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. teacher-principsl to provide

CHAPTER I

INTRODUCTION

Supervision is interpreted in various ways by teacher-

principals as a result of the differences in their background,

training, and experience. . Some realize that good superviéory'

activities involve the stimulation of professional grgwth;
others glve a sigh of relief at the end of thelr teachlng day
and have 1little time for supervisory activities; end still >
other teacher-principals look upon the goal of supervision as
a perpetuatién.of thelr personal teaching blueprints. This
diversity of interpretation is in itself evidence of need for
a better understanding of the true supervlsory obligations of

the teacher-prineclpal,

It is the function of good supervision to be concerned

with the efforts of all persons who help children to grow in
educational stature. It is further the obligation of the

T T T T TR T T T

2 &~

his classroom teaching. Accordingly, it is desirable to iso-
late, examine and evaluate common supervisory sctivities of

the teacher-principal,

ool | T ve i b LN
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fold -- he has not only s full-time tesching asslgnment _but

I. THE PROBLEM

It 1s the purpéée of thls study to investigate the duQ -
pervisory activities of the sixty-eight teacher-principals in

San Joaquin, Stanislaua,‘énd‘Sacramento countles and to iden-

tify the diversity of dutles performed by those in thls unique

position.

Purposes of this study are to meke (1) a atatistieal
study to détermine what supervigory services are presently be-
ing provided, and (2) recommendations for providing better su-
pervision, o |

The sixty-elght teaehermﬁrincipals-1nvolved in this
study were asked regardlng thelr general education and teadh»r
ing background; thelr sahodl~qonnaeted duties and services
performed apsrt from supervision; thelr evaluation of and re-
actions to certaln supervisory technlques; and thelr sugges-
tions for the improvement of classroom supervision. |

‘The responsibilities of a teacher-principal are mani-

1T

T M Mg Ty 1
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also the administration of a school as well as the added task
of supervigsing his staff., The amount of supervision he can
glve, end the mumber and variety of techniques that the teacher-

principal can suggest to his teachers in helping to ﬁclve thair

teaching problems greatly depend on the time devoted to'supers o

vision and on his own professional competence. In this study
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an attempt has been made to determine thevamount and type of

supervision the teacher-principal is giving. |
The article, "Are Teaching-Principals A Vanishing

Race?" challenges one's thinking, and the following péssaga

is of particular notet

The teacher-prinecipal ls expeeted to supervise, to

do all the things laid down by modern educational theoryyf,, f7

In many ways 1t is the most trying position in modern
schools, bubt 1t also has the satisfaction of both the
classroom. teacher and the principal . . . .4 )
Realistically spesking, one realizes the duties of a
teacher?principal include three full-time jobs, To galn the

satisfactions of a classroom teacher, teaching must be effec~

tively done; to be suceessfuf*as a principal, the school must, '

be efficiently operated; to be beneficial as a suparviabr, the

teacher-principal 1s expected to guide, stimulate, and diréob,

his staff members. To f£ill such a position satisfactorily is
indeed a challenge.

II. PROCEDURES USED IN THIS STUDY

et ‘|\ \ nnmi' w;“ \‘uw h — |'|MT -

e ————=

The data for this study are based on a questionnaire
submitted to sixty-elight elementary school teacher-prinecipals

employed in San Joaquin, Stanislaus, and Sacramento counties.

1

F. W. Hubbard, "Are Teaching—Principals A Vanishing . KA‘+;; .
Rgce?ﬂ‘National Elementary Principal, October, 1953, 7:641-653. -

[N O L]
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during the 1956-57 school year. A preliminary draft of the

questionnaire was reviewed by tha thesis committee and thrse

'taacher-principals in San Joaguin County. The questionnairea'

is deait with in detail in Chapters IIL, IV, V, and VI.

At the time of the survey there were seventy—aeven
separate elementary schools within Saeramanbo, Stanislaus,
and San Jcaquin counties having teacher-principals, each
with staffs of from four to nine teachers. Hach of the prin-
cipais of these schools was sent a questionnaire with the re-
quest to answer and return 1t within two weeks. A 8 tanped -
self-addressed envelop was provided,

Replias were recelved from 68 of the 75 teachepr~

principals who were sent questionnaires. Of the total number

of respondents T2.1 per cent, or u9,‘were.men and 27.9 per-

cent, or 19, were women, Seventy per cent of the respondents.

gave replles to all the guestions, while approximately 30 per
cent replied to only & majority of the questions. In report-

ing the data from the questionnalre there 1ls a varlation be-

T \mww AN M\um‘m MHMl I |M||H

tween the total number of teacher-principals answering the

questionnaire end those replying to separate items.
Literature dealing with the beacber»principal Was o~
viewed. The writer was primarily concerned with literature

relating to (1) general evaluation of supervision, (2) the

5 _ , o
See Appendlx B for copy of the final questionnaire,
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role of the teacher~prineipal in the élementary schools, and
(3) the supéfvisory activities of the teacher-prinecipal. L

Only cerﬁgin supervisory'aeﬁiﬁities were considered
because of the difficulty of galning a complete understandm

ing of all supervisory teohniques,3

III, DEFINITION OF TERMS

For the purposes of this study, the following defini~

tlons of words and terms are accepted.

Activity. Any large learning situation in which chil-
dren wlllingly engage, . . . usually involves investigatlon, o
experiehce, and gtudy in éeveral related areas of knowledge
.. without régourse to‘formal or traditiohal ¢lassroom

p:mr’.’aacm):nsss:.lL

A.D.A. A measure obtained by dividing the aggregate

attendence by the actual number of days school has been in

[
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[

These references were consulted: Selda Cook, "Teachers!
Ideas of Helpful Supervision," Educatlonsl Admlnistration and
Supervision (December 1923), 9:58l~-5573 Melvin C. Hart, "Super-
vision from the Standpoint of the Supervised,” School Review
(September 1929), 37:547-550; A, &. Barr, et sl, Suaervision:
Principles and Practlice 1n the Improvement o of Learn “(New
York: D. Appleton-Century Company, 19L7); and F. C. Ayer and
A, 8. Barr, The Organization of Supervision (New York: D.
Appleton~Century Company, 19287.

Oarter V. Good (ed) and Harold Benjamin (consulting
egﬁé)Diotionary of Edueation (New‘York‘ McGrew~Hill Book Go.,,
l ypo .
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6
sassion‘5 It 1s the accepted abbreviation for average daily
attendance which includes sotual attendance and excused ab-

seneeé of pupils.

Curriculum. A body of prescribed educative experiences

under school supervision, designeted to provide an individuel =~ = -

with the best possible training and experience to fit him for 3

the soclety of which he is a part or to qualify him for a
6

trade or profession,

Extra-curricular activities. Progrems and events, car-

rying no academlc ¢redit, sponsored and organized by pupil or-
ganizationsvor by the educational instltution, designed to |
entertain, interest, snd/or to provide exercise of interests
and abllities, subject to some messure of control by the in-

stitubion.7

Supervision. All efforts of designated school offie-

ialg directed toward providing leadership to teachers and

A= T N

““other educational workers in the iwmprovement of instruction

involves the stimulation of professional growth and develop~

nment of teachers, the selectlon and revislon of educationsl.

objectives, materials of Instruction, methods of teaching,

and the evaluatlon of instvuction.a

———————_

;xbido, po 360 Ibidc, ?. 113.
7 5 8 pid.
Ibido’ po 12“-0 : Ibido) P.p L‘.OO;

Lot ey
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Supervigor. An individusl in charge of the courses
of study for a particular subjeot [area] and of all teachers

of that subject [within given limits].?

Teacher-prineipel. An elementary school administrator

who 1s elso a olassroom tescher.

Teahhigue. The process, manipulstion, or procedure

requiréd in any art, study, activity, or procedure.lO

Yard duby. Supervision of the school playground dur-
ing recess, lunch time, physical education periocds, before or

after school.

TE L (N 0 R TP S =

9

Webater's New Twentieth Century Unabridged Dietiona
(New York: Random ﬁEﬁse, 1957), p. 267%. —

10
Good, op. eit., p. 413,
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CHAPTER II

REVIEW OF THE RELATED LITERATURE

Although many surveys have been made regarding the in-
portance of supervision, comparatively few concern themselves =~ .

with the teacher-principal's role in supervision, which ig ﬁhé

purpose of this study, Three aspects of the literatura-ra-’
viewed are discussed in thls chapter: that relating to (1)
general aspects and purposes of supervision; (2) the role of
the teacher-princlpal in elementary schools; and (3) the |

teacher~principal's supervisory actlvities.

I. GENEBAL ASPECTS AND PURPOSES OF SUPERVISION

A brief review of the development of supérvisian in
the schools of the United States indicated thab cancepts af
lts meanings and functions have changed a8 aims and aondiw

tions of education hava ohanged,l The concept of supervisien

(LI S R AL AL S e A A KL E]

IR TILR Y

the fellow-worker, the teaaher's friand~« “opreates a wholly

ne

new approach. ‘ The importance of improving supervisery

Educational Methods (March 1943), 22:259.

D. Belamer, "Changinﬁqconcepts of School Superviaors,“ o

Clarence Flelstra, "Supervision Today," The .

Bullstin o
of the Natlional Association of Secondary School Principals

(December 1950), 3l 34197

as a role for all aoneernad ~~the caunsellar, the coordinator,'“‘
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practices has been recognized for many years. As aarly{as
1929 Hart, in commenting on supervisory proeedures,’made.the 
following suggestions:

(1) More frequent visita, (2) more helpful eritiaisma-
either by written report or by personal conference after
visitations; (3) the supervisor should stay throughout
the entire period, and (L) the supervisor should visit
a class a number of times on congsecutlive days.3

Speeific prccedural suggestions were offered the super~ :

visor in an article written by Broome i

1, The superviéor should be sure that he is thonoughly

prepared for each supervisory visit,

2. He should approach the class in a friendly unerit~
lcal attitude. ,

- 3. Beyond asking a question now and ‘then for informa- -

tion, he should be as quiet and unobtrusive as possible.

. As soon ag possible after a supervisory visit he
should have a conference with the teacher, glving the
teacher a full opportunity to explain the work, its dif-
ficulties and problems.

5. In offering his criticisms the supervisor should
be very definite, preferably offering commendatory crit-
lcisms before presenting unfavorable ones.

6, He should never leave the interview without giving

- the tescher some definite and practlcal suggestions

WL T I A R L

acher some definite and nggestions
improvement.

7. While this seems an unnecessary suggestion to any
supervisor who has common sense, he should avoid commént-
ing in the presence of other teachers orupupils on the
work of the teachers whom he supervises.

3Melvin Hart, "Supervision from the Standpoint of |
the Supervised," Sehool Review (September 1929), 37: 5&7 550.

L

E., C. Broome, "Some Thoughts on Supervision," Phi
Delta Kappan (October 1942), 25:58~59.
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Many authorliles agree that chenges in supervisory

procedures may help solve the many preblems'confronting thé

LR | O A T
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- relationghip between the supervisor and the,teadher.g' An

inveatigation of supervisgory conditions and practiaes was
' 6

sarried out by Southell,” who reported that the classroom E

=
=

visitation tO»ObsérVQ beaahing'was the moat widely used of‘

the direct supervisory methods and ranked first in the ap~-
proval of specialists, superintendents, and teachers. The
two.types of demonstrations Southall found to be used most
frequéntly and effectively by auparviadﬁs weret (1) fer.iné'
dividual teachers, a demonstration with the teacher's own

‘pupils, and (2) for a group ef~ﬁeachefs, a capable teacher

ST i e e 1

conducting a demonstratlon with her own pupils. The indi-
vidual conference with tsaohersénd“principala was found to
- be the most.freguenbly usedvdf the supervisory means. Di-
rected Qbaervation was»the léaaﬁ used supervisory bachniqne,
although ever four-fifths of the teachergband‘speeialistﬂ_
recommended.it,aé a means of continulng the training of In-

experlenced teachers.

%4, A. Hoppoek, "What Is Supervision?" Eduecational
Ieadershlp (January 1945), 2:146; Worth MeClure, "ihe Super-
intendent and Creative Supervision," Ameylean School Board
: Journel (March 1933), 86:127-28; and John A, Bartky, "Belping
. zgiogzgs Teach," School and Socleby (September 1947), 66:

‘6Maycie Southall, Direct Agencles of Supervision as
Used by General Elemenbary Supervisors. Contributions %o
Education No. 66, (Nashville, Tennessee: George Pesbody
College for Teachers, 1930.) , :
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The importance of demoeracy in supervision hés bsen‘.
stresééd in many studies,T emphaslzing the point that damn~ ‘
cratic procedures are esgsential in maintalning goad_relétioﬁs
ships between the supervisor and the teacher., Bsrr, Burton,
and‘Brueckner,B three specialigte in the field of educaﬁiqﬁ,
have c¢ollaborated in writing on the subject of supervision.

Rorer stated that demoeratlic supervision 1s necessevry
to create the ehvironmﬁnt in which teachers and puplls can
grow into soclal beingg capable of origiﬁality, initiative,
gelf~-oxpression, self~direction, and oreativeﬂess.g

Regarding the role of the supervisor in the elementary
sechool, Hillegas has stated: |

The general supervisor has been greatly handicapped by

the lack of a definlte place in the administrative organs
izatlon. Becausge he has no recognized responsibilities,

those with whom he deals often regerd him_as an intruder
and try to thwart rather than assist‘him,lo

7Ward Miller, Demoeraqx in Edueaﬁional Adminiatrat;en

(New York: Teachers (ollege, Columbia University, 19L2);
H. H. Byen, "Bringlng Out the Teacher's Best," Journal of Edu-
cation (Bebruary 1950), 1333h1~u3, and W. R. Teeters, "What of

[oypiirie. RN RURAY R I ] e e e m

o iy e ot 71

8A. 3. Earr, et al., Supervision: Principles and Prac-
tices in the Improvement of Instruction (New anﬁs D. Appleton-
Gentury Co., 1§E75 B

ment of Legrning, ibi&,

9Jahn A. Rorer, Prinaigjes of Demooratic Supervision

(Teachers College, Colwibia University, contributions bo Edue-
cation No. 858. New Ybrk: Columbla University Press, 1942).
10
M. B, Hillegas, The Elements of Clessroom Supervislon
(New York: Daldlaw Brothers, 193L).

arr, ﬁemocratin Leadarship ln the Improye -
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Other significant authorities have also brought out
11 : )

il ]

by al |

the same gonclusions,
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II., THE ROLE OF THE TEACHER-~PRINCIPAL IN ELEMENTARY SCHOOLS

=
=
==

The'%éacher~prineipalvis'faésd with meny and vériéd

'ctivitiés'making demands upon hls tima¢v He must aeavtﬁéﬁf

his time 1s proparly apportioneé to serve’ his ciasaroam, his

teachers, and to ﬁake care of hils administrative duties.
With time at a premium for the teacher-prinecipal, su-~

pervisory activities often suffer. "Other duties takevtima I

away from the instructional leadership most principals want
bo give . “12 |

=

= A study by Hubbard revesled that in 1933 three-fourths
; of teacher-principals were women and that the typleal prinei* i
7 pal had 288 puplls in his school, no bachelor's degree, seven 7
years of teaeher«prineipal experience, and twenty and one—ha&f

yoars' beachlng experience, and had spent 6l per cent of his

' llG‘ c. Kyta, The Prinelpal at Work (Boston: Ginn and
gp.i l?%%iin. G Kugpi iB ie?t ,?gigigu?lizedlﬁupiggision,-

ationa ement rinelpal (Apr Oh3) s 22:173~ H ‘
R. Glllshan, "Duties of bthe General Supervisor," Ke &y

N School Journal (Jenuery 1943), 21:25-27; Rena Gans, "Teachers
- Appraise Supervision and Administration," Eduggtion { December
5 1946), 27:217-222; and C. B. Scott, "Conti ‘ty, An Aim of
7 Supervision,™ American School Board Journal (April 1924), p. NE
e 2u. -
12Frank W, Hubbard, “Are Teaching~?rineipals A Vanlsh-
é3g3§ace?“ Netional Elem&nﬁggx Principals (October 1948), 81
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time in teaching. In 1948, 15 years later, Hubbard found

one-half of teacher-principals were men who had a bachelor's R

d@grea, elght yaars of teacher~prinecipal experience, and
twenty-one years of teaching experience; and had spent 60 par
cent of thelr time teaching.13 | _
The related literature suggested two means of relleving
the téaéher-principal‘a frustration of wanting to give nmore
supervisory'help and being unable to do go: (1) unscheduled
conferences and (2) lighter teaching load. As was stated by

Clagusen:

The development af goadwill and a spirit of acopera»,
blon was gought through recess-time and noon hour con--
ferences with the lndividual clagsroom teamcher, It has
been declided that the only way to do Justice to both
teachers and the pupils 1s for the prineipal to be re~
lieved of part of his teaching duties, 1L

III.  SUMMARY

Thafe was a lack of literature related speéifieally to

the teacher-prineipal, Research indicated a merked improves

IR R [ O I

‘ment in professional training of the teacher-principal. With

the additional professional training now evident, an awareness
of the need and value of a democratic approach to supervision

was evident.  FProfessional recogultion of the teacherwprinEipai

Ibid.

1
LLMelvin F. Clausen, "Teaching Prinocipal," Nablonal
Elementary Frincéipals (October 1945), 30:32-3l.,
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was found to be nesded if his responsibility of supervision
was to be reaognized. The literature reviawed stressed the '
unique positien af the t@a@h@rupninaipal as supervigor,
teaaher, and administrator, and emphasizaa his lack of suffi-
glent tlma tm do an adequata ﬁupervisory job.

. The teaaherwprinsipalfs time is consumed by (1) hia
teaching, (2) school adminisbration, end (3) teacher super-
vision, Supepvisicn, relegated to the odd times avallable,

was orten of necssaity naglecteﬁ.
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CHAPTER III

' PROFESSIONAL BACKGROUND OF RESPONDENTS

The teaching experience and academic background of the

,reépohdenbs, size of schools, and the number of teachers su-

pervised in emch dlstriet are dlscussed in this chapter.

, Number of years of teaching experience. Table I indi~
cates that nearly one third of the teacher-principels have
taught alx to ten yeafs. It is interesting to note that the

TABLE I

 WUMBER OF YEARS OF TEACHING EXPERIENCE
| OF TEACHER-PRINCIPALS IN
SAN JOAQUIN, STANISLAUS AND SACRAMENTO COUNTIES

TR

(O N R A I O

1955-56
‘ﬁumber‘of | Per 6ent»of
Years of experience respondents respendgpta‘
6 - 10 22 32.4
11 - 1% 8 11.7
16 - 20 L : : 5.9
More than 20 i 20.6
Total 68 100.0
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smallest number (5.9 per cent) elaimed teaching sergice“far'_'

gixteeon to twenty years and yet over 20 per cent had been

teaching more than twenty years.

Number of years of teacher-principal experilence.

Table II shows that the greatest numbérk(ul;a per cent) of
those 1nval§ed in this study have had only one to three years
of expariencé as teacher-principal, Two of the sixty-elght
respondents have had as much as sixteen to elghteen years of

teasher-principal experience.

TABLE II

NUMBER OF YEARS OF TEACHER-PRINCIPAL EXPERIENCE
OF TEACHER-PRINCIPALS IN |
SAN JOAQUIN, STANISLAUS AND SACRAMENTO COUNTIES,

THEDE T F THEANN

-1985-56 |
e —ee o ot e s e st eas ——
Number of  Per cent of
Years of experience respondents respondents
Co1- 03 28 1.2
- 6 o 16 23.5
7 - 9 8 11,8
10 - 12 7 10,3
13 - 15 7 10.3
16 - 18 2 2.9
Total . 68 100.0
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Credentials held. The State of Californie requires

st |- 1w el
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that teacher-prineipals must possess ab losst one of the

P bk

following oredentials to hold their position in an elamantary F
school: (1) General Elementary credential, vglid from kinder-

garten through the eighth gfade; (2) General Elemenﬁérybgdmin* |

iudHl - |

istrative, kindergarten through the eighth grade; (3) General

Administrative, kindergarten through the twelfth grade (which
algo requireéhthe teaching df&dehtial on the same 1eve1§; Aﬁ&/
or (M) Provigional General Elementary, kindergarten thraugh

eighth grade. Tabla ITI 1ndieates that of the sixtyneight re~
plying, 91.2 per cent held Genaral Elamentary eredentials, and.
only 20.6 per cent held the Elementary Administrative Qredenﬂ"
tial. - | |

~ Dogrees held. Table IV (page 19) indlicates that most |

of the sixty-elght teacher-prinecipals had earned a bachelor's
degree. S8ix individuals (8.9 per cent) had not compietad the

requirements of a college degree.

Size of schools Supervised. Table V (page 20) 1ndi»

cates a third of the teaohernprincipals were teaching in

schools with 65 to 10& average dally attendance (ADA) snd less
than one-half were supervising in schools having ADA of 168 tcz .
819. The thirty middle gized schools (ADA 105~165) claimed

iy

42,8 per cent of the respondents.
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TABLE III

CREDENTIALS HELD BY TEACHER-PRINCIPALS IN
SAN JOAQUIN, STANISLAUS AND SACRAMENTO COUNTIES

18

1955-56
eSSBS S S B S S iors

Type of Number of DPer cent of

oredentlal - eredentlals respondents
General Elementary 62 91.2
Elementary Administrative 1l 20.6
General Administrative ) 8.9
General Junior High 12 17.9
General Secondary 9 13.2
Life Diploma Loy
Provisional Elementary 8.9
1128 165.1P

Total

oarsvasins

M

Bsome respondents indicated possessing more than

one credential.

b

Pereentages were taken on the basis of the total
“number of respondents (68).
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TABLE IV

HIGHEST COLLREGE DEGREE HELD
 BY TEACHER-PRINCIPALS IN -
SAN JOAQUIN, STANISLAgggAgg SACRAMENTO COUNTIES,
1958-56

Number of Per cent of

‘Degree held ~ respondents vrespondents

Bachelor of Arts 52 761

Bachelor of Secience 7 10.3
Master of Arts 5 T.h

No degree l 5.8

Total 68 100.0
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TABLE V

8IZE OF SCHOOLS SUPERVISED BY TEACHER-PRINCIPALS IN
SAN JOAQUIN, STANISLAUggAgg SACRAMENTO COUNTIES
19555

Per cent of

8lze of school . Number total number
- (app) ~of schools of ‘schools
65 - 8l 12 17.8
85 - 10L 13 19.1
105 - 12i 12 17.8
125 ~‘1u4 15 22,1
145 - 16k 3 Loy
165 - 179 7 10.2
180 -~ 199 ly 5.8
200 « 219 2 2.8
Total 68 100.0

i
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Number of teschers supervised. Table VI reveals that

70;6 per-éent of the requnding:ﬁeaqher*ppincipals were aﬁgﬁf?f"&

pervising from three éo‘five téaehers while the remainingrﬁfb '

29.l4 per cent were supervising six to seven teachers,

TABLE VI

 NUMBER OF SOHOOLS SUPERVISED
" BY THACHER-PRINCIPALS IN R
SAN JOAQUIN, STANISLA%?SAgg SACRAMENTO COUNTIES

Per cént of

COE T T RN T

Number total number

Number of teachers of schools  of schools | E
3 10 . 7 ‘E
b 21 39.7

5 11 16.2

6 11 16.2

7 9 - 13.2

__Total o 68 100.0

1

Summary. The questionnaire returns from 68 teacher-

prineipals in selected sehools in San Joaquin, St&nislauaiand

Saeramento countlies developed the following picture of their

general educational background and teaching experisnces
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1. ,Approximate;y two-thirds of the respondents had
from one to six years éf teacher-principal experienéa,"

2, While 9l.2 per cent of the regpondents héld the
General Elementary Credential, only 29.5 per cent held ad~"
ministrative credentlals.

3. 'The average dally attendance of the respondents'
schools was falrly well distributed, ranglng between 65 and
12l students. | | |

4. Approximately one-third (39.7 per cent) of the
teacher~prineipals who responded had four teachers to super-

vise,
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CHAPTER IV

A Diked i

NON-TEACHING ACTIVITIES OF THE TEACHER-PRINCIPAL

2%

Olerical duties performed by the administrators in-

il -

=

naire replies indicated over half of the respondents héd to
perform such élerieal duties as keeping district finencial
records, keeplng cafeteria records snd reports, making @ﬁt
the warrsnts, keeping transportation records end reports,

gerving as secretary to the board of trustees, recording

board minutes, and handling all correspondence for the achool.

Thege non«teaching dutles consumed ten to twelve hours per"

woek of the administrator's time, _
The majority of the teacher-prinecipals in San Joaquin,

Stanlslaus and Sacramento éounties were found to be perform-

ing such non-teaching supervision activities as supervising

the cafeberia, yard duty, and supervising extra~-curricular

volved in thls study included a varlety of tasks. Queatlon- 7 |

T U L

bl

snoprta. Apvroximatelvy s fourth of the adminlistrotors gun
B3 el 2 e v e et 3 ] S~ -~ Ead Sr e taded b BTN AT W e e L

vised a student council group or had charge of the traffic
patrol., Flve of the sixty-elght teacher-principals had to

add the supervision of manual arts to thelr activities. Such

of fourteen and one-half hours per week,

non-teaching supervision activities demanded an average total




Non~teaching personnel under the respondents' super~

vision ineluded custodiens, cafeteria personnel, bus drivers,

and school nurse. Approximately a third of all the teacher-
prineipals had at least two or three non-teaching persons to

supervise.
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placed on supervisory activitles revealed that individual

CHAPTER V
RESPONDENTS' RATINGS OF SBLECTED SUPERVISORY ACTIVITIES

I. FREPERRED SUPERVISORY TECHNIQUES

Section II of the queﬁtidnnaire Included a list of
common supsrvisory duties generally performed by the teacher-
principal. | |

Each teacher-principal was specifically asked the
questions (1) "Do you glve this type of supervision?" and

(2) "Of what value do you consider this type of supervision??

The vespondents were also requested to 1list in order of im~
portence the féur petivities considered mogt valuable. Table
VII 1lists in order of the number of responses the preferred
supervisory technlques, ‘

Replles to the inquiry regarding the relatlve value

T TTT & T T T T 11 T

conferences (9h.1l per cent), teachers' meotings (93.7 per
cent), and provision of professional reading materials (92,7
per cent) were the three most preferred media. Panels, | _
forums or supervisory bulleting were not used by many teacher-

principa;a.

TR T
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TABLE VII

PREFERRED SUPERVISORY TECHNIQUES
BY TEACHER-PRINCIPALS IN
SAN JOAQUIN, $TANISL%3§SA§£ SAGRAMENTO COUNTIES

b

\]\
il
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?articipatiou in activiﬁz

o | b of % of Total
Actlvity ____¥BS total N0 totel responses -
— Individual conferences 6L, 9bL.1 It 5.9 {3 D S
Constructive oriticism 63 92.5 5 1.5 68
Help in ocurriculum |
planning 60  90.7 5 1.7 65
B Teachers“maetinga 60 93.7 4 6.3 bl
Help in administering ‘ _ ‘
tests and measurements Ll Th.6 15 25,4 - - &9
= Group counseling 33 58.9 23 41.1 56
Provisions of supple- .
mentary teaching ,
materials 51 92,7 L 7.5 B8
Classroom observation 36 67.9 17 32.1 53
Demons tration teaching 9 18,8 39 8i.2 1,8
—__ Workshops A7—-36.2 30— 63,8 L7
Committes work 23 5L 22 48.9 45
Demonstration teaching -
planned with teacher 8 20.0 32 B80.0 4o
: : Lists of professional | | o
: ~ readings - 19 543 16 457 0 35
Penel snd forum - ) 17.7 28  82.3 34
. Supervigory bulletins 7 23.3 23  76.7 30v
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31, RELATIVE VALUES OF SELECTED SUFBRVISORY DU‘I’IE,

The teacher»principals participating in the-stﬁdy were

asked o indicate what they considered the felat1vn value 01

Percen@age of favorab*e replles was thac of 1nd1v1dual con-ﬂc'
férehce; It should be noted that this duty can bé carrlad on
outs ide the c¢lassroom and is provably one of “he nost effecs
tive means of supeiv1 sion the teacher-principal has. Of the
responses, 94.L per cent indicaﬁed the individual conference

of great value., Also receiving a high percemtagé of positive
response was curriculum planning, gaining 90,7 per cent of
the "great value answers. |

Jther techunlques for helping teachers and the percente
age of princilpals mentioning them were: ‘constructive critie-
cism, Y2.5 per cent; provisions of asupplementary teaching ma=-
terials, 92,7 per cent; help in administering téSts and deter-

mining measurements, 7L.6 per cent; and workshops, 36.2 per

T TR

P

Speciflied activities, demonstration teaching planned
with the teacher, and demonstration teaching must not be overs
looked. Eighty-four and six tenths per cent conoldered demon=

stration 1 eachlﬂg which has been planned w1Lh thc teacher
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valuable and 77.4 per cent consldered demonstration tea&h@ﬁg‘;"

worthwhile., On the other hand, only 20 per cent and 18,8 per

cent, respectively, were giving thils type of supervisory help.
This would indigate that the teacher-principal 1s aware Qf‘ﬁhﬁ

value of the aforementioned aetivitles but 1s unable to in~

clude them in his program.

Teachers' meetings were considered of great value by

81.8 per cent of the respondents. The teacher-principal,

knowing time is of the,essenée, schedules only essentlal meet~ .

ings. It is apparent that the teachers' meetings provide ex-
cellent opportunity for the sdministrator to iron out meny )

problems at one time.

III. RANKING OF SELECTED SUPERVISORY TECHNIQUES

It 1s of interest to consider how the administrators
responding to the questionnaire regsrd the relative lmportance

of these activities in supervision. This section will con~-

T

T

—sider the rainking of these supervisory activities, in tue
questionnalre, the teacher-principals were asked to sslect

the items according to importence, ranking them one, two,

three, and four. In Table VIII the point values were compubted

on the following basis: four points mssigned to those items

rated as "1} three points to ﬁhoée_ratedvas "2%: two points

to those rated "3"; and one polnt to those rated "L",
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TABLE VIII

HANKED IMPORTANCE OF SELECTED SUPERVISORY ACTIVITIES
A5 CONSIDERED BY SELECTED TEACHER-PRINCIPALS IN
SAN JOAQUIN, STANISLA%? %gD,SACRAMENTO COUNTIES

1955-5

I T L AR

||

Number of éotwl

R ~ times point
Activity RANK  mentloned  value
B Individual conference 1 60 180
Help in curriculum plenning 2 148 116
= Teachers' meetings 3 40 96
Gonstructiva'epitieism I N 8l
Classroom abse}:évation‘ 5 36 82
Workshops | 6 26 80
Demonsgtration teaching
plamned with teacher 7 2l L8
Group counseling 8 16 36
Provision of gupplementary . :
teaching materiglsg 9 15 32
Supervisory bulleting 10 N 12
—  Commlttee work - 11 n 11
Iists of professlonal \
reading suggestions 12 8 8

Penels and forums | 13 3 L
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 8ince the questlonnaire did not ask for aignataraag'
the teachar~prinaipal comments have not been acknowledged
thraugh footnotes even though the aomments sre dlrect qua~‘
tations, These verbabtim commsnta will be used in thia 860~

tion a8 weoll as in future chaptara.

.Inﬁividual‘agnfergnsa._ Mentioned the greatest number

of ﬁiméa_and ranked as number one éccording to the date, in-

dividual confarénaes were. céhéidéred most veluable., In an
effort ta Dbﬁain a better underatanding of the teacher's
problems, one teaahar»prinaipal suggested conferences in \

lieu of\cla&sroom observatlon,

Help in eurriculum planning. This activity renked

second in im@arhanee.' One téaeher;principal stated, "Giva-
téaahers'definite me thods, such as the gam@ to be used 1n'”
drllls and examples of successful lassana, and they will

feel more secure,"

BTN
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in importence. Two comments by respondents were:

It seems to me to be almost impossible to glve the
time you would like to give to supervision. We have
only after school, i.e., bteachers! meetings to give
supervisory help, not in the actusl classroom whera
it 1s needed. ‘

Teachera' meetings. Teachers'! meetings ranked third
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I ean answer questions from my teachers briefly be-
tween classes, during recesses, end after school, but
planned teachers' meetings are my only source of talk»
ing out the teaohers’ problems.

Gonstructive criticism. The item marked fourth in ime

portance with 84 polnts was constructive criticism. The fol-

lowing are quotations regarding this point:

Supervisora are to asaist, not eriticize. I find this

method of supervision very helpful as I can do this at al-

most any time during school hours.
As a teacher~principal supervisor I con give much more

help by using tact and not crlticizing to make the teacher
uncomfortable,

- Remaining rankings of supervigory activitlies. OClass-

room observation, 82 polnts; and workshops, 80 points, ranked
fifth and sixth, respectively, Following in importance was
demonstration teaching planned with the teacher, group coun-
seling, supplementary tesching materials, supervisory bulle~
tins, commlttee work, lists of professlonal reading, panels
and forums.

__To be espec in“ ‘j_v noted ia the fant that the P

,,4]}: Ay £
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items (individual conference, help in curriculum planning,

teachers! meetings, snd constructive oriticism) earned a point

total of L76 and seemed to be very much In demand -- thé other

nine earning a combined total of 313; end the first two Ltems

(individuel conference, help in curriculum planning) exceeded =

the demarid of the remsining eleven items., Thoge items
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ranking one to four were mentioned a total of 192 times,

while those ranked five to thirteen were mentloned a total :J"”*»

of 142 times.

IV, SUMMARY

It is quilte avidenﬁ-that teacher-principals desire to

give assgistance and édvica. However, there are some super«
visory activities in which the respondents cannot participate
even though they feel them to be more valuable or equally as
valuable as those in use.

Th@ first five supervisory activitles, ranked accord-

ing to the perocentages of respondents utiligzing these activi~

tles, werei

T WIT 00 ]+ 1 Delp B0

Activity Por cent
Indlvidual conference 9h.1
Teachers' meetings 93.7
Provision of supplementary -
~toaching materials ST
Constructive criticism 92.5

Help in curriculum planning 90.7

The five supervisory activitles considered of most

value by the respondents were:
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% _ Activitx : Per cent ;
& Individual conference 95.6 :
; Help in curriculum planning 90.0 -

Constructive crlticlsm - 88.7 i

 Provisions for supplementary
teaching materials 87.5

Help in administering tests
and determining measure~ : : '
ments \ 8s.7 o ]

Some items were indicated as being of little or no
value. Those receiving the high@ﬁt percentage of "little

value" weres

Activity ?er~qeﬁt

Panels and forums W7.6
Supervisory bulletine 35,0
, Glaééroom observation 3h.3
Group counseling | 3.2

Iists of professionsl read-
- ing suggestions 32,0

It was interesting to note that a given item was eon-
sldered to be of "great value"” by some and of "little value"
by others, indicating that the activity employed by the re~ -

gspondents varies wmbh the indivi&ual.

Four items appear eonsistently ag ranking high wiﬁh

— the respondents, both in practice and desirability: (1) in-
dividual conference, (2) help in curriculum planning, (3)
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teachers! meetings, end (l) constructive oriticism. Items

having to do with group work, excluding teachers' meetings,

I A R | R R

T T Y T T 3 I

consistently recelved low rankings.

=
=5
=5
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CHAPTER VI

RESPONDENTS! SUGGESTIONS ON
HOW BETTER SUPERVISION MIGHT BE PROVIDED

This chapter concerns itself with Section III of the
questionnaire regarding supervisory activities of a somewhat
more general nature. The reaspondents were urged to express
their own opinians when snswering the quastiohnaire. |

| To the question, "Do you utilize teachers with.free
time to teach your class while you supervige?" over half an~
swered negatively. Only a &ery small percentage (UL per
cent) claimed they frequently made use of their teachers whils
g third of the teacher-principals stated this was done only
occasionally. Over half of the respondents claimed they left
their teaching dutlies only oc¢casionally for supervision pub»
poses., When asked whethsr or not the teacher-principal had
sufficient time for adequate supervision of his staff, 92.7

e

AT REH

— per cent stated they felt they lacked the time to properiy
carry out thls duty.
In view of the high percentage of teacher-principals

reporting insufficient time for supervision, the question was

asked, "what do you consider most helpful in providing better

supervision?" The respondents were glven four items to chesi.
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Of the sixty-elght reapondents; 72.1 per cent consldered a
half-day teachlng load as a solution to providing better sU~
pervision, with the additlional suggestions of a part-time
secretary, or fewer teachiﬁg respansibilities. One respond-
ent's aemment was, "one«half day teaching load is the answar
but impossible eonmidering finences of the diatriet in rela~
tion to the size of the school." And another offered the
solution of "a substitute teacher {tb} come in at regular
times, preferably two or three ﬂimeé per month, allowing the
teacharuprineipﬁl td supefvise during school hours."

The teacherwprinoipals were confronﬁed wiﬁh the fqllaw»
ing free-response item in the questionnaire; "How can you, as
a teacher~principal,'provida be tter supervision?“ There were
fifty-three responses to this item but some Qf these were not
specific enough ﬁo be eategorized. A summarization of r%} 
spondents' suggestions on how they might provide beﬁterﬁéuperm
vision is glven in Table IX. Selected vérbabim res?onSes are

included in Appendix A,

LK) T

. The opinions of the teaoher~pr1naipals are summarized
as followst |

1. Of the respondents, 60.3 per cent never utilizéd
the servioces of téachérs‘with free time to %ake their aiésséﬁ

while'they would supervise.

2. Of the total administratars answering the queshion~‘

naire, 35.3 per cent could not leave thelr classroom during -
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TABLE IX
- SUMMARY OF SHGGESTIQN& FOR iM?RQVEMENT oP $UPERVISIGN

BY SELECTED TEACHER-PRINCIPALS IN
SAN JOAQUIN, STANISLAUS AND BACRAMENTO COUNTIES

195556

O O O 8 O I 1

, Number of times
Suggestions mentioned

Less teaching load 12
Use of substitute teacher .
More county consultant help

~ More time avellable

Ui o O O

No clerical duties

Provisions for more adequate L d
~ teaching materials and supplies ' R

$acretaria1'help

Unionizaticn

™

Teach lower grade, di smissed earlier

Teacher-principal get student
teacher (as teacher's aid) 1l

"Extra pay for clerical dutles done
at home 1

Switeh class with teachers to see
' how class 1s deoing . 1




school hours. Over helf of the respondents (55.9 per cent)

1R AR A || B

oceasionally performed supervisory dutles during oless hours.

TTom T T T Tk T

- 3. The majority ogfadminiatratO?s (92.7 per capt)'.
folt that they did not havé time farvadaquatb supervision,

ls ?Oheﬁhalf;day teaching load" Waa.qgnsidergﬁ by >_,

72.1 per cent as s means of providing better oppartunity for

proper supervision. A "part-time seoretary" was egnai&erad
by 27.9 per cent as helpful.
5. A substiﬁute teacher to relieve the teachey-
- principal from elassroom duties and allow him more tima for
proper supervision was consldered impqrtant to imprevemeﬁt},

of supervision.

= 6, The majority of respondents felt that the teacher-
principal cannot provide adequate supervision without a les~

sening of the teaching load.
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CHAPTER VII

SUMMARY , RECOMMENDATIONS, AND CONCLUSIONS

I. SUMMARY

The “average" teaeharwprinéipal partioipating (72s1)}
per cent, male) in thils study has taught five to ten years, |
has been a teaaher~principal for one to three years, does‘
his classroom teaching in the upper grades (eithervaingle
grade or multi-graded). The majority of the administrators
held a bachelor's degree plus a General Elementary crédential,

while 29.5 per cent slso had an administrative credential.

Over half of the respondents supervised four to five teachers

wlith an approximate school average dally attendance between
105 and 16l.

A largs number of clerical duties were part of the
respensibiliﬁi@s of the ﬁeaeherwprincipal.

Over 90 per cent of respondents made use of individual

AL

sk

[}

eohféfénces, teachers'! meetings, supplementary teaching mate-
rials, construetive corlticlsm, and help in curriculum planning
as the meln ways in which thelr beachers were alded. Other
items considered of great value to the teachers were workahoga,
help in administering tests, and planned teacher demonstra-

tions., Panels and forums, bulletins, elassroom-observatibn,
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| | 4o
group counseling, and suggested profesgsional readiﬁg were
among the teéhniquea considered of‘little‘value_for super-
vision. |

The particlipating teacher-principals indlcated theirp
task of supervision could be alded by (1) free time at regu~
lar interﬁals for supervislon,'ta) half~day teaéhing;leaﬁ,‘
(B)ISérvices of a part-time secretary, and (l) sdditionsl

teaching materials and supplies,

IX. RECOMMENDATIONS

The analysis}of information gained from the respondents
partiéi@ating in this study revealed the need for the follow-
ing recommendations, |

L. incrsased time specifically allotted for supervi-
sion by the teaoherQPPinéipal. |

2. Clerical duties gssumed by other than the admin*

istrator.

I

me\I

R R I

|

1 HW [

3. Non-teaching supervision assumed by the teacher-

principal only as an indirect responéibility with the actual

duty of superviasion relegated to others.

i, Minimum teaching load for the teacher-prineipal.




_funds with whioh to operate and, as a result, larger aschools

L1
III, CONCLUSIONS

The position of teacher-principal which requires one
indlviduél to be a full-time teacher, a principal responsible
for the proper administration of the school, and a supervisor
aspigned the duty of gulding and alding his professional and
ncn~profeasiahal staff -=-as well as acting as a clerkm* is #E
best a poor administrative arrangement. Thls arrvangement ia
gonerally necessitated by a lack of funds as well as a scer-

e¢lty of adequately tralned personnel.

To faellitate the work of the téaaher~prineigal an op~

portuﬁity should be glven for adequate supervision, Routine
clerical duties should not be the direect responsibility of
the adminlstrator. There is much room for improvement in
this area of assigned duties end respongibllities.
Unification and unionizatlon of small elementary
school districts are possible solutlons to the problem of
the teacher~principal in thet it would make available more

O 0 A 2 R

It

K |

with a full-time principal would be possible.
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APPENDIX A

VERBATIM RESPONSES OF SELECTED TEACHER-PRINCIPALS

CONCERNING SUPERVISION

Verbatim responses to the question, "How can you as &

teacher~principal provide sdequate superviglon?" are glven

“below,

The teacher-principsl cennot provide adeguate super-
vision. Supervision in schools with teacher-prinecipals
should be provided by the county office, The teacher-
principal has enough to do with teaching and administra-
tion of the school.

I don't believe it can be done!

I fesl that 1t is Impossible to glve adequate super~
~vision while carrying a full teaching load. Utilization
of the county consultant is the best means I have found,

This, however; is certalnly inadequate. .

- I have county sﬁpervision end appre¢iste all the help
I can get.

This is a good question! I do not think there is a
good answer to it. Perhaps a substitute for one week in
the fall and one in the spring or more, depending on size
of the school. Perhaps by teaching a primary grade and

using “last part of the day for supervision.

A substitute 1s hired frequently to take my class
while I observe other e¢lassrooms. Our county office pro-
vides excellent consultants to help in schools of our
size.

| It 18 elmost impossible withoubt adjustment in duties.
I have one day free a month for c¢lerical duties. This
helps some. The snswer 1ls tnlonization at least to level -
of teacher per grades plus kindergarten, The one-half
day or less teaching load would be possible.




The only immediste solution I see ls providing the}

toacher wlth adequate materials, supplies and equipment, -

and arraenging for workshops through the county offiae
and county consultant,

Be given some free time from teaching during the
sehool dey in order to work more closely wilth teachers.

I can't, Best I can do ia to take care of all rou-
tine teaching activities such as planning, corresting
papers, etc., at home, 80 all school time outaids of
elags can be spent in supervision.

Rely heavily on county consultent to do c¢lassroom
observation and counseling with teachers,

A teacheruprincipal cannot provide adequate super
vigion if hs is to do an adequate job in hls alassrcom.

I feel as we have but four teachers and 1L ehildran

that, through our teachers' meetings and dlgseussion, and -

observations that I have ample time for supervislon and
my supervigory duties.

e o




APPENDIX B

A QUESTIONNAIRE ON THE SUPEBVIS@RY ACTIVITIES OF
THE TEACHER-PRINCIPAL IN SELECTED ELEMENTARY SCHOOLS
IN SAN JOAQUIN, STANISLAUS AND SACRAMENTO COUNTIES

Section I

b9

| g

R

I

1. Name of your sgechool

2. Your name ,

3. Number of years bteaching experience

ly.. Number of years experilence as a teacher-principal

5. Grade(s) you are teaching | 7

6. Credential(s) held: General Elementary ___ Elementary
Administrative_____General Administrative Other

7. Degree(s) held: AB____MA___ Other

8, Number of pupils in school

9. ADA for 1955-56

10. Number of teachers in your school

11. Number of members on your goﬁerning board

12— VWhich of - heﬂfallowiﬁg duties do you performi
a. Keeping district financial records? Yes No_

b. Keeping cafeteris records and reports? Yes__ No

c. Making out warrants? _ Yes__ No

s Wminimiropin

d, Keeping transportation records and ; -
reports? | Yes___ No

e. Serving as secretary to the board? Yes__ No_

Wi
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f. Recording board minutes? Yes__ No_

[“I 1B

g, Handling all school correspondence? Ybs;ﬁ#ﬁb***
h. Other? | '

T

13. Approximete number of hours devoted per week to the

above duties (Item 12)? |

ly. Indleate the activities you supervise and estimate bhe. R

hours. devoted per week for these activitles:

aQ Oafeteria' ‘ Yes_  No _ Time
b, Student Council Yos__ No_  Time_
— : e, Supervision and/or teaching ‘ |
. of menual arts Yes__No  Time
d. Extra-curricular sports - Yes__ No_  Time ;‘,
6. Traffic patrol | Yes_ No_ Time____
f. Student store : | Yes_ No_  Time
g. Yard duty , Yes _ No__ Time
h, Other:

15. Indicate the number of non-teaching persomnel under your

gupervision:

&. Custodian

b

0..'

d.

Gafeteria personnel

Bus driver(s)

Other?

Full time

Full time

e _Part time
Full timqwmun
Full time_

Full time
Full time_

Part time_
Part time

Part time . -

. Part time

Part timqmwm“
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- Section II

‘1. The following table contains a 1lst of eommon superviso?yf”T; 

activities, Pleaée check each categery.

| " iDo you glve '6§fwhatﬁvalh§‘733; ;_; B
o . tthis type of ~do you consider
Activities and/or tsupervision?  this type of
~ procedures supervision?
Yes . No Graatr' Little

1. Individual conference

2. Demonstration teaching

3. Demonstration teaching
planned with tescher

e e

L. Gonsbfuohive crlticism

5. Workshops

S0 Fo8 gy sH it 2B en{es BH on $5lay su Seise ve PR ive o* we

6. Group counseling

Provigions for supple-
mentary teaching mate-
ials o ‘

8. Committee work

9., Help in administering
tegbs and meagurements

e e BRI s ST TEE K% S 0P BB IBT EH

10. Help in curriculum
planning

=8 wa 8 ssies




Table, continued

52

Do you gLve
sthis type of

~OF what valus

do you consider

Other:

Activities and/or ssupervision? this type of
procedures L , supervision?
3 Yes No _Grest  Little.
. 1 » AR
11. Classroom observation - 3
: "
- | :
12, Lists of professional H
reading suggestlions H
S 3
!
13, Teachers' meetings t
1. Panels and forums ;
SR - . 3
15. Supsrvisory bulletin :
— .
16. 1

2. From the preceding table, list in order of importance

the four activities you eonsider most valuable:

(1)

P TR

VI \H’\

T

(2)

(3)

(L)

et

il i
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Seetion IIT

Do you utilize teachers with free time to teach your
clags while you supervige?

Oceagionally = Never

Fréquentlywﬂhﬁw ‘

2. Do you perform superviSQPy activities at irregular |
times when you feel that you cen leave your class?
Frequently Oceasionally . . Never |

3. Do you feel that you have adequate time for super-
vision?_ Yes . No » .

4. Which item would you conslder most helpful in providing
better supervision? (Check one)

g. PReart-time secretaﬁy I
b, Smaller class —_—
¢, Helf day teaching load e
&a' More help from county
consultant R
&, Other(s)

5. Héﬁﬁééﬁ &6; as a t;;aher-principal provide adequate
supervision? .

6., Do you desire a summary of the findings of this gtudy:.,

gsent to you? Yes No

T

T T T T

T

T
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