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CHAPTER 1 _ —
f. INTHODUCLION | < pympl

- One of the maln projects of the Stockbon Unlfled School
Distriet Curriculum Council during the past two yesrs has been
%o evaluate and peview possible courses to be btaught on a trial
basis. in the currleulums of the Stockiton Senler High Schools.

One such course, "World of Art," was recommended and

'¥-gppravaa by the Currleulum Counoll to be Initiated as a trial S

offering for no later than 1960. The "World of Art" course was

originally intended o be 8 one semesker course open Lo junlor

and seniar.étademts in secondary sohool. Although the course

was intended to be a one semesbter course in art appreciation,

it was desipned primasrlily to bring to in%areétad and academi-

cally able students an awareness of the art velues in personal

and community life. The emphasis of asuch s course was bthe ' E—
davsiaﬁmanﬁ'ef an understanding of art forms and the artista?
materials of the present day in relation to the srtistic
herltaige of ocur times.

The Stockion Unifled School District Curriculum Councll
snd Steering Jommittee for Ars Educatlion have granted psrmisg- | -
glon to extend the "World of Art" course Irom s one semester
course to a full yéar courss 1f & proper syllabus snd survey
of possible problems thet would arise iIn the setual course

gould be worked oub.



The Curriculum Ucunell, alter an analysis of related

literature dealing wlth avrt aepprecistlon throughout ithe
'aghmala In the United States, felt that the princlple aim of

the-nawly proposed course should be bo bring te the abtbenbion

- of aaniur high sehool students the most aignifieant develops

g :'menta in the cveabive arts.

R B

_ Raviaw of ralatad Literaturs. Stgtistiaa fram ﬁha

1atast anrmllmwnt rapmrta in mecondary sahaals of Qalifarnia

111uaﬁraha that of the 539 bigh schools (389 f@urmysar high

- schools, 146 senlor high schools, and nine eleventh and

twelfth year high schooln) only 28 offer any type of art

'ap@réeiétian course. In the £6 schools theve is an enroll=

ment of 1,584 students in art appreclation courses. Only 12
high schools In the state teach a pure ars his%ory type of
gourse. These classes enroll 240 students. Therefore, 1t
dan be sbtated thet as of Oebober 31, 1958, only 1,624 out of
Y29, 667 high.aghaél students in the stane.we$é being introw
duced Eg the fine arbts through ard appraaiatibn oy art history
uauraeaal | |

 Neversheless, for some btime Lnterested hisbtory and arb

teachers have felt the need for art appreciation courses

1Euraau of Secondary Bdusstion, "1986-567 High School
Enrollments, Grade® § Through 12,7 (oseramentos California
State Department of Edueatlon, Division of Instruction), p. B.



dealing with wman's creastive ideas throughout the ages in the

o -

fine aris” Many educators have hoped that 2 basle appreclaw o

tion course could be established In the curriculum that would
"be in every senss lnbtroductory; that would deflas the vebrlous
spproaches  bo art whlle outlining the dilfevent aﬂvivsnwanﬁs
end problems men hag had bo desl with,® A% various-ﬁimes _
school districts have sought to introduce into curvieulums
eoaraea'éf appreciation, bul in meny instances, leck of
-avaiiabla'%aaéhing 3taf£; materialg and money prevenﬁa& 1ta —
inelusion,?
| Today more and move teachers feel that the ultimate
aim of local secondary school edusatilon is to develop &
complate and wellwrounded personalliys Many feel that an
art eduecatlion program in terms oI assthetic courses can
conbribute to this goasl by making the student realize that :
he can {1) observe asnd react sharply} (2) that he csn |
develop memory and lmagination; (B3) that be csn exercise ;
judgment and dlscrimination;y (4) thet he csn express

ideas courageously and logleslly: (B) that he can oreate :
with powers and vislon.® . -

. Zruise Kainz and Ollve Ril@?:'ﬁxﬁlaving_ﬁrt (Neow York: -
Hareourt, Brace and Company, 1947}, pe ils !

31vid o3 Ps Ly,

4snonymous, Art Lducebion Today, L951-52, "The Secondary .
School Program,® (New TorE: bureau of Publicabtions, Teachers! :

College, Golumblag University, 15563, p. 4. |

PIbide, po Be



Art appreclatlion touches the life of the student at a
tlme when he 18 wost receptlve, most sensitive, and most alert,
& gtrong, well-balanced, inteﬁeéﬁing art appreclation program
haa'péaaihilitiaa for becoming a powsrful and educative foroe
in the student'sy 1if@a§

Keing and Riley maintain thait limlted afforﬁs have been
made by beachers to equip thelr studenis to meet thelr respon~
gibilities in the world by introdueing art appreclablon ab
various stages in thelr own classroom work. They belleve that
through s brief Inbtroduction te art appreciation a student can
ba alded In attalning full wenbal, spiritual, and assthetie
growth. Through art sppreciation, the individuel bvecomes an
integral pari of the communlty in the a@naa.thaﬁ'%hia ideal
momber of the commmity is bobth constructive end selective.’

He elther c¢resates, or he recognlzes aesthetleally fine expres-

glon and rejects that which is only fashlonable or sensational.

The bellefl has been that through asrt appreciation, whether in
1inited dosages or g full-year courseys the Iindividual learns
to appreclabe art in all its forms and to recognize arbt as a

force which has slways shaped the lives and destinles of

SVietor Lowenfold and Kenneth Beittel, A Velidation of
Inter~pisciplinary Criterls of Creatlvliiy. Prasented abt the
Annuel Weebing of the Americsn Assoclation of Colleges for
Teachers Bduecatlon, Conrad Hilton, Chlesgo, Illinois, February
sﬁl, 1958, PR 7"‘8:

"Kainz, Ope lbes Do Ve
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Rogabell MacDonald feels that in the relstively brlef

gime since its Inceptlon, the art appreclatlon program hag

traveled a long roand with remarksble speed. Once the days of

drawing for all students were over, the aaaﬂapt,@f_art APPTe=

. slation &ev&lépﬁé rapldly 1ﬁt9 a force With;many;paagibi;ities‘

and'implicatiansj Tenchers and students have daaarﬁaa gome of

the familier pathy and are finding neow ones. They have heoome

~ explopers rather bthan mere followers of the path and ave

- geelking new géals, new and more ambitlions Gaahiﬂatiam3¢9

The aluws of art sppreciation courges o be Inelunded in
secondary achool currlculums arer (1) to ald the sbtudent
in the - development of a vomplete snd rounded personaliby;
{2} to equip him for active, full participation in the

- 1ifs of the community; and (B) to foster in him g love of
art, and to meké him sensitive im all 1ts forme.lU

_ - Statement of the é%ahiam» The problem appesrs to be In
tha-ahsanaa of art apprecistlon courses in the senlor high
.$ﬁﬁ9§13-aﬂd this & need exists for the setusl creation of such
a-eauﬁse with its necesaary investigatlon of wmethods, meberials,

and Informative knowledge.

Bswenson, B. T, "Applleations of Lesralng ?@inaiplag to

the Improvement of Tesching in the Early Ulementsry Grades,’

Forty-ninth Yearbook! Part I (Learning and Instruction),
{Chicago: Unlversity of Chicago Press, 1950), pp. 868-270,

Qﬁeaaball Haclonpld, Aﬁt.gg E&ucati@n; {few York: Henry
Holt and Gompany, 1941), psl§Eﬁq S '

10ﬁaimz, 9P« iLas Po Va



%ith many high school students leaving sehool and going
into varloud fields of employment without any lntroduchtion
to the possibllitles of a2 richer life through the fine -
arts and with the students thet do contlnue with thelr

“educatlon belng limlted to art apprecistlion programs in

the colleges that are repldly becoming sterveobyped, rlgld

- aad ptreinsd because of the lael’of tlhe, spave, money,
and qualified teschers, the need is evident to use modern
-teaching mebthoda through the preseniabion of a new £ourse

of atudy in ard appraeiatian to meet the needs of those

“interested. an? geademlcally able students in the seniov

high aehaula.

l Spaaifisally, %ha abjeetlvﬁa @f this atu&y are:

l;

2a

B,

4,

Tﬂ vejuatify the ﬂpparant ﬁaad fgr art appmaai&hian
courses in the &tamkton baniar High Schmal taéay.

To ereate an& @atab&ish & tentative or experimental

'ﬂutlina plan f@v a year eourse in bha Staak%ﬁn _

Senioy Hi&h &ﬂhoolﬁ as reeemmendeﬂ by Lhe tacktan
inifled School ﬁistrlat ﬂgwriaulum_ﬁﬁuncil;

fo develop examplee of unlt methods of Instruetion

for the apt sppreciatlion course that will help the

the student achleve an awareness of past and present

day philosophles, trends, technlques, snd methods
of work in the sreas of painting, musie, architecw
Ture aﬁupturﬁg cﬁmmunihy ylﬁnning, industrial

ﬂesipn, aud adv&&hiaimg arts

- Teo analyag and invwstigat@ the peaﬂihla diffiaultiesz

that could arise as the aobusl course itself ls

being btaught.

N pogabell HaeDonald, gga gibos po 28l
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as Paychologlocal problems of the atuﬁanﬁa{

be Counseling and guiding students in terms of
eytlstic vocatlions.

Ca Tastiﬁg and mﬁéaurimg ap%iﬁmﬂeé and achievement

in art appreclation.

Juaﬁifieaﬁigm m; ihe preblem. Hne%aaing affsr%s are

raﬁpmnaibilitias in the world. In educ&ﬁimn, hen, a unifiad

91&&**& plan which daalﬁ with all of man aﬂé dﬁt with some

sections of nhim aﬁ g time, shmulﬁ ba ﬁasi&n/@. Aﬁ ne paprticu~

1&? %gwt in #he s@aaadary school pariad ¥, hare time to

consentrate mﬂralg on business tralning, vmaqtiqnal training,
or pre-professional tvainingg High sehool students are
individuals; they ave alse soclel bhelngs. They must work,
phey-mu&t play. They must ah&nga and grow continuously. They

ave ﬁhysieai and emotlonal and mental in varying proportions

and degrees., They must be exevclsed and used in all these ways
for a guarantes of growth, of contlmuence. It is education's

business bto make a plan related $o this human nature, to assist

it by keeping 1t well used ang grewingalg

It would appear,
then, that the senior Lish school is bthe proper plase in whilch

to bring to the futuve citizens an awaranesa of the art velues

133@3&%@11 Magﬁanald, ope 8lbe, pe 1Ba




in personal and. comaunlty life and thus to prepare. them in as

int@lli?ent manner ag possible, - . .



#h& life that is ﬁat&ﬂti&ily WLthin themu

CHAPIER .13

" AN ART APPHECIATION GOURSE IN THE
| HIGE SCHOOL CURRICULUM

I. THACHING AWARENESS TC SRNIOR HIGH SOHOOL STUDENTS

'Kt saems inepaasinwly alaaw'ﬁhat the kéy:%ﬂ ﬁneéaaﬁful,
ha?@? livinf ia full awavoness of ana'& sslf and hia worid .
Taﬁay ﬂany aanior hihh sohool sbtudents are insensitiva, bar@d,

&né fatiyu@d,. It ia almost as thﬂugh these sﬁaﬂamta wera

‘é@ad, heoause ﬂﬁ maﬂy aﬁ them sre living only 8 fraatiou af

I

W&y9m=mmaawf@ﬁmmﬁeastaba“ﬁiwﬁsmﬁﬁm%

nnt? Heve Lhey born thst way, or Ls 1t something they achleved

‘fsr %hamsalvea?

?h@ vary first ahep ia a awurﬁe off study for an art

apyraaiaﬁiﬁn eauraa ﬁaughﬁ as an elaative for tanth, elaventh,

_ané twaifﬁh grada atuﬂ@ntq shaulé we bo davoﬁa plenty of time

o ahﬁwing haw students ean progress fﬁom 3$myla#ehildlike |

awarencss to dynamia, dcwssmathingnaboutwit awa?@nesa zn thoir

parsamal and cummuniby life. Alver Tlrat imyrmving this faow

'ulﬂytmfraw&ren@saﬁ the seeond step 1¢ laying & foundation

 achleved through individuel investigation so thal the sindents

. lreon Winslow, The Integrated School Art Program {New
Yopk: MeGraw-H1ll Book Oowpany, 19 0597, Introouction, pe 11l
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can. go into_ﬁetgil-cancéfning progent day and past phllesophles
ané_treaﬂa,iu,tﬁa.m&i@w flelds .of fine arbs. This has to be
a weaningful part of tholr education or elss they will miss a

bruly falfilling, enriching growith.
IT. THHEE STAGBS OF AVARENBSS

Obeervation and percention. Obsewvabtion gimply medns

the act of btaking nobticew=the rogarding of certain things with
‘sttention, whether in eyt apprecistlon or in nabuve. This is
the beglnning of awareness. ‘It is not staring dresmily to
£ind and imltate the pmst, ov pretty deslgns in the bavk
patterns of trees. Tn a "Horld of Art" course it is a full,
'all oul inspaetign, which nobes how anﬁé?t example looks, how

1t Peels, its color variations from top %o bobbtom eor in dif=-

terent lights, its‘pa?aanaliﬁy, ise life fsrna, ate. It 1 pep=

eelving how 1t looks abt more than one times how 1t changes when
it is presaurved or hobj how it,léaks when it ls young or 6ld

17 it 18 & growing thingy how it changes ibs chavaoter when
byrought indoors or baken outdoors. Observabtion and percepntlon
in art appreclation means takling note of how a thing is made,
and how it is designed, and whether or not theé student can
-viéu&liae‘anything deeper than its facads. IF students per-
ceive this‘tharaughlyﬁ aftaﬁ enough they can develop

faeulty af observation and percapbion that will become slmost

instanhan@ams:with them in their daily 1ife, This iz done

i
!
i

]

B |
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mach more easily with nature’s produets that are.in exlstence
before the observer, than Iln idess or products of the past,
but the teacher muat try bto make the past alive by awarsness

through obsevrvatlon and percepiion.

insigbt and unﬁsratanéigg. When high sghool studenta

have learned to sée & thing in all i%s aspests, they can then :

prseeed to insight end uﬂéﬁrﬁﬁ&ﬂdiﬂgg This agein applles, not
only to nature, but to the world of art as wells They ocan't
help but notlees They ﬁagin to sée things in balante, céhtinw
uity, vhythm, and prapsrﬁianﬁ They aan'sepﬁraﬁe line, lorm,

color, ﬁexﬁuweg and Space and bréak tﬁsm down inta thelr

1ﬁéividua1 parts. ?hay—aan also sapayata th@ arahiteﬁtura&,

paimtiﬁga, and aaulyturaﬁ of the 08 VORE Graakq, Ramana, amd
Bgyptlansg. Thi& san be done almost imatiﬁativaly,_wheﬁhe?

with people, places, or objects.

Imaginatlon, menipulatilon, gag‘Qﬁfﬁiéigatisna-fﬂftaﬁ
 students have develeped a facllity bo really rotlse and observe
" in the "World of Art," they will notiocs how one thing is bebter
in one conbext to another. The reward from thia aan.ha used
in their daily living. Per now they can bring together all the
ideus they have learned. They can beiter know thoir own

' himtafiaaa Here ls veslly the begloning of taa%&swmthaif own

personal taste as. appasa& to imitetlion.
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‘The uses of awareness arvo many in the "World of Art?
courses The simplest kind, observation, gives the students
the abllity to f1ill every idle ﬁamaﬁt with something intex-
@stling. It glves them something of s subjeot to think aboub
no matber where they ave. Also bo schleve 1a the abllity to
be. enberisined without the hﬁip-ﬁf obher pedple.

The inber~velatlionship of things, bveging to move {vom

the passive to the sebtive in the minds of the students.

Henjor high school zirls and boys can connect ideas, ' Students

gee causes and effectsl Once students see the offeet ldeas
and objects have on other ideas and objests, they have gradu~
ated into the eysatlive stoges of awuﬁanesﬂﬁ

Both glirls and boys choose, in a ealeulating way,
whether %o pubt the sliced tomatoss in & gresn dish or a
red dish, far they know they can be made to look mors
appetiving if they choose pright. When they buy that new
rug, they know they must not choose a bright color for

1t will show how faded the draperies are. Ingtead,
choosing a "faded” golor for the flaay will make the old
furnishings look rieh instead of ageﬂ.

So awaveness, throush ﬁhe art appreciation developed in

the "World of Art" course, can assist students in the filling

of thelr idle moments. It ean help them aasemble with baaubty

. the objects they use dally, and it ean guiéa thﬂir purchasing

8o that new possessions enhance the eold«

ghlizabeth goprdon, "Awareness, the Key bo Whether You
Are Dead or Alive," House Eeantiful 161=4aw45, dJanuary, L9560,
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IZL. INSTRUCTIONAL METHODE TO HE USED

Eh&s p?mmaaed courae @f study, an alaativa far aeniar
hi@h sahmei atudants, could eamily be aalle& “Tha Arta anﬁ
Humanity in Warld ﬂist@ryg“ bagausa it is 6$aignad to be an
in&trumant for general aéucatiam in the fine arta an& fuman «
tias*

Tﬁe course seeks rasganses from the students by @b&ar?*
Ing, studylng, and app%ﬂciating the astusl srestive avh
activity. ﬁisa, tha-maurﬁa considers works of apl, not only
33 %aautifu1 and therefore valuable, but alds as weaningful
humen sccomplishments .

The primary PUrpoOseg anﬁ objectives stated and fuplled
ln the course arel

1, o help the student develop his undayataﬁéiﬁg,

awaranesﬁ, and appreciation in the verlous encoun~
ters of his @varyday life, and, ir pmasibla, to
.'ralaﬁe 1t to werld history.

238 © help the student clarlily amé enlarge upon his

own art thaory if be has any.

Ss To help him imprava his methods of commmunicetion |

through an enlarged vocsbulary of meaning.

4, To help him_beammé oriented to the world of art and

Vo suggest worthy geﬁla for personal evalustion

taste




By . To help him appreciate .the creative examples of

.84

7

14

- the past ss thet an understandlng of that which

brings works of srt into being 1 achlevede

To help him understand the philosophles of others

Phrough the application of truth to maberiala.

To help him reallze his human need for arbt, o
provide him with & number of worthwhile and

memorable art experiences, and e sugpest standsrds

. for evaluation.

To asghieve the primary aims of this course, the followlng
mathoda will be ussds B

L.

SGeneral discusslons in elass, visual alds, denonstraw
tlons, round tabla quegtion~answer perlods, élaas'
analyses perindsa, surveys in ﬂﬁunﬂQﬁablB éia&ussimns
o disguns ﬁtaﬁanta’:raséarah finéihga'agﬁ-tm view

visual aids.

£+ Two midetepm prﬁjeﬁﬁé eaﬁaistiﬂg of t@pi@al‘cmm@aaiw

Da

tiona, elass notaes, aéﬁiﬁiﬁnﬂl reading notes, line

' aamyagitiﬁn and form enalyses, ané‘piaturea seleocted

for illustrative values.  Students will slso have
@ppﬂ@tuni%iagfto elaboraie in formanl statements thelr
atiitudes .amﬁ éancéptﬁ of whatv i:iw-j- _uﬁﬁ-er_sz‘tané in
terma of eentamﬁaraﬂy art in their own life,

Book ?agnyts.willfba'assignaﬁféh an iﬁdiviﬁual bagls.




1B

4y Demonstrations and lecturas will be scheduled for
avallable visiting sculptors, archibecte, end
- painters. Selected students from Qéllage of the
Pacific and Steckbon Gollege will be invitaé te o
- gontribute a9 guests of the classs ”
5, Field trips will be ﬁaken to gallayiea in San
| Franclsco for both paimﬁinﬁ and ﬁaulptura &xhibits,

The local Haggin gall&&y will als@ be visited.
COURSE OUILINE POR THE FIEST SEMESTER PWORLD 0P Aﬂm”l i

L. MEEPING HUMAN NEEDS
Ae Introduction to a?t,-aastheﬁiés, and meaning'
1. The ﬁatuﬁa of art end sosthebics
gy Definition of art
b, Dafinition of aesthetlos
ss Orlentation to art and éasthatics ;g%
d»  Beauty and maaning in art appreciation
42, Creatlve metlvity and the work of art T
8+ Primary sreative activity
b. The getusl work ol art
¢« Integprebling creativ&_aativity
#3. Review iatﬁgﬂuetian.ﬁn axthy aeatheﬁiaa, and

teaning

*poples that may be omltbted beeauge of Insufficlent time.
linis outline wase composed ueslng the following art history
books as sources. Cheney, Sheldont A Hew Warlﬂ Higtory of Art;
(Hew Vork: The Viking Press, 1966k (ardner, Lolen: f% Through
the Ages. (Harcourt, Brase and Company, New York, 19% . *i@ming,
am: Arts pnd ldems. (Mew Yovk, Henry Holt asnd Company, 1958B.)
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B, Awaroness: The key to whether you are dead or alive

Le

2w

K

364,

Cs Ari
e

Qa‘.

Observation and perception

#e Meaning and definition

b. Awareness in everydsy ilving

Ingight and understanding

B+ Meaning and definltien

b ﬁwarenﬂsa in everyday living

Imagination,‘mamipulatiam, parbiclipation

8. MNeanlng snd definltion

bs  Awareness 1in aﬁaryaﬁy'living

Beview awsreness! The key to whebther you ave

dead or alive

in the home, aammuniﬁy,'inémaﬁry, religlon

At In Americsn 1ife

g, Hffeets of the shift from hend to machine
production

be Influence of Buropean sulture

Art training for everyona

g« Ureating sn interest in everyday art in the
home , @ommunityg.induéﬁry and relliglon
(1) "he ides and concept of balanve
(2) The idea and concept of proporiion
(8) The idea and concept of rhythm |

#Woples

that may be omitbted becsuse of insufficlent time.
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(4) The idea and condept of emphasls

{5) The idea and coneept of harmony
Fitness and aﬁitability of grt in the howme
(1) Clothing selesction

{2) Flower srrangemend

{3} Hamé‘aﬂrangamamt and furnishing

{4) Stgge sebbing and set desipning

(5) Garden design '

B. A eritlesl survey of avrt resources in our

community

>
[

Ty

ds

&5
£a
Bs
he

The birth of community planning

The need for a Stockbon projeed

Contemporary comumunities in the United Bbates:
The need

Contemporary housing pro jects 1n;8toakﬁmnz
The need

Pavks snd parkways ln Stoekton: The need

The maaning'cf‘aammunity architecture

The mesning of communlbty painting

The memming of commmniby seulpbure

W Soncluslon, review, and auﬁmaﬁy of art Iin the

home, communibty, Industry, and veliglon

#0s  Imporiance of pood tasbe

#Toples thet may be omitved because of insufficient time.
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Good taste and the consumer.

a: Enowlng what %o buy

- be Rnowing how te buy

¢. The nature of choloce and a&leéﬁian
Judgment of goed decorabive design

g« Definitlon of deslgn

b. Past, present, anﬁ-future-designa
Structurel snd decovative deeigns In furniture,
dress, home planning

R Bolving an art problem-<steps to be taken
b, How %o know color

gy How to choosé colon

Gholew as sn expresslon of personal characters
isti#a.

Importanse of pood taste

I1. THE PROBLEM OF SPACE ORGANIZATION: DESIGN PRINCIPLES AND
DESIGN BLEMERNTS

A+ The elemonts of lform

1.
2.
B
4o
B

Line empheasis

Light and daryk emphaﬁié
Color emphasisg

Texture omphasis

Avea,; mass and volume

#Poples thaet may be omltted because of Insuffiecient tlwes
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Bs The elementa. of balance, continuity, space -
l. Varioua grchitecbural forms : f:?
R« Verlous sculptursl forms —
8. Various pietorial forms - w o
Gy Review of fundamental prineiples
EII@-.QREAT RN Iﬁ ARTS: FHE STGRY &EE EﬂAﬁPﬁES-QF'@HE FLNE
- - : _
IV, PAINTING: OILiS, WATERCOLORS, GOUACHE -
A+ Bxramples using deslgn of II
Prinelples and degign ¢lements
B. Short, coneise history of painting
i+ Palnteprs?! lives | |
24 Fhilﬁsaphiﬁﬁ,‘pnPQGBQS, relntion o contemporary .

soene _
5. The gohools of classificationw~ "The - lsms" —
4y Analyses in composition, signlficant form in
impressionist, modemm @éimﬁings —
Be Place of tﬁe painﬁﬂrfim socleby Stoday
6. HReview: Which way will peinbing go now?

%0, The birth of s new vision
e Ywpressionlsm
2. The two veactlons
8+ Hxpressionist end architecbursl

#Toples may be omitted because of insufficient time.




20

- 3. Post-Impresaionism
4s Fauvism
- Ba - Dl Bruscke
6+ Bxpressioniam
- Ty Montmarire and -montparnasse
B+ From Cublsm to surreslism
9y Remeblons ~ color and movement
8+ The Blue Rider
ba Magleal painting
¢s The Dada movement
de 841J1 - Purlsm - The Bouvhaus
@s Burrveallsm

10. Review

V. ARCHITECTURE IN OUR SOCTETY
A. Brief histéry of aﬁehitaéﬁural construction
._lw Post and lintel

2. Arch, vauls and dome
Gy ??efahwiaatiwn end new materials

By Contemporary arahiteahuﬁe and partimalarre& work
L. Short hisbory of avchitecture: Glassloal

rovival |

Bs QChicagots Columblan &Lixposition, 1893

8+ Richardson, Root, and Sullivan

|




VI.

L2
#10,
91,
w12,
18,

Frank Lloyd Weight

Walter Gropiug -
Richard Neutrs
Laawrbuaiar

Oscar NHiomeyer .
Alvar Aalto

Eilés Van Dep FRohe
Bere Sasrinen
Eric Mendelsohn

Haroel Brousy

Cs The 1ife and works of Frank Lloyd Wright* Piffer-

ences between the orgenie and intarnatisnal styles

of arohiteatuvre

#B, How arehltecture can be made besutiful at ﬁelativaly

low cost for the 1lndividual

| SCULPTURE

s Review:

A« Forms of seulpture

1
2,
By

The " -wloms® in aculpﬁﬁrs
The moblile snd A. Calder

' The meterials and prneeasa 8 of the

Be uculptars tmday

1.

&

Thelr work.

'Thair philasophias

#Topies that may be omitted because of insﬁffieient blme.

The future of architecturse in

our aammunity

seulpbor
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#Cs Relatlon of sculpbure to twantieth'eaﬁtury exhibl«-
‘tion and individuslized sculpture as against -
communlty sculpture , _ : : .
1,  Community painting--sculpture: Murels for -

public bulldings |
+  Funetsions
be Yechnigques

G, Proossses

2+ SBeulpture for public buildings, institutions, -
copmerclial and Industrial huiléings |
8. Punctions
be Technigues
€. Procosses

#Dy  Review: SHoulpture in everyday llving around the home

vil. ?ﬁ@@@@ﬁawﬂz KND HOLTON PICTUMES | | .
A Th@ Q&m@ra mnﬂ the film taday |
R Phﬁtegrayhie qualiﬁy
.3; Color pnahography | |
Hy Black snd white photography -
*B. Bguipment snd constyuotion of the camera B
1, The film -
2. ?hé lens

Se The iris

#Toplez that mey be omitbted becauss of lngufficient Hine. T
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S

The

shutter

Makling a photogreph

&
by
Cw
da
o

L

The ldes
Talking the photograph

Developing the photograph

Meking the print
Braluating the print

Avenues of experimentstion

¢. Hetion pletures in our goclebty

1;“
2.

D

4e

Be

#D, Review: The film in our’ soeleby and everyday living

Brlef history of the cinema:-‘?imna@ra

boperlcan filme

Forelgn filme: A comparison with Ameries

Making-matian pictures

Boe
b
Sa
ds
The
the
[+ 1%
Ceo

dy

#Foples that may be omitted becsuse of insufficlent time.

The sltuatlion

The problem

The Visual-Light«Abstract film

The documentary film

propaganda film: ﬁast and present

"rriumph of the Will" - Germany, 1953

MIntolerance” « United States, 1923

"Battleship Potekim" =« Russien, 1930
Horld War II films

n films
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' VIII, MUSIG: GONPEMPORARY AND CLASSICAL IN OUR SOCIETY

A

B

#5 .

Cw

De

Aki L

h ™
2.
Be

%hat 1s musie¥

"Good" and "Bad" music
"Popular" and "Classical’ musle
Who is "musiesl?®

2+ Begkground musie

by The muslats the thing

¢+ Our method of proeedure

Pundeamentel factors in musie

Melody

Ha rmonty

Raythm

origing of music
Folk music
Gregorisn ¢hent

The Middle Ages

4y Suered musle, secular music; instrumentsl music

The Seventeenth Gentury: Opera and related forms
" 1e The Herogue (L1600~17850)

%8s The ﬁpﬁr&-ahé dance sulie

The elghteenth cenbtury and emergence ﬂr_ﬁha classle:

period ' |

s

The elassical period (1750-1820)

#Toples that may be omltited because of insuffleient time,
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2s Btyles in art and musie ~ the Rocoeo

e
b
e
di
e

i

Bach
Handel
Vivaldi
Haydn
Mozart

RBesthovan

#5. Chamber music of Heoydn, Mozart, and Beethoven

#4, The symphony

8»
be

L

Haydnts "Drum £01l," "Surprise"

Mozartte "Jupiter!

]

Beathoven's "iroics”

P, The early nineteenth century

1+ Romanticlen

Be
#h ..
0w
e
‘ﬁ .

2. The

B

#Toples bthat may be omitted because of insuffleient btime.

Forms and styles af.rmmantia masle
The sonate; symphony, sonesrto

The song and ghort plano plece
Sehubert, Schumann and Chopin
“ehubert

concerte in the nineteenth dentury
Brahms |

Tehaikovsky

- Bruekner
Hahler




B

£6

The symphonic poen:? ;Liazb.ané.SErausé
The operas of Wagner and Richard Strauss
as Verdits "plds"

bs Puccinits “Madame-ﬁuttepfly,ﬁ.ﬂLa Boheme™

French instrumental music in the nineteenth
cantury

8. Franck

be Faure

g« Dobussy

ds Ravel

G, Twentleth century styles and formg

1.
__2»
S D

The new style: Our musical 1ife

The composer and hig public

Amevican and Buropean composers

a8+ Schonbarg
be Hindemith
c. Barbolt

ds Siravinsky
@. Milhaud

£« Sibelius

go Ve Willlams
h., Eloch

i. Copeland

j+ Plaston

#Toples that may be omitted because of iﬁsuffi@ient time s
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e Thompsan_

1, CGershwin

‘me Composers in Letin-Amsricas

Villa~Lobos, Ohgvez
Jazz and its Influence in medaﬁn soclety
a. Dixieland jJazz: Origlin ané gﬁmwth
by Hagtime Jazzi Origin and graﬁﬁh
¢. Blues: "30r1s"
d. Progrossive Jassz

(1) Eenton

{(2) Brubeck

{3) Gardner

#H. Revlew: ¥hich way will musie go now?

LITERATURE AND POETRY

#h, The medium of Literature, past and present

L
2.
3.
4.
#Bs The

1.

What is writing?

wha writes snd why?

For whom does one write?
Of choosing and judging
fémilleg of langueages |
The Far Hest

s+ Chinese

be dJdapanese

#Toplos

that msy be omltted bessuse of insufficient time.
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s Indien
de. Arablo
@« Persian .
#2, The Middle Hast and Medlterranesn
de Jewlsh literature |
- {1) Bible =« Talmud |
#b. OGreek history, hisztorians, philosophers
{1) Herodotus « "Father of Hiahaéy“
{(2) Homer ~ "The I1ls4," "The Odyesay"
{Greek Eple Poetry)
(3} Sophoeles, Buripldes, Aristophanes
{Gresk Drames)
(4) Socrates and the education of man
{6) Platonism and ideallism
#0s foman hlstory and phllosophy
(L) Caesarts “"Gallie Wars"®
- {2) Vipgil - (Latin Eple Postry)
(&) Cleerd - (Lﬁtin Prose )
{4) Quintillen and the educatlon of man
#5. The Middle Ages
8. Modlevael Germanic and French literature
(1) ¥hat weve the Middle Agséé
(2) "Chanson de Roland"

%Tmpias_thét may be omitted begaugs of insuflliclent tinme.




(3)
(4)

29

"The €id*
Dante: Hell, Purgstory, Heaven

#4. Modern Literature bhefore the nineteenth contury

as The
(1)
{2)

b. The
(1)
(2)

¢, The
(1)
{2)
(3)

(4)

{8)

Itallan Renaissence

Petrarch

Mechiavelll

French Renalssance

Balzac

Roussgeau and the Bducation of Man
English Rénalssence

Ghaucer

Shakespeare and Hamleb

Engllsh prose, poebtry aﬁd llberature
of the elghteenth sentury

The Bomanble revival in Bnglish
literature

Introdudtion ta English novels, poetry,
sssaylats, and phil@aaph&rs of the

nineteenth century

#8.  American Ffletlon, essays, and poetry

as Wrlters Qf fietion

{L)
(2)
(3)

Irving
Cooper

Poe

#Topled that mey be omitted because of insufficlent time.




{4) Hawthorne
{5) Mark Twaln
{6) Bret Harte
{7) Melville
#be Yplters of essays and history
(1) Emerson |
(2} Thoreau
(3) Franklin
(4) Jefferson
{6) Webster
{6) Lincoln
8. Wrlters of poetry
{1) Bryant
{2) Longfellow
{3) Whitman
%0, JIntroduetion Lo the unity of llterature and the
conceptlion of world literature
#1, Heview sections "A" and "B
B+ Review of comperative veading
#2» Strateglie and common polnts in 1iterature
a. Review first principles

be Practical auggestions

#Toplea that may be omitted because of Ingsuffielent

S0

time s
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&« World lliterature as the autoblography of
civilisation
s.  The place of world literature in edusetlon

e Art g8 literature

X, COMVONITY PLANNING - |
| A, What are tha aémpan@nt parts of problems of commu~
nity ﬁlaﬁming? | |
1s Sapﬁraté pheases of life
2. Costs down ;_iaéa_atraets
3. Pedestrian safaﬁyl |
b H@arﬁatiﬁn. |
5; Bettling far imp&rtant aammunity builéings
B Builéingshwgand 1aaking, eamfﬁrtabla, @saantiala
for happy, healthful llving-~designed for govern=
ment mf communlty and industrial anﬁargriae
7+ Whole communlty muat be deslgned which 1&. o
g« Sulbed to prasant neeﬁa and is expressive of
twantiath cenbury
be Atbractive in appaaranaafwaaganﬁaring givie
pride in inhébitanta
8. Parks and parkways
'% « History of elty planniﬂg
1« The grid plan

#Toples that may be omitbed because of Insufficient timé‘
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2, The redical plan
35 The informal plan - |
G« Who participabtes in stating the communliy problems?

1. Plenning groups in Los Angeles and .Sen
Pranclsco

R Planﬁing groups in Stockton

%« Pogslbllitles in Job epportunitles
A« Education |
bs Balary, compensations
L ﬁaed _.

D, Current trends In city plamning

1« The CGreenbelt Hovement

2» Buper-Blocks~-mags houslng:
ae Sweden
be Finland
Go Hermany

% Broand Aere City: F. L. Wright
a; #ile~high towers New York
bi_.Iso;atad'skyesarapars and-épaa 3pa¢$ be twean

#H, Heviswy Imporbance of énmmunity pi&nning in Stoskton

or wherever else we choose to live

THE APPLIED AND DECORATIVE ARDS

&+ The orafts as rvelated to trends in other design flelds

#Toples that may be oultted hecause of insufficient time.
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 #%B, The arafts.

1+ COeramies
2. Jewelry and metal work -
- 5. (lassware
4, Woodwovking
&. Weaving snd textiles
6. Plastics
7+ Enamels =
Oy Hisbory of prominent deslighers ln ﬁrﬁfﬁs
#D. Present day influenses, philosophles, production

e Heview

ARTISIIC USE OF MATERIALS. DHE PHOBLEM OF WATERIALS AND
PROCESSES |
A+ Wood, mebtal and ﬁzaetiea
| 1. %naé. o
B% Plyw@md_
b;. Fléxwaaa
e+ Veneer |
#Ri Gﬁafaaﬁerisﬁiéﬂ and kinéa of wood
as White a#k | y |
b, Northern white plne
cs Blreh
d» Hahogany

s Hedwood

. #Toples that may be omitted because of insufficlent bl »




o Walnud
LT Metal -

8¢ Jotals and thelr qualities

(1) Aluminum.
{2) PBronze
{3) Golad

(4} Iron and steel

#bs Sheping mesals
- w4, Plamsties

as Families of plagties

(1) Aerylic
(2) Celinlosic
{3} Melamine
(4) Phenolie
#*bs Bhaping plastics
Ba Gér&miaa and glesas
%l. Cevamice
- #8«  The basic materials.
f+ Harbthwape
bs  Stoneware
t: Foreelaln
@+ China
353y Shaping ¢lay by hand

 wPopies that may be omitted becausa gfiinsnfficient tinme
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. BB,

8.

Shaping c¢ley by machine
Drying and flring
Flazging

Cs Fabries: The materisls

#ls Natural flbers

as Cotbton

be Linen

¢+ Jube, homp

de Wool

8. &1k
#2, Manulaobured fibera

#e Bayon

bs Hylon

8+ UYaking fabrics
#S. Weaving

‘&s Knlbting

be PFelting

¢» Lace~making

d. Plastic sheebing
i, Téxtila design

| 8. Pibers and yarna
bs  Processes
¢« Applled ormamentation
#loplos

that may be omltted besause of insufliclent Hime

b




- Py Printing and the graphle processes

7 AN

%2 »

AD .

Wi 4

%Gy

- The graphie processes

2. Rellef printing

[0 Intaglio printing

¢+ TPlanographic printing
Hand procesges: ﬁbliaf

8+ Woodeuts

‘Be Linolewm cuta

¢s Wood engrsvings
Hand processes: - Intaglio
a« Dby points
bs  Htehings
Hand processca: - Planographio
a« Lithographs
b, Bilk mereen printe
Mechanical processes: Relief
ae Photomechanical provesses
(1) Line ecut
{23 Thraa coloy
(3} Half tones
(4) Pour colovs
Mechanical Processes: Intaglio

&« Phobogravure

by Robogravare

#Toples

&6

thet may ve ovmitted baaauﬁa.af inauffiaienﬁ-tim&#




87

XIIT: 4 FINAL LOOK AP SOME SIGNIFICANT CONTRIBUTIONS TO
UMODEINT OR CONTENMPORARY TRENDS WITH YHE PHILOBOPHINS
EEﬁINﬁ.THE THINKING OF THE CONTRIBUTORS
As L Voholy-Nagy

"~ B. The Bauhaus
€« The Institube of Deslgn in Chicage
De Variouvs slgnifioant art editorlels
Se  Flual significence of aesthetlos in averyday life

P, Coneluaions, generslizations, and recomuendationg
COURSE GUILINE VOR THE SECOND SEMESTER “WORLD OF ART"®

. HRE-RVALUATION OF MERTING HUMAN WBBEDLS
As Heview of meanings and forms of art

L. HNabure of art and assthetlos
. He~oveluate definition of awt
be Re-evsluate deflnition of sesthetlos
¢s - Heview orlentation bto art and agathetblies
de Rewgvaluate beauty and meaning 1n art

appreclabion
2y MNabure and eleoments of form

#8. Re-svaluabe definitions of form

#Toples that may be omitted becauvse of insufficient time.

2y

(Wew York, The Viking Press, 1056.) tardner, Helsn: AFG.
the Agss. (haremurt, Brace and Compeny, New York, 1948,)

his pubtline was composed using the followlng art history
books &s sources! Cheney, Sheldon: A New World Higtory of Art.
hrough
flemings
willlem: Apt gnd Idess: (ew York, Henry Holt and Company, l@ﬁﬁ»)
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(1) Line .

{8) Light and dark

(3) Color

{4) Texture

(8) Arvea, mass, and volume
Re~evaluate dafinltions or architectural
forms

(1) Lintel

{2) Corbeling

(3) Round

(4} Cantilever

{5) bome an pendertives
(6) Dome on squinches

(?) Gonerete

{8) Steel

Re-evaluate definitions of other forms in
the visual arts

(1) Seulpbural form
(2).$arami¢ £orm

(3) Pleterinl form

(4) Textile forms

{8) Porms in metal work

(6) Summary

#Toples that may be omltted beceuse of insuffielent btime.
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Heview maaning:affaWaransss

- 1. Heaning of obgervation and perception

D

2+ HMeaning of imaginstion, manipulation, partis

. eipatlon

-Review the rols of art In the home, commniity,

industries, rellglon

1. Bffect of art in American Life

2. Critiesl survey of art resourges in our
commanl by

Re-svaluation of ﬁh@ importance of good taate

1 dhﬁiaa as an axpregsion of persanél characters
latics

2y Good taste and the sonsumer

II, THE STORY OF ART AS A BUORY 0P IDEAS

As

When ancient man appearsd on the earth: Prehistoric

and primitive art
1. BEeglunings of ard
as Paleoiithic ers (the beginning of time %o
| 20,000 B.¢.)
be Mesolithlec and neollithic sra {eboul 20,000
BiGs to 2,000 B.0s)

2» Types of typleal primitlve ard

#a« Cave palntings in Spain
#be Htone manuments; seulpbure ; and types of

arochitecture in the stone age

ﬁ%apias'thaﬁ'may he omltbed becauvse of insufficlent $4m8 .
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- B+ EBagtern Medlterranean cultures:. The paoples of

.+ %he fortile crescent founded grest civilizations

Ly Ancient elvillzatlons grew up in Hesopotomia

s,

1

W

WS g

f »

Sumeria and its art {about 4,906 to 1986
BeO.) |

1. Archltecture and sculpture

2e Hetal work

Babylon and 1ts art (about 1,000 to 612 B.C.)
le¢ Avchitectbure and soulpture

2« Mebtal work

Assyria and 1tz art (about 1,000 to 818 B.C.)
Le Qrﬂhitaature and seulpture

Be Motal work

Art of the Chaldegne {(aboub 618 to 532 B.C.)
1+ Arenlbecture and sculpbure

2. Mebal work

Art of the Fﬁrsians-(ahaut B39 to 331 B.lu)
1, Arvehiteeture and seulpiure

2. Metel work. o

Art of the Hittites (about 800 Lo 600 B.G.)
1. Aprchitecture sngd Seulpture |

2y MHetal work

#Toples that may be omltted bedaunse of insuffielent time,




41

¢s Civilizeblon and art of Egypt developed along the
banks of the Nile
1. Rarly Bzypt snd the old kingdoms Hellgion,
conguest. and commerse molded Egypﬁian 1lfe and
syt | _ s
%a. Supvey of the Hgypiian peopls (aboubt 4,500
Bu€o o 2,475 BOs)
#hs Survey of the pyramids: Pyremlds of Khafre
#0. Stone work and gold work: A survey of
geulpbure in the old, middle, emplre kingdon
period (ebout 2,160 B.O. to 1,000 B.0.)
#ds Survey of painting, wurals, and grchitecturs
of the old, middle, emplrve kingdom @aﬂiad'
#es  Introduction to the art of woodwork, glassw
wore, end cervamlc accompllshments of
Egyptlan art hiétmﬂy
#0s . Sunmery
D« Art developed bafore the classical @@riaa
L Spi.riﬁ of the Aegean art and Quit&ﬁre% {Aboub
3,000 $o 11,000 B,08.)
as Arghltecture and seulpture
be Palnting

%8s Survey of the sea-kings of Srete and Minocan art

#Iopies that may be omitted becanse of insufficfent tlwme.

1
]

L
|

g




435

#5s  Survey of HMinoan painting and architecture
a+ Hinoan seulpbure
b, Pottery and metal work
4y Introduetion to Mycensean ﬁulﬁara
‘as Story of Tvroy
e Btory of Cyrus
#5  Summary
B« Art snd learning develop the glory of Greece
(About 1,100 - 400 BiC.) |
i» XLand of the Oreeks
as Ceography
be Physlcal conditions
2, Greels developed a elvilizatlon and trained
themselves for learning and eclbtizenship
8. Svory of anclent Greel sulbture
Y Eallanic.ﬁga
{1) Athens, fLifth century; B.C.
%. Posce brought progress in art, llteraturs,
philosophy, painting, and architecture
s« Olorles of Greel architeeture
{1) The art of the Aecropolis
{2) Propylaed |

{3) Paythenon

#lopics that may be omitbed because of insufflcient time.
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{4} Brechtheum .

{B) Altar of Zeus by Pergamon

#b. Goldon age of vase peinting and mosale work

(1) "Hereules finding his infant son, Telephus®

#¢s Arghalc Greek soulpture

(1) Parthenon seulpbures and la ber Greek
seulpturet frlezes and pediments

{2) Phidias: “Qant&ur and Lapith"

{&) Polyclibus: “BarypharuS"

(4) Altar of Zeuast "Athena zlaying a glant"

(8) "Dying Gaul"

{ﬁ} "lLaocoon®
d« Bkills of metal work, Intaglio and angy&viﬁg
es - Inbroductlon to art of music and drama
Alexander the Great bullt an emplre and helped

épreaﬂ Graeelt culture

- Development of Greek classical ldeas: Humenlem,

rationalism, ildealism, individuslisw, reallsnm,
erudlition

SummeEry

. Romen end EBtruscsn styles in art and engineering

E@ﬁvusnaas and thelr art (aboub 1000 E;G;Its 500
BuDde)

as Art of bullding garcophasguses snd tombs

#Toples that ney be omitted becsuse of insufflclent time.
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2, floman  1ife reflected forbunes af the Roman
State
‘8« Roman architecture snd anginaaring 
{1) Parrel vault
{2) Groin vault
{3} Aqueducts
{4) "fArch of Trajan®
{5) Porum of Trajan
{6) Pantheon
- {7} Coloaseum
b Homan sculpbure
{1) Column of Trajan
(2) “Th@ Emperor Augustus sddressing his
army®
(&) "Caracalla”
6. Toman yaihting&Iand masaiaé'
{1} "Gladiatorial contest"
{2) Art of frescoes
(3) Dioskourldes of Samosi “Street Nusloians®
d. letnl work, pollery, glassware
S+ Gregd Noman Huwplre crumbled sway
4, Doman cultuve set the pathern for Western
Civilization

#8s . Bummary

- #Toples that may be omitbed bwecause of Insufficient time.
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G+ Art and developmeni of Far Hastern Qivilizationsz

1s Magnificence of early Chinese art (about 3000

82

b
B
S

8.4

Ceremonial metal works, bronfes, jedes,; and
vottery

Love of sculptured anilmals

Art of erlllgraphy and painting

Buddhlst rellgious ard in the Orient

Art of seculptursd jades

#2, Japsnese and Chinese painting In the Great

Poyiods (about B52 A.Ds b0 800 A.D.)

&4

[
Ce

de

Varisue types of Chinese and Japanese
painklings

ﬁﬂun%ain;and wator piotures

Yeaning of simplilelty with grandeur
Architescture of the Orient

3« Avt and growth of elvilizatlon in Indla {about

B300 B.C. to 600 AD.)

&«

Seulpbure, architecture, and painting of

Jeava; Cambodis, end Slam

. Srmmary

H. Arb of Bysantium: Barly Chrisblan art (about 1 4.D.
to 750 AsD,)

1. Avrchlbetture: Barly Christlaen style

#ioplos that may be omltted because of insufficlent time.
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#Qe - Bant! Apollinsve Nuovo
b. Sante Sophia
es 0ld 8t. Peter's Basilica
(1) Dome on pendentives
{2) Dowe on squinches
#ds. San Vitale
2. Avt of Mosale: -Havenna, 6th Century
a. "The Transfiguretion®
#ha S&nt‘.ﬁpaiiin&re.HHQVQ panals
. #¢s  Baptlstry of the Arians
&+ Avbt of Enamels and Ieons
%4, Btone eavving snd ivory caprving
&.« Devalopment of snamels and fextiles
8. Art aof seﬁlytuweﬁ tombs
7. Early Roman musle and ldeas
#xs Idea of subthoritarianism
#be  Ldea of mysbicism
L Swinmery
I. Art of the Moslem World (about 682 A.J. to date)
1+ Islamie Persien art and oslllgraphy
2, Poralan potbery, carpets, m@ﬁal-wﬁf&; and textiles
(abott B26 A.D. fe 841 A.D.)

S+  Archibepgture: Mosques and minarets

ﬁf@pias_thaﬁamay be oumltted beasuse of Insufflicient time.
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w4, - Summery N
d+ Development of Romsnesgue art as foudallam, serfdom, .

and town life developed during the Middle Ages ' -
(about 500 4.D. to 1180 A,D.) |
1. Work in the monmsteries: Home of the arts
#8,  Honasbery at Cluny, late &levenbh and
twelfth centuries
(L) Floorplan of the Abbey of Cluny
8, Jfomenosque Avchlbéeture - ' : ' —

C#@.  Sant! Abrogla

by Third Abbey churth of Cluny - 1088 - 1130
- #e¢, Homanésque sculpture end painting
o #8, A gtrong church held swey in the feudal world
: #. Suwmary o | -
K. Development of Gothlc art in & Christlan era (About
1150 A.Ds Bo 1550 4.D,) | u —
1. OCharacter of Sobthie arts The velve of the pointed . :
arch
g« Gothic cathedraly
(1) smiens cathadral
(2) Wotre Dame Cathédral
{3) Chartres Cathedial
(4) Relms Cathedral

#oples that may be omitted because of insufflelsnt tinme.
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b. Steps in the development of the Jothie plan
g. Steps in the development of (othic vaulbing
ds  Gothiec srchitecture in Italy | ‘
#(1) Plazza San Mareo, Venige
#{28}) ¥llan Cathedral
Siensse painting, ilvory and wood cerving, metal
work and texilles
as Dueclo and Martini _
bs Masaccio: "Tribute Money" and "Irinity with
the Vipgin®
Plorentine painters
g+« Plere deus Frencesca: "Hesurreection of
Ohrist"
e Glotto: "Pileta" and "Obaequies of St.
Francls" |
¢s Fra Angelico: "Corenetion of the Virgin®
Development of musie and idems ln a Gobhie Age
#as Ascstlceisnm

#be Hiervarculsm

#Hs. A feudal Romsnesque style davelays

[
*
e

Boyeux Tepestry and the Horman songuest
"seng of Roland®

¢s A¥t of minstrelsy

#Toples that may be omitted bocause of insuffiecient times




50
W6,  Bummary
Ks Henmidsanoce ushered in the re~blrth of intellesc~
tuslism and the modern peried in art. {About 1300
o 1600) 5
Ls Arthitecturs and the revival of 1aa?niﬁg
%8s St. Peterfs Cathedral in Rome
b Brunellesechl -
¢+ Verdraninl Palace in Venice

#Gs Michelozzo

- %8s Church of 5b. Fﬁaneis-at Asalsi
2. Sculpture
| as Ghiberti: "Oveation of Adam and Eve, the
Temptation and the Hzpulsion” and "Gabes of
Paradlse"
#bs Verroschio: "Colleoni, Military Leader"
6. Donatello: "rhe Hule Befove the Host" and
"She George! | ‘
3« Belentifle spirlt in Floventine painting
s#as Botllesllis '“Tha'ﬁirth of Vanuaf and
I - Moalumny™
be Leonardo Da Vinel: "Hena Lisa" and "ihe
Last Supper”

4+« FHRome, Raphsel, and Michelangelo

#Poples that may be omlited because of insufficient time.
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as  Raphael: "Sehool of Athens" and "Disputa
bs Nichelangelo: Painting end sculpbure
(1} Sistine Chapel
(8) "Creatlon of Adem”
5. Orowbth of Venebian palntlng
a. Harly venstlan painters.
be Glorglone and Tiﬁian? "Sleeping Venus”
and"Portralt of an Unknown Man®
¢« Tintoretto: "Last Supper" and "Miracle of
Bte Mark"
e ?éran@aaz "Penst in the House of Levi"
¢ Bellini: "pleta” and "Madonna"
#f's Introduestion to El Greco
%6+ Development af.m&tal work, ceramles, textlles,
and books In Italy
7« Bl Greco and the great Spalnards: Fifteenth to
nineteenth century
as Kl Greeo
(1) *Crueifixien®
() "Cherlist in the Gerden®
{3) "Burial of the Count of Urgas®
{4) "hasumption of the Vipgin"
(8) "View of Toledo™ .

#«Toplea that mey be omitbted begauge of insuffiei@nt timéﬁ
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whe - Spanish syt after Bl Greco
¢« Velaszquez: "Pops Innocent X% and "lmmaculate
Goncaption®
de HMurilloe _ |
 %e. Avehitecture snd sculpture af:éﬁain  _
(1) University of Salananca |
{B) Berruguete: 8t. Pebers
f« Yobal work, lestherwork, wopdwork, ceramics
- . 8, TFlemish, Corman snd Duteh Art: Pourteenth
o canﬁury %0 seventeenth century
g+ Nature of Flemish Arty Archibecture,
palnting, seulpbure
(1) Pleter Brueghel: %A Dark Day” and #he
Wedding Dance”
{2) rogler Vander Weydent “?mfﬁrﬁit of a
- Lady" and "Descend from the Cross®
- {3) Hievemymus Bosch: “The Garden of Hden®
and "Temphation of 5%, Anbhony"
(4) Jan Ven Byek: "Gilovanni Arnolfini and
v His Wife" and "Medonna of Ghancellor
Holin®
b, Nature of Gemsn Art in the fourteenth gentury
to the sixteenth century: Architecture,

painting, graphiec arts

#loples thet mey be omlbted because of inguf ficient time.
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{1} Albrecht Durver: "Self Portraii® and
- - "8%, Jerome in His Staéy“'
(2) Holbein: "Portreit of a Woman" and
 “ﬁa@herin& Howard, Fifth Queen of
" Henry VILII" |
{3) Cranacht "Orucifization”
{4) Arehitecture: Peller House
{Hurenberg, 1805} - |

Hature of Duteh artt Sixteenth bo

- seventesnth century.

(1) Rembrandt
{a) "Man In the Gold Helmet"
{b) "Young Girl at an Open Half-Door"
{e} "Supper of Bmmanus”

(2) Frans Hals: "Phe Jollytagar“‘ané
"Laughing Cavalier" |

- {B) Vermeer: "Girl Heading a Lebtter" and

YA Young Woman st & Cesement”

SBummary -

M. Prance and the development of Barogue awvb: Flfteenth

to nineatesnth century .

Le

French srchitecture

38 .

#De

fiouvre: Facade of F&rrau}ﬁ

Palace of Versailles

#oples that may be omitted because of Insufficlient time.
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#cy Tapestry, Purniture and porcelaln of
Louls XIV
2+ HBise and trlumph of Farogue
‘as Natuve of Baroque painting
#{1) Poussini "Orpheus and Burydice" and
"Funeral of Phoclon
#{2) Lorrain: "Landscape with a Piping
Shapherd" |
#{3) Pernint: "Hestasy of Saint Theresa®
#(4) Ruvens: "Hape of the Daughbters of
Leveippus,” and "Villace Danae"
#(8) Van Dyek: "lornellius Vin Der Goesst"
bs French courtly ard
%{1) Largilllere: "The lsrquis of Hontespan"
- #({2) Watteau: "Feie Champetre" and
"Embarkation for the Island of Cythera"
#{3) Boucher: "Jupiter in the Gulse of
Disna and Callisto"
#{(4) Frégomard: "lLove Lathers™
N« Art of the British: Fartrait.and landscape {rom
sixteenth %o the nineteenth century
L. Hogsrth, Heynolds, Galnsborough
2, Brltish landacape schopl: Lives of Turner and

Blake

#Toples that may be omitied because of insuffieien% bime
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Constable: "The Hayman"

Turner: "Ulysses Deriding Polyphomus"
and "The Fighting Temeraire"

Blake: “When the Nerning Sters Sang
Together" and "St. Martinis<in-the-Fields,

London®

#3. Avchltecture: Whitshall Palace and stats room

from Bromley-Le«Bow

0+ Trend toward reallsm:  The ninebesnth cenbury

1. Memning of reelism in painting

2. Goya, most masterly realist

3
#h,
Oy

de

WS

"Mojas on a Baleony”

"Phe Divided Bull Ring"

"Family of UCharles IV"

"Shooting of the Rebols of May 3, 1808"
"Gaprice: Why Hide Them?"

3+« Neoclassielsm to Romanticizn

=30
B

Ce

ﬁ‘q_

L 3%

Ingres: "Mlle Riviere"
David: "Death of Marat"

Delacroixs "The Berk of Dante" and

"Entrancs of the Crusaders inbo Consbtantineple”

Gerleault: "The Raft of the Meduse
Millet: *The Gonse Gipl®

#lopies the t may be omitted bocause of lnsufficlent time,
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4+ Lsandaecgpe palnting and Corot
8. Inness: "Hvening at Nedfield®
wbe Coroty "The Artist's Studio”
Bs Bigniflicent reallsis
6+ . Daumisr: "The Uprising"
#bs Gourbet: "4 Real Allegory" and “Lémere
Gregoire®
g Manet: "Dejeuner sur Ltherhe" and "The
. Servant of Boeks"
de. Degess “The Print Golleotor™ and
"pPancers Dresaing” |
6« Impressionistsy
%8« Plssarro: YRiver Berly Morning®
¥bs  Monet: "drand Conal, Venice"
%6, Renoir: "Hostmen's Lunch" and "Three
Pathers witﬁ a Crab"
#ds ‘PToulouse « Lautrewc: "At the Moulin Bouge"
#8. Seurat: "La Grande Labtte®
#7. bBrisf review of development and tvends In musie
#8.  Summery
P. Review of art of ﬁfﬁiﬂﬁ, America, and the Soubh Seas
1. Later developments in Japauese avt

gs Eoriny "The VWave Sereen”

#Topies that may be omltted because of inwufficlent time.
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be Hokusal: "The Wave"
¢« Hireshige prints
#8s Persis and India
a., Glazed dishes
by Minletures from Persian manuscripts
¢s - Medsllion rugs
d. Tajmehals Contribution in arahitecture
#B.  Afrles, the Boubh Seas, and America |
as Negro sculpture: Wood and stone
he Mayen archltechure, seulpture and palnting?
Development from 300 A;ma‘ﬁm 1100 A.D,
@e Eteﬁy of modern art: Twenileth century palnting,
sculpbure, archijesture and musie
ts Revold ageinagt reslism
&, Meaning of Feuvism .
b. Development of Cublsm
¢e HMeaning of non-objectivism
ds  Beglnnlag of neo~plasticism
&8s Growth of fuburism snd German expressionism
£+ Dle Neve Sachlichkelt: DBeckman and Grost
Ze Dadslasm: Art and Ernst
he Surralism: Dall snd Miro.

1. Pree fantasy: HKlee

#loples that may be omlbted because of insufficient time.
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2, OSignificant trends from the old school

By

Gezanns

-3#(L) "Lendscape"

#(2) "Bathepas"

- #(3) "Cardplayens”

- #{4) "Mont Salinte-Vieholre"

b

Daumier

#(1) "The Uprising"

{2} "Corpt Sketching”

Ryder

#{1} "Pollers of the Sea®

G+ Deeoratlve school: %he individualists

28

b

4o g

D

iz "

Whistler: "Porbralt of Curyle" and
"Batbersea Bridge"

‘Gauguain: "The White Horse" and "Day of God"
Van Gogh: "Vight Gafe" and "Wheat Flelds"
Kokoschka: "Double Portraii®

Honsseaus "Scens on the Selne" and "The
Jungle®

deurats "The Bridge at Gourbevole®

B. Fauves and the "Iic Threah

as

Ploeswos  "The Demolselles of Avignon,”

"Blue Boy" and "Atill Life: Vive Lee.e"

#Toples thet may be omltted because of iﬁau£ﬂiaianﬁ time




59

be Matizse: \"The-Mssmish 3areeﬁ“ and "Btill -
Life™ .
G« - Brague! "Absbraction .
ds Rovault: "The 014 Clowa"
6o Modern palnting sfter Gubiam-in'&erﬁany; Tvaly,
Bugsia and Bngland |
ai  Kandinsky: "Improvisation No, 50"
by  Mare: "Phe Three Horses"
ts HNondrian:. "Composltion in White, Black,
and Reg" |
de Marin: "Malnelands®
&y QOther Amerleans
#{1)} Weber
#{2) Mattoon
#{3) Davis
@{®#) Graves
#{8) O'Heefee
s Other lmportant Zurcpesns:
{1} Beckwan: "Deparbucs®
(2) Palis "The Porsistence of Memory” and
MVoyage of Christopher of Columbua®
(3} Miro: “Compositlons®
g+ Abstract Bxpressionlsm -

{1) Tobey: "Abate Worig"

#*Toples that may be omitted besause of insufficient time,
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(2) Winter: "Signs Before Green!

-7+ - Bewolution in sculpture

S
b
S
da
s

g

“Jo

Rodin: "The Kisa" and "Balzac®

Lehmbruck: . "Eneeling Figure"

Brancusl: "Blrd in Space”

Lachalse: "Head" and "Figure of a Woman"
Dagplau: "antoinette Schulbe!
ipstein:  "Albert Binstein”

Maillols ®heanted Womsn"

Lipchitz: "Pogasua®

Hoore (wggﬂ)g_:“Eaalining_?igure“

Galder (Paper and Plagbtle): “Hovizental .

Gpines™

8,  Twenitleth gentury arvetitecture’ The orgenic

aﬁd the international siyle.

Kig: 3

by

L ™

i,

WFopies that may be omibted because of insufficient time.

Hook: "how of Houses In Holland”
LeCorbusler: "Bilvth of the International
Style in Architectura”

Later development of the Bau Haus: Hessau,
ﬂarmany' : |

ROA Bullding: FRoockefeller Center, US4,

Latin Amerlsan agcomplishmenta:

#{1} Marcelo and Milten Hoberbto: "abi

Building, Ric De Janelro!
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(2) Lscar Nlemeyer; "Ministry of Education s

and Health® | i
Lo Life and times of nineteenth sentury avchi- %ff
tecture in America -~ : : %ff
%fl)'Lifﬁ and secomplishments of Ham Righardson
#{2) Life and accomplishments of John Hoot
#{B) Life and-aﬂagmplishman%s'af?haui&-7
Sullivan: Thoory lanterpretation
ge Frank Lloyd Wright vs. Skidgore, Owens, and —_
Merrlll
{1} "Falling Wabers”
{2) "Noble Houas"
{8) "Johnson Wax Bullding"
{4) "Imperial Hotel in Tokya" L
{5) "Guggenheim Museunm® | -
{8) "Lever House" _ %%%
8. DLabest generatlons in music
as Labte Romentlicliam : —
#ba  Growth of Waturallsw
8. Mesning of Impresslonism %fi
%d, Developmwent of Expreselonism
o . Bavbarism
#, Nsoclgseliolsm
#Foplos that may be omltted beesuse of imsuffieient time. —



#10« Summary snd review

#Toples that may be omitted
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heeause of ingufficient Lime.




CHAPPER III

 ADOLESCENT APPEEGCIATION AND ABSTHETIC INTEHEST
WITH REGARDS 10 THE ROLE OF THE TEACHER

Many fuctors have o be haken inbo conslderatlon In
organlalng an effective "World of Art" program for senlor high
gchool studentas The most basic of all favsors is knowing the
physical, emotlonel, and the intellectunl development of these
students.r In order to succesalully teach "World of Apt,” the
1nstvucté§ should be swars of what is happening in the maibura«
tion of the iﬁdiviﬂuai sbudents. The instructor is golng to
moeet his sbudents on some level, some sesthietie point of
interest, He will wmeet them for the first time in the class-
room and his studenta will bring to him the sum total of their
past experiences. The art Instructor must amecept that particu-
lar adolescent with sll his intelligénce, pecullsr drives,
fears, frustratlons, interests, and pre judices and begin

“teaghing from his point of vieﬁ;g
L. "WOHLD OF ART" ADAPTED To INTERESTS OF ADOLRSCENTS

ﬁnﬁerstanding the gitudent is fundsmental for éll arh

'teaehing baaauae the sdolesdent ln senlor high school is golng

s, L« Pressey, Paychology and the New Hduecation (Wew
York: Havper and Brothers Publishers, 1948), pa 297x

BIblde, ppe 500-302.
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through many changes. The wrt appreciation teacher nsnngt
classify these senlor high school students as "echildren" any
meree. He cerbalnly cennok classify most them as being
"aversge.” Btudents will come into this "World of Apt" clags
_with.varibus éévelapmanﬁal level ranges--from adolescent
children to qulte mature young ladies and gentlemen. Probably
thae most nearly average factor in these grade groups 1s the
chronolagieal agaﬁﬁ ALL étuﬁenta do not resch a maturity at
the same time, and some will not even reach 1t in the 1Gith,
1lth, or 18th grede. The art appreciamtion teacher, in vegavrd-
lng these facts concerning s pertiecular inﬁividuais muat keep
in mind his student's envirvenment, the mental attitude of the
parents and various other soclo~economic factors. Also, the
tescher will have Yo be aware that some of the most physleally
mature will be emobionally immature and vice versa. "In most
cases, thers is no definite break with childhood; s matuve
attitude and deporiment may be anaxpéet@dly'fellawad by a
ohildish outbupst."?

If. TYPEGAL PHOBLEMS OF SENIOR HIGH SCHOOL STUDENTS

The typlcal sophomore, Junior, or senior sbtudend, though

only partly consclous of what is happening, has to ve-adjust

3Ibide, pa 367,

4oarl Read, Eaﬁ%i ﬁdmlgaeentAﬁrt Bdueation (Peoria, I1l.:

Chas. A. Bennett Co., Ine., 10571, D 39g
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to himself and his changling body, has to begin congeming
himself with the preperation Tor adult economic and soclal
iifes, has to sdjust ab the sewme time to tbﬁ age of his Various
‘mates; aad haz to hﬁgin develaping 8 new relationship with
his parants and other adults. He is golng to have Lo sccept
the sex role of being & boy or zirl and sbtill contend with and
satlsly his new sex im%ulsasa

Most ehild psyehologlists and educators feel that thils
is an extrvemely 4ifflcult perlod faf yaﬁng.high"sahanl PeOpLee
Students seem to need all the guidence and help thaﬁ-thay can -
get from thelr teachers and parents. They sesm bo neesd
éea&au?amaé wh@n'thay-lag bohind or race ahead of thelr group
in’gréwth and Intellectnal and @matianal«maturiﬁy..-They=c$ﬁ4

tinually seem to need guldancs when thay;séek direction and

gympathy and when they make misbtakes which they often feel are

fatal ervors. "What the regressing end growing, rebelling and-

maturing youth are not primarily concerned with is who end
whét they are in the eyes of s wider clrele of signiricant
peopls as compaved with what bthey themselves have come to feel
ﬁhey ares snd how to connect the dream, idie&yﬁcraﬁiés, yéleé,
and skills cultiveted esrliier with the occdupatlonael and sexual

prototypes of ths ﬂayq“ﬁ

5 % » 5y v
s He Brikson, Uhildhood and Sacleby (N&w York: Y. We
Horton and ﬁﬁa, incs., 1§EQ§, D 66«
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Some of the characteristics tho art sppreciation beacher
will be faced wiﬁh'and ahaulé-raaagﬁiza in senlor high achool
studenty aret
A 1. Learning becowes more spaclallized iﬁ-praparaﬁiwn,
'faf the job or career, |

| -8 Theve ls & growlng 1ntmres% in abatract moral and
phil@sspbiaal prﬁblﬁﬁﬁ, and especially in ﬁaeial_éuéshians,

Hs  Students b@éama wora critical of their cwn learning
gehlevementsa. |

Soclally and emotlonally, bthey will have:

1s HNoody sp@ila: establigh & drive towards Independence

amd rabal in some mamner.,

2. Changlng relatlonshipe with parents and tenchens.
They will have & greater inbterest in problems of marriage and
vocatlon. . ‘

%, THey Will have a yearnlng for move puldsnce since
this ls a time of many 1life deelszlons. |

?hyaiaally,'mare gsenior high seh@allatudanﬁ*éharaater»
isties will be:

1+ The rate of growth will slow ﬁﬁwn,-hnﬁ.iﬁ atill will
- be rapld. |
2, Glyls will resch aduld h@ighﬁ at aboul 16 and boys
~will grow until 17 oy 18,

S Theve will be sn incresse In appetite and
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coordination will improve while a ‘sexual maburity is raﬁaheﬂas

III. WHMOTION, IVAGINATION, AND AESTHETIC SEWSIVIVITY OF
. STUDENTS: IDBAS THAT WILL HOLP THE YPACHER

$inge the "World of A" ﬁéaaha?'is‘aﬂa#afcf‘thésa C
physical, mental, ‘sotisl, and eviotlonsl problens of adoles-
d@ntsg his cholce of approach in presenting the course will
ﬁétarmina its success oy failure. ”?his-ahmiae‘@f-apgroaahmeSt
keap in mind %ﬁaﬂg.in both sexes, adolescencs tends to bring -
a haight@niﬁg of &ll smotional metivity, of lueginablve power,
of a&éthatiﬁ gensltlvity to the glamour and basuby of all

existence as well s8 Lo Its misery and ugliness, which may
.ﬁ@ver be reached before or aftarwa%dgv

| Therelore, the art appreciation bteacher, in order to
sucened, must keop in wind and strive for cevbaln cholces of
approach in the pr&ﬂamtatién of Ldeas and priunciples. IFirsh,
he must realize that ell sophomore, junlor, end senlor studenbs
‘are capsble of enjoying certain types of emotional experiences
in ﬁh&l“WQ?id of Art" program. With this in mind, he will
constantly provide for the innumerabls’inﬁivi&ﬁallﬂifférénéﬁﬁ

- 6ﬁi&larﬁ'Lawell®n ﬁlﬁén, How Children Grow and Develop,
ﬁe%tﬁr Living Booklebts (Chicaego: Oelenee Lesearch ASS0CLateS,
‘ 1953 » e 5, - .

_ ?Thcmaa Hunro, Adoleseence and Art Hducation, From
Hlethods of Teaching the Fine Arts, unapel Hill, Wniversity of
Horth Caroling Pregs, 1938); p. 44, ' '
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among puplis. He will appreclate -and be sympatheblc btoward”
the various interests of youths in his class. He will try to
organize gmall groups that can work together effectlvelya
He will try to insplre end motivate in this brosd srea, butb’
he will never preach or ﬁictate.a |

He will try bo stimulabe pupll self-analysls and selfl-
cpiﬁiciaM'in varlous stages of expreossion regardlng thelr
bellefs in World of Art. He will emphasize the emotional and
mental development of his pupils rather than the preparation
for a prolfessions He will continuslly encourage pupll invesbi-
gabtion whieh can develsp inltiabtive and seli-dependence in the
aestheblces course. He will tvry to develop ﬁeahmiquéa primarlly
on the basis of pupll personalilty. ”@ha arb apprecistlon t@ache%
will try to belisve in the pupll end will always be theve bo
gulde him in developing self-conflidence as he overcomes Pear

and undarﬁainty in thils field of ari history.
IV. SECONDARY AIMS OF THE “WORLD OF AKT" COURSE

The end product of this total educational exposure ln
the "World ¢f Art" should be for the well inbegrated and cul-
turad personplity~-g pevrsonallity that ly made aware gf'the

possibilities in Life, now and in the paaﬁ,s This World of Art

g, H, MacMehon, "& New Approasch to the Humenities,"
Journal of Higher Educatlon, AVII (November, 1946), Introductlon.
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claéﬁ has & very definite contribution bto make in the develop= N
ment of this desired type of psrson. - R

‘But the prograwm should have well established secondary
alms and objectivess Both the instructor and the sbudents ==
should know what these ave., _

- The art appreclation teacher must constanbly re-sppralse
his outline in terms of his secondary alms end objectives., He
.'must have them satablished and ready to be shown any edminise
trator who may rightfully want essuranss that peogitive, worbth=
while, and abtainable educational objeetives ave boing achieved.

Also, most students appreclate knewiﬁg what thelr goals
ave. They enjoy the evaluation of thsir wark,whén they think
they have reached thelr goal. It is through this process thab
growbth bakes place in all educatlon.

Maholy-Nagy desoribes one of the most haéia.aims of art
apprecistion and art history objectives as essentlally being s E—
part of the flow of life. "Bven in 1ts seeming lsolation, the
azpariénae of art apprecistion and art hishary'aﬁ the thermo-
métar of necessitles is in@ispﬁnséhle for aoclebty. The true
Funeblon of ert is to be the grapb of our time, and intultive
ssarch for the missing equilibrium among our ﬁmétignalg
intellectunl, and social liveg. Art appreciaiion is the wost

intinete langwage of the senses, & direct 1inking of man 4o mﬁna“g

G, e N S
Laszio Maholy-fagy, The New Vision, Documente of Modern
Ayt Serles, O {(New York: ®1tTenborn, inCa., 1947), pe. 52, o —
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The following aims have been established over a period
of years by experienced, well«known educators in the fleld of

aesthetics and art educations The alms of an ant’appraaiation

course should be modified and changed %0 mest the éemanéa of

the high school student. Basically the sscondary alms ave:
| 1. To develop within the student s sensitivity o and
spprotciation of art and men's oreative ability.

2+ o provide opportunities for erestive expression in

~ various World of Art projects,

3« To teach bto the student the fundamentals of art

history, art sppreclation; and sesthetles in order 4o poasibly

sehieve sn Individuel arb expression within the indlvidual
gtudant,
4s To develop sablsfylng avocational Intevests.

B. To seak oub the talented in sppv@eiatinn_and'arﬁ

‘history in order io provide the instfuaﬁe?'s Individual

eaumsaiing iln - the chooesing of s vocatlon.,
G. Yo prav&ﬁa'a graduel transition from junlor hilgh

sehool art tralning to an art hlstory educetion ln ths harder

‘high sehool situabtion~«to prepare the student for higher and more

_ﬁiﬁfia&i% Learning.

7. To provide for ssclal experlences and opportunltles

for students to engage in wholesome setivitiea with the opposite

80X ' _

SRl
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8+  To ecorrelate for the students world hisgbcory and art
hisﬁery with other areas of the curriculum.

Bs Yo develop the relatlonships bhetwesen contemporary
art and daily living in current events with the ari and world
higtories of the pash.

10. To help in the devaigpmant'af“Wallﬁintégwatéé
porsonalities.

It must hﬁ'ramémﬁara& by the art spprecistion tescher
who 1s undertaking these secondary principles in addltion to
aimﬁ%ru@ﬁianal responslbllity, thal no one aim should be set up
in lsolation from all the others, These secondary prinelples
are all going to work hend in hend. The primsry purpose of
teaching "World of Art" must be conatently in the mind of the
art teacher« Uhe Instructor who le conducting s program with
such broad end indefinite secondsry objectives will be doing a
poor job edusationally LF he sannot always connect his secondary
objeciives bo his primary objectives in the aetual classyoom

One of the [oremosi ébjﬁnﬁivas-@f the World of Art teacher

should be to develop a simpleé appreclation of man's éréative‘
accomplishments. It will be difficult for hiﬁ'baﬁauaa“tha firat
%hiﬁg he has o reallze is that st apyresiastion cennot actuslly
be teught. He bas to know that esoh sbudsnt muat develop 1%
within himself. The student is going %o have te identlfy him-
self with the auhjecﬁ.matter that 1s %o bﬁ.aﬁyﬁﬁﬂi&ﬁﬁﬁpla

O%ainz and Riley, op. Shtes pe vile

N . H\
‘ i
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This, of eourse, includes knowlng, snd in order to know somew
thing, one has to learn 1%, Thus, the far@mnatything far'%he
art teacher to know is that art appreciatlion concerns itself
with what has tp be learned,
| This requiress

1. Feal asnalysis and understanding of art principles
-hy.the art appreclation Inabructor who hopes to ecavry it

aserous to his students.

2. Knowledge of the limlitabtions In the World of Avt and

possibilitiss in the use of materials.

3. The meaning of éreativity In the hilstory snd flow
of art.

4, The various probliems involved in eveabtivity in the
 history of avt.tl

The herdest thing o accepd by the art beacher is that
art appreclation samnot be ane@mplishaﬂ B8 8N iseiatﬂ@ aim op
subjea% area~-the varlious ilsolsted iéaa$ magt work togebher in.

sehieving the sum total objectives

Hlxﬁainm} Qe ity Pps 1ii-viils




CHAPTER IV

GUIDANCE AND COUNSELING PRINGIPLES
N ART APPRECIATION

L. GQUALITINS DESIRABLE #OR GOUNSELING

By the time o senior high student resches the twelfth
grade he may have indleated an interest in s caresr In art.

The witallty, inbterest, snd challemge of hls art experience

 end his contact with the art sppreciatlon tescher will therg-

fore be ilmportant in determining the declsion he will make.
@éunaailng by the indlvidusl art teacher is of utmoat
significance at this stape of development. Many phases of
pupil guidanee can certainly be carried on as well or bebter
by other guldance speclalists In the school @rgaﬁizatian a8

by indiviﬁual art approciation teachers in a "World of Avrt"

eourse. However, helping a talented srt student assimiiate

aﬁaqmata information and aecquire the proper atﬁitada far making

declsions about his career truly is a major oppertunity for
the teacher. Bix gignificant ressons for this ares
1+ The art sppreciatlon bYeacher is in close contact

with the students while they struggle through the creative

PrOCesses,

2. He is abls to recognize the variations of abllities

and interestn.
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| ‘Bs He. cen supply the necessary Informsbive literature
when 1% will be woet offectlive,

4¢ He knows of the specialized guallties neeaaéary-for
guccess: in the art occupations.
| . Bs . He can bebter recognize talent and especially the
ability to apply ite~evon when it becamas-labopiﬁus.‘.

G+ The art sppreclatlon tescher ls the mosd lé@ieal
person {o sounsel on voeabilonal art education.

ﬁaunasling by-tha art sppreciatlion teacher ghould no

longer be considered spart from the high school currioulum, It

ghould be considered Important in meeting the need of the
adolescent in hié emotional adjustment. Unless counseling is
plagned fop ﬁh@ art student, it can easlily besome imciéemtai
snd often superficlal and neglected,

It ls uanderstood that many adjustments s schivol, home,
gnd soclal life have to be mede by the sarly aémlaaaém%.--ﬂmd'
oftben th@ge.aéjusﬁm&ﬁtﬁ-afe-nat eagy ames.l .ThéﬁéaiSWraaﬁﬂﬂ
to bolieve that fnterest im art 1s often the one means of
ﬁgétting to" the student who needs assistenee. In this way the
art appreciation teachor can be effective. Success in the
ereative arbts may be the Lastor needed to halp eatablish &

sense of security within the student.

xﬁraaaﬁy, ops 8lte, prs Ll-16s

1Y P

|
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| Efficient counseling in ert utilizes a dally contact -
with ﬁheaysuﬁg persone-to know hls elms, smbitions, abilitles,
speclal intereats, limitations, baekground, and the confliocts
peculiar to this age level. Home vislts are often of
immeasurable importance. Knowlng the student wlll enabls the
ért ap@raeiabian teacher o set u§-r@al-mhailengas_far‘ﬁha
- gompetent and aifﬁed peraon and, by_ﬁhe'semﬁ tﬁkﬁng'ta'maka_

proper sllewances Tor obhers.
II. VOCATIONAL ART GOUNSELING

Hoday there are several art tests used hy_vaﬁaﬁipnaif‘«
coungeling services. They measure factors such as art eppres.
elation, design sense, and taaste or v@actﬁen.tm daalpn elements.
‘Fut it ig lmportant te stress at this polnbt that these-appréw
clabtion fests can serve only as-paasibia cluem.ﬁa abilities or
potentialities. The éxtenﬁ t@:whiéh testing of ectual appre~
eiptlon ean be cavrled on is sbill heing expl@reﬁﬁl-ﬂaat art
teachers kuow that the reastion. of a student to an Lsolated .
.de&igm,ﬁlmmﬁnt,.and;ts & production inoluding o combination of
- saverel glémantﬁg i a very éiffar@nt matt@?t-‘ﬁﬁaluaﬁiﬁn of -
setive participation in the craaﬁivé'pranéﬁg.is*alSG a vathep
difficunlt thing to meastrs. Scores from bests can be used only
-aé en additional tool in formulating plans by the art appre~
eiation teacher., BPut the rsaulte can sometimes indleate apeclal

abllities in pa?ﬁicular arens. LIt lg lmportent that the awvt. .
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-mppreeiatisn teacher familiarize himself with such tests ILf
they are used by his sehool system in order that he may |
Intelligently interpret their signiflesnce to hiz atudents,
the parents of his sbtudents, and other teachers.

Parents may be expected to consult thé art asppreciation

teacher for adviceé, usually when they feel bheir child has
| éxeeptienal abllity thebt should be developed. Here is where
guldance funciions,

The art appreclation Soacher ghould encourege even the
genius to pertlclpate fully in the school art program and to
garry on & vigerous, normal, healthy life with his agemates
dusing after-school hours. If he ls to become an artist; no
harm will be done by delaying hils specielized training in avt
until sftepr secondery school graduatlion, On bthe other hand,
gonsliderable harm can result from 1ll-directed art experiences
ian the early years,

It is mo lmportant for the art sppreclatlon toacher as
counselor to provide the informetion and background vwhich will
enable the sbudent to make s wise cholce r@garﬁing'&n arb
vosatlon. The bteasher should not direet theselestion of a
choicé. VWhen 1t is evident that s siudendt laucks the qualifi-
cations for success in vocatlonal arb, the art eppreclation
teacher must suggest as nany sther vocatiounsl &ppﬁrﬁﬂniti@s as
possible in other aress. The teacher must supply as much

voeational literasture s possible for the sbtudents and the
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pavents. He wight invite art professzionsls o discuss thelir
vocsbions, He should acqueint students with art veosations
whila'@raativa problems are being developed. He must try te

integrate guldance with the "World of Art" ocourse.
LTI, BPECIFIC GULIDANCE SERVIOES

Listed below are some specifle guldance 3ervi@eé that
all art eappreclation teachers should know and keep In ming
who have had no extensive formelized preparation in guldsnge
-methods and technigues.

1« The sgrt appreeclation teacher must be wiliing to

follow suggestions from aprt speelallsts for elaparoom practices

whieh may help the pupll btoward sell adjustment,

2. The art appracietion teacher must look for interest

'patterna and -encourage pupils bto explore career opporiunitles.

3= He should keop sn open file of art carser Informas
tion and wefer pupils to seource material in the library.

4 The art appreciation taaehaﬁashamlﬁ show art career
fiimsj dlisplay pawphlets, articles, and posters on bullebin
boards.

5« Ho must sequalnt pupils with flelds of work aud
leisure time a¢blvities for which a background in art has sigw
nificance.

B« The art sppreclation teschsr must sduinister or

recomuend the use of art ashlevement, intersest, and aptltude




78

~ tests which may add some helpful elues to senior high school
pu@iis in %helr choloe of antprepsrstion for a career in the
fine arts.

7+  He should invite various types of artists bo meet
“with the "World of Art" class and talk about opportunities and
 preparatlion required in thelr respective fields.

- B« The art appreciation teacher should visit places.
in the community where puplls. can observe workers employed in
| art and related flelds.

9: The art sppreclatlion jescher should prepare and
eonduct assembly programs in which . careers in art and relasted
flelds are povtrayed.

L0. Both counselor and art appreclation beacher ghould
plan and conduet clubs which will provide epecisl achtivities
- for pupila with art interssts.

1le The art:appreai&timn instructor should sbasyve
behavior patterns~-the effects of any physical or wental handi-
caps of a pupll on his classroom work or his relationship with
ogther puplls.

12, The art ﬁppréaiaticn teacher should be alert to.
make.ref@rrﬁla-to‘ap&giali&ﬁs‘an'th@ staf{f when the pupilsf
probvlems are too difrieult for the teacher to resolve.

13+ Both srt ap@réciahien taaéhe? and art aaﬁnseior
should utilize student beachers as axtansiéaly a posslble, nob

only to scqualnt prospeciive teachers with the opportunities-
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and responsibilitlies of art bteschers bud bo invelve theose -

cadets as wmuch as possible ln the guidance sspects of the art

teachers? program &5 listed above.
IV, GUIDANCE OF THE GIFIED ARTIST

- Qorre¢t counssling by the art appreclation teacher for
the gift@d artist ls a complicated and delicate process. The
foundation of counseling lies in the fact that thers are per-

sonal cholices to be made--that the whole person is ab once

involveds The arl appreclation teacher by no msans can lay down

rules énﬂ arrive at prompt or authorltabive decislons. He is

a wise Triend who esn only help in the anslysis of personal
situations., If e l¥ & good art counselor, he has at his command
faets obtalned in inteﬁviawa'whiab might otherwlse nobt be

avallable, He also knows the answers to qﬁastﬁanS-the student

might not think of asking for himself, and types of tesis pare.

Liculerly selected for art students that alse mighit nobv otherw
wise be availaﬁlas These are the ar{ apprsciation tescher's
advanteges. And to thess should be added a more comprehensive
view of the apeclsl area of Ilnterest.

Many aubhorlitles feel that the counseling of the gifted
artlst does not differ in nature from The eounseling of other
students, bat 1t doss very in lbs demands on the counselor. In
the case of counseling of the gifted artist, interviews will be

conesrned primarily with the strengths and limltations of the
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glfted ¢hild and sbout his curvent and fubupre opportunities.
Thomas Munre states that the srt counselor and art appreciation
teachey will not a8t any time minimize the importance of asocial
group work after school, the éubject matter taught in any
obher field of study, or the poals of sooinl welfare that
.parénﬁs commonly seek. The art sppreclation bteacherts approach
%o the ilndividual gifted arbtist will be » more parﬁénals more
gpoecific, and more prascstical one ¢ &

| Therefore, guldance of the gifted artist varies from the
usual scademleally gifted student primerily in these three
respecha?

Le E&ucatignal snd occupstional Dﬁ?ﬁ?ﬁﬁﬂiﬁié& for the
glfted artist are ugually greater than for others.

2. Gifted artlists become ready for self-appralsal and
self-conceptuailzation st higher levels and ab eariiest ages.

8. CGifted artists may be subject %o uvnususl pressures
by parents, beachers, and obthers,

L« Ms Terman points out that glfted artlsts are nob
necessarily good stvdents In the academlic sense, Qtesslonally
the art fteacher will meet students who achieve supevior pere
formances in sueh sresg as mechanlies, arl, drawma, musle,; and

soelnl leadership but who have low graééwpaiﬁt'averages, It is

zThcmas Munre,; Art Edueation, Its_?hilwse hy and ?syehalagx

(mew York: The Liberal Arts Prass, 1956}, Da O8Ts
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probably true that they could meke more of -fheir talents if-
they procesded with ndvanted sbtudy In their yeﬁﬁactivb:arﬁ*
flelds. Neturally, the art counselor and“apprﬂaiagiﬁn teacher
 -ghou1ﬁ ensourage them to do-s=o. He may arienge for spealal
asaistance'in mverﬂoming scademic deficlenclss so that the
zifted arbtist will not be discouraged or even prevented [rom
taking advanced training. Neanwhlle the arlt appreclabion
teacher will encourege the student to take rull sdvanbage of
such eurrent opportunitles in his fleld of speolalisation as
are provided by loeal iIndustrles, wuseums, galleries, community
musia.and drama groups, and aaciﬁlw&arvia@-Grgamizatians» - In

- the guldence »f ithese special cages, the art sppreciation bescher
gtimistes Individual children snd thus promotes opporbuniiles

fop th@mﬁg
Ve PROBLEMS Aﬁn Qﬁﬁﬁwlﬂﬁﬁ PAGRD 1IN GUIDING THE &XFTE& ARIIaD

One of the woat ilmporbant guestlons an art appreclation
teascher should ask himself is, "ﬁhﬂulé'I pulde this gifted sptlst
toward what I belleve te be best for seclety?" . 4lso, "™will
soclety be besatb served if I gulde the gifted artist Yo choose
'ﬁha oeoupation that best willl serve soclety?t Art appyegiaeigﬁ
- teachers #nd counselors have to also consider such questions

a¥, "Should the aatlmns of ¢ glfted artists be ﬁetermiﬁed by the

© 9L, WM. Torman, The Gifted Shild Grows Up (Palo Alto?
' Stanfarﬁ Univgraity Press, 195?5, PP+ ﬁwe, ' -
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wishes of parenis?’ VBy the rorece of local ‘sehool regulstiona?™
“By‘the teaching of the chureh?" "If so, which shurch?" .

- Hsina@jmany-of the gifted artigia =zeem egqually capable of

goling ln sny one af.many ﬂirécﬁions;'shall'amy or all of the
-abmyé be‘daﬁerminingufaaﬁﬁrs_iu thelr young lives, and whatb

~ shall be done 1if there 18 confliet?”

Phoge are just o few of the guestions and problems ard
approclation teschers have to ssk and face In the gulding of
the plfted apblats It 1g no esasy job. The teacher should give
thﬁ-agﬁnaelaa all the facts and let him declds for himsslf.
The dirffieulty with this answer s simply thet all the facts
can geldom be known even by the gift@é;l Another obvious diffie
eulty Is that some glfbted aptists can rejedt or ignow facts as
fast ag they can be glven and they see, not what is, bubt what
they only want to see. LEven these glfted artlets are contra-

- dloborys. Many &@pw@aiatimn_ﬁaaéhers have had a hard 3lme making
. thelr counseless grasp the significance of time concepts too.
The mere glving of the facts will not vesult in wise cholces by
the gifted artlsbs who are not yeb sure thayrkaaw-whaﬁﬂthay -
wanib te do or know where they are going. |

| Should the art sppreclation teecher and counselor gulds
Lhe gifteﬁ artlst imta-cawtain tralning or ocecupabtlonal opporw
tunitles? This sometimes seems Sempbing but 1t is sald thet

if & boacher doss direet the gifted artisb, the student wmey use

the teacher as a seapegoat 1f fallure should follow and that -
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the student will have missed an opportunity toe develop his own

sk1ll in meking decisions, and he may evenbtually lose failth

in his own Judgments AY present, it seems that the hest

golubtion to the dilemma o the art apprecistion teagher in

:T,th@ss matters or gulding the giftad artists is that of a
_combination of informing, advising, and talking things out

agcordlng o the individual needs. &8 of now, reseasveh has

not revealed ths answers o the gueations asked.

VI, UTHCHNIQUES OF GUIDANCE APPLICABLE T0
FUTURE GIFTED ARTISTS

The guastion that art aspprecimblon teachers aek them-
selvas is how can one discover and distinguish the artlst from
ordinary students in an art appreclatlon class? The art
teacher should know that performance is the real test of the

artlst. To find artists a teacher must supply them with an

environment thait encourages free expréssimn. The sppreciation

- instructor mush provide ocecaaslons, situations that_eéll for

the various kinds of performance he ls employlng as a t@st;

The art apprecletlion teacher must ald in-éugg@sting technlques.

The brue srtist will adapt the instruetor's techniques to his

use op simply rejest them until some other time when they

appear o him to sult his purpose betiver. The art appreciation
instructor teaches shtudents and guides them by helping them to

do, to mske, to learn, to be., Those who show rather consistently
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that they have the gloam, the double sight, the "sure" touch,

“usually turn out to be the prospective artists,

What tachnlgues of guldance shonld be useé by the art
appreeiati@n teacher for the students who have éamonstraﬁad

that they possess Lhe several quallties that distinguish

~artists? No single plan wlll be sultable for all cases, Bub

some principles may be establiished from which prectice will
allow variations as often as they sve deslrable.

The posgible techniques of guldanee that eould be
applicable to ardlists by bhe art appreeclation bHeacher are:

1« The mrt sppreciation teacher working with the

laboratory art Instrustor could set up s enrriculum fopr the

ﬁ%uﬁantnar%ist thaet will assure hiwm an opporbunisy to leern
desirable soelal abbltudes and heblits., 4rt appreciation
teachers know that art 1s not precticed in a vecuum. If it 1s
to have soclal velue, 1t must be somewhere rele bed to sooisl
needs, The Individuslity of the eritiast 1s not sasrificed but
enhsnced by soeial conbacts. The évﬁ instructor should realize
that during adolescence when sssoclations permanently enrich
the persenallty of the individual, extensive soclal 1ifs should
be avallable so thad eccentricitles will not be revealed later.®
2+ Since the artlst must.alwéys create lavgely out of

his own imnér resources, the senlor high school wmust provide

4Pressaya gpe 8ibay pe Sls
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 enriched intelleactusl experiences on which the studenteartist
may draw according to his own particular intéllaaﬁual.aépacity,
Stersotyped academic kneﬁieége iz not the kay, but knawledgé

' 6f the past, interpreted through a study of %the history and

developuent of his awnﬂfi&l&‘ﬁhmuld“giva him & foundation for
- his practioce, Bueh practice glves are oxtra soelal values

B« The art appreciation currisulum for théns¢ni$r

high'sahaal grudent-artist will provide some technieal btralning
in his eraft and velated ones as well. It should give him sowme
practice ln his own fleld so that his aducation will nobt be
made up'ef'prep&ra@imn‘far'his apeclal worki 1t will be a part
‘ﬁﬁepérati@n in his Fisld. In order bto prevend hi&-ba@aming_
' oo narrow in his specialty, he should have some braining in
bﬁﬁer'ereative“fialdgg The painiing s tudent will'find Qﬂmﬁ*-
thing of value in danoing and something from péatry;. In no.
“case shall the study of the art subjects be condibioned upon
the student's sucdess in some other $ﬁbjaat; required or alegw
tive« The school will not use the student's interest in art

a3 & means of forcing hlm into effort spenbt on the traditlonal

- gubject metber of high school courses unrelated b6 his inbterests.

4o %he cuwrrieulum should be srranged io provide for
the gradustion of each student into whet 18 Go be for him the

next abep In his developuent as an’arﬁietuﬁ

Eﬁarman, Ope 8iLay, ps Ba




OHAPTER V
TESTS AND MEASUREMENTS USED IN THE ARP APPRRECIATION COURSE
I. PHESENT TESTS IN AR APPRECIATION AND THEIR FALLACIES

hesent vesearch in art sducntion hes at last DLeen cone
sorned with the problems of tests and weasurements. Bedauge
of the success of apbtitiude snd achievement tests In other
fielda of sducsbtion, art educstion has %aken.ik up@n-itself to
sse if 1t veally iz possible to memsure snd glve tests In thié
eveative, personal fleld. Some of the tests thet have already
been erested are 31m§1@ aéales that meazure ﬁﬁawiﬁg_amé other
sonstructive ablilitles; others ave prefevence tests, designed
- bo measure ability'iﬁ order to judge art values. The lattew
usuelly present two or more variations of a certain art form,
auah,as landscape, people, flowers, bowl of Fruit. The student
that iz bheing tested is to grade then iﬁ order of their value,
or to express hia pr&f@renae.émang the alternatives. His
ah&war&-ara seored according 1o a suppogedly e@?faet ilst, &ﬁd
ﬁisbjudgment is thus measured. The c¢orreet answars arse uaually
decided on, firat, by taklng some art works of more or less
egtabllshed reputstlion and then making goples in which somew
thing is distorted o make 1t wrong. A reproduction of the
original is naturally assgured to be betier thén.ﬁhé dlstorted
ané and both tha#a are then given to art oritles, téaaharﬁ 50

that a consensus oan be egreed upon. There must be agreement

i
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among the judges so thabt the agreed upon scale of prefersnces
will be a Gorrect scale for measuringe _
However, the trubth ls that no. ovganized, saiantifically

- worked out test can btruly measure assithebtic judgment, inrthe
genge of measuring whather a persah?s Judgment of ert is good
or bad, vighbt or wrong. It ¢an only measurs. the @xtehﬁ to
which a person agréees with the consensus of opinlon. |

| T tests of this kind and type are used o measuve
suctess in the crestive fields, bhe resulis may be damaging.

This will be another a'tep toward standardizing public btasbe.

A "eongensus of opinion," regardless of what avrt crities,

artists arve involved, ean never measure the oriticel factor of
aesthetic judgment in an appreciation course. It is diffiocult
for a téﬁﬁiﬁg gitustion o ever avaluaté a pupilts artistio

capecivles, his srblstic sensitivities, his critleal thinking

eéﬁaaities;l
I, ART APPRECIATION TESTS

It is wmore important to stress In testing in an ars
appreciation course:

1. The ability to percelve form in svi.

és To group relations bebtween visible detalls.

. To understand sssocliated meanings in relation to

desl 44

: Thomas Munro, Art Dducation, its Phileosophies and
Pgycholomy {(ilew Yorks The Liberal Arte Prega, 1986, ps 87,
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4. To evaluate a work of art intelligently through
comparing it wlth others and relating it to one's own needs.

It is more important to look for certain abllities in
appreciation. An art appreclation beacher should be primsrily
concerned with whaet students like or dlslike, find beautlful
or ugly in art, or with how they mey rank works of art in order
of preference, If a person can do the four mein and general
thiﬁ@s established above, an art apprecisblon teachey should
care litbtle whether his likes and disllkes in art are the same
a8 nls. If they differ, the teaaher'knewa the aﬁu&enﬁ has &
right %0 his opinion. 41l these four abllitles are present to
some exbent In young students, %They ere capable of gradusl
development and ﬁwainiaga Can they be quantitatively measured
to any great extent? Thomes Munro suggests thab the abllity
to perceive form In an art appraaiatiﬁn course can be divided
into abllity to pervelve different Wwinds of form, such as
lineay pa%ﬁarn,‘awlar srrangement, arrangement of masses In
deep spane,.and these in turm into s6ill more abllitles broken
down even further: He stales thaet the more art apprecietion |
taaeh&rs subdlvide the field of amesthetle bshavior, the wmore 1t

becomes capable of exact abaervatimn,g

QMunro, ops olbs
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IIl. TESIS OF CREATIVE ABILITY

It will ba.ﬁiffiault to aahievé in the near future any
reliable aéalﬁ or test for measuring c¢restlve abllity in art.
he creative process in tho fine arts is stlill something
teashers of art apprveclation have to raaagniéa as myﬂtaviaus
and incomprehensible, It aannaﬁ gt the present be objectlvely
re@agniaaﬁ or neasured. However, there ave cerbtain kinds of
tests that écula throw aﬁnsidarablﬁ light on the very nature
of ereativ&nass amang senior high school students and aid us

.in judaing iﬁ Lalrliy. | |

The wrong way is the way many arb appreaiat&an teachars
conduct these tests. They arrsnge e “drawing scale” of ples
tures of a berson, obhjeot, rétaé in mﬁdar Trowm very bad Lo
very gand, and bhen propess that hlgh sahmﬂl students!t
drawlings be graded by their raaamblanea to one or another @f
these examples. Ib makes no éiffﬁremaa how the seale ia |
devised, or how statistice suhahaﬁﬁiat@ ;t, The iﬂe&:is wrong
in prineiple, aince 1t assumes that there ls a definlte order
of values among ways of drvawing sn objJest, ﬁﬁﬁe avt appreclaw
tion taaahars actually feel that raa;istig'ﬁrawiﬂgs or érawingé
done by the old maatﬁr&.aya the "best" examples. By whosze
standerds? Teachers do not seem to reallze that the ehild who
céﬁnat pr will ngt dhrow r&aliati@ally,_whn.pradueéa.drawinga

like the “meéiearitiaa# of the scale, may be groping awkwardly
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toward soms highly personsl kind or stylistic simplification.
Az Ter as cen be seen today ne single scale of renked examples
in appreeistion could possibly be made which would sllow for
such cases. _

. If we wish t0 measure some dafinite'kiné-aﬁﬁ type of
skill,:aueh as the ability to copy mceurately from memory &
linear pattern one has just seen, that is guite possible and
worth doing. |

At the present time %thevre i1s only one genersl way to
grade student's art appreciation work falply on the ﬁecassary
" bagls of crestive sbility. This reguires that the teachew
himself shell have learned o sppreclate and understand the
many kinds of ard in the wmrlﬁ hisﬁary'mf arte inﬁ by being
brosdened will he be able t0 recognize the many different kinds
of valuga in gbudente! work. I the art teacher himself iz an
enlightened man he will not allow a narvow aéh of Qﬁingipi@s
to dethmima'hia.avaluauiana. He aﬁéﬁld~nat be concerned with
dry mechanical skill or realistie reproductions. He should look
for vitallity, strengih in coloxr, imaglmaﬁinn‘aﬂd sxpresslon
regardleas of how crude the drawing may be. He knows that this
la difficult Yo determine but it ls yasaiﬁle to seleet those
which have "something to say" or "some signs of life»?'

Also, workegsample tesds may be m&é@ as'ﬁévaaling a8
posslble, They may be made %9 hriﬁg out the chlld's best
asbilities, It is not snough to say “Draw something.” This will
hinﬂer the studenb's 1maginatién beesuse when he sayé "Wihatt,"

the seeds of stersobtyped mnswers arve planted wlithin himes He
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will be move concerned v please the lustructor rather then
himﬁelfwa 41lso an arb appreeciation teaah&r.shaul&-nﬂt-aéyg
"Copy this drawing."

He one art task or test or measurement can bring out the
tatal abilitias in art or avd &ﬁy?&ﬁiaﬁiﬂna The most sultalile
anawar -is o cﬁll faﬁ gseveral dlfferent tasks, each desligned
to involve many tastes and abilitiaa,"ﬁoam-fer indlvidual.
variation should be allowed, Too much standardlzsation can be
harmful. Art apprecistion insbructors should hesltate giving
the same test over the same meverial In the same condition in
the same time because controlled conditions can ée%er-areative
expression. For iﬂsﬁanﬂﬁg the eshy, inhibited, and slow-thinking
ehlldrane~gsome of whom may be the h@St.arﬁists-ef allewcan mét
do well in any sort of formal best, Standardlzed results cannob
56 the answer. The apprecisbion btest may have bo take inte
sensideration the work dohe by a chlild alone, at home, in school

under unreghrichbed aandi%ienﬁg'

V. mmmm w:& zmwmmm AN mxwmme
TN AR Apm,azmzm

The Porty-{lith Yearbosk of the ;atianai faclety for the
Study of Edueastion ineludes in it the "Meassurement of Under~
standing” and stabes that the oviteria for maasurem&nt.and
evaluation in sesthetlcs and art avprecilablon aﬁaulé have these

aa objeativss;
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1. EBvidences of disbtinctive emobional reaponses in
art appreclation.

2. Henlfestatlons of individual and personal qﬁality
in a learnerts regponses and work In art appreclation.

B. Responsiveness to form in the "World of Art.”

4. Sensitivity to the medium being uaéé in arﬁ-appfa*
eliation. | |

5. Personnl satisfaction in the mesthetle proscess
1tself in the "World of Art."

6+ A wish %o share aesﬁh&ﬁié axperienges aﬁﬁ.aehiavaﬁ
men%a and an interest in the raspsnﬁaa of others Lo oneta own
3

endeavors in the art snd sesthetic appreciatlion,

- The aeathetie process In an art appreclation courze ls

~one in which personsl and privete emotlonal valﬁas and inbtinn-

tions ave made objective~«that ia, discussed mpenly in the “wﬁrld
of £rt" course, Ib ls trus bhat the artist does not work
primafiiy'hm please his sudlence, but he sinpervely tries to
convey his own Intimations as perfectly @s he can. The vital
meaning of s whale'antarpriaa 13 to say something to some-
E@dy**eV$ﬁ if only to himself, Authentle a@ath@tia.unaerataﬁﬂ-

lng must be nresentf These criterls can be us ea iﬂ ohisotive

-ﬁea%ing only to a limited sxtent In the art appreciation COurse s

3Jamss mursall, "The Measurement of Unéavatanﬁing in Lhe
Fine Artal Natlonal Soclety for the Study of Hdueatlon! Measure~
ment of Undervstanding, Part I, Forty-rifth Yearbook, (Chicage,
£ Chicago Praﬁs, 1846), ppe 804-207,
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- V. BXAMPLES, BAPERIMENTS, AND IDEAS POR
MEASURES IN ART APPRECTIATION

Ay apgraciatxnn taachera have a ve%iaty af techniques

fdf maaauriuw understanding ané a@mprahenaion in the fine artsg

Study of student apprecistion work. Some teachers take

éraﬁimgs made at the beginning of the year-and'sempame them
with those made near the end of the yeer. For a sase such as
| this, bthe fullawiﬁg gqusllities should be conaidered in ﬂetéww
mining the degres of understanding and sppreciation.

1s Effective organization or compositlon.

-2+ Exprossiveness, originallby.

3. Technleal facllity (use of medium).

4, Sultabllity for purpose.

Ba Aceeptabiliﬁy¢4

1t would be aaf@.tm agsume that the growth of the puplls
during the year as shown by comparison of drawlngs made.mt'thﬂ
vepimming of the year with those made at the closing of the
year is good evidence of understsnding. This is a sosle of

davelepmenti

Apalyeia of Emgil'rssgnnaaﬁ in art appresiation. The
following questions may be helpful in ebﬁaining gvidence of

understanding in the field of avt apyraaiatiﬁn; Thess questlons

4,
Chas. 4. Bennett Coa., Inew, 1957 ps 47a

mEbella Knuﬁaan, Ghildrents ﬁrt Bducation (Pa@ri&, £l1.$_
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could be employed as itema in a rating sbale,'with-ﬁhrae or
more categories (such as superior, excellent, above average,
average). Hecords of these rebings, made from tlme to time,
sen afford a useful basis in a "World of Art" olass for
dotermining growth in understending with respect bo various
types of oubcome.,
| 1+ Do you enjoy your art clasa?r

2a 'Ara you observant of the sppeeresnce of things?

%Q- Aré you eriginal end independent in your expressions?

4. Do you communicate ldeas c¢learly in yauﬁ drawings?

8, Are you able to eritielze your own work and proflt
by the eriticisms of othevrs?

6, Do you see art in everyday living?

7. Do you ghow an understending of basie prinelples of
organization--amphasis, repstltlon, balance, ebte.?

8. Are you makling good cholces?

9. .Ara you able to organize forms sultable for glven
purposes?

10. Is art functioning in your setlvities outside of the
5

Typlead qu@gtiﬁﬁs for an esrh sppreeistlon course--essay
type. Listed below are some examples of questions that sn art

spprecistion beasher should be congerned about in his Miorld of

Shuth Moek, Principles of Ant Toaohing, (Philosaph.mal
Library, Ines, New er 3 L955L




96

Art" course. These questions are broad in seope but allow
the sbudents to project their own feelings, emoblons, person-
aliﬁy into the answers. They can test and maaaure'ﬁh@
detailad acéuﬁaay of the learners gnd yet allow room for theiv
own creatlve lmaginatlion:
| Whet 18 ars?

What 1y sesthetlea?

What is gtyle?

Gan you distinguish between & natlonal, reglounal,
personal style? | |

Ave there sny absolubes in art? VWhy?

Why are there Individual styles within a given historile
cal period?

What ave structural qualities in art?

Where dld our term "art® origlinabe?

What ralatiﬁnéhip has beauty to art?y

Other general questlons that require & more speeiflie
nature of snswers aretl _

Why bes art in some ages heen hest produced in one medlum?

Why have cevtaln styles been best produced in. certailn
medivmes, such as Impressionlsm in painting? .

Where dld art galleries and museums begin and wh#?

Who were the éarly art eritlen?

when d4i1d ert hiat@ry develop as & field of humanletlic and

sclentlific learnlng, and why?.
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What difference does 1t muke if a work of art ls copled?

Why is tﬁia eonsldeyed inferior? S o

The questions ssked here are. of a more general nature
and any art sppreciation student could snswer questlons such
as these wlth conslderable detail'anélwithsut too much tprouble.
But the student will have to have ability=tg'axprass'him$alf
and his ideas. -

Other essay type gquestions that could be glven te senior
high students in the "World of Art" course arel

Doss the art of bhe present have a signlficant pabtern?

Why does the contemporary point of view In art bagin
with Impressionism?

| D1§ the so-ealled “modern” etyles begin about the tiwe

of the Freneh Revolutlsn?

Is 1t possible to produce "e work of art" without conbent,
recognizable subject, or lconography?

If art 13 a primal urge, why ls it not always represene

tational?

Dypleal guestions for an art appresistion gourse-~objoe~

tlve type. As far as objesilve tests are concerned in art
appreciation, the best test waulé seen to be the mulﬁiple cholce
guestionag: The atudﬁnp has te place & cheok marh in the blank
before the best completion of each of the following éta%@mantsi

Occaslonally a8 many as two ov thrse check marks may be used in
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&nﬁwering 8 single gquesition,  Thls wlll zid the senior high
ashaﬁl student, The purpose of this exerclae lg bto ﬁea% the
_ﬂtmdént'a underatanding of the detailed suhjactrmatbéw,-

o Tﬁaumatehing guestions that follow the multiple cheice
guestlons sre Jasigned In oyden fér the $tud&nﬁ.t6 wrlte the
number or numbers ‘in the right colum. Not all sumbers will
be uaaa and sowme may be used several times, |

Both these teste are of the objective typﬁ andg shﬂuid

be conslidevsd és suth in the spprecistlon courese, Thelr walidibty,

veliability, and usability can be carefully analyzed by the srt

instﬁuﬁﬁ@r before the test is allowsd to be taken.

Gompletion gGuestions

le Egyptian art is the bast-known art of the snclent
orlenbal aivilizatiana haaaﬁaeé.

8o ... Uhe &gyptianw left b&hind wriﬁten raaarda.

ba e TR Hgyptians built mf permanent m&tﬂriala.
&y gf it% 5,82‘1 ﬁtiﬁna
de of special couditions that cowbined to preserve

moye of 1é.

2, Avchitecturs in Egypt is derived from the house form,

and thus most spparent ln the

& form of the pyramid.

ba ‘ pian& of tomba and temples.
Ca persistent use early meterialg.
e ... persistent use of early forms in ornament.

3. Subject matter in Egyptlan art was

e preovcupled with death.

LI
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i conventional and sbstract in troatment, =
e EDELrOLy reliplous in funstion.
.. both smecular and religlous.
Mabehing Questlons
orchogtre Lo pyramid form -
realism 2s father of argania aPehitectura
architvave G+ stepped tower
Frank Lloyd Wright - 4. - designer of the "Hoble House"
dmpressloniem - 5;' hluewgvean=éeramia
Louls Sullivan 6. Trench style of péinhingz
, ninetesnth century
Stele - "
- 7» dlntel
LZigpurat ' o : '
- 8+ gold and lvory
9» covered wall
10, cublem of Amon v
1le cone ahape_

28
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CHAPTER VI
SUMMARY, CONCLUSIONS, AND HECOMMENDATIONS

_‘,In the pracadimg_chaptera‘pf the thssis a practleal erd
spprecistion program haa.bean suggested, & program whichmlils
attention to the home and work surroundings and daily living
pof a student. It has been the major contention of the thesls
thet art has muoh t6 contribube to dally living iIn the sense
that this would be 2 wonderful world if all of 1%5 natural
beaubty were proessrved, I more of its potentisl beaﬁhy weye
developed through an introdustion of the rfine srts in the classe
room, and i1f senlor high school students grew up lmowlng and
understanding what the world of asrt really hes to contribute
in aesthetics,

fhe ulbtimate alm of seeondary school edusation 18 to
develop a eomplete and rounded pérsonality within the student,
- 4n art appreciation program contributes to this goal by making
the student reslize he sbould (1) observe keenly and reasct
vividly; (2) develop mamew? and imaglnation; (3) exercise jJudge
went and discriminetion; (4} express ldpas ﬂauragamgﬁly and
logleally; and (5) construet with power and vislon.  Curisalty,
imsgin&ticn; and Inventiveness d¢an ba.arauaéé; provided that
the student has a 1ively,anﬁ gincere interest in sdding these
qualities to himself. A true appreciation of art can be ﬁava1a=

opaed 1f & student is mllowed to play an actiﬁaginot & passlve,
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part In his own educative processes. 4 love of beautj cannot

be dgnited in him solely by exposing him to culture but must

some through personel experience and personal unﬁaraﬁanding
of the qualitles that he himself has atruggled to atbain. It

hag been the task of the thesis to develop @ newlaauraa subline

with examples of methods of presentation that ¢ould ersate s

spirited and aroused group of future citlzens who would be
sble to meke independent evaluations of the aaﬁﬁribﬁtians of
the present and past. ‘

gulture In our comwunities mush 6avelep thraugh the l1ife
and strength of each individual in that community. The story.
of art reflects that in the past all forms of art were once
part of daily llving. Today we must meke these expressions
live again for us. ?aéay we mua£ try %aigive egquel valve to
811 forme of living srt and meke sontemporary or past examples
funetion a8 one nabural axﬁr&ﬂﬁian ao that it can enrvich oup
own livese | |

In order for art to enrich the lives of secondary schosl

‘students, the new outline and methods of presentation developed

within the thesis is recommended for the inclusion inbe the
Stoekbon senior high school curriculwm end ls recommended fov
the asctual "World of Art" course thab ié golng ﬁﬂ'hé taught at
the Amﬁa Alongo Stage High School 1n Septenber of 1960. iﬁria
recommended thaet this final presentation be r twoesemsater

eourse that will supplant the origilnal one-semester course,

1
i

T
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The aims of the new art appreciation course are (1) to ald the

- student In the development of a complete and rounded personality;

(%) to equip him for active, full partiecipation In the 1life of

the community; and (8) to foater in him a love of art and to

make him genaltive to it in all 1is forms .

Thils course 1ltasll illuatrates that through aﬁ%fapprgﬁ
elatlon the lndividual is aided in abteining menbal, splritusl,
and sesthetic growth. Through avt appreclation the indivlidual
beoomes an iat@gral part of ths ﬁammunityﬁ The ldeal and well«
rounded member of the community is both scnstructive and
salective, He elther crestes or he regognizes sesthetically
fine expression and rejects that which is only fashionable or
sensational. Through art appreclation the individuai laapns
to appreciate art In all its forms and to regognlze art as m
force which has always shaped the lives and dsstinies of man~
kind. o

The fundemental procedures of the "World of Art" course
ave (1) tesching the student bo recognize and to understand the
underlylng strudture common to all forms of art; (2) helping
the student to lesrn through personal experiences; and (3) teache

ing the atudent to reallze the lmportance of each experience

as & link in the chain of his knowledge.

It i3 felt that 1f the new "World of Arth eoures follows
the newly desligned outllne and delly lesson p&aha, the lenguage

of art will remain with the student always ss & means of

T

T



102

undersbanding the best efforts of mankind.: It will enable

- the student to enjoy the visible world and to appreciate even
ﬁhe most modest efforts of those who wish to lmprove thems

selves and their environment . Awarenoss af‘bé&uty'ﬁill.naﬁ'
anly lead to a eoastruatiVa impwavemant of the warlﬁ ‘but will
laa help in achleving the well-rounded Individual aaaandavy

education hopes for.
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- EXAMPLES OF UNIT METHODS OF INSTRUGYION

- Grade: (Senivr High School) Prepared byt
Sub jeots "Horid of Ary Dates

REAMPLE OF UNIT METHOD OF INSTRUCTION: 1 {a)

Title of Unit: ‘“Meetlng Humen Needs"

” 1. Introduction to art, sesthetios and meaning.

8+ Avwareness: The key to whethsr you are dead or
alives

&s Art in the home, communiby, religion.

4. A eriticsl survey of art resources in our
community .

Be impar%&ﬂ¢e @f gaa&.tast@g

Pollows ﬁﬁihzggi 'Eaginning of new semestor

gtments PFifteen days

Precedes Unit ont "The Problem of Orgenizetion: Design
Prineiples and Design Elements"
General Objechives:

1s The general alm is to introduce basnie térms, MEAN
ings of art and mesthetics to atudents. |

2+ The second ébjﬁativa is to describe the sommon
gqueiitles in art and the maéniﬁg.af abﬁi -

S+« The third objective is o illuéﬁratg:ta £ha.atuﬁent

exagtly what art resources are in Ehé-aammuﬁity,
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4+ The final general objective is to create within the

" student the importanss snd idea of good taste.

Progedurest

Le  The fundamental procedure bto be followed in
aohleving the general objlectives will be of the
" discusslon-lecture method., WNimeographed material
will be used in unit. The student will keep all
material in a notebook.
24 The yraaﬁntaﬁian of various art forma used as
-axemples of "Greab Art" will be introduced. Among
those introduced will bet |
gx Seuratt "La Grende Jatbe"
be Frank Lloyd Wright: "Falling Water"
Go HBodiny  YBelsac® |
d« Debusays "Falling Water Drops™
B Eiaénéﬁainz "Sattloship Potemkin®
£+ Pavolf: . "The Dence" -
g+ Deamelt “Poem: aﬁve“

3« An assorbtment of visual photos will be uasd to i;xua#
trate the difference between the acknowledged great
snd not so great works of svt. This will be followed
by.ﬁ digcussion-lesture, The visuel maberdal will
be taped to the chalkboard so that chalk analysis
¢en be used to $liustrate the basic faﬁma;

4. The showing of filws will be necessary to illuminate
the mesning and signifiecance of art in aﬁaﬂyﬁaﬁ'lifaa
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Thesa wmotlon pletures will be supplled by the
Stockton Unified School Distriet AudlosVisual -
Library and will oonslst oft
~ as "Art and Nobtlon" (14 minu)

b, "Hature of Color' (10 min.)

e. "Pleture in Your Mind"™ (16 min,) |

d. "Piddle De Dae" (4 min,)
Filmatrips will also olarify the moening of art:

s+ "Let's Look at a Palnting”

be “Color"

gs "Lines®

ds YRevelatlon of Beauby in.ﬁaﬁurg"

References snd Msterisls To Be Used:

the bteacher. Varlous art prints will be used. limeograpl

Primary referonses will be:

1« Laurende Buermeyer, Th@-ﬁsathatﬁgﬁExgeriaﬁea*

2. G&heldon Cheney, Zxpregsionism in Ark.

3+ Horst Lanson, The Ztery of Painting ggg;ggggg_Paaglaﬁ
4. Katharine Glbson, Pictures o ﬁrow §R With.

G« Gyorgy Kepes, Languape of Vision.
Obher reference books will be used at the diseretion of

deseriptions and philosophies will be distribubed Jaily. The
student will have s var&é%y of mabterial to maka;%ha content

intevesting for him. (Ses Zes. b)

RN
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Asslgrments -
Beacause the "World of Art" courvse will be offered ag

an elestive during the ophional peried, students will not be

vequired to spend more than forty-five minubes a night on

homeworlk.

1.

2.

e

4.

Da

Bvaluationt

Howaver; atudents will be required to:
Keep a dally notebeook for the various mimeographed

materlal recelved in plass,

‘Spand at leest forby-five minutes per night in read~

ing outaide veferences., (Jes appendix) one or more

ropding ssaignments will be mads per wesek depending
upon the scademlt¢ reading level of the clasd.

Write @ two to four hundred word evaluatlon at the

end of each week describing progress made.

Extra oredlt work will be accepted after a oconsul-
tatlon with the insbtructor. | |

8tudents are to bake nobes on temcher leetures,
films, oral regmyﬁa,-amé graap presentations. Notes
will be collected and graded as to form, content,

and slgnifiecsnces

Bvalustion wiil be mide at the aagﬁlusiaa éf'tha binme

allotment and will be establlished aftor a alaés dlsecussion

ragarﬁing whether previously esteblished objestives have been

met or nots
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EXAMPLE OF FIRST SEMESTER CLASSROOM PRESENTATION: “WOBRLD OF AR
1 {b)

' I{ "Heoting Humen Needs"
| As Introdustion to art, aesthetlcs and wesning
1. HNeture of art ané\#sathﬁﬁiga
g+ Definition of ard
bs Common gqualities in grast art
¢ MNeaning of art
Diseussion-Lestures "WHAT I8 ART?", as inbroduced by the art

appreciation teancher.

"How do we declide what makes up arb end whait does not?
Why &8 14, for example,; thet many of the painbtings snd sculpw
tures af’ﬁiahelangala ara_ﬁhaughﬁ B0 be mastargiﬁﬂas whils the
works of other artists who lived at thé same time are not
eonsidered maaterpiaﬁeﬁ?- Why is 1t that many y&apza prefer anﬁ
praisa @reek avehitecture rather than Rﬂman a?ehitaeﬁura or
the architecture of the middle ages? Why do some art ari%iaa
think ﬁha% today, wiﬁh the sxception of a few men, we do not
have any aignifiaant apah&teutuva ef our own iﬁ ﬁhﬁ Enitaé
States.

Parhaps tha meat imp&rtanﬁ guestion of all thst we have
‘ta &sk curselyes is %ha ane that deals with the astabliahing of

any aingle standard by which we Judge works of artd
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(Discussion)

COMMON QUALITIES IN GREAT ARy

”"$s-it posaible for s plece of arﬂhihéﬁtuﬁé;:ar msla,
or seulpture, ov painting, or motlon pileture Ho have something
in commen?” {Instrmictor points to five-axaﬁplaﬁ'an'ﬁhe'ahaikw
: Beardﬁ) "A8 you caen see here, you can feel swilt upward
wovement. You feel the majestic force of a sculptured figuvee=
you feel calm and serenity in bthis painting and soothness of
Sibeliusts or Debussy's music,”

P41L great works of afﬁ have the magnifiéanﬁ power of
arousing the boholdér, the resulting fesling or emetion is thét
source of pleasure called sesthetic pleasure. It Ls not
dependont on & ya?ﬁiaular plage or time. Iﬁ iﬁ wiﬁhin_ua;
-ﬁn@thﬂ?-géaat quality that is common %o all grﬁ&ﬁ'wﬂrka of art

13_%hat af order and vepose-~the result of a.uar@fﬁlly planned
.Whélﬁm All great‘wawgg af artwewhether aimple @é euﬁplax*w
have baén planned wiﬁﬁ sETe '

Now that we have dlsovussed common guslitles in great artb,
do you have any qualltfes that you censlder to be of Lmportance
by just looking at thess palintings? leb's 1ist the quallitdes
~on the h@ﬁrdﬁé

MEANING OF ART
e have diaeuésgé common qualities in art. Now 1#%*3 _

go on to the meaning of art. We leamed that the aésﬁh&tia
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emotlion 1s something which is maving,'wh&nh.muﬂt-he;ax@arianseé,
which cannot be proved and ceanct be communicated to other
peaﬁlea In other worda, art 1s of a myabiéal gharaster. ALL
gfsgt art conveys a:massage; Since the 1&nguﬁga-cf a#ﬁ is
'univaraéi,etha message can be ﬁnﬁarsﬁoca.by alls .£f wa really
talke ﬁhe time, we can discover what the arﬁisﬁ wishes to say
in.his art, regaféléas of medium he chooses. ﬁéﬁaﬁima %ha.
artlst mey say sowmethlng about himself: hls loves, hiz interests,
af_his'gmmtiamal_raspanaas to people and o ﬁhingé.ahaut-himm
Often 1% i#_his impression of the actual world in which he finds
nimsalf. The am&&atfs thoughts muny be philesophiesl, spiritual,
ideallstie, miiltand, fentastie, humorous, kindly, or bitter.
They may run the full range of physical and émaﬁianal experiences.
We must kesp In mind that aﬁantléas thoughts and emotions have
baeﬁ\axpreaaéﬂ and have boen made sternal in some tangible,
eoﬁarata forms of art. For eszample, Vinsent Van Gagh was moved
to palnt "Wheat Flelda® shown on the bulletin bosrd. Through
tﬁia,yéimtihg bis devotion %o nabuve is.immeéiétaly'maﬂa clear
£a=aﬁ; ﬁa p;gturaa the story of lifa in the yellow grains of
wheat atalks and--'mlw -wnwys an umiétﬁmbl&,: Intense message
of his own love for 1ifs, | _ |

This message, regardless of whatqfarmiaf art, is ﬁhﬁ
motlvating fores behind & real work of art. ?hﬁ means thét,thﬁ
&f%&gt.usea to eonvey his message sre the gtruetursl elements

of art with which all students ave familier, anﬁ:tha% 8ll artists
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have at their dispomal: 1ine, tone, shape; pattern, texture,
eoloy, apsae, movemend, and wvolumés

Let's look at the illustration agein. Color plays an
‘especlally lmportant: part in the palnting. 'Large.améas of
- bright:and:safﬁ vellow, yellow=orange, and yellowsgreen and
_ effectively contrasted with subtle warm tones which éneirnla
the grain stalks in the dlstant, o
The truly ereative mritist veslizes thet he mush bring

o his we&k:an intense and personal vision. In great works of

art wﬁ fiﬁﬂ,na~s1avish imitation of nature., The artia%.iﬂ nét"

inﬁ@raate&iih marely regording sppearances.  The eyes of the
‘artist seek Lo penetrate nasture and life. |

. How that we heve presented & brief description of the
m@aning of tart? and.ﬁha common quallities thab wake up.gvaat
art and its everyday meaning in our livax,=1ét?$'ga'on and
.$huay tawareness! and how 1t really is the E@y to whether ov

n@t we are dead or alivea-
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Gradet (Senior High Zehool) Proapared by:
Subject: "World of Arg®  Datet

EXAMPLE OF UNIT METHOD OF INSTRUGTION: 2 (a).
iivie ggwygggs “Heeting Human Weeds™ {Génft_)

1. Definitvlon and imporbence of gosd tasts

 3* Idéa of the eamaum@rranﬂ goed taste
5+ HMethod of 3uégmanﬁ of pood decorative deoslign
45 The four purposes of éasign
Unit ggggKﬁ :9.m nis ;Five days
Follows Unlt ¢ni '“mﬁeﬁing Human Heeds « xﬁtwﬁﬁuaﬁian o Art,
Asatheties and ﬁaaniﬁg*
Precedes Unib ont "Ihe Problem of Organization: Design
Prineiples and Design Elements” |
Ganeral ‘bleetivest

| ls Oonsolousness of "tgate” and é@ﬁigﬁt Talmatabiiah

the fall@wing ideas:

ae Doesign and taste are everywhere. ALl %hiﬁgs

one moes and uses are made by such elements

as line, dark snd light, texbture end colopwe

assembled in various ways to give haaaﬁy oy
"tagta” bo en individual. '

bBs 4 consclouaness and un&apéﬁanﬂihg of the

alementa of taste and deslgn m@kﬁa é ﬁﬁudauﬁ

& discrimineting person.




G

’ ﬂ&i

Progedures:

Lo

2

1i8

The purposes of deslgn sre in general four:

1.
E: N

5,

da

Dgeorative and applied

Punctionsl and construetional
Plotorial ~ ahmry-talling |
Btimuleting to imegination and conwe
templation '

To evaluate a design one must deolde ont

1s

2.

B

Ite abllity to fulflll its purpose
its appropristeness to its plage and
wsterial

Its ability bto setisfy mants éyﬁ and
splrlte

Durlng the time allotwent set aside for this sube

~tople, an exhibit of plebures of »ld and new designs

will be shown to the studemt, All will be well

chosen for specifioc sontrasts,

Using selectad piaturﬁs, the following questions can

be dlscussed uaing the words “éasigm,“ "1ine ¥ Bpnrm, "

"ahape,"” “yrmpmrﬁian.

& 't"

B

Ia the new or old éaaign more affiai

more suitablﬁ to 1ts gﬂrpaaa? xs tha 014

one or:ﬁha nawgﬂna_mar@,fmnstimnal?_-

Is the new or old design more sulbable to .

its materlal?
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g« Which is better looking soccording to your
beat judgment? Whiech would better suly
your room?

ds Ave ther any examples you ¢an think of?

This will lead o the gwnaralizatian'thav "lorm and

funetion® go hand In hand in sll usuable ﬁﬁiﬁgs;
design therefore must be made fiwgﬁ and foremoat in

sonsideéerabion of use and meterisls

References anﬂ.ﬁgﬁarialg Lo be Used:

_Pfimary metorials to be used aret

ls Ten selected articles and ploture %o Eé analyzed in

class for observation. Kagdszines thaﬁ will be used
ares . |

g+ "Interiors"

b. "House Besutiful®

es "Arts and Crafis"

2+ Pilm "Deooration” will be shown illustrating how to

Be Wimeographed materlals sugzesbing various helps and

é *

use geaé'juﬁgment when selecting decorative design,

_ hinte in judging good decorative design will be

distributeds

ssveral examples of potiery, tax@i&aﬁﬁ'interiafs, :
advertisements, sceulptiuree and ﬁaiﬁ%ing will be
brought into class. S ome will have a high qﬁality

of ordsr and éthgra will not.
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Among those plotures exhiblted will be:

Two pleces of pottery, one with fine form
and decoration well~related; the other with

poar form and decoration unrelated.

- Pextiles, one withoub clear tone or line

srgenizetion and ong with a fins orderly
tone and lline arganisatian§

Interiors, one with a plan and well-ralated
parts and one without pluan end related parts.
Seulpbure, one reallstic aﬁarywﬁelliﬁg
mudern Amerloen plece without ovder end one
elassglo Greek plece from e Parthenon friesze

or pediment.

Faiﬁﬁing - "waghington Crosglng the Delawsre"

snd Jaokson Polloock's "Ho. 1?m“j_a'

The students will be vaquired to write dally 100-word
© essays illustrating how thelr way of Life could or could not be
improved in terms of the ideas lesrned in this partloular unite

These essays will be the basis for dlscussion during the follows

 Evaluation will be made at the conelusion of the tiume
allotment end will be established after a class-consultation
r@garﬁing,whahhar\ar not the class has achieved the génaral

gbjestives previ@naly-aataﬁliahadﬁ
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Grade! (Senior High School) . . - Prepsred by:
Subjest: ™iorld of Arg". . ‘Dates

EXAMPLE OF UNIT MBTHOD OF INSYRUCTIONS 3 (a)

ggg&g §g Hni$== "Grest Men in Arts wn-atar§:ﬁ$ Painting®
:M*%m in Unib: " |
1. Btory end examples ar p&inting in the fine ax kig I
2. Painbting: 01ls, wabercolors, gouache.
B~ Developmwent of Lmpresslonism.
4. Problem of sppreciation in painting.
§+ JIntroduction to the olements of pginﬁingg _
€+ The luporisnt traditions of painting.
‘8. Dawn of modern painbing. '
b. Plorentine tradition.
¢ Slenese traditvion.
d« Venetisn tradition.
‘B Intréﬂﬁﬁﬁiﬂn‘ﬁﬁ the Spealsh, German;
- Flemish, Buﬁah, snd Freneh tradibvions.
7. HModern paintingt |
. as Transition to @aéarn painting.
by HReview of impressionism.
G aignifiﬁanae of Manet, Henair, Coganne and
'ﬁegaa» |
d. Bevnlapm&nﬁ of pﬁatwimpraasianisﬁa.

&% Introduetion to Amefisam painﬁing;
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8. Contemporary palnting:
a.ﬂ‘%he trangition to eontemporsry painbing,
be What is contemporary @ainﬁing?

' ¢+ Matlsse, Plcasse snd other contemporaries.
Uniy Time Allotment: Twenty deys o
'Eeilawé_ﬁnit ont "The Problem of Organization: Design

Princlples and Design Blements”
Precedes Unit On: "Oreat Men in Arts » Story of Architesture”
General Oblectivess |
‘1. The basic objective 18 to correlate in the simplest
posalble form the meln principies of the mppreciae
tion of palnting.
‘2. The second objectlive is to illustrate what is ine
volved 1n the aesthetic experience in péinting snd
to glve an scoount using prineiples by which
painting wey be judged end enjoyed.

5. The final cbjective 1s to Lllustrate these prinaiples
by applying thewm to particular palnters and movements
. thr oughout the ages.

Procedurest
-1l The students will be glven study printe f@?.ﬂh$$r?%%
tlon, In %@@ms”af these study prints, s €hort
conclss hisbory of impr&&aiéﬁiam using the philo«
sophies and lives of ﬁhe:graah painder will be

prosented
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Filmstrips will be shown dealing with "Impression-
lsm," “Realists,” and "Gledsiciste,” Wimeographed
material will be distributed for the student to

include in his notebook.

- Students will bes asked ta try palnting in claas

using ollss The instructor will pin the work of
the entire elass on the bulletln board. He will
eonduct an orsl discussion comparing ané-ya&nting
with another, Students will seleot the most
succensful peinting. They will have Lo be ﬁrapar&é
Yo give the rvessona or their ﬁh@i@ﬂ; The ﬁtudanta'
will be asked %o give the reasons for thelr cholce.
The students will be ssled to critically consider

~thelr own paloting. They will determine for them=

aalv&a_wha% are the most successiul ﬁarﬁs'@f thelr
painting from the stendpoint of form, reslism, line,
and color expression. Written evalustlons will be

burned In to the insﬁruato?*

 Heferenges and ﬁgtgr&a;s Lo be Usgeds

The major references to be used in this unit sve:

1y
2.
. 5‘

Mable Russ et ;3_a,;; I -"-?filg Living,

Prima&y oll solors will he dis%ributaé ta the greu@ 85O

that painting can Ye aamplaﬁad uging closs time. Illustratlions
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will be made evallable. Among those will be: . Glotto,
Mannuneietion” and *Jaurnay of the Magl."
- Assignment: o , o L
The busie assignment for all students 1s to select one

.@ginﬁing; either in the style af,“ﬁaalimm,“_“Imp#eésgﬁﬁism;“
Leé_“ﬁléaai@iam*ﬁ The student 1s to take the painting home and
'énalsrz& 1%’} in verms of eel‘@r,- fovm, ta#‘bu:‘ﬁ, line aﬁ;alysis-;
and philaséphy of individual palnter.
Evalustion: o

-  $?&1&&§1¢n will be made ab the,génﬁluﬁi@n of the time
allotment and will be established afte?_a class-gonsultation
period regavding whethar on not the group as a'whéla hes

aghieved bthe general objlectlves previously indloated,
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PIRST SEMESTER Gﬁﬁﬁ%ﬁﬂﬁﬁ'?ﬁﬁﬁﬁﬂmkﬂiﬁﬁz "Werld of Art" &(b)

I, “Gr&at-Meﬂ in Arta - 3tory of Paintimg” |
Ao ﬁtary and Examplea of Painting in the Fina Arta
.' ‘1« Problems of nppreaiatian in painting
8y Haata of art

_ %iscngsiﬁnﬁlactuﬁaz “Agpraaiaﬁleh in Painting?® a8 explainaé

by the ard appraﬁ&ﬂtiaﬁ teacher.
"The object of this laaa@n is to aarvelata in the

simplest posalble form thﬁ main prinaiplag thah unﬁaﬁlia the

- gpprasiation of the paintiags af all perleds of time. I shell
seek to show, briefly, whét is involived in aeéﬁﬁaﬁia_éxyaﬁienﬁa
in genersl and afﬁaw-hﬁaﬁ, to give an agaeunh_@f ﬁhe.prinﬁigléa
by which ﬁainhing may be Judgaﬁ and thus intalligentzy an joyed,
.vinally, X will lllustrate these prinaiples by applying them bo

partieunlar pain&eas and tanﬁamaiﬂs in painting.

You must uné&vatané that tha approach bo tha prabl@m of

appreclation af painting in art ia made éiffienlﬁ oy the
uneﬁnaaiauﬁ habits and pre-conceptions whiah come bo us- from
aanﬁaat with fn ‘aoclety thet hes liittle interaat in arts Before
trying ﬁa tell yau what %ha proper greatness oF axaall&nae in
7 painting is, I mﬁat maka it clear whaﬁ p&inting is nat.

?au as an inﬁi?iﬁual will misa tha funaﬁi@n ar a paint*
ing if you look to it for an actual repvcéueﬁian,@f.aubjaet

matter or for information of s dosumentary character. Todey,
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. most a?t crltics agree that mere imitation knows nothing of
what ls essenilal o gharaetaristie, ané documentary informe~
ﬁién glways hee e practiecsl purpose about it. The gamery .

N ﬁeeemﬁé physioal characteristica but dan show nﬁthing of what
‘really is beneath the surfaces Todsy we ask of a wa?k of &rt
thet it vevesl to us the qualities in objects and. situations
whieh are significent, which have the peﬁar‘t@ move uﬁ |
aesthetioally. The artist must open our eyes to wha b unaidaé
we oould not sse. What we ask of g painter ig thak Ton
example, in a landseape, he should oabeh the syiri# mf the

gcens, By the same token, in a porbtralt, he sghould discover

what is essential or characterlstle of fhe person whe 1s posing,

We shall discusas this in detail a 1ittle laber on. But before
we go on to the roobs of arh, are thers mny guestions that you
would like to ask?" "

(Disouvasion)

, The Hoots of Art

Legture~Diseuasior
"as we have digoussed @?ﬁviﬁﬁazy, art, like svery other
humen sebtlvity, has 1ts roots in the fundamental needs of our
neture and provides one of tha ways ip whiah these ﬁaads fimﬁ
sﬁtiﬁfaetian; It was f@rmerly haliava@ ﬁhat "b&auty" iz songe
thing whish axiata inééﬁﬁnéantly in natura, such as magnati&m
oy gravitatian and %hat 1% aan he defined without. referense to

human wants and inﬂarast{ A number of attempts o £ind 3uah 8
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definition have proved futile, and it is now recognized that
the understanding of art nust be sought In the various
payehologleal prinelplea.®

{Comtinue Diseussion)

Lescture~Digeusisiont ¥arly Psinters

“Kany'af you alwaadygenjsy éraﬁimg and palnting end have

- done so since your childhood days. Suppose that en artist saw

your work one dey and was so lmpressed with 1t thet he took
you hé hig sbudleo and gave yau legsons in drewing snd painting.
This happened to many s youthful artlst in the past and, in
goms sases, he betawme more famous than his %ﬂaah&w;

Ab the ¢lose of the thirteenth century in Italy, a
Florventine painter, Clmsble (1346§1%Gl), took inbo his studio
B young boy namsd Glotto. ?ha legend is that Cimeble discovered

the youthful artlst drawing piakuraa'wf the sheep he was bending.
At twelve years af-aga; Globto (1266-1537) was & puplls when

only twenty-four, he was a recognlzed mastap of paintings Today
he is oonaldeved one of the greabest painters of all time
Vow, class, in-ahd@r %o understand Glotto's unigue

meaampliahménﬁa, you ahéula fivst review your knowledge of the

age in which he 1ived. It was an sge of great veligious

fervor, and bullding gnﬁ ornamenting Christisn churches was
the concern of every man. One of the most lmportant features

of the churches in Italy gt that tlne was tha.inﬁeria? wall
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~decoration: The chuvches, Italien Gothiec in abyl@,w#arﬁ.&a'
construsted that they provided smple well spage on which to
porbtray, and 30 to tesch to illiﬁerataawbrahipérs, all the
1mp9wtant.¢bneapts of the Chrlstlan religion éven though it
wes 8 limited one somewhat like the backdrop an'tha:sﬁage'ef
a theater. Hotlce on the blashboard here how hls fiéunes, by
thelr gestures gs well as by their grouping; move through a
definlte space, sven though a nerrow one. They are'a# Gons=
.vinciﬁg a8 [lgures that we can actually fesl we eould walk
arauné thems« WNotlee heve how the 11ttle srchitogbural struce
Lures ﬁha% Glotto devised are sn important part af'hia ¢gm@

poaltional srrengement "
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Grade:  (Senior High Behool) Prepared byt

Subject: "World of Apt" - Datet F:
 EXAMPLE OF UNIT METHOD OF INSTRUCIION: 4 (a) i
r'ﬁitle of Unit: “Gweat Men in Arts ~ Story of hrehltecture” :
| Subﬁgh§ias in ﬁ

1. The regulrement of arahit&atur& musb be trua and i
honest ?
a. Temple of Athens, Gresk, 421 B.G. .
[P Bell Towery Glotte | | g
2 Interior; Rhelms Cuthedral, Frensh @athia 1
24 Arﬁhiﬁaetura batrays the deslgner
3. Bxeminatlon of student communi by
4, Porm follows function L
B+ Meening of historie forms A
8¢ ?r&nk-hlayd Wrigﬁt and Louls Sullivent Architecture =
is hmilﬁing from within . .
Enit mmma Aliotments = For this brief 1ntraduetian to tha story -
| of arohitseture, time allobment gi}_l be
three days. | o S . %f
"Great Men in Arts - Story of Eéinﬁiﬁg”
?raagggg Unlt One "Gﬁéat Men In Arts . Story of Eegipture,
Music, and Motlon Plotures.® =
&enaral hiaetiv&g: |

The baslc pbjective is to lntroduce to the atudann the 1
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idea that LIf you know something of the life ané:aharaatér of &
natlon, you will be able bto sece afrelatian~b¢tWHﬁn'its~arehi»
teoture and the ailwe and ideals of 1is builﬁ@rﬂa"xSEuéents

will learn that people differ greatly. Some peaplé.will:prizé
E%thiiﬁy anﬂ'érﬂarg‘ They will seek beaubty and ﬁiﬁh'sa sXpTeSE
| 1t'in the structures which they ersct. Nen have bullt and will
continue to bulld in differvent ways, for in thelr intevesth;
thelr ablliity and their patlence, they vary greatly. Students
will Jearn theat 1t book generations to complete # cathedpales« -
endless gkill and deéevotion made every part‘af-thaﬁé-aﬁruaﬁuras
a work of aris Students will leern In this unlt that today we
expeet few of our bulldings to outlive s generatlon and its
heads., They will learn this ides makes for progvess, bub 1t
also ﬁredueas'aafal&ss buildings. The ultimate objective of this
aﬁudy 18 to illustrate that since this 1s one of the greatest
eras 9£ bulldlng, we, a» a nation, must ses to 1% that our
architecture expresses Americen dlgnivy,; Americen strength anﬁ '
American iéaal&;

Procedures:

1y 4n exhibitlon will be arranged in the classroom
geing aetual model homes bullt by Stegg Senlor High
%éhﬁ@l dasign elagess, Photos of model homes will
elso be used, In group disgussions, the students

will choose the one that is the most pleasing ln

proportlen, la the best balanced, 18 the most original

e
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in plan, makes the best use of svallable spece, has
the heat arrangoment of réama, has the most attrac«
tive apvangement of windows, mukes bthe most indivie
dual use of color, and shows the best srafltamanshlp.
The student will conelder himselfl s mewber of &
small femily, He will write oub answers to the
following questions: Where does he wish to live?
What type of a home does he want? The student will
anawer in terms of the elty, the county, the 5uburhs,
or the aeashqra* The climate may be temperate,
tropliecal, @f‘aratie; He will list the nmembers »f the
family and the number and type of rooms needad o
aocommodate thems Next, he will meke a nobte of the
speclal features of the house which might be needed
for thele inberests ov aaaupatianati Féﬂ-example,

he might want a studio with an excellent 1ighﬁ for
painting, a large playwmﬁé for the ahiléraﬁ, unuau#
ally large porches for a femily that likes to spend
a gréat deal éf time autﬁgf*ﬁaara, oY axtra Plrew

plaa&a.if ha‘plans to live in a ¢old climate, etd.

?hﬂ-stﬁdanﬁ will then make a number of 1ittle sketches

or floorplans of the house, showlng various arrange~

ments of rooms, He will think of tha rooms as blocks
varying in sige and in'preyerﬁiaﬁ-buﬁ of the same

helghts These will be grouped in variéuﬁ wayss The

I
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student willl have to glve the greatest amount of

- space to the vrooms which are to be used by moatb

paersona. Doors and windows will be Indicated by
breaks in the outline of the rvom: GCloset spase
will be indicated. o

Phe student will cowpare his flaar;ﬁlaﬁs-with those
of the rest of the class to determine which of his
clagsamates heg boen more suscessful, Hé‘uill

imagine himself entering the front door and going

from room to room. The rooms will be visuwalized in -

terms of comfort. A chesk for the following itenis
will be conducted: | |
a. Easy sosess to rooms, aveiding a railrosd
1ike arrangement and long, nerrow walls.
bs Enough e¢loset space without outting into
the room ih&@lfg
e+ FEnough light snd ventilatlon for eaah PODM
The student will select his best plan and try other

experiments with 1t. In clsss, he will erect paper

walls sbout 1% by takiﬂg long, nerrow strips of peper

and faléing it ot the corners indleated by the sutar

edges of the floor plan: Thus the student will be
able to snalyze his plaa'in barms of depthy ?raparw

tion, size, and comfort.

‘.‘.3 " = :
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‘References and wateriels to be used:
1+ Lulse Cs Kainz, Exploring Art. -

2. PFrenk Lloyd Wright, An Aweriean Architecture.

8, Kirkpatriek, Waldo, The Houss of Your Dresms.

4. Gllbers Towsend, How Lo Plan A House.

5.+ Hetherine Ford, D@aigggrﬁgg.kiviﬂ”*.

6+ Hthel Hoblnson, Houses in Americs.

7» Meyric Hogevs, American Interior Design.

8, Colleetion of visual photos 1llustrating best example
of world arehivecture {(taken from the Stockbon |
Unifiad Sohool District Art Office and pafsmnal
collection of the instructor).

Assionment:

The homework saslgnment will be that of selectling ple~

torlal exsmples of modern Amerlean architecture and in terms

of these examples, &avalop floor plans to sult personsl phillo=

sﬁﬁhiaal points of view.

Hvaluations

Bvaluation will be made ab the conglusion of the time
allaﬁmﬁnﬁ and will be sstablished after & class consulbtation

period regarding whether or ned the olass ss = shole has achisved

the g@neyal‘ahjﬁaﬁivea‘yraviaﬁsiy\eétabliahaa;

e
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(Senior High Sohool) Prepared by:

"Warld of Art" Dates -

EXAMPLE OF UNIT? MUTHOD OF INSTRUCTION: & (a)

Bisie of Unit: "The Story of Gommunlty Planning”

Sub~Topics in Unlt:

1s
Ze

B
L
Ha

€
7

Communities must be plenned

Steps in planning s community

Illuéﬁraﬁi@ma of the basle requirements for lwing
Ex@leréﬁiﬁn of our own communiiy

Iliustyation of the meaning of our cwn communiby
apivit |
Happing out our own community

Planning an ideal community Zor our cliby

Unit Time Allotmenk: %en days -
‘Follows Unit Ont "The Story of Seulpture In The World of Ary"

Precedes Upnlb Oni MStudy of the Pine Avis ~ Postry and World

Literature”

General Ohleotly g3

Ll

The general oblective is tgrillustrﬁté-hmw communities

must be planndd. Sudents will sss how it regquires
e@urag& and foresight to plan a chenge that will
affect the Llves of ueny persond. The qlﬁés will
learn how comeunity plenning ia-an’art:ﬁhat raguiresn

the best thinking, the cleayest judgment snd the most
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‘symputhetic understanding of man's need for physical
and apiritusl comfort.

Progeduregt .

1s The student will study the basie requirements for
living, He will answer sucsh questlons aa'wh&t aye
the requirements for a happy, congenlisl 1ife in s
communiby? Is there an underlyling paﬁtern that can
be segured for each member of & gommunity that has
2 mindmum of dilscomfort and frustratianj a mexloum
of somfort and of beauty? The students will dome
to the answers to these #haughﬁa by considering the
following questionsa? |

a8y Should a limid be placed upon the number of
peopls who can live within & stated area?

b. Should s community be self-sufficient?
Should sach have ita own aiéié senter, lis
sohools, its playgrounds and r&ﬁreaﬁian
centers, movies and theatres, and espeeially
its weana of livelllhosd near at hand?

¢. Should main thoroughfares be planned so that

| they lead around vather then %hé@ughj%ha
hegrt of the sommunity? |

d« Should publiﬁ_ylaﬁaa,_&uaﬁ\a# those for

..antertaihmmnﬁ, far buying, for selling, for
éating* end for similavr purposes, be ésﬁghliah&ﬂ
within flxed aveas? |
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The answers to these gquesitions can provide the

#tarting polnt for olass digeussions.

The students will be asked to sxuwine end sxplore

thelr own nelghborhood, They will asquaeint thems

gsolves with Lts physleal charseteriaties, the

background and the inbterests of ite inhabltents,

the means of livelihood,

The instructor will bring to cleas a large wmep of

the elty and the student will study the map In terms

of these questlions:

By

N

Cx

da

Are the residentlal sentlons too congested?
Adre the public buildings so situsted that
they are within walking distance for all;
are they reasonably centered, or are they
Bt the far end of the communiby?

Are there enough large, cpen areas ~= parks,
lawns, trees, playgrounds, and the like, or
are there only & small pumbar seattered about?
Is there wasgte gpace that could be bulld up
or used to advanbage for parks or for publis
bulldings? | | |

Ave Pactorles or other industrial bulldings
losated where they apoll the sﬁétian for the

residents?

15

oy
14
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‘Through. en enalysis of the student’s own community

the studenta can dis¢over its defects. Iach
member of the elass will comment on hcw ﬁhay ean
improve the deslign of the community. ﬁaingféalar
on a large sheet of paper, the aﬁudan%a'aan ﬁakﬁ
their own plan and shew on 1% where they would place
publlc bulldings, parks; industrial and residential
sections, |
and Matowrlals bo be Used:
The students will need black ink, creyons snd whilte
paper for the creatlon of thelr community. A large
aaalg map of thelr eity will be nevessary. Hach
member will be required to comsul’ such visual photos
agt |

s« Harden, Holland

be Greenbelt, Maryland

¢+ Vardous Huropesn e¢lreular villages

ds Real aaﬁé%a éava1upmenﬁa in Qmegng,,mew;ﬁbrk

Gity
e« Slum sections of New York 0ity
v The Willlamsburg houwsing prajéata;in New York
ity |

Z+ The Frank Bgreus plan for m@ﬁerﬁ-naighbﬁrhaﬁds

. 3tudents wlll also be reguired tg.usaé' e

&« Gordon Blackwell's Toward Community Unders
Standing

e
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be Jennette Gruener, Uommunity Problems

e« John Einnemsn, The Sommunity in Amerieen

Socliety

ds Jesse Steiner, The.ﬁmeriéan Community in

Actlon

8+ Jesse Stelner, Community Organisation, A

Study of Its Theory and Current Preastice

Assignment: |
The student will have to reallze before Indleating
buildings of any description upon his map that he will have o

- peview in his mind some of the basle requlrements of good

é@mmunity'ylanﬂinga He will be given delly questlons deslilng
with the ldea of sdequate housing, the ldea that good commu~
nity planning concerns the plasing of publiec bulldings and
the allotment of land for publlie use, and the problem ef
traffic, |
Byeluations

| An evelustlion will be made at the concluslon of the time -
allotment and will be established after a aiaag*éansultatimn
period regarding whether or not the oless as & whole has achlaved

the gensral oblectives previously established.
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TEXTBOOKS TO BE USED IN “WORLD OF ARPY

Bﬁaﬂ, Herboert. Apt fﬁg Young Amsrice. New York: Relnhart,

revisod edition, L9860,

Fgullmer, Huy. .vt Poday. ﬁéw York: Henry Hols and Oompany,
1956, 3rd edlfion. I

Gardnér, ﬁﬁi@ﬁi' art Thyoy

. _ Apen. ﬁeﬁ'Xbrkﬁ Hargourt
Brace and Company, 4%ihb @éfgf ’

o

Sheney; Sheldon. A New World Histgrx of Art. New York:
Viking Préﬂﬁn Iﬁﬂgp . .

Fleming, Willlam, Arbts snd Ldeas. New York: Henry Holt and
Company, 196B. o '

'Kﬂiﬁs,_huiaa and Olive Riley. Exploring Avt. New ?ﬂrk:
 Bargourt, Brace snd Company, |

Riiéy, Olive. IYopur Art Heritapme. Wew York: ﬁarpar and
Brothews, L

Taylor, Te. ~earnin3 ko Look. DBerkeleys ﬁnivaraity of
Californis Preass, 19564.
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"BATRA CREDIT" BIBLIOGRAPHY

‘Baldwin, Le Le & Liatan&r'a Anthﬁlogg af Muaia. Eldveland%

]

Kulas Faundation, 1948,

 Barbletit,; F. G. Art For All.' NHew York:s Harper and Brothers;

1948, ' '

Bean, Philip C. The &gnguagﬂ L Arb. New York: $he Ronald
: Preas Company, 1958, 835 pagaa- : . '

ﬁarnatein, Martine An Inbtrodustion bo Musle. New York:
Prentieawﬁall, 1989,

ﬁ@yden David. £&n Intraﬁuetian o Musle, New Yorks: Alfraé
A. ¥nopf, 1957, 440 pages. -

Boyden, D. D. An Introduction to Musle. New York: Knopf, 1856.

Gaplana, Aron. Yhat te Listen for in Musie. WNew York: MeGraw-
Hill, 1967, ' _

ﬂid@nat@, 4. "How Gen I Intreéuna Contemporary Arﬁ to Yaung
Peoplei" Qasign. 501135, Mareh, 1859, '

Dudley, Loulse. The Humanlties, Applled ﬁesth@tics. Kew York:
MeGraw~-H1ll Book ﬁamp&ny, Tne. 1940, 597 PREES .

¢ Socievy. New York: W, W. Norten
bPp» B :

Formen, W. B. Art of Far Lends. Londont Spring, N.D.

Goldstein, He I. Art gﬁ:mvafzﬁax Life. New York: Macmillan,
. 188, | B ' - -

- Goldsteln, Harieb. Art ln Everydey Living. New York: The
Meemillan Company, 1956¢ BLO pages. - '

uw.&.éﬁu, Blisebebh, "Are You Pead Or Alive?" Hous 8 }5"3 %ifdll
1043 1&113, January, 1958 .

Griswold, A, W, “Plne Arte and the 3hivsrsities"ﬁtl&ntio.
203:58«6, June, 1859,

Henser, A “Philas@phj of Modern Art." Saturday Beview Litera~
- bure, March 14, 1988. '
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Howes, J+ "On Appreclating Art." Catholie Worlds 181i152+4,
April, 1856 '

Huyghe, ks "Ideas and Images in World Art.” Ssturday Review
Literature. 4Ri38, November 7, 1988. o :

James, T. F. "How Fine Art Affects Your Life." Cosmopolitan.
© 148:08-34, February, 1859, N

Kinsecellia, H, @, JMusiec snd Bomance for Youkh. Gaﬁaan, Vigbor,
1950, h ' o :

Kun, Batharines A4rt Hes Hany Faces. New York: Harper, 195l.

Langfeld, Hs %, The Asathetlc Attibtude. New York: Hareourh,
HBrace and Howa, 1920,

Liepmenn,; Klsus. The Langzuage of Musle. HNew York: The Honald
Press Company, L9683, B0 pagee.

Eiﬁt@n, Ralph. Arts of the South Beas. New York: The Museum
of Modern Art, 1948,

Ea@hlia% Joseph. The Enjoyment of Muslc., New York: HNorton,
' - 1957, _ o

Mistthens, ¥+ A+ "Introducing Modern Art to Junior High Sshool
Students.” Secholasble Arts. O5BRO, APRN, 1069.

- Mayer, HRalph. The Advtist's Hendbook of Mebterisls and Te@hniques.
Hew York: Eimg Praus, 1957.

Hoholy«Nagy. ia;gg in Metion. Chilcago: Paul Theobald Press,
1947, 368 pageg. '

Moholy~Nagy., Lasszin. The Hew Vision. Hew York: ﬁitt@ﬁhﬁ?n
and Compeny, 1946, “BO p&gea.

Munro, Thomes. Adolescence and Lrk Dducation. From Methods of
Teaching the Fine Avts, Chapel HLll, University of North
Caprolinag Press, 19288. 44 pagess :

Yunro, Thonas. ghg Artn asnd Th&ir Iﬁ%arrelatimns. New Yorkt
Libaral Avbe Press, L9BLs

Heuhavs, Bugen. The ﬁggyaeiatig of Arts Hew York: Ginn and
CGompany, 198ﬁ* _ ‘

A

Oberndorfer, A. 5. What W We gggr in @uai&; Camden, N.d.:
hducmﬁien&l Deparbment, L924

v[.lg i



144

0 jemann, R H. The Child's Socleby-~Clubs, agﬁea, gnd G;iggaa-
 Better Living Hpokleks, Delenoe Hesesrsch Assccimbes, 1950;
o Pq'%a ) :

Qlson, Willard Lewsllen. How Children Grow snd Develop., Detier
- Living Bookleba: Seience nesearch hssoclates. Ghicago!

Gpdyke; @, Ho Art and Nature of Appregiation. WNew York: The
Maomillan COmpaRy, 1602« ' - | .

Ozenfant, Anedee. Foundatlons of Modern Apbt. Hew York: Dover
Publications, 1982, == ‘

Papper, Stephen. Prineciples of fri Appreelation. Wew York:
Harcourt, EBrecé ang COMpENY, L0480, OiLs DAESS.

| Popolisio, V. J. "Art for ALl in the High Seohool."  Schplastie
Arta. BH7:21l«8, September, 1967. -

Ratner, L. G, Music, The Listener's Art. New York: HeGraw
Hill, 1967. | '

Réﬁé, Herbert., Art and Soclety. Hew York: Pantheon Books -
Ine», 19§5w . .

i

Head, Herbert, The Mesning of Art. New York: Pltmen Publishing
Gorporation, LBbl, 268 pages . '

“'rl-‘ﬂémlaaasnt Art Bducetions Peorla, Ill.t
anNGLE 00sy L0C.y 1957y Dv 094

Rosenfeld, Paul. An Hour With American ﬁusias"Philad@lphia:
Lippineott, 1989.

Reed, Cuarl.
i Chase Ao

Sargrant, Winthrop, Lisbtening %o Musle. Wew York: Dod, Mead,
1958, ' ' ' -

- Bpaath, 5. G. Eha Art_%£ Enjoying Musie. New York: MMoGraw=
Hill Book Company, Inc., 1333 -

Spaeth, 5. G« The Art of Enjoying Muslc, New York: Whittlessey
House, MoGraw~H1Lll Book company, Inc.s 1833,

Spelding, W. B. Music: An Art znd A Langusge, Boston: Sehmidt,
1920, T T R -

to Musie Gréatwary‘ How York:

Stringham, E. J, Listenl

1
Prentlce~Hall, IntC.,




145

Waters, O. C. A Handbook of Legendary and Mytholpgleel Art.
Boaton: 50 (oo, L081s

 Wilm, Gracoe. The Appreclstion of Musite. New York: -ﬁaémillmn,
oz, ‘ RbeSRaAS200 32 ZHERDs : ,

Woodruff, He &4 "inderstanding arta"._ﬁghglastie'ﬁrgs;' BG-30,
CAprilg 19857, C o _

_'ziéfﬁégé Edwine. Art Todays New York: Henry Holt and Company,
1948, ' ' : _

Beigel, Hugo., Axbt ippreelation. Wew York: .Stephan Daye Press,
1949.

Blederman, G. J« Art As The Lvaluaﬁi@n ef Ugusl Knowledgo.
Red Wing Minn., 1948,

bavidson, Morris. Understanding Modern Art. New Yorkt Cowards

Melann,; Inc., 19481,

ﬁuta, B Gy Practiscel ?iatarial Gﬂmpaalt&enu & Gulde %o the
&Eggeeiatian of Piaﬁﬁraa; Wew Yorkt E"'dcrlgnarfa"ﬁbna,
L9

Pagh, %altar.. AT anlag, ?h& False Artisk. lew Tork: Harpsr
-~ @nd Brothers, 1928+ ' :

~ Peavson, H. Gritiﬁgl &ggraéiatiam; ﬁew Ewrkﬁ Design Workshep,
1046, | T | |

Popper, S. C. ?rinai.laa af Art A@preaiatian; New York:
Hargourt, Br&ea,'-; '

Porree, S. G. 'The Work of Art. Bloomingtont Indlana University
?rass, 195&* ‘ '

‘Poore, H. B. ?15%9?&&1 Conmn ositiau and the G?lt&ﬁa& Judagn

“of Pletures. Kaw'?brkz AkeT and T8 isr, 0o, 10084
Qh&nbﬂru, P, Py Ihe Fiatar" gf Tasts. Wew York: OColumbla

University Prets, 1938,

Eenet,'w, Rs The Rﬁader*& in yal&paﬁie, An #nevelopedia of
World Liter ture and the Arts. “How YOrkEt W, Ye crowell
ﬁ@ﬂ’ 3.5 3_1., 3 '

The Prasger Pigbure ﬂaaxclsgedia > Arte New York: F. A

Prawgaw,'faqb,

I'H "



146

lopedia of the Arts. New York: Philosophis

Coal Library,':~@ .

Roos, F. J¢ An Illustre ted ﬁanﬁbmeg of Axt H;stagg ﬁew'ﬁarkz
~ Meemillan, 1854,

Sache, Curt. The Uommonwealth of Art ﬁxla in tha ths Fine ﬁrtsa
Eéw Yorks "W, We Norboh, 4nGes 1 4 \

Seaby, 4. W, Avt in the Life of Menkind. New York: Oxford
Tniversity Prese, 1028 ’ | |

Sewally J+ I. 4 History ﬂgiﬁﬁahergJArt; Hew York: Holt, 1858

Stites, . 8. The Arts and Men. New York: HMeGraw-H1lL Book
ﬁempany, Inbey LO40y '

Taubet, F. Modern Ark, Sweet or hgur. New York: Wabtsons
Gu§t111 ?uﬁliamtiwnafgfﬁﬁé

Taylor, P« He Fifty Ganturiaa of ﬁrt. Fow Yorks MNetropoliban
' Musewn of Apt,; 196 :

gﬁjﬁfm, e Ma
sity ?r&sa,

iistory of World Art. Hew York: Oxford Univer-
1 '99

Van Loon, He W, The Arts: Wribtten and Iliustrated by
Willen Ven Loons New Yorks - Siwon and Sen

andriﬂk

(Rl

AT



APPERDIX D

P R 1 [



MAGAZINES SELECTED POR "WORLD OF ARDM

Architeoctural Forum
hpalltien

Horizon

Aris

Art Iin America

Art Hews

Art Vorld ‘

Arbs and Architecturs
Arts snd Desoratlion
Architeeturel Heoord

ﬁrﬁhaeslﬁgg
Armerican Photography
Camera Craft
Ulessical World
Gennolsgeur

Oraft Horizon
Craftsman
Craative Arg
Design

Fllm Quarterly

House Peaubliful _

Journal of Aesthetics and Art Critleisw
Journal of Musiec Theory

Hugeun of Nodern Art-

Busle Journal

Musical Guarterly
Hature

Poetry
Henalssance news
School Arts
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Fillmstrips:

ART MATHERIALS POR "WORLD OF ARTY

Anelent Hgypt (Life)

Arte end Crafbts of Guatemala
Olossroom Crafts Serles

Clay Modeling

Paper Boulpture

Plaster Gasting

Puppet Bodles end Costumes
Puppet Heads and Hends
Puppet Stege end Scenery
Baffis Work

Wire Beulpture
Contemporary American Painting haries

Ameriecan Scene

L.et's Look st a Painting
Hodernism

Realism

Romanticeism

Bighteenth Uentury Englend (Life)
Elementa of Art Series

Oolor

Lines.

fiore Shapes

Shapes |

%aii& Shepes’
Painting a Pigture
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Proportion

Ysing Color

Emerson's New inglend (Life)
France in the 18th Gentury {(Life)
Glotbots Life of Christ (Life)
Heritage of the HMays LLi;e}

Jewelry & Silveramithing Series
Design in Jewelyy

Enameling

Jewelry Finishing

Send Casting & Holloware
Soldering Teshnigues

Tools and Teshnlgues

Kichelangelot The Sistine Chapel {(life)
Middle Ages, The (Life)

Mosalios For AllL #1

Mosales For ALl #2

Hoseles For ALL #5

Hative Crafts

apﬁical Fllusions

Peking: The Forblddsn ity (Life)

Raislng end ﬁursaa&.ﬂaaorahiaas { Metalworking)

Renalssanse Venlee (Life)
The Titan L A
You Cen Make Jewelry, Part I




Btudy Printa:

Filmss
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You Can Make Jewelry, Part II

Abstract Art ~ What Is I%? (20 sildes)
ﬂféiaan Hegro Art

Magks of Africa

Modern Ceramle Arts

Wodern Industrial Design

Revelation of Beauty in Nature

Treasury of Art Mastempia&as'

Extenslive agsorted file pleturest Art aof

Different Countries, and 0ld end Modernm Masters

TAXCO: Village of Art (17 min.)

ARG ﬂf'?@ttary'mnking (9 min.)

ABC of Puppet Making, P&, I & IT (10 min.)
Age of Discovery, The (1@ min.)

inelent Gresoe (lﬁ wmin. )

Anclsnt M@Sﬂp@hamia (1@ mine)
Animules {11 min.) |
Arahihgmtupa Maxiaa {20 min*)

Art and Motlon (14 min,}

Lrbs snd Gr&fﬁa of Mexieo (11 min.)
Boundary Lin&ﬁ (10 m1n¢}

Brush in Aetlon {10 min.}

!amanfla%e 1n ﬁature Throagh Patbern Matehlng
{? min‘

Bacaratisn (1& min4}

b Fraraiaanll ] S ' Bt e
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Design to Musio (6 min,)

Fage of Lineoln (22 min.)

Plddle De Dee (4 min.)

Figure Painting (15 min.)
Fing@rzPainﬁingriﬁ.mina)

Grendne Moses (20 mins)

Hopd Arts and Orafty (10 min.)

How to Make an Etehing (20 mine)

How to Meke a S1lk Soreen Print (20 min.)
Art from Serap (10 min,)
| Prehistoric Image (17 min.)

How to Palnt in the Chinese Way (10 min.)
Jerry Pulls the Strings (Puppets) (30 min.)
Let's Draw @1th'$rayﬁna {10 mina) |
Lithlent Angei‘(iﬁ mine}
Loom, The (11 min.)

Loonts Neoklsee, The {1l’miﬁa)
ﬁaking 8 ﬂlay.yartvﬁit {10 min.)
ﬁ$aning of Feudelism, The (10 min.)
Uedieval World, The (10 min)
Model Houzes (5 wins)

Modern Lithographer (10 mins)
Moope, Henry (BIS) (26 min.)
Hoore, Henry (22 minui E
Nature of Oolor (10 min.)
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?ainﬁing Treeg with Eliobt O'Hars {18 min.)
Paper Seculpture (5% min.) |
?iatu?a in Your Mind (16 min.)

Pleatic Avt (10 mins)
Pobtery Making (11 min.)
Renaissancs, The (10 min.)

- Sewlpburing is Pun (L0 mim;i
Simple Slab Methods (10 ming)
Btacking and Firing (10 min.)
Bteps of the Ballet (25 ming)

?hrmwiﬁg (émaftamanship=iﬁ aley) (10 min;)
Torn Paper (5 min,)

Weavers of the West (Navajo) (12 min.)
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INVENTORY TEST 10 DETERMINE WHAT NEW AND INCOMING
STUDENTS ?ﬁI&K ABOUT ART APPREQIATION

: - In this invantmry the students will be askad to express
gsome of thelr reactlons btowsrd the arts. In the following
paged, B0 statements are presented to the students. They will

be asked tv stete whether they agree with what any one statement
- expresses, or whether they are uncertein about thelr raactions
to it, or whather they disagrea with what it expressas*

" Qbvioualy the studanﬁs will knaw that they veset: d1f~ :
fergntly to different Iflelds of the arta, and to various works
of art. An inventory such ss this should help the Instructor
undsrastand what the new snd incoming students think of arbt.

- DIRECTIONS

Read each sbtautement carefully, Then Indisate your -
reasctions on the ANSWER SHEET by underlining one of tne thrae
letters efter the number of the ltem. Underline

{A) If you feel that this statement is a falrly adequate
axprassian of your general npimism;

(¥) Ir you ars uneertain wh@thar you agraa or ﬂisagrea with the
opinion exprassad in this statement. :

(D} If you disagres with the opinlon expresssed in the statenent.

1. When & war 1s going on, no time oy monsy should be spent on
. the esrts, bBut all means and efforts should be ¢oncentrated
?n @nt?rpriaes which direttly contribute to. the war effort.
Anijel)

B4« A work of art gau heve once experiented and which you like
keeps rezppearing in your phantaay; iﬁuﬁ~ﬂ) *

B, Artists should be supported by the gevaynment so they can
work with sesurity and therefore vender their very heaﬁ
"affartsw {4-U=D);

4. The WPA art projects should not have been a@nductﬁé baaaua@

public (tax) money ahauld riet have been spent on bhamb (AsU=D)

. There la little relatlion b&twa@n appreciating works of art
and solving one's everyday problems. Awﬁaﬂ%
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6. The fine arts are a necessity for sxistences (Aw-U«D)

7. 7The artist muoch more than the sclentlst, is the person
who promotes the development of human oculture. (A<U-D)

8s It im diffiemlﬁ to understand the artistie aéeamﬁlishménﬁa
~of faraway times or people, such as Far Eastern srt, the
art of primitive man, eto, (A~U=D)

D %haamgin tﬁsk of the artiat is to be the eriitic of his time.
Awliwl,

19+ Bven 1T we asgume that the WPA art projects are all right
a8 & soclal weasure, they are navertheless undesiveable
begause government control 1g detrimental to the developw
mont of American art. (A=U-H)

11, Everybody can appreciate art, snd for this purpose it 1s
nob nacessary to know a lot about art. {(A«~U-D

18. The vulger lenguage which certain writers such as Stelnbeck
or Hemingway eve using 1s in bad tests beoause they could
exprags the same things by using good languapge, (A-U-D)

13. Works of art created in ocur own time are the ones which can
be most easlily understood, if they reflecit the temper and
¥h@-ap%rit of our own days with which we ere famlliar.
{(A=U-D,

14+ Only the emotional reaction counts, If a work of art leaves
ug eold (even if 1% 1s considered "great" by anybaéy alaa},
it wisses the polnts (AwlinD)

18+ In appreclstion the relatlion between thﬂ work of eyt snd me
- is something very indlvidual, strongly condltioned by my
imagluetion and by the ldeas arscused in me by the work ﬁf
¥ (a& "F{J'“DJ

16+ In order Hv able to appreciste a work 9f art it is important
to know aboubt the artiat'a 1ife, the eultural sebtting within
which the work was created, atas (A=U=D)

17. &11 grt is- imitatieng (L 3wts }

18+« One of my main purposes in studying arb is to Learn how %o
juﬁg@ what 18 good and what is bad. {A=UnD) _

iﬁﬁ_xr we really want to undaratamd a anlbura,_wa ought not to
conecentrate malnly on the agecomplishments of the outsbanding
fow members of this eulture, such as the selentists, artlgta,
politicisna, etc. We had bepter try to understend what
motiveated the plaim man, what the common people beliavaé in,
and whaﬁ they 1lived fors (A-U«D} o




20,

21,
| 32* |
2.
24

85,
86«

.3?6.

26,

74" 1

50.

1.

32

168

’

There 1s no better way to understand srt in general then
to asbudy the great mestevpleces; whiech have demonstrated

- thelr value by belng venerated for hundreds of yaara.

{Aml-D)

This world 1s unpleasant encugh. The artist should nob ‘
- remind ug of unhappiness and misery; he should deploet :
-wnly pleasant auhjeata. (A«U»D) :

whila appreeiaﬁing a good work of art of bimaa paat, in
your imaginaﬂian you live in these past days and not in

' the present, (A«U«D)

I do not carve whebher many persons like my artistie
greations, bubt I do went Lo be suscesaful with the very
fow who reslly understand art. (A-U<D)

I enjoy 1t greatly if & poem I heve wrliten is publiely
?&aitg? or 1f I play sn instrument to meny llsteners.
Bwlle

?a $§p§€ﬁi&ﬁe a work of art 13 a puraly passive experianaa.
A==l

|
The ertlst, the musiclan, snd the poet have neo gveat or !
no immediate influence on our dally life. (A-U~D)

Persons who spend most of thelr time and energy on art
?re ne? aware of the mnat important aspects of 1life.
Aml -1

When apyraeia%img art {music, lLitevature), I sun have types
of experience whieh I would not be able to gein otherwise.
Art experlence thersfore enlarges considerably the fleld

‘of posslble experience. {A~UeD)

The spirit of o period 1s best expresssd in its avrt, (A-U~D}

An art experience 1s s vicariousexperience of the world,
but 1t 18 prefersble to have a dlrect experlence rather
%h&n to experience the world inéirmatly thrsugh the erblet.
AwiwD) _ !

The artist 1s a porson with specisl btalents which set him
off from the ordinary run of men and evants. (A«U=D)

If ons does some work in the arts, one hag to deal with
exaetly the sawe problems with whieh the graaﬁ artiast too
has to deal. (A~H-D)
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344

55,

B4

&8.
30 .

404

4L

48«

43,

a4,
© more aware of soelal problems yﬂu wers not amnsaimua of

ditioning the artist. (A-U-D)

-Thﬁ art of primitive peeple and the Far Hasbern art, even
12 it is Interesting ls comparatively lacklug in lmportant
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In order to underatand e work of ert, I find i% very
important bo know sbout the mggﬁhalggiﬂal fﬂreas core

e — el —— = -

?aanin%a which may be found in Buropesn Amariaan arte :
Awfald :

Real works of art ought to depiet only noble human

~emotiona, (A-U-D)

There is no way to decide once and for sll what 18 a good
work of art. Whatever I like 1l good art for wme. (A«ﬂnﬂ)

The work of art (music, literature) aught to satisfy the
demands only of those groups of sooiety whiech are furthest
advenced in their sesthetie development even though these
X@gp%)e@mpriaﬂ only a small percentage of the populatlon.

?aéarn)art is more meaningful to us than art af the: past.
AwifwD

Contemporary art Is llving end vital to us; only anbl-~ . j
guarians are inbterested in the art of the pavt. (Awﬂwﬂ) !

Different persons 1ike different works of art. Paraaﬂal
preferenge is therefore no basis for deciding what is
good and what ls bad arb. {£4U=D)

When aﬁpre@xa%ing a work of avt {(musie, literature), one

“should not Tlose oneself™ and live the 1ife of the work

of art. One should not be swayed by emotions but should
preserve and make uge of onets cribical and ra%imnal
abilitiaa, (Awliais)

An aryist whm reallizes hle obligation %o a@eiety will

express himself in such a way that his creation can be
understood by the graat majﬁrity. {4-UwD)

W?A art projects tend te provide avtiste of swall talents

with & livellhood. They should be abolished so thet the

minor. talents would be weeded oubt by the sompetitive grcaaas

and would be prevented from flooding the art merket. A-ﬁub}

Cne of the most importent purpeoses of art is t0 make you {

befare; (A=l=D}
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wmy own artlstle efforts. (A-U-D
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Ayt @xpﬁ?ianﬁaa ought to be lsslated and disoonnected
from everyday 1ife experientes In order that we can bHurn
te them for inspiration in the rers woments of our life.

{a=y=D)

%waat %rﬁ garmot exist withoub a gragt.ﬁﬁiri%uél'aanaapt¢
(A =UwD) _ R o o

It is plessant to Imegine oneself s undergoing the = =
~experiencé of o person who is portrayed Ln a work. f&*U*B)

In matters of taste we should accept the suthorities of

?rh ar%ti&a gince they know more about 1t than we do.
AmTlal S

%y~a®aimg'graa% works of urt o oy 1isténing to exocellent
musical or dramatic parfﬂrmama@ss I feel stimuleted in

When srtists have to struggle for & ilving or have meny
troubles, they become better artlsts, for the richer one'a
life and experiense, the betbter onels works of art. (A-U-D)
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