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CHAVTER I
INTRODUCTION

California has & state law requiring & physical
education program in the dally curriculum of the secondary
achools.t This provides the physlcal educstor with the
opportunity to meke the physical educstion program a meane
ingful part of the total sechool curriculum. He is now
challenged to put education into physical education.

It is only comparatively recently, since the turn
of the century, that physlical education has been an
integrel part of education. There has been a lack of
regspect for the program, traceable to the former Furitan
theory that all play is bad, the lack of tralned teachers,
and tight purse strings in the education wudget.g

Now the program is bvecoming more acceptable to
educators. Several things have contributed to thls trend;
educators themselves recognize the whole child as part of

the education process, industrializstion has and Is

gggcd%%gg gggg State of Callfornia: Division 4,
Chapter 3, Article 6, fections lOL2Zl and 10124.

Charles Ao Bucher, Foundations ﬁ% rhysieal Pdugation
(3t. louls: The C. V, lMosby Company, 19 ), p. 114,
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continuelly providing more free time for people, and the
growth of athletics has directed attention to the prugram.a

I. THE PROBLEM

ghatement of the problem. MNaeny physical educators
active in the field fail to accept this recent trend as an

educational challenge. There continues to be & lack of
diligent work on the development of a worthy instructlional
curriculum. The purpose ofthis study is to provide an
objective and tangible ocutline for the physical education
curriculum for the Le Puente Union High School District.
Definite objectives, methods, course content, and
procedures need to be established to Justify the existence
of physical education in the school program.

II. HOW APPROACHED

We are being observed more and more by secondary

school sdministrators. The challenge then becomes even

greater to look at our own currieulum objectively and provide

truly instructional programs in accordance wlith educational

objectives,

SIbid.
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Personsl background. HNine years of teaching
experience in four different Californla senior high

schools have provided the investigator with the opportunity
to study the physlcal sducation curriculums at these
schools directly and at various neighbvoring schools

indirectly.

Glementary school guestionnaire. A survey by means
of a guestionnaire to the physical education teachers of
the Hudson Elementary School District, Rowland Elementary
School Distrlet, and Walnut Elementary School District
was ubtilized to find our pre~high school experience of

student s.
I1I. THY FHELT NBED FOR THIS RESEARCH

La Puente Unlion High School Distriet is in an ares
which will exparience unusually rapid growth in the next
ten year perlod. During this time the district will grow
from a single high school district to & school gystem of
five or six high schools and will continue to grow even
from thers. In keeping with this distriet's policy, &
curriculum guide needs to be established to provide a
foundation for this expansion. This curriculum gulde will
help {ind more acceptable aims and objJeetives for the

growing progrom,
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Much of the challenge in physical education is to be
seen in the fact that what we have to offer is significant
to national security and internstlonal good will., Competi-~
tive athletliecs has already done much te enhance the latter,
but the recent Kraus-Weber tests mey Indicate a greater
need in the physical education program for physical
fltness. 'If the problem of complecency in the profession
can be awakenad, our contribution to the education of
youngsters in thelr formative years can truly be rewarding.
A program must be presented whleh contalins & balance
between the different types of activities and variety

sufficlent to provide for total fitness.
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CHAPIER IX
PSYCHOLOGICAL ASPECTS

Overcoming the non-ingtructional pattern. Ve assume
that the c¢hild understands what is happening to him in the
experiences of physical education., New students know what
they heve experienced in the past. It cannot be assumed
that they know the reasoning and theory behind o worthe
while Instructional program. Too often the program and
method is at fault in not glving the instruction to
individuals so that thsy recognize the values to be gained,
Many students new to high school are unaccustomed to an
instructional program. When they are approached with
something more than Just a "play" period, they will
naturally react unfavorably unless informed properly.

Teaching for understanding is necessary for a
positive phllosovhy of mental hyglene. Sports skills and
interests are & basis for a lifetime philosophy of a wise
use of leisure time, Classes must, therefore, ve
instructed as to the bensfits of skills and exerclses as a
means to more worthwhile goals., Favorable mental attitude

which 1s based on-a feeling of security will result.t

lﬁeorge F. Andsrson, "Psychologleal Aspects of
Teaching Physicul Fducation," Journal of Health, ggxg;gg;
Bdueation and Becreation, 2113, March, 1900, p. 152,



In practical application of this philosophy, there
are many factors to inelude in teaching. One area includes
team and Individual activities, with selebtion and care of
proper clothing and equlipment. The valdas of good health
must be understood and health hablts practiced fegularly.
Another area is knowledge of sports; including rules,
historical orientation and sportsmanship. For use in later
years, 1t is desirable that students know how to evaluate
various sports;‘hnw to take care of themselves In the oute
of-doors, end what sports and recreation do in a comml:m.’u.t;y..f’3

In our psychological application to teaching, we
need to review the ways a chlld learns best. Readlness to
learn is Jjust as important in‘phyeical skills as in mental.
Mind set develops and provides motivation.® A brosd
progrem of activities and continuous self-evaluation
provides proper motivation through a serles of successful
experiences rather than falling ones. To provide this
environment, the teacher must maintain an “emotiecmal
elimate® which is falr and consistent. Individual differ-
ences need attention. In this connection particular

awarenegs to the reticent student will be valuable.

2, " , a '
Don Cash Seaton and others Pgﬁg%ca; hducation
Handbﬁcg (second edltion; Englewooé Cliffs, New Jersey:

dinderson, op. g¢it., p. 152,
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Teaching the skills of physilcal education has
agpects which must be congldered carefully. The narrowness
of an overemphasis on specific skill without geneyal
understanding must be avolded. At the same time, we nust
be eareful not to permit uninhibited practice in the whole
reaétion to such an extent that bad habits are formed

because of lack of svpecific knovwledge.

Physical growth. Physleal education develops organic
systems and neuromuscular systems and the skills Involved in
acquiring such development. This naturally comes about {rom
activity end development which should be & part in any
educational program, Without activity, leading to organic
and neuromuscular development, the educator ls not
Justified in dealing with the growing child., 7To detemine
the individual's development In various situstlons, we need
understanding ebout particulaer conditions which influence
the student,

Slze, health, snd pogture are all conditiong which
determine reactions snd feelings of worth. People react
differently to the thin and the fat, the whole and the
crippled; the strong and the weak. A1l teachers need to be
avare of this appralsal of others. It 1a perhaps the
physical educator who csn have a more diract spprosch in

helping to solve the problem of adjustment growing out of
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the daviatioﬁs.4 _

Physiological development eau$ea-problems of suitable
behavier to maeet varying body slze, which goes through
rapid change during the age of puberty. This becomes
further complicated by the necesgsity for adjusting to
various levels of maturation of peer groups. Boys reach
the modal age at fifteen, Howevar; individuel variance on
this may amount to three or four years in eithsr direction,
Blg:zer and gstronger individuals tend to mature earlier than
small ones. This provides adsguate Justification for a
rhysical education curriculum which groups classes both by
age and ability.

Readiness to learn at all grade levels and in all
physical skills depends on thk individuval's previous experi-
ences as well as his level of maturation.5 Therefore, a
progressive educational experience should be provided., All
levels of achlevement need favorsble recognition, The
teacher's responsibllity 1s to enable sach child to accept
his limitations and achleve goals in line with his
potentials.,

4Hénry P, Smith ngggo%ugx Tea . (Englewood
Cliffs, Wew Jersaey: Prén\ caw=Hall, %gc;. Pu6), p. 25,

S1bid., p. 37.
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Emotional growth. In scecepting responsibility for

amotlonal growth, the teacher encourages a normel emotional

~behavilor through a practical level of accomplishment.,

Emotional development is related to so many other aspects
of total personality that it c&nﬁot be a separate entity,
Howaver, whs;e & physical education program ls provided for
all students, we can enhance the emotional reaction of the
student by providing suecsssful achievement on msny levels
and by redueing the fear and ridicule of failure.

The pleasures & child experiences in physical
education can make him less vulnerable to the emotlons of
anger, fear; and jealousy.® Herein lies the challenge to
the teacher ags an Individwal, and to the curriculum s an

educational bagls for instruction.

Soelal growth. Our democracy places & premium on
skill in soclal Interaction and the ocmpatence of the
individual to live in a social world, IV has been estimated
that 856 per cent of the fallures in business are due to an
inadeguate soclal adjustment. Shorter working hours,
speedy transportation, and the transition from rural %o
urban America all indicate that the development of soclal

competence cannot be left to chancae,

sl'héd... Tle 79.
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The physical eduecatlion currlculum must contribute
favorably to the social development of the individual
through a balanced program of different types of sctivities
varied in complexity. Social skills cannot be learned
unlegs soclal problems are fac@é. Students can solve these
broblems with a greater degree of success where the program
is graded and includes team, indlividusl and dusl sports,
co-racreationsl and recreatlional activitles. When leader-
ship, followership, and sportsmanship ere an lntegral part
of the program, students are provided with the opportunity
to develop acceptable soclal tralis. Physliocsal education is
then seen as a contributor to the guldance of youth in
helping them to solve problems centered in relation to

others.7

Payehological prineiples. Once the activities have
baen detemined, the test of educational leadership comes

with the establishment and application of sound principles

which give practical expression to the theories,® Meany

THilda Clute Kozman , “huiganca P@chniqueadin
Physical Educatian " Qg;lggfg;a ournal Secondery
Bducation, 5818, Fébruary. 945, pp. 77«8 g§

®Jesse F. Willlans, The Lrineinles of Physiesl
Education (Philadelphis and London: ¥, B, Saunders Company,
4), e 1le

]
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lists and statements regarding prineciples have been
published. Many are reptitious and lengthy. Irw1n9
expresses some psychological prinelples which seem to be
fundamental,

le Teach actlvities that are interesting. »Physical
education provides a nutural environment for leaming.
Children inherently enjoy play; if these can consist of
natural play activities our contribution to: education cen
be unlimited.,

2. Otudents should know ths objectives they are
working toward. A good instructional program will see that
this is done with each new agtivity.

4e Dtudents should know the progress they are making.
A pariocdic visual record seems to be most satlisfactory,

4, Progression from the knouwn to the desirable
unknown should be considered.

9. More efficlent learning takes place when planning
is done regarding readiness,

6. Activities should allow for expression of
amotion.

7. Skills should be taught as whole skills.

' Q g “

Lesllie W, Irwin Healt
Physicel Edugation (St. Louls PR Mot iy, 10800,
D. 24,
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&e Hrrors should be eliminated early in the learn-
ing period.
9« The program should asllow time to learn skillls

reagonably well,



CHAPTER III
RELATIONSHIP OF FHYSICAL EDUCATION TO GENERAL EDUCATION

Total fitness 15 a significant aspect of our
educational progran in America, This raccgnizag physical
growth on an equal basis with mental, emotional, and soclal
growth. However, this coneapt of physlesl development is
811l in itg infancy as an accepted part of the total school

curriculum,

Alm of education. Siﬁce the acceptence of the fact
that bodies accompany minds to schael; the philosophy of
Amerlcan education has shown a more sincere interest for
the welfare of the ehild and his physical and mental health,
Two of the Seven Capdinal Frineiples cof Hducation bear this
out by gpecifying h@altn; and worthy use of lelsure tine
as part of thelr listing.

Califomia's Eramework for Public Hducationt certainly
reflects the educator's concern for the total education of
the whole individual, The aims end objectives presented
here which directly concexn the physical educator include:

L4 Framevork for Public Egggagigg. Bulletin of the
California Gtate Department of Fdueation., Vol. XIX, No, 6,
Hovember, 1950, pp. D«7.
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Proteet his health and that of others.
Desire to learn and grow,
Develop a set of sound moral and splritual values.
Place humen relations first.
Teke ethical measures to safegusrd his interast.
 Give reasonable direction to his own life.

Arrive at appropriate decisions in specific
gsituations as a result of critical thinking.

Regpeet the law,

Tne'acoapt&nce of these agpects as part of the
edueational process presentg a real challenge to physiecal
eduecation. If physleal education 1ls to continue to grow as
an agccepted phase of the total educational program, it must
aim at the well-rounded development of children as worthy
eltizens in our democracy. It 1s this bagsic concept that
ig the underlying theme of the aimg of education and must
gerve as a guldepost for the development of the physical

aduecation eurriculum,

Purposes of physieal educetion. Fhysleal education
is a way of educwtion through physical actlvities which
contribute to human growth; development, and behavior, It
prasents a platform for learning in a unigue manner which
gerves youth in a natural environment., Its purposes

provide & wealth of activities which foster maximum
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development of young people, through contribution to

physiecal and emotlional aspects.z

The purposes providing for this development are
simply and adequately outlined by the Commlttee on Platform
for Fhysical fducntion.

1. Davelop snd maintain maximum physical efficlency.
A physically efficient person enjoys sound functioning of
the bodily prccesses; is frea of remedisble defects,
possesses such qualities as strength, endurance, syaéd, 8
sense of balsnce, agility, and good posture and efficient
body mechanles, He exerclses these qualltles according to
his age and physical condition, maintaining a balance of
agtivity, rast; work, and recreation., One Qﬁo has unremedi-
able dcfeects learng to adjust to snd compensate for his
Infirmities end develop his capabilities in ordér to live a
happy; useful life.

2« Dovelop ugeful skilis. In this sense, & skill~
ful person 18 proficlent in meny fundamentel skills, such as
walking, dodging, gavging moving objects, end 1ifting, which

are essentlal to living safely and successfully. He has

-BLegter M, Fraley, Warren R, Jolnson, and Benjamin N.

Massey , Eﬁggggal 2 and Healthful Living (New York: .

Frentlice-oall, Inc., 1954), De l.

dReport of the Committee Platform for Physleal
- Edueation adopted by Society of itate Directors durlng Annual
Conference held April 15-17, 1980 at Dallas, Texus,
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abilities in a variety of aetivitias; such as team and
individual sports, swimming, and dancing; that contribute to
physleal and soclal efficlency at ecach stage of life.

Young people, particularly, find status and belonging with
thelr contemporaries when they are skillful in physical
activitlies to which the group glves value,

3. Conduct bimself in soclally scceptable ways.
A parson who behaves desirably, among other things, acts in
a sportsmanlixe menner, works for the common good, and
respects the personalities of his fellows (team games and
other group activities offer many opportunities to practice
these quelities). He enjoys, contributes to, and is at
ease in a variety of wholesome soclal situations (co-educa-
tional sports, dancing, swimming; and other such activities
help to provide learning experiencaes in such cases). He
exerclises self-control in activities which are mentally
stimulating and often amotlonally intanse; reacts quickly
and wilsely under pressure, 1s courageous and resourceful.
He may find soclally acceptable outlets for feelings of
'aggr@ssion which normally build up in wmodern living., Games,
contests, and other competitive sports hﬂ;p to bring out all
these qualities when there 1s good leadership.

4, Enjoy uwholesomg physical reerestion. A person

vho engages in wholasomae recreation Ineludes in his daily
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llving activities that bring deep satisfaction, that are
often creative, ralaxing; or stimulating. He draws upon a
- fund of recreational interests, knowledges, appreclations,

and skills,

A In providing the experiences which will fulfill
thase PULpOses the physical educator needs to be cognizant
that they must be reallzed by all students particlipating in
the program. Through proper organization, selection of

activities, and instruction, this can be accomplished,



CHAPIER IV

MEBTING THE NEEDS OF THE FROGRAM

i S S

Every youth has an imperative need for the physical
and goclial development which is the oubeome of stimulating
gomes and activities. The school is obligated to provide
for sueh growth in all individuals., It must meet the
needs,; interests, and capacities of those participating in
the progrem,

Hughes and Williamst present us wlth four great needs
which contribute te the development of children and youth
that are basie to the physlcal education currleulum.

le. Physleal and organic need.

&. Psychological or mental needs.

3, Bofety skills,

4, Hecreutionel skills. ‘ |

In satisfylng these needs, the physical education
progrem indicates our trend away from the formel gymnastle
¢lags of early days. This formal type of clsss complimented
the Buropean uniformity, disecipline, and mass movement

theory. Our young people nead to satisfy the inherent

lyi1ldem Leonard Hughes and J?ssa e iri?% viél;gma.
&a&zgwgam;mm trat ew York:
. Sy baTnes and ompany, 1944), 9l
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desire to play, to express emotion, amd to compete against
others.

In the organlzation of class activities it is
importent to give considerstion to & selection of activities
and an abllity grouping which will best satisfy all
Individuals, 'Opportunities are provided for particlpation
in team games, dual and individusl sports, reéreational
games; all of which provide competition on thelr own lavel,
This will also include pesrlods of rest or limited‘activity
for those needing that kind of a program,

tion's unique contribution to the needs of youth and the

Physical sduca-

total aeﬁelopment of the individual Justifies its place in
the school curriculum,

ﬂécepting the concept thet the responsibility of
aducatioé is to help individuals find themselves and to
better prepars them for living and realizing that mind and
body eannot be separated, we recognize physical eiucation
as a contributor to‘tn:i,s end. Fhysical education's
importance cen be sesn as Lt contributes to the promotion,
understanding, and development of the body in the sduecative
process .

The physical education program offers an outstanding

opportunity for physical and mental heslth., Stimulating
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an interest for exercise bullds a greater reserve and better
body health, It provides a greater resistance to fatigue,
less suseeptibility to disaase; allows for & higher
standard of work for longer periocds of time, and malntainsg =
trained heart to meet emergencies. Play also 1s essential
to mental health, Prevention in this field 1s more
Important than cure. Today competition of school, Job, and
socisety frequently msekes individuals feel inferlor or
Inadequate., Physical education supplies the opportunity
for these individuals to narticipate in successful group
action. This must allow for favorable achievement and
personal succass In competition against standards, 1f not
agalnst others,. '

‘ The real experiences offered students through
physlcal education give rich environment for attitudes
towards others, teamwork, sportsmanship, and humen relatione
ship, Willlems® states that it is the foecus of the
individual in society and not in his musele in which we are
interested,

Wa provide opportunities for this development
through class squads, student leadership, elesetives, intra-

murals and regular class activities. Through these

SHughes and Willlems, op, ¢lbt., p. 104,
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tachniques we provide for proficiency in several
aetivi ties, conditioning, interest, appreciation, kncwledge;
and recognition of good play in othsrs., However, this will
come only with a sense of responsibility toward active
participation in the individusal student. This promotes
the Indlvidual's acceptance of his obligation to contribute
to the class activity wholehaartadly.3

Phygical educatlon furthers lts importance as it
makes individuals increagingly aware of and sble to use
their bodies as Iinstruments for full expression. It is to
be rememberei that physical education is identified with
81l education. Its program 1ls based on the understanding
of the growth and development of individuals within a
democratic soclety. It ls desligned to promote better
living for cltlizens In this soclety and to contrlbute to

thelr assoclation with others.

Lvaluation of elementary school guestionnaire.
Three elementary school districts are in the La rFuente
Union High School Distriet, namely, Hudson, Rowland, and
Walnut Districts., The maln purpose of the curriculum

survey 18 to determine the aetivitiss these dlstricts

Sporothy Le Salle, Sudance of Ghildren Inroush

P%xs%ca; Bdugation (New York: A, o, Barnes and Company,
46), P B8,
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inelude in their physical education programs. It is
further felt that 1f the high school dlstriet knows the
amount of time eagh district spends on the various
activities, 1t can aid high sehccl physleal education
teachers in knowing what familieprity students have with
gach sport,

The questionnalre (see Appendix A, page 167) was
glven personally by the investigator to the people Involved.
It was determined that the survey would be concerned Qith
only the seventh and eighth grade students., It was also
noted that basketball had heen unintentionally omitted from
the 1ist of acgtivitlies. The teachers contacted alse felt
that, for the most part; their program was an activity
period rather than instractianal.

Two of the dlstricts have people with physical
education backgrounds to handle the program, while the

L)

lagsroom teacher conducts the physicsl educatlon classes
in the other dlstrict. The class sizes average 30-35
gtudents for a forty-minute periocd. Only one district
provides an opportunity for students to dress and shouwer,
No district hag a gymn&sium; but two districts can use the
cafetorivm (combination cafeteria and auditorium buliding)
in casge of bad weather,

ALl schools glve football, basketball, and softball
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thelr wajor emphasis, with an 8«10 week time allotment for
eachs Track, exclusive of distance rurning end pole
vaulting, is given four weeks. The shot put and hurdles
are also not lncluded at some schools. Calisthenlies ss
Ywarm-ups" are used dally. The dancing activity is
employed by all districts with the emphasis on folk and
square dancing. OUne district devotes one day a week to
folk danecing.

Volleyball is played at all schools but is not
taught for more than two vweeks at any school. Gymnastles,
handball, speedball, and tennls receive only token
attentlion. None of thase are taught in every district.

All recelve two weeks or less on the time schedule,
Archery , b&dmintan; soéaar; temis, and wrestling are not
taught in any of the elementary schools, The restricted
progyran is recegniged in only one distriet on & very
limited bagis, ALL districts do have school teams in fleg
feetball; basketball, softball, and track'with.a limited
gchaduls,

The survey indicates en emphesis on team sports in
a recrectional type atmosphere withla lagk of instructional
time provided., These factors, In addition to the faet that
the offerings in the thrae’districts are so varled, points
out gulte vividly the need for a planned instructlonul
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physicel education program ot the high school level. It is
'with this thought in mind that the class organization,
activities, and testing program have been formulated for
the La ruente High School Distriet physical education

departuwent to give 1t guidence snd direction ss it grows.

Appeal %o all g&g@gg&ﬁQ As with sny other phase of
the schoolvcurriculum. the experiences in physical education
ahould be educational to all students in the program, Since
physical education is a required course and meny students
have to ba "sold" on its value, the challenge to the
physical educator is to meke the program asppealing to
students through sn enriched curriculum. It must sesk to
broaden the experiences of individuels end provide a utill-
tarian value for students,

If the program 1ls to develop desirable ildeals,
attitudes, and hablts, it must contribvute to the Inter
scholastic competition through the gomplete program,
ineluding the restricted program. Within this framework a
variety of activities nust be provided in team sports,
individual and dvel sports, co-educational and recreational
activities. Homogeneous grouping must be provided, for
in these activities the program provides more appeal to
students. Thaese grouped activities allow for a more satis-

fagtory achievement of students 1in thelr own peer group.
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CLABSROOM ORGANIZATION

Adws and oblectives. VFhysicel education is a way
of education through physical activities which contribute
o values In humen growth, development, and behavior. Its
platform for 1ém:-ning sarvesg youth in a natural envircnment.
Its purroses provide a wealth of activities which foster
maximum develcrment of young people, through its main
contribution to physical and emotional aspec’cs.l

Ubjeectives in physical education, as in general
education, should meke provisions for the development of
the whole individual. Perhaps here ls the unique contyli-
bution of physical education. The very nature of its
program can most readily achieve these objeetives if 4t
has proper dlrection. Iruin® pglves as complete & coverage
ag any suthor in providing satisfactory objectives, which

gan be adapted to a specific school s Ltuation.

l}.mster M. Fraley, vWarren R. Johngon, and Benjamin

H, Massey @mﬁg;% ueati og Q%K; }rmg%tgiq 1 Living (New
York: Preﬁt ca-Hall, Inec., 1954), p. 1.
2 ; ‘ .
Leslie W, Trwin, Tt% Cg%gi,c% ;% in Hgaggh and
gal Edueatio (St.'Lou gt The G, V. Mosby Company,

» DPe 40-04,
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The physical objectives.

1, To provide ILor organic development.

Ze To develop adequate skills in ectivities.
The soclal objectives.

l. To develop desirable goclal relationship,
2. To foster democratic citizenship,

3. To promote leadership and followershipe.
The emotional objectives.

1., To leapn to win and lose gracefully.

Be To develop satisfactory seli-expression.
3« To promote seli-discipline.

The reereational objectives,

1. To develop worthy use of lelsure tims.

2, To develop satisfactory skills in recreational
activities.

The Intellectunl objectives.

L. To develop knowledge of rules and regulations
of activities.

2. To develop an appreclation of games and
recreation activities,

g lnstraction to gtudents.

Different activities and experience level of students may

allow for varled methods of instruction, Generally speaking,

the psychological approach to learning, rather than the

logical approach, is used. This presents the whole activity
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first, then refinement of the parts, and back to the whole
. again, In the wholg-part tschnique; team activities seen
to fit best., When the skill is very complex and unfemilliar
and the pattern cannot be apprehended readily; the whole

should be broken down into its functional parts for
instruction.? Swimming and the kip-up on the high horl-

zontal har serve as examples for the latter technique.

Clagg personnel. Students are assigned to classes
according to grade level, Where it is not administratively
gound to do this, doubling up the upper classmen (eleventh
and twelfth grades) may be necessary end, as a last resort,
the ninth and tenth grades. Two exceptions to the grade
level sevarations are umnde. One is In the restricted
program and the other Lh the sixth*perioﬁ class. The sixth
period ls the last »eriod of the'dag. It is primarily the
athletic period, with athletes being transferred to a
reguiar physical education class at the end of & spott.
However, due to scheduling difficulties throughout the
achool curriculum it is necessary to maintain a small
physical education class sixth pericdi for those unable to
schedxle it any other peried of the day.

T Willliem Leonard Hug hes and Jegse Falring wWilllams,
g zggg;,ggg%ggggﬁggg i tra cn (New York:
1 ') o ® mm@s &n(i o "\any 9 l 44 ) 9 p °
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Students are further equated for class activity
through a ¢lagsiflication test, which is explained else~
where., 4As new schools are gtarted in the distriet,
students will be equated by this method only, until it is

practical to use the grade level also,

Class slze. Physical education classes are best
gulted to an instructional vrogram if they can be limited
to forty students per instructor. BEnrollment in the
restrictaed program is limited to a maximum of twenty

students.

Glags time. Physical education classes meet dally
and are the length of other clagseg in the school curricu-
lun. This 1s a fifty~five minute period divided in the
following m&nﬁera seven minutes fbrvdreasing, thirty-eight
minutes for instruction and sctivity, ten minutes for

shovwering and dressing.

Class poliey. ALl boys are required to dress for
physiecal edueztion unless excused'from activity. Excuses
are honored from the nurse's office only. The standard
gym suit includes tennis shoes, sox, supporter, white "T¥
shirt; and shorts of color designated by school, All

equlpment mast be gtenciled with student's name,
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ganitation raquirements Include gym clothes'
ingpection once a week and dally shover Tollowing activity.

- Non-strips (unexcuged) are presented with an

- activity meke-up period., Habitual ncn¥strips are referred

to the dean for diselplinery action and parent conference,
if necessary. ,

A physical education record card is to be kept on
each boy., This wecords his athletle particlpation, as
well as physical education activities.*

gtudent agsistants. As part of the school
eurricdlum; a course in Office Practice ls offered those
interesfad. Students taking this course are placed in
various areas of the school where they can be of semvice.
Responsibilities of these student assistants in the
physical sducation department include the following:

1. Office help |

“e Test recording

Je Hguipment

4, locker asslgnments

9. Towel diatributieﬁ

6. Officlating

T. Asslstancee in instruction and test administration

450e Toble I, page 170, Appendix B.
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Saguating grouns. Boys are asslgned to instructors
on a grade level basis; a8 has already been stated.
Further clagsification for activity purposes is
accomplished through results for the California Fltness
Pantathlon Test. Hesults of this test determine a boy's
clagsification for participation. The point spread and
group colors are 1ndiea;ced below, "1 gcores for the
Pentathlon are to be found in Table II, page 172, The
following breakdown has been egtablished empirically after
gxperimenting with various polint adjustments.
Qrange . . « « 260 up
White « = » + BOO tO 269
Grey § « ¢ w8 fo 189
Squads =re chosen on this basls and grays play
against greys, ete. Freshmen classes seldon offer a
surplus of boys in the orange group, If too few classify
in any one division it may be desirable to permlt them to
compete with sophomorses where more equitable competition
will be found. ‘
Records are egtablished for ezch of the five avents
in esch clagsification. These are posted ani serve as a
motivatihg factor in succeeding tasts.
 The California Fitness Pentathlon was selected on
the basis of the following factors: (1) simplicity,
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(2) sase of adminlstration, (3) squipment necessary for the
'Tteatipg, and (4) achievement norms sre alresdy established,.®
Farther Justification was felt because the test was designed
to measure such elements as power, strength, spaeed,
andumnce; flexibility, agility, balance, and coordination.

The administration and scoring of the fitness
pentathlon is in accordance with the following rules and
regulations:

Lall -ung

1. 7The overhand grip shall be used.

Ze Arms and legs shall be fully extended,

3. The chin shall be placed over the bar on each
attempt,

4; Only one trial wlll be allowed unless it is
deemed that the contestant had an unfalr
opporbunity.

H. The performence will be recorded ag the number
of pulle-ups completed alfter extension of the
syms,

6, The bedy must not swing during the performance
and the knees must not be ralsed,

Pushe 1
1, The front leaning rest position will be used,
£. The body must remain stralght.,

SFrederick W, Cozens snd others, "The California
Fhysicsl Fitness Pantathlon,® (Bulletin of the Califomia
State Department of Xdueation, Vol, XI, No, 8, Sacramento,
Californla: California State Department of Fducation,
NOV@mheI‘, 1%8)’ P 160
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Only the chin will touch the ground in the
down positlon.

The arms must be fully extended during esch up
position. ;

5., HNo resting ls parmitted.

6. The performaence will be recorded as the numbepr
of successful pushe=ups to a full extension of
the ams,

7, Fusheups will not be counted 1f the contestant
fails to:

a, Keep body stralght

b, Extend arms fally

¢es Toueh c¢hin to ground--touching the body
constitutes a foul

standing broad Jump:

ls Toes must be on or behind take off mark.

2, Jump forward with both feet simultaneously.

Se Three falr trials will be allowed and the best
of the three recoprded.

4. Record toc the neayest inch,.

[ =4
D

Hessurament i taken from the nearest lmprint
to tvhe take off mark.

I8 Yard Dash end 300 Yerd Run:

1

Sprinters atance will be used.

Contestants must not foul another runmer.

The time will be recorded in aecohds and tenths.
Becord polnts on T gcore to the closest
taenth indicated,

Only one trlal is allowed unless contestant is
disqualified.
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Grading and creditg. HMarks and credits should be
given thet evaluate progress in accordance with specific

objeetivés . 9

HMost grading systems are set up on this
basis but too often the end result is bagsed on subjectlive
meagurement. It gsesms almost lmpossible to divorce grades
from gome degree of subjeetive measurement when we
conslder all objeetives which physical educsation attempts
to evaluate,

The point system i1s the bsst technique for keeping
grading on & more objective vasise! It is undesirable
from the stendpoint of bookkeeping, bu£ student assistants
or squad lesders can offor service in this sarea, The
following outline will help explain this system,

1. Performence skllls~=pointg are

25 per cent avarded on achievement tests as

: axplained elsewhare.
2« Knowledge tests--grades given on

&8 per cent written exams are totaled in the

whole point system,

6611_f£‘o§d Lee Brownell and Lé Pgtricia Ha%?an,y ~
Fm,é gigga_;}* % 5;% 38 j,g% - [5) o law Yoxi ¢
" MeGraw«il] ook Company, InC., l%%f), Te ’

Teguard F, Voltmer and Arthur A, FEgslinger, Ihe

O‘ﬁgag%zagi on and Ad sbration of Physical X4 ga%ﬁgog
ew York: F. 5. Crofts and Compeny, 1946), p. 309,
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3y Dally attitudes~-this includes all
goelsl and personsl attitudes such
ag aooperativencgs, sportamane

80 per cent
: ahlp, leadership, ete. rolnts are

garned or lost In the following
BANNET. ;

Zelntg Inraed Lelnts logh

Attendence - 1 Unexoused non-strip - 5
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