are lesu; 

talented results in fear and discouragement. If art is to 

be for the highly talented only, then the program would be 

much smuller. Such. conditions existing in a program of. art 

education tend to create lasting nell:at:ive attitudes toward 

art. 

11. The present confusion in the role of art and the 

artist in society frustrates the art teacher. He tends to 

talte the eo~uily way out by encourat::;ing a ster•eotyped approach 

for the students. 

12, Too little interest in the undertakings of art 

education has reeulted in a la.el< of reevaluation of' art 

curricula. 

13. There is too little concern for training students 

in the understanding of relationships among colors• forms 

and two and three dinaensional space. 
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14. In many high schools there is too much emphasis 

upon using students for school pl'Oduction work, Thill! inter­

fer•ecl with the quality of art instruction. 

Lei!!!lt wnrtant 
1. Art education does not appear to develop in 

students the desired ·'llltandli!rds of aesthetic taste. 

a. The present programs of art education need more 

physical facilities. 

3• ln elementary education there is too much 

4• 'fhere is too little individual instruction and 

s. Art teachers in high school tend to spend too 

much time on art work for themselves. 

Summarx 2f Medcan regponses. The following is 

pretllented as a consensus of the negative aspects existing 

in !4exican a1•t education: 

1. The progr·am of art instruet:lo11 1 in general, 

suffers in meeting its goals because of. a lack of. money for 

providing the necessary materials, equipment and classrooms, 

and beca.use of an inadequate supply of well trained teachers. 

2. There is too little interest by school adtninis-

tra·l;ors in the school art program. 
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3. Teachers and p1u•ents attach mo1•e importance to 

other school subjects than to art education. As a result, 

the content and quality of art instruction is neglected. 

4. There is too much adult directed art activity and 

too little freedom of choice in the art activity for the 

student. 'l'hie produces boredom for the 111tudents and in most 

cases a lees efi'ect.i.ve art program for meeting constructive 

developmental aims • 

.;. The program of art instruction ill secondary school 

is neglected &$ to quantity of offerings and time allotment 

:l..n the ourr:l.culWll. 

1. The art program fm• children permit$ too much 

copying of adult type art expreesions. 

2. There is too much emphal!lis placed by the teacher 

upon the end product of art rather than the prtlcess of art 

3· Art education is r•elatively new and unorganized 

in Mexioan educati~nh Afll a result, many of the goals have 

as yet not been realized. 

part of' students have not t•esulted. 

2. The concept of grading i11 art adds to the discour• 

agement of free self-expresl!lion~ 
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avwurv - ~Witflll-!!i:et.!gn .2f reAAO!l§flft .Qil lUJ!.fa I· 
The· data obtained from the analysis forms on Iuue if did not 

coxustitute an evaluation of derived outcomes f':rom ~texicau 

and American art education. Howeve:r, the large nUI!Iber of 

negative aspects prevailing in proliU"ams of art education in 

both conrltries, .sa revealed by tbe great majority of respoml• 

ents, eUflgested inherent wukne&~ses in each of the programs 

of art educ.1ation. 'l'heae weaknesl!!ee afforded clues to 

possible outcomes resulting from art education. The data 

did not evaluate possible dysfunotiom.11. The data did indi­

cate., ho-ver• tbose diff.:l.oulties confronting art education 

in achieving desired outcomes. To lilonte degree, it was shown 

why art education ia not as h.tt.lhly considered as it migbt be. 

A comparison of the comments by Mexican and Ar.lE!Il'ican 

respondents on the negative a$peots of art education revealed 

important differences betwe«n the two prograltlllh Both l\tl'OUps 

of respondents were in agN.~ement in listing what llllillfJ felt to 

be similar weaknesses in their respective pro~rams of art. 

They 'Wlllre in disagreemll.'lnt, however, as to the relative impor­

tatu:e of these weaL:nelll$l1UI• The Amer•ican respondents l?iave 

greater signtficumce to those nei!:ative cotlditions which they 

believed bindeN~d the realization of those desired outfJOmlils 

conctn•ned witb ereative self-expression and the developmental 

growth of ohildren. In contrast, the majority of Mexiean 

respondents gave mora considet•atiml to those prevailing 
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negative conditions which tend to :rlltta:rd the development of 

skU.b, techniql.l&llll and quality in l"i.!l$Ulting products. 

A ne{i'lative condition of importance list<~~d only by 

American :rempondenta was the 1.use of art programs as eorrec­

tioMl devices for st\ldents of deviant behavior. This would 

indicate an outcome that was not beinlJ conteml)l.ated in 

M~x:l.ean ar>t education. 

Joie:d.ean respondents gave il!lportance to the idea that 

there ie too much teachev direction in art activity which 

reeults in a child art that is stereotyped and imitative of' 

adult standards. This was not the case in the comments of 

American respondente. 

The reapondents in both countries recognized the lack 

of any articulated program of art between elementary educa­

tion and secondary education in their respective educational 

systetlllll. Y.lex.ican art edueation at the eeconda:ry level, 

according to respondents is not evident to any meaningful 

degree. lt is evidlimt that the United States program of' art 

education doeo exi8t widely, but the program does not reach 

a very large nW!Ibet> of American secondary students. There• 

fore, the function of art education in Amevioan high schools 

was eoneidered b:y the reiiJpcmdents as reaching only a minority 
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Fi.1U1lly, the gcmet•al tone of the com1ue~1ts on Issue II 

indicated that the Americans were concerned basically with 

the negative conditions that were inherent to the prograllls 

of art education. The Mexican rel!lpondents dealt with the 

negative aspects connected with art education which arose 

outside the programs of art. 'l'be impU.cation is that 

American art educators need to examine the program of art 

iteelf and those persons who are respom!lible for execu·ting 

methods in art instruction; Mexican educators have the 

problem of dealing with those outside influences which bear 

upon the effective reaU.zation of desired outcomes. 

IX. SUMMARY 

ln this chapter, evaluations and commcmts on specified 

issues were made by Aroericlim and Mexican respondents. These 

wet•e .1malyzed t eo111pared and intl!!rpreted • It was found from 

the empirical data tha·t, generally, the programs of art 

education in the United States and Mexico do not give 

evidence of uni'1f~U'I!I.al ereat:hity and spGntaneity in chil­

dren's art. lnstead1 there Wlllll greater evidence of art 

promoting a100ng students the acquisition oi' skills, tech­

niques and quality in end•produots. This is not to say; 

however1 that the respondents were unaware of the contribu­

tions that creative art o~~~ctivity can make toward the develop .. 

mental needs of studenta~o 
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A consistency in evaluations end or::!:ticisms of the 

programs of art education in the United States and Mexico 
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was maintained by respondents. The evaluative data rlid 

substantiate the existence of more product"'eentered aimll'i in 

l>ie:d.can art education as contr10sted to those aims in American 

art education which deal with emotionlill and mental growth. 

Aleo, the COllll!IGUte by :rlit.~ilpoudents from both countries based 

upon the obll!lerved bethaV'iOI:' of students• indicated that many 

students were more involved with the aequisition of physical 

skills and techniques rather than with unde:rstanding;s and 

their own per111onal e:~tpl'llH!ilsions. The resultir1g student 

produet.s often pvovided skillfully executed but unin1aginati ve 

stereotyped examples of art. 

All rel!llpondents were in agreement in that the 

professed outco1nes in art educa·tion deaU.ng with creati.ve 

art expression and developmental growth ot l!rtudents wer'i!ll 

.realiz~ more effectively in the lower eleme1\ta.ry grades. 

The collllll$nts by Amel'ican respondents indicated those 

negative condiU.ona in art education 'Which were intrinsic to 

the progralllill of art. The Mexican reii!Jpondent.s commented upon 

tho$e negative conditions which were extrinsic to the 

programs of art education • 
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CHAPTI:\R. VI 

Stn>IHARY 1 CONCLUSIONS ANll RECOMIUSNDATIONS 

l1l!!, Ji!t'AAlepj. A comparative study of the function of 

art in urban o~~chools of Mexico and the United States was 

investigated in this t~tudy. Elements of Robert Merton's 

functional analysis 1111e:rved aa tile paradigm. The outcomes 

from art instt•uction for the individu.al student were 

concluded p:rincipally from a representative conserUiiUS of 

par•ticipants in the :respective pJ>og:ra!JIS of a:rt education in 

Mexico City and Sacramento, California. A question1~ire 

served as the source of the needed data. 

In resolving the problem of this study it was essen• 

tial first to consider the educational objectives, ob$erva .. 

tions and practice• in art education in MexiQo and the United 

States in order to cliscover the objective consequences of 

art instruction. Second; these imputed outcomes provided 

the bases for a comparative analysis of the function of art 

education in the respective educational systems. The 

problem was not to confirm or reject a hypothesis, but 

rather tu repo:rt and interpret factual data. 

1\§yie'W .21 * j,itenturg. The studi€1$ of the effec• 

tiVIIUUlilils of art education in promoting desired outcomes have. 
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indicated that a!'t activity can further the development of 

indiv:l.dual creativity in and beyond the arts and contt<ibute 

to the ment.al and emotional growth of the child • Other 

studie• also indicated the existence of weakntuileee in the. 

prog:raQ of art education in the United St;ates that probably 

contribute to negative outcomes. No important writings 

were discloaed in the Hte.,.atu.re as to the progr>am of 

l'lfexioan art (llducation. 

Mistqrie&J. backfi!found• at !.£!. esJuggtion. Secondary 

sou.roe111 of lite.-ature were used for deacribin1 the develop .. 

ment of art education. in Mexico and the tlnited State~t. A 

discttllll!lion of the professed outcome• and the ru111gative oondi• 

tionlill prova:l.ling in the art prograu of each country were 

included. These dat4 were alao useful in developing tile 

analyais instrument. 

~ ~rt;al gjpdinga. Tho analysis form provided 

the data that supported the itttevpretations and conclusions 

of this invee.tigat:l.on. Frequency of 1:'4tings by respondents 

on selected itelllill concerning the role of art instruction and 

individual obeervations of art acti;dty oonlllltituted the 

types of data. 
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II. CONCLUSIONS 

The d~ta in thie li!tudy have ~Shown that Mexico and the 

United St·ates do 110t differ to any meaningful eJtten.t in 

their s;tated objeotiv«U.! for art edtu::at.ion. Actually,~~ how ... 

ever; the differing envit'onmental conditione and pl:"actices 

in each country have altered tbe actual outcomes. From tl1e 

viewpoint of the total p:rogran1 of art education in Mexico 

and the United State!~~, evidence tends to show that a wide 

gap exists betrwtten the offie:hl objectives and the reauH,ing 

out.oomes. Th() di@cretumcy pertains mainly t,o tl1ose aims 

eoncOi'l'lad with cre.ativity, developmental need$ o:l' arbudents, 

development of appreciationa1 attitudes and development of 

standards for ao~u1thetic tastes. Obi!:Hu•vers1 partit;ipant.s and 

th® literature have attested to the large numbers of negative 

conditions that e.x:l.st in progran1111 of art education :l,n tr!exico 

and the Un:tted State!il• These havi!l vemained as obstacles to 

the ultimate realization of the proposed outcoMI!S. If' 

creative expr~J~.I!III!ion and develQpmental neads wea•e emphasincd, 

it was uwally because of the yu•es~ance of' a highly creative 

and sensit:l:ve teachet> rather than the exiat<~~nce of other 

The inadequacies ·!;hat still e:dst in I>fexican education 

preclude any substantial realization of the preferred out .. · 

coJners in art education that relate to creativity and 
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tive and practical ai!!;e for art education seem to be real­

ized to a greater extllint than are those more ournerous and 

sophisticated aims in the. United Stat~Jilh I11 ?.fe:d(lo • the 

approach to art intt>truction ia ll!O.re un:l.fiod because of the 

1tational character ot' thlil progr•m.• 'l'b:l.s1 of eour~e, has 

=====lr resulted iu ~~lativel;v more uniform outcul!li'$$ tht•ou!lthout the 

. . . I 

nation tll&n normally bas l'et~~ul'ted in the Urd:ted St.at.es 

becauee of the latrter's d!ver&ity of approaches. The oft!• 

cial pros;:t'.am of ar•t education in Mexico places tliOI'e emJ>hasis 

upon the produet and proce&sesh The pt•ofeased aime in the 

programs of a:rt education in ·the United States are dir•ected 

have the e.:ttl!lnllliVe liPl'l:.lc~:~tion to its populaticm as does art 

education in tho Uuft;m:l Si<atelil.. This is bl'u:au&u!: of Me:dcan 

i<irt education's nw:i!.n ori~nttrl;;im, to the illlor•tlllxrt:.ary level. 

:tn tho United States wlwr•e there ia a juniot• .. seniot• h:!.gh 

school orft&rlizatir•rl1 there :b;1 1 in addition to the lat·~e 

fllementary program, a s!x .. yea:r seeondar•y s;:,hool program of 

a:r·t education available to those who deeirll! it • 
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considers means and ends •• inseparable. This type of art 

education is concerned with purpose on the part of the imli­

vidual student as well as the product and the process in art 

activity. '!'his art theory encourages the develop~~~ent of a 

feeling for both non•aelllthetic ~nd aesthetic values in art. 

RfU~iLr!d gutgou• ~ 6mer!sae gnd Msudean progran1s 

,et ~ ecJuc.§ltioP• An analysis of the prilDry and secondary 

data bas suggested the tollowing outeo~~~es as being lllet by 

both American and ).l.fexican progra111111 in elementary art educa-

ti.:m: 

1. The development of the child's rllatural impulse 

to e:~tpa•ei!U!I hie feelings about his e:!tperienoo and environ­

lllent. This is particula.rl;y evident as a result of art 

activity in the lower grades of elen1entary school. 

2. The production of individual visual forms for• the 

producer and viewer to enjoy. 

3• The development of manipulative skills and under• 

standing of techniques and materials involved in art aet.iv .. 

it.y. 

4• The encouragement of art experierlce for its own 

intellectual and emotional satisfaction. 

5. The encouragement of expe:rimentilt!on in art 

matE!rials and pli'oeliH!IJSelh 
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6. The development through art experience of 

t)onstruetive social r&lat.ionships as evidenced in coopera­

tive projects. 

7. The discovery IUld development of special talents 

in the arts. 

8. The development of art concepts, such as color 

and space. 

9. The development of tho facility for communication 

of 111tudentst ideas about their environment. 

The following differences in derived outcomes exis1; 

between the progri!IUIIS of art education in f.texico and the 

United States as indicated a 

1. ln the United States; art is used frequently as a 

therapeutic and correctional agent. 

2. In Ame:r:l.ean secondary art educatic:m the art pro'" 

gram includes the .11tn<ly and critical analysi$ of the old 

mast.ers and eontemporary movements. This function in Mexico 

is reset>ved for special art schools and is not found in 

secondary public education. 

3. In the United States the art program in secondary 

education provides training for vocational interests. In 

Mexico this is a function of 1!1peciali2ed inst.itution$. 

4. American l!lecondary art edUcation provides the 

opportunity for experimentation in materials and the develop­

ment of skills and techniques in art. 
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S. In Me:d.co t art instrtul'tion develops the student' II!J 

sensitivity to beauty iu both natural forms and those forms 

repx•ceenting the rich ~1e:dean p:re•Mispanic traditions of its 

Qu;tcjl!!IE!ft W, dtdnd .f!:.2.!l A;mer!s:aan .iWJ,l Mf.'dcan 

proe;rau at aG, e(!us:U:!s>n* The data of this investi@:ation I 
have Shown that negative conditions exist in art education I 
in Mexico and the United States which bavt~ not permitted 

certain profeaaed outcomes to be derived from art instruction 

to a significant degree. 'l'he following outcome& at>e in this 

cat•gocyr 

1. UnivG~raal outcomea of spontaneous and creative 

art expression in the art progra!!IS of upper elementary and 

seeonda.-y schools in Mexico and the Uni~d States are not 

observable.. Instead a conaidet•able amount of imitative and 

etereotyped child art work !111 exhibited. 

2. The present practices in the art progt>ams of both 

countries have not produced outcomes in students indicative 

ot' desit>ed. underatandings and !IJ)pt>eei&t:lons in art. 

3. . The correlating function of art in Mo11t:l.eo and the 

United States with other school subjects has been generally 

unl!l.atisf'actory. Not only luis little urideretanding of art 

resulted, but little of the subject correlated has been 

proper•ly understood, 

I 

I 

I 

I 
;:.:I 

•-I 
I 

I 
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5. In both eow1trielll• art in l!leuor£dary educ:ation has 

failed tt) make <.aont.ributions to any sign:l.fioant number of 

E~econdary sehool ,!)'t.ud.ents, The outoo~~~es to be derived f'f'QIII 

a:rt activity do not :rlll!aeh Jl1exi¢.;Ul seoon!llary sehool youth and 

~ch only a :relatively minor nuniber of' 111eeondary students 

in the United States. 

Qutcumgl !bi1 qguld ~ derivma t£2! ~ Amertgan and 

),lfxiqan eramlllftl .Qt. .1£3?. MugaUml• The diver$ity of 

research in art ed11oation in the Uu:l.ted States and the 

contributions. made by the behavioral sciences have helped to 

reveal dormant tendencies in al't education. With these data 

the art ed•~cator can modity instructional pl'ocedure• in order 

to bring about new and beneficial outcomes. 

Latent outcomes oo!lllllon to both countriel.i a.re pf'inci• 

pally non-aesthetic. These are as follows! 

:1.. T.be development of tolarance and Wlderstllnding of 

other people by mean& of a et'itieal appraisal <!If the art in 

their society. 'fhis is a social• nolh·aesthet.ic poten·tial 

outco~J~e, 
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2. The creation of an awa~eness of internationalism 

in eduoat.:J.on by comparing art progt"ema with a.rt ttrograms of 

other countries. 

3. The development of an aw.!.u.•ene!UI of the lack of 

beauty end sordidne$s in l.U.'e in the local ooromunity ~ the 

nation and the world and the encouragement through the 

medium of art of the desire for improvement of man 1 a 

physioill and ap:ir.itual lot. 

4. The development through the child for the ulti• 

mate benefit of the ho~~ and community of a better under• 

mtanding of the me111ning and funcrtion of art in society. 

5. The use of art activity aa an interpretative 

a~nt fot• couns~~~tling and gu:idancm. 

A study ot comparative education discloses numerous 

dbecrtions for additional inveatigation. The approach in 

this study has revealed some of the furu:t1 . .,ns and character­

istics of all't inatMiction in Mexican and American education. 

An uru:htr•standing of these data contr•ibutes to a ll!Utual 

understanding of educational progrellls :l.n the two countries. 

l:a oa-der· to provide f'or f'utut•e continuity in the 

field of comp•u•ati~ art 111ducation relativ111 to Me:doo and 

the United Statea 1 the following topics are Hated as suit­

able for f'ut.u:!'e •tudy: 
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1. Signif.ioen.t problem$ conf'.rontiu~ a:t'i• tea coo rl!l in 

!>1exieo and the United Statllls. 

2io Facto~·~~~ that contribt!te to th111 t'Euoo·val of nega• 

ti·vce conditions in progra11111 9f <U"t education i:n Mexit.Jo ami 

the United ~>torte~. 

the United Statelii students. 

4. Adm:i.nistraUve polic:J.es relating to 'the pt•ogram 

of art education in Mexico and tho United State&. 

5• S·tuc!Emt attitudee and behavior in art. activity. 

6. Social faetora affecting the pl"t>gram of art 

education. 

7. The effects of dift'~nnt art ll!e<Ua upon the out­

comes of art activity. 

8 • Th$' stliltU$ of ih't teachers in Mexico and the 

United States. 

9 • Tho ftuiletiGn of 't~he homo in the fU'O/ll'l'lllll of art 

education. 

10. lntra•Amerioan influences upon art education. 

11. The propam of fine arts in higher education. 

12. The non-aesthetic values derived from the tn•ogram 

of art education. 

13. Personality integrat:ilon and arot activity. 

14. The function of attt as an interpl"etative agent 

in elementary edueaticm. 
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15. Evaluation procedures in art edum;rtion. 

16. Teacher· certification requirelll(lnts in ar·t 

education.· 
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T.ABLE I 

PERCENTAGE RATINGS BY TEACHERS ON SOME OF 
THE FACTORS RELATED TO CREATIVITY 

United States 1-1e-xico 
*ITEM N = 44 N = 55 
RATED 

Rating Scale Rating Scale 

1 2 J 4 5 1 2 3 4 5 

#1 57 41 00 00 00 47 38 04 04 00 
#2 20 43 25 09 00 40 47 04 06 00 
#3 00 14 14 42 23 06 20 20 29 15 
#4 07 30 06 30 25 15 18 07 24 26 

Rating Scale: !-strongly agree 2-agree j-undecid-ed 
-4-disa gr..ee 5-strongly disagree 

Thos.e ratings on an item which do not total 
100% are due to omissions by the respondents. 

*Sta-tements rated by respondents in Part I of Forms 1 and 2. 

1. The ·negl-ect and destruction of creativity is partia"lly 
due to the fact that too many parents and educa.tors 
are unaware of the true nature of creativity. 

2. The secondary school art program has been neglected 
both as to its variety of content and allotment of 
time in the curriculum. 

3. Adult standards and tastes reveal that the program of 
a-rt education has been effective in developing among 
its students appreciationa·l attitudes and a preference 
for excellence in the artistic products- of society. 

4. The social conflict type of adult art resulting from 
racial ethnic, ·religious and political diff-erences 
is· evident today in children's art • 

""" - --
' 



TABLE II 

PERCENTAGE RATINGS BY COLLEGE STUDENTS AND 
F·ORMER COLLEGE STUDENTS ON SOME OF 

*ITIDI 
RATED 

#1 
#2 
#3 
#4 

THE FACTORS RELATED TO CREATIVITY 

United States Mexico 
N = 85 N = 40 

Rating Scale Rating Scale 

1 2 3 4 s: 1 2 3 4 

37 53 4 6 00 30 57 00 13 
31 33 17 19 00 20 62 5 5 

5 20 13 46 16 ·6 10 19 59 
6 20 32 35 7. 17 27 25 12 

Rating Scale: !-strongly agree 2-agree 3-undecided 
4-disagree 5-strong1y disagree 
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5 

00 
7 
6 

12 

Those ratings on an item which do not total 
100% are due to omissions by the respondents. 

*Statements rated by respondents in Part I of Forms 1 and 2. 

I. The neglect and destruct·ion of creativity is partia-lly 
due to the fact that too many parents and educators 
are unaware of the true nature of creativity. 

2. The secondary school art program has been neglected 
both a:S to its variety of content and allotment of 
time in the curriculum. 

3. Adult standards and tastes reveal that the program of 
art education has been effective in developing among 
its .students appreciationa-1 attitudes and a preference 
for excellence in the -artistic products of society. 

4. The social conflict type of adult art resulting from 
racial ethnic, religious and political -differences 
is evident today in children's art. 

. . 
_1.. 

...,.. , 
I 



*ITEM 
RATED 

#1 
#2 
113 
114 

TABLE III 

PERCENTAGE RATINGS BY ADMINISTRATORS 
AND COLLEGE TEACHERS ON SOME OF THE 

FACTORS RELATED TO CREATIVITY 

United States ~lexico 
N = so N = 20 

Rating Scale Rating Scale 

1 2 3 4 5 1 2 3 4 

51 40 2 6- 00 55 30 00 10 
30 24 22 22 2 50 20 10 10 

4 18 12 46 20 10 10 25 30 
00 18 34 30 16 15 20 35 10 
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5 

00 
00 
25 

5 

Rating Scale: 1-st-rongly agree· 2-.agree 3-undecided 
4-disagree 5-strongly disagree 

Those ratings on an item which do. not total 
100% are due to omissions by the respondents. 

*Statements rated by respondents in Part I of Forms 1 and 2. 

1. The neglect and destruction of creativity is partially 
due to the fact that too many parents and educators 
are unaware of the true nature of creativity. 

2. The secondary school art program has been neglected 
both as to its variety of content and allotment of 
time in the curriculum. 

3. Adult standards and tastes reveal that the program of 
art education has been effective in developing among 
its students appreciational attitudes and a preference 
for excellence in the artistic products of society. 

4. The social conflict type of adult art resulting from 
racial ethnic, religious and political differences 
is evident today in children's art. 

.... 
J 

. I 

I 



*ITID1 
RATED 

#1 
#2 
#3 
#-4 

TABLE IV 

A COHPOSITE OF PERCENTAGE RATINGS BY 
ALL RESPONDENTS -ON SOME OF THE 

FACTORS RELATED TO CREATIVITY 

United States r.1exico 
N = 180 N = 120 

Rating Sca.le Rating Scale 

1 2 3 4 5 1 2 3 4 

48 44 1 4 00 44 42 1 9 
27 33 21 17 00 36 43 6 7 

3 17 13 45 19 8 13 21 39 
5 22 24 33 15 15 22 22 16 

Rating Scale: !-strongly agree 2-agree 3-undecided 
4-disagree 5-strongly disagree 
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5 

00 
2 

16 
14 

Those ratings on an item which do not total 
100% ar-e due to -omissions by the respondents. 

*Statements rated by respondents in Part I of Forms 1 and 2. 

1. The neglect and destruction of creativity is partially 
d-ue to the fact that too many parents and educators 
are unaware of the true nature- of creativity. 

2. The secondary school art program. has been neglected 
both as to its variety of .content and allotment of 
time in the curri-culum. 

3. Adult standards and tastes reveal that the program of 
art education has been effective in developing amon~ 
its students appreciational attitudes and a preference 
for excellence in the artistic prouucts of society. 

The social conflict type of adult art resulting from 
racial, ethnic, religious and political differences 
is evid-ent today in children's art. 

,... 
I 

I 

:I 
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TABLE V 

A COMPARATIVE RANK ORDER RATING BY TEACHERS ON 
THE IMPORTANCE OF SCHOOL ART AS CO~!PARED 

WITH OTHER SUBJECTS IN THE CURIUCULUM 

United States Hexico 
N = 44 N = 55 

SUBJECTS 
Weighted numbers given Weighted numbers given 

.RATED. 
to each rank order class to each rank order 

Av. 
7 6 5 4 3 2. 1 0 Wt. 7 6 5 4 3 

Arithmetic 7 18 7 1 4 4 0 3 4 ..- 91. 30 8 2 1 4 
Art 2 2 7 11. 7 9 3 3 3.34 10 6 7 6 10 
·Geography 0 1 6 8 12 8 7 2 2.89 0 4 23 14 3 
History 2 8 8 10 7 4 1 4 3.91 1 11 9 15 11 
Language 24 11 1 2 1 1 0 3 5.72 4 3 3 7 8 
Phy. Ed. 2 0 3 1 4 7 24 3 1.89 3 5 2 2 4 
Science 2 4 9 8 6 8 6 1 3-53 2 13 4 5 9 

Note: Each table entry represents the number of respondents who gave the 
to the designated item. 

Sample computation of averag e weight rating for subject. 

Average weight fo.r Arithmetic = 7(7)+6(18)+5(7)+4(1)+3(4)+2(4)+1(0)+0(3) 
7+18+7+1+4+4+0+3 

United Stat·e ·s 

Language 
Arithmetic 
History 
Science 
Art 
Geography 
Phy •. Ed. 

5.72 
- 4.91 
- 3.91 
- 3.53 
- 3.34 
- 2.89· 
- 1.89· 

SUBJECT RANK ORDER 

!ofexico 

Arithmetic 
History 
Geography 
Art 
Science 
Language 
Phy. Ed. 

class 

2 1 

4 3 
6 2 
3 2 
2 2 

14 10 
13 20" 

7 10 

specified 

- 5.37 
J.96 

- J.85 
- J.80 
- 3.33 
- z·. 7 5 

2.32 

159 

Av. 
0 ~ 

0 5.31 
s 3. so 
6 J.SS 
4 3.96 
6 2.75 
6 2.32 
5 J ... JJ 

wei-:tht 



SUBJECTS 
RATED 

Arithmetic 
Art 
Geography 
History 
Language 
Phy. Ed. 
Science 

TABLE VI 

A COMPARATIVE RANK ORDER RATING BY COLLEGE STUDENTS 
AND FORMER COLLEGE STUDENTS ON THE IMPORTANCE 

OF SCHOOL ART AS COMPARED WITH OTHER 
SUBJECTS IN THE CURRICULill1 

United State-s Mexico 
N = 8-5 N = 40 

Weighted numbers given \veighted numbers given 
to each rank order class to e-ach rank order class 

Av. 
7 6 5 4 3 2 1 0 Wt. 7 6 s 4 _J 2 

10 31 11 16 9 5 2 1 4.87 20 5 3 4 "2 2 
6 7 15 20 20 1Z 5 0 3.87 2 5 5 5 4 15 
:1 4 9 11 14 28 16 2 2.75 0 3 10 7" 8 6-
6 11 18 12 14 "14 8 2 3.18 2 16 7 6 5 2 

45 15 10 7 2 4 2 0 5.88 "12 4 3 8 7 5 
2 2 5 7 10 15 42 2 2.14 2 2 1 1 8 4 

15 13 16 12 15 6 8 0 4.42 1 5 10 8 5 5 

160 

Av. 
1 0 Wt, 

3 1 5.35 
3 1 3 •. 35 
5 1 3.4.Z 
1 1 4.73 
1 0 4.68 

20 2 2.18 
5 1 5.23 

Note-: Each table entry represents the number of respondents who gave the specified weight 
to the designated item. 

For sample computation of average weight rating for subject see Table V, page 159. 

United States 

Language 
Arithmetic 
Science 
Art 
History 
Geography 
Phy. Ed. 

- 5.88 
- 4.87 
- 4.42 
- 3.87 
- 3.18 
- 2 •. _75 
- 2.14 

SUBJECT RANK ORDER 

Mexico 

Arithmetic 
Science 
Jlistory 
-Language 
Geography 
Art 
Phy.,_ Ed. 

- 5. 3.5 
- 5.23 
- 4.73 
- 4.68 
- 3.42 
- 3-35 

2.-18 



SUBJECTS 
RATED 

Arithmetic 
Art 
Geography 
History 
Language 
Phy ... Ed. 
Science 

TAB"LE VI 

A CQ!.1PARATIVE RANK ORDER RATING BY COLLEGE STUDENTS 
AND F·ORMER COLLEGE STUDENTS ON THE IMPORTANCE. 

OF SCHOOL ART AS COMPARED WITH OTHER 
SUBJECTS IN THE CUI.lliiCULtll-1 

United State·s Mexico 
N = 85 N "" 40 

Weighted number-s given lveighted numbers given 
to ea~h rank order class to each rank order class 

Av. 
7 .6 5 4 3 2 1 0 Wt, 7 6 5 4 3 2 

10 31 11 16 9 5 2 1 4.87 20 5 3 .4 z z 
6 7 15 20 20 12 5 0 3.87 2 5 5 5 4 15 
1 4 9 "11 14 28 16 2 2.75 0 3 10 7 8 6 
6 11 18 12 14 14 8 .2 3.18 2 16 7 6 5 2 

45 15 10 7 2 4 2 0 5.ss 12 4 3 8 7 5 
2 2 5 7 10 15 42 2 2.14 2 2. 1 1 8 4 15 13 16 12 15 6 8 0 4-42 1 5 10 8 5 5 

1 

Av 
1 0 Wt 

3 1 s. 3. 
3· 1 3. 3. 
5 1 3.4: 
1 1. 4. Z; 
1 0 4.6l 

20 2 2.ll 
5 1 5 ... 2; 

Note : Each table entry represents the number 
to the designated item. 

of respondents who gave the speci.fied weight 

For sample computation of average weight rat.ing for subject 

United States 

Language 
Arithmetic 
Science 
Art 
History 
Geography 
Phy. Ed, 

- 5.88 
- 4.87 
- 4.42 
- 3.87 

3.18 
- .2. 75 
- 2.14 

SUBJECT RANK ORDER 

see Table v 

M.exico 

Arithmetic 
Science 
Iii story 
Language 
Geography 
Art 
Phy. Ed. 

, page 159. 

- 5. 35" 
- 5.23 
- 4.73 
- · 4.68 
- 3.42 
- 3.35 
- 2.18 
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TABLE VIII 

A COMPOSITE OF RANK ORDER RATINGS BY ALL 
RESPONDENTS ON- THE IMPORTANCE OF SCHOOL 

ART AS COMPARED WITH OTHER SUBJECTS 
IN THE CURRICULUM 

United States 
N = 180 

Average Weighted 
Number 

Arithmetic 
Art 
Geography 
History 
Language 
Physical Education 
Science 

4.80 
3.53 
2.84 
3.64 
5.69 
.1. 86 
3.89 

Mexico 
N = 120 

Average Weighted 
Number 

5.17 
3.65 
3 .. 54 
4 •. 04 
3.97 
1.83 
3.71 

Note:- The average of the weighted numbers given by all 
respondents is presented in this table. 

For sampl,e computation of average weight rating for subject 
see Table V, page 159. 

SUBJECT RANK ORDER 

United St.ates 

Language - 5.69 
Arithmetic - 4.80 
Science - 3.89 
Histo~y - 3.-64 
Art - 3. 5.3 
Geography - 2.84 
Phy. Ed. 1.86 

Mexico 

Arithmetic - 5.17 
History - 4.04 
Language - 3.97 
Science - 3.72 
Art 3.65 
Geography - 3.54 
Phy • Ed • 1. 8'3 

. .,....- --
1 

! . 

. ' .k., ; 
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ITEMS 
RATED 

a-Objects for 
enjoyment 

-b-Exhibits and 
d-isplays 

c-Self-expression 
d-Recreation 
e-Acqu-isition -of 

skills 
f-Appreeiation 
g-Corre1ating art 

with school 
subjects 

TABLE IX 

A RANK ORDER RATING BY TEACHERS ON THE 
SIGNIFICANCE OF THE VARIOUS METHODS 

.EHPLOYED IN ELE~IENTARY 
ART EDUCATION 

United States Mexico 
N = 44 "11 = 55 

Weighted numbers given Weighted numbers given 
to each rank order class to each rank order class 

Av. 
7 6 5 4 3 2 1 0 Wt. z 6 5 4 3 2 

3 -0 1 10 7 10 13 0 2.84 4 12 1 2 8 10 

2 3 3 5 5 16 7 3 2.75 15 8 7 5 5 6 
23 10 4 2 2 1 2 0 5.89 11 7 8 8 4 9 

5 7 12 6 4 2 7 1 4.18 4 6 5 4 13 10 

3 8 8 9 9 5 ~ 1 4.18 6 11 12 13 4 4 
5 8 7 8 7 4 5 0 4.19 6 8 8 8 11 6 

2 9 6 3 8 5 10 1 J.so 5 2 8 9 5 5 

1 

15 

5 
4 
7 

0 
3 

14 

Note: Each table entry represent-s the number of respondents wh.o gave the specified 
to the -designated item. 

For sample -computation of average weight rating for item see Table v ,- page 159. 
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Av. 
0 Wt. 

3 3.13 

3 4.36 
4 4.09 
6 3.12 

5 4.36 
5 3.82 

7 2.-94 

weight 

The methods employed in art education are as foll-ows: RANK ORDER 

a. 

b. 

c. 
d.,_ 
e. 
f.-

g. 

The production of material objects for the enjoyment of 
the viewer. 

Organization and presentation of information by means of 
exhibits, displays, -charts, map-s, posters, scale 
models, etc. 

Emphasis upon the individual's- self-expression. 
Recreational aspects of art. (For the fun of doing it.) 
Acquisition of skills, techniques and processes. of 
Development of tastea in the selection and appraisal 
objects of art. 

Correlating art with the other schoo-l subjects. 

Jlnited States 1-iexico 

c - 5.89 b - 4.36 
f - 4.19 e - 4-.36 
d - 4.18 ,c - 4.09 
e - 4.18 f - 3.82 
g- 3.50 a - 3.13 
a - 2.84 d - 3.12 
b - 2.75 g - 2.94 



ITEHS 
RATED 

a-Objects for 
enjoyment 

b-Exhibits and 
displays 

c-Self-expression 
d-Recreation 
e-Acquisition o·f 

skills 
f-Appreciation 
g-Correlating art 

with schoo·l 
subjects 

TABLE X 

A RANK ORDER. RATING BY COLLEGE STUDEN.TS AND FORMER 
·coLLEGE STUDENTS ON THE SIGNIFICANCE OF 

VARIOUS METHODS Et-lPLOYED IN 
ELEMENTARY ART EDUCATION 

United States Mexico 
N = 85 N = 40 

Weighted numbers given Weighted numbers given 
to each rank order class to ea-ch rank order class 

v. 
z 6 s 4 3 2 1 0 Wt 1 -z -6 s 4 3 2 

2 6 5 10 8 18 36 0 2.48 Q 6 3 4 10 4 

5 6 6 11 23 23 11 0 3.19 10 9 5 0 5 5 
52 17 6 4 5 1 0 0 6.21 7 5 5 8 3 9 

5 23 16 11 15 5 10 0 3 •. 84 10 1 10 1 3 3 

8 17 14 17 12 8 9 0 4.20 0 7 9 8 4 5 
4 10 18 19 12 13 8 1 3.82 5 4 2 9 10 7 

8 8 19 14. 11 16 9 0 3.87 5 s 5 8 5 3 

1 

11 

4 
1 

10 

5 
2 

7 
Note: Each table ·entry represents the number of respondents who gave the specified 

to the designated item. 

For sample computation of average weight rati.ng for item see Table v, page 159. 
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v. 
0 Wt. 

2 2.68 

2 4.40 
2 4.10 
2 4.03" 

2 3.65 
1 3.76 

2 3.75 
weight 

The methods employed in art education are as follows: 
RA?-.'X ORDER 

a. The production of material objects .for the enjoyment of 
the viewer. 

b. Organization and presentation of information by means of 
exhibits, d-isplays, chart.s, maps, posters, scale 
models, etc. 

c. Emphasis upon the individual's self-expression. 
d. Recreational aspects of art. (For the fun ·of doing it.) 
e. Acquisition of skills, techniques and processes. 
f. Development of tastes in the selection and appraisal of 

objects of art. 
g. Correlating art with the other school subjects. 

!l_nit~d .States 

(: ... 6.21 
e - 4 ... 20 
g ... 3. 87 
d .. 3 .. 84 
f .. 3.82 
b ... 3.19 
a .. 2.48 

Mexico 

b - 4-.40 
c - 4.10 
d - 4.03 
f - 3. 76 
g - 3-75 
e - 3.65 
a - 2.6B 



ITEMS 
RATED 

a-Objects for enjoyment 
b-Exhibits and displays 
c-Self-expression 
d-Recreation 
e-Acquisition of skills 
f-Appreciation 

TABLE XI 

A COMPOSITE OF RANK ORDER RATINGS BY 
RESPONDENTS ON THE SIGNIFICANCE 

OF VARIOUS fi1ETHODS EHPLOYED IN 
ELEMENTARY ART EDUCATION 

United States 
N = 180 

Average Weighted 
Number 

g-Correlation with other subjects 

2.66 
2.97 
6.05 
4.01 
4.19 
4.00 
3.68 

Mexico 
N = 120 

Average Weighted 
Number 

2. 90-
4.3B 
4.09 
3.57 
4.-00 
3.79 
3.34 

Note: Each tabl-e entry represents the number of respondents who gave the specified weight 
to the d-esignated item. 

For sample computation of average weight rating for item see Table V, page 159. 

The methods employed in art education are as follows: 

a. The production of material objects for the enjoyment of 
the viewer. 

b. Organization and presentation of information by means of 
exhibits, displays, charts, maps, posters, scale 
models, :etc. 

c. Emphasis upon the individual's self-expression. 
d. Recreational aspects of a-rt. (For. the fun of doing it.) 
e. Acquisition of skills, techniques and processes. 
f. Development of tastes in the selection and apprais-al o.f 

objects of- art. 
g. Correlating art with the other school subjects. 

RANK ORDER 

United States 

c - 6.05 
e - 4.19 
d - 4.0-1 
f - 4.00 
g - 3.68 
b 2.97 
a - 2.66 

Jotexico 

b - 4.38 
c - 4.09 
e - 4.00 
f - J.79 
d - 3.57 
g - J.34 
a - 2.90 



FACTORS 
OF 

GROWTH 

TABLE XI I 

PURCBNTAGE RA'l'I NGS DY TEACHERS ON THE 
SIGNIFI CANCE OF CREATIVE ART 

EXPERIBNCE TO THE FACTORS 
01~ INDIVIDUAl. GROWTH 

Un:f.ted States f\foxico 
N l:t\ 44 N = 55 

*RATING SCALE *RATING SCALE 

...... 
•• 1 g -*.J' .. ,4 5 1 . . 2 3 ... 4 , 

Emotional 43 43 2 6 4 49 29 3 3 
Social 25 45 11 11 4 23 34 9 1 
Int~llectual 34 36 13 13 00 36 r, 40 1 5 
Physical 25 56 6 6 2 ·36 38 13 4 
Pe rceptual 63 25 4 4 00 58 29 4 4 
Aesthetic 70 18 6 2 00 60 20 00 11 
. ... 11! 'II - t'CJi I ~ ............................ - • r-.- ~ - ........,., • •• ,.~-~-w ~-·· . 
*Rating Scale J 1- very s i gnificant 2 .. a! gnificant 

3•undeoi~ed 4-little s i gnificance 
S•practically no significance 

Ratings represent percentages of N. · 

s 
7 

14 
2 

00 
00 

2 
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FACTORS 
OF 

GROW'l'H 

TADLE XIII 

PERCENTAGE RATINGS BY COLLEGE STUDENTS 
AND fo'ORMER COLLEGE STUDEN'l'S ON THE 

SIGNIFICANCE OF CREATIVB ART 
EXPBRIBNCl~ TO Tfl£ FAC'rORS 

01;- INDIVIDUAL GROWTH 

United States 
N c:: 85 

.... ............. 4i:ioll .. .... ., ...... 1 

~1exico 
N = 40 

167 

• t • •• ;o1 -~t; . 

*RATING SCALE *~A'J.'ING SCALE 

.... . -
I LA IHJt l . I ............. ""'... 111 1 

1 
L ·q· F~ .. 3 _j s. 1 

I 
2 - .a ti. 5 at e a 

Emotional 43 38 1 9 2 27 45 12 is 00 
Social 4?. 43 8 7 00 37 32 7 10 12 
Intellectual 35 38 14 11 00 40 40 7 10 2 
Phys ieQl 21 . 56 13 8 1 7 55 10 17 7 
l,eroeptual. so 34 9 7 00 40 _50 2 5 00 
Aesthetic 48 37 11 3 1 40 37 7 12 00 

..... ,. t . - • ................ ·J±· ri-..-.. .,..... ' ' 
~_,.., . ..... ~~......_ ...... .......... ~ 

*Rating Scales l•very significant 2•signifioant 
3 .. undecidetl 4•little significance 
$•pr•actically no significance 

Ratings represent pet~oentages of N. 



---* ........... . ,. . 

FACTORS 
OF 

GROWTH 

TAHLE XIV 

J>ERCENtAGE RATINGS BY AD}.tiNlS'tRA'l~ORS AN)) 
COLLEGE 'rEACHERS ON THE SIGNIFICANCE 

OF CREATIVE AR'r UXPURIENCE '1'0 'flfE 
FACTORS OF INDIVIDUAL GROW'fH 

.... .. . 
' ·-,1· 

llnit0d Stat6s 
N r.: 50 

*RATING SCA J.E 

l-'lexioo 
N m 40 

*RATING SCALU 

168 

---------------------------~---- ------ -1,- 2 ...;3, • 4 5 }.? J. .. d.) 

Emotional 40 44 10 (• 00 
Social 36 46 10 4 4 
Intellectual 20 42 20 16 00 
Phys:lcal 1.6 34 24 18 8 
P$roeptual 51 42 6 00 00 
Aoathetio 51 40 4 4 00 

60 25 
30 30 
75 s 
40 15 
70 20 
55 25 

5 
5 

. 15 
10 
s ·_ 
5 . 

s 
20 
00 
15 
00 

5 

00 
10 
00 
15 
00 
00 

~t it1411tt+ . ,_.. =:: -:-: ·= ; t· ! \ I' Pt: !. :: : : ::' : ~ = If.:::;::::=: ~ : ·:: .. ::::::! : :-:= :: : ; ::: : :,.. 

-»Rating Scale a l•very significant 2-signifi.otmt; 
3•undecided 4•1ittle F,d g nifiotmoe 
S•prl\ctically no sign:Lf;l.canoe 

Ratings represent pe~oentages of N. 



'tABtE XV 

A COMPOSITE OF PERCENTAGE RATINOS BY 
RESPONDBN1'S ON THE SIGNIFICANCE Ol;o 

CR.EA'riVB ART EXPERif::NC£ TO THE 
FACTORS OP INDIVIDUAL GROWTH 

--~-----------------------·united States Mexico 
N o:t: 120 FACTORS 

OF 
GRO\\TTH 

N II(> 180 

169 

. . .. .,. ..... 

*RATING SCALE *RATING SCAJ.B 

" ......... If --1-.. ~t. ... 4-.QI&~\... .... '1111. J. ' . g ,3 L 5 
I 

d . 

Emotional 42 41 6 7 2 45 33 7 8 2 
SocJ.al 34 44 12 6 3 33 32 6 14 l2 
lntolloctual 30 39 16 14 00 50 28 11 8 1 
Phyeical 21 49 15 11 4 28 36 19 l.O 7 
Per•ceptual 55 34 1 3 1 56 33 4 1 00 
A€\ethotio 53 30 7 10 00 52 27 4 ' 9 00 
., ............. llri)4fo ...... $ " I 1 . • ,.,. -: ..... 7,~--~-'':' ............. 

' e 
.. ............ ....,.._.. ...... ! ............... 

- , . • t_.. ... ~ 

~}Ratinatt Soalet l .. very signifloont 2•s:i.gnifioant 
3"undeo:Lded 4 ... 1:t.ttle sitEnifioance 
S•praotic$lly no significance 

Ratings represent percentages of N. 
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Specialist.s in t he human sciences of anthropology, sociology, 
and psychology show increasing interest in the human value's to be 

-----~--gained t.hr.ough_art-a.c.-tiv-1-cy ___ ___ ________ ____ _ _ _ _ _ 

In the year 1953- 54, I undertook a program of research in 
cultural anthropology i n Mexico. This opportunity was made· possible 
by a monetary grant f r om the Ford Foundation. or special interest to 
me was the role of art in the lives and institutions of the Mexican 
people. This serves as the basis for the present study~ 

The purpose of t his study is to make a comparative analYsis 
of the outcomes or act~al consequences of the program of art instruc­
tion in urban Mexican and American education. It is hoped that ·this 
research will ultimately result in a greater unders~anding of certain 
aspects of Mexican and American education and provide additional data 
:for those who are engaged in Latin-American studies. 

Your participation as a respondent is desired. With your own 
special background of observation and experience, evidence can be 
forthcoming which will 's hed light upon the actual outcomes resulting 
from the program of art education. · 

The total t ime necessary for completing the accompanying 
evaluation form shoul d not exceed thirty minutes. There are two forms, 
one for your own files and one for returning to a designated person. 

Thank you fo r your cQoperation and · contribution to this in­
vestigation. 

Ve~y _yours , 

~~ 
B. F. Peairs 
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Los espectaltstas a~ las ctenctas humanas de antropo-
-------11------J.-oiJ {a, so-c-t-o-I.-o1Jfa-y~p-81-co-J:o-g-!-a-, -'lltu-e-s-t-r-an-urrt-n-t-er~c ada d-t-.------ ­

mas crectente en los valores humanos logrados a trav6s de la 
act t vt dad art !·s t t ca. 

En 1953 y 1954 estuve .. en J/e%tco dedtcado a la tnvestt ­
gact6n en antropol~g{a cultural, baJo los ausptotos de una be­
ca concedtda por la ~ndact6n Fond. Me tnteres6 mucho el papel 
que el arte de$empefla en ·la vtda y en .las tnstttuctones del 
pueblo me%icano. Esta es la base en la que se jtnca el presen­
te estudto. 

El pr.opostto de este_ trabaJo es realt.rar un analtsis 
comparattvo de los resultados y las con~ecuenctas del programa 
de tnstruccton art!sttca entre las escuelas urbanas de 1/eztco 
y las ·de los 8stados Untdos. Es de esperarse que· esta tnvestt­
gact6n relulte ala postre en un entendtmtento m4s . amplto de 
ctertos aspectos educattvos en Neztco y en los Estados Untdos 
y que aporte datos adtctonales a- aquellas personas dedtcadas 
a estudtos Lattno-~aertcanosr 

Les ruego to11ar parte en esta encuesta, contestando a 
las preguntas que se acompaflan. Debtdo a sus antecedentes es­
pectales de observact6n y ezpertencta, pu·edo -augurar que me -
proporctonaran tnjormes que ayudaran a descubrtr los resulta­
dos efecttvos del programa de tnstrucct6n art!sttca. 

El ttempo necesarto para llenar la for•a que adJunto 
nv aebera e:cceder de tretnta mtnutos. Encontraran ustedes dos 
~rmas, una para su propto archtvo y otra para que se strvan 
regresarla a la persona astgnada. 

~gradesco mucho su ayuda en esta tnvesttgact6n y me 
es grato ofrecerme como su atento y seguro 'ervtdor. 

~~.f~ 
IJ. F. Peatrs 
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B. F. Peail's, l nvestiga.to1· 

Sacramento, California 

A COMPARATIVE ANALYSIS OF THE FUNCTION OF ART IN URBAN SCHOOI.iS OF MEXICO AND THE 
UNITED STATNS. 

ANALISIS COMPARATIVO DE L A FIUNCION DEL ARTE EN 'LAS ESCUELAS URBANAS DE MEXICO y 
LOS ESTJtDOS UNIDOS DE NORTEAMERICA. 

Please fill in or check the following as appropria te. 

-~s~t~r_...v'-""-""_..__-'UL~_jlr_Q_____JJJ_a~c-a_n_LO!__c__andu:.c8Jlt_~n-l-a.s---J.-!n-e-a-.s-B-t-g-u-t--ewt-e-~.~---~----J 

Name ale ----Female 
Nomb ~e--------------------~----------------~K~ombre Majer~~~ 

Address 
!fJtreccton 

Student __ /11ajor Studies 
--------------------------- Alumno E.studto.s Supertores 

Occupation Pxofessor 
- ~cupact~n~------------------~------ Profe.sor 

Name of Institution 
Hombre de· ]a E~cuela 

Eubjects you teach 
Watertas que u.sted en.sen~ 

Teacher of Elementary ·----Waestro de Prtmaria 

~eacher of Secondary 
Maestro de Wecundarta 

Grade G'l'lJado __ __ 

.Gra.de Grado __ _ 

Mav your name and that of ·your institution be mentioned specificalJ y 
in connection witn the data ycm 'have submitted? Ye$_ No __ 

JPOdemos menctonar su nombre y el de .su escuela e.spec£/.,&fPTten t>e en 
conezton con los datos que nos pr.oporctona? s!· Do ____ __ 

Your wishas will be ~espected. 

SHran respetado.s .sus deseos. 
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PART I 

What· happens between childhood and adulthood t o the important human 
resource of creativi ty? 

One of the mos t i mport ant dis coveries .of this century i s that all 
children are creative. Each child has this potent ial ·i n varyi ng degrees , 
but it i s es t imated by some psychologi s t s that t he great er majority of 
the most creati ve s tudents are never recognized in t he secondary schools. 
Un~ortunately, many never have t heir t al ents devel oped. 

&Que pasa con l a ·f acul tad creadora del hombre ent re la nt flek. y 
l a madur ex? 

Uno de los descubr tm t entos mas t mportantes de es t e stglo es que 
todos los nt nos ttenen aptttudes creado ras. Esta aptt tud o Jacultad 
e:cisteen poten.c-ra en caaa n-t1to, en m.auur o--m-en-o-r- grtld-o-.--- 8'&-n--tmb-r.t~-- -­
muchos pstcologos optnan que l a mayo r {a de Jos ntfios que pose~n es a 
facultad en mayo r escala, pas an tnadvert tdos en la eocuel a secundarta. 
Desgractadamente, en muchos de ellos Jamas se desarrolla es a facult ad. 

D~rectionss Below are s tatements about which t here may be di ffe r ing opinions. 
PLEASE CIRCLE THE NUMBER WHIC~ ~ EXPRESSES YOUR BELIEF A§O~ THE STATE~~T. 

Scale : 1- str ongly agree 2- agree 3- undecided 4-disagree 5- strongly disag~ee 

I ndtcactones: A conttnuacton encontrara usted una ez postct&n de vartos 
punto8 de vt s ta sobre los cual es puede haber dtvergencta . POR FAVOR 
JliRQU.E CON UN OIRCtlLO JJ'L H'!I!JRO ~ JIJ.S SE J.JUSTE A SU PROP'tl fflNION ! CLiSIFF'Qlll!!o U J.dUis'liDO _ g d1ri S!G7iTEJITl: - - - - - ---

Escala : 1- Abs olutamente de aouerdo. 3-De acuerdo. 3- Indectso. 
4- No es to y de acuerdo. 5- Bn absoluto desacuerdo . 

1.- The neglect and destruction of creativity i s partially due to the fact 
that t oo many parents and educators are unaware of t he t r ue nature of 
creativity. 

- La tndtferen~ t a y la perd tda de la f acultad creadora se debe en 
part e al hecho de que demastados padres de famtl t a y profesores 
no se dan cuenta de la verdadera natur al eaa de es a fac~ltad. 

1 2 3 4 5. 

2. - ~he secondary school art progr am has been neglect ed both as to its 
variety of content and allotment of time in the curricul um . 

- El programa escolar de secundart a en materta de arte ha stdo des­
cutdado t anto en vartedad de #ontentdo como en el ttempo que le 
ha stdo astgnado duran te el plan de estud t os . 
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PART III 

G~nerally art has be~n thought of as being related chiefly to 
aesthetic growth. This view has caused a neglect of the other elements 
of growth wtth which school art is concerned. 

On the bas1 s )f your own observations please indicate tne significance 
qf creat~ .. vo art ex:perience to the following factors of gl'owths 

(J'eneralmente se h·a pensad·o que la tnstrucct6n art(sttca estcf rfl­
lactonada con el desarrollo estettco. Este punto de utsta ha ~tdo el 
causante d~l descutdo pa~a los otros elementos del desenvolvt•tento 
concernt ente al es tudto de el arte. 

Basandose e'n sus ro tas obaervactones, l 'e rog,a1r1o11 tndtcar el va- ·~ 
lor stgntttcattvo en ·las creactones artfsttcas, de ac.uerdo ,con los st­
yutentes factor.es del desarrollo: 

. CIRCLE TH& NUMB~R AI THE mNQ ·oF EACH GROWTH FACTOR WHiCH BEST 
EXPRESSES XQYR RATING ~ USING THIS SCALE 

. . . . 

Scale: 1-very. significant 2-significant 3-undecided 4-littJ:e significance 
5-practiaally no significance 

1. - Emotional growth---------
2.- Social growth------------
3.- Intellectual growth------
4. - Physical growth-===-----= 
5.- Perceptual growth--------
6.- Aesthetic growth---------

l 2 
1 2 
1 2 
1 2 
1 2 
1 2 

3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 

· SIRYA'SE /WilER UN OIROULO ALDBRREDOR DEL NUMERO OORRESPOHDIENTE 
. 9.UE .1/EJO!J EZPRESE SU JPREOIJOIOH, USANDO BSTJ ESOALJ1 

Escalal 1-Xuy stgntttcattvo. 2-Stgntttcattvo. 3- Indectso 
4- Poco.· stgntttcattlJo- 5-.E,.acttcamente ·no stgnt(tcatt vo. 

1.~ Desarrollo emoctonal------------ l 2' 3 4 5 
2.- Desarrollo soc tal------~-------~ 1 2 3 4 5 
3.- Desarrollo tntelectual---~--~--- 1 2 3 4 5 
4.- Desarrollo f!stco--------------- l 2 3 4 5 
5.- Desarrollo percepttvo----------- 1 2 3 4 ~ 
6.- Desarrollo estdttco--------~---- 1 2 3 4 5 

Comments : Oomen tartos 
= 
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Jau J\ntexicau ~n.ci.et~ 
Sacramento, California, U.S.A. 

@.nl~g.e n£ tq.e ~~m~iffc 
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B. F. Peairs, Investigator 

Sa-eramento, Galifol"nia 

'A COMPARATIVE ANALYSIS OF 'J1HE FUNCTION OF ART IN URBAN SCHOOLS OF MEXICO AND THE 
UNITED STATES. 

ANALJSIS OOMPARATIV:O DE LA FUNCION DELARTE EN 'LAS E$CUELAS URBANAS DE MEXICO Y 
DOS ESTADOS UNIDOS DE NORTEAMERICA. . . 

* * • * • * • • 

Please fil! in or check the following as appropriate. 

$(;rvase escrtbtr o marca1' lo conducente en las llneas. stg.utentes: 

Name ale ----Female 
Nombne----------------------u~~om.b,re JluJer~----

Add~ess Student____Major Stud±es 
Dtrecct6n ------------- Al.umno Estudtos Supertores 

Occupation.~---------------Professor 
Ooupact6n Profesor 

Na~e of Institution 
Hombre de· la ~souela 

Subjects you teach 
: · 1/atertas que usted ensena 

Teacher of Elementary 
~aestro de Prtmarta ·----

Teach~r of Secondary 
H~est~~ de Secundarta , 

Grade Grado __ _ 

.Grade Grado __ _ 

Mav your name and that of ·your institution be mentioned speciffc.al-'lly. 
in conn~ction. with the data you have submitted? Ye~~ No ____ 

~Podemos menotonar su nombre y el de su escuela ~spec(/,camente en 
coneztO:n con los. datos que nos p~oporctona? st Ko • 

Your wishes w~ll be respected. 

·· 'Serr6.n respetados sus deseos. 
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PART I 

What- happens between childhood and adulthood to the important human 
resource ?f creativity? 

' One of the most important discoveries of this century is that all 
children are creative. Each child has this potential ·in varying degrees, 
but it is estimated by some psychologists that the greater majority of 
the .most creative student.s are never recognized in the secondary sd-hools. 
unrortunately, many never have their talents developed • . : 

&Qu4 pasa con la -tacultad creadora del h'ombre entre la ntfte~~; y 
la mtidureA'? 

uno de· los descubrtmtentQs m&s tmportantes de este stglo •s que 
- -1---TrO.d.oS-:-J-os--ntftoa_ t_t_ene.ll___Qp_t_(tudes _Q!eadoras. Est a apt t tud o taoul tad 

e~tste en pot6ncta en ca~a - nt~o, en mayor-o menorogrado.~tn ••oargo, 
muchos ps1c&logos optnan q~• la mayor(a de los ntflos que p~seen esa 
tacultad .en mayor escala, pasan tnadverttdos en la escuela secundarta. 
De~gractadamente, en muchos de ellos Jamas se desarrolla esa -facultad • . . 

Directions 1 Below are statements about which there may be differing opinions·. 
PLEASE CIRCLE ~ NUMBER WHIO~ ~ EXPRESSES YOUR BELIEF A£0~ THE STATm~lim. 

Scale 1 1-strongly agree 2-a·gree 3-undecided 4-disagree 5-strongly disagree 

Indtcactones: ·J conttnuact&n encontrar& usted una e:rpostct·on de vartos 
punto~ de vtsta sobre los cuales puede haber ·dtvergencta. POR FJYOR . 
MiR~UE CON UN CIROtlLO 8L NUJIIIRO OIJ JIJS SE ~JUSTE J SU PRom OPIKIOI. ! a. iSI1'1Ql!Zro g 1d081fDo dOI .f.! rJ1I1 S!G 1EHPE:--

. . 

Kscala: 1-ibsolutamente de aouerdo. 2-De acuerdo. 3~Indectso. 
4-Ho estoy de acuerdo. 5-Bn absoluto · desacuerdo. 

1.- The neglect and destruction of creativity is partially due to the fact 
that too many ·parents and educators are unaware of the true nature of 
creativity. · 

- La tnd.iterencta v la p'r,dtda de la facultad creadora 86 debe en 
parte al hecho de que demastados padr6s de famtlta y profesorell 
no 86 dan cuenta de la verdadera naturaleA'a de e.sa tacultad. 

l .2 3 4 5. 

2.- The secondary school art program has been neglected both as to its 
variety of content and allotment of time in the curriculum. 

- 81 programa escolar de secundarta en materta de arte ha stdo des­
cutdado tanto en vartedad de #ontentdo como en el ttempo que le 
ha stdo astgnado durante el plan de estudtos. 
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PART III 

The selection of an approach to an art activity, it is true, depends 
to a large extent upon the emphasis se.lected by the teac·her in a particular 
classroom at a particular time. Please ~ndicate the s] gnificance of each 
of the following, M YGU ~ .it, in 'the program of art in the el.ementaJJy 
schoolss · · 

Es clerto que la elecct6n de una vta de acceso hacta la 
acttvtda~ ar~(sttca, depende en gran parte del enfasts que sob~e 
~a materta ponga un maestro en determtnado sa·16n de clases y en 
ocast6n determtnada. S(rvase clastttcar los stgutentes conceptos, 
de acuerdo con su tmportancta como v{as de acceso en el prograaa 
en materta de arte de las escuelas prlmantas. 

POHGJ. J.L LA'DO DE LJ. LETRJ. DE' CADJ. UNO DE LOS SIGUIENTES COKOEP'J'..O$~ . 
EL NUMERO QUE LE CORRESPOHDJ. EN ORDEN. DE IJIPORTAH~IA: ' 

___ a. The production of materia i objects for the enjoyment or the viewer. 
___ b. Organization and presentation of information by· means of exhibi.ts, 

displays, charts, maps, posters, scale mode.] s, etc'. 
_ c. IDmphasis upon the individual's self-expression. , 
_ d. Recreational as pects of art'e (For the fun of doi ng· it . ) 
___ e. Acguisition of skills, techniques, and processes. 
___ f. Deve~0pment of tastes in tbe selection and appraisal of objects 

of art. 
___ g. Corre~at ~ng art with the other school subjects. 

___ a.- La producct6n de obJetos matertales para que los atsfnute e1 espec 
tador. 

_ b.- ·La organtsact6n y presentact6n tntormattva por aedto de ezpostclo­
nes, cuadros, mapas, carteles, model~s a eslala, etc. 

_ c.- Inststtr en la personaltdad de la produ cct6n tndtvtd_u.ail • 
__ d.-

e.-
_ J. -

_ g.-

. J.spectos recreatt vos del art e. ( Por el . pJ:acer de hacerl o} 
Adquts teton de habtl tdad, teen tea y procedt'1a'te.i&tos. 
Desarrollo del gusto en 1a eleccton g aprectaaton de · 
obJetos art!sttcos. · · 
Correlacton de el arte con otras · matertas escolares. 

Comment.s ; Voment.artos 
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SIRVASE ·poNER UN OIR.OULO ALDERREDOR DTIL NUJIERO OORRESPOHDIEHTE 
QUE JIEJOR EXPRESE SU APREOIACION, USANDO ESTA ESO-JLA; 

Esca1a: 1-.Jiuy stgntttcattvo. 
4- P.oco signtJtcattvo. 

'2-Styni f, tcativo.- 3-"!lndectso 
5-:-Praottcamente no sign·if·tcativo. 

1.- DESARROLLO EMOOIOHJL - 81 nino crece ajustandose cont!nuamente a 
su m.edio ambt'ente don natura!Zidad y Jle:rtbtltdad. ' 

1 ~ 3 4 5 

2.- DESARROLLO SOCIAL - El nino crece comprendiendo las relactones e 
tdea1~s humanos a travis de las distintas actividades de los gru­
pos social es. 2 3 4 5 

3.- DESARROLLO INTELEOTUAL - El nino avansa expertmentando un cambto 
que va de sus maniJestactones de sensibtlidad y manip,ulact6n ha­
ota aquellas que requteren un pensamiento abstracto. 

. 1 2 3 4 5 

4.- DESARROLLO FISICO - El ni~o adelanta por medio de su capacidad 
crectente para la coordinaci6n visua2 y mecantca; la ftorma en la 
que 41 eJecuta su habiltdad en la activt&ad art!stica. 

1 2 3 4 5 

5. - DESARROLLO PEROEPTI'lO - Orrece la habiltdad del ·nino par-a perct­
bi~ e1 m.undo de su aldernedor en lo ~efierente a forma, color y 
lugar-. . 1 2~ 3 4 5 

6. - DE.SARROLLO ES'l!E'i'IOO- ~vanHa en el nttro ··por,o 'd a· ststemattca~ orga­
ntHact6n y expr~st6n de ideas y em.Qc{ones con el uso del color, 
de l{neas, de lugar, textura y forma. 

!1. 2 3 4 5 

Comments : Oomentarios 
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