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CUAPTER T
TRORODUCTION

One of the major preblesms in raliglious educatlon is
how to communicate roliglous knowledge effectlvely. The
prooess by whioch relliglious knowledge is commnieuted 1s

nalther fully knowp, howaver, nor do all relipious oducators

agres on whet religlous knowledge reelly is. Religlous

aduoators who have primarily an sdusational background tend
to stress natural processes of roason in galning religlous
knnwledgﬂo On the other hand, religlous educebors who have
grimarilyla theologioal background tend %o stress revesled
knowlsdge as the process by whleh perasons geln religious
kanowledge. Thero L8 a nood for greater wderstanding bo-
twoon educators and thoeologliang on this subject. Yrnest
Ligon and Peuld Tillleh were choaen as repropentatives of
sducation and theology. It wes hoped that through com-
parison of sslecbted aspects of thelr differing points of
view that the velationships which were found betwesn them
could gerve to help oducators and theoleplans understand
aaeh othaer bettor.

Beligious sducation as a professlon la cowmparatively
young, although religlous educatilon as sueh has existed, in
varying forme, within the Judeo-Chilstian herlbage from lbs

baglnnings. Since the baginnlng of the twentleth contury



relliglous sduoatlon as a4 profession has had its prestoest
growth in Amerion. Throughout these yoars many adjusbments
huve had 6o be made In the thinking and relationships bow
twoon theologlens and veliglouws aducalorz.

I recent yosrs muoh has beoen anid and dons aboub
atrangthening the theelioglesl baasls of the curriculum used
by many Protestuant churches. A great deal has aleo been
sald dupling recent years about bow the contunt of this
curriouluw oan be communlosted. Sinee Ligon snd Tillich
gpeal In part o these developments 1% is boped thab this
study can ald In furthar olarifying the bhinkling of poraons

aonearned with communioating the goopel.
Le THE PROBLEM

Statomont of the problem

It was the puvpose of this study (1) to present
seleohed aapects of Yrnest Ligonts view of the lsarning
process as it applles to vellplous Mnowledie; (2) to
present selected aspects of Paul Tilileh's vwiew of the
loarning procoss as Lt appllios bo rellplous knowloedge)

{%) to compare Trnest Ligonts view of the loarning process
as it applies to religlous knowledge wiitk Paul Tillich'e

Viows

Tmportancs of tha Gtudy

Thaere Lo poneral agreement awong lesders In ralizlous
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education and in theclogy thab 1f Chrdstlanlty is to survive

the seoular and sclentific culinre of Amorica it must be vop

municated more effectlively thon 1t is belng communicated af
the present tlmes In & racent lecture Paul Tillich stated
in essencs that in the aves of communlosting the Christisn
messuge preanchers hgva done & vad Job and the Bunday Schools
have dons a woros j@b.l If the problew is so scute, and
both thaologlans and educuators nesd much loprovement in
Enowing how to communicate the Christian messape, then 1t
hahooves both diselplineg bto work bogether in greateoy haYe

mony to avcompliah this mutual goal.

Iwportanes of Ligon end 1iilieh

Ligon

Trnest Maylield Ligon was born April 27, 1897 at Towa
Park, Texas. Ho received the degree ol Buchelor of Arts
and ¥aster of Arts from Texss Christien Unlverslity; the
deapreo of ﬁaahﬁlar'@f'ﬁivlniny From ¥Yale Tivinity BSchools
the degres of Doclor of ?hilmaaphy, ma Jovring In psychology,
fram'%&lé Graduste Zchoeol. He taught paychology at Yale
Univeraity, Connectlcut College, and Union Collage.

Ligon is, thorafore, an ordalned winister ol the

Christisn Church (Disciples of Chrlst) who hes speelalised

Lparl Locturss, Peolfle Behool of Religlon, Beckalaey,
Calilfornia, February 19, 196%. »



in psyobhology. The wessareh work whioh he bas conducbed
has been done within the pramework of seculsy universiitices.
ﬂ&gmn‘ha& been ohaliman of bths Depsritment of Psyehology atb
Union Collage Tor many youars.

Ligon oonduotad a resoareh pvﬁjwﬁﬁ_mm the devslopment

of Ghristian porsenallby besed on the bypotheses presented

in hls hook, Psychelopy of Ghriaﬁiam Porgonality. Pilot
vagsaroh was done In conngebion wiﬁh the relliglous sduvestlon
progras of the Weatmninater Prasbyterian Chureh of Albaay,
Wow York. From bhls inltial resoanpreh g conblnuous rassarch
projoot developed whloh bas been carried on within the Lee
partnent of Psychology st Union (ollege. This project is
called the Charncber Hessarch Projech. Az a Torwal resgsroh
project the Charscter Hesearoh Project has been in sxistenose
for twenhyesiy years. |

In the Charscter Hemssarch Project, Ligon usually works
with minlsters who bave heen sent as represonbabives ol thelr
particular denominabion. Along with other staflf mesuwboers he
alao usually has several Phelle's 4n Pagoholopgy woritbing on
his atnff,

Thun, Ligon 1s one of the foremost pionsers of the
twontisth eonbury in sbtbenpting 0 use the sclentifle
mathod in dedorsining oharacter development. The periodleal,
Hollglous Ndueatiun, prinbts ongoing ardicles of aignifleant

resoarch ovidence Ln this area which report the informetion



gathorad by the Charactar Resesreh Project.

Ligon hes weitten four books whileh oontain the basle
philosophy of the Oharacter Hesearch Project aslong with meny
of the findings ehich thls resesroh project has produced.
These books have besn read with much intorest by persons in

the flelds of payeholegy osnd education #s well as religlous

-sdueation.  Anyons who wishea to be abreast of the major

devalopmenta in relliplous edacabion should be femilisr with
Idpgeon's work. Through the Charoacter Heseureh Project, which
is the only vosaaroh progyan of 1%s type in the Unlted Bhatas,
Ligon has btaken a lesding position In ocharachor sdusation.

The ahavaéﬂ@r Ragearelh Project has anabled bl snd obhers on

nis sbaff to gather and preseont new educational bypotheses

Paul Tillioh was born in LBEG, in Germany. He wos
aducated in Gsrmany und held univereliy pesitlions theve unbil
19%%.  Confllet with the wiming Vazl reglme ended hig pro-
fossorahlpy at Frankfurteam-daln when he saw Hagl soldlers
beating several Communlat youbh snd protested the brutelliy.

From 19%% to 1954 Tillich was Profesmor of Philosoe
phical Theology ét Unlon Theologlioal Sesninery in Feow Ybrk
Giltye Since rotiring frowm thls post at Union Theologiocal

Aominary, he has held positions st Hayvard Divinlty School
and Chdongo Theologlenl seninaries, He ls currently teaohe



Ing at Chiocago.

£1llich 18 one of the moat Swpordant thoologlens of
the twentioth esntury. 48 a lesder in his [leld he has
aouaht B0 bring about & synthesls of the predomlinent thoow
logleal systows with the saiamﬁifim»aamul&r framos of
reforencn. Tillich roflects the dominent thoughis and’
problens of his peers ln ihe un@mlagia@i field. Por thin
reagon he oun be studled as a representative theologisn
although he 1a, of course, wniquo.

T4ilieh 1s acoelaimed as an inporbant modern bhinker
by many diversse schools of theught. Uavid Soper stabes:

There appsar o bo thres Inexhaustibles in the
universs In the Pollowing order of luportances Uod,
the world, and Paul Tillich. Tt 18 nobt possible %o
oonfine him dn 8 8ingls classiflocation, bhe splite
all catesgories at thalr soums., He ls ¥r. Theology,
the theologlan's theologlian, and 48 nobt to ba sovered
in ong aasay, however thorough, well-~intentionad, end
longe %he buman braln veauld resenbles & nul, and
alone swong hls peers Tilllch is a theologloal nute
opracker. There are more things In heaven and savrih
than one dreamed of ip bhis philosophy, but not many
mora. He ls & philosopher in thsology, and a thote
loglan in philosophy; he is & politleal theorlst; he
is hoth bistorian and prophei--snd morej In his
Intellectual snseomble faot and meening look well
together, His many-slded contrlbutions may be
basleally characborized as a vast bridge«~bullding
snterprise; he erscts & (eorge VWashinghon span saross
asach of the laposslible chasms ol modern thoughb.
Without direct depundenns upon alther Relinhold Hiebuhr
or Hela Ferre, he united the critical theelogy of the
one with the post-critlesl theologyr of the other and
transcends both, IHe unites the ethloal dualism of
fdwln Lowls with the mebaphysicnl ponilen of ¥elas Ferve
and eorvegts both. He unlies a questloning phllosophy
and answaring btheology in holy wedleok. He unlies the
rrotestant princlple with the Catholle falth, transcohe
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dance with lmwanencs, Rurope with Awmerica, libsralism
with orthodoxy, -sthelsm with thelswm, the pust with the
progent, and the present with the fuburs. Ho ends the
comfortable and sterile lsolation of theology from
history, and the una&mfmrgablﬂ and dypumic lsolabtlon
of hlatory Ivom theology, :

He Rlchard NHiebubhy forsass the lmportancs of Tillich's
thinking for present-day theolozgleal thought. He sald in
the prefece to an early Pillich book:

The decline of the liveral philosopby hees called
the whole socisl gospel inte guestlon, & change In
the $heologlieal climmte ils evident., Will 1t be simple
resation, involving also the vescstios %o the orthodox
sonservative ethlcs? Libersllsm snd Fundamentalism
are ogually inbolerable, both in thelr theology and
in thelir ethics. The struggle for a new thoeology and
g radieal athies of the Christlsn 11fe in inevitable
in ¥ppland and America ss well s8s In Oersany. In
thiw &tr%ggla Tillich's polnt of view can Lo very
nalpful.:

John Dewey sald aboub Tillleh at one bime, "Well, 1
have bad sowe pratty hard thlngs to say about Gersan phllosow
phers in wmy btlme. Dut at loast bthey wers dealing with the

Important qaﬁﬁh&ana«“h

“pavid Soper, Hajor Velces in Ameriean Theology (Thils
adelphisn: The Yestuinster Presa, 1958), pp. 10%«110; and
Harold Jackson, “"The Slgnificsnce of Peul Tilllchis Theology
for a Philosophy of Hellglous Bduestion" {(unpublished
Dostoral dlassertation, Stanford Unlversity, 19%6), p. L3

5Paul Piliieh, The Religim&a Situation (Maw Yorks
Moridian BOokes, InGe, LUBE)y Dhv eaws he -

bijarold Sackson, ope olbe, pe 2. and Gharlea Kegly,
The Thaalu%% of Peul Tillleh (Hew York: The Hacmlllan (o.,
25y, v 133

*



ITe LIMITATIOND OF THE PROBLEM

This sbudy was limited %6 tho comparison of selected
aspsots of Paul Pillichts and Eﬁmeaﬁ L&&aﬁ'ﬁ views of the
learning prooess ae they sres relstsd toe the aoncephs of
ral&gieﬁa knowledge presented In thelr respective books and

publlieoations,.
1iT. PROCEDURE FOR PHERTNTATION

The following procedurs was used in thls study:
fivat, a brlef haak@vounﬁ of the problew was plven; second,
@ deflnition of tham shall be presented; +thivrd, a roview of
the lltervaturs wes glven;y fourth, selected aspocts of Ernest
Ligonts view of the leaxning process as 1t applles to re-
Liglous knowledgo was ﬁr@aanﬁaﬁg FLith, selectod aspecta of
Paul Tillleh's wview of the laarnlng prooeas as 1t appliea bto
roliglous knowledge wes presenteds alxth, » comparison of
Yrnest Jigon and Paul Tillloh's viewr was glveny luast 4

brief summery was given of the study.
IV, UERINDDIONG OF THRMS USED

"rallglous” knowledge

In this atudy Yroeliplous" knowledge meant a different
thing ror Ligon than 1t dld for Tiilieh.

In hia theoyy of wsliglous knowledge Tdgon presupposes
a thoology based on such gensrally acospted concepts as (od,
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Jonus, man and the Blble butbt in the Character Hesenrch Pro-
Jaot, Ligon ig primerlly concerned with the internalizstion
of the sthitudes expressed in the Sermon on the Mount and
thio Lord's Prayer as found in Mabtbhow. It xalimpliaé that
as hhems atblbudes are internalized the basle theologlionl
prosupposlitions beeone m@anim@ful and relevant to the
Laarner,

?311ioh meant by religlouve knowledge the kind of

knowledgo which ramult@ﬁ-frsm the revelatlion ol the Christ
ne ankonomous and heberonomous reagon were vounlted through

this revelabion with the depbth of reason.

Lenrning proouss

The meaning of the lesrning process sleso differed in

Ligon and T111iche

For Idgon the learning process wmeant the way peraons
incorporate into thelr @ﬁrsmmaiitiaﬁ the atiltudes expressed
by Josua ln the Sermon on the Nount Qmﬁ the Lordva Prayers
As Chavacter Reseaych Project literature staboeds

Our lesrning theory, darived fpom btrisl and
grroyr of appllostion, would incluwde these slsments:
Thepretlosd prineiples becomse mesningful in moral
mnd sp&r&tu&i grewth only when they find meaning
in dally life emperiencan. They muat be revelant
to the age level, sex, and personal chavsoberistlics,
They are best taugbt and learnsd with dlrvect wethods
of atbuok. They are best achleved through challenge
ing lesrning goals. Intevest Lfollows intensive and
fruibhiul gmrk roathor than work belng the result of
intorsst.”
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for TLllich the learnlng process meant the way peraons
are reunlted with thelr depth of reason and with the ground

of belng.

Experimenual varificahion

Experinontal verificetion meant verification which

gould be substanilated publicly and quantatively.

gﬁgari@ntiml varification

Experlential verification meant verification which
EOas on within the 1ife procossa, This typs of verification

is usually personal and qualitative,

Pnrnest Ligon, Character Potential: A Record of
lisavareh, 1:52, February, LY6%.




CHAPTER IX
WEVIEW OF YHE LITERATURE

Mueh has been written in regard to the educational,
philosophloeal, and theologleal Lamplications of rellglous
knowledge, bub only three persons have writien on toplcs
slosely related to this atudy to my knowledge. A thorough
searveh of the literature on the learning proceus as it 16w
lates to religlioun knowledge Ln ocomnection wlth Hrnest Ligon
and Paul Tillich was made. The Tollowing studies are the
only writings on the subject which were found within the
facellities ol the Yrving Maritln Memorial Library at the

Tniversity of the Paciflc.

LITPRATURE ON PAUL TILLICH'S VIEWS

OF THE LPARNING PROCESS

Jackson, In an unpublished doctoral disserbtation,
analyzed Tilllch's philosophy to detsrmine 1f in 1% theve
could be found 8 basla for a philosophy of rellglous edu~
cations In the process of the analysis Jackson reveals
Tillich's epistemology, which 1s basiec to a phllosophy of
how persons learn. e concluded that Tillichts thinking
may be intrigulng and frultiul, bubt that hls thinking la

likely to be labsled "radical' and the acceptance of the
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values inherlng in his work must wait for a new Meartosh,t

Duba, in his doctoral studies, compared Panl Tillich
and Horace Bushnell to find the principles of thelr theow
logical language. From these principles he wlshed to infer
implication for a theory of Christlan eduecation. In Dubats
digsertation the imygrtanc@ of the meenlng of words ag they
aro used to convay the Christlan megsage was partlicularly
stressed. Tillich's view of aymbols partlclpating in the
reality to which they point is in part an answer to certaln
poativistic positions whieh cleliw meaning only foy words
which can be validated "publlioly"; that 18, using a technle
oal sclentific method of validatlon. This view of symbols
also has much relevance to the way pevsonsg galn rellgious
knowledga., from his study Duba extracted zeven major prine
ciplas from Paul Tillimn*a theory of symbolism and Inferred
four wajor prinoiples for a theopry of Christian sducatlon
from these {indings. The sgven ma jor principles exbtracted
from Tillich'a theory of symbols are:

le The princlple of symbolie necessltye. ALl religious
BEOtOmONts MuUst DO COLChed 4N Bymbolle termsa.

2e The principle of correlatlon. Thore ls & correspon-
dance DeGWeSN meaning-iu8ell or belpge-itsell and bthe
finite symbolle term whioh seoks to express that
meaning or belng.

. The prineciple of ultlmacy. Rellpgious aymbols galn
HHELY dTEEINdtIVensss over ordinary symbols by

lparold Alan Jackson, "The 8ignificance of Paul
Pililcht's Theology for e Philosoply of Relipgious ¥ducation!
(un??hliahﬁd Doctoral dissertation, Stanford Unilversiby,
1956)e | |
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polnting boyond Sthemselves, to man's ulbtlnate
CORCHYY e

The arinciple ﬁﬁ‘gﬁrtiﬁipﬁﬂiﬁnn Bymbols participate
{Hehat E6 wWhich they point OF accruing to thenme
pnelves connotatlions of meanling foy the person op
group which holds the sywbols. The correspondence
batween the sywbol and the wosnlng oub of which 1t
arose, Tilllch ealls participation.

The prineiple of ravelabion. The religlous symbol
Byang up Leveld ol reailty to hlm whe holds the
gymbol and at the seme tlwme opens up lovels of

his soul. Thua Lt serves 8 revelstory functlon.

The principle of situatlonsl genesis, The symbol
CoMes AntD DOANE oub OfF & rolationsaip with the
ulbizate ground of belng, v.fe, the Eoly. 7The
rallzlous symbol arises out of a historleal
altuation.

~The principle of wabizuitye. The rellgions sysbol

is ambiguous Just as thoology, raliglon, and 1llfe

are ambiguous. Theologloal langusgn, shen usad in
compunication, Just rebaln the smbipgulty which

The four principles which Duba axtrsobed frewm Pilllehis

works whiob mipbht be $the basias for a theory of Chrisblun

aduosation weres

le

The principle of ipnduction. #or Tillioh, Christlan
eduesTIion 18 tHE Tasi 67 The community of falith as
1t msesks to purbure porsons withln that comavnliy,
aver Induoting them inbo a deeper understarnding

of the inexhsusiible and infinite weaning of the
historieal and oomtemporsry symbole of that Palth.
This principle includes within lteell the clowments
of sontent, exparlence, and lifse in the Christlan
somnnlty. v

The princliple of nparticipation. Tillieh aays thad
M order Lo commwnicate the soapol we "must underp-
stisnd the otheors (non-Chrlstlans) we wust nomahow

narticipates in {(thely) existsnos., That 1, nersons
egrn through ralatlonshlps. '
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5+ ‘The principle of anﬂw&riﬁ% sduoation. Christlan
acupation must conceptuallisge 198 aymbols In terms
of anawors to guestlons that are really in the
minds of the popils. The symbols cannot be lmposed.

e The prineiple of permlssiveness or dynaslscs
CRPeTTan adlionTion 18 not conbtrioting Bub
Livecrating, urgling sand veondring a peraonsl and
individual vesponse on the part of esch individual
to tha symbolas of the Chelstisn faith. "hus
Induetlon lnte the symbols ol the Christian lelth
mokan ymaaigka a gpenvine buman deolalon foy or
pagalnst L.

LETRRATURE O HAVTST LIGONYS YIRS
OF THR IBARYIHG PROGURS

rolane, in his doctoral dlssertation situdied the
Oharsober Hesearcoh Project to oritleally svalunte the learne
ing procoess used In thiz rescarch sibtuation. e found that
the adaptation pvocedurs is the key o bhe learning procasa

. , ; , 5

which s used in the Charater Resesrch Project.”

The adaptatlion procsdurs is the srocess by whiloch the
tenaher or parent selecty one gosl frow the leason mubardal
for the partioular lesson to be btaught, conalders the age

lovel charsnocteriadics of the ehild, translates the lesson

20510 D Pabt, "The Prineiples ol Theologleal fanpusgs
in the Wpltings of Horees Hushnell and Pawl T11lich and Thely
Tmplication for Christian Rducatlon Theory" (unpublished
Doatorsl dlaseptatlion, Prineaton, 1960).

Jvawin i Felane, "4 Oritloal Svalumntion of the Teache
inp-Lesrning Process Used in the Union Gollage Charaoter
Regsearch Project™ (unpublished Doctorsl diassepbatlon,
Golumblie, Pencharia Collegs, 19535}
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goal to his level, finds the key characharletle of eaph
child and then presents the lesson in such a way that 1%
relatos to the 1ife slbtuation of eaoh child and the way In
which he learnse The adepbation proesdurs wus found Ho be
the key for LY was n&céa&ayy that all of thﬁ other learning
principles of the Charaecter Hesearch FrojJeet be used in
order Go carry oul adaptatlons. In chapter three these
Lindings are born out e

To the konowledgze of the inveatigator this astudy on
Ligon s the only gtudy which is closely relatad to the

purpsss of thlas paper.



CHAPTHR IXY

SELECTED ASPECGTR OF PREEST LIGOH'S VIER OF RELIGIOUS
CHOWLEDUGER

fepest Ligonts view of the learming yémc@wa By it ape
pliss to raliglouns knowledge was consldered by the investi-
gater irow the perspective of Ligonts view on man, God,
Josus, tho Holy Bibla, and sducatlonal methods. Yor Ligon,
mar 1s unique and Lindte, & totel, Interaecting belng, end
frasy Uod g Crestor, Aubkhority, osnd Tawglvery . Jesus 4»
the Lxswmple and Teacher; Ths Holy Bible is the Sourcebook
for God's soglo-spiritual lews} sdueatlional mathods are
peraonal and practicals Haeh of these areas srye olaborated

upon in the subseguant pagos.

T, MAH

Man 1s unigue and finlte

Although data from the Charastsr Hesearch Projeot
which has been gauthersd for the lest twenty-elpht years
would not be claimod as conelusive by Ligon or hls siaff,
there 1w signilicant evidence that persons reslst all ate
tompts to be estegoriged, Ligon Indlestes that when the
resoarchors at the Chsrsoter Research Project began to

gonsiruet profiles of lndividuals within the vesearch proe

gram measuring verisblez "sueh we haelpght, welght, Intelligonce,
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immginntlon, musleal aptltude, obc.," theyre were "no two

profiles which weye pitke."d The rescarchers also have

"never been able to ﬂ@ﬁﬁlﬁp formulas by which the various
tralt scorss oould be computed into a single anawer." fa
sonbands, "hach golutlon has besn unique: ez Lf the Leatb
aeoras wore only hints of that uniqu&nesg.“ﬁ

Lipon mainbtalins from the evidence of thoe Charaotoer
Hesaaroh Frojeet thad pesyvelwloglsts who have bsen more pepe
siabent In tholr asarch for characteristica whleh men have
in compon than in the unloueness of sseh indlvidual ure
more Likely to disbtort reality. He adde that "even when
thay havs atressed indlvidual differenaey, they have tried
bo desoribs bthem in thé forms of pensrallzed vardables which
could be messured and predicted in Ssrme of such poersonality
lovellers ag standerd soores."d

In the magezlne published by the Oharacter Rescaprch
Project for the first tlme iﬁ Hovemboy, 1962, Ligon romerks
on the genoral publicts approbenslion of thelr own end otheps!?
uniqusness g

Most peopls 4o nob realige how uniguely unigue &
parson can be, It i eetlmated, for sxamplo, Lhab
thers are ten thouwssnd ulllion working parts in the
humen bodye Smmll wonder that sach person ls more
undgue thon he 39 like hie fellows, 10 fiungerprints

Lirnest Ligon, Charactor Potantials A Heeord of
Heaearch, 1319, Yovewber, 1HH7. ‘

iuide, pe 10, Prbaae Bibide, pe 9
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are nevey exactly alike lmagine the complexity of the
whole personallty in this unlikeneas. Thore musi be

literally thousands of ways in which any one person
differs from any other personalliy.

I'nychology, #8 & seclence, I8 llttle over one hundred
years olds. In the firast stage of 1lts development the con-
cept of & soul was regarded by many of 1lts leading thinkers
ag an srchale concept whieh would be, moat probably, dis
proved In & short period of tinme. Present day psynhmlmgisﬁa
lend more eredence to this concept, however. A leading
peychologlst sald, Yafter all 1s sald that can presently be
sald aboub personality, thers is still a dynamic quallsy in
humen belngs which countinue Yo elude our knawlﬂﬁ@a."é

Jdgon finds support in Willlam Allport for his
nplnion ﬁh&t man i unique when Allport aald:

I am inolined to belleve hlastory wil) daclare ﬁhﬁt

o

paychonnalysis marked an intore-regnum in psychology
batiwaon the time whan it lost ita soul, sbortly after
the Franco-Prussian War, and the Hlxe when it found
1t again, shortly sfter World Wapr IL."(

It should not bhe thought that the new trend in
psyohology is predominant, however. There are many Lo~
gaarchera who bolleove that the human peraonality aquals the
sum of 1te physleal and mentul endowments. ILigon meintains,
howaver, that an Ilncreasing numbor of personallty btheorlsts

concede that we maat postulate an ego, & sell, a soul, which

Dinia,
5ﬂrutahfiald, Univerusity of Callfornia, Borkelay.

7Ligmn, Ops Glte, pe 10
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bas an ldentity ol lts own,“gl

Ligon's conocspt of the soul is that s "hes and
uges" the physical and mental sndowmsnts Yag resources, bub
1t does not consist of theme"? He belioves that through
Lusell the soul can freely use tha andawmaﬁté snd resourens
"wigely, skillfully, and courageously, or quibte the other
way wrounde® 0 He concedes Lhat one's physical endowments
do "set directlon and limitatlon 0. « « parformance” bub
that the "faot remains that the concept of o soul is nmueh
sasler to defend in light of the evidenos than any concept
of mind conceived ss an anlmal maah&m@."ll

Ligonta energy btheory of personallty helps to explain
how he inbegretes his concept of the soul inbto hisg view of
the total personallity. ‘Thlis concept shell be dlsoussed in

the nazxt gectione.

Mon is s totnl, Inberscting belng

16 Le Tigon's ﬁhaary that "ewotlonal energy is atb
mants diapoaal, in difPering awounts from papson 40 person}
and he can learn to channol it in the form of posltive op
)

nagative emoblonal skilis. Ldgon belleves that persons

forn habits of channeling thelr swobional energy whioh are

Bide, pe 120 Ypora. O

Mivig,  Fros.



20
hard o break. Hoveovep, adulia may podassss much 0P very
1ittle "akill in this channeling process " 3 Ligon adds
that Yhis willed«decisions avre atlll his own to wakey he
sy not e the full ocaptaln of his soul, but he still has-.
the strongest volee in detormining whioh way hls soul shall
50N ik '

Thgon lays groabt stress, thersfore, on man's abllity
o ohopse fop himself whebheyr good or evil abould ultimé@@ly
prodoninate in hils being.

The ansvgy theory of personallty can be further
undaprstood by exanlning Ligon's concepts roparding dynawmics
wiﬁﬁin the porsonelity. lﬂalﬁafinﬁﬁ # dynomie as follows:

4 dynamic s eny Yoroe within the personality which ac-

~epunte, in part, fop bthe intensiby snd direction of his

actions, thoughtes, and fmalin&s.“lg Theva are btwo major

5
L

kinds of dynamies, sccordlng

hulﬁigan.’ ﬁynamiaﬁ whioh ave
*ipherent parts® ¢f the personality and dynamics whieh
"apise" within "interrelationohipa swong various aspaocts of
thie 1nﬁi?iﬁuﬁl and his anvivonmﬁnhsﬁlé An example ol the
Liret type of dynamic would bo a physliologloeal drive.

Agaln Ligon malntelng that It 12 ments soul, or

131h1d., pe 12, Hapia.

Ysrnest Ligon, Dimensions. of Cheracber (Yew York:
Macmlillan Co., 19%25), p. 195 —

16&%&&.
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salf, which masters, dlrachs, and lubeprprels the dynamlo
forasns wisthly hls personallty. Ligon bolleaves that:

« o« o Ghe enviromment is protty wmuch determined hy
and Inbeprpratoed by the lndividual end the snvironwent

le bl sarvant of tha paprsonallby, rather ?@am Lhe
peraon belng the slave of the snvironment,

Bants esaenbtial caturse 1ls good

A guosblon was palsed Lo Ligon's nipd about the réne

ifications whioh the othical depands wsds by Jesus would

\ .o AR . o
have wpon menbal health, ™ lls surlisst book, gay@haigﬁx
of Uhpleklan Popsonallty, wag an atbeept to gwar thle

guoastlon. It should be remesbersd that thls Book was wsed
#g the basls on which the Characher Ressarch Projoect was
founded, Through his search 0 Find an answor £o thils
guestion Ligon Ffound a basls for bhelleving that man's
agaontial natura ls good.

In Shis conneetlon Ligon refors 4o Jesust demand thab
ong love his onowios. Ligon abates that 1¢ is not a "natural®
or wanal response for ons to Jove hls enomies. Where, in bthe
natural omoblons of poople coan one find a love Jlike the one
dJeans demanded? Hrobtharly love Is often conslderoed by most
poople bo b Lhe kind of love Jesus wmesnt, Howover, toae

sddaping the high instanco of 8lbling rivelyy and dissention

1?*htd

R _
“Fmest Ligon, puyehiology of Uhpigtian Pevsonnll by
(Mow Yorks The Maomlllaf C8ey 1025w




bebwesn brothera snd slstors this source is not universal
anough to gnable all, or al least the groatest mejority of
parsons bo draw frow 3%. Fost parenbts, bowever, ape oapable
of econtinulng to love thely oblldren reganrdless of how budly
the ehllad hes bebaveds Ligon coneludsyg that the king of
Llove that Jusus demsuda ls nob fovelyn to tho neturs of man
bBacatuse 56 can be Jound In parentol love. Yoroover, ligon
bas found that even swmall cenlildron sghow an abllity fopy and
nead Go anpress parental love,
awcovding %o Llgon's analysls of Jesus' teuchings

(Bormon on the Mounk and Lordta Proayer) there are $wo sajor
basad, both of which conbribubte btoward mental healih and
shrong peraonality:  fulth and love,  Faibh overcoxes lear
and love oveprcomes sngoer. ULigon Integrates these opinions
with hls sneprgy theory of ywraon&litye e belloves, an was
implied ﬂhQVﬁ, thaut all persons have veprylng awouvplbs of
emotional energy. Through swotlonal responans, bthis snevgy
L9 channoled alther destrucllvely or constructively. Ligon
balliaves that the teachings mf the Besrmon on the NMount apre
ained at redlirecting ths two se jor esotlons whiclh ape de-
ghruotive to personalliy:  fear and aagsr. Tdgon groups

the ethleal towscohlngs uwundey two ecategories: those whilch are
bagsd on falth and those which ape based upon ﬁﬁﬁ&g; ar Loves
Thua, Ligon sesa Jesus? teaohlngs as supporbting and onooure

agldng, even demapding, that the posltlive emoblonal fovoes of
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onas parsonallity, falth wnd love, be dovelopead rether than

the nagative foress of fasr and angore.

Han s frea

PFron tho above dlsouvsslion aboub the nsture of pen as
Ligon sses b, 3% capn bo concluded that Ligzon helleves thatb
man hags Peasdom o cheese his cwn direction. s concapt
of the soul, his bhellef that wan cen diprecht hls smollionel
saeppies for posilive or nepgatlye effacts upon hinnele and
i fellows, and hls bellel that wan shepes and debermines
his envivonwont pather then the enviromwsent shapling snd die
roobing ﬁim hear owb this coneluslon, A8 e Indleatsd sbove,
Ligon doeg not believe thet man esn chooase compleliely 68 he
plaasas bub that his choleas are linited by hig physiesld
un&nwmantﬁ @nﬂ Qe eﬁﬁdiéimn@ﬁ ﬁy ﬁié @nvirdnméﬁﬁ. Ya Uirmly
vellavas, however, that wlithln these etrucbures the cholcss

men wmakes ara {fros sz opposed to balng determined.
ITT, 30D

Ligon viaws God as Oroator, suthority, Iawglvoy &nﬁ
Fathar. He belleves that Uod 1s the Creator of the unlverse
and Fabhor of all wmon. Tha Charscter Heseurch Project axe
prasses the Idea of fod as father In lts concept that all
pevsons are children of God. Phe Project calls this concept

thelr *Child of God" sonaepb.
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Por Ligon God 1 alsc the Authopity whiloh orested and
gubstantiates the physioal laws thet are found in pature and
the gooinl and ppliritusl luwe whilel srs sounciabted in the
Bible, Thus, for Ligon, God I8 the gresl Crestor and Lews
glvar who 1 the huthority for all of lide. Ligon ¢huntess

Yo men oan be o law unto hlosells  ¥elther ha nox
the social ordsr of which e is a psrt {inds happlness
whon he atbeapbs Lo be.  To whet lew or asuthority, then,
shall he aujuat? To e gure, in hig dally 1ife his Uinds
rules at homs, on the plagground, ay schbeol, end in the
commmitiy, %o which ke 1w mtrwmvlv wrged to conforme
Howovar, Jjust as anavehy lesds %o soolal disastor, so
dosa wealk subnlsalveness vmquib In sooial storility.
fihat then shall Le do? Here, ngaly, ls whape relliglon
eomen Into the pleture. df bie felth losds hilw bo
aecopt thae will of God w2 his suthoerity, then in his
ﬁmww%n he searches Lo discover thab wﬁll for his l1ife
und Popr hia living. Ong asspeet ol the Chrietlan Caith
lasdy to the oconviction Shat he can leasrn Godts will
averyahores  in good and ovil, from Celend or snamy,
undsr good or bad Leschers, In suseess or fsilure,
This 18 one of St. Paul's grea iqﬁ inmiwwtsﬁ thad “in
averything God works for good."s?

1Y,  JUSUn eprInt

Jasus Chrisy, for Tigon, iz Exemple and Teacher. He
belleves that Jesus showed mankind how to osrry out the
soclal-sniritual laws of Uod. For Tigon, Jesus i also the

graat Teachsr who snunclated the soclal and splplival laws

of Gods Thus Ligon seas In Jesus One who bobth beauvght the

laws of 0od and showed wan how Lo put Isbo practics theo same

14 \ . g
lj&igcm, Ope €it., Dimenalons of Cheractor, p. 250
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V.  IHE HOLY BIBLE

=

Ligon views the BIble as the fourcabook }

ot

y which we
find ths soclal-spiyltual luaws of Gode

Tipon Aid not desl sxbenslively with the Bibles bub
Timited his research In ordev B0 deal wore sifectively wlih
the many varisbles which arise in paychologlosl studies.
fe eohoss, therelore, as bis major sourcs in the Blole the
Sormon on the Mount and other passsges found, for the most
part, in Hatthew. Occaslonally Ligon utiliges other scripe
hural prgsages from the Old and Yew Yemtaments, bub his
ma Jor foundation lor his ldaas L8 the  Beatltudea found in
the book of Manthew. A idst of Bible sources foy one of
the units weitten by the Characber fesearch Projact msy e

Found in the Index.
Ve HEDUGATTONAL WETHOD

Tlponts sducational mebthod emphsslgos utilizatlon of
four maln areas: sclenbiflc mothod, tralt theories of
pavgonallity, lovels of lesyning snd sducations) principles
whloch have beon Geveloped by the Charactsyr Heasareh Poojech
over the lssh Swontyeslx years. Heel of bheuws gspoes lg

#

disougsed In the sestlons whioch £ollow.
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Selontific method

Ligon believes that in an aren ss complex as chare
acbeyr and religlous sducation no extensive progress can be
made until selentific research becomes a wmajor part of its
ongoaling prégram.zo Tven the simplost tools of sclence onn
being new insights which rewaln wdiscovered without thelr
e e ’2?.1

Idgon estimatos thet at least one-third of the edus
cational budgets muzt bo gpent for sclentific ressaroh in
character and religlous educsatlion in ordey for rellzlous
cuprricula to meke algnlflesnt conbribvutions to the next
gengration and for 1t Lo rasmaln abrsast of the advances In
public educ&tianb Ha further polnts oubt that 1f scisntiflo
researeh is carrlied on as o series of isolated studles thab
the contributlon whieh 1% can make will be drastlcally
curtalled.

Concomitant with his emphasis on the sclontific
wethod, Ligon stresses the concept that the univarse is
inflnite so that no matber how mueh one mlizht learn thers
is always more to be learned. Ldgon states, “"We shall never
gxhaust any luportant aspoct of the L He gzoss on to
say:

In the hlstory of seisnca, this concept (infinity)

‘ . , .. po .
20745d,, pe 68. glihida, pe 163, “€1bid., pe 35
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i reflected In the gradusl disappearance of mechaniam
amd determinism In solentifioc phllosophy, in the trane-
sltion from concepts of selentific laws to sclentifle
insight-hypothogses, Termg like "cause and eflfect” have
gilven place to "corvelation" and "total personallty
interaction dynawlices." 'The leaven of the infinity
principle lsa @ap&eig%ly atimulating In aress of ressarch
In human relations.*-
Thus, for Ligon, there lg within humen relatlons as well as
other aspects of the unlverse, the element of lunfinity. It
L8 thia'pcint, coupled with his streass wpon the poslilve
potentlal of man that has tended to ralse questions ian the
minds of some religlous educators. For example, Yendig
Gully's review of the Dimensions of Charscter censors
LDigen's Infinity princliple. Gully contende that the infline-
Tty principle "lmpliea that the religlous dimenslon liself
1s & kind of illimltable exteonsion of the personality of wan.
. . . 2
This may not be humanlsm as Ligon defines humaniam. . .”L&'
It should be remembered that the purpose of Ligon's
rasoarch work was to f'ind neow lnsights 1Into the developwent
of Christlan character rather than to enuncleate theologleal
principles.
Slnee Ligon's major objootlve was payehologlceal ree

gearch In Christlian personsliby development he dld not stress

theologlieal dogmas. Hecauss Ligon was ianvolved primarlly

*31bid.
2hyondig B. Cully, "T2 Chavacter ducatlon Christiang®
The Cheletlen Conbtury, LiiID:ilsh, September 25, 19%7.
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with this research in the Department of Psychology at Unlon
Gollege, he worked independently of natlensl church move-
monbse. As a resulld many misconceptions were formed ns Lo
the roellglous base of the Character Hessarch Project. Llgon
romained silent even though publications and letier-praports
wére giving erronoous faoks sbous the Character Research
Frojoct. Acoording bte one of Ligon's former co-resesrchers,
he roefused bto heoome ambroiled in theolopleal conbroversies.

The wary nature of the Character Hesaesarch Project as
& ressaroh project nado 1t loperative that the cuprrisulum
materiala should be useable by groups with varying théa«
logioanl orientations. Gray ¥ elubg, sooubt groups, suvumer
oRmpd, private schools, Jewlsh groups, paront sbudy gr@uyﬂ,
chrohes, iﬂdiviéual families are only 8 few o the
‘diffuranﬁ types of groups who regularly use or uged
Charsoter Ressarech Project amuberiales

The Charvacter Hessarolh FProject matorials are 80 ¢one
atructod that the Leucher ls expocted to brimg'ta the
materials his own religlous experiencve, theological ideas
and interpretation of Jesus Uhrlsb. 'The Charastor Hesearoh
Projoct Is not éanatruatad to be & total Christian aducailon
program. IH aupyl&&@nta othor teachings of the ohurch.
TAgon conslders the materialw davelopsd by the Project Lo be

resources from which the teachey draws as he adaptn the
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leagon to hig own partioular students. This type of tesche
ing dewmands wore, poriaps, than teuching from o denominge
tlional currleulum whioh enunclates apeelflie thoologicsl
conaapts for teschers as well as studenta,

Toesohers who use Cheractor Hesearch Project matorials
must first of all know what they bellieve, and second of all
ba able Lo iﬁﬁ@araﬂ@ ghelr roellpgious belisfs aboub God and
wan into the currleulum with whiobh they are working. Por
these reasons, only selscbed proups ave ymrm&%@ad'ta use
Character Research materials, These sre the groups or ine
dividuals whioch are willing to pub sxtra time lnbto prepuras
tion of thelr lessons. The Project maﬁ@ﬂimlﬁ ganrot be
purchased anywhers exceph a payohologleal ressarch naterial
from the Project.

There are other limiting fectors upon groups which
aan use Character Kessaprch Projeot materdals. Ligon had
found that the family is the mejor influsnce which detver-
pines whother abhildren aventually grow into Christisn sdults.
Charactoer Researah maberlals corrvespondingly are family
eontsrad, They ave wnllebtoral so that all ages within the
femily study the same btopic. The tople, of courase, is
presonted In bermg of age level chavscteristlos.

Parents, above all parsous, are nost capable of
tenching thelr chlld religlous truthe as they have & clear

oongeption of these truths thensslves. Ureat stress is
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plaged on the unlqueness of ssoh howe and the impliostion of
individual differences of sach paronbe. Pavents are ooi-
siderod most capable of beaching tholr nniiﬂ ralipglous btouths
hooavsa they know thelr ehild better than sunyone oles. Aside
frowm assuming mejor responslullity for helping thelr child
arow P@ligiaualy; the parents are agked to record weokly on
Papent's Reports how they went sbout helping thely ehild
grow religlounalyt how he leasrned and the posulits of the
affort (this information lneludes his responses and sctlons).
Phe beachors who indtlate the lesson befove 1t is
taught at home are also asked %o kesp recorda of thely
losson pluns, and the pesponaes of studombe. They ave
askod to tell which parte of the legson were uw{fsctive and
whye ‘Thosge récﬁrﬂa sare sent o the Chareotor Hesearch
Project laboratory in Schenectady, Yew York. Thore the
raports from parents, teachers, club louders, ste. sre
procassed for new insights into the lsamming @?ﬂceaa of
poeraonality snd character develovpment ab dliferent age
lovels. The reports are also uwsed ap the basls for poriodie
rovision of the Uharaoter Hesearvel Projeot materials.
Alﬁhﬁuﬁh this type of program is demanding, wmany
famillies participeatsd in a longltudinel study in the Chave
actar Rensarch Projeet for more than Len years. Data
gathered from these families and thousands of other partlele

patiing famllles are most sipnificant Tor churvacter reascarch.
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The reauvlts of those reoporits are avalluble in pamphlet and

magasine form throwgh the Character Ressarch Projooct.

Trals fheoyy

The Charsoter %@maarqh Pra§@@t 18 based upon the
hypothenis that the major dimensions of Christisn charachber
oun be found in & psyohologieal interxpretation of the Sermon
on the ¥ount and of the lord's Prayers Thls hypothesis is
olson eallmﬁ.nigan'a "trait thoory”.

The word "trait™ has been used in meny ways. Accorde
ing to Ligon "Hralts" meunt ae isolated parts of personality
heve cessed to be regayded as solenblflieslly walids Tdgon
defines traite as "econcepts formulated to ldentify the cone
slatencles of hum&nrnatur@.ﬁgs

The humen personality is sueh a bewllderingly complex
phenomenon involving Literally thousands of dynamic Intere
schions among Lty various forees that eany selentifle study
of 1% praﬁuﬁpaaﬁﬁ the formulation of wesiul diwensions by
ehich 1% can ba syatemableslly dﬁﬂﬂ?ih@ﬂugé L&ganratmta&,
therotfore, that the tralt concepts whieﬁbha usee must “"also
have dimensiong, 80 that degrees of them can bHe chserved

and monsured A Thus Ligon calls the major trait thoory

&5Liﬁou, ope oite, Dimensicps of Charaeter, ppe Lol

2600, 2Tinia,

156
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with whilch he worked his dlnenslonal-trait theorye
| ﬁ@f@f@ Whis theory was foveulabed, Tdgon seb up eiphd
erlteria Lo serve as gulden in his research and thinmking.
The following is a 1lseb of themo elght eriterias
1. The treite must be Chrlstien and signifiecant.
de  The Yralts sust ve psyehologleally velld.
Fe  The traites musd make 1Y possible Lo teke full
wdvanbsge of sclentlfiic progroas,
fhe Tho tralte must insplre meon to new lesvels of
schiavemant,
5o The tralbs must be capavle of beolpnyg learned.
6. The bralts must be relsvent throughout the
whole range of individusl dlffervencas,
g‘ The traits must be Infinite tralts.
te  The tralte must demonsirate ﬁ@g powey of a
roelligiouvs philosophy of 1ile.®"

Uasing these elght oriterls as guldes, Ligon arrvived
8t alzht tralt-dimensionss four bralis ars besed uwpon feith
and {our are based upon agape. The four trati-dimonsions
which are haﬁmﬂ'uynn falth inelude: vision, a dominating
puprpose in the service of mankind, Jlove of right and truth,
and faith in the frliendliness of the universe., The four
trait-dimensions which are based upon agape are the follov-
inge: being sensitlve to the needs of others, belng detors
gined that every woen god his full chence at hwpplness and
success, magnaniclty, snd vicariocus saerif&aa.gQ

Charactor Hesearch Project maberisls arse Vased upon

aﬂékﬁﬁﬁs ppe 2%7-2%0.

¢ .
‘gLigcn& ope elb., Poycholopy of Christian Personaliby.
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these concapts. There are alght wnlts of abtudy, onefor
sack of the tralt dimonalons, pﬁblishﬁﬁ.hg the Character
Research Project. These unlte are interpreted on each age

Jeval.

Taarning process

Tigon's educatlonal principles iﬂaluﬁ@ uge of the
lavels of learning, learning goals, wmethods whioh ald mewmory,
wobtlvationa, cooperatlon with age lavel charscterlstlos,
avaluation, oreating learning, and inbernallzation. Baslo
to all of these 1a the procognlitlon tbhat soch person viows
ouoh situvation Urow his own unlque perspective, and adapbing
the leason o £it into each lmarmﬁr!ﬂ'aniquw perapoctive.
Prior to the other aducational principles, therofore, ligon's
genaral béhﬂ#iav theory d&valwyad in the Characker Researoh
Pro ject whieh delineates how sach lesrner has o unlque pape
spactive and the sdepbation procsdure are disoussed.

Stated brlefly, the gonoral hehavior theory bolds
that, "our hahmviow in & funobion largely of how we peroeive
our environment, what preaction pétﬁ@ﬁﬁﬁ we have avallable to
deal with 1%, and whab onergy resources we can use in this

reaction'®  (Foolnote--Ligon, Diwensiona of Character, op. -

Clle, po 1904)
Phe followlng s a dlagram which may sorve to elarify

the abhowve gintemants
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31 eguals Organism lpherléede«fnergy wresourcss

Om equals Organism modlified(by envirvonwment)

P83 oquals How the lodividual percelves the slibuatlion.
8 equals Behavior(Response)

8 aquals Situstion

Therefors, our behavior (i) ls a function largely of
how we porceive our envivonment (P2), what reactlon patterns
wo have avallable 4o deal with 4t (01 and OM{Skills)), and
what energy resourcaes (OL) we can use in this resction.

Phe adapbabtlion procedure ls the process by which the
wescheyr or parent selecks ons goal {row the lesson material
~for the session, considers the ape lavel ochspucteristias of
the ohlild, translates the lesson goal to bis level, f{inds
the kwey characteristle of ench enhlld and presents the lesson
in sueh & way that 1t reletes %o the 1ife sltuskion of each
ohild and the way in which he leains. The following dise
ausslon of bhe learning process awplifies and elarifles the

terms which wore used in explaining bhe adspbation procodurs.

Lovels of learning

Ligon, in connection wlith the Character Reseanrch

Projooct staflf, has developed & theory of the lesrning proe
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cead which recognlizes that there are dlilferent levels of

learning in respect Ho any glven subject. The levels range

frow beglnming awareness of the subleoct to actual internale
izatlon of the idea into the persontsa personality. The
following are the levels of learning which the Charaater
Resanreh Project has postulateds

le Awarenoss .
1, Hecognltion

%« Hooltatlon

ig Comprehension

5 ”830

Ge  Goneralization

Te Internalls ati0n§c

According to Iigon one of the first prinelplss of

good teaching 1ls to use levels of lesarning to pinpoint

teaching and learning sfforts. He belleves that a teacher

must conaslder on which level each student is wmosb likely to

learn the concapt whieh is bhelng presented. The seven
lavels of learning which were delinesated above are generally
the way in which s oonc@pt.ﬁr.atbltuda is learned. This ls,
usually one proceeds from awareness Lo recognltion and
through the other steps in s step-wise fashion. Howaver,
learning does nolb alwayﬁ take place In this sﬁapm&is@
Faghlon. At tiwes one may learn a concept by skipping one

or more of the steps. It 1s the teacher's responsibllity

300 powerrul Learning Tools in Geliglon,® Unlon
sollepe Character Research Project (& pamphlet seTlés
d@dltﬂﬂd for tha Charasocter Hesearch Project Wcﬁk“hﬁp on

Loarning, 1958), ppe l=15e
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o teaoch the oconcept which he wishes Lo present on the level

whioh saseh student is most llkely tHo learn 1t.

Learning gouls

Rosoayoh fimﬁintm of e Character Ressarch Project
ahow hha% "fhe single moat @iieahiva method for learning la
50 set an lrmmaediate learning @ﬁ&l.“ﬁl Tigon defines the
losrning goal as "an lmuediste, speclfic, woblvity which
takes one a stiep closer to an ultimate lesrning mhgaasiva.“ga

To set & learning goal ono deaidaé on the noxt lme
portant step which he can take to bring him ¢loser to the
ultimate learnlng objective. LY may be learcing the
multiplication table to help one become an onglneer, loarn-
ing to apsak wall to lnoresss QH%'& Christisn scelsl influe
ence, learning Lo control one's tempsr in a spscific
altuatlon as o step toward loving onets anamiae.§§

For axample, auﬁpe&& & wan liztened Yo a serxon on
loving his enemies, and then "intended" %o do something
phout it.  Ho 1s well etarted on the pattern of intending
zood bub nev&r doing good. Suppose, howsver, that he
1is tens ﬁo-ﬁ*aarman on loving his onenles and thon sets &
loarning goul--declides on semething poaihlva which he can

do this weok for someone he dlslikes. He shall, in this

ﬁlﬁmu; e LTe 32‘;‘3%5, Pe 3.‘;39 ‘ﬁgiblﬁa
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way, mova one sbtep oclosey to the ulilmete Chrlatlan ldeal
beganae he has sebt & lesening gaalaﬁﬁ

figon boelievas that learning goals ave powerful
tools in sduoabion because they caplitalize on ﬁhé strongbhe
of the individual. It is Ligon's conbenbtion that even
though there are tiues whon persons approach depravity,
there are also times when porsons ars “oloser Lo the
divine' 3% mhe "hope of mankind lles in bullding upon the
dlvine spark which 1s unique within esch gﬂwsﬂm¢”36

Iigon belleves that the purpose of Chrlistisn educaiora
is to “dlscover how a ohild oan bé.atimmlateﬂ to achleve the
beat of whioh he 1¢ capsable.® A lesrning goal "is so per-
sonal dhat 1% aﬁcauraga& thie enlld to wse his unique best
in applylug the principle he is 1m@vninga"§?

fiobe that Ligon emphasigen as thr major eritevion for
hle ressarch work is to dlscover the process by whieh the
ehild can be helped to aoctively respond to his own particular
situatlion acoording to Christlen teachings. The stress 12
not upon helping a ohild become awars of his need for Uod'y
divine help in living Christisn precopts, slthough this
congept is paurt of ldgon's total perapsctiive, Euﬁ rathey on
helping the child respond in bterme of his God-given endowe

ment Yo Yive the Christiasn 1ifa.'

Mrpa.  Pporae Pmae i
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How does one set learning goals? Flrat, the leasson
which is to be taught is read., Beocond, the primary learning
objectlve or attitude of the leasson is stated clearly.
Trird, menbally plek one child out of the olass and ask,
"what can thils child dﬂ'ggg‘that will bring hlm closer Go
the lesson objaetive?"as The answer wlll-b@‘ﬁhia spacific
chiildts Llesrning gcaln§9

The persons who can best set learning goals for
children and youth are those persons who know the children
best, In most csses persons who know thelr children baéﬁ
and can easily seot learning goals for thow. Teachers sust
got Individoal goals for saech child in the class. One
might think thatb auﬁh toaching would be lmposalble. Chare
acter Research Project findings indicate that when teachers
try to set individual goals for each chlld that they {ind
that they can do 1t and in thls way make the most of thelr
brief contacts with the childven.lo |

How can one improve learning goals? lrst, be sure
the learning goal is attalnable. Second, the goal must be
veriflable,. 'Third, a zood 1@&rniﬁg 5081 1s personalized.

In order for & learning goal to be attalnable 1t

muat be gsomothing a child can do. The followlng is an

30rp1a.  9ipia.  4Orpig.
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axpnple clted by the Chavaoboer Reseurch Project of two
learning gorls; for a ben year-old boy

&s Temynlng how God helped his heroes.
Be Learning how Linaslm‘émp@nﬁaé on {Gode
Aecgording to the Charaster Ressarch Project Goal A
Ia deslrable, but is somewhab vague. Goal U tells the ehild.
axactly what is expected of him, and 1t 1s wore &ﬁt&inahl&.ul
This goal of attulnsbllity 1s seen slso in the cholce
of two goals for an sleven yesr-old zlel.

L. TLearning to changn the subleet Instead of helping
to tesne a oclassmato.

Be lLearning the right way to behave anong friends.

Goal A, scoording to the Oharacter Resourch Shaflf,
ia more attainable boosuse L6 sguggenbts a dolinite learning
sobivity. Goal B 1s Genirable bubt "the rlght way to bohave®
la noy alaaraha

Tdgon summarises this aren by saying that sttalinable
gouls, “atate clearly what 1o expected of the lsarnay, are
worded undersbandably, and take the ability of the lsarner
into aaeaunh~"a§ |

Kesenreh st the Chavacker Hesearch Pro ject shows that
g lesrner will usually work mueh harder if he knows that he
#will be able to seo how well hw has done. Whis concept

iavolves tho second ares menbtioned above, that of having the

Wiy,  bpma,  Hipia,
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the goal V&rifi&hlﬁwhu
To support this contention Ligon Inquires: which of
“the following goals 1s wore vaerdfiable for a six year~old
girl? |
A.  Isarning some facts aboub her Soacher,

e Loarning three facts that she had not known bofore
aboul: her Leacher, '

Goal 1) the Charscter Heseaveh Prolset Btarlfl propoces
not only states how many facts should bo learned bub alseo
states what kind of lacta they should be. It thersfors ls
Mors v&r&fiablﬂ«h§

Also In this repard thé sams questilon is ralsed aboud
bhe verlfliability for aliztesn year-old Loys of the followlng

goalss

Ae To sea ressons behind some of the things T am
Gaught in school, ‘

Bs To geb inaights about how my subjects can haelp

me, I will list ways each subjeoct contribultes

to my fabture, and ways 7 fweel they aye not helpful.

Goal B according to Character Reseaveh Project re
aonreh sebts wp a definite procedurs which can We completoed.
Goal A is less veriflable besenuse we cannot know how many
"ehings" are ineluded noy what s meant by “rﬁaa@ﬂa“auﬁ

"Veririable goals have limitss They are steps Lo a

largor goal or objootive. The lesrner ocan see when and how

— | | |
Wiopia,, pe 22, Wmia. Yrnga.
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woll he has comploted this atep in preparstion for the next
one. T

The third aspect of a lesrning gonl is that it is
also personallzeds. It should o nobed that a personalized
learning goal is not only sonething which a ohild ean do
hut something which ohallonges him to 4o his own best.
There ls always something a obild can do whiebh wlll kindle
the ”aivinﬁ.sgarw“,uﬁ For ong ohlld 1t may be an act of
kindnosns for anothep sourages oy snothep, ﬂathuaiamm»ug

In order o porsonallse his learning goals a teacher
should esk the following questionss "What iz Sodts will
for thies child? Considering him as he ls, what is the Lest
ol whieh he is capabile in this areat lHow cen we challenge
his baaﬁ?“ﬁg

Agmin %a'amylify thils aspeot of leurning, two ile
lustrations [rom the Charactsr Ressarch Project will bhe
holpful. Which of the following btwo learning gosls is gore
peraonagl for & five yesr-old héy?

Ao Lonrniug &bauﬁ the wonders of his own growth by
beasting & skill he has nob tried Lo learn (oe.ge,
pumping a swing)

Bs  Leasrnlng Ilve thingﬂ he capn do now and could not
do as a three year old.

toal B éaui@ be learned by sny {lve ysar-old. On

w@mﬂ h’af bide Lhg Thide ‘f}i}m id.
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the other hand according te the Project, Gosl A ohallangsg
the individual ehild's maxlmum ebllity, glves him a thrill
of achievement, stimulates further lﬁarnimg.5l

Porsonallged gouls bulld on the skilla and talents
of the indlvidual learner. They challenge him %o
find the aspeoclal oapscitios God has glven hime They
saek to bring out this ohild's best.

This 18 by fsr the woat diffiouwlt besdt o0 mesb.
Pavhapa you will use 1t only for wvery lmportent
conoepta. Bubt when you 4o Ystrike thet divine
spark’ 20 that the chlld doss bLetter than he has
avar done before, then you will expoerisnce the
theill of high aohlevement whloh 1s & teachor's or
parsnt's greatest reward. You will ses the 1W§§nﬂ?
learn In a way you had never dreamed possible.’c

Hethods whioch ald memory

According vo ILdgon the major enemy of losryning la
forgobting what has been said. "Hetrouctive inhibition®, s
or fgrﬁathing a point beosuvese some othsr polnt has bsen
Introduced, is the wajor reason why wa forget. The Chare
noter Heaesreh Project has plnpolinted five major ateps
whioh ean be Gtaken which ayse acleontifie learning techniques
whinh can prevent rotrosohive inkibition: schedule $inss
for preparing, tesching, and learning; Yoous on one main
point; eoordinats lesyrnlng with lifs; reinfores the legrne
ingi review al stute intorvals.

Times for preparing, besching snd lesrning should be

gohaduled. Both adults and ohildren are more resdy to learn

& & . B . i
Minga. %Prpia. PVinide, pe B
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and remesber if thelr learnlng sesslons come at a regulav
time and place. It hap been found that the most Important
difference between gtudents who make high and low gradesy ls
that good stwients usually study at regular times and pluces
while inefficient students study whenevar thoy "feel like
15" or "have %im@“.ﬁg

Two bulas ayre lumportant for reserving a time for
prapavation and teaching. Virsh, once a bime hey been st
never allow an exception to ooour. Hacond, schedule bwo
parioda; onse eaprly io the weel and one Just belfore Hine
to tesgh. The uase of this latter teconlgus allows Mlnoue
bation” to take place between the first end second pesriods.
"lncubatlion® moans that onets subsonsolous wind will be
planning the lesson for hiwm all weeh.

Ghuproh school sessiona provide a scheduled tima for
adults and ¢hildren o learn religlous precepis. A scheduled
Hime iz also nesded for home taachinge.

To ald momory, a porson should foous on ono maln
pointe. A good lesson for ohurch school or home has one
main polnt. If ome thiag ls teught well, ohildren way
learn 1t3 bubt Lf four things ave btaught, children will
probably not lesrn any one of them, no matter how well they

are baught. DLigon strongly emphasizas this point. He stabes}d

o v
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We often wmake forgebilng inevitable by trying Lo
toach too wuche Theve are many aspeacts of Christian
bgliefs and Living that we went cur ohlldren to lesrn.
If we try te teach thom all ab onece, nons will be
leamed. As teschers, wo Llike & full lesson plan
with @ varlsty of storlas, discuvasion guestlons, pro-
Jjeots and Biblical mateplals. That is fine, IF every
one of these varled elementis ls so clearly related Lo
one maln poluob that no child can possibly migs 1t.
Otherwlase, in oomwes vebroachlve imhibiﬁimnaéﬁ

If the lesson is coordinutod with bthe Ylife of the

loarnser then he la more likely to remember 1t. The key to

coordinating lesrning with 11lfe ls o start with the speceille,

conerate situation in whieh the children will use relliglon
and let them dlscover, with the tescherta pguldance, hthe
principle involved. This method helps brlng aboub more

learming boocasuse 1t 18 closar tio what sotually happens in

Life situations: ohildreon snoounter situastlions and noeed

principles tb gulde tﬁama

Religlon is often taught in the form of abasiract
moral principles. It may be taught offectively In this
panner. For example, mopt Junior High school studenbs can

goore as high as adulbts on moral knowledge toots. However,

many Junlor Hlgh students violate these pyinelples every day,

begause Life domands that they apply the princlples, not
raclbe theme. And bhey d4idn't learn thom that way. I wa

toaah children %o reclte Rible verssz, thoey will be able

Protde, pe 50
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toeeereolle Bible verses. Theoy are not often asked Lo do
that oukside of chureh aehaol«ﬁé

& question which holps the teacher or parent o
coordinate the learning of children with 11fs concerns how
the ohildren osn make use of this lesson in thelr lives
this weak. If the benchoyr answers this quémtiam for auoch
child, he will be helped Lo declide on useful levels of
laarning and to plan real-llfe lesarning zoals wnich will
snoourage the ohild o do somsthing in bis Inmediste 1lfe
to apply the principle he is 1@arning.57

Reinforooment of the learning also sids in voposuwbore
ing the wmaterial taught. After the bteucher has llsted {op
inself situations In whioh he belleves the oehild can apply
the leasson the next step oy the teachoyr is te think,gf,whgt
vapsctes In the situablon van aerve as 4 cue o remind the
ehlild of what hé is lesrning. Por ozample, if a Jumim# High
school boy i lsarning in church aschool that (od ig good and
ovorything thet happeons cap have gome 30ood purpose or oube
come, the bteacher wight set as & oue foy the pupll ths task
of learning to ssk, when he neete {rustrabtion and dslead,
"What s God trying to bell me nowt" The leaynor would
have to asit this guestion with falth that God fs good and

has some good purpose for hlwm In thls sitvebion. T thle

- , G
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youth leaves the olass determined to ask tthis guestion
whanovey e rung inbto & diffieulby during the week, then
bis problems will reinforce his learning about God instead
of driving it further Crom his mimﬁ.gg

Raviewing ab steted Intervals 1o another way the
toachsr oan support memory in the learner. "The way to
ratain Information ié o distribute lasening over & long
pariod of timaoh59 This method is called the "method of
diztributed yraekicﬁ“oéﬂ Studies at the Charscter Hesearch
Pro oot have found that there iz a general pultern fop {ove
gotting. The interval when we forgel the most rapldly ls
Imendlately arfber we have learned. In addition Ligon conw
Lbands that there 1s & deflnite time schedule during whioh
paople aye most iikeiy to forget. This sohedule showed
neople forget two dmyﬁ after the material s originally
learmed; five days after Lthet, ben days alber thati snd
twenty days after that. I1f the material is reviewed at the
momemty when fopgebilng is most likely to ocour, thean the
mabarial ﬁh@uiﬁ Be lsarned more pormsnently then 44 obthere
wlsy would be, If a achedule for religlous education review
woara seh up In K family scoording to thia gensral pabbtern
yobroackive inhibition would not have an opportunity to

CRURS fargabﬁing.él
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Mativa%imma

The dstermining faetor of whether one'a good inbone
Bions are actualized 1s whabher one can back the good
intentions with a mobivation or motivatlons whiwh,&hall
cause one bo acbuslly do the thing intended.

fAgon from resespch done in the Qh&?&&ﬁa? fosasreh
Project indlcoates that there ave two steps which ons should
bake in order to find vut what mobtlvates Lim noske Flrst,
maks two lists of good intentions; call one llist Pros and
liat hare the good intentlons which wers actually csrried
muﬁ«ég Call bthe other 1list Cons end llat the Intentions
whioh were never fulfilledugg Second, exanine fthe two lists
carefully %o see LI thore are any characteristle diflerences
batweon them. For example, are there some gualitios whieh
tordd to be on the Pro list which are pnot on the Con list and
visoe-vaprsa? The intentiona whileh were oarried oub on the
Lists wove osrrled oub beoauss they 1% onets Qécmliar
motiv&hiuna.éh

It ds important to keop In mind thaet children cannod
loarn Lthe same things that adulis learn. Feithay doos sach
oblld lesrn ln exacbtly the same waye In prdar to relate
religlowa educatbtion to poraons L6 is neoessary Lo Lo awars

that peprsons develop by stages, and eash porson has a chare

621p1d,, pe 51 OBrbide, pe 520 Phivid., pe 53
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achoristic way in whioh ho lesrns.

Cooperation with apge level characteristies

it L8 of primery luporbence that oither teschers or
parents know the general characteristics of the ags level
c¢hlld with whioh they are dealing. The process of davelope
ment 18 often divided into steges whieh are culled general
age level cheracteristics, The Ghar&etar fisgearch Froject
had divided the growth proesss irto oight lovels. Bach
level apans two yoars of growbh. ﬁiﬁiﬁimg the ags levals
iﬁ the following mammer is original with the Character Hee
searcoh Projeoct and sbenmed from research dabag

l; Decentralisation (2-% yoars) Iserning that he is

only part of the uonlvergs--an mporvtant psrd to
bhe avre, bubt not the csnier of 1%,

35

« Cooperation (Li~5 years) TLearing %o work together
with othors. If Hursery childrsn do this it is
ar aecldont. '

%. Oympathy (6«7 yoars) learning Lo share sach obhert's
amotions,

lhe Individusl DMfferences (H-9 yoars) Learning thad
he differs from all obher people. He can loarn %o
worry bhecause some 40 things bebteyr than he, or he
aan be proud thaty foed hos mede him wnlgue.

5¢ Exploration (10«11 gears} Learning many new uses
for hls skills and abllitiss, often Lo the disway
of those reasponsible for hine

b Nbvenbupe (12«1% yvears) Por boys, learning to
face danger with inoreaned physical courape;
for girls, learing thelr role in mors adylt-liks
soelal relationships.



ks

AOulE-0hild Confllet {lhe1% years) Learning to

anawer the questlon, "who Am I%" which often
rosults In conflictis between adult's expectations
and peer group standapds.

Prilosophy of Life (1617 years) ILearning o
pulde his 1ife by(gvinuigl@a which seam allw
juportant to him.™

The following is an exawple of how a bescher nizbi

uge the age level chavachoristics In ovder to communionte

the lesson goml of teaching the golden rule as stated in

Hatthew T:1ld:

Lo

.
g

Le

5

bo

Deagentralisation-~"%ven a8 I want other children
to show me thelr nlee thinge, so I muat show nine
o othora." :

Cooperation--"Play togetber with othors Just as
you like them %o pley with you.”

Sympathy--"Be sorry for others who are unhappy
and glad when they are bhappy, Jjust as you want
therm to do when you are happy or unbappy.”

Individual Differencsz--"Pralse otheve fopr thelr
abilitles as you would 1ike them to vralse you
Tor your abillities."

Exploration-«"lige your new«found skills and
sbilities to conbribubte Yo the group, as you
want others 1o do."

rdventure-«-foyse  "Challenge others to choose
wlgely among dares, Just ar you peslly weant tham
to Insplre you te 4o wisely rather than foollshlye”
Glrle: "Bo as oonsiderate of others as you wang
them to be of you." '

Adult«Child Conflict--"Try to underatand adults
Just ss you lwpe they will try to undersband you."

%inid., po. 67-68.
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fla  Philosophy of Life--"Defend the right of others
to baliove In thelr 1deas of right and twuth,
Just as you hmg?gﬁhey will defend your rlghy
to your Adeaa,"bY x
Since each person has a characterdstie way in whioh
he learng the teacher muel, In order to Leavh with maxlmum

affectivensgs, leaprn bthis charaeteristie way of learning

lovel charantayristics.
After a concept L8 tawhi in s specifio sotbing 1%
L9 lmportant that it be geaeralized snd transierred in order
for it to have the effecot it should havé upon the lesrnar.
Somethling that is-learned in one context doss not necessarily
bocome a generalilzed ﬂkillaév UYsually 1t is not gensralliged.
Gne method of incressing the probadility of peneralization
ie to creute lemrning sltuablons in severakl reles in the
learnerts 1Life situation and mxpsrlwucﬂs.éﬁ
Avcordingly, when & thing bne been lesrned Lo obllde
hood, how can one have the sssuvence that in laber ysars the
individval will apply %he seame principle to his sdult lije?
One methiod which the (harscter hesesreh Project has used Is
to engourape parents to lesrn the same thing at the same
Yime, mo that the ohlld seen ow It does apply to sdult
lifa.ég

“yod., pp. 68-69.
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Ligon, op. ei%s, Dioensions of Chapactor, p. 9
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realuation is of gresat Lloporiance $o the tesachey 17
he is bto lmprove hls btesohing and continue grawing By an
ingtructor. This skill in & wors advanced ailll end 1% ocsn
help Lmprove one's bteaching slgnifiecantly. Ewvalustion mesans
to spply a standard to evaluate one's temohing.

Thors are four malor skills of lesvning evelustlons
eriteria, observation, recording and analysino, (¥

Criteria moane %o find a atandsrd for xwoognising
gvidence that leerning 18 Saklng place. Por exemples, the
lasgon aim may be to help the chlldren learn to go the
sagond milé. Thﬁlﬂhﬁnﬁﬁfﬁ cng might use to judge whether

learning has taken place Ls Lf a child acbually triss ko po

a mocond mile.

Observation mesns to look for svidence thatb leaming
i btaking place, Predlet lo sdvanos what one expsocts %o
happan a8 @ result of any partioular losson. Wext, obaerve
with oriteris, plan observations, end muke some experimental
abasarvatlions.

Heoording may oo used 1In amvﬁrﬁl ways bto anhance
lonrninge A writben report of what is sald by the toeacher
and children durdng an entire unlt may be very revesling

and h@lgful'in planning for the nexb unlt. A purent might

_ Y?Li&wn, "poweriul Loainlng Toola®, Ope Ghba,
Pie gilw‘{}bn ,



he
kosp a disyy of his ohlld, resording only those instances
whioh are yelevant to the lesaon.

To wse the skill of snalysis one mekes eritlcosl
axaninatlons of otwervations and jJudgments of his teuching.
Two skills may be of mueh help In thle process: poenking and
characteristio differences. Banklng ocen be used in any
nuuber of ways. 16 ney be usad to yvield gself-knowlsdpe for
tha ohlldren or for the tesohey. Criteris must be set fop
what ilg to he ranked, thep whatever ig %o be ranked is
1lsted in order. The concapt of charscteristic Giffevences

wan discussed previouwsly in connsetlon with motivation.

Creative loarning

Croatlve lesrning tukas pluace when the toacher and
pupll learn together what nelther ot them umew to begin withe
%hen the teacher Hells the pupll some final answers, that is
not oreatilve learninge -

There are thres malor attitudes whieh one must bave
in order to leamn crestivelys &he desivre to ask, the wille
Ingness %0 seelk, and the faith o find.

The desire to asl mesns to be willing to changs one's
ways of seeling or dolng things., Often peraons refuss io

change oub of a "sense of Inteprity”™ whieh is often rveally

Tiypide, ppe SB-112,
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& rationalization or defense mochanism for insscurliy.
Gfben sueh persons bellove that they have & {insl or Iindige
putiable anawar alresdy. When one's sgo is Ilnvoived in the
atisitude whiloh may need o be ohanged, the desire to ask |
moay be stifled by §v1da.?3

The willingness to sesk wmesns that one eall@mté the
ind of Informatlion one neaeds for dlascovering the tyruih
rathor than making o Judgment and then looking for evidenoce
5o support it. Criteria, observing and rocovding should be
usad to gather thls avidena@«?ﬁ

The faith to find mesns to analyze whe evidence

&+ }1\
gathered and to put it into uae . (<

Zntﬂrmaliﬁaﬂimn

Inbernalization is the last siep of the lesrning proe-
cons whioh was disoussed st the beplnrdog of this chapter.
Intornalisatlon mmaﬁm bhat LY the tescher can say bhings that
£i% indo the baslo personslity structure of the ehllidren,
then they could rﬁmﬁmbﬂé whitd 48 said more accurately. What
children learn ahould be as sosurnte as possibls and should
begome & basie paprt of thely personalitien.

aAthitudes and concepts,; therelore, must be releted

to the learner as a perasoni relipglon muat be reluted to

bl r’ » ISR . L 3
“roige Pppie. Typig,
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the ehild's baslc noods.!”
The followlng 1ist are categorles Ly which a teacher
might view a o¢hlld in order to try to find out hils baglo
neady s

1, How ohild mees himacll in Serms of amobtional
attachmenta, '
as Need for parental love
he Hood for aﬁauri%y
6. Parental needs (need Lo express gapa)
de Heod for affiltstion (Lrienda)
8, Need bo define sex roles

2e¢ How child sees himself in tewrms of aoclal status.
ae Fised Lo Lo assertive
e Hoed Tor lndepondsnce
cs Heod to influonce othevrs
de VWoed to saprve nthers
ge Hoed to be dlrferant
fo Nosd to agree end belleve

5o How ohild sees himsell In terme of capacltles

and abllilties.

#e. MNogd for achlovement

Ye  Avoidance of falluvre

g. YHoeod Lo exocsl

de Noed o avold blame

fe Hood to know 26

£o Waed for rﬁaagnihianz’

It is the teachor's and parent's Uask o ve acquainted
with the child epough to be able t¢ relate the teaching ealms
directly into the childrs baslo needs. Thls way the leawning
whiokh ﬁéas take plece can be as accurate and persanont ae

possibles

e
Drbide, ppe 115-128.  TO1pid,



Vi RELIGTOUR KWOWLEDGE ¥OR LIOOW

Tdgon with ths ald of his ressareh assoolates has
bully the Charsoter Ressavch Project aurriculum around the
beachings of Jesus fuuﬁé In the Bermon on the Mount and the
Tordis Prayor. HRather than omphasizing the depravity of
man, the Charsoter ﬂ@ﬂaérch Projoot materials enphanizon
what man, with falth in God, osn do with the positlve po-
tentlal that he has. Ligon belleves that acapé has its
basis in purental love. This love is abt lvast part of the
divine apark in m&n, acvording 4o Lligon. It is auch posi-
tlves alowonks as ﬁgggg with which Tigon works and mesks ho
strengthen ﬁhrmugh the learning process delineatod shove.

Thus, Ligon aims for characher educatlon in the senae
that the individual through his falth in God end his own
positive potential strives to grow in Christlan character.
He la aluing uﬁ'pﬂligioaa 9duaaﬁiam in the sonse that bhé
aﬁﬁitudaé whioch are lesrned are based upon the “Beatliudes.

Theorefore, the (harvacter Wegearch Project currioulum
davaloped éver & pariod of years scknowledgea God as Orestor
and Pathar on whom we are dependent, views man as Inherently
gaod at birth wlth the abillty to meke willed-daoisions atoub
the way he will respond to xifm,‘utllizam the Blble as the
Sourcebook for fodts laws, and presents Jesus as Pxample and

Poacher, Hduecational mothods developsd by the Chavacter
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Hesearch Project recognlze the individuality of sach learner

and stress the inductive approache.



CHAPTER IV

SELECTED ASPROTS OF PAUL TILLICH'S VIEYW OF HRELIGIOUS
ENOWLEDGE

Pavl Tillichts view of the loarning process as it
applies to religlous knowledyge shall also he discussed from
tho perapective of his view of man, God, Jesus Gﬁriaﬁ, the
Holy Bible, and sducabional methods. For Tillich, man is
‘E&nita and unlqueg OGod la Ground of ¥eing, the Uncondltlone.
od; Jesus Christ is Integrator and the "manifestation of
Divine Love" through which the bellever knewsy the Holy
Bible 18 the Hecord of HBavelatliony educationsl) methods are

'gevaenal and baged upon the experience of revelation.
s HANW

Man 1a finlte and unig&g

For Tillich, wan is finlbe, or a unlon of beling and
nonsbeing. Pillich saw man's finltude sxpresesd in four
oatiegoriaess timo, space, ocausallity and substances Bach of
those categories express the unity of belng and non-being,
anxlety und gourage as woell aa the Linlbude of man.l |

PL1lich saw & "meloncoly awapeness of the trend of

Apaua ti1lich, Systematic Theology 1 (Chicugos
Univorslity of Chlcago Praas, LYnl), p« 1Y%,
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belng btowayrd nonbelng' in the litarsture of all nationg.
But the awarenssme that in Hime one shall evoniually dis is
the most actual expression of this p@r@@yzinnaé

Tillieh explained his conceptilon of dpace as 1Y proe

lates to man's Liniltude in this way: YThe present always
involves man's presence ln iy, and preasence moans having
sopmathling prosent Lo onets gsell over agalnst onata solf,

“he preasent implies myae@o"ﬁ Tillleh further stated thatb
¥uime orestes the present through ite unlon Wiﬁh‘ﬁﬁﬁﬁﬁe“h

Tt 48 in this unlon that "tlme cowes to & standsilll bow
cause there La somebhing in whioch be stand.*? The nllowing
guote shows how T4llieh related apsce to human Clinitude:

To be spatliale » mouns {0 bo sublect o none
being. Bo finite beling can rely on apace, Yor nol.
only must 1% feee losing this or thab space boomues
it is a Ypllgrim on earth,” bub evenbually 1t must
fage loaing every place 1% hes had or might have
hade As the powsriul symbol aued by Job snd the
peslmist expressss ity "Ite place knoweth 1t no
more'. To have no definlite and no finsl space maans
ultimate insscurity. To bs Linlte As to be insecurs.

The category of causality relabed to man's finliude

in this sannory the question of the csuse of & thing or
svent presupposes that 1% does not poaress its own powsy of
comlng inko belnge Fveprythlang, therefore, except God is

gaugad, Tillieh atabted that the question, "Whers have I

21p1d. JIvide, ppe 10het.  Byptd. Srvig.
b1nsg.

v
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come from®" is unilversal. Bverytlhdng ls drlven beyond Lbt-
aalf %o its ceuse, e&nd so on Indefinltelys, Causalily,
therafore, pow@rfully axpresses the abyasg ol noub@in@ in
@v@rvhhﬁmq.a |

“rhe fourth category which described the union of
being and non-belng Iin sverything £inlte is pubstanas.
¢ » osubstonce i3 something underlying the [lug of appear-
aneen, gsomethling which ls relatlvely statlc and self-cone
ﬁainad.“a Change, howesver, 8 woll sg knowledge that he
shall dle and lose his substanos, revesls the state of none
helng 1n which man finds himselfs Tillleh stetes that
"o o soverything finite is innately anxious vhat lta sube
atance will be loat."d |

Although ©illleh bolieved that men is finite, he alseo
lay preal stress on the faot that man is responslible lfor the
way in which he doals with bls anxiety. He stated, “"Man‘s
holng 38 « snob only glven o hin, bub also demended of
hime. He ia reasponsible for i1t literally he ls required
o answer, Lf he ls asked, whal he has wmade of him&alf»"lﬁ
Thus, anxkiaty need not lead Lo despalr, although 1t may,

and when 1% doos there is & loss of the nonse of destiny

Tybide, pe 196,  Prvid., p. 196~7.  Yibia.

0pan), ?*1lieh, The Courage To B@ (How Yaven: Yale
Universlby Press, 19%2), pe 5l
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and with it & meanlngleasness charscteristle of much in the
Life of modom manoll The oubtcome of mants situation,
therefore,; depends a gr@&t deal upon how much coursge he

 POBBOBHOE,

Han ia a total, Interacting belng

PL1ikal doess not view man as & Aduality of bedy and
soul bubt as & total, interacting belng. For Tillich the
body 1s no prison but rather s temples It 18 not the body
thtat sbtruggles againat the spirlt bub rather the "Llesh”.
Yplesh' i & term used in the Bible to wean the pride of
the spirlit as well as the luets of the body. Tillich saw
the whole porson as the aub;au@lef the relipgiovs demand and
promiga.  Purther, in order for man to hslp man the vwhole
person must be involved, body and a@iélﬁ ﬁmgﬁhh@fela

Tillieh's Protoestant grimaiplalﬁ stabed that no man
ls axewpt in any ares of his Llife from the Jjudgwent. This
concaph considersd tho whole man, man as & unity of bvody
snd soul, in hls relationship with the h?ﬁﬁﬁﬂﬁﬂﬁ@ﬁﬁaiu

This Biblical idea was prediscoversed by the Helformstion in

l?ﬁﬁéﬁ-a pire 6585,

18Pan1 Tillieh, The Protestant Yre (Chicago: Univers
sity of Chiosgo Press, TOLOT, 5P J67T-I75. Cf. Barold Alan
Jackson, "The Siznificance of Paul Tillieh'e ™ Theolopy for a
Philosophy of Heliglous Hdueatlon” (unpublishsd Dootoral
dlssorsation, Stanford Univeraity, 19%06), pe 97

lB;«%C 4 P“ 19%“ ll’i‘l’ }315};‘. ¥ p;), }.é?“ll?gz .

Gemsrin v
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ite opposition o the dusllstic elements of the Catholic
@ysﬁamalg

In an artlele entitled "Concophion of Nan® T1llich
stated clonrly hls view Of‘m&m. e seop nan's nature s
two main divialonse<his essential pabture snd bls exlatentiul
nature. "Han is not only mind, statlenlly relatad to the
univaersels, but he is spirlt, dynamleally oreatlng & world

of hls ocwn beyond the world that he finﬁa»”lﬁ

Fan is8 oessentlally good at birbth

The above ecaption "essentlially good st birth” meant,
for TAllich, thet men 1s never completely satrenged irom
relationahip with Gods The following stautement shows how
?illinhrviaw& wan's nature In relstlon Lo the lew of Gods

v« o othe law glven by God is men's eseontial nubturs,
-pub againegt his ag lawe I man weres not estronged from
nimaaliﬁ 1f hils essentlial naturs wers not distorted in

his actusl existencs, no law would stund agalnst him,
6 I8 natural lawe 1t vepresents hils btrue nature from
whilch he 48 estranged. Gvery valld ethical commandmont
is an expression of man's esgentlial pelation te hixself,
to others and to the universze. This alone Tgkﬁﬁ it
obligatory and 1ts denlal sell-destructive,

Later in anothor statement Tillileh macde an even

Arvia.

lé“aul T41lich, "Concaption of Man in Existential
Philosophy," Journal of Relipion, 191201215, July, 1939.

lf?aul T 114ah, Love, pPower, anﬁ Justies (YWow York:
Ausoalation Press, L95HYY Bp. " TE=T{s
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gleaver statenment of his view of man's ssgential nabure.
whioh is pertinent to thle paper:

Man is estranged from the ground of his beolng,
from bhimself and from his world., Bubt he is still
nene He cannot completely cul the tie with his
oreatlive ground, he is atill a centered porson and
in this sense unibted with himselfs He still pariie-
eipates in his world. In othey words: the reuniting
love, the power of roslsting non-belng, and the
ereative Jushice are still active within him. Dife
18 not unambiguously good. Then 1% would not be
1ifa bub only the posslbillty of life. And Life 1s
not unambiguously evil. Then non-being would have
ﬁanqu@raﬁ‘heigg. Pub 1life is swbiguous In all its
axpressiong, ™

Man 12 fros

Prom the above discussion one can see that Tillieh
balioved that man distorts reality snd becomes eastpanged
from himaslf. One of the wmalor conbribvutlng fectors of
this eonﬁitibn ia that as wman develops, & split ocoours
within bls veason.

Ancording bo Pillich men's mind is composed of two
privary strucburest ontological veason, a strugture of the
wind which enables it to “gresp snd transform roality”, and
tsobnlenl raason, the ocapacity of the mind for reasoning.
A% varlous times he ocalls these structures respectively
hateronomous and autonomous reason, conbrollling knowlodge

and vreceiving knowledge. Technical reason ig consldered

Wipide, pe 115,
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only & tool and thus is only one functlon of reason. Y |
Tilliech helleved that the roots af'ﬁhema ghructurss of
reasson lie in a desepsr and untluately uncondltloned lﬁval,“
the "dopth of resson”. The conflisct which estranges man
from himsoll is the followliag: autonomous reason demands
o be complete In 1tself and falls bo reocognlze its own
d&phh,‘whilﬁ hebaronomonus réaﬁan, on @h@ other hand, olains
o sposk In an uncondltlioned way.gg

| Note that Tillich dld not belleve that there 18 a
conflict betweorn these two gtructures of resson but thely
confliot is within the structure of reason which has lts
groand in the "depth of weason®,

in this esbrangement Tiilllelh contanded %hatJﬁhﬁ whols
ersation also particlipates btogether in the existential
“gltuation. That ls, "nature also morns for a lost gaoﬂ"gal
The way man overcomes this confllet within h&msaif,
aconrding to TLllich, is through bls own willed ﬁéniaihn;
As man was consideyed free to succumb %o anxloty and ﬁaaﬁ&iy

or %o he courageous and alfirm his own deatiny in the above

discussion Tilllieh also gonsiders wman fres Yo chooss {0

19@&11&&&, ops clt., Systematic Theology I, ppe 2L-105,
Ornta, |

Elﬁ&ul'williah, The Shaking of the Foundatlons (Wew
York: Sohyibnerts Sons, 10u8Y, e [Oe
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overoome this eonflict within himself. To oveveome the
conllict hatweon &utanam&ué and heteronomous resson,
anbonomous reason muat be reunited with the depth of resson,
Tillioh states that 1t is through revelatlon that autonomous
reason s reunlted wivh the depth of reason.4¢ fhus, mHn
doss not rouniits himself, bubt 1% is thuwough revelation of
the Christ that his confliet 18 overcome.o s

It should not bs thought that Tillioh hﬂii@vaa that
man 18 self-sufflclient begawse he h&m.fr@aﬂcm of cheloe,
howovare. He doen nobte As 1t was polnted oub above, under
the catogory af’a&uaalityg@ mun's life is caused and theree

fore, derivatlive from God.
IT. GOD

Foyr Tilllch, dod is the ground of belng, the groat
Unoonditioned. God L8 boyond the grasp of humen gapacities,
God 48 the univerasl, the structuvurel logos. Tillich
bollevaesg, kﬁarafﬁr@, et man, in the prlde of his tesohnleoal
PARAON, oannod grasp God, bub ratbsy 1s grasped by Gode D

Pruth, for Tillich is, therefore, alse unconditioned. Thab

aa%illich,‘gmo Qiﬁ», Syatematle Theolopy 1, ppe 9%-9L4.

v ggxbiﬁu, ppe L%2-136. Cf.  Jeokeon, "Bignifiecance of
Tililebty Thneology®, ppe 102-10%, '

Ql%ﬁﬁ:o Pe Zo

aﬁTillieh, ops elte, Systenatlo Thealegg.gﬁ pe 1%,
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is truth is abgolute and noﬁ graspable by man. Beoause
T1llieh views God and twubth in thls way he refused to
identify any one psrtlculear eplstemology with God or with
trubh.46 Tt 1s evident, therefore, that in Tillich's
thoughﬁ ragarding God and truth there 1s an slement of
skeptlicism which closely resembles Paul's sh&temémt Ywo

know in part"027
. Til. CHRI&T

C God, for Pillich, is the unlversal, the structural
logos. Jesus Christ ls the partlcular, or "theologlcal®
logos as 1t appeared in a particular hlstorical event.
Tillieh contended:

Chrilstian theology 1s bhased on the unigue svent
Josus the Christ, and in splte of the infinlte meanling
of this event It remains this event and, as such, the
eriterion of every religlous experlience. This ggenh
is glven to experience and not derived from 1it.
For Tillich, thersfore, Jesusg asg the Christ 18 Integrator
and the "manifestatlion of Divine Love" through which the
believer knows.

In relation to the conflict betwesn sutonomous and

heteronomous reason, Jeosus Chrlst is the Integrating factor

2614,

Fem AN I A

@Tyng Holy Bible, I Corinthlans, Chapter 13.

28Ti1116h, ope ¢it., Systomatic Theology T, pe L6
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which can overcome the confliect and reunite both aspects of

reason with the depth of reason or, the ground of being.
I¥, THE HOLY BIBLE

T411ick 18 consldeved antlebistorical by dome cone
servative groups. That is, some persons Interpret his
poslition as one which disregards Biblioal history ag being
of great signifleancs Lo our present rellglous situation.
T111lch contende that he wished to build a religlous syatem
that would not be dopendent upon the whims of Biblleal
schiolars does not mesn that he disregards the importance of
Biblieal writings. He statedy

In the Bible the deolislive olewent lhat ooncerns

ug ulbimatvely is Jesuas Chyist, The Bible contalns
the rocoption of the manifestation in the original
church. Bvery Hiblieal welter is s witness to the
new reality in Josus as bthe Christ and a witness of
the way In which he and the group %o whleh he belongs
have recelved tlw now reality. The Hible is the norm
of Christlien theology in mafgar as it 1s the genulne
witness to the new veallty.4y

Thueg TL1lich viewed the Blble as ¢ record of rovel@e
tion rather than vevelatlon 1tme)L. 0 The relation of
Christ Yo the Bible as 14 is expressed in the above
guobation hss some similarity %o ¥artin Lutherts concept of

the Bible es the "oradle for Christ.Y?

E9paul Tillich, "Problem of Theologleal Method,”
Journal of Hellplon, 27:116=26, Janvary, 1L9L7.

ﬁaﬁamkﬂmn Ope tite, "Significancs of Tillleh's
Thaology®, ps l?ée
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Ve EDUCATTOFAYL MSTHOD

Tillich's educational method emphasized both present
axperienas and historieal background. 9Thus, altbhough he
ascapted yrasenﬁ axporioncs ag an fwportant payt of the
learning process ho was oritionl ol the liberal empirical
mothods He did not bellove that the contents ol the
Christian falith cen be dorivod solely from the experience
of the individual Chrisbtisn becauwss "the event on which
Christiosnlbty I bassd (Jesgua) 18 not derdved from experlence;
it lg piven In history. Rxpﬁrimmﬁ@ is not the sourcs frowm
whloh the contents of systematic theology are taken but the
modlum through whioh they sre existentially vo calved," 5

TLiileh's method of approsch was both philosophical
and theological, Tillieh smought to answer philosophiocal
questions theologloally and theologpieal guestions philow
sophloally at times when sueh @ procedure was néomma&#y.
T1lliohk not only synthesized philosophy and theology, he
also included the insights of depth psychology in his
writings.

The sducational method of Tillich shall be dlscussed
regarding selentirlc method, levels of learning and educae

tlonal principles.

31@1111@&, ope g&g., dystematio Theology I, po I
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$Qiant1fie mebhod

The problem of verification of knowledge has beon
one of interest and goncorn Loy the modern sge, espocially
how knowledge olalmed %o be vevealed can be publiclyverified.
Llthough attemplts have beon uede to make thooloyy an
ampiriecal sclonce and to seek 1ts verification experimentally,

T51ldoh did not muke sny such olalm for theology and 1lts
rasulta, He stated:

The reslatance of recent philosophy agzainst the

ontologloal uae of tho term (reason) has been aroused
by the assumphlon that truth oan be verified only
within the realm of emplrical sclence. Statemsnts
which ocannot be verified by experiment ave consldered
tautologles, emotional sslfeazpressions, or mesninge
laga proposltions. There 1 an lmportant btruth in

this attitude, GStutements whiol have nelther Intrinsle
avidengg nor & way of belng verilled have no cognltive
valuae. :

Yote how Tillich has stabted the contemporery question
about verifisstion. The following quotation willl be the
asnawer. This mothod of approsch ls one of Tlllich'as primary
sducational principles. These principles ashall be discussed
later. “his guotation ls long, bubt it s sveh an excellent
oxpresalon of tho place of verifleation in Tillleh'as thought
that the Invegtigator doss not wiah to paraphrase it for

faar of distortlion.

325pid., pe 102
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"Waerificetion” means s method of deolding the
truth or falsehood of a Judpments Without such a
mobliod, Judgments are expressions of the sublsotlve
ptates of a person bub not acts of eognitive reason.
The verifying test belongs to the nature of truthj
in thig positiview Lo rlght. Every cognitive assump-
tion (hypothesis) wmust be tesbod. The safest test
is the rvepoatable expariment. & cognitive realw in
whioh it can be used has the zxdvanbuge of methodo-
logloal strictnoss and the possibllity of testing an
sspertion in evory moment. Hub 1% is not permissible
to meke the experluental method of verification the
sxelusive pattern for all verification. Verlflication
of this type (ewperiential in contradistinetlion %o
exparinental) has the advantage that L% need not halb
and disrupt the totalidy of the 1life proeess in ordex
bo distll caleoulabls elemonts out of 1t (which experi-
mantal vorlfication must do. The verifylny experiences
of a non experimental charaster are trver to life,
though loss oxacy and definites DBy far the largest
pary of all cognitive verificeation L8 sxperlential.
In pome osses oxperimental and experientlial veriflcatlion
work together. In othor cases the expaerlmental elesent
is completely absont.

$111%ch bolleved therefore, thet knowledge atands in
& didlemma. “Controlling koowledge" (experiment) is safe but
not ultimately significant. “Hecelvipng knowledge" (lifo.
proeoss) can be ultinetely slgniflcant, but L% cannot have
oevﬁ&imﬂ§.5ﬂ It should be remomberved in the dlascussion of
o6 as the ground of being it was stresasd that Tillich
believed that truth 48 unconditloned; 4that, 1t is abaolute

and eannot bo grasped by man.

Learning process

The funoctlon of symbols in TAllich's learning process

Bipid.  pvia., pe 205
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was dipestly related to levels of learning, or induction.
Piilieh went bhirough three stages In the way he viewad-
gymbolic and nonesymbolic stabements aboul God. Fr&m‘tma
following discussion 1% shall be evident that it 18 through
the use of symbols that relligious knowledge ls communlosted.

Tillioh's first poslblon wes thel symbols refapr to
God who is the source of existence and meaning but who
trangconds ouyr understanding. Oriticized for this statewsnt,
Tilllich revamped this point of his thinking. In an apticle
sntitlod, "Symbol snd Knowledge”, e statod that “any syme
bolic knowledge pregupposss aamm.haﬂia ol nonegymbolic
knowladge and that pansymbolism deofeats ltself.” He weng
on Lo aays
« o oin order tu speak in symbolic knowledge one
mast delimit the symbolic realm by an unsymbolle
statonente @h@ uga{mgqlio statement whieﬁ 1mpliaa
the neossslity of religious symbollesm is thet God is
Rtmstore of averybhing that Leeds L Seotmendect
However, Tillich seomed to return to his original
position in the sooond volume of his Systematio Thaolaa*a§6

He stated that "If we say that God is the infinlite, or the

 faowaon, op: olte, ‘Significance of Tillichls
Philogsophy", Cf. Fepley and Bretall, The Thﬁﬁlﬁ%% of Paul.

?1113ch (New Torks Tho Haemillan Co., I9297, Pe S5l

BGTilm&ch, Syatemubic Theology II, ppe 9=10. CfLe Axlo
De Dubm, op. olke, "The Principles or Theologleal Lanflage in
the Writings 67 Horace Busbnall and Pauvl Pillich. « « %,
Do 20Lmd05,
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uncondisional or being-itsalf, we spoak ratlonally and
ecstatloally at the same time."2! Hote that he did not
allow the possibllity that one can gpeak of God unsymbolicale
ly as his nacoﬁd poaltion seemed to lmplye. He rather stresasd
that these type of mtatements "preclsely deslgnate the
boundary line at whleoh both the symbolic and non-gymbolle
coinclde."?0 e hellieves that thim point itself "is bhoth
non-g mbolic and symbolic."59 Th@refars,vall statoments
up to this point are non-symbolic (in the sense of the
roliglous symbol) and all statements bsyéna.this point arve
symbolic (in thie sense of religious aymbol).uo

It can be seen from an analysis of the principles
whioch Arlo Duba extracted from Tillich's workshl that
Tillich belleved that veliglous symbols pariicipate, or
grow out of & groups or a personal experience with the
ultimate ground of belng, or the Holy. That is, symbols
partlcipate in the veal@ﬁy to which they polnt.

Pillleh also believed that the task of Christian
education 1s the responsibility of the community of faith
as 1t seeks to nurture persons within that communlty, ever
inducting them into a deeper anderstending of the inex- .
haustible and infinite meaning of the historicel and

contemporary symbols of that falth. This priﬁcipla

E%EBid. BB;biq. 591 bid. “Ogggg; ulﬁﬁ- pe 12
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included within 1btwelf the slomenta of 0¢nt9mh, exyaf&@nea,
and 1ife in the Chrelstian community. N

Thus, T41llieh baliavéd thiat poraons are &nauaﬁaﬁ'innal
the Chriastlen falth throwgh symbols whieﬁ both yﬁfﬁieipﬁta' |
in the belng of the person who usos thmm.anﬂ in the ultimsbe
reallty to whieh they point. This induetion ié sontinusus
and progressively takes persons into élﬁﬁmpﬁr and ﬁa@pér
umﬁeratanﬂimg'ﬁf tholr rellgion. ¥Note the principle of
revelatlion as stabed above ". . .the religious symbol opens
up levels of veallty %o him who holds tna.ﬂymbwi; .v.”p 1t
is evident, thersfore, that persons in the rsliglows com=
munlty comamunlonte the religlous symbols of the falth throwh
- gimulbansously pavtia&p&timg in the helng of new porsons in
the comnundbty whille at the same time paﬁtiaipabing lv the
reality of the Bymboly whick thay hold which érm als0
pardlelpating in the belng of the holder of Hhe symbol and
the reallty bo which they pointie o

The learning process for Tillioch 1w rmmtad in his
songnntion of God as the Unemnaiti&nﬂﬁ. That la, (od is
Yltimate [ieallby, and wman as inlte la iaamyab&ﬁ of zrasplng
this ﬁaalihy. Pillich meintalns, howsver, %h&ﬁ man does
have a kind of knowledge of God. - The process by which this
inowledgs bakes place includes T1illioh's concopts of a
"depth of resson” whlch was discussed briefly above; the

funobion of revelatlon in learning; love as the way to
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knowledge and hia Ymethod of oorrelation®,

The dopth of reason in Tillich mammh the depiha of
the human personality which are comnected with the ground
of belng, of Tillich's Uncondlitionad. The depth of reason
is veaochsd when avbtonomous and hwﬁaranomou& roRgon are
reunited with their ground of ﬁaing. One sess, thereiore
how the ides of the Unconditloned leads the way to this
sonagpbe P11lich contended that man senses that there is
more than toohniocal roason can grasp in life. He contended
that wan il drliven beyond thls level, i bhe does not resiet,
in hls deaslre for knowledge, ‘There ls a rocognition that in
the dapths of reason there la a myaﬁﬁrgeha

It should be recalled that Tillichit'a conoept of the
structure of the personalliy included aubonomous resson and
heteronomous reason which bocowms estrspged from the ground
of beluge The way this estrangemont ls overcome ls for
autionomous vesson to become reunited with its own daptha
Therefore, when the depth of reason is reached, the hounde
loasness of the ground of being ls opensd to sulionomous and
heteromonous reason. For Tilileh, the depth of rosgon wus
the subjective alde of revelation,

The way In which one yeaches the depth of reason ls

ua?illiah, ope 6lts, Sysbemetio Theology I, ppe T9~81.
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through what Tillieh calls Y"ontologiesl aho ol o4 This ia
2 kind of experiencing In whlch the indlvidual is held and
ingplred by & asense of ths mystery of Life and.by an aAwarge

ness of ite nesrnosa. This erporience Tillieh oalls

- Yegatasy? or “"eostatle roagson®

The depth of reason is the aubjective alde of
rovaletions The objectlve sldes of revelation is miracle,
or the giving side of experience. It Lo the glving side of
vovelabion which produces &atwniahmanh.@g

what, then, hes bhapponsd in the revslatory sxperience?

Flrat, one has experlienced the reallty of the mystery within

- the depths of reason. That ls, an TLllich explalineds

{One hars experisnced) the manifestation of the
rystery of belng for the cognitive funcblon of human
reason. (Enowledge has boen medistede<) a knowladge,
however, which can be recoivad only in a revelatory
gituation, through ecstancy and miracle.

fnowledge of revelation is knowledge about the
rovalation of the mystery of belng bto uz, not informa-

Cfion sabout the nature of beings and thelr relation to
one another. Thaprefore, the knowledge of revelation
son be recelved only in the sltuation of ravelatlon,
and it oun be communleated--Iin eontrast to ordinary
kn@wlﬂdgawﬁgnly to those who parbieipats in this
glbuation.

Bestatie reason produces a kind of knowledye, thareform
which although 4t eomes hy and Shrough experience, is not the

gamo as emplrical knowledge which comes as a result of

Woypid., pe 113 loid., p. 1he  BS1nid., pe 129.
by a,
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resoearch and sclentliilc v&rifiaaﬁian.hﬁ Thus revelatlion has
experiential verification rather then sxperimental verliicaw
tions |

The revelabtlon of whieh Tilllch was spesking L8 the
revelution of the Christes It im through revelation of the
Christ that mants personallby atructure i3 reunited with
the ground of Welng and in this way the breach batwsen
antonomous and heteronomous reason ls hsaled.

Tillich alao dlscusaed knowledgs Crom & diffevent
porapective whioch Lliluwstratod what he mesnt by rellglous
knovledge. He stateds

s » obhwrs is only ons way to know & porsonaliiyew

to bBacome unlhed with that personslity through love.
Pull knowledge pragsupposss full love. §od knows we,
because Ie levaa me; and ¥ shell know Him fece to inam
through & simllar waltling, which is love snd Imowledge
st the same time. o Thoere is no stirangsnoss Lo love;
love knowsj it ia_gha only power of couplebe and
lasting knowledge.™ _

The above guotation is a part of Tillich'y enalysis
of the thirtesnth chapter of I Corinthians., He saw In this
chapter the iwpllicatlon that since love 1s the lasting
~glement in 1life, knowledge whieh isn concomibant with love
ahall last while knowledge whioh fs dlaparate from love

ahiall be lost. Thus, love is the standard of knowledgs.

Wlzpia,

hg?aul T51lieh, The Sbakling of the 3aundatiwn« {How
York: Sohribnerts Sons,  LO45Y b, 100~ TIT,
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Tillleh eoncluded his analysls by sayings

CFull krnowlsdpe doea not adinit a diifference bvetwsen
ltaell and love, or Detweon theory and practiesg « « o
1t &8 knowing and dolng at the sume tlwe. Therasfore,
1% 1s the greatest thing of ally theyrefore, God Hiwe
golf ls love, tharefore, the Christ, ags the manifestatlon
of ths Divine Love, is full of grace and struth. That s
what Paul smums and Yhat is the stunddPd of konowledge
he ﬁi?@ﬂok

Por Tilllich, the factor which reunitss subonomous and
neteronomous reason and correects thelr distortlon im the
Chrlst, the “"wanifestabion of the Divine Love,” The Chrlatim
stanfard for knowledge, thereofore, is Jesus Christ.

in Tillieh's wowds, Christ is the factor whieh re-
unites wutonomous and hﬁt&f@n@m@u& reason and overcoHues
their confliot in & theonomous sibtuation. The following
quatahipn ﬂxplain& what ?illieﬁ means by & Ltheonomous
situations |

in & theonomous situation resaon sotualiges itsell
in obediance 1o Ats structursl laws and ln the powsr
of 4ta own Jnexhaustible grouvnd. Hince God {thens) is
the law {nowos) foy both the structure and the ground
of veason, vthey are unibted In him, and thelr unity is
mnanifest in a theonomous situstion. Bubt there Ls no
complete theonomy wndeyr the conditions of existonce.
Hoth elemonts which esgentially sre united in L&
stragele with each gther under the condivions of
existenco and try to desbtroy eaoh otber. In this
atruggle they bend to destiroy veason itsell. Theprelore,
the quest for & reunion of what Lo always #plié in time
and apace arises oubt of reason and not In ggpami%imn o
readon. ‘Phis ls the guoat Uopr ravelation,”

HOrura, o
50%11110&, ope cit., Systematle Theology 1, pa 8e,
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Por Tillich, thereforo, it is Christ which hesls the
aplit sand restores the theonomouws sltuation within man in
the revelatory experiencg. |
Tilllehts mathod of corrvrelatlion 15 anothey laportent
part of his lsarning process. Pls method of corrslation
-stommed from his Idea of what the purpose of theology ié.
Ho believed thag a whealdgical systom lssupposed to satlafly
two baslc needs: The statement of the btruth of the Christisn
mossags and the intwrpré%ﬁ%ian of this tvuﬁﬁ for every new
goneration. For Tillich "the structure of the theologloal
aystem follows from the mebhod of coprelation,"H:
The wmebhod of corrslatlion reguires that every
part of the system should include one section In
which the theologicul answer Is given on the basls
of the sources, the medium, and the norm of
ayatematic theology. e
PilliokYs method of correlation is mlvo an effort to
correch and prevent the danger of confusing eternal truih
with ibe tompoval axpraaéinneﬁg; Man guests for answers.
However, answers cannot ho glven %o questlons which have not
already been askeds. Tilllch, therefore, prefaced hils
gheologleal answers with quustlons which arose from sonbom
pmrary wan's seayrch for bhe weanlng of lifagﬁh

 Why d1d Tillioch uee wethods of writing which seem %o

ﬁlﬁ%’n Po GG 5«)_2}3.% §§it}§.(ﬁq; PP 5?@-”?)9«
5u1b&d{ Gfe Duba, p. 48,
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be g0 Alfficuldt fox persony to grasp whon in the Uinal
analysls he sotually seomed to be only affirking voncepte
whiech have long been bold baslae to the Christian falth?
Tillich explalned why he used his pavbloulsr wethod 9f.
aommunicatimn.5§ His poasoms are baged upon his method of
sorprelation principle. KHe believed that the exisbentlal
sltuation of modern man is that of doubt with vepard to
traditional Protastant end Biblical pstierns of expressing
the Goapel. Therafors, the Goapel cannot be brought to
modern man in this way with the sxpeetatlion that he shall
respond positively %o Lt, Thus Tillich sought to bring
the Gospel indirectly to modern man.

The following 18 so oxanple of how Tillleh applied
the mothod of sorpelation 4o a speciflic probilem within the
modern church. In one of his works5® He tdoutifled and
analyzed bthe problem eithin the Protostant stbhicsl slbustlons
In a later work?1 he sought ©o ;ive s posivive theologloal
angwer to this problem. |

priefly, Tillich belisved that Protestanbiowm desiroyed
the Cathollio ideal of ssintliness and omphaslged the

transcendence of Cod which made every reliplous realizatlon

55Tilli@h, Ope ¢its, The Protesvent Lra.

56Ti111wh, vhe Tellplovws Bituation (Wew Yorks H. Holt
and Cos., l‘f}'ﬁfﬁ) o

¥ , . e
JTT&lliah, ope GiLe, Love, Powsr, snd Justico, ppe H7-

123
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guestionable. The vacuum whiclh was oreated by this alvvation
was oooupled by the humanistic ldeal. The emotional motive
of this humeniasblic ideal 18 the appeal %0 obhedience Lo law;
the actual soharacter ol this ldeul &né_law ie aﬁnfmfmity to
middle~-cluss convention,

Tillich ﬁﬁ&téﬁ thiat “"at scarcely any polnt bave the
Protestant churches made a serlons atitouwpt to aurmount this
difficulty.” According to Tillleh, Llberalism has not been
able to glve an acceptable answer to this situabtioh. He
contended that liberallsm has nsither "theorebtiocally" nor
"oractically” transcended ihe “ayirit of capltellstle culturs
which is the aplrit of self-suliicisnt finltude."

He also conbended thal neo-orthodoxy has done Little,
but it heas s Little strength "in the fact that 1% encourages
preaching to tap the springs of the pre-caplitalist prophetic
and priestly splrit in religlion." |

Phe posltlve answer Tillich wanted to give to this
problom wan to consbruct a Proteatant ethle that does trens-
cond middlo-clasy ethles. In the above dlscusaion of
Tillioh's view of human nature his ides of theonomy was
dolineated.?8 He used the same concopt in hia discussion

about sthles. He statod that there are two ways of inters

proting what he called the "unconditional charascter of the

5000, ppe 76-710
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moral lmperative™: the heteronomous way and the theonomous
WAYe _

e bheteronomous perspaoblive Tilliach proponad svew
the divine law as sowething foreilgn to humen neture, which
must be obeyed becsuse God is soverigne If he doos not obey
1% he therafore lives in Tear. Hawavar, the fear of obeying
the divine law ls greator bocsuse bf bhe foaar of the |
deatruction which would follow the submisslon of "ono'g
peraonulity to a strange will."

The theonowmous porapectlve avolds the Ydostruotivew
nngs of tho hotevonomous way." As 1T wes stated above, the
law that is glven by god 1z wmen's essentlal nature, pub
againet him a8 law. T111lioh strassed that the law is not
strange to mang 1% Ls natural lew. It ropresents his true
natuvre from whioh he ilsestranged,

P41lich wont on o say that the only way man can ach
Justly is for love to bo Intermingled with Justlce., ¥an can
act juatly only 1f he aqcepts himself. He cannot sccept and
love himgell without receliving Undts lmvé. In this ocontext
love hss the same relabion to Justice that revelatlion had to
rosson in the above dlacuasion, Uns therefore galna powsp
ovar himsell only within a relablonship with dod in which he
is condewned, forgliven, and afllrmed. This relationship
provides a Spiritual center which unites the elewents of

onets personal gelf and makos selfwocontrol posslble.
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Tillieh concluded by saying, "Jusblee, power, and love
towards onoself la rooted in ths Justlioce, powsy, and love
which we raecelive from that whlicoh trenscends us and affirms
uge The raelation to oursslves is & function of oup
relabion Lo God."

Ono should recall, however, that even though Tillleh
oontended that the “"whole vealnm of moral acktlon depends
upon the presence of the Spiritusl power® he also sald that
man g never completely esbtranged from thls power which is
the ground of his very belng.

in order o complebte the discusslon of T1lliehvig
ma jor sduontlonal principles 1t should be recallsd that a
sbudy ﬁaﬂ made of Tilllehts thwologloal langusge out of
which four oducationsl principles wevs exiraocbed. These
principles wers stated at the beglinning of this study.

n the above dlscusslion about tho problem In
chﬁastanb athiecs one should nete that T41llich utllizged hie

mabhod of corpelabicn.

V. A SUBHGRY OF TILLICH'S VIDE

OF RELIGTOUS RNQOWLEDGHR

Tillieolh bullt his Ldeas wboubt the lesrning provess
around the aentral aamaa@ﬁ that although man Is not eampl@tély
sstranged from the pround of his belng {(God) he must be

reunited with the ground of his belng bafors the distoried
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thinking which pesults {rom thls estrangement ie¢ healed.
It ls revelation which reunites man’s ssirengemont Lrom
himsolf and fyvom God. This revelation is the Chrlast.

In this process of learning or belny healed the
Christien communlity bas the funcblon of holding up the
gymbols of the falth in & way rolavant to the learner so
thet he can decide for himsell AL bhe will teke the nexnt
atep of inductlon Iinto the knowledge of God and Christ.
T1llich used the word knowledge in this context as the
"knowing® that oomes from a love relation botween two
personalitios.

Thus, for Tillioh "rellglous? knowlodye is the kind
of knowledge which results Crom a tobal Involvement of tiw

porsonality with fod through Christe



CHAPTER V
COMPARIGON OF PAUYL TILLICH AMD EHRNEST LIGOW

A comparlson of Frnest Llgon and Paul P41lich mada'
with regard to. thelr view of Man, god, Chylst, and oduofie
tional methods is now posaible, Prior to entering into
these speoclfic poinbts there ave thres poneral arveaass of
comparison which the Inveatlgator found Lo be of laporbance
which should be ai$cuaaa&.

One of these aveas is on a point at whiéh they have
the larpest dlscorepanco. Thia is a polni not of expllelit
digsapgresment, but In an aves in whleh Ligon doas not wake
a shatements Ligon held thet wan has the potentlallity of

'bﬁing good or evil and stresses hig reapamaib&liﬁy Lo
develop his pgood potentislities. Tillich also atrssaed
man's yoesponslbility for his own destlny, bui he goes on
to alfirm that 1t 1s through the power af the 8pirit thad
wan acks Justly.

This same dlscropancy 1s seen at the point wheve
Ligon halts his Ylevels of learning" with no wmention of
exbra-human activity. That is, inbagration into the
porgonality of the leavner Ls the lagh phase of lvsarning.
Although this concept sounds almller to TLlllch's hellef
that we "know" Qod through total personal invelvementy, Ligon

does not spell out clearly how persons have Intopratied
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within thelr personalities the living personel relatlonshilp
with God as Tillich doeé« Aw u psyohologlat, Ligon was not
primarily concerned with this sres while as a theologisn
Pillick wes most concerned that thess areas were delinested.

Another gamurﬁllpoint of comparlaon weas that both men
gaw & need for othics baaed upaﬁ Ghéistlam teschingr. Ligon
was Inberested in finding oubt 1f learning attlitudes baced
upon Jesus? othlesl teachings would be paychologloally sound
and would help ﬁuil& a groster gensratlon of persons with
soundey oharacters. T1llieh sought to 11l the ethloeal gap
he saw in Protestantlism by developing sn ethics based upon &
theologlesl concept of love. |

The last general polnt éf contrest wag that bLoth
Ligon and T1llich saw love as an element which strengthens
man in his eothical strivings. The love slewment for Ligon,
however, wag parentel love whioh lo ween in almost a1l
persong., LI man developed this parenﬁal love be could help
himsolf overcome negative emolions, ®.g., apgers For
Pillioh, on the other hand, the love whioch man must have to
sot Justly (h&v& pontrol over himself) must grow out of his
firvst veceiving God's love. After he receives Godls love mhd
sooeptance and i able to love and accept himself, then he
oan act juatly. Por Tillieh, Jod's love and acgoeptance la

always lmmanent, but men must decide to receive it
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Nan is free. Ldgon and T1llich both stressed that

man indeed must choose his own deabviny. Ligon, through hiag
nonesnt of soul inslisted that wman 1s the oaptaln of bis own
1ife. Pillleh stated repeatedly that man o responsible forp

hia own destiny.

Ean 18 & total, interacting belng. Through his

concept of the soul, Ligon provided for s controlling aspéot
of man whioh proserves lilm intaot and preserves his baasle
integrity. Tillleh does thls through his statement bthat
avon Lthough man lg estranged from the ground of bls belng

he 4s stlill integrated becavso he cannot cut the tie with

hie sreative ground of belng (God).

Man's essentlal nature is pood., Doth wmen siressed

that mant's naturs has good In 1te Ligon stated thatb in
mants nature theve éw@ infinite p@a&ibllitiﬁg of pood and
ovil., Tillieh bhelieved that mwan's essential nabture 1is good
and bocomes eatranged rom itsalfl.

Poth men were In dlsspreomont with psychologists snd
eduoators who belleve thmt they can transform sceleby and
shapa personsality. Ligon siroessad the uniquenens of oach
poraonallity and strossed the damage that trying to apply
steandardized norms to unloue persons can do. Tlllich

Ldentlfied this vondency with the dlstovted ettitude of
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modern man In Srying to deny the llwitations of his own

abrength and humenity.

god

Both Tlgon and Tillich have a conoept of God which
strassed llalbtlesspness. Ligon atated a a@n¢@gt of infinity
whioch psrvades all life processes, Ho saw the selentifie
mobhod a9 belug openwendsd boegauss of this iafinity prine
oiple. Thus, beyond the newest insight there was always
anotheyr despar one to grasp for Ligon. Tilliohts 1des of
God as the One who graﬂpa man, bubk Who 1o never fully grasped
by men was very similer bo Ligonts eoncepi. They both stross
divinlity as an eloment that is understood by man bub newver
fully comprohended. In addition %o thls concept, Ilgon's
primary view of God ls as Pather, Gbaaﬁmr,_ﬁ&waivar, and

Authoritya

Ghrist

Ligon pressnted Jesus sa an historical example who
aought for and lived CGod's will., Tillich saw Joesus as the
Chriat who preunited technieal reason wlth the ground of
beling {God); he saw wan's relationship with Ehrist as the
standard for religlous knowledye. In othey words, Iin Ligon
one satudied about Jesusi In TLllieh one antered into &

personal relationahip with the Christ.
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Edusational Methods

Yhe importance of the specific situation. Both men

balieaved that in the proa@mglof taaahimg'a concopt, a
tenshor ahould bagin with the gltuation of the learnsr and
apply prineliples or dirsciion to 1t rather than starting
whith mewmorizatlon of principlesa. Lijon repontedly strossed
nowing the individusl in order to sdapt the leason to hils
learning process. Tillleh alsgo bellisved that 1t is the
lesrner who detormlines what shall be lsarned. Therelors,
the guestions of the learner must beo asked bWefore the
answers are gplven. I the answers ares given wlithout the
guostions havling been saked, then little 1i any lesrnlng

oan hake place.

Tavels of learming and induqtlon. Tillichita idsa

that the Christian community presents th@ Uhristian symbols
Ho learners so that they can be prograsslvely inducted into
the Chriastian falth was very similar to Ligont's concept
that the learning process beogins with awareness and pro=-

gressos through stages wntll final internallization.

Knowledgoe through relationshipe. Ligon's whole

perspactive stressed falth in God and human relabvionships
in the lesrning process. Tillich's "principle of particelpa-
sion' also atressed human relatlorships. He stated that in

ordor for Chrlstians to communioute the Goapel they nust
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somshow p&r%iaipét@ in the non-Christlants exlistence., In
PLlilch, however, reliplous knowledge resuwlbts from the love

relationship in Christ. Full love would mesn full knowl odgs.

Aﬁaptéticn and method of goprelatlon. Ioth Ligon's

adaptatlon procedure and Tillioh's method of,cmrralaﬁiém are
3ignifiﬁaﬁtly the same. Thereas Ligon souwgh to intevpral
eurriculun materisls in such a way that the meterial btaught
ghall have personal meaning for the individual lespney,
Tlllioh»&l&m sdvocated éaﬁ,uaeﬂ the procedure of giving
»aﬁawa?a to spuciile problems or guestlons. BHefors answers
are glven, guestions wmust be asked or the apswers shall
either have no meaning foy the Learner oy very little
rolovence and hence little retontion oy abasorpblons
Pillich's principle of wnsworling education mentloned above
would have as one of iﬁa mé Jor methods the method of

correlution,

Symbols. Whorsas Tillieh lay great stress upon
symhols &8 one way lo which porsone are inducted Into the
Christlan faith, Ligon was almost devold of symbolie refere

ences oy use ol symbols in hla writings.

fespost for sclentitic method, Llgon belloved that

it is through the sclenbiile wothod that the wmajor contribue

tion Lo reolliglous education shall Le made this conbury.



Tillioh also 4ld not see any conllict between the rellpzious
‘yarapaoﬁive and the solentifle perapective. T1llich objechs,
howaver to the "wunbroken bellef lu sclsntific metlod as the
pertain way to truth" as another manifestsiion of modern
man's distorted thinking. Ligon would also eoncupr in this

oplnion.

Vorification is important. Hoth mon stressed the

Importance of verifioabion, but in somewhat Alfforsnt ways.
Tigon's whole Charscter ﬂa&éﬁ?@ﬁ Pro Joct was based upon the
ansumption that throuvsh the uwee of his levarningetenching
mothod based upon the ?Beaﬁituﬁﬁé, stronyger sharachers
rasuli. The resulia ol the data ?@porﬁmﬁ'by parenty elther
varlfy this hypothesis or nullify $t. @iili@h,@traﬂﬁaﬂ_
varification of Ghri&ﬁiﬁnity_in the 1ifm process. Hoth men
saak verlificatlon, thorefore, in the dslly 1ife of individe
vals--sxporiontially rather than sxperlumentally. Woth
Tillieh and Ligon inaiaﬂ ﬁhgﬁ svary cognlitive sasumption

must boe testod.

Shyle of pressntation. Although Tillleh and {dpgon

shured many basic concapbs, thely method of presentation
is wmry different. Tilllich's congepis which apply to

learning are veary gonoral and wmust be mxﬁrﬁaﬁﬁﬁ'frmm many
of his works in opder to show the Tull range of his ldexs

on this subject. Ligon, on the otheor hand, concentrates hise
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ma jor efforts wpon the learnlnyg process. Thws his philoso-
phy of 1@@rning ig worked oubt in much grester detall than
Tillich'a ig and in mﬁehlmsba apeceiflc oircumstancogs. The
1&ﬁgmmge‘?iiiimh used was largely theologleal, phllosophlesl
~and gymbolliey the languege Ligon used la largely payehow
logloeal and in common vernacular. Howevaer, both nen have
doveloped words and expresalons of thely own which kmve
particular meanings within thelyr own systows of thought.

Yor exampls, Ligonts "positive pobential® and Tillich's

“ground of belng®.

On the oeubting odgo. Both Tillleh end Ligon are

leadars In the flelds ol theolopgy and paychiology rﬂapécﬂivag%
and bobth have veen gitudied by persons Intersated in religions
sduoation und the Chureh. Bobl men heve besn auspected by
gome criiles of balng none-Chrelstian at some points. They
bosh are teying to offer poslitive answers o some of
Soclebty's most pressing probvlems in teyss of how the
Chriatisn goapsl can be comsunicated in the twentlieth
contury.
Iigon and Pi11ilch hava very similer orlentatiions.

ilowaver, whore Ligon tendz to stop in his assertions about
the learning pwaéﬂaﬂ TEllleh conbinues the thought and

pushons 1t Inbo the sywbolle and mystical areas.



CHAPTER VI
BUMMARY AND COHCLUBLOES

IH was the purpose of thisstudy o compsrs selsoted
agpeote of Ligon's and Tillichvs view of the lesrning
proocass as it relabos Lo relliglous knowladgze. [t was
‘heped thad through this comparlison thoeologlang and educators
might find more polnte of sgresment so that thelr task of
sommunicating the pgoapel might be carried on with groaster
mutual understanding. It was thought that since both
PAllieh and Ligon w&ra_vaaagnia%ﬁ ag léaders lo thelr own
fialds they reopresented two of the domimeni brends of
current thought in rallglous eduoatlion.

1% wﬁﬁvfmumﬁ that Tillich and Ligon used differend
sxprassions for the losrning process and for relizlous
knowledyn. |

Llgon lismited hisselfl to work in the area in whieh
man abtenpts to strengthen and bulld the poaltlve potentiols
that sre within himes Yherefoye, for Ligon the learning
process wmeant the way personsg Internallze Into bhely parsone
allties the atiitudes expresnsd by Jesus in vhe Serwon on
the Mount. "Heliglous" knowledge for [igon meant $he
internalization of the attltudos exprossed in the Sermon on
the Mounte That la, parvsons actually dld the tsashlings In

thely lives., The interpretation of these attlituden was
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gdven In Ligon's bLook, Psyoholosy of Christian Porsonalitye

Tillieh Included both the role of man sné Lhe vole
of Jesus as the Christ In the procwuss by which persona grow
in roliplous knowledge. For Tillieh the laarninm}prma@sa
meant the way whieh persons become reundsed with the pround
of beings This way waz through a personal relationshlp with
Christ. Religlous knowledge, thevetore, mesnt the kind of
mowling which resulted from entering Into this personal

relationshlipe

Poluts of syreoment in Ligon end Tillich

flihough Ligon end Tilllekh differed rogarding the
definltions of the learning proocess and rellglous unowledge
whioh were exbtracted from thelr works, Lhors wers many
points of agreoment botween the twe wen.

Llgon gbresssd man's [readom and responsibllity te
develop his own poaliive potantial Iin his asssrtlons sboub
tho souly Tiilloh avated rather sirongly that nman ig
roagponslble for his belng and that he muat answer to whak
he has made of hlsnself.

Both Tillleh and Ligon saw man &8 an Integrated aself,
a contered belng. Tillich viewsd rman in this way because he
ballaved there 13 always o Lie left between man and the
ground of his being even thowsh they are estranged. Tigon

viswad man in thls way becaunss his concept of the aocul proe
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vided for a controlling canter of personalliiy.

Ligon saw almost infinlie possiblilities for good and
ovil within pergons; Tillleh saw man an always retaining
gome messure of goudnese through the tle whieh g left with
the ground of belng. |

Hoth Ligon and Tilli&h viawwd God ss always beyond
ke full grasp of mane Ligon's infinity principle axpregsed
bhla lden. Willich stabted that man is nobt capable of
prasping God fully.

Both Ligon and Tillieclh advooated that the material to
bo communicated should be siructured In sueh a way Ho
snswer the am clfie learnor's quostion. That ia, the
matarial bHaught should not be i&paaﬁﬂ upon the lomrners
They ax@rméﬁad these views in thelr vespective Ldeas of the
adaptation procedure and the wethod of correlation.

Althongh TIlllceh discussed wan's relstionsblp o God
as well as awnts relatlionahlp o wan, both he snd Ligen
atoted that it s through human relatlonships that the
Gospal 14 communlioabed.

Tillich and Lipon viewed the scisntlfic method as
useful and not in conflict with peliglon. They hoth viewed
thoe method of verlfleation oy religiama mattors 848 exporlie
ontial rather than axperixental.

Both mon aaw lesrning taking pluace on cradually

daeponing lovels of understanding. Although nelther olaimed
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that lesrnlog wust take pluce In this fashlion, they indicate

od that thls metbod wans the way it usually took plane.

Polnts of dlfference in Ligon and Tillleh

Although Ligon ané Tillleh had similar views in weny
Braus t&ﬁyﬁ'warw two g jor aress in which they ave
digsimilar:  the use ol éymﬁmlﬁ in teaehloy and thelr view
of Christ.

Wheroas Ligon made the abttlitudes expressed in the
Sepmon on the Yount s found in Wehthew the conbent of his
enrriculum, Tillich made aymbols the mejor conbant of whal
he would view as educsiilonal curyleulume This differsnce
wag vory lmportant becauae Tillloh believed that eywbols
yariiaipﬁﬁm in the veallty to whileh they polat. Ghriﬁtian@
whé goug bt Lo ammmuniaat@ the &mapal,'uain@ symboly, 4o
non-Ghristiangs thoralore, would heve participated in the
exiatonce of the pon-Christlan snd in the reullity of the
ﬂyﬁhﬂl they wore expressing slouliansously. Tillieh,
unkike Ligon, thorefore, uzed symbols as a wethod fop
u@mmmnicating the Uospoele |

Ligoen viewed Chelst aa an hlsborieal psrson and
peachers ‘Tlllich views Christ ag an historical porson, as
the Antesrating feobor which veunibes Sechuioal resson with
158 own Gepbth and the ground of beiby, eénd a8 the wey Lo

knowledse of (od through s personal relebionahlp with Hlme
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RECOMMENDED AREAYS POR PUHTHER STUDY

A philosophy of Christlan education might be
daveloped which would 1mcufporat® slaments of thought
from both Ligon and Tillich. Buech a phllosophy should
acmé nearar to belng accepted by both educators snd

theologlang then either man's views alons.
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THE SCRIPTURE REFERENCES IN THE ADJUSTMENT TO THE UNIVERSE UNIT %

GENERAL INTRODUCTION
Matthew 5:6,5; 6:10; 7:7; 13:31-32, 45; 20:22; Genesis 1;11,12; John 8;32; Philippians 4:13; Romans 8:28

NURSERY

Lesson:
3. Proverbs 23:7 (King James)
‘4, John 15:12; Matthew 7:12

O o Uk

12,

[= NN B e

KINDERGARTEN
John 8:32

. Genesis 1:11, 12

Genesis 1:1-5, 31

. I John 4:8, 18; Matthew 5:5,7,9;

22:39 Galatians 6:7; 5:13c.22;
Romans 12:21
Psalms 33:5b; 106:1

PRIMARY

. Genesis 1:1-2:3

Psalm 119:33, 34 (Smith & Goodspeed,

. Psalm 119:33, 3¢ American Trans.)

Matthew 7:12; Luke 10:30-35

. Matthew 7:12; Luke 15:4-6
. Luke 6:14-16
. I John 4:8; I Corinthians 3:9

11,
12.

— —

UL W NV =

N~ O 20 s N

Matthew 10:30; 22:39

I Corinthians 3:9; Luke 6:48-49
Genesis 1, 2:1-3; I Corinthians 3:9
Luke 6:48-49; 10:30-35; 15:4-6
Matthew 10:30

Psalm 19:1-3; 119:33-34

SECONDARY
Matthew 7:7; Genesis 1:3la; John 8:32
Matthew 25:14-30

. Matthew 5:14-16

Psalm 56:3
Psalm 148

. Luke 11:9,10
. Review

JUNIOR

. Matthew 7:7; Psalm 1l:1, 2; John 8:32
. II Timothy 2:15; John 8:31
. Matthew 5:21-47; II Corinthians 11:25-27

. Matthew 7:21; Iuke 4:1-13; For stories of Moses,
Esther, Paul, Amos, and Jesus' Temptations, use:

Bowie, THE STORY OF THE BIBLE
Goodspeed, THE JUNIOR BIBLE

. Proverbs 23:7 (King James); Daniel 3

. Acts 13:50; 14:5,19; 21:27-39; 22:22-27; 23:12-22;

-

10.
11,
12,

Matthew 28:16-20; I Samuel 26:8
Matthew 10:39; Psalm 56:3

25:1-12

II Timothy 1:7; Daniel 6

Matthew 5:16-19; John 5:17; Psalm 24
Genesis 1:1

Matthew 7:24-27

Matthew 22:39; Mark 12:29-31; Micah 6:8
Matthew 7:7; John 8:32

JUNIOR HIGH
Lesson:
1, John 14:12; Mark 4:32-42
2, Micah 6:8; Isaiah 1:16-17; Hosea 6:6;
Amos 5:14-15,21-24; Luke 12:48
(Use Moffatt if possible)
3. Matthew 5:48; 7:12
5, I Corinthians 13; Philippians 3:;8
6. Micah 6:8
7, Matthew 7:12
8., Philippians 4:13
9, Matthew 26:69-75
0. Matthew 3:1-10; 6:30,31-33; 13:31-32; 15:28; 17:20
Luke 7:50; 8:25; 23:46; 17:25
11, James 2:17; John 14:12; Matthew 7:12
12, Matthew 7:12

SENIOR 1
. Matthew 5:3-10; 7:12
. John 20:18-29
I John 4:18
Matthew 7:12
. John 4:7-42; 8:32; 10:10; 14:12; 15:12;
Matthew 5:3-10, 13-16, 43-48; 6:25-34; 7:9-11, 16;
18:21-35; 23:37; Luke 4:31; 9:24; 10:27-37; 15:11-32;
17:20
Romans 8:12, 38
6. Matthew 5:16, 41, 44; 6:33; 22:37, 39; 25:40;
Exodus 20:13, 17; Luke 6:31
7. Matthew 5:41
9. John 1:18
10, Matthew 8:23-27; Romans 8:28;
Isaiah 35:4
11, Matthew 6:19-21, 25-33; 4:1-11;
I John 4:18; Hebrews 11
12, John 8:32

o N =
.

SENIOR I
1, Matthew 5:6, 5
3, Matthew 7:20
4, Matthew 6:5-8; 7:7-11; Luke 11:5-13
5. Matthew 5:24, 39, 41, 44; 6:33; 7:1; 19:20
6. Matthew 10:38
7. Acts 17:6; Romans 12:2; 11;:4
I Kings 19:18
8. Matthew 5:44, 45; 6:6-8,25-30; 7:9-11; 10:29-31;
25:31-36; . :
Hebrews 11:1, 2;
Luke 15
9. Matthew 8:20; 6:25-34;
10. Matthew 5:9, 16, 45, 48; 6:1, 4, 6-8, 9, 14, 15,18, 25-30,
32;7:9-11, 21; 10:29-31; 20:1-16,
e ek
Some phrases of the Lord's Prayer (Mt. 6:9-13) are used
in most of the age levels throughout the Unit; the Golden
Rule (Mt,7:12) is referred to frequently,

% Unless otherwise indicated, references are to the Re-
vised Standard Version of the Bible,
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