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CHAP'rER I 

'fhe history of" human progress is also ~it history o£ 

the growth of evaluative processes. lrrom simplE!l types of 

se~_;f'..,._~~-ly_!is _ _'l.i_l?_i)Q_!UP:l.~:ll:_f:lt&ges_of' appraisal whE!Ir~in 

survival depends on contlnuous r®search <1nd intensive evalu ... 

ation, human progress has gone hand•in-hand \".r:J.th" evaluation .. 

Concomitant t'iith tha ~valuative process has b~(!}n the inter- · 
' 

pretation and transmission of' evaluation to the individuals 

concerned. 

:L· NEED FOH S'I'UDY 

Accura'\la tr~nsmission of thought is a difficult • 

process • With the excepti.on of mathematics and the 

sciences dependent upon it, a phrase, a v1o:rd• a sy.m.bol can 

bet and too often is, interpreted d:.i.fferently by various 

individuals. Similarly. interpreting 4!nd ·communicating 

appraisals of pupil progress can be a difficult prooessq 

Since the teacher, the pupil; and the parent are all human 

beings with varied sets of standards. capacities, achieve ... 

ments • and potentialities. • it is diff~:l.cult, btlt yet impor­

tant, to reach a point of effective communic~tion betw·ean 

. ' 
'I 
I 
! 



The Stockton Unified pohool District, cognizant of 

the difficulties in r. oport~g pup~J. progress, has been 

seeking to improve its pra1tiees in this reg&rd. Com-

. prisin~~ as it does • a. schqol enrollment of about twenty-
/ 

eight thousand pupils of \\rhich approximately fifteen thou ... 

aand are in grades one td -~~~·:d it is quite important that -- .. ·-···"·-···· 
lf------

methods of apprais:i.ng and reporting pupil progress ba aa 

accur~te, as objective, and as me~.ning:f'ul as possible. 

:n" STATElMENT 01" PltOBtEM 

Itt 194$, the element.:1ry pupil report card 'lr1.!'ii.S changed 

from a competitive type of marking to an abil:i.ty type,. By 

means of the latter method, pupils were evaluated on th$ 

b.asis of progress made in relation to their m'ln ability_ 

with no reference to a standard of achievement set by school 

or society. Under this eystam, a three ... point scale of 

descriptive phrases l<'UiS used to @Valuate the childt~ 

Although the method seemed advr11nta.geous # ther~ l'1fara ofillr­

tain limitations. Chief among the limitations was the 

parental uncert¢tinty as to the e.xact meaning of' these 

phr&ses. Added to the uncerta.inty was an unexprEHllsed 

desire of parents to know exactly where their child rated 

in educational attainment as compared w1.th other children. -----· _,..----

These limitations_ ktlthough un.suppor•ted by objective d&ta, 

wt'llre recognized by the Hoard of .lEducation throt~gh its 



numerous contacts wj.th parents and teachers. ')}he board, 

therefore, asked that a study be made concerning the 

eventual formulation of a more meaningful eleme~1tary 

pupil report card, grades one to sixo Th:i.s report tlumtna ... 

rizes the progrest:$ made in attempt:tng to reach that goal,. 

Marking and reporting procedures with all the attend"" 

ant rSlmifications of' public relattions, cu:r:riculurn goals to 

be set up, achievement of pupils in terms of g;c.Hil.l13, par®nt 

pa:r•ent conferences, is a subject of such acope as to be 
:·.r+~·j r>t t 

worthy of a doctoral dissertation. 'fhia study; however~ 

is focused on only a small part of such a subject, 11amely, 

the report card itself'. 

A repm."'t card is only one of the many ways of report­

ing to parents. Other "rays of reporting to pax•<:mts are by 

means of pupils' oral desoripttona of school activit1.es, 

daily sohool vwrk sent hom~e, ·phone calls by the teacher, 

notes to parents, formal parEmt ... teacher confereno~s, parent 

visits, open-house during Public Schools Week and National 

Education ~leek,_ and news release~::. To thE~ exclusion of all 
;;1 ... 

,r.r 

of these methods.,;lthis paper is considering only the for­
/'/ 

mal periodic report; card and the procedure in its adoption 

by the Stockton Unified School Distric.t ~~ 
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!V" PROOimUm~ 11\J LLOWED 

,
1
:('; ('Cc,f/ 

'l"he plan followed in this report :ts a chl"onoJ.ogy of 

action taken and results effected in the process of 

reidsing t;he elementary pupil report card. F;ollowing the 

introduction and the review ot selected literature, the 

wr;fter'o-per~fonal obse:rvat:ions- eoncernir1g the report c~,:rd 

a.re presented.. 1'hese observ.a.tions are based on more than 

twenty ... orn~ years of teaeh:i.ng and administration in public 

elementary schools.. Subsequent to this present.at:i.on a 

These recommendations were presented to elementary teachers 

and to two groups of parents for reaction and opin:f.on" 

Hetlctions are su1nmarized by the listing of comments :tn 

te.bles, and by the reproduction of a aeries of quotations 

by teacher~ • 

. '!'he core of this study is a report of a compre­

hensive. $~rvey of' community opinion regarding the net-¥ 

elementary pupil report cards adopted t~entatively by the 

13oa:rd of Education, The survey details the results of' 

over 13,000 questiQnnaires sent to parents of elementary 

pupils, and .alao the results of questionnatres sent to 

397 elementary teachers. Concluding the study &re the 

summary, conclusions~ and recommendations of the writer~ 
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Two highly complicated processes are involved in 

reporting pupil pro!~l"EHH.s. One of these is the a:rt of 

evaluating the intellectual, social, and emotional progress 

of a rapidly developing humar1 being. Another is the 

actual communication of suoh evaluation by means of wr•ittH.m 

t.'lords o:r syrnbols., \v.ithin these processes a.1~e wid~ va:r:l ... 

at. :tons in the ability to evaluate, and also in the ability 

to traruan~it evaluation. 'fa.king into account, also~ the 

\'Vide variations in the ability o:f' parents to understand 

evaluations, tb~ entire ma.tt~r of reporting pupil progress ~··· 

is one that calla fo:t" muoh understand:l.ng on the part of 

(jlll oonc$rned. The extent to which extreme variations in 
' 

the process of reporting can be minimized is the extent 

to which teachers can have greater rapport \v-ith pa;re~~~_:'_, ___ :j 
The efforts of the 8toekton Unified School District in 

narrowing these e~remes and in de'llising a. more meaningful 

report card are hereby record$d in this study. 



CHAP'.f.'ER I:t 

! .. CHANCU~S IN PHOC 1GDUH.ES OF rtE.POR'PI!~G 

One of the major trends si.nce the turn of the cen• 

8C&le 11 or percentage .rnarking, to the letter scale. Many 

$Chool d1st:r:tcta have settled on a :five ... poin'ti 3Cale of 

At B~ C, 11• anQ. F' marking,. Others have changed to scr:~~.les 

of ta'lo or more points such as S and U; Good, Ave:rfige. 

Poor; Superior, Good, Averag~, Poor; and oth$r variations" 

Odell1 notes that among schools of all levels a system of 

five symbols, four of. which are pasaing and one failing, 

ia by far the most common. He also observ~a that the 

practice of employing only tt.rii'O symbols, most commonly S and 

U, is being frequently advocated tand followed, particularly 

in the lo'VH\'.tr grades, and that the use of descriptive state ... 

menta to parents a,ppaa:ra to be incr(;);;u.dng .. 

A popular trend has been the change to a type of 

marking by which the pupil is marked on·the basis of his 

ability rather than on achievement alone. In addition, 



li~t$ of vl())l"k lu1bits; $OOial he.bits * and ~rsonal chQ:rac ... 

ter•i$t1C$ lUlv~ b€;U1Ul add$d to etu'ds in &n etfotot to 

app:r~.d$$ the ch5~ld compl$tely. 

7 

lH.3tr1Qts have a.lso ¢Utperim.entE:~d \\f:Ujh p~:rsortal note$ 

written by th$ ta~~c;he:t~. One au tho~ :r~Jpo1:"ta that sueh 

notss o~m b~ tirrH.~ ~JO!'H~u~ing GJld !'r.•fHtuently oEJ.:re beset td.th 

trltE~t n1~~ningl~tllt~ expre$s1o~ui lvld.ch reqttil'i~€l ca:t•et'ul f.ldi1:~ ... 

ing. H&;lr• eu&;gt#stiml ~nec,HuptAwru:;a an in ... rHr$l"Vin~ $tudy prr'­

gr&ln devoted 't.0 :i.ra~?:roving Wl"itt ~n corm7lttnicu:-ttion .. 2 

fhe Pl!trm>.t-t,,!Mle.her o~nfe.tr'l}nee m~thod i~~ lH~i~1g tx~ied. 

in m~y d5.atrict~ ·~· In faw:>r of ~SUeh ~ plan ru"e t~;;o &ut.hc>rG 

•m.r"'"" i".\ l ... •"a.JJ o~-...,. '1'b()l.· .teh ""~1,'')0. '"'t "'.· t:'.f'A!tl.A) mt • · l • b· ,;j 
v ·~v R"' ""' u "'"" ""~ ,a..,. of, "''~: • "'""' ~ ~ .!J.X0.lll" p. eoii :t.s . ~sev. 

<>n ~labol'atiorus of tht} ;following id~E~t$t 
' 

Jl~~"entlii* do n~tr ttnd~r$tt\U1d ·the bas~s fo:r gradiro!z;jf 

Com:petiti<)n is det:rimental to thCIJ ohil<i~< 

fl~h$1 r.~~port card 1$ U.eJe\1 a& (!), clv.!h 

'the report o.r.wd c~&,\UH!U.1 ckdldrm to dislilte aehool, 

tl~1'"kkll t;,:rf& .su.bjEt(rt1V$. 



The child gains a false impression of himself .. 

r~tarks do not stimulate laggards~ 

!n some districts the conference supplements writ­

ten reports., This is the case in the Stockton Unifie4. / 

School Dis.trict in wh1.ch, as established polic~,/parant­

teaoher conferences are being held in all p:ffmary gra.des 
_,.-' 

to supplement informa'tion cont-a.ined ~n>~eport cards. 

However, conferences bring forth a special set o£ ·· ·----·--·---~ 

problema which each district rnust solve for itself.. On~ \ 

·writer list$ several problems to be solved~ such as the 

holding conferences, f'inding time for cqnfe:rences• qt.tld 

using anecdotal and cumula-tive records~4 

III~ ImV!SlNO REPOlt'l'ING PROCEDUf!ES 

NotQble among communities ~xperimenting; :i.n pro.,. 

, cedures f'or reporti.ng to parents ha.s be~rt t.he commun:tty 

of Greel~y, ColoradoQ This community, under the direc­

tion of' W.. l~. t.vrinl~le • Director of the Greeley College High 

School, Spf.mt a ten•yea:r· p<3riod i:n trying; to devise an 

improved type of. report p~d" 5 

.. 



'rhe impl:tca:uions o.f t h:i.s Gt udy for the Stockton 

~xperiman.t can be sat forth as follows: 

1. Each c omm.unity must determine for itself \<Fhat 

is best for 1~hat oomrnur.dty .. What V'JOrka inane· 

community may not v,rork 1.n artothar. 

2 .. 'rhe search for adequate methods of appraising 
----- --- - ---------

and reportim.; pupil progress is a continuous 

9 

<mel!' When the community has aeeh:d.ngly arrived 

at a solution, it has only :r~ached a $tage \'Ihere 

further study is indicated<) 

Parent polls. axtd discussion g:roups seem to agree 

that specific information about a child i.s needed on a 

;ceport card. Basically, parents seem to. v.rant t1o know 

,11hether o:r no't the ch:i.ld is p:rog:re$rdng;, \IThether or llot, he 

ie v1orld.:ng up to his em.pacit.y, and hotlY riluch he is achiev ... 

ing. compared to others • 6 

Oocaaionally ind:J.sc:rirnine.te chunges are made in 

methode of' reporting pupil progre!J)s. Otla writer cau:ticms 

that the method of reporting should reflect and reinforce 

the basio purposes o:t: the school, and also that reporting 



l.O 

should be a two ... way process whereby teaeher and pupil 

should help ea¢h other to evaluate the amount of progress., 7 

In another article • the "'~rite:rs :recommend the 

involvement o.f parents in modifying reporting prooedu:rea.,£3 

In addition, five $tepa are suggested in the proceos o,f 

such mod:Lfiaation t 

l. I~ist the purpoSe$ of reports. 

2. Analyze the report. card in te.rm$ of the purpostu;; .. · 

3~ Allow parents and teachers to suggest improve-

ments for the card in use. 

4., Consider the bas1.c problems and issues in chang­

:i.ng the card" 

5. Revie~r proeedt.rres of other districts, together 

with a review of lit~rature"' 

Much discussion has taken place concern:lng the ques ... 

tion of whether to report pup:i.l prc>gress on a competitive 

7 Anne Hoppoak, H~Jho 1'ells What to Whonf'!H, ~l.a:~ionat_ 
~l~E?nte.n.tar.z f!t..ifJ.~R~» XXXI • No. 6 (June, 1952); 4 ... ;. 

8Hen:ry Vl. Magnuson, Carl Aa Larsor1~ and 1'homas A. 
Snellhamer ~ u ltval uating Pupil Progress, tt !5 t:!J!, 
i~$~£J~~i~ S,t~t?.! D~r;a,t~nJ~ll:P.. .9.! .!t4.4o~.t.~.9il• April. 1952}, 
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basis o:r on th~ basis of individual pupil ability. 

Spiritad controversies have stirred a number of com .... 

munit1ea :t"egarding the rt1~rits of the t\>'lO marking $ystems. 

One coromun:tty, PaaadE)na; Texas- went so .far as to hold .m.n. 

election to determ:lne which of the two marld.ng systems to 

use. The group f~vo:r1.ng a competitive marking system 'triOn 
~---- -·------···----- ·- -- -· _ _. __ --- _ _, ,_,_ -- - ---" '" " - 9 

the elec~ion \>Iith 82.~;3 per cent of the votes.· 

Ap.oth~;:r-· community, Danville, C~i.f'ornia~ held pro..,. 
... ~ 

test meH'J:ting$: when the school boa:~:·d .:tnstituted a repol:"'t 

cett-d based on ability marking. The prErvious A, B~ c, D, 

and E system of grading was :r0stored. vlhil$ a citizens' 

advisory committee studied the matter. 10 

Ono periodical stated that an undete:t~mined. number 

o£ schools '\t'Iere using combination :report cards in vfh:i.ch 

both typea of reporting we~e ua$d, but that this type of 

card t~nded t~o be eomplicatad.ll 

A broader point of view· is one taken by McNally 

who suggests that there S<i.H~m$ to be no specific type ot. 

9Ho'lt'rard Whitman, naeport Carda: ._ EGFU, SNUJC» or ABo-ra, 
Q.o.~~.;t.~r.,~ (Septen1ber, 1954), 58 .... 61~ t-

1_ 
0Ne,t~9s tt_ ~t- em in the S}.t,g<:,~~~<?.~ J2a .. :1.,:1:I, Jiver;.~r:.& !te.~,g:r,,q, 

March 2 9, l ; ,; • · · · . 

llnvJhat t s All the Fuae about Report Ca:rds?" , Oh,a,qs ... 
. in& !~r.w,,; IX (Novemb~u' •. 19$5), 39 ... 1..,2" 



report \1hich will covGr all schools, but that it should 

be tailored to fit the individual oonmtunity .12 

12 

Ooodykoontz echoes the same sentiment a,nd adds that 

while parents. can gain informa~ion .frortl v1.sits to the 

sohQol some sort of written report is needed and each com"" 

munity must deeid~ for itself what it wants~l3 

12Harold J • :McNally,. "I" Report Card Report, 11 
National. l$dueation Asaoc:lat:l2,n Jou:rnal.. XLIV .. 'No. 6 (Sep· ... 
temheF;-l~J'r~ .... ~;n~.:1~r;· ,,., · - · .. · ·· ·· __ .. " 

lJ:aes$ GoodykoontHa, "A He port on Report Cards, n 
l\f ..... h:J ~--'1: n-.u:k.#'fo.~.t;.r; .. rn"""'""'..w.'f..:a.i.\0.~ "f 1\r...... ~~ /.(\...,..&-...A.'t-.·.-.~ 'tOnftt.\ "'!, ... , "J 
:!~'2,4:!,~ ",,(1'1,"'''\,'~~-!.,lil>q'i;l;f,l'I:.:* Mj! n\J~ .1{. \\.IVVV<J\:&.1.' J>.'fj,/,;!1' ,:..t.~.l..,l<! 



P1~HSotML OBSERVATIONS CONCERNING 'l'HE PREVIOUS OAiiD 

In this chaptEl:r, the ~-~rit~rt a P*rsonal obaervationt1 

and opinione are of'fer~d :ln the hope ·chat they may be o:f 

cax>d US!l)d in the Stockton Urtif'ied School Di$t.rict prio~ to 

1955 (li'igu;:~a 1) ~ All opinions and observations a:re b&t3ed 

on personal <.H.m:t;,acts with pat"ents, pupils, and teachers 

over a pe;r:tod of twenty-one ye·ars of public se:hool teach:.tng 

and administratioxL. 

An examination of the report card indicates that it 

was intttmdad to support the philosophy of ability marking, 

namely, that each child should be evaluated according to 

his O\C~TU capabilities.. The explanato:r•y note within the 

card states~ usubject m.Q.rk:i.ngs on the card are teachers~ 

judgm()):nts of' what your children are· doing :tu relat:l.on to 

vJhat they are able to do. The markings are not for the pur .. 

pose of compa.ring one pupil with any other., n 

It \•tas the writer' a observation that the above ideal­

istic purpose d:td rlot seem to be ach1eved in pl"~u;:tice~ One 

possible reason for such apparent failure could have been 

the lack of clarity of the descriptive phrases used ... 

Another possible reason e ould have been the eagerness of 

parents and pupils to compt'l.re markings. 
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Fourth 
Report 

I 
! Nilme 

SOCIAL HABITS 

Respects rights a~d property of others ................ ... ----l···-1--··- .... --- ---· --· ···· --· -· 
ShGWS courtesy in -~peech and action. ........................... ····!···· ___ ___ .... ................ __ _ 

i Takes pride in personal appearance ......... ------·--· ...... ----~ ~ ---- ........ _ .... __ ........ __ _ 

I Obeys rules and regulations.: ......... _..................... .. .... .... .:.. .... .... . ........... 1.. ........ .. 

l 
f WORK HABITS 

I 
Uses time wisely ................................ - ...................... .... ---· 1!·--· .................... j .... ___ __ 
Is careful and accurate worker ......................................... I, ............ ........... . 
Uses reference materials intelligently: ................. ~--- .... .. J.... .... .... ·-· ·-· ... . 

- · II 
Completes work begun ................................................ . : .. .... 11 .................................. .. 

ACHIEVEMENT 

Arithmetic 

Understands fundamental .facts ............................. 
1 
.... 

1 
.... )j .... · ___ 1 

.... ___ .... ---- ~ -·- .... __ _ 

Uses processes correctly ..................................... ........ · -- -~~---- .... ........ · .... _:__ .... ...... .. 

Interprets and solves. problems accurately ............ ........ 1 .... .... .... ___ .... _ ......... .. 

Language Arts 

Understands what he-reads ........................... _ ................ , .... ,, ........ 
1 

.... , ............ , ........ .. :. 

Reads well orally ...................... - .......................................... II.. ...... .... ! .... ·-· ............. ... . 

Expresses ideas clearly when speaking ... : ................... LJ I.. ...................... !.. ........ .. 
Expresses thoughts well in writing ............... : ........ .. .J.J .. JL ......... 1 ........ _ ! .... --- .. .. 

FIGURE 1 

l.L.. 

First Second 
Report Report 

Third Fourth 
Report Report 

Subject markings ·on the card are teacher's 
judgments of what your children are doing 
in relation to what they are able to do. The 
markings ar-e not for the purpose ot com· 
paring one _pupil with any other . . The teach· 
er has checked only those items upon which 
there is enough evidence to grade pupils. 

Language Arts (Continued) 

Uses good vocabulary ....... --------------------- ... __ _ 

Spells with reasonable degree of accuracy .......... ... __ __ 

Writes legibly-.............................................. - . .., ............. ___ _ 

Science 

Strives to develop his own interests.. .. __ ............... . 

Participates in group activity .... --------·------·--

Social Studie5 

Is alert to current happenings ............... ----··----,-

Acquires necessary knowledge and skills ....... - ... - ----

Contributes thoughtfully to discussions.-----·-- ... - --· 

--- ____ I__ ___ L 

·- -· ·-- -·- ..... ....... .... ·-· ·-·· 

Art 

Makes an effort .... _____ ................. ----··----------- II - -- --· - --- - 1.. .. - -
Shows originality ................................... ------··----· ... .... .... .. ...... ---· .... ·- .. .. 

Deri~;~cE.~-~~~-~~--~~~~~~~-~--~~ ... ~--~~~- ---~--L-11-- --- .:..1 .... , .... -- .... -----

Music 

Takes part in music activities ............... ---··--- I ··· --- .... -·- -· 
Gains skill in instrumental music ........ --------------· ::: = ~:: --- .... .... ~= : ... -- --- --· 
Library 

Is learning to use the library ... ------------·---- ... ___ --'I ........ 
1
L .. JI--·· .... , .. .. 

Shows appreciative -attitude toward books............ ...J ---.--- ···· .... ----oo--- -- - -

Physical Education . • 

. - . . I 'I I' I Practices good sportsmanship ............. -----··---·- --· ..J ........ 1(' .. -- .... 

1
1 .... ........ j .... -- .. .. 

Takes part 1. n act: ·ties / /1 · --- ---- ---- .... --- ! .... -- -

Understands and ;:~-=~:~-~~:--~:·:~=~ ::: ]][ ~ _j]_ -·· .... L. J_ 

REPORT CARD IN USE FOR. GRADES ONE TO SIX BEFORE REVISibN 



PARENTS' COMMENTS· 
TEACHER'S -COMMENTS 

FIRST REPORT FIRST REPORT 

·SECOND REPORT SECOND REPORT 

THIRD REPORT 
THIRD REPORT 

. · · · ...... · · ....................................... .. ........................ ------· ·p:~J.eil-i/'5 -sig'ila·i~~;;-- ------
......... Par~nt's Signature 

FOURTH REPORT 
FOURTH REPORT 

STOCKTON UNIFIED- SCHOOl OISTaiCT 
STOCKTON, CALl,OINIA 

Reporting Progress or... .... .... . : ......... ................. ...... .. 

SchooL .............. .. .... .. ... ........ .......... .. ... ......... .. ·-· · 

Grade .............. ............... ............... .................. ... .. . 

Teacher ....... ........... ................. .. 

Principal.. .... .......... ... .. . . . 

School \'ur Jt It 

Dear· Par en t.o;: 

Your lnll'ft'Jied co-o~taUon ll .of ,r-.alctti ul..­
ln _hclph~l{ turhrrs JltOrMl4! .-duulkJn for tood 
Clll7.(•nsh•p. !-\ur h clll;u·n~h lp u atlalnc-d hy forta· 
lng rl~o:ht attltudr~ and h~htU toward ... tt . .-hnol. 
and assocl2tcs. A happy •ur(C'J~Iulllf• u d~P-~ 
ent ln part upon ur.f'ful knowlNJi'" ·IM tlllla. 
and In p.:ut upon a hull.h_y sw-r~~nn.tllfy . 

Thill T<'porl Is a mH~<tl:t' from the> tuch#r t4 
acquaint )'011 '4'11h lhr. pro~rr.-u of rex~r chi!d ,. 
'h is school lift' . Wr bOJ)(' you ••11 etud,- I!M tTJ'""t. 
discus.' it with him. and • ·1•1 to ll your swr-.otUI 
word of Nrroun~:,.m.-nl and c-omrn<>r~but .. 
whrnen•r J'06il hlr. J 

i 
I 

You are ur~.Nf to conf,.r • i th tM pnonp&l ot 
teacher al any llml' to dlJc'UU roar (~)d • 

progrc.>u. 

f\OLA~ D. M"UJA:V . 
SuJl'l'r1nt~ft<J,.ot of'!~~· I 

I 
Assignment· For Next YNr. 1 I 

In the Judgment oC the tucbtr JM pnpctpal tMa J'VI"l ~ ... , • : I 

............. ....... grade, tx-gtnnlng 

~-J. · _ .... ,... . ... ---- . ~ · 

' • 



lS 
Concerning the lack: of clarity; the phrases nout ... 

standing achievement, tt usatis.t'tiUJtory grot"'th, u and "Capable 
.. 

of doing better1
' could have been interpreted in several 

ways, For instance, it was possible to define noutstand"" 

ing achievernE)l:lt" as accomplishment \•lh:f.ch aurp&.sses th~ 

child 1 a previous record. The same phrase could have be Em 

f----.~~~-trrtrerpreted--tcr-mean-- ace omplj.shment beyond that ot children 

of a similar agth Ot these meanings, unfortunately~ parents 

se~med to prefer the one v-rhich suggested tit comparison ll'lith 

other children. 

The phrase ''Cap~ble of doing bettern seemed to be 

vaguf! enough to apply to most anyone~ lts intent might ; 
,. 

possibly have been to describe slow progress as compared 

with the :potential progre$s o£ that child, However; upon 

a momentts r'i)fleotion, it can be noted that few persons 

.l'"eally work at or achi~ve tull potenti£U11 It c~n almost 

categorically be said that most people are no!;~.pable of 

doi.ng bett0r .. n 

The phrase nsatisfactory growth" seemed to mean 

many things to many parents. Did it mean growth that was 

satisfactory to the teach$r? D5.d it mean growth sa.tis ... 

.taoto~y for that pupil' a ability 11 or did it meM! growth 

that was satisfactory when compared to children of similar 

agE) and ab~lity? 

It is interesting to note the list ot social a.nd 
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worlt h:-&A.bit$ wl~i~b wa.$ tuu~d to. tt_~t~l$tJttib~ ta. f>U!):tl* ~ Pl"O~tJ:~et~liH 

i'~$_p~ets ~if3hta an<! p~fJ€1:t-ty .of1 o.th~~s. 
&h~z~ courte$)1' in $:p$eOb a~d n.oti(J:t:h . 
1!'1'$Jtetli p:r!d$ itt ;p4l'i<ltl&l Jl!)~$i'A:l:'~\l()t)• 
Ob~Ytt Jtl'Ul~$ ·. and r~.gul~i~:t.ons 
U se3 t:b¥&~ \ti$ely 
l~. (:~;t;t•®fU, .. ~Xtnd ~QCUt"~t~ ~IIGt>k~~· 
thl~~ ~~rez"~nc~ ~nata~x~i.til.l.$ int~lli~0ntly 
Oampl~ttJJ$ lr()rk btts;u~h · 

pu,r;~il C~l b~ $V{I,ll.Uatatd ~~ th6~$ hal>lt~~ ll~(H~l"tU.tll t~ httJ Qt>Jl;'\& 

t\1\b:tl:ttr" Oonver$ely * do~$ SQOtet.y ·$~t. <~~e~·t.nin $\tl!nd$~~'$ 

in tha~~ ch~r&M.lt~r~.atiCat lllind then :~{>¢11e~ ~J1dividu~ltr8 Gn tl'ud.:r 

SC¢0X.!lf$l:b;hm$Ut in iil~':Pl"tlltU:'!hit.t.l~ thO$~ $t~U1d~.rd$? 

In thi :t:•~!tpOl"':t ctlrd, the not~ t.o p41\l~~nt$ o~ttt.<,,Ql'Miilll 

p~rtli'lta not to cctflptn·~ 1n~r>:ll~ tv·itb onfl! ~1Ultlth$~i< ii~W$V~l\~ 11 

it ~e~wed te b~ ~ human t:ft~ilty tol" bul!iiy partlnti$ 'tlC. ukhtl 

O'f!lr ~;;tr~~ne.t,.t)r£~ tth.at Y.+~tlttit"t})d e~tt•$:t\~ .... re~t;U.!lgii {}"n"" 

$$:~\.t&ntly·* the trlll:":lt~r {:)\)$EJ!~Vd that t~'!ltn.y. Pt4f'~rtt$: $'~r~t~d. to 

int~l"'P~~t a (}h~ck ;J._n tb~ ~oluimn r'Ci~ipabl.~1 (>.f' doin(g bli?i-ttHitrn 

Q#j a ~n~~ und~:r tho old l.~tt~r gtl'~~d~~ r.~f$1'Hiifih A ct!0tJ1,t in 

tht; column if ~1l$t1&t~&~to;rr groowt.h~' w~~ :f.tlt~r~:ri!ilti!lld as ~ tt(!.~* 

;ttn,d a Oh$Ck in t~n~>"oltum'l ~'ntat$t~~nd~ntt ;1ohievm-a~n.t~~ <vU¥t8 

th~u;bt of' a~t a~l 1~~\1." Thi$ int~r~l·~tat~.on untt~! ttingly ~ua..,. 

Q$~dR i'tt ebt~n~inft tb$ b1te~1t t)i~ tth~ ~\I.U.~ iE*l?om ~ $\~.x>r~'~mstt1y 

non.,..C~$)€ttit1v~ ty1)e ~£' $V~llMA,!.O):l to ~ c~~JH'iftit.tv$ ~nrttl.u""' 

~tit»:l* 
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contrary f compared cards as to the number of "Outstanding, u 

"Sat1s£actoey,n or "0apablert checkst which comparison, 3.n 

$£.feet, negated t;he original purpose o.f th~ card. 

Another complaint of parents was that nuany pupils 

tr4hO were checked a.s having noutetandin,g achievement" o:n a. 

non-oompetiti:ve ;r<eport card vn~re found to be liiUlt\tally 
-------------------- --------------- ---- --- ------ -

med1ocr~ or below av~rage when markect competitively :tn a 

junior high school. 

It is the writer's op~.ni.on; u,nal.tbste.ntiated. hov,rever, 

by object1.ve data, that the foregoing confusion o.f ideas 



CHAPTER IV 

PRELIMINARY AC~l'.ION L1£ADING TO 'l'itlN~'fATIVI£ 

REPORT CARD REVISIONS 

The intent oi' this cbapt~rr is to reco:rd committee 

raeommendations and to indicate parent &.nd teacher informal 
----------------------------------

tet.\ctiotul! to projected samples of repor>t~ oa~rd$ and guide 

lin¢e f'or marking. 11'he t>trite.r as chairma.n of the Report 

Carel Committee was closely t:aSflloc5.~ted with all preliminary 

action leading to the adoptiori of ne'!;'f elementary g:rado 

report cards .. 

The steps leading to the latest :revision of Stockton •s 

report oa:rd began \V'ith a request by the Board of ISduea:~i0n~ 

in 1952a to evaluate the form of repo:c•tirlg to parents,. In 

December of t.hat year; the superintendent $elected a corn .... 

mittee of approximately tlr.ren~y .... fiV<£1 individuala to eonsid(llr 

the problem.. Teachers, p~arenta • administ:ra:tQrs t and a 

consultant were membet>s of the com,rnttteeh In fv1sty of 195) t 

the com.mittee recommended initiation of e. plan of parent­

teacher conferences tor parents of kindergarten pupilso 

It also recommended thtilt ··meetings be held to familiarize ,, 
teachers wtth the pl~n as rapidly as possibleo f 



In the tall of 1953, the oommitt¢e l'las r~duced to 

t:i,ve teach ere, one administrator, and one consultant, and 

charged with the d'.tty of' examining x•eporting p:roaadurea 

further at the elementary level. This group, in June, 

1.954~ :recommended that elementary schools plan: 

1. A group conference early in the !'tall~. 

2. P~\rent-i:-.eaehe:r confer€mces durin€; l~ov<i3mbflr and 

M&rah .. 

Heport cards twice a year, :J.n January artd in 

Jutv~(, 
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check sheet to be includad for primal"Y grades .. 

'rhE~sa t .. ecommendations t"lere made to the Principals' 

Council, an advisory body to the superintend~nt ~ but v-rere 

t>\ltu.:rned to the committee t"lith the comment that further 

study t.,ras neededjl A later report, accepted. by tht.il Prin ... 

oipal$ 9 Council, included :the f"ollotd.ng: 

1.. In kindergartens, ind:t vidualJ .. y scheciuled and 

group parent ... oon£~rences \'rould. be held~ 

using the e:x:t1~a tinle given t.ham by the 

revision of the dayts schedule as approved in 

June, 1954 .. 

2.. In grades one to six, the intermed1.ate cro:•d 

would be used for Gm:i year \otith a ·thrse ... po5.nt 

. seale of marking: (a) Capable of doing better, 



(b) Satisfactory growth, and (c) Outstanding 

achievement. 
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J ~ Diplomas for kindergarten children would not be 

used,. In their place, ld.ndergartetl ta~achers 

"!,·muld develop a report card for 1.sstttal1Ce at 

the end of the school year, or upon transfe:t" .. 
------- ----------

Members of the Principals' Counc.il fel.t that i'tl.nda ... 

mental issueel had not yet been considered~ It was then 

suggested that a comrtdttee of t eaehers frorn etctch level be 

appointed by the superintendent to pursue the matter l't.tr ... 

to save time$ a small preliminax•y steering comnii'htee be 

appointed to determ:bH:J agenda or submi.t sw.mple report cat'd.s 

:fox> the consideration of' the larger teachers' eommit.tee~t 

t!'h~ $Uggeation resttlted in tho £ormation of &\ l'l~'ttV' committee 

com.posecl.of five administratol1s and ttrro consultant$9 

?f..:ir;B9.~~~2.' Q,gnp;~i~._yJ!!! .Q!!. ~I?.o:r"t; I9..rttt~ 

Since the purpose of t~he cotnmittee ~ms to aav:e time 

in the forthcoming teacher di$cussions on report cards, the . 

following agenda vua.s submitt, ad: 

1. Determine basic philosophy of' report card .. 

2. Choose type of card to t:i t philoao}?hy. 

), Choose item.s to be marked. 

4.. Determine grade levels for the report cat>d. 



(One card f'ot>. grad as on a to siX, or separate 

cards :!'or prim~x-y ~u1d intermediate grades~) 

5., Determine the format of the card. 

6. Determine the numbex- o:f' reports to be :tssued 

yearly., 

21 

In addition to the agenda, several incomplete sample 

\----~~~-cards-were submit1fed a~fa hasis--or starting point for dis~ 

eu.ssions on report cards-. 

~!!.~.t;q[ Qr.6l<l~ I.Y.E! .9! f?.~po~tt, .. Q~rg §..eleq_t!~ ~ Q~unci).. 

tJpon receiving the report of ·the steering committee, 

th~ Principals' Council promptly :f.grwred the original pur ... 

pose of the oon1n1itta~e (li,thich vma to save time by laying 

the ground work for future d:hwussions) ). voted unanimously 

in favor of letter grade m~ki.ng and retained the committee 

to formula:te l:t card to fit that philosophy.. The reason 

for this aation was that since compet:i.t:tve marking we.$ to 

be tried at th:ts point ~ small committee could mak$ more 

progress than a large unwieldy gt'oup. 

Based on the \d$hes of the Principals' Gounci1 11 the 

first. tentativ-e card for intermed1.tAte grades was formu­

lated (1\'igure 2). ~rh{~ features of this card v.rertH 

1. The aeh:levement grade \'Tasi placed in one of' 

three columns ropresenting '1te.f'fort ~~ n In this 

ingenious mannGr; a letter grade by ita 



FIRST REPCRT 
Works Avg. Little Works 
Hard Effort ,Effort Hard 

.Reading 

I Comments: 

. 
1 
1spelling 
. Comments: 

1 

'writing 
Comments: 

Language 

I Comments: 

Arithmetic 
Comments: r 

Social 
Studies 

j 
Comments: 

I . 

. Music 

j 
1 

Comments: 
t 

A.rt. 

j 

~hysical 
ducat ion 

I Comments: 
I 

I 
Science 

Comments: 

TENTATIVE REPORT CARD F-OR GRADES FOUR TO SIX 

22 

WORK HABITS 
First 
Report -

uses time 
wisel.y 

works 
independently 

Compl etes 
work 

Is careful & 
accurate 

Attendance: Reg. 
---

A - Super1.or 
B - Above average 
C - Average 
D - Below average 
F M1nimum ef~ort 

SOCIAL HABITS 
Second First Secoruf 
Report Re-port Report 

Obeys rules _ 

Is courteous 

Works vel I 
vith otbere 

Irreg. ---



position would indict1.te two ideas, effort 

and. achievement. 

2. A fi've-scale letter g;rade system v'laS included 

trfith a check ( l) £or NHeeds .im~:.:>:r·ovement .;H 

:3 ~ The usual· taeaning o:t.' ~tF'H 'I"Jas chant~ed to ttJ•l:tn:t ... 

mum of.fol"'t .. !1 
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4,. A Lilpecial arrarlgerm:mt \>J·as devised tot slm'J · 

pupils fol"' whom the compet:1.tive grading system 

lllfOUld seem Ullfl~\ir. It consisted of a ncn 

with an zas~e:risk before it to indicate "Work"" 

ing at top ability .. " 

s. Attendance ~~as indicated only as r~negula:rn or 

'<'l'lrregulGU.". 't One ra.!,J.aon for this daeision, as 

reported by the oomm.ittee, was that th$ 

clerical '"ork involved in t:ransf'et-r:t.ng attend­

ance to the repo:t"t card v'J'as deem(!Jd e~cessive 

:tor the results a:t·tahled. .ArH.>ther :t:'eason was 

th~1t kn~wledge of :regulax·ity or irregularity 

o£ attendance t~&:s considax-~d to be more impor­

tant than lo:wvtledge o£ the acrcual number o:{ 

days of absence~ 

6. ~ra.l.'*diness and height ... waight~ me.asurements v1ere 

eliminat;ed. The reason a for the elimination 

vvere: 



(a) fl~~l"din,etl$ Ce>.n be l~~I-'t in o lat:J$ record 

she$ts mid pa.rtantt~ n.¢t;).£1$d wben0Ver• 

tleOfiHit:a<ti:ry ~~ 

(b) 'l'h~r~ 1$ n¢J. rt;lal n~ed for r~eo:rding phyll3 .... 

ie~l t1lll(taetlrem<mts. on repo~ eard~., 

Hei¥.:htt.a and we:tght$ &-~ t'¢Cut~d~d twica 

an:ntallll.ly on ctuaulativca :t:•oco:rda 11 thu$ 
---------------------------

Pl:'OV:iditttg .4!. eont~l.nUOUP:$ !"$C0~"d f·o~ i~h0 

$Ohool ma:r$e. 

( 4J) B(!Qt<t'U$t:.l t)f Vl\ll~illitiQ!'Mll in lYUpil physique 

tt wr~li.l (fEut~l"nl1n$ici that t~cb~n·• obae:r~va-

1~i.on. or l~U~"Jil Ju~~1lth b~ erttphQsi!lli$td. 

rathfll:r than. :ttllllOQt~diniJ.; the physt0al 

In :f.hay ot 19'5, t.entrrtiv, t•$p<>rt ~2;U.,dn ·w~.tb ~n $C<~om ... 

p~::tny!nt~ l$tt$:r (Fir~xoea 3 nnd 4l llf~&re d:i.atrU)ut~d to Q.ll. 

$letn$ntary t~(lhool ttlacb0f'~t~ The laMi~r U.1:'ft)fjd t~~chlitrs to 

aommuni.cate to tb~ ¢.()tmnlt:bte~ tb.E\!it- p~;cl!Jon.Q.l :reactiOllG to 

tb~ tfl)ntativ~ px•opo~®d ca.ttds. Re~tttlonl wwttt aought $Sp~-w 

c$~~l.ly on $U~h 1tems ~s th$ 11umb~r (}f :t"(l:lpo~~ to be rt~dtiil 

'f$'&t'lY, ff>x~mat ot th(il c~~rd, mat-king of alow· plJpila~ compet .... 

it!:tre max-kint~~ and li~t1.rH~ o.t" '\'lttrk and sooital ht:tbitth 

t~a.jor chgmges in th~ t~evitS~d. v~~siO-n$ ceru~.iated c£ 

~ T?f'ClVioion tor thre$ rep!l.ll,ts ye~"ly t an ~ilatH~l"i$k to i:mU ..... 

oate t.'Pl«~tta(ll eont"$1"' with ta~acheT fit ~tMi a ch0ck (vl} :±"'ox• 

ntW~$d~VJ itm:t:l:><.:rvetijEmt ... n ' . . . . ' . 

l 
. ! 



WA&..TER RA~.o\.}."0·"-tT, ~.l..'l 

~ OP' -AL HYtlllrf<IK 

Principal 
\.Veber School 
701 N. Madison 
Stockton, California 

DGar Mr. McDonald s 

"" .• 

;;·~o;.ylf4-.i":·;c~;ci~oiT . 
(;.QVIr,_lolOpt 

8TATB: 01" CALIP'ORNIA 

DIIEPARTMIENT OF MENTAL HYOIIENE 

@ltnrktnu &tatt ljn.opttal 
8TOCIO'ON a, CALif'ORNIA 

May 20, 1955 

~- ... ::. ... •-" . __ ti._:i~::~j-.5_~~,!~ 
P'JIIUM ... M ;1·. ·!<:;;.: .. ; .. .. ""·; 

~ .. ~··U~:~it•~· ·.'~q'J ) 

As a parent, I have been asked to comment 
on a. propoiB&d ch&nge in the type of elementary Report Card. 

1 
Any comments that I nU make relative to 

the pretumt type of report;, cards an based entirely on opinions of a parent who has 
four childnm in school at the present time. When I came to Stockton nine years 
3.&'0, I was totally unfamiliar w1 th the California methods of reporting ar1d I found 
it very difficult to lJhdorstand or to accept the fom of report cards that were in 
current usage<D This;!:::is a matter that I have d11'!cu.ssed with other parents whose 
children not only aVtend the Stockton Unified School Systeftl, but also schools 1n 
neighboring dist~ts. I have been 1mprtH5sed with the amount of confusion tb.at has 
existed in attcmp"t!ing to interpret just how well a child is doing in school based 
on the report cards. In general they seem to renect onl;r the t6acher 1s impr~ssion 
of beN hard the child 18 trying. Without receiving some supplem.enta:ry information 
from the teacher, it is al.rtlost impossible to knot<~ woother the child is ueU.ng a 
ecartain standard that would justifY passing on to a higher level in academic train­
ing •. This has resulted in a false sense of secmrity on the part of ths parent who, 
011 ~illf& toot the child is working hard, tends to feel truat the child is progressing 
sattafactori~ 1:n !~tal subjects such as the aJ R's"e Thi.s hlil.o led to db­
Ulwsi~t. wh8n they are apt to find out the child is in the fifth grade and WA'f 
c:ml7 oo doing second cra.de reading. This has a disastroue effect ub@n the child 
goeS~ on up to the high school l~Wel wllere they art» placed on a oomp@titi'f'e basb 
and becom® hopelseolJ lost. 

As it nla tel9 to the proposed nsw fo m 
tor elemantary report oards, I can see very little clwlge in the system.. I.f this 
18 to continue to be the JJMJthod of reporting in the elauntary schools, I can seg 
little eba.nc(!) or the parents knowinc juet bow the child im do~ without 1nd1:vidu~l 
confeNnces with the teacher, which of course u very desirablGe This is not practical 



--lfr:·:,.:J'C••"...;<;"-:_',·" :·:"/}'/it( . .,:-"' 

·· ":,,(,~,,~I(e; Elementary Report Cards 
,_-· .. ,~~ 2 

May 20, 19).5 

at times and if a concerted effort was n~de on the part of parents to seek such 
interviews with teachers, I doubt if the teachers would have the time to ~Met this 
need., Then should, in rrry opinion, be some method of reporting to the parents as 
to whether or not their ohUd is m.aking a passing grade in keeping with the class 
in which th"Y are currently enrolled., This might enable the parent to St'J)pleii!Wit 
training at hoM on a realistic basis or enter the child in SUftDJiar school. 
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II, PARENT Rl\:COfiiMENDATIONS 

'I'wo parent groups, at the :request of two elementary 

pdneipals, mat end discussed features of the new card. 

Both groups wex•e asked to consider what features they 

found most desirable and what suggestions they had to 

offer for report card :revisions, 

One of these groups, composed of twelve P.T.A. par­

ents from the Lottie Gru.n.sky School, met w1.th the writer 

and made the following recommendations: 

1. An achievement type of card :i.s desirable. 

2. A, B1 Ct D, and F 1narldng scale is a good one, 

J, The achievement card should be used from the 

second grade up .• 

4. A separate ability-type card should be used fer 

the .first grade. 

;. Cards should be issued four times a year for 

the second to sixth grades, with conferences 

where needed. 

6. lssue three reports plus needed conferences in 

the first grade. 

7. Use cheek marks (y') under "Work habits" and 

"Social habits. •t 

S. Use an '1A" for high-acbievement.,lotf .. effort 

pupils, and an asterisk to indicate that a 

conference is needed. 



9, For low-Qchievement-top-effort pupils use the 

actual achievement mark, with an asterisk 

to indicate that a conference is needed. 

10. Mark on normal average, not on class average. 

11. Use th.e word ''F'ailure!l in place of "Minimum 

achievement." 

Another group, composed of twenty-seven P .·r .A. mem­

bers and an elementary principal, met for a two hour dis­

cussion at the El Dorado School and unanimously proposed 

the following points: 

Primary Card 

l. Use competitive grading in primary grades, 

2. Dtlark on ability in primary grades. 

3. Include "Social habits" and 1'Work habits" on 

the primary grade card in exactly the sam~> 

form as on the intertnediate grade card. 

4. In the primary card under each of the main sub­

ject headings insert several sub-headings in 

order that the teacher may cheek ( 1) where 

specific improvements are needed. (Somewhat 

like the yellow card used at present but not 

so many sub•headings.) 

5. Allow ample room for teacher and parent comments. 

Arrange card so that it is not "crowded. 11 
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Intermediate Card 

1. Use competitive grading in interntedia:te grades. 

a. Place an asterisk alongside the slow pupil's 

grade. Insist upon parent conferences so that 

parents may be properly informed as to their 

child's ability on a competitive basis. 

3. Do not reveal actual I,Q, scores to parents, but 

indicate level of ability, such as average, 

below average, quite slow, above average, 

superior 1 out standing, etc. 

'+• Show achievement teat scores to parents 1. when 

necessary, and discuss them with parents in con­

fidential, private conferences. 

5 •. Place list of habits on another page. Leave ample 

room for comments. 

A letter (Figure 5) regarding the proposed changes in 

the elementary report cards wa.s received from the superintend­

ent-medical director of the Stockton State Hospital, The 

'~<Triter of the letter, a parent of four school~age children, 

was quite concerned that ability marking did not provide 

sufficient information as to the exact educational status of 

his children. His pr·eference i\fas for a system of marking 

according to .fixed standards. 'rhe letter is included in 

this study because of the provocative nature of the comments. 
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lt~l:GURE 5 
P AREl~T LET1'Elt 



Ett1tb :!nt~~Vdl$di~tr~ ~\llfld l:.:t:.hli~~t'T. (ta~'\t$ unth~~~'lt. tu:r~ 

'til$r mooif'iCf,;l'tt~M~ $~ ~UE~~~~t\il~t by iUfQf1i~~J.. (j~JiniOU$ Q;t• 

pufrt"l and t,q~~ob~r~~~ ln ~ddit.·1Q:n; t~hwughout ~~~11 di$"" 

~U4Ul.lOO.$ ot t.be n.~~l~t O.t~~d. Oe;Hm~\~:~t0o, it WQ~ 1~~~1t th~t 1£ 

~ ltt.tt~~ g~~d·t ~'3?"~ ~:tt )J:".Wptn:~in~ Wtit~ ti;<)i~lJ.r. t•o b~ ttrt~d 

Gf~Alln."' the~l t~~~hiiJX'~ m:t~;H;h~(J d~t~~~d;i:lfm$ ~nd. £~~~idltltl :~b11j0 
-----

ti:Pl:ta \ai~ll-t~hfcb-t~ ~~.a~· th~~b:o :t"'~~y{J;i*t~>se It. '!i:NM1 ali'@~ 

~p•e4 tb~t $ib~~~ l"'f@f,~o»'titl' ~5~w~~lr$d t~ b~ ~lotf¢);t*'i;(~Uif$1}r t~t~b~ 

S~>ottVf!J., iA ord~ to n~:$,n~.J~tia~ tb~ · $Ubj~o,!vtt1 ~ (l l~ttatlijj 

t.~ad~ ~1u.~t h~v~. {:l;l tl!llt{®~ly ti~ t)(]$~\l:!,bh~. th~ a~i!:~~ tnril~~ni.ntit 

ie ~.fl init~.l'ill. :~'b.cpt '0\1~\:rd obj<~ottvi\f:t tb.~ d~<lUI~~tt 

~.pptlliritalf:. ~3 l!'·te~"U~(~ 6 ~~t~ f'<lrm;ulatultdft ~P~')~:tnd~d to tbQ 

r-~v!•e~ t~<t~jl: ~nd tb~~ $\'f:,'f.tt t~o m..ll Qf tb~ )91 &l$mant~t~y 

'b$1fr4hG~~ to (lli.e1t ~~:~u:~t.l~n$1.,. ':tlbi~ tt~u.Jt~ltmt. lr.l$tti 't1(1nt~t~,v~ 

princd.p~~la and n~~:r.kf.t'tg p~~o~.ioe:a to b~ toll.()t>Jt,J\1 by t~~ch~t·$Ji 

when ·~ld.tt~ · mesord~ to ~ ti~ed ~ta~1<la~~h J.:.,lf.~~ $~t i:ort;.b 

are 11n~al i~'l~tl~Ction~ f()~~ 'l::~:i.~t~~1llt;l; l'>1il~1 tnt~ t4V®.V·~~~ pupil.th 

fhG .tUtpO'rt.~~OOa t;£ tbl$ ~~~t Of def':ltl!\tiotU¥ ~.t't~i ~.n~t.l;'*UCt!ii»XU~ 

liee in \b~· f\u~t. the.t it p(;}in:t~d tQ t~0 ,nt~~4 t:O:t> ~~~t~ing 

dtf:tntt~ lt~nd~~.$ iJ~ ~~~t~tn~~ i1lill~k~h ~m~,:t~ ll~ed W$.0 t~nt.Q'*' 

\liffl!\.1 mt&~ t~y ~t~ ~ k~ J:L, ·;~$l~finit:lon~~· 

Guittil\1 ~:~~·.:tnet~la~~~ Qnt.t :.:!h1t~·~~.$b$.Ot*$ to he U~oo by a 5J~Jl:t(~~l ~ $ 

S~att in U$JJ)'f:t>ti~t~ t.o f\K,ttt-~tH'liit ~t~~d~~~ltltl'»t(l}n'*6t• (,fi,pp~ruii~ (i) t 

1Jl~ li~ XL hti$$' t~d.t~~t.1~~1d to <R*fttl.iltf jtt!Alt •~:>t~~tly w'll~t. -



DEFINITIONS AND GUIDING PRINCIPLES TO BE 
USED BY A SCHOOL'S STAFF IN ASSIGNiNG GRADES 

(Grades three through six) 

(NOTE: Tentative report cards for grades 3-6 and 1-2, together with accompanying 
sheets are being submitted for your reaction prior to final revision. Each 
teacher is asked for a reaction to all four sheets. We are also soliciting as much 
parent comment as possible. Call Lottie-Grunsky for extra copies. Please return 
to Lottie Grunsky by Friday, June 3.) 

The following principles are to be used a5 the controlling factors in inter~ 
preting definitions artd assigning marks: 

1. Letter grades are to be used for subjects, work habits, and social habits. 

2. comments which the teacher thinks are necessary or helpfu~ must be written 
in a courteous ma.n,ner . 

. 
3. A letter grade shall be given in each area when the attendance for a grad-

ing period has exceeded one month. 

4. The maximum mark for a student who expends 11 ttle effort should be a "B". 
A parent conference must be requested wQ.en th1.s ."B" is given to a student 
who is achieving weli above grade leyel. 

5· 

6. 

A mark of "F" is comp.1lsory when a :pupil is bei:pg retained in grade. 

It is not 'compulsory to give a failing mark to the pupil ~ho is absent 
too ,frequently to do passing work. 

7. A grade of "C 11 is to be given to a pupil of low ability who works hard, 
even though he is not achieving at grade level. \-Then this 11 C11 is given, 
a comment specifying a co~ference must ap~ear on the card. 

8. When a child of low ability is not doing grade level work, a grade of 
"D" is to be given for an average amount of effort. An accompanying 
comment which specifies a conference must-appear on the card when this 
"D" is given. 

9· The a~hievement mark ie to be placed in the effort column which shows 
~ ~ when a student applie~ himself eufficiently to work near 
capacity. 

10. The achievement mark is to be placed in the average effort column when1 
in the teacher's opinion, ~he atudent expends an amount of effort which 
is comparable to the amount spent by a majority of students of this age. 

11. ~e achievement mark is to be placed in the little effort column when, 
in the teacher's opinion, the student continually wastes time. 

DEFINITIONS FOR LETTER GRADES 

Grade level and the degree above or below grade level are determined by the 
teacher. However, the te~cher's judgment should be in agreement with valid stan­
dardized test scores. (A standa~di~ed score is valid only a~ the time the score 
is obtained.) In cases of mistaken judgment any gr~de is subject to review • . 



- ~--- -- - ----·---- - -

' A -represents work well above grade level norms. 
B - represents work above grade level norms. 
C - represents work near grade level norms. 
D - represents work below grade level norms. 
F - represents wor)t which is failing. A failing mark is given when 

any one of the following things would be the re~ult: 

a. The pttpil would not achieve at "D 11 level or above 
early in the following year. 

b. The pupil, due to lack of application, does not under­
stand daily assignments. 

c. The pupil fails to complete assignments to the 
teacher's satisfaction. 

(Failing, as defined here, does not apply to the vert slow child who expends 
average or better than average effort. Such a child will receive a "C'' for 
great effort and a "D" for average effort. See 7 and 8 above.) 
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:eA.ding 
Comments: 

3pelling 

--~--- ----~-- - --- . 

Comments: 
._--~--~--H---+---~--#---~--~--~ 

rlriting 
Comments: 

----~--~--H---~--4---~--~--~--~ 

Language 
Conunents: 

~--4---~--~--4---~--~--~--~--~ 

IU' itbme tic 
I Comments: 

~--~--~--~--~--~--~--~---L--~ 

:>ocial 
5tudieB 

Comments: 

• 
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Music 
( Cl.a.ssroom) 

Comments: 

Music 
(Instrumental) 

Comments I 

Art 
Connnents: 

Physical 
Education 

Comments: 

Science 
Comments: 

Library 
Comments: 

Attendance 

First Report - .Second Re,Port Third Report. 
Reg. Irre-g. Reg. Irreg. Reg. Irreg. 

A - Superior or outstanding 
B - Above average or commendable 
C - Average or near grade level 
D - Belew average 
F -Failing 



........ 

Work Habits Social Habit s 

~- .C. O O.C.c} /{f/lrliij cf~ ~(J ij~~I:J, lfl;ll( 
~~,f~ 

ue~• t1b! ' 
vtnly Obeys rul-es 

I 

Wcrks 
1 nd <"~nd~ntly · Is courteous 
Cl.' l!.;.o1~tea Works vell 
vork with others 

Demonstrates 
Is card'ul good sports- ·• 
and accurat~ ma.nshi:p 

t· 

FIRST REPORT 

.. 
Parent's Signature 

T 

T~acher '• signature· 
Parent's Signature --

THIRD 

n 
Parent's SignatUre 

ture 

STOCKTON UNIFIED SCHOOL DISTRICT 
Stockton_, California _ 

School Year 19__ 19 __ 

(~ 
IL 

Reporting Progress of __________________________________ __ 

School 
~-------------------------------------------------------------------

Grade 
-----------------------------------------------------------------

Teacher 
----------------------------------------------------

Principal. ______________________________________________________ ___ 

{Superintendent's Letter) 

ASSIGNMENT FOR NEXT YEAR: 

In the judgment of the teacher and principal this pupil 
should work in the grade, room , next fall. 

' 
Teacher 

--------------------------------
------------------------------------~Principal 



- .. . .. . ---··· ... .. ..... _ .. 

Readi ng 
Comments: 

·----~--~--~--~--~~~~--~~~~ 

Numbers 
Comments: 

riting 
Comments: 

pelling 
(2nd Grade) 

Comments·: 

• 

ttendance 

• 

First Report Third Re ort · Second Report 
Reg. Irreg. Reg. Irreg. Reg. Irreg. 

·-· Y!GU.Mti 0 
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AND INTE&~DIATE GRADE REPORT CARDS 

32 

Social. Studies 
comments: 

Science 
Comments: 

Art 
Comments: 

Music 
COnnnents: 

Physical 
Education 

Comments: 

THmD REPORT 

-, 
I 
I 
I 
I 

· I 
I 

I 
I 

j 
I 
I 
I 



·--" · . ---... 
(Teacher vill check ( J) in appr~ate eoi.umn) 

WORK HABITS SOCIAL HABITS 
· irst Second Third First Sec on Thir~J 

Report Repor Re:P.or eport Report Repqrt 

I ~~~~IIA1 ~~~I)f i ~~ 

Uses time : 

visely Obeys rules 
Works 

i !ndependentl~ Is courteous 
Completes : Works well 
work with others 

Demons tra. tes 
I Is careful. good sports-
' and accurate mans hip 

FIRST !REPORT : 

' ·. 

;~ 
:~ 
~ 
f, 

., 
. :~ 

\. 
·:: 

Teacher's Signature Parent's Signature 
.. 

SECON1 REPORT ~~ 
' .. , 

~ 

' 

; 

, 

Teacher's Signature ·Parent's S1goa~e 
THIRD ~OOT i 

:r. 
' t 

1 
., 

I1J 
Teacher's Sigpature 

Parent's Signature 

r 

J 
,, 
' . ~ 

• I 

(For Use in First and Second Grade) 

STOCKTON UNIF!ED SCHOOL DISTRICT 
Stockton, California 

School Year 19__ 19 __ 

l 

Reporting Progress of ______________________ __ 

School. __________________________________ ___ 

Grade. ____________________________________ __ 

Teacher ____________________________________ _ 

Principal~-------------------------------

(Superintendent's Letter) 

ASSIGNMENT FOR NEXT YEAR: 

In the Judgment 0'£ the teacher .and principal 
this pupil should w.ork. in the grade., 
room 7 next fall. 

Teacher 
-------------------------

Principal 
----------------------
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1. 

2. 

4. 
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(TENTATIVE) 
Gener~l Suggestions for Filling OUt 
First and Second Grade Report Cards 

(Also applicable to intermediate cards} 

Use .conferep.ces as much as possible to explain marks. There is no real sub• 
stitute for contact with parents. 

It is suggested that unusually low marks sho~ld not come as a shock to par­
ents. Many parents aakJ ''Why wasn 1 t I informed long 'pefore this1" For 
aggravated cases, try to contact parents long before ~ 1! due. 

Use~' ~eaningful, positive comments. Try to tell what steps you are 
taking to improve the ~ituation. 

Certain words cause emotional stress and angry reactions on the part of 
parents. Choose your words carefully. 

5. Be sure to confer with :parents of "low achievement, ··top effort" pupils. 
Have a clear u~derstanding with parents concerning your evaluation of this 
type of pupil. 

6. For 'high achievement low effort" type of pupil, schedule conferenoee. 

1· 

8. 

9· 

10. 

11. 

12. 

Keep ade~uate recorda and samples of work. Definite evidence of achieve­
ment should be available to parents who wish to be ~ore accurately ~n­
formed regard~ng a child. 

I 

\IJ 
r.> 



¢~0!l{1jt~.tut.~~~ f!fl J).J U~ t~, (<'}~ D 1.,n ~t:.~~.(Wb $Ubj~ct Q1"t.n~."' Y~tA~l:y 

adju$tm0nt~ :bt t+~~e gu:td' lin'~ t~~t e~ttfJii~~:~l.A!lit~~i until 

$tH~tld~:rdt! ~~t'~~~t\llflH1~bl~ t~ pa:r~nt~ ~nd t~!tQh~;w:; ~t·o r~:tM~heth 

- -- -------- - -- ------ -- ------- -- - - --

Ot tite ) 91 ~l~~fJ~~ttWy t~~'che:t"lli ~ wh~ l"~~eli ved tth~) 

t~~ma • tb0r$ WQf$ f!Ul 80 · P~" o~t ~ilt'U'fh 1i'l~vo:r&b1~ co~ltt~nt~~ 
. ' 

en th• int~:r.~t<t;tU.~t~ ~a~jd ~t~))"'$ ~rrl~ih~ b;, ({l ~)~· o~~lt oi' tbos0 

fl~ply111$* . Al{uO$t . lt~ p~v <H~~t ~11~~1.\'tl rtt)t · :bt f\t).vor ot tbtil :b),t~~"' 

C!O:·mti~~~1\~ ~,ra 'tb~ £)l'i~~~f'f ~~.~~~ $h~·~~41 76 flflf' <$E:tttt 't:1~~ 

in t~vo:r of th~ ea:rd ~ ll.. p~ ~~*tt l1~d tM> (~~r.t~tl~!~'t· 11 ~mt1 l.:j :i~~~) 

t~nt!}, ~1 tb~l"" d.td Uf>t lU~~ tlull ~~¢1 ~:!.'~< ]~f-'~'}i'~;tli'~"'f(~.ta ~;t;hQ~ 1\U~tbtd& 

ot ~~porttng.* 
l:t 1~ int.~"~$tlt'lf;~ t,() n~t~ th~:t t>±"' th~ 'llt,~C~l~J'fOi'O~V~ll 

to,th~~~ h~~W0$t\\ntoo by .1,.) p~r eatt) \f:tlcJ tU,d ~\"t l.:Ui~:$ th~ 

·~rima:ty cm&d• fit'b**$tl t~a~t.ul).r~ ~}leptt-~~~l~Jt~li:~ $\ p:t<liQ:tJ$r$IfU)~ £~~~ 

letrt~.~t~ · ~}l:"~d~~ ~ 

l~~bl~~a 1: th:t"(11:tf.itl li t~,QbUli>te 1n.t"~t$l~\l ·t~u~t'fhtl~ ~"t~lC'tJ.e;~ 

to r~td~ l.bu~$ to:t• Jlm~~ld.i~i * ~nd l'l'~~~timu~ to $lilt!lpl~ Ctal!"<l&il 

~ 1· ~)~~.~.ti.e~t&lt it~m.; in ,'11.\bl~ ! 1.~lt.U.t:~~t~ t{bl 

f()l),(~~.,~~ Ct}i!'lf!Ol'ttil; 

:t~ (~h~Ck$ ( i) Ct:r.t$ liit't1ll'i~t'W.$d r~th~wlt~ -tbtltl l~tt~~ gl"{ltl\'M~ 

t~r>r l~'Ol4k Qnd rlottb~l btitblt$. 



2. Pupils who do superior work 1t1:i.th little effort 

ShOUld tiOt bQ lirnit~d tO (l ns. It 

3. 1\ mark of "P1
" should not be co,npulsory for a 

pupil being retained in grade., 

4.. Marking o£ slow pupils needs to be given greater 

C<;msider·ation * 
r-------------------

A~,q:J.! n. The scattered oplnions as represented in 

Table Il indicated that a number of tea.chera 't-¥$re confused 

regarding the attempt to diminish tha degr•ee of subject­

ivity in the awarding of letter grades. Another group of 

teachers thought that the general :i.dea \f(JU~ a good onEh 

In its discussions, the Report; Card Committee was of · 

the opini¢n that there should be a correlation between valid 

standardized test seores and letter grades. It is recog ... 

nized that not all stande.:rdized t~st scores are completely 

:reliable or valid.. Also, standardized achievement tests 

a:r$ not usually administered immediately preceding each 

is sua. no e of the report card. In these circumstances, the 

teacher's judgment becomes the most important factor in the 

marking of pupils. 

The table, in g$neral• indicated that much study 

needed to be made in defining subject achievement mat-ks f'or 

report card purposes. 
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TABI111 ! 

lNFOPJIJlA.J .. Tl~AONER REACTIONS TO GUIDE LINE 

STAl~ll1·1}tNTS O~l l4AR.K!NG 

· :!:::,::;::• : ::;::::t:;:: ::::.:: >=':!'":: : :::: ::::::: ........ ~== n. : : ~~=::::::: · •: :: ~~:: : :::;:::::;:;;:::::: ::::::::!:!:'.!:::::::: :::::::~::=:=-....::: 
Guide Lin.e StatemE"J:nts Re~~ctions to Stat~ments Total 

____ __.l. 

Letter g:rad-es-~ir<f t.o ,be used .Le~··.!le.-!: ..•. gr(·~.·P.'~er.-. : .. C:.'t" ~. ::.··~.~: .. ~te .. :.·t.·s. to X" su.bj ects t work habits , w.u. ., ~ Yl .~. ""'"' w.t ,;~. ""'"" ~ 
and soci~l 1ul.b1~th Ch~eks (V) sh~mld be used,. 

l 
z 
1 
; 
$ 

2 .. 
Comments which the teacher 
tbin~s WEI n~<H~ssary or 
heJ.ptul must b$ written in 
a co'Ut'teoua manner. ,. . 

A.l~tt•r grade shall be 
giv$n .. in $a<:h ar$a. lfthen the 
at.~etl,<;i,anee for a grading 
pEa:~:tod has exceeded month .. 

4t 
The ma:ximum mark for :\ stu.-. 
dent who,expend$ little 
effo:rt $hould be a tt:B. n A 
pa:r~nt oon:f'erene~ must be 
requested wh$n. this nn•r is 
giv~n to a student who is 
achi.evtn·g w<ttll above grade 
level• 

Prefer p~rcentage ma:dd.r1g. 
Disagree, too oQ,nfusingj> 
Ag:r~e, good• O.K • 

. tet:t.er ·g:t>ades tot> eubjeots 
only •. · .. ·· 7 

Use cheeks. hi> f'or \<fOrk 
habits and social habivs. 2i, 

Use ch.$Cks { v'> for library. 
n1usic $ art 11 and P ltn:. 7 · 

Unnecessary r~mtnder. 
Add nand positive." 
O.K. or good • 
. Make up sr.>UUple comments, 

Two months.·. 
Not clear; rewo~d~ 
Yes, O.K. 

o.K. bu·t difficult to 
explain to parents. 

O.K., 
EXOE!ll~nt. 
Confusing .. 
Q'Ueetion mark. · 
Di$agree . 'l.td.th umust .. 11 

Disagr$e.i 

2 
4 
7 

2 
5 
7 
1 
) 
5 

13 
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Guide Line Stllttem.ents Renet:Lon$ to Statements Total 

s. 
A mark of !t'f'tt :i.s co11tpul~<>ry D.:ta@.gl'EUh 
w-hen a pupil is being rE';tained Question m~.:t"'k~ 

~~~~--"'.&t.il-&"t-ade .. -.... . On how rauqh of card? 

7· 
A·gradtJ of HC'v i~ to b~ 
given. to. t\ p~pil·or low 
abili~Y ... who.·.·. ~~!}. J. ~.~:-A~ .. e.ven though he is not aou~eving 
at .. gra,de l~V$1., Wh~n this 
"Cl~'· t:; g1V'i$n, a com.m~nt 
$p$Cifying ~" · c;:o:nfereru:~~ must 
app~ar on th~ ea~d~ 

a. 
When a ~hil<t of low ability 
1~ not d<il:blg grade. l(iYV'$1 ~vot"k, 
a {?;rade of Hl)n :i$ to be given 
t<>-v a1l·.~r~rw ~· 2.t 
!.ffo~·· · n aec?mpanying c()m ... 
m,.~niWh:tqh $pe():t.f1ee a. con ... 
.f:et>:en¢t!l ·mUQt ~ppaar on ~he 
card when this "JJn is g3.ven .. 

l-Iow n,tany times? 
For· :r(~1:Hmt:ton of' immatltt'~ 

child .\'.rhy mark nFn? 
O.Ko 
~lot . always ·IJ~e ~ 
Confusing~ 

IH r~:;,~r-ee;;. 
- ._.......,.-~-'i ...• -... 

Wha.t do you <io? 
AgrGe or O~K" 
Oonf\tsing .. , · . 
Should t!l.ttke up work. 

11il?agt0$. 
C~nrus!ng.~ 
Queatitm. M~k 
Disag)."ee ~Iitb. ttrr1ua'bi' 
j!fla.:rk h:tgh$t' than ncm 
Mark lo\ltat than HOZf 
ca".r€1 &bilit.y marlt~ 
l1~c~llent~ > ye$. 
Place. amQng letter grade 

def':iniat ions., 

Oi$agree~ . 
Disag:r,e() vdth ttmust ~ u 
J~~eellent. 
Confusing" 
Quost:ton mark• 
t> .. K~ 
Should be nc. tt 

16 
1 
6 
'I 
.), 

ls-
8 
l 
7 

6 
l 
t$ 

l) 
l 

12 
; 
2 
4 
4 
1 
1 

lO 

l 

12 

' , $ 
l 
5 
l 



? .• 
the achievement u'lattk is t<> b~ O.Kr; · ll 
plaoed in the ~tfc;>l!'t column Oontu:\ttn~ ~ $ 
which shol>rf;l hara-·wofk whGn .m~~ell$nt. 2 
a stU4$nt app!:ie's n1.1iiselt Cheek (f) COlumn l 
$U£fiotently to \'lOl"lt n~a;t Ch&nge 1fne.av1" to ttat o:r 
¢&pa~ity * abOV~ (Hilpacity • n l~ 

"""' .!. \ilot 

The a~bievern~nt 1J16'tt'k ia to 
be pl~<lad in the ~Xtt;..a.Bl!! 
.!:f.f.ct>rb, e.olumn v-then, .1n the 
tea¢1ler•s ~pinion, th~ ~tu.~ 
dent expends an amount 0f 
effort t.'lhieh is cornparabl$ to 
the amount. ~pen~ by lit majo~· 
1ty o£ atudllmta ot tll~~ age .. 

ll. ' 
1.\h$ aQhi~vem~t matk t·s to 
be .Placed in .t}le ~Jl}-~l 
~+:r .. ~rjt ~olwrtn t-1hen) . n the 
teaclier 'a opini<llti, the e,u ... 
d~nt oontinually Wta.$t()3ta 
tintEh 

Q,K. . . 
O<>ni~sif\..g • 
Spec1,,:ty class~ tlation­

w·ide, eto. 
Excellent .. 

o • K. or yea • 
Rewor<t~ 
con~a:tng .. 
SxCEFllent. 

8 
6 

2 
2 



TAB:LE !I 

INl1'011MAL trEACHER lUM.CT!ONS TO DEFINri"I.ONS 
F~Olt LETTER GRADES 

fit ·~tiriiifir=:;::~-=:~;=~:;:::·=:=.--··t::·~t·· ~::~~="f:gt;=:= ~iii~=:;:-:=·=:= :;rst:if 
Gt~!a;" Iivi! aiiif'tr1e l egre0 ' ..... M·J!rf~Ii~ 'gra&ilfeve~:tl . ... - ' ..... 
above 0r belo\~ grade level statlda:rds tle~ded. 1 
a:rtt determined by :th~ teacher. Equate $tandards to 
}JQWeV$r, the teacher's judg... our district, 
mer1t $h¢uld be :Ln. agreement Pr:tncipl~s ttf.rry good. 
w·i·. t .. · h 1!~ .. · ,!~ standar. di2!ed test 0 .. .1\ .. }. good.;.. 
$OG:te$. A standardized · Confusing. 

-~--$ao:re-ilr-valici only at the Ver.ry sketchy, ---- ---- - - --
time the EHlO:c'e is obtait.U.ild.) Change u(~houldtt to 
In cases of mi:ataken judg;mant nrnust .n 
any &;t'&de is aubjeqtto J::oevi~WY'o Defin$ no:t•ms .. 

WhQ decidee 11m~staken 

A .. Represertts .,.~orl$: W$ll 
judgn1ent. 11 . · · 

Achiave1nent ·ee.at b $£orSJ 
eaQh card'/ above grade level not>ms"' 

B .. RePres~t1ts l'tox-k above 
gJ;"ad~rJ lev$1 norma .. 

c. Repre~~nt$ wQrk n0a~ 

!Jetter grades should be 
. self•expla.natory. 
Teach~r's judgment mo~e 

important than stand,... 
ardized teat $Qores. 

grf..tde level np;rm~;.. 
D • Rep:re$enta wQrk bel,:.ol'l 

g:rade l¢VE.ll norntG; · 
F <; H.ep:-~sents ~rot-k V'Jhi¢h 

is failit1g. A ff~iling 
ma~k is given when any 
one ·of' the. following 
thing$ '{qroul.d be th0 
re$Ult t . 
1) The. pupi~ ·would not 

.. What :is nav$:ragsf'? 

achieve at now 
level or· e.bov$ $arJ.y 
.in the following year .. 

2) The pupil . due to lack 
o:£ appl!eat :Lon, does 
not understand daily 
assignm(1nt$. 

;3) The pupil ta.:tls to com ... 
plete assignments to 
th$ teacher's satia~ 
faction. ·. 

l. 
7 
8 

lJ 
l 

l 

1 

6 

2 
l 

l:::· =: 
1:: ::~l.~lirrf:g;: ~·~tit a:~?fiij(I'::Ii~~~:~-a;~;; 'tit£· 'tppi:y=::t:g::.ifii =.;iF¥ ..... 

slow child wh$ expenda .ave~age or better than av~:rage effort, 
Such a ohj,ld. will rece~ve a non for great ef:fol"t and a untt 
for ~;nre,~age effort. ' 
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sign:itieant reaction on any of the items liated under "i~ork 

and Social Habitsn on th~ intermediate report oard._ Ho\V'""' 

eV'er._ simplified ~:rording 'Nt:as suggest.ed for several of the 

it$If1s. For oJ{:ample• nworks by sel.ftt t..ras suggested in plac$ 

of; 11 tfo:rk:s independently., n 1tShoW$ good spo:rt~sma.nshiplf was 

suggested f'o:r ~fDemons:t:t:>ates good ·sportsmanship. n tack of 

oon~orted opinion :regarding-anyor the items seemed to 

indicate teaebE~~ app;rovt~l o£ that t~~ction o£ the :report card,. 

The largest group of sugg$Stions in Table . . . 

IV eonoeroru1d tlte need f<>r rnore apace on the report oard for 

~omme:nts ~ The l'ema:l.nder of the r>emark~J or suggeat:tons, 

while tl<>t eone~mt:rat.ing on any one it~m, nevertheless p;ro ... 

due$d px•aotical poixlt~s, som@ of which eventually found ~:, 

place in th~ final report ca:rd. The limi·t:tng o£ the teach ... 

t:~r t s signature to the uppttW part of the first pagG, the 

placing of all aubjeets on the lett side o:t th$ second page~ 

the addition of the ph~~.$~ nrmprovernent shown, 11 and the 

grouping of language arts subject areas .all we:r~ included. 

in the final ve:rsi<>n or t:hm :r-epo:tot card. 

:;t'~hl..i l· In TablEJ V the moat significo.nt g:roup of 

corrunents concerned the need for <Utp:taining the new cards to 

pa:t~enta * This suggestion was c·a:r:ried. out by the formulation 

o£ a superintendent's letter to parents~ (Appendix B) in 

wh1.eb the superintendent $xplained the report cards to 
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TABLl!: II! 

CHANGES ·suGGESTED BY '£EAOHERS UNDER tt\4fORK AND SOCIAL HABITS" 
{ IN1rEI{!I1EDIATE CARD) 

Use n~lo.rks by self" instead o.f tt\torks :tndependentl:y;." l 
Use "Finishes \•fot'k1t in plaee ot trCompletes t-to:rkl' l 
Use nroliten instead of rtCourteous .. t1 l 
U$~ "Shows good epo:vtarMu:1ehtpn in pl.a.ea ot 

. ''D$monatra.tes good apo:rtsmanoh1p .H l 
?'t_ ...... _ ~6~ ..... .'i -·- !1'.4 _.t" ~ _ _. ~•A ...... -~ 11.·• -

tJ~6 .. "t'al.l.¥" J:OJ? "ltOOt\~'·' J. 

nJ?Qortt . not a good word. l 
Add HP$:r&<.mal car(;}, appsa.ranc~.n . ) 
Add nheight, weight r h~alth habit$~ n l. 
Ad.d "Behavior in o lass. " · l 
Add tthfea:t;nl'f)ss. tt .l 

Add n Att i tud.e" 1' 1 
List more habits. 1 
M~u·k by rt 3atj.stactkQ){'y1t or ttUt'leulti~;fe,.cto:t"'Y • n or 

WPlus (,f) or .minua t--:J ~"1 .. . l 
Place wworks well with' otb~:t'ar• und.~,r nvto:t"k habits. 1t l 
Acid 11 Ca:re o:£: prop~:t"tyn· und$:r nwottk habite,.n l 

Add ttn~s:p$ct.s soh<H>.l p:rop\l)rty ,u l 
Eli:mina:tHi) rtvvork and social habits. n 2 
L$S.Ve splice £:or additional social habits f'or> 

Special Eduaatiol'l pupils., l 

~~!!~~ I ·.-: :~=~"t:r:-;:~,".=,._._ .. ',~> .. :·t"'~.i~:·~~~~:.t::· --~--~~<4\~,-~~:~;f.t~~-~r~ 11: :~~~~~~·-'=-~~~~~: .. -~~-
·' 



'rABL:E IV 

TEACHb"At J.iE£vlARKS AND SUGG.Il:S~n:ONIS ON l70flMAT 
AND V!ORDING {INTJi;RMEDIATE CAHD) 

=;~...J.J..,J=~~iii1--~~====.!~=~.:~li:::· ·=··=,.~=======~~!IF 
Remar·ks ~nd Suf:Jt ~st :tons 

'·, 

· Jloom number not usually knovm in Jun,e ... ..-delete;. 
c---------. Qo!lim~nt$ i'o:r eiach -~·s-ub~je*t ut1neceseary .. - - - ·-- - -----

C~p.nge "W:t•i t!ngn to. nr~IandWl"iting.,n . 
Qhange nworks hSll"d n. to n Above ave:rage effort • u 
S:Lrripli£y n I1£t'o:rt n co lunms • 

El:tminnte "E:f'fortn columna. 
One larg¢ ~pa<:e'tor ecmments. 
r11oJ?e. space for .cornm$nts~ . 
~!hat .constitutes tt:Lx-r'egulQ't''1 .. attendance? 
on f1t>at pa.ge of earn, pla.¢$ trna.te" instead or 

Ht{fiXt f'ta.l.l., 1t . . 

D::tvide reading int~o "Oralff a.nd HQomprehension. ff 
'Use one general spa.Qe for language ar·us. 
Add·. c~lumn :f'o!l:" health and posture .• 
Add,. 11tieiihtn and ''~veight~,'' 
Add co:tunrn for rtlmprovemen:'v shown~ n 

Not n¢¢0$Sa:ry fox> teaohers to sign. in front. 
Uae separate <Hu:·d for in$t:t'tun$ntal music. 
Ue>$ cheek (/) f:or P .. E. 1 but no grade letter. 
Do not s1.at:l.t lines ~boVIiil columns. 
El.imina.te teachtr and prinq:tpa.l t s signatua,"e 

at h<:~ttom of first page ...... dup~~;¢ation, 

Probl$t!l of making duplicates :tt pa~ of oard is. 
on .last page. .· . . 

Eliminat~ duplicates if grad$ books ar$ used;; 
Plac& all subjects on l~tt* , 
Divide right ~nd side in,to t.hJ-eE1 ho:rizont£l.l 

comment s~etions. 
Us$ back page ·ror p~:rent s igmwl'Hl~~r;. 

'7 
...... ) 

1 
l 
1 

) 
2 

20 
l 

2 

l 
1 
1 
JJ 
l 

l 
2 
l 
1 

4 

1 
l 
l 

l 
l 



TABLE V 

f4ISCELLANf£0U8 R.l~MARKS l!)Y TEAOH:mrts 
HJFXlA.t~DING !N'I'EHMlUDI ATJI} CARD 

' . . 

~""i:-::~=====:::~:;<~:~:~ ~'I: '!:rmr.""-....; r::::~· ... "'.."~-- ... .::..~~~~=:=l·: :=::::::"'"":"fT-:.::.-I · lemarks · . · - ' ot a. 

A+lQ\ff time for :itluggested ccmf'e:rencas., 
ill(;) Q01upu!iory conterenceth 
Question ~Tisdom of' c orif'el'i~nca~siL 1m:l n.a-"'t n&Y"~n+. . . .· .. · . - ......... "'-"~' ... -., ·····~---- ...... _-.....-·- }:-..,.....,.,.... ---.,.... 

requests confe:re~ce .. 
Too many oonter~noea :need$d to ~:Kplain card. 
Suggest guide for oonferentl$S. 

Suggest t~vo yearly repQrts ,and tvro conferences .. 
IJ.'hrefl t>~por·ts yearly. 
l>'!Qi'e than thr'ee :reports j~'early. 
JSxplain. card~ to pa:a;"ents. _ 
Issue_ progreas reports ea:rly irt year tor pupiltJ 

tailing. _ 

Sh¢l'i grade le·vel of QLqhiev~ment ~ 
Set standards of' minimum lev$ls o:f achlevemertt 
· to complete a g:rade. · · 
Card shQuld tell aohiett~ne:nt in ¥'$lation to grade 

and aohiev$tllent i3l relation to o't'm ability .. 
Will take more t eaeh~r t :!me. 
Find out\ what parfOnts want to .know. 

What about the rnarld.ng of pUpils doing sat;is .... 
facr~ory work in a slow group? 

l 
l 

2 
1 

1 

2 
l 

l 
5 
1 

l 
l 
6 

29 
1 

l 

5 

l 
2 
l 

1. 



pa.rent$, and invited comments and suggestions. ~rhe letter 

accompanied tha .first issuance of th$ report oattd in the 

Fall of 1955. · 

~.ab1.!. !!· In rrable Vl: 1 regarding the marking syat~m · 

of the intermediate ¢£Wd, $Catterl9d comments showed that a. 

Ant>the:r grottP of teachers was non-committal :regarding mark­

in&;-. All comments ~1ere of'.fered freely as p61.rt o£ the general 

:b1fo:rmal evaluation of th$ tentative oard, but not in anat'V$r 

to a dil"eot qu.est1.on rega;roding the rnarldng $ystem~ 

1:Alli! ID ffr:ns ~~~~.. lrh~ tabulation o£ teacher com ... 

ments as shown in Tabl~$ VI:t and VIII 1 . ;i.n.dicated that ttr·doa 

aa many teachers app~·ov~d o£ the tent:ative intermed:i.ate 

r$po:rt card as tho$e who dieapp~oved .. 

T~b,*.! lJC. Suggestions listed in '!'able IX :for marking 

p:rimtn,.Y <:.HU?ds are basically accepta.bJ.ta in the teaching pro­

fession, and as such. ~1ere i:ns~rted mo:t?$ to remind teachers 

rl!lther than to gain reaQticrns. !~evertheless, p~ent•teacber 

oollfe:rencl:;ls seemed to have th~ general approval of t eaohers l> 

ta~l! !· St::attered oottro1ents regarding the primacy 

card$ are l:i.sted in Tabl0 X. Seve:r.al trends of opinion v;ere 

outstanding~ 'l'leaohera were definite in a.skine~ :t"or mo~e 



'l'AB.LE VI 

TEACHER COMMENTS REGARDI~~Q lURKING SYSTEt'\1 
. 01'~ lNTliltN£EDIATE CA1U) 

~.:e::::ee·:=:rz:: ::=~=··~, 1;: ,1 il4l!::;~~ ·=:::,:::=::= :=::=:=~=::;:::=~~::=:t:=:=::=:=::=:.•==:::•~~===u:~==:=: ·=:t.::l::.· ;,:;::::;;::=:': 

ott$ lool"'t....... q,oyqra~p't§l;fl'~"' . .,.. <1:",...._,..., r . l!ik·e..,· .lolA~~ .. Itr.w-"'1~1*> t· ._~,_.,l><il.!oui 1 u~Q.~._!t-...-. 

Like letter grades. 
O.,K.,. 
For subjects only. 
Use letter grades fo.r grades one to ai~. 
No comments .. 

Do not like" 
Use checks (.if). 
Use checks (/) for neff'ortn oolumno 
Prefer ttExoellent •· Good, Fairli Poor. n 
Base grades on achievement te$ts. 

Parents will not underatand. 
Slow children should not. be gra4ed so heartlessly. 
Discouraging to parents of slot.r ch:i.ldren, but 

truth is needed and parents will adjust • ., 
\Vill take more time o£ teaehers to make out. 
Reproduce card on large chart~ and, explain ma:rking 

$ystem to :P ~ T" A~ 

14 
2 
l 
l 

22 
g 
2. 
2 
1 
l 

l 
2 

l 
l 

2 
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TABLE VI.I 

Tll!ACH.ER 00Ml\-1.ENTS INDICATING APPROVAL 
OF INTERMgDI.AT! CARD . 

Improvemant-over--pres~nt_oneo ____ _ 
Well done·. · 
0,.{{,. 
Like OQ;rd. 
Highly in favor. 

Total 

TABLE VIII 

TEACHER COM.Mll:N'.t'S INDICATING DISAPPR.OV A,L 
OF' lN'fiiRI'flEDIATE OJU\D 

:32 
6 

)9 4g 
m 

45 

., •.. · 4 RliliiiiDI' ,,,.,,.I' I I !!-:!lll:lli:=>:;=::=:; lillll!ill!it'tl~<!ll'lllfii~U=~r=~~ 

. -~ . ..,""~$"'c-~mmt:ln~~~-·~~~~ly:,!il"-· W1~ .. ~ ................. • -~~~ .... ;.;., ..... ,""' ..... !0<.4 "'. ~ :i4 1:1<. ~-,,* ... ~_,...~ .. ... I!'.T£~a.J~«<:' 
Fa:t:r. but will parents understand it? 4 
No improvement over p~Qa~nt eard. 2 
Gont\ls:ln~ or complicated to parents and teachers. 48 
Do not approve of philosophy., 10 

rrotal 04 
<!j_j ."1!1.1\f,WO. 1F111f'f!l\ ... ld";·. o#1'~Jool·;a-t d."'"" . hpt~_lif" .,..!1\ll_.fl!l\"' .. A .. f ··u1)1 



TABLE IX 

TEACHER REACTIONS TO SUGGES'l'IONS FOR 
MARK!NCl PRU1AR.Y CARD · 

____ ,_ ................ §~s~~9,n . _...... .. . . ~ . , , , f~e.ao.~iQl\. , , , .. . , .. , ,To~al, 

Use oonferenc&s as much as poasible t~ake marks self· 2 
to explain marks.. There is no real explanatiory. 
substitute for conta9t \'lith parents.. No timt~h ) 

'------'-----~- ______ ___ _____ ___ _____ _ _ _o.l\. _____ ___ __ 16 

l:t i.e suggested that unusually low o .. xc, 
· marks should not come as· a sh.Pck 

to p;arenta.. r~~any pa:rants ask, 
\fuy wasn't I inl'ormed .long before 
this ?11 F'o:r aggravated cases, try 
to contact parents long before 
card is due., 

Use shortJ meaningful, positive 
· comments. Try to tell v,rhat atepa 
you are taking to irnprove t;he 
situation .. 

Certain words cause emotional 
stress and angry reaction$ {)fl. the 
part of parents" Choose your 
words ca~efully. 

J3e sure to conf'er \'rith parents of 
''low achievement, top effort" 
pupils. Have a cl~ar understand~ 
ing w·ith parents concerning you:r 
evaluation o£ this type o£ pupil. 

Fer "high ac_ hie.vem0nt.i low ef:f'ort n 
type of pupil 1 · schedu e con ... 
.ferencEHlh · 

Ke$p adequa:t.e :recox·ds and samples 
o£ work* Definite e~idence ~£ 
achievement should be available 
to parent$ who wish to be more 
aecux-ately infonlled ragro."ding a 
child. 

t:>.K. 
0.,1{.,, plU$ con­
ference,. 
l\!o~ 

13 

7 

l 
l 

ll 

9 

9 

12 



47 
space .for conl.ments tor the inclusion. of the third f~l"ada 

in the primary report card .?.rystem :rathel"' than in the inter­

mediat.e report card system, and £or the list.ing or days o£ 

absence rather t.han checking atrtendanc~ as regular or 

irregular-. 

Since no radical char1ges in marking ·Here proposed 

tor the primary report card, there \'fer~ no l"eacti0ns on this 

point, All other cortm1~:mts concerned no aignif'iotmt aug .... 

g•ationa. 

primary card are pr>esent~d 111 1l'able XI. A total ot ninety­

$ix teacbars approved of the card» while ttim teachers did 

not l.ike the report c.H:ar<t. l!a.evel'l teachers had no comment .. 

I:e.!~£ Q.9,.w;nenj1,,§. Qf:.. ~n~~rt~:l\ 

In :t:>(:wiewing the· m:il.ny comments concerning th$ arunple 

cards subtnitt,~d to t~a<thers, assorted reactions are set 

forth 1H~lov~' '.-sith no attempt to classify them. tlnde:rsoo:rin,m 

:ls tn the original.. The following pet*tain -to the prima.%7 

card: 

In this d:ltficult ~1ob, it seems that at least two 
th.in_ ge_ w$r_ e .. · ;fol>!lg. ott ~m_.. ~~-_i_r __ a_ t_, _!. __ :~._ ... "1io. i.!Ut ... _ -i~ the mark 
of genius.. Second1 t.he \~ao:h.E!r:'~..S . u.4ii~.n~. is much 
mor$ impovtant than the stania:rdi~e test 1n the 
primary g~ades~ · 

I consider this an impr-oved card. I do think, that 
some parents will :requite explanations as to the 



Show gr~de level o£ achievement. 
Diseuse test results with parentHL. 
File$. need~d f'o~ keeping track of progress, 
Send hem)$ t'old$l"S of work with card. 

(----------'l~:lattwral-l-gr;adin.g -o:t:1.- on~ e::tde. -

1 
1 
l 
l 
1 
""' 

Omit ''sciel1ce.t' 2 
Eliminate •'$cience" and 'fartn !'or grades 
on~ and tv;ro.. 1 

Ih-:a~ange o:rder to read-... numbars, r~ading, · 
~iting, sp<:)llingw . . . . Z 

Many second grad$s do not teach spelling.. 2 
P:rovidfl space on card for pat·ent to check (v) 

if he wants to t.t~lk to 1H::ta¢he~. :3eems to 
be a graat effort i"or pareni'#fJ to wr~.te co:mrr1ants. 1 

Con.feren<:e need<Z;d for all prim&:t"Y pupils... J. 
~-~Qke rnor~ complete card for parents 111Tho 

cannot com$ to conferenee- 1 
Two at·te:rnoons pel."' year should be allotted. 

f'or <wnf'erenoing 1 one a.t beginning, one at end.. 1 
F&vor CQrtfer•,:.moes only, . .. 4 »1aVor conferences for abnormal cases only. l 

No tirne allotted by adn:iiri.istx-atio:n fo:r• oon£ex>en<Hl)$<! .3 
Gon.feren<:t$1 method best way of repo:~:•ting.. 3 
Give teach~,_,.. time for. c·onf~:renoing. 2 
Omit room. · nu.rnbtl!r on ti ret page. l 
Do not use abl:tt.'*eViation t·o:r n ave.rm.go. tr l 

Nl.ark Gnly r-~gular and ir:regula.r attendan<.H·~.. 9 
What constitutes i~regular attendance? 2 
hiark tardiness.. 6 
Mark days absent.. 10 
\!Jork ancl social habits o .. K. 4 

Use checks (I) i'or t'llork anti sociltl.l habits~ l 
I~ecord height,.· W$ight 1 and ha~lth. 2 
Add health ha.b:i:I'Hll ·under 1' .E. l 
Use internH~(iiate card for primary. l 
U~H~ irri.H~rmediate card for thi:rd grada.· 3 
GuidE~ need~d in avoiding poor te:tminology in 
t~acber comment$. 4 
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TABLE X (continued) 

~~}~~-,t·.:~~~~~~~.:.~·;:::a:~::::::.~:;=~=*'~~~~~~t: ·~::::t:r:-: .. z :;:~= 
Cornmonts · *rotal 

Nei!lid place for 11shows itnpro"'temant "n 
Need plao0 foro nbehaV.ior.n 
Use "aatis£a.otorytt in p:t.;H~e of naho'lflus 

.p:rog:r>t~~$s. 11 

nshows l"&pid proa:~rEHasu is rdslead:Lng., 
to nwqrk:s hard,.tt 

:~~~~~D__ceti_n ~_t•_r,t_9:t>nl.~l_Pr'Qg:rees. 'L 

Change 

Change uslot~r. progressn to nsomt:.} progr~ss~ u 
R~c:. or. d effort and fAppa. r~nt ability .. 
Add column fo't' nr&:tl.ur~ih" 
Add na:ve.rageu to column. 
Do~a not show g~~~~~I of work~ 

State readitlg ~evel. 
.More snac~ neAdarl f'n1" t~r~tnmAnf!.;g~ · 

t)i~i:e · o~rtffi1enta --on iaat -l?"if.~;:--- ~ 
Space for comments 0 ,.K., 
Not neo~ssal"y to comment on each subject for 

ea.oh :report. 

Enl~ge inside spaee £or co:tmnents"' Do not plaee 
on last. page. 

Centet" .fourth pag~ of card., 
tike "tn:·ogreas~' grading. 
Like wrpart1,cipationi" marking. 
Use letter e~:r-ades £or first page only., 

Pref$r letter gx-(,1.de for p:r·imary" 
P:tefer anecdotal. r~porting~ 
Include thi.ro grade in this primary ca.l:'dl> 
:£$sue four l."epot'ts yearly, 
Send hozile aehievf!)ment test re~?rulta thr~e times 

dul:-oirlg the year and samples of t•tork monthly-

Prefer -vH?Jrd.ing on aecox~d page of int(erlil$diate 
ca~d for prima:ry. 

No provision £o:r ¢h;Lld w.h,0 doea not progress. 
(.lard should be tH~l:t:·.explanato:ry. 
Mo~e frequent te$t$ ne~ded. 
Difficult to g~t parents to conterenc~h 
S,hould conf!iJrenoe be held at home or at school? 

l 
l 

1 

l 
1 

l, 
l 
l 
l 
l 
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1fABUt; XI 

·r&ACHER ACCEV~ANCE OF PltiMAHY CARD 

O.K., o~ sati~d'iad. 

Improvement ove~ p:res$nt card. 

Good. 

DQ not lik~ Clax>d. 

19 

32 

10 

ll 

so 



relation bEbtwaen ~f.f'o~ e.nd gtos.de, how$ver, the child 
ean ~~e what he has done. I don •t cons:tdexo this oal"'d 
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a threat to th$ pupil~ but J: do oonsider it an in~~n­
ti'Vt.h Som~thing cono:r$te he e:in r~ad with his otm 
eyes. A :r$w'at'~d to sorn~. r;md a da11gi$r e:tgn~l to others. 

. I see no· :Lnlprov(llment in this :report card. Al't:;hough 
I ;f$el that con.ferene4ll!:s a:ta f'ine and :tn many c~uHlS 
nece$~a.ey- ..... the otiteome of a conference does not shc:>\'f 
a. child his marks in blJaok a11d wh:i.tel? 1.'h1s .card, as far 
as :t can see do~s not grade .. but co1nmen.ts, · 
---------------------- --------- ·--- ......... 'fW\I¥WIIl':"""""'!' -

There ~s xto spaoo fo:r the child alower than "slow 
prog:rel!iJa.u A.t'tElr all, there is su.ch a thing as 
ttpl:'aet:teallY.i$! progreaan.that ~ teach$r to in no w~ay 
:reap~msibl$ £o:r~~ 'l~he best ptarent ... •teachel:' oon·t.aet J 

many tim$S can do nothing to a.lt er t:1ln ~nvirorunen1h 
'lo sum up • 1. think that eVerl first and second n;rade 
pupils should bt.W'e a definite ma:rl~, l1hether it i a one 

. h~ is n~ourl ()f' ~ tl~ f.\Yt (1\ h~ 1,rof 1 1 f'<lla. 1 ha ""'"~'"'"" • .,...,. .... t.. ·i!-"' 
··~ --~··-· -.i'- ,.,.. ..,..:__,. ~ _,... 'I .......... "!!'!'- ..... -- --- .... --~. ""' ._... • ..,.,... !!I!•"'.J" 4\Hif~~"""' •• ,.,.,~Alto' ""V 

iraprove ...... :c ~{~ the :r~port c&r .. tl for third to sixth··· 
grad~a fo:r th · s r(a&.aon*' The parent$ ~d.ll 111et their. 
t'Jh(l)Ck when they g~t the third grade card to:r th$ first 
time. A conversation and a grade are ~H> differen:t.~ 

Parents w~t a t•eport that pl,acea great~:r emphasis 
upon accomplishment in subject nl$.tte:r,. Parents ar$ 
fed up "Vrith a camouflage report.. Tbey vrant um to be 
honest w-ith th$m, honest with. th~ child,~~ and honest 
1\l':i:tb. ouraelves.w 

The following nomnHmt$ .. perta.in to the intGr>rru:~diatG 

Life is made up of <:ortlpetiti()n so why not pr$par~:.r 
out~ children tor it • When a ch:J.ld takes ·hom~ a report 
eard that says he ia do:big sati$£actory tfork, hts 
par0nta are otten startled to tincl that he is tiorking 
far b$lot¥ grade level.. · 

This seem$ a workable card. I lik$ the id~a o£ 
ha.ving mohievement mal"ks. X have ht;T:ard nw.ny pQ.ren:tg~ 
expt"Q$st dis sat :tstaot:ton in not knowning a nox~m r>ating 
for a ehild be:f'ott:J sevGnth gradQjjl They f~el nsa.tis ... 
£actorytt is working at grade leval.\) 



· fl.~i~f note. Why dQ we have to make report oardf:1! 
so eompl oiit'ei? I like t.he plain A 1 13 ~ o method ....... 
simpl$ as tha.t• ... why all the extra coment• ... in inte:r ... 
media.t$ anyvtay-.,.;cu;mtt it he set up GO we just can eh~ok 
one s.uoh a~ A:rith(l'', . . .,;.1 etc,., Why do t..re have to €~o 

. .!'ad$ 
through thi$ thing cal1~d ef.fo:rt ., w<>rki.ng h~bits., etc .. 
I just lik(\) it to the poirrt; ....... \'fhy all this other extra 
stuff ... 

:r. lik~ th:i.a :r~port card 11 b~oause the intent seema 
tfo-be-to-corivey --l:tecurate ini'ox.•mat:ton to. th~ pa:tents <I 

It atr5,kaa m*-' a$ being a defirlit(;.) step £o:rt1tt:r>d. 

This card is n1ort't maan:tngtul than the p1""eaent report 
<Hil.l:"d• 

W:til r~qui:re a gres.t deal of axpla:qation for many 
pa:11>ent a, $nd \1'ill aotuall:y n~ake a parent sit down and 
do a little conaentrvat.in~ on. bi0 ~hild t s :r~po:rt ~&X'd 
rath$r than merely glancing do~m a o oluum t~nd cot.m:t ... 
ing th~ noutstrmdingn or treapa.ble of doing bette:rn 
checks. For a ohild that is not an 11 Att stud$nt o:r 
superior student and ce.n n~vEW be mor~ th~n a vto•r 
stud~nt; hi$ p&Z"en'bs will probably. find t~is a veey 
disoou~ag.)TJing :report.it . !n ti•ne, however • I· think they 
will adjust thems$lv~s to not only the r~po;rt but also 
the 'truth •. 'this type of report ~·Till tak<11 more tinu;~ 
or tn~ ·t$acber but it t..rill eov$r a much brotader area ... 

'2h:i.e repo~ eard ia an improvement ov(~r th~ present 
one. ! think the. l.ldnt1.nistr$:tion is af:raid to simplify 
it to the point whet"e n1ost of the parent$ can under ... 
stand it" 

Congratrulat:tons tQ:t> a clear, eonoi$e guid$. It 1$ 
$Vident that. much sinee:re ()lf'fort has gone into th:i.a 
improved draf't. Tht:l comment spat;e is- stlltall ~ but per .... 
haps it will suffice. · 

This is a ~ood step. toward uniformity in nt~l<eing; 
oa:rda. 'l'he eommittee i$ to be praised £or th<iair fin~ 
work. I ~...rould p~ef':r n<>t basing t~ grade on standard-
ized teat scores" . 

Suppotlle Joe Doake$~: a boy \dth a low :r. "Q. , has van 
good work habits. The highest grade that he can 
rec~.dve is a c. :tn a way this liial'l disaouraf~$ a young .... 



st~r because he can't .move .t"ort~ra:rd exc~pt in Art, 
P.E~ ~ l~ib:rary, or Mus:1.c 1 etc. · . 

l£ thare \'las a cla~ia of low l.£h pupjJ.s; th$ teaoh ... 
e.r would have to arrange a . oonfe~ence every repox>t 
period because of s(;)v~n and li#ight. · 

I cantt think o£ H better method~ hcrvwver. This 
typ$ o£ ca.:rd should give the parents a more concrete 
oonoept ot 'tro~h0ra their children stand, :Pm sure thG 
par~nts will B,.ppl:"eciat$ tll:i.s type of card, eV'en · 

i----1-------·thvu€;11 thtt;- t.x>uth hurts. - · 

'rhia card is. exaotly wha.t $eems to be needed and here 
tachi$Vem.ent is I?:iJ:!,pQ:i;.,nted. to mea..n something ti' the 
pa.r~nt in addi tlO'n t(} -effort $Xe:rted o 

Teachers are mo~e apt to he ~ 9l?X!lU-~~- :tn thei:r 
&~!G\!n.J£ !tm~ ... 1li and m~M~ni§• . 

J.l y~ ~. ~~~'tl! 

This is too oomplic ated for a great many of th€!} par ... 
~nts to understand. 

l feel thlltt i.;he intermed~ate gztades should have ~ 
report aimilar t.o the primary--a ohack system. 

Letter grades--when th$. inapt (lo\"1 ability child) can 
obtain no mo;r$ than 0 o:t" D""'•a:re, ill this teacher's 
op:!.nion, un:f'airt Eneh child halil tho right to a . , ! 

bala.~oea e~xpe:rienca o£ · sucoeaa~s and failur>fJHa. Though 
constant C and."D grades are: not ma:rks of failu:r$, 
neith~u· ar~ ther, ma.rke of' success fl These ch:i.ldren, 
making Up the lm'tjot'ity of the ~.n):•ollmemt at McKinley~ 
for ~x&nlple, 1tii11 tleve~ exp~rienc~ that coveted B and · 
~--the mark~ or sueeesa • thout~h they m:tgh.t be· doing · 
B and. A "t·mrk on their• own level, This limitation is 
not just nor psychologically heal thy for an elem~tt.a:r~ 
achQol child lit 

It should be remembared, that life, outside of aO'hool 
and attert'larde does allow an indiv.tdual to ttnd his . 
t~classrt so as to speak, · O~dit'ltWily. ci'vilized liffil) 
do$sn't force the very weak to compete 1r:ith i;h$ v.~ey 
et:rong--oiviliz~tion do$a gi V$ the. oppo:rtunity f'o:r 
baliJ,n.eed experi~nctee of success atid failur~h Why 
should school programs 1tnpose lim1.tat~.ons? 
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fl~y only com.met1t is that r•m g;lad I tee.~h p:t"imat>y1 
I. ·cam viol~ntly opposed to th5~s type o£ repo:rt card 
and :a,ll the confusion) retrogression, and pal"ental oon ... 
aternat:ion it, r$pr~sft)nts. Is this :retut>n to letter 
grades the r~sult of eJC"tens.ive research in educational 
p$yChology 'or a catering to parental whims so they can 
compare Johnny with Jimmy over the back tence? · . 

Thi$ repert is much too complicated. l favor an 
e~uilli$;r to :read and interpret eard one ~ihioh both 
teachers and parents 1td.ll be more likely to int~rpret 

~~~~~-in-th~ -!8ame ~nanner--------c -- - -- · . 

I am very disappoi,ntii:d to think that the s~u .Sl!D. 
is :reverting to an ttA, E, a, :0, li'a report1.ng eystem.t 
Are we not going ~ntirely baeltward instead o£ forward, 
in th$ . light of ;.rhat is kno11n about the development 
of ch:tld:r(;)n? For IWAllY years I hav$ p:re:ferr$d th0 
p~.· $nt .. teache .. r.. d.on£erence. to ~. type o£ wr:ttt~n report, 
to!' it is mueh. .falre:r t () tha child than 11me.rks 'n l''u:r ... 
th~rmor$> a :rapor<t card that requi:t"\ilS con:f'tlll?eno1ng to 
explain it i(U a J.ong way from adequate, :J.$ it not? 

· . This i.s; appa:r<\lntly,. p(i)l"ental . plus t eaohtt1r. con ... 
fuaion personified. :r think it is a b:J.g(Y'e:r~ me$s than 
the one 1-'il'e tt0\'1 hav~.. vlihy dontt t1e t~y simplifying 
the r~port card in.ti1taad . o£ complicating it? 

. It is impossible fGr m~ to see that this type of 
re. po. x•t card.· \'ntth lett0:r .. · grades &tld the emphasis on 
academic aohievem~nt reflects the philosophy adopted 
by ~he distZ""ict ... ,.the phi.losophy whioh should be 
reflected in our type o£ :re:po1~:tng as well aa in (J)Veey 
aspect ot the edueatio:nal program. 

tvith the for~going reaction$) in mind~ th~ Report 

Oa:rd Committee made th~ f'ollou--Ting changes in the ·two repo;rt 

cards (Figures 7 and 8): 

1. Space for comments was provided on one complete 

page instead of Utlder each subject a:re~j 

2.. Work habits and social habits we:re. to be marked 

\'lith a cheek (y) ra:cher than by letter e~rades<i 
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)., Fou:r :tette:t" grades we:t"e ad.opted, rather th~ f1Ye 1 

for the intermedi~te. grade cu:wt.i'., 

4... Letter grade$ were defined more closely than. 

previously. 

5,. The cards were reproduced by :multig:raph proaess 
. . 

:rather ths.n by printing* 'l•his vvas done :because 

of lol'fftt:r coat$, and bae&u$a of relative ease 

in making subtequent neceasa:ry changt\l$ .. 

VJith the\ superintende:ntPs approval, ·the !~'aport oa:rds 

were prestnte:d. to the Board of J3.:duoatiqn in June o£ 1955 

a:nd were formally adopted on a t.rial basis for thEil sohoQl 

year 1955< .. ;6. 



CHAPTER V 

SURVEY OF COM£tffJNI1l! OPINION 

Included in this chapter are t\'IO extensive surveys 

of.' eommun::tt:y opinion rega~di.ng th$ ne\'1 report ·caxods ~ These 

S\W'\f~fel __ !!Y~_<!l.<>_s~ly -~£ltlyz~d_Md. summarized.. Ending the 

chapter a:re recomnHmdations of th$ Repo:rt Card Corom1.ttae. 11 

.baaed \1pon ·comm:ttr~ee study and result$ of the survey. 

The :report cards adopted for the school year '1955,.,.56 

'{'fe:re E;)Vstlua.ted by means of tillO qu~stionna:tres during that 

sehool year.. One questionn&~.:t:re, prapa:red. by the writ$r 

with the assiatal'lCe of members of th~ Hepo:rt Ca:rd Com ... 

mitta~. \fas directed to parsnts and aooompranioo the second 

issue (febroavy lt 1956) of the :report card for that yea.:r~ 

The purpose of.' the qu~stionna:tre Witts to firtd out \"~hat pa;r ... 

ente thought of the new card,. The other questionna:f.r$, 

also prepared by the ltt"'iter with committee assistance; 

w~a diat:t~ibuted to tea<.1hers on· the date of the third 

issuance (May 2 ~ 19.56) of the repo:rt card~ A .similar pur~ 

pose characterized this qUtHstionnai:re, that of i'i11ding out 

. what teachers thought of' the ru~w· e.r;wdli 

A total of 61057 questionnaires \·1ex•e sent to parents 
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REPORT CARD FOR 1955-56 GRADES ONEt TWO, AND THREE 

57 

lst Report 

2nd Report 

3rd Report 
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WON: AND SOCIAL HABITS 

Uses Tillie Wisely 

Works Independently J--i---l--ll--+--+----+---1t---i 
Coqiletes Work 

Is careful and 
accurate 

Obeys Rules 

Is Courteous 

Works Well 
With ·Others 

Demonstrates Good 
Sportsmanship 

lst REPORT 

2nd REPORT 

3rd 8EPORT 

PARmr'S lDIMENTS 

Parent's Signature 

Parent's Signature 

-Parent's Si~~ture 

Grad~• 1·-3 

STOCKTON UNIFIED SCHOOL DISTRICT 
Stockton. C•li!orni• 

School Ye•r 19 _____ 19 

Reporting Progress of •.••••..••••••••••••.•••••••••.••.••••• 

School ________________________ .....•.........•..•.•....•••.. 

Grade·-------------------·····--···························· 

Teacher ... -----------------------------····················· 

Principal .................................................. . 

Dear Parent.: 

This report is in tended to p·o·: l:lo .:: ~1u .,. : !.:; 1:-.­
porta.nt information rc;-ardir..~ tl:c pr0r:r;,.: ::;:; of y:'"cr" 

child • vle believe it deserve::> 'JO' 'U t hO'..l '"h tf,:l C; i.­

sideratiOne 
'th th t , cr.; ... r-··-··cr•v--1 ~--~· A conference '1-!l. • .c c.:1 c. : -~ ....... . , . "' v ... · · ·· -

1 · ..... ,.c 1~ -{ .. ,, .1 1-"· r l-or twice each year to ~ur:, . cL,::l" .... -· ... "-'" .. • · . • 
tion presented in this for:-.al rc; .crt • 

'lor-; tr-... l.j' :,·c·.u-:;, 

4&~~o~~w 
~~erint~ndent or School• 

ASSI~MfllfT FOR NEXT 'r'EAfl: . 
.J • , l•!uJ ;".Jt'i! :.t.>t.l.l h . d t of the teacher- aa.:a pn;K l t'3 • . ; 

In t e JU gmen nf'Xl (,.11. 
k 'n the grade, room ••••••• wor 1 ------

- · ·--·-··-----------------· ·-·--------

. ' 
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CHAPTER V 

SURVEY OF COI'-lt\1UN.ITY OPINION 

Included in this chapter are two extensive surveys 

of community opinion regarding the new report cards. These 

surveys are closely analyzed and summarized. Ending the 

chapter are recommendations of the Report Card Committee, 

based upon committee study and results of the survey. 

The report cards adopted for the ·schoo·l year 1955-56 

were evaluated by means of two questionnaires during that 

school year. One questionnaire, prepared by the writer 

with the assistance of members of the Report Card c·om­

mittee, was. directed to parents and accompanied the second 

issue (February 1, 1956) of the report card for that year. 

The purpose of the questionnaire was to find out what par­

ents thought of the new card. The other questionnaire, 

also prepared by the writer with committee assistance, 

was distributed to teachers on the date of the third 

issuance (May· 2~ 1956} of the report card. A similar pur­

pose characterized this questionnaire., ·that of finding out 

what teachers thought of the new card. 

I. PARENT QUESTIONNAIRE 

A total of 6,057 questionnaires were sent to parents 



o£ inte~m.ediate pupils (Figure 9). 0:1' this total l~o•~;lS, 

a 72 p$r t.H~nt return, -vv-er$ ~omplet$d and );'eturned. 

~!i No ..... ~ l!f.}.tt}.Jl. No Answer 
~ ......... ~~ 

This card ·cells me wha.t I 
want to know, 8)1~ 21~ 8}~ 7~" /0 

-----------cc: ~~-~-~~-~- ~--

'rhe intent of QuestiolJ. l was to ascertain ·:tf the 
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11;lfo~mation ·which parent~3 desi~ed concerning thei:r chil..., 

dr~n WQS ~ctuGllly :J.ncluded in th.is card. D:lsregarding the 

vag~:ries of sen:ta:nt:l.(} interprBtation, 83 per cent of the 

wanted to know~ 

This card is easily under-
stood& 8!>% 27~ 

Question 2 attemp·t$d to detex>m:tne the el6\:rity or 

$.d.mplicity of the card. 1l1he responae seemed to indicate 

that thi$ 'l.lfaS g~nerally aocomplis.hed. 

&h In marking> :t pt'e:f'er ·that rny child 
be l1larkad only on his progress in 
keeping with his own ability .. 

b" ln marking, ! prefer that my child 
be. compared to ·t;h$ majority of 
childr~?n of. similar age and grade., 



<h I pr$fE'Ir a eomb!nat:i.on of the above 
tnoro it ems • 

No answer .. 

.385~ In Favor 

lO>~ 
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Que$tion .3 v'ftil.S interesting in 1.ts results and 

possibly points to the old as$ertion that all qu.e~rtionn.ai~es 

~ar·e su.sp$ot,. An analys1.s of thta card show·s that it is 

at the same time to I'la.X"k "eff<n~t.,tt Letter grade rnarlts 

l:Hased <>n a standard are aohievament marks and p:resuma.bly 

are not baJi.U~d on ability. Unw:tttingly, these marks actu .... 

ally do indicate ability. Ability is a nec!?~Ssary quality 

in high achievement~> Thet>ei'ore, a.chievenu~mt marks ~e 

aliso ability rm.arks. 

lt should be assumed 1 ht'lweva:r, that the regular 

me&n.ill£( of ~'ability markingrt was ti!hat the 32 per cent 

prefe:rr~d~ namely) that ch.ildr0n ~1ould be marked only in 

:relation to their own ability, not eompar~d w:J.th a etand .... 

ard, Ol." compared with other children" 

Yet, the results of Question 1, tal':~n at face value, 

point out that of the par0nta \-vbo replied; $) pel'" cent 

ag.,reed t~ hat the card told th$m 'V'Ihat they ~~anted to kncn'f ~ 

Since t}le card is one based on a standard, o:r competi"" 

tiv~ grading. it could be p:+.~esumad, that the $J p$r oent 

favored competitive m~king •. Yet~ in (JuesPion ) ; )2 pel'" 

cent pret~:rred no competitiva m~rkinth which indi.ce.ted 
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STOCKTON UN!FIED SCHOOL DISTRICT 
Stockton, California 

February 1, 1956 
Questionnaire on Report Cards 

___ ..,..__.;,t 

(IF YOU HAVE MORE THAN ONE CHILD IN GRADES FOUR TO SIX, FILL OUT ONLY ONE) QUESTIONNAIRE) 

To Parents of Pupils in the Fourth to Sixth Grades: 

This year's card t~ different from the one we have been using. You can help us 
greatly by pu~ting a check mark in the square which best tells what you think 
about this type of card. 

Yes No Partly 
1. This card tells me what I want to know. D D D 

What other things should be included? 

Ye~ No Partly 
2. The card 1$ easily understood. D p D 

What parte are not too o~ear1 

Mark one square 
3. a. In ~rking, I prefer that my child be marked only 

on his progress in keeping with his own abi~ity. 
0 

4. 

'b. In marking, I prefer that my ch:i.J,.d be compared to 
the majority of children of similar age and grade. 

c. I prefer a combination of the above two 1 teme. 

a. 
METHODS OF MARKING 

I prefer letter grades (A, B, c, D) plus a short 
cormnent, as we now he.ve. 

tJ 

0 
Mark one or mor~ squar~s 

D 

b. I prefer a (-../) on such headings as "coul.d do 'be-tter" 1 0 
"is satisfactory") etc. 

c. I prefer a note from the teacher about my child's work. c:J 
d. I prefer a talk with the teacher from time to time. 0 
e. I prefer a combination o~: a b c d 1 as listed above• 

(Circle those methods you would like to have included) 

List on the back other changes you wo~d like made in the card. 

I 



a change of' heart for a certain number of parents w 

HO\"leve:rt 20 per cent of the parents were in favor 

of ·competitive grading, while )8 p0r cent, the largest 

gr~up, seemed to solve tht':l>:dilemma by preferring. a com­

bination of both methods. 

!Jlethoda of tJiarking. 

In Favor oft 

a. I prefer letter grades 
(A, B, C) D) plus a 
short comnent, as we 
now have-

b. I prefer a check (/) on 
sueh headings as "could 
do b&tter," "is satis­
factory,tt etc. 

c. I prefer a nota from the 
teacher about my child's 
work. 

d. I prefer a talk with the 
teacher from. time to time. 

e. I prefer a combination of: 
a b e d; SiS listed above. 

Combination a; d 
Combination a, c 
Combination a, c, d 
Combination a, b, C; d 
Combination a, b 
Combination at b- d 
Combination c, d. 
Combination a, b, c 
Combination b, c 
Combinat1.on b, d 
Combination b, o, d 

18.5% 9 ,l]j. 
• ;"lfl 

7.0% 
3.3?' 
).l% 
2.3% 

dl.. l • .),i,) 

8':ilt2% 

Othe:r 
~1ethods 

'l 5'rf .; - Jt) 

1.7% 

-.9% 
.8~ 

rdJ 

No 
Answer ..,._.,_,,.;,;" .......... 

... o 1r · 
• ~(I 



ConcEU'Ili.ng Question 4;. a tota.l o£ the oornbirult,;ions 

.in wbieh ~•lS\n (le,t.t~r il"~d~a) oceu:rs, showed that 81.2 p~r 

O$tlt were in fav-or of ~it~h•~ th0 lett;~ g:t .. ~des t.hen being 

uacd• or lett~r grad$$ in com.b1nat1on with the three other 

:~:'$pOrting rnetbods-•b, ¢ 1 o~ d. J, total of the eo.mbinations 

in which u;an do<!'Js not ooour ahcn111~d tbr;tt 12.'7 p$~· c~nt t-iel~$ 

-in favor o:f other mat~ hods or }>upil. .a·ppr~.iaing (t Of' th<)St 

who favored oth$r methods• th~ larw.;est gi~oup• :h5 p$x• C<9nt$ 

preferred ~ tt~lk \i'lith tho t0ach$r from time to timfll. 

A taoat1 i.nteresting Oblll$:t"Vation :te that 8L .. 2 pa):• 

cent of the St,oekton parents ~:rtd sz. 3 'J?EJ~ O$x1t of' the 

I>~;u.1J:n.dena 1 TE)X&tJ, ptlrents prefarred compEttiti1:V$ rm¥trld.ng; (Se® 

page 8.) 

~.!.~~.~x.;~!t.~n..& 12!~ SP.lllfA~U~~ .9!! J..l!l~:t::11l~~!U ~~ 

The varied ah~raeter and quul1.ty of the com.mentfl m~:td$ by 

p!\lit-enta :regarding th~ ixttermed5.~te eard w~rfJ d1.f£ieul1~ to 

classify. Ho't'4'~vex~. typical cc.aitm.~ntu are preaentEtd h~rG, 

A, 13, C• ll, grt1dea lll0&Ul. just 'V'rhat they ditl. in high 
aehool and oolle:gEa to m~.. '.fh(:}y a:r~ n.ot !Suite..nle for 
gr€imrna.r aehool gr~d~s. 

It tb~ Hrz·•adEtts rrtU$t be pu.t 1.n columns 11 ! lrrould like 
to see th~ · 'tl:tttle etto~~1t colttmn elS.minated and tuse 
only the ~tworks hard1' ~:n1d ~•av$rar;e Gtfort·*' used .. 

~rhe p~esent system itS qtd.tE~ complet~ at1<l ~u££ioie~it • 
. Any more additiorvz ~.re!mltl t.t\ly s$:rve to add burden on 
our teach$rs and contri-bute to leS$eninf~ th~ir 
et~ficiency" 



How are the grades A. B, c, D; derived? Average 
is said to be rtO. n Is this in comparison with other 
children in her o\'m olass ... •fJtockton Unified Sch<>ol 
District or of the whole country? Who sets these 
sta.nda:rds"! . Or is it set on a percentage grade? lt"'or 
instance! 95 ... 100% = A. ? ... 95~~ • B, etc. 

We believe this card is very good in comparing 
" the child with his classmates • yet telling us how 

he is working according to his ability • Please keep 
this type cardl 

SQme o.f the headings above the grades. may be con .. 
fusing. 

If he shows a downward progress between cards, 
please let me know~ 

Sometimes a child's readiness is slower than other 
times. It {$ unf'qiir to give thern a poor grade \-¥h:f.oh 
oern..fon\..d.t ""'-t."_...t., .i>..-. .... ..t. ....... .!-. __ .....___...-._.......,_-..."t..!..L..~~ ..L. .... ~-A.L..-. '---~······· .L'II. _. __ 

m.~.e,uv u",1 v lo;'I;;J.:·v()t..a.u ptS.~:·;::,vuilll...L.Lvy l:i.t"l;!.J..\11~! uecM,t..H::H3 t.IleJ.r 
readiness isn t t at t;hei:r highest leve • 

. Grading should be given in the higher grades 
(6th and up) beea.u.se the personality is more or less 
formed. 

~uest:lorinai.l-:!. ~ E.~r.~ntl! Q! l~r.i!U~rt R.l+.Ei,l~ 
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At the time of the d:f.st:ribution of the questionnaire 

to parents of intermed5.ate pupils, a questionnaire (It'igure 

10) concerning the pri.mary card was sent to parents o£ 

primary pupils. A ~~otal of 7,450 questionnaires 1t1as sent. 

'!'he tally showed that 5, 013 quest ionna:i.res, 67 per cent, 

were returned!l 

Qu§s~ion.l 

Thj.s card. tells me what 
I want to know. 

Yes - J!2 £~~~ No, .JlJ!S,W~r 

:-i% 12?b 9% 



~---- ·--- ..... - -··-· -- -
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STOCKTON UNIFIED SCHOOL DISTRICT 
STOClcr'ON 1 CALIFORNIA 

February 1, 1956 
Questionnaire on Report Cards 

(IF YOU HAVE MORE THAN ONE CHILD IN GRADES ONE TO THREE, FILL O{)T ONLY ~NE QUESTIONNAIRE). 

To Parents of Pupils in the First to Third Grade~: 

This year's card is different from the one we have been using. You can help us 
greatly by putting a check mark in the square which best tells what you think 
about thte type of card. 

Yes 

1. This card tells me what I want to know. D 
What other things do you think should be included? 

Yes 

2. The card is easily understood. D 
Wh~t parts are not too clear? 

3. a. In marking, I prefer that my child be compared 
to the majority of children of similar age and 
grade. 

b. In marking, I prefer that my child be marked 
only on his progress in keeping with his own 
ability. 

c. I prefer a combination of the above two items. 

Yes 
4. Besides the card, I prefer to have the teacher 

schedule me for a talk vith her at least once c:J 
during the year. 

Cor.Ir.lents 

------=-:~-- .. -··-.. List on 

No Partly 

D D 

No Partly 

D 0 

Ma+k one square 

0 

D 

D 
No Don t }\now 

D D 



The results of Question 1 indicated that a strong 

majority of those answering wae satisfied with the type 

of information ccmtained in the card .. 

66 

'rha results of Question 2 seemed to indicate that 

pt;trents were h&ving no trouble in reading and unde:rstanding 

the information the:r-ein. 

a.. In marking, I prefer that my ch1.ld 
be compared to the majority of 
children of similar age and g~ade. 18% In Favor 

b. In marking, l prefer that my child 
be marked only on his progress in 
keeping with his own abilitye 31% In Favor 

c.. I pref'er a combination of' the 
above t''W items~o 42% In lt~avor 

No ans'V'rer. 

question ) indicated that the largest group (J4-2 per 

cent) of parents preferred both ability marking and. com­

petitive marking for their children. 
~ Question .3 had approximately the same reaction as 

did the same question in the intermediate questionnaire. 

It is interesting to note the parallel. results. . \ 



.Ability Marking 

Competitive Marking 

Combination 

In Favor, 
Intermediate 

.Card ""'.a."""' 'l'"j~·~ I :at ... 

)2% 

20% 

38% 

107& 

Yes l~o 
Besides the card, I prefer 
to h~ve the teacher nched• 
ule me for a talk with her 

- ·-
~ _L ~ . .'. - ~ ......_ _ . .. __ - 'i _ ..... JI. I. 11. 

~v J..~w.:;n;, once o.ur·;a.r~g vne 
year" 

In Favo;r, 
Primary 

.... Of!~d. 

Don't 
. Know 

)l% 

18~ 

901. /11 

Nc 
~~\!~!: 
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The results of Question 4 indicated that a substan­

tial majority preferred parent-teacher conferences as a 

necessary adjunct to the card~ 

As a whole, the primary questio:rmai:re had fairly 

complete coverage~ All twenty-nine elementary schools were 

included. A 67 per cent return indicated a strong response.· 

Parents were quite definite (76 per cent) in saying th&t 

the card told them \'Jhat they wanted to knoTt:r about their 

children.. To ({1 per cent ·of the parents the meaning of 

the card was clear and easily Wlderstoodo A higher per~ 

centage (31 per cent) favored ftability marking'' over 

n oompetiti ve marking" ( 18 per cent) , but the lal"'gest group 

favored a combination ot• the two forms of marldng (42 per 

cent). 
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~umma;;rx .9! Parent .. Q.yaa~.ionn¢1-ir.!! 

The total results for the February 1956 ques­

tionnaire shot'fed that 13,507 questionnaires were sent to 

parents and 9 ,.386 replies 'tltere received, a. 69 per cent 

return. Each reply was counted f:ts a return from one f'am:tly 4 

The number of' families having both primary and int~rmedi•· 

ate children lfras not detE)rmined o 

Gene~allY; parents were satisfied that both cards 

included the 1.raformation they wanted, and also felt that 

th0 cards "t-'Vere easily understood. The largest percentage; 

but. not the majority, preferred a combinatlon of nability 

markingn and "competitive mr:a.rk:tng1' :i.n. both cards. The 

letter grade type of marlt on the intermediate card w·ae 

favored by 81.2 per cent of' the parents :replying to the 

intermediate grade questionnaire .. 

II., TEACHER ClUE$~PIONNAIH.E 

In May of 1956, at the end of the third report 

perio<i, sepa~ate questionnaires (Figut'es ll and 12) were 

subm:ttted to inte:rmedia:te and pr:i.ma.:ry teachers .. 

!n.t..~t;.~!S.U.a.:ta~ 'fc~~~her: ~Y.~~tionl'\~~t~. 

Of the 16.3 questionnaires sent to intermediate g:re.de 

tGachers, SO per cEmt or 130 replies were received,; Of 

tho~u~ replying; 54 per cent pref<trred the type o£ marking 



------------ ---- ----...c....'"--------~-'--'-'---- _..__ --~--

STOCKTON UNIFIED SCHOOL DISTRICT 
Stockton, California 

May 2, 1956 

TEACHER REACTIONS TO THE INTERMEDIATE REPORT CARD 

Your reactions will be most helpful to the Report Ca~d Committee in recommending 
changeg for the year 1956-57· Committee: Barbara Anthony, Virgil Estes, William 
McClintock, David Smith, Roger Wa~ton, Henry Schiffman (chairman). 

1. The present card uses a single letter 
grade to mark acl:).ievement. Effort is 
shown by the position of the letter grade. 

I prefer the present method • . • • c;o • • 

I prefer to mark subjects on achievement 
alone . . . . . . . . . . . . • . 

I prefe~ to mark subjects on effort alone 

I prefer to mark by combining effort and 
achievement into a single grade • • • • 

OtJ:+er • • • . . . 
2. The present ca+d provides for four letter 

grades. 

I pre~e+ the present method 

I pre~er more letter grades 

I prefer fewer letter grades 

Other ••• . . . . . . . . . . 
3. The present card checks work habits and 

soc ie.l habits· with either "yes 11 or '1no". 

I prefer the present method • . .. 
l prefer to have more ratings on the 
scale . . . . . . . . . 

Other . . . . 

Comments or examples: 

Comments or examples; 

Comments· or examples: 

4. Please list any other comments or suggestions that you think will improve the card: 

(over) 



, 

n (f·:•••• c r, . c .. u ·.• &r•~ !,-, Yh\d. )'OY t.e('l\) 

Cra.!..- ---' ';_, 6 

l. . .. rreaer:~ g~!...te: l r.ea ree:x::.:-..e:~<i ua~r~ 

A c h!~vement acorea aa or.e o! t ~e objec­
tive bases ~or ~ssigq!ng graces. 

I agree • • • • • • 

I do not agree • • • • 

2 > The present guidelines recommend that 
slow childre~ with IQ's approximately 
85 and below, be marked with a "C" or 
a "D" regardless of a,chieverr.ent. 

3. 

I agree . . . . . 

I do not agree . . . 
The present guidel i nes recomme~d stan­
da.rds for marking in the grade ycu 
teach-

(Please check one of the 3 columns) 
Too About 

Read:j..ng (p.l 
& supplement) 

Spelling (p.2) 
Handwriting (p.2) 
Library (p.3) 
Language (p.4) 
Arithmetic {p.4) 

Social Studies 
Science (p.5) 
Art (p.6) 

(p.5) 

Physical Ed.(p.6) 

Music (p.6) 

High Right 
Too 
Low 

Commepta or ex~plea; 

Comments or examples: 

Please comment on the changes you 
would recommend in the ~ture or 
philosophy of any of the standards. 

4. Please list any other comments or suggestions which you think will improve the 
guidelines: 

Approved: Nolan D. Pulliam 
Superintendent of Schools 

Please send the completed questionnaire to the Lottie Grunsky School by May 7, 1956. 
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S~OCKTON UNIFIED Sill100L DISTRICT 
Stockton, California 

May 2, 1956 

TEACHER REACTIONS TO THE PRIMARY REPORT CARD 

Your reactiohs will be most helpful to the Report Card Committee in recomme~ding 
change~ for the year 1956·57. Committee: Barbara Anthony, Virgil Estes, William 
McClintock, David Smith, Roger Walton, Henry Schiffman (chairman). 

1.· The present card provides for a three­
point scale for marking .academic 
progre13s. 

I prefer the present method • 

I prefer more points . . . . . . . . 
I prefer fewer points . . . 
Other • • .. .. • • • 0 • 

2. The present card usee interest and par· 
t1c1pat1on as the factors for marking 
in Social Studies, Soience 1 . Art; Mueic 1 
and P. E. 

I pre~er the present method • . • • 

). Tte present card checks work bapits 
and social habits with a three-point 
scale. 

. . -

. ·-

I prefer the present method • . . . . . 
I prefer to h~ve more ratings on the 
scale . • . • • . • . • • . 

Other . . . . . . . . . . . . . . 

Comments or examples: 

Comments o~ examplea: 

Comments or examples: 

4. Please list any other comments or euggestions that you think vill improve 
the card: 

(over) 

-- · ------ - - . ..... --·· - ·· - --- ·-·-· " ... ··- ·-· ·- - ···--·· -----
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TEAC'J{ER R£AC"I'lONS TO THE FR!JI.ARY REPORTiro GUIDEL1KE3 

P~~ase ch@c~ tee level on vhich you teach: 

Grad@ 1 , 2 
1 

3 ---
1. Th@ present guidelines provide expectancies tor grading. 

(Please check one or the 3 columna.) 

Reading (p. l & 
supplement) 

Language (p.2) 

Writing (p.3) 

N~bers (p.3) 

Spelling (p.4) 

Too 
High 

About 
Right 

-

Too 
Lov 

Please comment on t~ changes 
you would recommend in the nature 
or philosophy or any 9f the 
• taodard.a • 

2 • Please list any other comtnents or suggestions which you think. will improv·e the guidelines: 

=· . ~ ._:.. ·-· 

Approved: Nolan D. Pulliam 
Superintendent of Schools 

Please send tne com~leted questionnaire to Lottie Grunsk~ School by Monday} May 7. 



used. namely. a. letter grade to mark achievement and by 

:tts position to show uat.f'ort. rt Thirty~one per cent 

preferred a single letter grade which would evaluate both 

effort and achievement. Eleven per cent preferred to mark 

on achievement alone with no consideration of effort. 'l'wo 

t---~~~_per_q_~nt_\'J'_ere_w:i.ll:i.ng_t()_mct:rl~ Ot1 1'ef.fortn _alone._ Another 

2 p~r cent preferred other tr.rays of marking. Al~ogether, 

96 pe:r cant of the intermedia;be grade teachers preferred 

some form of competitiv$ marking. 

71 

!n answer to the question concerning the number of 

letter grades ·to be used in marking, 1-l-$ per cent of the 

teachers preferred the seale of four l\9tt~rs, A, B, C~ lL 

Thirty-11ine per cent preferred a wider scale. 'l'he addition 

of' the letter grad~ n:£i'H w$.s mentioned frequently • 

. ~~hen asked if nyestt and 1•nott \'las a satisfactory 

scale for marking l'lork and social habits, 52 per cent of 

the teachers preferred 11yesn and ."non as :a marking scale, 

while /."() per cent wanted more than a two-point soale. 

~reacher reaction to guide lines .for inte:rn1ediate 

grade r·eporting (li'igu:re 11) produced definite reaction:rh 

S$Ven.ty•four per cent agreed that achievement test scores 

should be used as one of the objective bases for marking~ 

The quest1.on of ~ow to mark slow children presented 

a difficult problem. 'l'he guide· ltnes recommended that 

slo"t oh:tld:ren be marked \'lith a ncn or a. tti)tt on ei'f'ort ~ 

' : 



reg.I':Wdless of achievement. I1~ifty-three per cent disagreed 

with this statement,. lforty..-five per cent agt'eed. 

Concerning the standards for markingt from 65 per 

cent to 76 per cent ·of the 130 teachers S;g:reed that the 

various subject standards ttnl~re set approximately at. the 

correct level of di.fi'iculty. !'"'rom 6 per cent to 22 per 
~~~~~-

·-

C$nt considered the standards too hi~.. F:r¢m .7 per cent 

to 5 per cent thought that the standards were set too lottr., 

E.r.ima;tt 'J.:e8:c,h~,t f~y~at1.-<;>,ntv~!.:r .. ~. 
The questionnaire sent to 234 primary teachers 

produced a 74 per cent r~turn. Forty-aiz per cent of the 

te&Ohft)r:a accepted the th:ree-point scale ( 11 Shows l"apid pro· .. 

g:ress, '' n Shows normal progress •" tr Shows ·slow ·progress") 

desired a wider seale. 

fe:r:t:>ed a smaller scale .. 

methods. 

Forty per cent of the teachers 

Six-tenths of' one pe:r• cent pre ... 

Five per cent pre£~rred other 

In the marking of social studies, science~ art, 

music, and physical educationli 86 per cent o:.f the ~eache:rs 

pr~ferred the method used, that, of evaluating the interest 

&tld participation of pupils. Ten per cent of the teachers 

did1not prefer that method. , 

Fifty-six per cent of the teachers agreed that the 

three-point scala~ nExcellent, 11 71 Good; 11 "Poor;' was adequate 

72 



In the coverage· for both questioru1aires all of the 

397 elementary teache~s were contacted~ Seventy~six per 

cent of the teachers responded o The net results of the 

questionnaires produced modifications in both guidtl lines 

and cards .. 

TJ 

!II. AC'l'ION BASED. ON C~Un:s~riONNAIRES AND CO~WIITTgE S'f,UDY 

Ending it~J \"'ork for the year, the Elementary Report 

Car.d Committee made recommendations (Figure 13) based u.pon 

the results of its own intensive study for the past year t 

and utilizing information from the results of the parent 

questionnaires and teacher r$aotions to the ne't'tly adopted 

report card" i-1ost important among the recommended changes 
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'STOCKTON UNIFIED SCHOOL DISTRICT 

Stockton, California 
May 18, 1956 

Final Report £! the Elementary Report Card Committee 

. .. __ ......_ 

The Elementary Report Card Committee makes the following recommendations based upon the re­
sults of its own intensive study for the past year, and utilizing information from the re­
sults of the Parent Questionnaire and Teacher Reactions to the existing report card. 

Committee: Barbara Anthony, Charles Clark, Virgil Estes, William McClintock, David Smith, 
Roger Wa~ton, Henry S~hiffmah (chairman). 

The Elementary ~eport Card Committee recommends that: 

1. The present marking system be u~ed at each of the four reporting periods. 

2. A card containing four identical spaces and procedures for reporting be used. 

3. Provision be made during 1956-57 for _further study and experimentation with 
the following: 

(a) Individual conference~ ~o be used in lieu of one formal report • 

(b) Substitution of a final summary of the year's work in lieu of 
the fourth period report, 

4. In the section entitled "wor~ and social habite" on the intermediate card, the 
markinga be c~anged to conform with the primary card. 

5. In the aec:tion entitled "work and aoetal babit.a" on both carda, the "habita" pe 
""eatated in conaiatent te:nD!I, and the acal.e mark "good" be replaced vith 
"satlstact.ory." 

6, In the Uction entitled ''vork and social habits" on both cards, an asterisk be 
placed in the "poor" columns and the notation made belo'W that the paren,t should 
arrange a conference with the teacher. 

7. In the section entitled "teacher comments" on both cards, a phrase stating 
"Improvement is shown in " be inserted. 

8, In the section (!ntitled ''assignment for next ye~r 11 , the reading be changed to 
"Fall assignment: grade, room ----

Principal" 
-------------------------~ 

9· A section on health education be included on both cards, the guidelines to be 
prepared by the consultant in this area. 

10. The revised report card be carefully proofread to avoid the errors of the 
present card. 

1~. Time be made available in th~ early fall on a city-vide basis for teacher 
orientation and discussion of the followingt 

{a} Deta1le4 eummary or the Parent Questionnaire and Teacher Reactions 
to the report card. 

(b) Detailed analy111 or ~nformation influencing the above recommendation• 
of the committee. 

Approved: Nolan D. Pulliam 
Superintenc1en~ or School1 



1. Four reports to be made yearly,. 

2. Further study in substituting one conference . 

for one t~itten report. 

3. Marking of work and social habits was to be 

done in the a&ma manner on both ca.x•ds .. 

t.,., An asterisk in the "poor" column under nwox~k 

and social habitan indicated that the par .... 

ent was to :request &t. conference. 

5. 'rhe phrase ''Improvement is not$d in __ . .,..., _,_,"n 

added to the list of subjects., 

75 

Figures l4 and 15 represent the improved card used 

during the second year$ 1956.,;,57 9 o£ experimentation with 

the revised pupil reporting system. 
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CHAPTER VI 

SUMI--1ARY, CONCLUSIONS, AND RECOI-lr~iENDATIONS 

I. SUMMARY 

The purpose of ·this study was to trace the steps 

·taken in improving _the elementary pupil report card in the 

Stockton Unified School Distric·t. Prior to June 1955, par­

ents received a quarterly report which att·empted to evalu­

at.e pupil progress on the basis of pupil. ability. In June 

1955, the district Board of Education adopted a report 

card for grades four to six, which would report pupil pro­

gress by means of a four-point letter grade system based 

on .fixed standards of achievement. A teachers' manual 

setting forth guid.e lines for marking was also .formulated. 

In addition to the· intermediate grade report card, 

a report card for grades one to three was adopted ·in June 

1955. The primary card evaluated pupils on the basis of 

interest and participation in the various subject areas, 

but did not attempt any competitive evaluation such as ·that 

used in the intermediate grade card. 

To reach the point of adoption of the new report 

cards, a Report Card Committee, with the writer as chairman, 

informally surveyed parent and teacher opinion to find out 

what the community thought of the projected changes in the 

. I 
, i 

I 

I 

l 
:,j 



MARKrNG SYSTEl\f 
Rapid Progress- abov.e the av(·ragc expctted for the graJe level 

Nornul Progress- within the average expected for the gr;1de level 
Slow Progress- below the aw:rage expected for the grade level 

Teacher will check ( r , 
appropriate colwnn l--·.-....:...r--1----r--7---t----.--'r--+--..--;---,i 

Reading 

Language 

\'{'citing 

Numbers 

Spelling 
( 2nd-3rd grade) 

Social Studies 

Science 

·Art 

Music 

Physical 
Education 

Health 
Education 

1st Report 

Reg. I Irreg. 

I 

I f-'~' ~2~ R~<t ~ f! ~lit J ~ ~:~ "'p ->::; 1:..1 ~!:' 'J:J (I ~'!:' "":J Itt -.::! "'t7 ;., 
.::! .::! :::: ~ - ~ ';:' v- ~ -:; i; :J ~ ~ t: § ~ ff g"E g :5 p ~s ~ ~ ~ ff'E g 5 § 

..... . ~ - "' ~ .& ~ ~ V! ..;., ~ $ 1:! V':, ~ ~ s l1 W) v 
~v ..s ::: ~ ~v ..E i!' c ~c ~ f=· ~ .so ~ ~ c 
('. "'!:; ...., .2 - ''"' ~ -. - 2: ::: ._ ~ s ...., V; : ~ c -: ;,;; ~ ~ .!:; ~ ..:::~ ~ ~ 

• • ~ t'; - ':": 

--- ·· -· --- -~ - -

-

AITENDANCE 

2nd Report I 3rd R(·port I ·hh- Rc['(Jrt 
Rc~. I fw:~. I Rc~. I l rreg. I I Irre~ . Rc,t;. 

I I I I l 

FTGURE 15 
REPORT CARD FOR PRIMARY GRADES, 1956-57 
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\X'ORK AND SOCIAL HABITS 
(I II Te;l<·her will <"h<:ck 

appropri.Lte column 
1st Jkport I 2nd RcJ"lrt 

- ~ ... 
~ '": .... 
w '--' >: 

3rJ R<:port 4th Report I 
I 

"' = • ~ E • 
~ -= !: - ~ .. 
"'!; ~ - , -X w -...: x 

~/ ~; ! J( J -~ ~ e/1: ~ ~ c:: 
~ ~ -r d j ~ /1 $ j ::; 

Usc: of Time 

In d cpc mkn cc: in 
\\ 'ork 

Completion of 
\Vork 

C.ompli :uJCc \\'ith 
Rulc::s 

Cuu rrc·sr 

Conper.1tion \\' ith 
Ot·hcrs 

Sport sn~;~nshi p 

l st Report 

2nd Report 

3n) Report 

"' "-

I 

I 

PARENT CO~IMENTS 

·-- · ··-·· · ····· -··· ·· ·····- ···· ···- ··· -···--· · ···· · ··· ··· ·-- ···· ···· -· ··· ···· ·· · 

·- -· ··--· ··· ····· ··---- -·· ·---- .. ···· ·---··--··· ···· --· -··· ·-· ··· ··--··· -··--··· · 
Parent Sign:tturc 

Parent Si_snaturc 



TEACHER COMMENTS 

1st Report 

Tc.Kher Signature 

2nd Report 

lmprovc·ment Js -noted J[}__ ______________________ ··------ -----· 

Teacher Signature 

3rd Report . 

Improvement rs noted Jn.. ... .. .... ..... .. .. ..... ... .... . .. .... __ ______ ___________ .... . 

Teacher Signature 

4th Report 

Improvement IS noted in __ ------ -------------------- ·· · ......... .. _________ , ... .... .. ............. .. 

··········· ·--····· ·-------- ·· · "" --- · ···--·· -· ·--------·· ·· ---·-- ··· ···--- ·· -·· 
Teacher Signature-

Parent-Teacher Conference held on ........ ----···.·--------------- __ .... _ .. __ .. ... .... .... -. __ __ .. __ -- · .. .. ___ .. 

Teacher's Signature 

GRADES 1-3 
I 

STOCKTON U.NIFIED SCHOOL DJSTRI( 
STOCKTO"' . CALIFORNI .\ 

SdJ<>ol Ye.u 19 ---- --·--- -lY. 

Reporting Progress of ------- -· ....... ·-·- ·- ........ ... ...... .... . 

SehouL ---· · .. ·· ·· ··· -· ···--·· · .. -·- --·- ·· ·---- ···· ........ .. .. ... . " .. . •·· . .. . 

Grade ______ . ·-·-·-· ···-·- ·-· · ... ... . 

Tc.1chcr .. 

Prim ip.1L ... ...... .. . .. 

Dear PJ.rcnt : 

lnis n:port is intended to provide rou with importllll infnnnJti<• n !( .• 
1

' ·' ~ 
the progress of }·our rhild. \Ve believe it deserves your thoughtful o•r.! :.! r:;· _. '( 

A con ((; rcnet: with the teacher is a reguhr put of the rcr'rti~ .c r : •~ c~ 
vear lo SUJ' I' Icmtnt the limited information presented in th is fomul rq·"~~ 

Very truly )'Ours, 

Fall Assignment ····------------···---·-·· ····· ·--···· -- Grade, Room .. . .. .... -- · · 

• •• • - ••••• • •-••a• • ••-- a•• • • ••• ~• • •••••• • ••••• • • 
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report card. ResultH were encouraging enough to recommend 

to the Board of Education that a change be nvl!.dE!h 

$,ymntar.I, Qt_ I:!r.~Pt. J.i~!C.\i.Q.ns. 

During the fir$t t :r:i.al year ol' the run•t report cards, 

ovel! 1,3,000 questionnaires ~rere d:.i.atributed to parents in 

an e.ffort ·t;o ascertain what parents thoup~ht o.f' the new 1------- -·-·- --··-----·----· -· ··-- -··--···-·-·-· ... - .. . . -

repo~t cards. Approximately 81 per cent of the parents of 

intermed$~ate pupils approved. of t~he letter grade ~$ystem 

o£ ma:rking used in the :tnterraediate g:t~ades*' gighty..;.three 

per C$llt of the parents stated that the int ermed:tate grade 

card told them what they wanted to knov'r. Eighty-five per 

cent thought that the card l~ras easily understood. Approxi ... 

mately J(;~ per cent desired both non-competitive and com­

petitive appraisals. 

Regarding the primary grade card, 76 per cent o:f 

the parents of pri~ry pupils 'were satisf:i.ed that th~ card 

told them what they t'!anted to knot-f~ Eighty.;>one per cant 

said that the c~rd t'l1as easily understood. For-ty ... tt'lO per 

cent o:f the parents irvanted both non-competi·tive and .com ... 

petitive appraisals.. Seven·ty-f'our per cent desired a con­

ference to supplernerit the report ca:rd,. 

llll :replies were received after parents had taken 

the opportunity to study the report cards .for the second 

time during that school year. 



eo 
In addition to the questionnaires to parents, a 

formal quest:ionna:i.re was distributed to elementary teachers 

on the d~te of the third issuance of the report card tor 

th~rt year.. This was done late in the school ye:at- in order 

to allow ·ceachers suff'icient tit\'ie to use and become 

fruniJ.iar \'li't!l_ ·the new :report oarda~~ 

f?.Y-.. rr!t!t~ 2!. li~f!tt.t!.~P .. ~ et lll1t~tm~4.+Jlu T!81,~J!.!r.A 
Jt~actions of intermediate teachet'S toward the ItEM 

intenned:tate report card we:re varied" In general, the card 

tvas accepted to the .f'ollot~r1J1fr. extent! 

1. Ninety•six per cent of the replies of teachers 

of in.t ermediate gx•ades showed a preference 

:for some fOl"rn of competitive ma;r>k:tng .. 

2. 'Forty-eight per· cent of the irttet·nHadiate 

teachers liked the fou~~lettar scale~ Thirty­

nine per cent wanted. a vdder scala f) 

3" F':ifty .... tvlTQ per oent of the interm~diat~ teachers 

liked the 11yesn and "no 11 marking for work and 

social habits.. Forty per cent wanted more 

than a t\lfo ... point aaalt'l3 x·ating for work and 

social habits .. 

4. Sevenby-f'ou:.r per cent o£ the intermediate 

teachers liked the idea of usirJ,g valid a.ohieve­

ment acor<:Hs {Figure 6) as one o£ the objective 



bases for assigning grad0s. 

5 .. · Fifty ... three per cent of the intermediate 

teachers did not like the idea of marking 

liroited.o..capacity pupils 'lfith a "G" or nnn 

regardless of achievement. 

81 

teachers thought that the atanda~ds for mark­

ing a.s set forth in the guide lines t'lere 

about r5.ght .. 

w'h:ile changes in the primary card w~re not as pro­

nounced as in the intermediat~ card, the questionnaires to 

pr:J.mary teachers produced the follo\'!inp; reactions: 

l. Primary teachers were almost evenly divided on 

the. question of whether or not to use a thre(1 ... 

point marking scale or a wider scale. 

2. Eighty ... si:x: par ctllnt of' t;he primnry t$aOhe:rs 

liked the idea of' using interest and pa:ctioipa"· 

tion as the factors .for msx•king in social 

stud:tes. science; art~ music, t:md physical 

education. 

3. A majority {56 per cent) of primary teacb0ra 

preferred a three~point scale in marking work 

and social habits. A substantial minority 



(Jl per cent) wanted more leeway than that 

afforded by a threo•point scale. 

4. '!~he majority (55 to 68 pe:r cent) o£ the primary 

teachers thought that the expectancies for 

grading in the primary sub;jects as set forth 

__ j.11_ __ ~h(JJ guide_lines trTere about right. A sub ... 

atantd.al minority ( ~4 per e ent) thought that 

the reading e~peetanciea were too high. 

Because of the difficulties in f1.nding time to meet 

at'ter school hours, the final committee included five 

,administratora and two o onsultante who met weekly du:d.ng 

the school day. The disadvantage in not having classroom 

teachers on the final conu:ni ttee was <>f!'set by canvasaing 

teacher opinion during the various stages of progress. 

!n ge11.eral, the d.ist.:r:lbution of information and 

questionnaires involved as many t.eachers and parents as possi­

ble. fl'he involvement itself • ~rhile primarily used as a means 

Of' obtaining Opinions and inf'ormat:f.on also S$l"Ved to 

acquaint teachers and parents with thti1 problems encountered 

in reporting pupil progress. 

II~ CONCLUSIONS 

Resulting from this study are a number o£ observa~ 

tions of the writer regarding the appraisal titnd reporting 

of pupil progress; 



l" Revision of reporting procedures is a continu'"' 

ous process. To solidify a system of: l"eport ... 

ing is to· fail to serve the needs o£ a 

changing ocunmun:tty. 

2. Methods of reporting pupil progress should be 

acceptable, useful, and consistent with 

desires of• parents in .that community. 

3 ~ Parents and teachers should be part ot the 

team in planning ·reporting procedures. 

4• Simplicity in the format of a :r•epot"t card (llld 

in public relations~ ~vritten appraisals .o£ 

pupil progress should conform :tn these 

respects. 

5. Repo-rt cards are at best- a. mechanical means 

of reporting It When marks Vw:'Y considerably 

bel.cM average, personal con·tact with parents 

is indispensable. 

6.. Apprai$a,l of· pupils should be truthful., The 

profes$ion does it~el£ a disaerv:tce by not 

rev$aling wh&t the parents \-rant to kn.ol't. 

7 ~ Ability,. effort, and achievement are the thr$$ 

important factors llfh.en reporting pupil p:ro­

gress in subject matter. Co~nunicating 

information regarding a pupilts ability se~ms 

best to be done in a con.ferenCEh 

1 
i 



8. Guide lines for reporting are necessary in 

order to minimize the subjectivity present 

in appraising pupil progress. 

9 i> Sloli' learners, id ent i.fied through dail~Y obser­

vation and testing. have little to gain from 

a competitive marking syatellh 'rhese pupils 

Bhould be evaluated in parent-teacher oon .... 

terences. Th~ teacher should be especially 

zealous in ~equa.inting the parents "t'Vith the 

facts. Utmost• tact j.s needed; but not at 

lOo Social and work habits are !fin important parh of' 

pupil appraisal o \'lork habits» especially 

are closely related to pupil achievement~ 

Because of parentst expreSS$d interest in non..,com ... 

p~t:itive as tlll'ell as competitive appraisal$' th.e writer 

:recommends that teachers utilize pa:rent .... t~eacher conferences 

and the comment section on the o ard f'or supplemental 

information to the parent~ 

A nParents' Guide to Pupil Appraisal Practices in 

Stockton tt is sorely needed.. In this handbook in non ... teohni­

cal language, guide lines .for marking~ a d:tscussion o:t 

pupil abilities, information regard,,ng the testing progx•am, 



and information concerning pa~ent ... teacher confel"ences could 

be set forth. 

A permanent committee on reporting to parents is 

needed. Th:i.s .committee should: 

1 ~ Coordinata reporting proe~dures of various seg ... 

menta of the school systenlt 

2.. Inv~st:I.gate methods and plans for parent-teacher 

confer'$nces. 

)<li Plan for pe:rioc.lie 17)Valuation of report cards~~ 

4• Attend to subsequent revisions in the cardo 

5· Work closely with publ:tc relations cornrnittee 

in matters affecting reporting of pupil 

progress. 

In the light of this progress report of the changes 

made in report cards und reporting prooedures in the Stoelttion. 

Unii'ied School District, :i.t i$ hoped th~t a better report 

card and repor'ting systeltl tvill altttays b~ ~nrolving. and that 

the last chapter of all f'uture progr~ss reports te~ill 

always be a. tentative on.e, but never a final one. 
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APPI!~DIX A •. 

LJ£T?:•ER ACCOMPANYING NE\"1 REPOHT (1 ARDS 



Dear Parent~ 

STOCKTON UNIFIED SCHOOL DISTRICT 
Office of the Superintendent 

October 28, 1955 

It is a generally accepted fact that a child's success in school 
is largely dependent upoo·· cormnon- und~rstandings and i'riendly working re­
lations between his parents and his teacher. It is our belief' that'a f'or­
mal written report can be helpful i-n builuing understanding by acquainting 

i---~~-'p·a:t;-en~s-1·T-i:_th-t-he-i-r-c-h-i-1d_l_s-progress-.--Such -a---report-_--i-f-- s-imple--,----direot --and-----~----­
understandable can assist parents by-revealing the points of strength and 
weakness in their child's school accomplishment. From -one reporting period 
to the next it may Jneasure --the child' s -growth in knowJ:edge and skill and af-
ford some indication of his attitudes and working relations with his class-
mates and his teacher. 

No report card can provide a complete basis for the kind of' under­
standing whi-ch should exist between the teacher and the parent. From time 
to tj.:me, witei.iher on !:l. scheduled basis, or informally as the need arises, f'ace 
to face conferences between teachers and parents should occur. Such confer,.. 
ences are needed to supply the detailed information requiredi'or c-ommon under­
standings-and todml-op-the f'ri-endly-personai relationships essential to the 
successful discharge of this shared'responsibility. 

This year we are using a new type of report card which was developed 
by our teachers and a&ninistrative repres~ntatives in cooperation with parents •. 
The purpose of this card is to provide certain specific information concerning · 
your child's progress. For the pupils in grades 1 - 3, a check mark will in­
dicate whether your child is making-rapid, normal, or slow progress in each sub­
ject. In -grades 4th through 6th, letter grades will be used to report "superior", 
11 above average11

, ''average" 3 or "below average" progress, and to note the appar­
ent effort which your child is making in his school work. 

We believe th8.t you will wish to be kept accurately informed of your 
child's school progress. We trust that the new form of report w·ill prove help­
ful i~ this process. However, it is experimental and we cordially invite your 
comments indicating either suggested improvements in the report form or your 
approval of the existing form~ 

Sincerely yours, 

?J!~/UGJf~ 
~rintendent of Schools 

NDP:in 
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~1UESTIONS A~lD MINOR CHANGES J:N CHJIDE tiNES 



STOCKTON UNIFIED SCHOOL DISTRICT 
STOCKTON, CALIFORNIA 

March 1, 1956 
Please clip to Definitions 
of Guiding Principles in 
Reporting to Parents 

QPESTIONS RAISED BY PRINCIPALS ON REPORTING TO PARENTS 
February 14, 21, 1956 -

* Recommendations of Reporting to Parents Committee for action by Principals' Councrl. 

I. Is it possible to receive A's and B's with present standards without intro­
ducing work of the next grade? 

Yes, it is certainly possible. The standards for each mark differ in quality 
and quantity from those of a C grade. The standardized test requirem~nts in 
reading do not mean that the developmental work of the next grade must be in-

1----~-croduc_!ed;--Rather~ children who do the kind of work needed for A or B will 
normally test within the categories stated. 

The Principals' Council recommends that the Reporting Committee consider at 
this time the removal of two academic achievement qualifications in reading 
in the intermediate grades because .of the difficulty in getting test scores 
which are current. 

Statement now in the Guidelines: 

A - Minimum Standards 
4, Measures two or more years above grade level on reading 

achievement tests. 

B - Minimum Standards 
4, Measures one or more years above grade level on reading 

achievement tests. 

* The Report Card Committee recommends that Item 4 above, under Minimum 
Standards for ~ and ~' be changed to read: 

A - Minimum Standards 
4. Reaeives valid achievement scores well above grade level. 

B - Minimum Standards 
4. Receives valid achievement scores above grade level. 

* The committee further recommends that the section on Definition of Letter 
Grades for the Intermediate Card include the followingg 

Children working in basic books below grade level should not 
be given A's orB's. 

2. Do we use plus and minus on this card? 

The instructions state that plus and minus are not to be used with 
the elementary card. 
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3- Who is the child o-r low abi~1ty7 How do we mark him in intermediate grades? 

The child of low ability is one who is approximately between 75 and 85 IQ. 
He may be marked as follows regardless of grade achievement: 

(a) A grade of "C 11 when he works hard. 
{b) A grade of "D" when he does not work hard. 

A comment requesting a conf'erence is to appear on the card of the child of 
low ability at least once during each school year. The· purpose o-r this ·con­
ference is to alert the parent to the fact that the child will be achieving 
below grade level regardless of the amount of effort expended. 

The Principal~' Council recommends that a table showing relationships between 
intelligence quotients, chronological ages, menta.l. ages· .a.nd suggested grade 
placement be developed to aid in showing the achievement potential of children 
o:f low ability. This table has been given to principals as of February 21, 1956. 

4. Does the Reporting to Parents Guide mean the same standard in a.l.l schools?· 

Yes., the standards must lllean the same in all schools. In some areas of tAe 
District more c•s and D's will appear; in others more. A's and B's. 

The importance of these standards is noted particularly with transfers. If 
good judgment in combination with the Guidelines is used,. a teacher receiv~ng 
a transfer should rarely have to down-grade on her next report. 

The Guide bas been deve·loped at the request of principals and teachers ;for 
more specific help in marking. As stated, it includes guidelines to help 
maintain conformity within the District. Teacher judgment will always be· 
the most important element in determining the number of :factors making up a 
grade. Again, A's orB's or "rapid progress" are not given when a child is 
obviously below grade-level achievement . 

5. Does this Guide change the promotion policy stated in the Handbook'l 

The Principals' Council recommends that a comnit.tee be e.ppointed to examine 
the promotional policy in the Handbook t:or Teachers. It vas pointed out 
that the first statement therein may misl~ad the teacher to feel that non­
promotions do not exist, when the real intent ·vas to note that semi-annual. 
pranotions no looger exiet in Stockton~ 

The Principals' Council recommends· that the .Reporting Committee consider 
the fea-sibility of one etat·ement in the reporting guidelines which ties 
closely to the promotional policy: 

·Statement nov in the Guidelines: 

Reading - First Grade 
Slow Progress -Mastery· of pre-primers (vith less than this 

mastery promotion would be doubtfUl). 

* The Report Card Committee recamnends that the statement be re-stated as follow-s: 

Reading - First Grade 
Slow Progress - Mastery of pre-primers. 
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6. Do the expectancies for second and third-grade reading mean the same as 
minimum standard~ in the fourth grade? 

No expectancies have greater flexibility than minimum standards, 

The Principals-' Council recommends that the committee re-state progress at 
second and third grade to relate more closely to the fourth grade C grade. 

Statement now in the Guidelinesg 

Reading - Second Grade 
Slow Progress - Below the second-grade basic program. 

Reading - Third Grade 
Normal Progress - Completion of the third-grade basic program. 
"S:low Pro.gress - Below the completion of the third'-grade basic program. 

----------~-------------

* The Report Card Committee recommends that a change be authorized at this tinie 
· to read~ 

Reading - Second Grade 
Slow Progress - Below the first half of the second-grade basic program. 

Reading - Third Grade 
Normal Progress - Mastery of the first third-grade reader and 

sev·el;;al supplement~r~l books ~ 
Slow Progress - Below the first half of the third-grade basic program. 

7• Row can an 11 A11 in 11little effort11 be justified? 

This grade will be given only on rare occasions. When it is given, a parent 
conference should accompany the marking, It should never be given in terms 
of a child's finishing his normal work and having nothing further to do, for 
it is the teacher's responsibility to challenge the child through enrichment. 
The grade can be given, however, under the following conditions: 

1. The child completes the minimum requirements for "A11 but exer­
cises little effort to work up to potential without persistent re­
minders from the teacher. Through a scheduled conference the parents 
should be alerted to their responsibility in challenging their child 
to exceed minimum requirements, 

2. The child completes the maximum requirements for 11A" with great 
facility. Through a scheduled conference the parents should be 
alerted to their responsibility for providing a maximum amount of 
enrichment outside of school. 

8o How can parents be better informed about the marking system? 

* The Report Card Committee recommends that the public relations office prepare 
a brochure on reporting for parents for fall distribution. The brochure would 
include the.District philosophy of reporting and information about how pri­
mary and intermediate cards are marked. 

Approved: Nolan D. Pulliam 
Superintendent of Schools 

i 
i 
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DEFINITIONS 1 GUIDING PRINCIPLES 1 AND SllJGGESTIONS 

TO BE USED El A SCHOOL'S STAFF 

.. IN REPORTING TO PARENTS - KINDERGAR'fEN - 6 

Nolam D. Pulliam~ Superintendent of Schools 
Dona,ld R. Sheldon, Associate Superintendent 

Curriculum Bulletin #77 
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FOREWORD 

Although any repor t to par ents rightfully carr ies with it the subjective 
interpretation of the teache:r- 3 it is made meaningful when guided by system­
wide standards for pupil performance. Such standards serve as a basis for 
both written repor t s and parent conferences. 

The guidelines included in this bulletin aid the teacher in noting the expec­
tancies and minimum standards for all subject areas. In · the more academic 
areas of the curriculum the expectancies and minimum standards are listed in 
terms of comparative achievement. A three -point scale is used in primary 
grades; a four-point scale is us ed in intermediate grades. In the other 
areas of the curriculum each child is graded in terms of pa;t:'ticipation. A 
three -po:i!nt check scale is used in primary grades; a four-point scale is 
used in intermediate grades. 

The Stockton Unified School District i s indebted to the Elementary Report Card 
Committee for prepari ng the 1955 -56 report cards used in Stockton elementary 
schools for the first time; for evaluating reactions to the reporting plan 
made by parents ~ teachers~ admi:nistrators 3 and supervisors; and for revising 
the report cards and guidelines for the year 1956-57. The following members 
served on the committee ~ 

Mrs . Barbara Anthony 
Mr. Charles Clark 
Mr . Virgil Estes 
Mr . David Smith 

Mr. Roger Walton 
Mr . Henry Schiffman3 Chairman 
Mr . William F . McClintock ~ Consultant 

No one type of report card can adequately serve as the sore means for reporting 
to parents. As an addit i onal aid the elementary s chools of the District are 
moving toward a uniform policy of one group and one individually scheduled 
conference each year. I n 1956-57 this policy includes grades kindergarten to 
three. 

The suggestions for holdi ng par ent-teacher conferences included in this bulletin 
were prepared by a committee during the 1955-56 s chool year . The School District 
is indebted to the follow:l..ng members for their work:~ 

Mr. Lorne Patterson 
Mr. Richard Prescott 

Mr . Frank. ·Nash3 Chairman 
Mr. William F. McClintock, Consultant 

The suggestions for kinder gar ten reporting were developed by a curriculum com­
mittee of all kinder gar ten teachers over a period of several years. The 
Stockton Unified School D:l..strict is i ndebted to these teachers and to Mrs. Grace 
Johnson~ Consultant . 

Wi lHam F . McClintock 
Coordinator of Elementary Education 

Approved ~ ~:!(;ito~ 
Ass ociate Superintendent 
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Parent reporting at the kindergarten level includes one group conference·, 
one individually s cheduled conference 9 and one formal written repor t at 
the end of the school year. 

FORMS USED IN REPORTING 

District forms and bulletins prepared to a i d the kindergarten teacher fn' 
her reporting plan include the following: 

1. Kindergarten Days - English and Spanish Editions 
This i s a parent information bulletin given out at 
the spring enr ollment during the week of May 1. It 
should also be available in the fall for the parents 
who di d not enroll t heir children · ear lier. 

2 . K-Form I -This form is used oFtionally by the teacher 
as an anecdotal record of i ndi vidual progress. It . 
includes sections on (a) home environment and (b) 
miscellaneous fact ors (e.g. 3 work habits , skills, 
behavior 9 health, etc . ) In addition the form includes 
a more extended list of i t ems for checking, differ­
entiated into the following areas ~ 

Wor k Habi t ·s 
Emotional and Mental 
Social 
Physical 

3. K-Form I I - This form is ~or the use of a parent observing 
in the classroom . I t is to point up her observations an-dto 
act as an aid and supplement for parent conferencing. 

4. K-Form I II - This form is for repor ting in writing to the 
home . It is to be filled out and given to each child at 
the end of the s chool year or at such time that he may 
transfer during the s chool year. 

TACTFUL PHRASES FOR REPORTI NG 

Written and ver bal comments should always be constructive so that c~opera­
tion between school and home can be further stimulated. 

The following are suggested as tactful phrases which can aid the teacher 
in being positive as well as obj ective i n her reporting program. 
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Suggested Tactful Parases 

Seldom stands up for his 
own rights. 

Has little self­
confidence. 

Cries with little cause. 

May be a day -dreamer. 

Appears to be unhappy. 

Show& inability to care 
for persona~ needs. 

Often needs to be urged 
to work . 

Is very shy. 

Partic~pates very little 
in activities . 

Has difficulty in making 
friends . 

Plays alone. 

Too afraid to try. 

Self Control 

Is trustworthy and may be 
left alone if necessary. 

Accepts suggestions and 
criticisms pleasantly. 

Shows good behavior in 
school. 

Waits his turn. 

Is em attentive listenen. 

'Embtd.onal ·.Adjustment 

Seems happy . 

Is well adjusted. 

Has confidence in himself. 

Responsibili ~ 

Can and does care for his 
personal needs . 

Has good work habits. 

Has sense of responsi­
bility . 

Social Relationships 

Frequently resists sugges­
tions . 

Tends to promote quarrels . 

Must have his own way 
more often than not. 

Has little respect for 
the rights of others . 

Talks out of turn frequently 

Somet~mes pouts or sulks . 

Gives way to anger easily . 

Is easily excited. 

Goes from one activi ty 
to another. Seldom com­
pletes work begun . 

Often neglects or re­
fuses to do his part. 

Mixes well with the group. Bossy - generally wants 
···· to be the leader o 

Is popular with the group. 
Sometimes resented by the 

Gives and takes well when group . 
working or playing with 
others . Likes to show off. 

Plays fair. Has difficulty in keeping 
his hands to himself . 
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Suggested Tactful Phrases 

Seldom takes the lead . 

Must always be shown or 
~old what to do. 

Is inclined to copy. 

Seldom tries. 
' 

Gives up easily. 

May not understand proper 
conduct. 

Too shy to be friendly. 

I nitiative 

Keeps busy. Often wastes time. 

Has constructive ideas and Frequently tries to lead 
uses them. others into trouble . 

Plans well . 

Makes good choices. 

Effort 

Consistently does his 
best. 

Makes an effort to com­
plete work . 

Ready and willing to try 
an!9: task given . 

Courtesy 

Is polite and friendly. 

Is considerate of others 
and obeys rules. 

Does kind things . 

Citizenship 

Appears to make a big 
effort but does little 
effective work. 

Often does unkind acts 
deliberately . 

Is aware of proper con­
duct but rarely follows 
it. 

Too willing to tell on Observes rules. Frequently disobeys rules 
of the group. others the things that are 

not important. Keeps safety rules. 

Is afraid to speak out. 

Rambles in speech . 

Stammers. 

Uses baby talk. 

Needs help in learning 
English . 

Shows concern for welfare 
of others. 

Speech 

Talks clearly and dis­
tinctly . 

Expresses his thoughts 
well. 

Foililows rules only .-when 
it pleases him. 

Speaks rapidly and ex­
citedly. 

Enjmys hearing himself 
talk. 

Additional suggestions may be found in the O?servation Guide for Parents 9 

K-Form II. 
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SECTION II 

DEFINITIONS AND GUIDELINES 

FOR MARKING THE REPORT CARD 

GRADES l-3 
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DEFI NI TI ONS FOR CHECKS I N BEADI NG.11 LANGUAGE/} HANDWRITI NG 11 NUMBERS» AND SPELLING 

Shows Rapid Frogress - above the average expected f or tbe grade level 
Shows Normal Progress - within the average expected for the grade level 
Shows Slow Pr ogress - below the aver age expected f or the gr ade level 

No letter grades ar e used in grades one through three in these five categories . 
Checks are used . The teacher may make the best use of the guidelines in this 
bulletin after thinki ng both of the year ly expectancies listed aDd the progress 
of the child at the particular reporting per iod . 

DEFINITIONS FOR CHECKS I N SOCI AL SNDIESIJ SCIENCEp ARTp MUSIC» REALTHp AND 
PHYSICAL EDUCJiiiiiON -

These areas are much mor e intangible to check taan the previous section . 
Therefore they have been columned by an "i nterest" factor. Teacher judgment 
will determi ne the distinction between t he "s hows little interest" column and 
the "is interested" column . The column "is interested and contributes" is much 
more flexible than the "shows rapi d progress" column and should allow for 
greater numbers of childreD to be checked there . 

GNIDING PRINCIPLES 

1. The same standards for achievemeDt exist for all schools . 
In some areas of t he Dist rict more checks in the "slow 
progress " column will appear,; in others more ''rapid pro­
gress . " The importance of t hese standards is noted 
particularly with transfers. If good judgment in combina­
tion with the gui delines is useda a t eacher receiving a 
transfer should rarely have to down-grade on her next 
report. 

2 . Work habits and social habits ar~ checked "excel.lent" a 
"satisfactory" !I and "poor" . When: "poor " is checkedp the 
parent is expected to take the initiative in seeking a 
conference with the teacher. 

· 3 . The phrase "I mprovement is noted in " is 
placed on the card prima:ri·l-y to aid the teacher in· showing· 
that although t he next --hi-ghe·st ·grade has not · been a.chieved­
improvemeRt has been note·d·. · This phra-se s erves as a posi­
tive incentive for child aml ·-parent . Additional Colfl!Ilents 
should be written about no more thalll two subject ar~as in 
any one report . All comments should be written in a cour­
teou.s .manner . 

4. I f a child has been in attendance f or one month pr eceding 
any regular reporting per i oda he should be given complete 
markings on t he report card . 
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5. When a student may need to oe adjusted at the end of the 
year$ his report card should carry a number of Checks in 
the "slow progress" column i n the first two reporting periods. 
The parent should sign a notification of a possibility of 
adjustment no later than May 1 . This is preferably done 
in a eonference but may ·be r equested by registered mail as 
a last resert. 

6. Children working in basic books below grade level should 
not be given "rapid progress". 

7. A student of low ability will rarely be given checks in the 
"rapid progress" colUmn . He mayp however, receive checks 
in the "is interested and contributes" colwnn.l Conferences 
with parents of children with low ability should be held at 
least once during each school year. If a child is qualified,­
for a special class, every effort should be made to place him 
there as early as possible in his school career. 

GYIDELINES FOR MARKING 

READING 

First Grade Expectancies at the end of the school year. 

Rapid Progress---Mastery of rirst ~rade basic program and several 
supplementary ·books. 

Normal Progress- -Mastery of basic primer and several supplementary books. 
Slow Progress----Mastery of pre-primers. 

Second Grade Expectancies at the end of the school year . 

Rapid Progress---Mastery of the second grade basic program and several 
supplementary cooks. 

Normal Progress--Mastery of the first second-grade reader and sev~ral 
supplement•ry books . 

Slow Progress----Below the first half of the seconq ~rade basic ~rogram . 

Third Grade ------ Expectancies at the end of the school year. 

Rapid Progress---Mastery of the third grade basic program, several 
supplementary books and facility in other independent 
reading. 

Normal Progress--Mastery of the first third-grade reader and several 
supplementary books . 

Slow Progress--- -Below the first half of the third grade basic program. 

LANGUAGE 

Because language is so inclusive a subjectp it is difficult in a brief space to 
set up grade expectancies. Langu.age includes speaking, listening, and the ex­
pression qf ideas in writing and aims toward the development of word power and 
semsitivity, the establishment of correct form in speech patterns and in social 
usage, the development of appreciation through literature and dramatization-­
in short, the improvement of all phases of communication. Hence these guide ­
lines poimt out only a few of the factors of evaluation and the judgment of 
the teacher remains of primary importance. 
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First Grade 

Rapid Progress ) 
Normal Progress) 
Slow Progress ) 

Second Grade 

Rapid Progress ) 
Normal Progress) 
Slow:~ ·Progress ) 

Expectancies at first 9 second, and third reports. 

Category placement t o be determined 'by t~acher judgment 
on the basis of the child ' s ability t o l isten and to 
speak. The range of listening goes from little con­
scious listening through pa.ssive listening and into 
genuine par ticipation . Rapid progress would be the 
last . Speaking goes from little sharing of ideas~ 
through ability to talk with a few chosen children, 
ability to share an experience with the larger group, 
to the rapid pr ogress abilities of planning, discl!lssiRg, 
explaining and evaluating . There can be no specific 
set goals at this ' point . The important thing is progress. 

Expectancies at first and second reports. 

The teacher's judgment must still determine progress 
placement in one of t he three categories . 

Expectancfes at the end of the school year . 

Rapid Progress-- - -Ability to participate i n planni ng or dis cussion , listen­
ing to contributions of others , and offering relevant 
suggestions. Abi lit y to express ideas in writing, using 
simple short sentences, capital letters p period~and 
question marks (with help from teacher in spelling hard 
words) ~ Some ability t o proofread work. 

Normal Progress---Ability to participate in planning or discussion with 
teacher 's guiding comments or questions. Ability to 
write stor ies or connected sentences after class dis­
cussion, using capitals , periods,and question marks 
(nelp from teacher in spelling hard wor ds) . 

Slow Progress-----Inability to reach these goals in listening, speaking> 
and writing . 

Third Grade Expectancies at t he end of the school year. 

Rapid Progress----Ability to participate actively i n group discussion and 
show leadership in initiating or selecting appropriate 
ideas 3 speak clearly and conci sely and pr actice social 
courtesies in speaki ng and listening . Can write stories, 
letters)and paragraphs inter estingly and correctly, using 
a variety of sentence forms and a good choice of words, 
Can use the tools of expression , capitals, punctuation) 
and page arrangement sui table to third grade , Proof­
reads his own work. 

Normal Progress---Ability to par t i ci pate but lacking initiative and leader­
ship quali.ties most of the t i me . Can practice courtesies 
in speaking and listening, Can write sentences , para­
graphs 3 storiesJand letters correctly> using proper form 
for third grade . Proofr eaas with same direction. 

I 

Slow Progress--- - -Below these expectanci es . 
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First Grade 

Rapid Progress ) 
Normal Progress) 
Slow Progress ) 

Rapid Progress ) 
Normal Progress) 
Slow Progress ) 

Second C}rade 

Rapid Progress ) 
Normal Progress) 
Sl0w Progress ) 

Rapid Progress ) 
Normal Pr0gress) 
Slow Progress ) 

Third Grade 

Rapid Progress ) 
Normal Progress) 
Slow Pr0gress ) 

HANDWRITING 

Expectancies at first and secqnd reports. 

Category placement to be determined by teacher judg­
ment in relation to the child's readiness as indicated 
by interest, skill in handling crayons and pencils, 
and eye-hand coordination. 

Third report, based on end-of-the year expectancies. 

Use standards of quality, page 15, Teacher's Manual 
in Handwriting 3 State Series, for placement in one 
of the three eateg0ries . 

Expectancies at first and second reports. 

Category placement to be determined by teacher judg­
ment in relation to first and second-grade standards 
and the growth that takes place (page 15 3 Teacher's 
Manual 3 State Series). 

Expectancies at the end of the school year. 

Can use writing satisfactory in size, form, and 
spacing with pr0per speed~ Check standards as abcve. 

Expectancies at first report. 

Category placement to be determined by teacher judg­
ment in relation to child's ability to make the transi­
tion into Gursive writing. 

Expectancies at second .!:!!£ third report. 

Rapid Pr0gress---- Use page 47, Third Book, State Series, -- lower 
example. 

Normal Progress--- Use top example, page 47 . Speed is 40-45 letters 
per minute . 

Slow Progress----- Below these expectancies in speed and quality. 

NUMBERS 

The Chart of Sequential Mathematical Learnings* gives expectancies in terms 
of normal progress at the end of each grade. Those children checked as rapid 
progress would be those particularly adept in application; those marked slow 
progress would be those having difficulty in mastering the new learnings of 
their trade. 

*Available through the principal's office. 
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Second Grade 

Rapid Progress ) 
Normal Progress) 
Slow Progress ) 

SPELLING 

Expectancies at f i rst and second report. 

Categb~ycp~acement to be determined by teacher 
judgment. 

Expectancies at third report. 

Rapid Progress------Mastery of 300 words and independent spelling of 
words used in written language. 

Normal Progress-----Category placement to be determined by teacher 
judgment. 

Slow Progress- - -----

Third Grade Expectancies at the end of the school year . 

Rapid Progress ~ -- - - -Masters the required spelling lessons , and 
i ndependently uses those words and such other 
words as are necessary in written work . 

Normal Progress- - ---Completes t he weekly lessons in the speller 
and i s able to use words in written work. 

Slow Progress-------Uses the speller with di fficulty . 
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DEFINITI ONS FOR LETTER G·RADES 

A - S).lperior - consistently well above the average 
expected f or the grade level 

B - Above Avere.ge - above average expected for the grade 
level 

C - Average - within the average expected for the 
grade level 

D - Below Average - consistently well below the aver age 
for the grade level 

The guideli nes presented in this bulletin are to aid the teacher im determining · 
which of'. the marks listed above should be gi ven a child . The average standards 
for any grade are set as C9 with the other marks deviating above or below C 
depending on the quality and ~uantity of work done . The work of the next higher 
grade needs not be done to qualify a child for aD A or :B. However , children who 
do the kind of work required f or t hese mar ks will normally score higher than 
average on standardi~ed tests. The teacher's judgmemt , while a major factor in 
determining what mar~s are gi ven» should be in agreement with valid objective 
data. In oases of variatibn from the specified s t andar ds» grades may be subject 
to administrative review. 

GUIDING PRINCI PLES 

L The same standar<l.~ f or achievement exist for all schools. I n s0ma 
ar eas of the District more C's aDd D's will appear; in others more 
A' s and B's. The i mportance of these standards is noted particularly 
with transfers. I f good judgment in combination with the guidelines 
is used, a teacher re~eiving a transfer should rarely have to down­
gr ade on her next r eport. 

2 . Letter grades are to 'be used for all subjects. P.Lus and mi:nus 
grades are not used . 

3. Work habits and social habits are cheeked uexcellent" 9 "satis­
factory" a and "poor " . When ''poor " is checked 3 the parent is ex ­
pected to take the init iative in seeking a comference with the 
teacher. 

4. The phrase "Impr ovement is noted in " is placed 
on the card primarily t o aid the teacher in showing that although 
the next hi ghest grade has not been achieved i mprovement has been 
noted . This phrase serves as a positive incentive for child and 
parent . Additional c0mments should be written about no more tha:n 
~wo subject areas in any one report. All ccmunents should be 
~ittem in a courteous ~nner. 

5· If a child has been in attendance f or one mont h preceding any 
regular reporting period» he should be given complete mar kings 
on the report card. 

6. The letter grade is to be placed in the average effort column when 9 
in the teacher' s opini on9 t he child expends an amount of effort 
which is comparabl e t o t he amount spent by a majority of children 
of this age . The grade is placed in the works hard or little 
effort column as the child expends more or less than average effort . 
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7· Whenever a child ex_vends little effort or r eceives a D3 a parent 
conference should be r equested. 

8. When a student may need to be adjusted at t he end of the year 3 

his report card should carry a number of D' s in the first two 
reporting periods. The parent should sign a notification of a 
possibility of adjustment no later than May 1 . This is prefer­
ably done in a conference but may be requested by registered 
mail as a last resort. 

9· A child of low abilit y i s gi ven gr ades as follows: 

a. A grade of C when he works hard . 
b . A grade of D when he does not work hard. 

A comment requesting a confer ence is to appear on the card of the child 
of low ability at least once dur ing each school year . The purpose of 
this conference is to alert t he parent to t he fact t hat the child will 
be achieving below grade level regardl.ess of the amount of effort ex­
pended. In each elementary school office there is a table showing 
relationships between i nt elli gence quotients:; chronological agesj 
mental ages 3 and suggested grade placement. This table can be help­
ful to the teacher in determi ning t he achievement potential of 
children of low abili ty. The s ©attergram is an additional aid to , 
the teaorer in measuring achievement i n relati on to potenti al. 

10. Children working i n basic books below grade level should not be 
given '· A9 s or <B's. · 

11 . An A in the little effort column will be gi ven only on rare 
occasions. When it is gi venjl .!3- par ent conference should 
accompany the marking . I t should never be given in terms of 
a child's finishing a norm~l wor k load and having nothing 
further to do . It is t he teacher's responsibility to provide 
an enriched program tha~ will challenge the academically 
superior child to wor k toward his potential. 

a. The child completes t he minimum r equire ­
ments for A but exercises little effort 
to work up to pot ential without pers i stent 
reminders from the teacher. Through a 
s cheduled conference the pe.reDt shcmld be 
alerted t o his r esponsibility i n challenging 
his child t o exceed minimum requirements . 

b . The child completes t he maximum requirements 
for A with great facility. Thr ough a sched­
uled conference the parent should be alerted 
t o his responsibility f or pr ovi ding additional 
enrichment outs i de of school . 

-10-
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GUIDELINES FOR MARKI NG 

READING 

A - Minimum Standards 
1. Masters the basic reaaer. 
2. Gorrectly completes workbook lessons . 
3. Completes several supplementary readers at a level higher than 

the basic reader . (This may follow the first reporting period.) 
4. Measures two or more years above grade level on reading achieve­

ment tests . 
5· Shows facility in looating 3 selecting, and interpreting reading 

material in content fields . 
6. Reads widely and freely for enjoyment . 

B - Minimum Standards 
1. Masters the basic reader. 
2. Correctly completes workbook lessons. 
~. Completes several supplementary readers at a~vel at least as 

high as the 'basic reader. (This may follow the · first reporting 
period.) 

4. Measures one or more years above grade level on reading achieve­
ment tests. 

5· Shows facility in utilizing reading skills in content fields. 
6. Enjoys- reading-. 

C - Minimum Standards 
1. Performs satisfactorily with basic reader. 
2 . Completes workbook lessons with satisfactory level of correctness. 
3. Completes several supplementary readers at a level below that of 

the basic. (This may follow the first reporting period.) 
~. Measures within a year of grade level on reading achievement tests. 
5. Read!,'! in content fields at grade level. 
6. Enjoys reading . 

D - Anything significa.ntly lower than the standards for a C grade. 

SPELLI NG 
A - Minimum Standards 

1 . Masters the lessons in the speller for the grade. 
2 . Spells the words from earlier grades correctly. 
3. Uses and spells correctly many words in composition which are 

above grade level. 
4. Completes a pr ogram of spelling which is in addition to the lessons 

in the speller. 

B - Minimum Standards 
il. .• ~ :Masters the r· !Lessons d.n the ' spe.lJ.er f b:r. :t;he t-grade, 
2. Spells the words from earlier grades correetly. 
3· Uses and spells correctly the grade level words in written 

composition when they are appropriate. 

C - Minimum Stand~rds 
1. Completes the less ons in the speller for the grade . 
2. Correct s mistakes in daily lessons and learns the words missed 

in spelling tests. 
3. Can use the words in written composition. 

D - Anything significantly lower t han the standards for a C grade. 

-11-
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HANDWRI TI NG 

Consider both speed and quality of writing. Speed standards are 
given in the Teacher's Manual 3 New Laurel. Handwriting 3 Page 47. 
Quality standards are given i n the books for each grade or may be 
measured on a scale such as the Ayr es ' s. 

A - Minimum Standar ds 
1 . Reaches standards in speed and quality two or more grades 

above his own . 
2. Uses high quali ty in written work. 

B - Minimum Standards 
1. Reaches standards in speed and quality a grade above his own. 
2. Uses good quality in written work. 

C - Minimum Standards 
1. Reaches standards in speed and quality at an acceptable level 

for the grade . 
2. Uses acceptable standards for the grade in written work. 

D - Anything significantly lower than the stan.dards for a C grade . 

LANGUAGE 

A - Minimum Standards 
1. Correetly completes written and oral work which is in addit:l,ol'l. 

to assignments given. to the class as· a whole (not interpreted 
as homework assignments .) 

2. Speaks and writes with a correctness of expression which is 
appropriate for the occasion. 

3. Practices the ameliliti.es of listening and speaking which are 
necessary for friendly conversations and discussions . 

4. Speaks and writes in a manner which conveys ideas ilil an 
ac~urate and concise way . 

5· Writes in such way as to show originalit y of expression and 
thought . 

B - Minimum Standar ds 
1. Correctly completes written and oral assignments which are 

given to the entire class . 
2. Practices the amenities of listening and· speaking which are 

necessary for fr iendly conversations and discussions . 
3. Speaks and writes i n a manner whi ch conveys ideas in an 

accur ate and concise way. 

0 - Mil'limum Standards 
1 . Ac ceptably completes written and oral assignments which are 

given to t~e entire class. 
2 . Practices ~he amenities of l i stening and speaking which are 

necessary for friendly conversations and discussions. 

D - Anything siglil:i.f i cantly lower than the standar ds for a C grade . 
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LIBRARY 

The Elementary Library Handbook 3 pages 15-19, provides the teacher 
with a list of activities appropriate to fourthJ fifth J and sixth­
grade children. The degree to which the children of a given grade 
achieve the appreciation and skills outlined should determine the 
mark given. 

Fourth9 Fifth, and Sixth Grades 

A - Minimum Standards 
1. Evidences high degree of enjoyment and interest in the 

activities outlined under item £at each grade level. 

2. Consistently demonstrates good library behavior as 
measured by the activities outlined under item c at 
each grade level . 

3. Consistently demonstrates understanding of and use of . 
skills dealing with materials as outlined under i tern d. 
at each grade level . 

:a - Minimum Standards 
1. Usually evidences high degree of enjoyment and interest 

in the activities outlined under item b at each grade 
level . 

2 . Usually demonstrates good library behavior as measured 
by the activities outlined under item c at each grade 
level . 

3· Usually demonstrates understanding of and use of skills 
dealing with materials as outlined under item d at each 
grade level. 

C - Minimum Standards 
1. Enjoys library activities as outlined under item b at 

each grade level . 

2. Demonstrates acceptable library behavior as measured by 
the activities outlined under item c at each grade 
level. 

3. Uses library skill s satisfactorily for his grade level. 

D - Anything significantly lower t han the standards for a C grade . 

-13-
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ARITHMETIC 

A - Minimum Standards 
1. Completes the daily assignment correctly and quickly at grade level. 
2. Masters all fundamental processes. 
3. Demonstrates knowledge of mathematical concepts through use in 

practical situations. 
4. Does additional challenging assignments within the school day. 

B - Minimum Standards 
1. Completes the daily assignments correctly. 
2. Masters all fundamental processes. 
3. Demonstrates knowledge of mathematical concepts. 

C - Minimum Standards 
1. Completes assignments and corrects mistakes. 
2. Shows reasonable command of the fundamental processes with 

average ability to use them. 
3· Shows reasonable understanding of mathematical concepts. 

D - Anything significantly lower than the standards for a C grade. 

SOCIAL STUDIES 

A - Minimum Standards 
1. Completes regular assignments with skill and understanding. 
2. Understands and uses, independently 9 reference skills and 

materials. 
3· Works exceptionally well as a group member. 
4. Makes worthwhile contributions 9 through discussions, reports, 

and materials brought to class. 
5. Acquires and applies basic understandings of man and his 

environment as introduced in the grade. 

B - Minimum Standards 
1. Completes regular assignments. 
2. Understands and uses reference skills and materials. 
3. Works well as a group member. 
4. Makes worthwhile contributions 9 through discussions, reports, 

and materials brought to class. 
5. Acquires and applies basic understandings of man and his 

environment as introduceQ in the grade. 

C - Minimum Standards 
1. Completes regular assignment. 
2. Demonstrates interest by participation in group work. 
3. Uses the necessary reference skills and materials to 

complete class work. 
4. Is beginning to understand man and his environment as intro­

duced ~in the grade. 

D - Anything significantly lower than the standards for a C grade. 
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SCIENCE 

A - Minimum Standar ds 
1. Demonstrates consistent understanding of scieRoe generalizations 

and makes use of t hese principles iR solviRg science problems . 
2 . Does research independently. 
3. Consistently makes outstanding contributions through individual 

and class projects . 

B - Minimum Standards 
1. Usually shows understandi ng of science generalizations that are 

developed . 
2 . Does research independently. 
3. Makes contributions through individual and class projects. 

C - Minimum Standards 
1. Shows evidence of interest i n science through participation in 

class activities. 

D - Anything significantly lower t han the standards for a C grade. 

ART 

A - Minimum Standards 
1. Shows or derliness» planning~ and care of materials . 
2. Consistently shows origi nali ty in all art expression. 
3. Seeks self-expression through art media. 

B - Minimum Standards 
1 . Shows orderlineqs» pl~Rning 9 and care of materials. 
2. Shows originality and individuality in his art expression . 

C - Minimum Standards 
1. Shows or derliness 3 planni ng, and care of materials . 

D - Anythi ng significantly lower than the standards for a C grade. 

PHYSICAL EDUCATI ON 

A - Minimum Standards 
1. Displays good ~portsmanship . 

2 . Participates enthus i astically . 
3. Cooperates at all times , 

(a) · in playing ~ 
(b) in physical education discussion gr oups . 

4. Displays good playing skil.ls . 

B - Minimum Standards 
.l . D:isp.lays good sportsmanship. 
2 . Participates enthusiastically. 
3. Cooperates at all times. 

C - Minimum Standards 
1 . Di.splays good sportsmanship. 
2. Cooperates at all t imes. 

C - Anything significantly l ower than t he standards for a C grade . 
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HEALTH 

A - Mini mum Standards 
1. Shows superior understanding of basic health facts outlined 

i n Healt h I nst r uction Guide for appropriate grade level . 
2 . Consist ently participates in assigned class health activities 

and projects. 
3· C0nsistently pract ices good health habits in school . 

B - Minimum Standards 
1 . Shows good ~nderstanding of basic health facts outlined in 

Health I nstruction Guide for appropriate grade level. 
2. Usually participates i n assigned class health activities 

and pr ojects. 
3. Shows impr ovement in good health practices in school. 

C - Minimum Standards 
1. Shows satisfactory understanding of basic health facts out­

l i ned in Hee,lth· I nstruction Guide for appropriate grade level. 
2 . Occasionally participates in assigned class health activities 

and project s. 
3. Shows evidence of s ome improvement i n good health practice in 

school. 

MUSIC 
(Classroom) 

Grades giv,en ' should take i nto consideration motivation and musical 
growth ·for each child through participation in a variety of planned 
musical experiences for his level through singing» listening, play­
ingp creating .~~ or moving to music. 

A - Minimum Standar ds 
1 . Participates willingly 9 consistently , and with ability in 

at least four of t he five aspect s of music experience . 

B - Minimum Standar ds 
1 . Participat es wi llingly and consistently in at least four of 

the f i ve aspe~s of mus i c experience. 

C - Minimum Stfindard$ 
1 . Participates in several aspects of experiences. 

D - Anything sigriifi6antly lower than the standards for a C grade. 

MUSIC 
(Instrumental) 

Opti onal 

A gr ade prepared by the instrumental teacher is placed on the 
report card by the classroom teacher~ Any ·pa:rent comment in 
thi s area sho~ld be referred to t he instrumental teacher for 
review . 
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GROUP CONFERENCE 

Every primary teacher will hold a gr oup confer ence by the middle of October. 
An invitation is issued to all par ents of a class. The main purposes of the 
meeting are to encourage s C~hool and home cooperation a.nd to or ient the 
parent to specific grade l evel plans and pr ocedures. At the meeting these 
items would generally be cover edg 

An overview · of the class program for the year. 

Growth and development pa.tterns of the age group. 

Class pr ocedur es for democratic control and discipline. 

Plan for meeting the needs of the individual at school. 

Plan for meeting the needs of the group at school. 

Suggestions for guiding t he child's interest and 
efforts at home . 

Procedures for reporting to the parents throagh the 
report card and i ndivi dual conference. 

It is the responsibility of each building principal to determine how this con­
ference program is to be planned throughout his primary grades . 

SUGGESTED PREPARATI ON FOR INDI VIDUAL CONFERENCE 

The teacher has two major purposes to achieve in the conference. First~ she 
must share the informati on concerning school pr ogress of each child in a 
manner which is easily and objectively understood by the parent. Second, 
she must learn more about the child by encouraging the parent to discuss the 
child's out-of-school problems and activities. 

A coDference limited t o thirty minutes cannot hope to complete two-way 
communication in all areas. I t plays a valuable face-to-face introductory 
role, hoi¥-ever » whi ch in many cases clears up misunderstandings which might 
othe:r.wli:se exist. I n other cases additional conferences are necessary to 
achieve the two purposes adequately . 

The following are impor tant for teacher preparation g 

UnderstaDd t he s chool and district policies, 
i . e.» homework , reporting, pr omotion, grade 
level expectanciesa etc. 

Review growth characteristics of the age group. 

Utilize the child 1 s anecdotal records. 
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Have the report card handy as one of' · the bases 
for discus sion. Though it is pot -compuls-ory that 
the card ·bemade in advance, it is to be filled 
out and sent at the reporting period immediately 
following -the ·· eonference. 

Prepare a folder of the child's work illustrating 
the type of performance noted at a~ previoas re­
porting period or to be noted at the next period. 

Be alert to answer typical questions of parents 

When will my child learn to rea:d weJLH 

Is phonics part of the reading program? 

When will arithmetic begin? 

What are social studies? 

Why print instead of write the child's name? 

Why use only the one capital letter in writing 
the child's name? 

Can my child be changed from one group to another? 

Should I teach my child the alphabet? 

When does my child get a book in· spelling? 

What is the promotion pol:r·cy of the District 7 
(See Handbook for Teachers) 

What homework can I have t ·o bring my child up to grade? 
(See Elementary Homework Policy, May 1955) 

What is the I . Q. of my child? (See Page 21) 

Review techniques for being a good listener. The parent's story is important. 

GUIDES FOR DISCUSSION OF SUBJECT MATTER 

The teacher should use the following to illustrate and amplify the subject­
matter areas she wishes to discuss : 

Reading 

Shows interest in reading . 
Learns and uses new words . 
Understands what he reads. 
Reads well al oud . 
Completes independent reading activities. 
Applies techniques in other subject areas. 
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Language 

Takes part in class discussions and conversation. 
Tells experiences inter estingly . 
Speaks clearly and distinctly. 
Is able to listen. 
Applies techniques in independent group writing. 

Writing 

Makes letters correctly. 
Writes legibly and neatly . 

Numbers 

Has clear number concepts . 
Knows and uses number facts for the grade. 
Uses numbers to solve problems . 

Spelling 

Is learning names and sounds of letters. 
Is learning to spell new words. 
Uses words in sentences and stories morrectly. 

Social Studies 

Takes part in class planning. 
Contributes useful information and materials. 
Helps s olve individual and group problems. 
Is increasing understanding of world around him. 

Science 

Art 

Music 

Shows interest in the world around him. 
Brings materials to the classroom. 
Takes care of the science area. 

Uses various ar t materials with skill. 
Expresses his i deas creatively . 

Takes part in group singing. 
Responds to rhythm. 
Listens and appreciates good music . 
Creates simple songs. 

Physical Education 

Is friendly and fair in games . 
Shows pr ogress in learning skills . 
Plays and enjoys games at school. 
Participates in gr oup activity. 
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MECHANICAL DETAILS FOR CONFERENCING 

The Schedule 
1 . Plan your conferences for periods of thirty minutes each . At 

least ten minutes should be reserved between them. 
2 . Schedule your conferences within the two-week period preceding 

the first three reporting periods. The District provides 
minfmum days dur ing the week immediately preceding each of 
the repor ting periods . The staggered reading schedule is maintained 
within this period by dismissing the early group at lg40 p.m. 
and the late group at 2z4o p .m. 

3. Plan to confer with some parents at times other than after school. 
Working s chedules of these parents may conflict with the date made 
available by the Distr i ct . 

The Appointments 
Each parent should receive a per sonal request by letter or phone, either 
specifying a certain time for conference or inviting a choice of times . 
If a· letter i.s s ent 3 enough time should be allowed for its return or for 
a second request to be made. 

It is very important to receive a note back from the parent that she is 
coming . A tear-off sheet to he returned to the school is of help here. 
A written reminder from the teacher is also ;v.a1.ue.bM(9'. 

The Physical Set -Up 
Be relaxed and pleasant so that this mood may be reflected by the parent. 

Arrange the meeting place attractively with a minimum of clutter . 

Have the room well lighted and adequately ventilated. 

Avoid interruptions by locking the door or placing a sign on the outside. 

Provide materials for the young child or baby wh~ may accompany the parent . 

Place the par ent near you at the table rat her than opposite your desk chair . 

Have all materials you may wish t o use readily available. 

PROCEDURES FOR CONDUCTI NG THE I NDI VID9AL CONFERENCE 

The teacher holds the key to a successful parent -teacher conference. Though some 
teachers naturally meet people with more difficulty than others, no one needs 
feel that a success ful conference hinges solely on this point . Careful planning, 
a relaxed beginning , an objective and pleasant discussion, and an unhurried con­
cTusi.on about how teacher and parent may go forward together, all will insure a 
successful conference . 

Starting the Conference 
Give a friendly gr eeti ng to r elieve the t ension most parents feel at 
the beginning . 

Establish rapport by f irst aski ng about such generalities as -­
Number of children in the family . 
Location of t he home in relation to the school · 
Problems of getting t he child to school . 
Etc. 
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Give the parent time to talk about any of the above. (Be a good 
listener . A moment of s ilence does not mean that t he conference 
is going poorly. It takes a little time 'for most people to think 
about what they would really like to say , especially to a teacher.) 

Let the parent know whe.t you would like to accomplis}:l during the . 
conference time limits. 

Inform the parent that the conference discussion will be kept 
conf:i,EI.ential. 

Discussing the Child's School Work 

Use the report card framework as a guide. Verify your opinion with 
data from the classroom3 i.e. 3 workbook 3 pictures 3 anecdotal records, 
etc. 

Remember that profess ional ethics keeps you from discussing any other 
child, family , teaeherp school , or district policy in negative terms. 

Leave exact I.Q's out of the conversation. speak in terms of fast, 
normal, and slow ability. If the par ent seeRs more specific informa­
tion, set up a three-way conference with the principal . 

Be a good listener so as to understand the parent and the child better. 

If the parent seems worried, ask if you can help. Then be silent long 
enough for her to express her worry. I t takes time. 

Start with the subject area in which the child is successful. 

Balance areas of need with areas of strength. 

Keep the strengths and limitations of the child always in front of you . 

Tell the truth with tact. An unkind gesture often stops communication 
and the conference becomes only one way -- your way. 

Ask yourself how you would feel if you were the parent of the child. 
It is often difficult for the parent to be objective and unemotional 
about her child . 

Show no surprise at rationalizations given by the parent. Help point 
out additional reasons , if and when the parent will accept them . 

Think through several ways in whi ch an· unfavorable condition. could be 
improved before you dis cuss it. 

Wait for parental acceptance of a problem before proposing action. 

Help the parent suggest a plan of action when needed. I t may be your 
own plan re-stated by the parent as her own . Let her take credit for it. 

Point out growth no matter how little . Because of anxiety· the parent 
often overlooks the small gains which are being achieved by the child. 
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eoncluding the Oon~erenoe 

If the parent brings up a last-minute discussion topic~ feel free to 
limit the dis cussion o This illustration might provide an answer : 

"Let's talk brieflyabo'l!lt that for our last t hree minutes o 
If we do not have time t o make a. complete plan jl let' s ,meet 
again after this series of conferences is overo I' ll contact 
youo" 

Then close the discussion promptly within the thre~minutes o 

Close the conference pleasantly by summarizing the discussion reviewing 
any suggested plan. of action 9 indicating your mutu.al interest in the 
child3 and t~anking the parent for her contributiono 

FOLLOW -UP OF THE CONFEJRENCE 

Plan a time for making 
be written immediately 
for future reference o 
card and signed by the 

a recor d of tme conferenceo It is helpful if notes can 
after t he interviewo You will want to file your notes 
The dat e of the conference i s to be placed on the report 
teacher in advance of the next reporting periodo 

Let each child individually learn how much you enjoyed meeting his parento He 
needs to know that the two of you l ike each othero 

In some cases the parents should be contacted again in· a week or two o A note 
or telephone call from you will be an i ndication of your continued concern for 
the problems disc'l!lssed and will serve as a reminder to the parents of plans 
made for the Ghildo This is especially i mportant if you have indicated you 
will keep the parent informedo 

If an agreed-upon plan is not followed by the parent 3 do not feel that part of 
the conference has been necessarily unsuccessful o I t ·; sometimes takes ma.ny 
patient reminders and face~to-face meetings before parental anxieties are over­
cameo The father may not agree with t he planr 3 the mother may not have accurately 
interpreted her role 9 or the family situation may be totally unchangeable at the 
momento Your 0bjective analysis on the record card will remind you and others 
to meet the parent again at a later date and to start anew o 

In most cases the rewards of the conference are immediately apparent o 
the child now feels that par ent and teacher have a common feeling for 
his attitude and classwor k shoul d continue t o improveo Su.ch behavior 
all-important clue for which you should watch o 
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SAMPLE LETTERS OF INVITATION 

:mear Parentsx 

Parent-teacher conferences are being held this year as a regular part . of the 
reporting program. It is very im~ortant tmat yo~ as a parent or guardian 
eome to the conference at the scheduled time. In the thirty-minute confer­
ence y0u will go over your child's work with the teacher. Your questions 
will be welcomed at that time. In this way both school and home can work 
~ogether better for the welfare of yo~ child. 

Dear 

Nolan D. Pulliam 
Su~erintendent of Schools 

------------------------------
Your conference time is on • 

----~~------~~--~~~~--~-Please out off the form below and return it in an envelope to the teacher 
so that she may know when you will come. 

Pl·ease 
Check 

Teacher 

I will be able to come for my parent-teacher con~rence 
on at o' cl·ock. 

I cannot come for my parent-teacher conference on 
-~--:~-~-at o'clock. I could come on any of the following days of 

the weeki · ------------------
Parent or Guardian 

. - -~----------

or 

Dear -----------------------------
The following oonferencertimes are available. Please choose the one you wish, 
returning the lower section with your child. 

date and time date and time date and time 
Please out off the form below and return it in an envelope to the teacher 
so that she may know when you will come. 

I will be able to eome for my parent-teacher conference on 
at o'clock. 

---------------~ 

Parent or Guardian 
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Nolan D. Pulliam, Superintendent of Scnools 
Principals' Council Committee on Report Cards 
Henry Schiffman, Chairman 

116 

Subject: Present Responsibility of Prtncipals' Council Committee on Report Cards 

The Principals' Council Committee on Report Cards a1-pointed Marcn 22, 1955, 
met recently to discuss unsolved problems contained in Mr. McClintock's 
report to the Board of Education on January 22, l9)ry. 

Only one of the problems relates specifically to : i,e report card alone. Some 
relate both to the card and to conferencing prc,cedures; others relate only t o 
conferencing. It is felt that these unsolved problems are of sufficient im­
portance t o warrant study by a committee wrdcn will have a broader responsi­
bility than that given to the present conuni ttee. 

After due deliberation, the ConunH lee respectfully submits the following 
recommendations to you: 

l. The present Principals' Council Committee on Report Caras 
and Conferencing be discharged wi tn thanKs. Membership on 
the present Report - c-ara-Comrnl t ree ~11 ctw:te s-the--ftril ew i ftg -:-­
Charles Clark, Virgil Estes, David Smi tr,, Roger Walton, 
Barbara Antnony, Henry Schiffman, Chairman; William McClintock, 
Consultant . Membership on the present Conferencing Commit tee 
includes: Richard Prescott, Lorne Patterson, Frank Nash, 
Chairman; William McClintock, Consultant. 

2. A new committee on reporting to parents' procedure be appointed 
at the elementary level . Either one or two members of the 
existing coqunittees should be part of the new committee. The 
following members are suggested: Henry Schiffman, Charles Clark , 
Barbara Anthony, Jacv. Hyman, Ricr;ard Pre scott, Chairman; Willia.m 
McClintock, Consultant. 

3. The nev committee be charged with examination of the unsolved 
problems contained in Mr. McClintock ' s report, plus an analysis 
of the existing subject matter guidelines to reportil~ at the 
elementary level. 

4. The secondary schools, through the secondary principals, review 
and state specifically their reporting procedures, particularly 
the marking of slow learners and near gifted children, s o that 
greater coordination rna.y be achieved between elementary and 
secondary schools regarding reporting procedures. 

2/18/57 





BOARD OF I.DtJCATIO• 

MRS. HENRY M . BRANDSTAD 

A L EX J. MCRAE 

DONALD R. STEWART 

MRS. ENNIS C. WOODRUFF 

JOHN ZUCKERMAN 

A DMIN:STRATION BU ILDING--324 N . SAN JOAQUIN STREET 

TELEPHONE HO 4 -4 8 03 

STOCKTON, CALIFORNIA 

February :4 . ~9 57 

Mr. Heniy Schiffman 
Lot tie Grunsky Schoo~ 

Stockt 0n. Ca l i f or nia 

Dear Mr. 3chiff~n: 

You are Lereby designated as a member of t he 
Reporting to Parents Committee. The full roster of 
members appointed t o this commi ttP.e i.s as follows: 

J ack Hyman. Chairman 
Henry Schiffman 
Loren Patterson 
CharJes Clark 
Barbar·a. Anthony 
Wi..lHarn McCHntock, Consultant 

NOLAN D. PULLIAM 
SUPER!Nn:NDENT 
SECRET A RY BOARD 
O F EDUCATION 

DONALD R . SHELDON 
A SSOCIATE SU PE:RINTENDENT 

THOS.H. MCCANDLESS 
ASST . SUPERINTENDENT 

'l'his corrrrni ttee will ha·1e cvera..:. l responsibility 
of deal in-3 with problems :·elating to the c·eport cac·d and 
to conferencin£S procedures, plus an analysis of the ex­
isting subject matter guide lines to reporting at the e~e­
mentary ~ evel . 

We will. assume you have accepted this appoint­
ment unless we are otherwise adv·~sed. Y ou~· c(x:uni ttee 
cl.airrnan will nc tif>' you of t he f irst rneetineJ;. 

~2y~s~~' 
Superintendent of Schools 

NDP:in 
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