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CHAPTER I

INTRODUGTION -
The history of human progress is also a history of
the growth of evaluative processes. From simple types of

self-analysis to complex stages of appraisal wherein

survival depends on continuous research and intensive evalu-

ation, human progress has gone hand-in-hand with evaluation.

Concomitant with the evaluative process has been the inter-
pretation and transmission of @véluatien to the individuals

¢goncerned.
iu‘ REED FOR STULY

Accurabe transmission of thought is a difficuls
process, With the exception of mathematies and the |
seiences dependent upon iﬁ; a phrase, a word, a symbol can
be, and too often is, interpreted diff@r@mﬁly by various
individuals,. Similarly, interpreting &nd'ccmmunicating
appraisals of pupil progress can be a difficult process,
 Bince the teacher, the pupil, and the parent are all human
beings with varied sets of standards, capaclties, achieve-
m@nt$; and potentialities, it is difficuls, bﬁt yet impor-
tant, to reach a point of effective communication between

parents and teachers.
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The Stockton ﬁnifi@d/%ehool District, cognizant of
the difficulties in r@parti pupil progress, has been

seeking to improve its pradtices in this regard. Comm

prising as it does, a 5cha%1 surolliment of about twenty-

elght thauaﬁnd pupils of whiah approximately fifteen thous

m&n& are in yrada& one tm ﬁixs i% 13 quite imparﬁant that

_vesiimmoneial

methods af apprai&ﬁng &nd reporving pumil progress be ag

aceurate, as objective, and as meaningful as possible.
II. STATEMENT OF PROBLEM

in vuu; the elementary pupil report card was changed
from a competitive type of marking to an ability type. By
means of the latter method, puéila were evaluated on the
basis of progress madé in relation to their own ability,
with no reference to a standard of achlevement set by achool
or society. Under this system, a three-point scale of
desceriptive phrases was used to evaluate the child,
Although the method seemed advantageous, there were cer-
tain limitations. OChilefl among the limltations was the
parental uncertainty as to the exact meaning of these
phrases, Added te the uncertainty was an unexpressed
desire of parents to know exactly where their child r&ﬁ@d
iﬁ sducational attainment as compared Wiﬁh ather childregiwm
These limitations, although unsupported by objective data,

were recognized by the Board of Educabtion through its

3




numerous contacts with parents and teschers. The board,
_ , v /

therefore, asked that a study be made concerning the
- eventual formulation of a more meaningful elementary ,
pupil report caﬁd,_graﬁeﬁ one to six., This report sumﬁae

rizes the progress made in attempting to r@ﬁsh that goal.

IIT. DELIMITATION OF PROBLEM

Makkiﬁg.and_r@parhimg procedures with all the attend-
ant ramifications of public relations, curriculum goals to
be set up, achievement of pupils in terms of goals, parent

conferences, and the special set of probleme scoompanying
parent conferenced, is a subject of such secope as to be
worthy of & doctoral dissertation. ThingZQ&y, however,
is focused on only a small part of such a subJect,; namely,

the report card itself,

4 report card is only one of the many ways of report~

ing to parents. Other wayé of r@porting»ta parents ar@'by
means of pupilﬁ? eral descripbions of.éahoﬂl acti#i#i@s,v
daily sahoel work sent homa,'ph@n@ calls by the teach@r,
notes to p&rent3; formal pavent-teacher conferences, parent
visivs, apan»hwuﬁé during Fuélie Schools Week and National
Bducation @eék, an%»news releases, Ta the @xaluéien of all
of bhés@ m@thadﬁﬁ#%his paper is considering only the for-
o

mal periodic reéor@ card and the procedure in its adoption

by the Stockton Unified School District.

e i




IV, PROCEDURE FOLLOWED

The plan followed in this %E%e#t is a chronology of
action taken and results effected in the process of
revising the elementary pupil report card. Following the

introduction and the raview of selected literature, the

writer's personal observetions concerning théwrﬁpﬁrt ¢ard"
are presented. These observations are based on more than
twenty~one years of teaching and administration in public
elementary schools, Subsequent to this presentation a
geries of detalled é@muiﬁt@e reoommendations are listed.

ey iR

These recommendations were presented to elementary teachers

and to two groups of parents for reaction and opinion,

Reactions are summarized by the listing of comments in
tables, and by the reproduction of a series of quotations
by teachers.

~ The core of this study is a report of a compre-

hensive survey of community opinion regarding the new

elementary pupil report cards adcpt@d»tentatively by the

Board of Education, The survey details the regults of

~over 13,000 questionnaires sent to parents of elementary

pupils, and also the results of queﬁﬁienméir@s sent to
397 al@m@nh&ryvteaeh@rsq Congluding the study are the

summary, conclusions, and recommendations of the writer.
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V. BRIEF SUMMARY

Two highly cbmpliaated PYOC e85 es are involved in
reporting pupil progress. One of these is the art of
@vgluaﬁing the intellectual, social, and emotional progress

of a rapidly developing human being. Another is the

actual communication of such evaluation by means of weltten
words or symbols. Wiﬁhiﬁ these processes are wide varie
ations in the ability to evaluate, and also in the ability
to transmit evaluation. Taking into account, alse, the

wide variatians in the ability of parents to understand

- evaluations, the sntire matter of reporting pupil progress

is one that e&liﬁ for much und@rat&nding“an the part of
all eancéinad. The extent o which extreme variations in
the process of reporting can be minimized is the sxtent
to which teachers can have greater rapport with @af@nﬁﬁg
The efforts of the Stockton Unified School District ggmwmwm
nafrawing these extremes and in devising a more maaningful

report card are hereby recorded in this study.

|




CHAPTER IX
REVIEW OF SELECTED LITERATURE
L. CHANGES IN PROGEDURES OF REPORTING

One of the major trends since the turn of the cen-
ury haa _been a_ shift from the one hundred point marking

se&le, or percentage marking, to the letter scale. many
school districts have settled on a five-point seale of
&, B, C, D, and F marking« Cthers have changed to scales
of two or mere‘peiﬁﬁa such as $ and U; Goed, Average,
Poor; Superior, Good, AV&P&@&, Poor; and other variations.
oder1d notes that among schools of all levels a system of
five symbols, four of which are passing and one failing,
is by far the most commén‘ He also observes th&t.ﬁh@
praetiee of employing only two symbols, most commonly S and
U, i“‘beinﬁ freﬁuemﬁly advocated and followed, particularly
in the lower grades, and that the use of d% eriptive state-
ments to parents appears to be incr&&singq

& vapul&r trend has been the change to a type of
m&rkinﬁ by which the pupil is marked on “the b&%iﬁ of hisg

ability rathar than on achievement alone. In dddztiam,

lC‘ We Odell, "Harks and Markim& Syatems,” Ing
clopedia of wdueatlanal Reggearch, Walter S. Monroe, ztor
(Vew York: The Maci Company, 1950), pp. 71L—i/o
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lista of wark‘h&bita, soedal habivs, and personal charace
teristics have been added to cards in an effort to
appralee the child completely.

Blatricte hawﬁ‘aia@ experimented with versonal notes
written by the teacher., Une suthor reporvs that sueh

netes oan be time consuming and frequently are beses with

trive wmeaningless expressions which requlre gareful edit-
ing. Her suggestion encompasses an in-service study pro-

pram devoted to improving written comaunicution,®

I, - CONFERENCES

The pﬂranﬁm@ﬁash@r m@mf&r@ﬁﬂ@ method is belng tried
in many districts, in favor of such a plan are two authors
who plesd to abelish report cards.s Their plea is bused
on elaborabions of the f&&i@wiﬁg ldeas:

W@ﬂtﬁ do not understend the bases for grading,
b%mﬁﬁﬁi%i@n»i@ detrinental te the child.

The report card is used as a club,

The report card causes ahﬁlﬁraﬁ to diglike sah&&ig-

Horks are subj&ctiV$w

25lodae G, keebler, "Written Communicationg,"
&uiiatin Yo, 62, ggﬁgwgaﬁigg for thildhood %ﬁuﬁaﬁimn intere
nationsl (1953), 23.

3ﬁal@n Hgffgrnan and &ait% &mitiéié "o Parents
Want Report Cards?v, Californin dournal o fdusation, RX
Hoe 2 (Pebruary, 19537, 32wl .




The child gains & false impression of himself.
Marks do not stimulate laggards.

In some distriets the conference supplements wrlt- B
ten reports. .Thiﬁ is the case in the Stockton Fnified rrrrr
School District in whﬁch, ag established palicy, ?m?%ﬂt“

teacher conferences are being held in all primary ﬁfadas

1o supplement iﬁfarmatimn contained 1n r@port cards,

hew@var, conferences bring ferth a epecial b@t of e

problems which each distriet must solve for itself. One
writer lists several problems to be solved, such as the
proper training n the skillas nacassary for

holding conferences, finding time for conferences, and

using anecdotal and cumulative recards.*
I REVIS ING REPORTING PROCEDURES

Notable améng communities experimenting in pro-
Jeedures for reportiﬁg‘t@ par@ntﬁ has been the community
of &r&a&ﬁy; Colorado. This community, under the direg-
tion of W. L. Wrinkle, ﬁirectar‘gf the Greeley College High
3cha0i, spent a ten~yeay p@éiéd in trying to devise an

improved type of report card.? : 

@B ron Callaway, "Qanfer@neeﬂ " Rujletiﬂ Hsa 62,
6sg%3atian for Childl 100d Lducation Tnﬁernatianal {1953},
lg‘”gn ) ) Co

iswn Le.Wrinkle, Improving ?ark;nglaa%mﬁap§rting Prag-
tieea n HFlementary and Secondary pehools (New York:
Rinehart and Company, 19547).




The implications of this study for the Stoakhén
experiment can be set forth as follows:
| 1. Hach communlty must determine for iuself what
- is best for Bhaﬁ commuaity. What works in. ene.
community may not work in another,

2. The search for adeguate methods of appraising

one, When the aammuniﬁy has seehingly arrivéd
at a solution, it has only reached a stage where
“further study is indicated,
3, Parente should be part of the planning team.
Parent polls and discussion groups seem to agree
'ﬁhat*ﬁpeeific information about & child is needed on a
rep@rp‘aard. Basically, parsnts seem t@_want Lo know.
whether or not the child is progressing, whether or not he
ila working wup to hia‘@&paﬁiﬁy;‘amd how much he is achiev~
ing compared to others,?
Occasionally indiscriminate changes are made in
meﬁhéﬁs of raparting’pupi}‘?ragraas, Cne writer cautions
that the methed of reporting should reflect and reinforce

the basie purposes of the $éhaa1, and alse that reporting

6Katherine;ﬁﬂ D'Evelyn, "What Should School ﬁap@rﬁa
Tell Parents?" Child Study, XXX, No. L {19%2), li.
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should be a two-way process whereby teacher and pupil
should help each other to evaluate the amount of pr@gresae?

In another article, the writers recomiend the
invelvement of parents in medifying reporting precedur@sgg
In addition, five steps are suggested in the process of

such modifications

1, List the purposes of reports.

2. Analyze the report card in terms of the pPUrpoeses .

3o ﬁllQW‘par@ntalanﬁ teachers to suggest improve-
ments for the card in use.,

L, Consider the basic problems and issues in change
ing the card.

5. Review progedures af other districts, together

with a review of literature.
IV, COMPEPITIVE AND NON-COMPETITIVE MARKS

Much discussion has taken place concerning the quese

tion of whether to report pupil progress on a compebiliive

7Anne Hoppoek, “whm'Tells What to Whem?iY, National
Llementary Prineipal, XXXI, No. 6 (June, 1952}, 4=b,

8Henry We Magnﬁsan, Carl 4. Largon, and Thomas A,
Shellhamer, "Evaluating Pupil Progress," Pulletin, _
California State Depavtment of Dducation, ikl (April, 1952)

hoett S 17
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basis or on the basis of individual pupil ability.
Spirited controversies have stirred a number of con~
munities regarding the merits of the two marking systems.
One community, Pesadena, Texas, went so far as to hold an ..
election tm;datermine which of the two merking systems ta-f

uses The group favoring a competibtive marking system won -

3 . * 4 g e s s ,. ‘
the eleetion with §2.3 per cent of th@_vataaug

Another community, Danville, ﬁ@lii@rnia, held pﬁo».f
test meetings when the school b@arﬁ instituted a r&é&rﬁ
card based on ability marking. The previous A, B, ¢, D,
and E system of grading was restored while a citizens'
advisory committee studied the matter,lg

One pericdical stated that an umdéﬁ@rmim&d number
of schools were using combination r@pbrh»earés in which
both types of reporting were used, but that this type of
card tended to be c@mpiieatad.ll |

A broader point of view 1s one taken by MeNally

~who suggests that there seems to be no speecifile type of

Qﬂaward Whitman, "Heport Larﬁ$.< BGRU, SNUX, or ABCEY,
Colliers eptamber, 195&), 58=61, . ‘ '

Oyews item in the Stockton Dailvy Uvening Record,
March 29, 1955, ‘ | _

ll"what’s All the Pua% about Report bar@a?“, Chang~
ing Times, IX (November, 1955), 39«42, |




12
report which will cover all schools, but that it should
be tailar@d EQ fit the individuyal c@mmunity.lg

' G@adykéentz echoes the aamé sentiment and adds that
while parents can gain iﬂfarmatian from visits to the
school some sort of written report is neaded and each com«

- munity must decide for dtself what itAwantaelB

lgﬁarcld Js MelNally, "A& Report Card Report 7
National Education Association Journal, XLIV, No. 6 {Sep=
tember, 1955), 350~351,

133@@3 Geaﬁyka@nﬁg “A R@par on Repwrt Cards,*
Wi d vt Dn i ‘t ”y TR T T 4T 4 19 .19
s.v gd« ﬁﬁ&u&- & (ﬂ.d. l‘ﬁ&&u"l. mellw;& b Mj ,Wi.lb s;, ‘,'u Wwig L F ..L?‘,vl,gll 3 wF ol ™ :._ac;




CHAPTER IXI

BREONAL OBSERVATIONS GQ%GE&%XNG THE PREVIOUS CARD

~In %hia'ch&pter,‘tke writer's personal observations
andlépiniané are offered in the hope that they may be of

ffsﬂm.@;‘lf%l Tue _in the gvalnatis

£3

e e i i

he elementary pupll report
card ua@d.in the Stockton Unified School Distriet prioy to
1955 (Figure 1). ALl opinions and observations are based
cn«pefaanal contacts with parents, pupliles, and te&ehars
over a periﬁdt@f twenty«~one yé&r$ of publie school teaching
and administration. " |

_An examination of the report card indicates that it
was intended to support the philosophy of ability marking,
namely, that each child should be evaluated aeemrding o
his own eapabilities. The explanatory note within the
card astates, "Subjeect markings on the card are teachers’
judgments of what your c¢hildren arﬁ-dmiﬁg in relation to
whaﬁ they are able to do. The markings are nob for the pur-
pose of comparing one pupil with any other.”

It was the writer's obﬁexvatiﬁn ﬁhah the above ideal-
istie purpose did not seem to be achia&%é in practice. One
possible reason for such agparant fai;ur@ gould have been
the lack of clarity of the descriptive phrases used.

Another possible reason could have been the eagerness of

parents and puplils to compare markings.




First
Report

Second
Report

Third

7
o
9
(-]
-
-

Fourth
Report

j Days Absent

‘ Times Tardy
i Height

1

" Weight

i

SOCIAL HABITS

Capable of doing better
Satisfactory growth

Outstanding achievement

Capable of doing better
Satisfactory growth

Capable of doing better
Satisfactory growth

Outstanding achievement

Capable of doing better

Qutstanding achievement
Satisfactory growth

Qutstanding achievement

: Respects rights and property of others..........

Uses reference materials intelligently:

i Is careful and accurate worker.........oioeee.
| .

! Completes work begun

t

i Arithmetic

Uses processes correctly

Obeys rules and regulations

Uses time wisely

Shows courtesy in speech and action

WORK HABITS

Takes pride in personal appearance............fl—lo.ltl..]..

ACHIEVEMENT

Understands fundamental facts

Interprets and solves problems aceurately.......f....[...|_|l.

Language Aris

Reads well orally

Expresses ideas clearly when speaking...:._..‘....... b

- Undérstands what he reads

Expresses thoughts well in writing.........c |

FIGURE 1

14

- Subject markings ‘on the card are teacher's
judgments of what your children are doing
in relation to what they are able to do. The
markings are not for the purpose of com-
paring one pupil with any other. The teach-
er has checked only those items upon which
there is enough evidence to grade pupils.

Language Arts (Continued)

.
First | Second | Third | Fourth
Report | Report | Report { Report
- - - -
et = - T =
& 53 53 83 o
2 ] B o| 2 o2l .8
= =z|2lal 2=l 2 £ &
= o o D = )
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-
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et B0 |w| 32| e 2 o
a| @ ﬁmam.gmﬂga
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813|818 8|8(S &|o |o|a|e

Uses good vocabulary.

Spells with reasonable degree of accuracy

Writes legibly

Science

Strives to develop his own interests.....oiffe-

Participates in group activity.

Social Studies

Is alert to current happenings

Acquires necessary knowledge and skills

Contributes thoughtfully to discussions.

Art
Makes an effort

Shows originality

Derives personal satisfaction from art exper-

ience

Music

Takes part in music activities

Gains skill in instrumental music

Library

Is learning to use the library

Shows appreciative attitude toward books

Physical Education

Practices good sportsmanship...

Takes part in activities

Understands and observes rules for good healthi

REPORT CARD IN USE FOR GRADES ONE TO SIX BEFQRE REVISION

—
H ]
H H




PARENTS’ COMMENTS

TEACHER'S COMMENTS

FIRST REPORT

FIRST REPCORT

Parent’s Signature

Teacher’s Signature

SECOND REPORT

" Parent's Signature

SECOND REPORT

Teacher's Signature

THIRD REPORT

FOURTH REPORT

—n s mm

THIRD REPORT

“Parent's Signature

s Signature

FOURTH REPORT

= parent's Signature

STOCKTON UNIFIED SCHOOL DISTRICY
STOCKTON, CALIFORNIA

Reporting Progress of .

RS TROO oot Bihcnsansipsardb s N s W o s s

Pl i i SRS

Principal................

Assignment For Next Yeor:
judgment of the teacher and principal (his ps

In the

School Year 19

Dear Parents:

Your interested co-operation is of greatest vslue
in helping teachers promote education for good
citizenship. Such citizenship Ls attsined by form
tng right attitudes and habits toward selfl, school,
and associates. A tupp{ successful life is Gepend
ent in part upon usciul knowledge and skills,
and In part upon a healthy personality.

This report Is a message from lhe toacher to
acquaint you with the progress of your child In

‘his school life. We hope you will study the tepoet.

discuss it with him, and add to (t your perwnal
word of emcouragement and commendatian

whenever possible.

You are urged to confer with the principal of
teacher at any time to discuse your chids

progress.

NOLAN D. PULIIAM.
Superintendent of Schonls

e grade, beginning

- —————

|
|
|
f

NI thondd vt BB
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Cencerning the laak of ¢larity, the phrases "Out~
st:anaing achievement ;" "Satisfactory growth,” and “ﬁ&pﬁblﬁ
of dning better® could have be&ﬂ imﬁ@rpreted 1n several
wayss For instance, it was possible to deline ”Guﬁstﬁnda
ing aehieVameﬁt" 8s aeaéﬁpli%hm@nb which zurpasses the

¢hild's previous record. The same phrase could have been

iﬁ%@??ﬁaﬁed”ta”mean“aﬂc@mpliahmant'heyénd that of children
@f’é simllar age. ﬁf thess meanings, unforﬁ@nat@ly, parents
seemed ne'yref@r the one which suggested a eampariﬁen with
other children, | G |

The phrase "Capable of doing better® seemed ts;bé
vague @na&gh to apply ﬁa‘mm&t anyone. iﬁs intamﬁ'might X
possibly have baenyta deseribe slow progress as aembared
with the potential progress of that‘child¢ However, upanf

a moment's vafl@etiﬁﬁ,‘i% can be noted that few parsons

.réally work at or aﬁhi@va full potential, It can almost

categorically be said that most peoplé are "oeapable of
doing better." '

The phrase "Satisfactory growth" seemed to mean
many things to many parents. Did it mean growth that was
ﬂaﬁisfaatary_to th@ﬂteacher?  Did it mean growth satige
factory for that pupil'sg abiliﬁy, or did it mean growth

that was satisfactory when co&parad to children of similar

" age and ability?

It is interesting t@ note th@ 1ist of soclial and
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work habits which was used to deasgribs o pupllte propress:

Roppects pights and proparby of others.
Shows courtesy in gpesch and asvilon.
Takes pride in porsonal pppenranve.
Ubeys rules and regulations

Uges tine wisely :

Ig gaveful and ascourate workey

Hgen peferonis miterinls inteliigently

Domplates wark beguns

B s o ey & s ik . N .

Songsrniog this 1isb 34 van be asked whebhor a
pupil ven be ovaluated in these habite sceerding te his own

abllity. ﬂ@ﬁ@%ﬁﬁ@lﬁ; does soeiety gel certaln stendards.

in those cherecteristics, and then rate individusls on thelr

secompiishaent in approsahing those standards?

In the report card, the nobe %0 pavenss ooutdonsd
parents not Lo compare pupils with ose another. Howsver,
it seousmed o Lo a husen Trallby for busy parents o skim
oyvar amyianaﬁi@mﬁ that r@éﬁif%ﬁ ﬁﬁ%ﬁﬁﬁl‘?ﬁaﬁiﬁga Gone
saquently . the wyﬁaﬁy chaerved that wany, parents peoned be
interpret o cheook iﬁ’ﬂh@ golusn "Oapebls of dolng bebtary
an & D7 under the old letber g@%ﬁﬁ gystons A ohotk in
she column "Satisfactory growth® wee interprobed as avﬁﬂﬁl
and a cheek iﬁ:@%ﬁwﬁﬁlmmﬁ foubsbanding schievenont® was
thought of as &ﬁ;ﬁés' This intermretation unwitbingly suoe
cecded in changing ﬁﬁ@ intent of the card fvom a supposedly
nen~gonpetitive Sype of evaluatlion %o a»%@mgmﬁi@&w& gviiie
&ti@ﬁ @

In addition, puapils, ln spite of explonations to the




17
conbrary, compared cards as to the number of "Qutsﬁahﬁing "
"Satisfactory,” or "Capable" checks, which comparison, in
effect; negated tha Q@iglnalvpurp@aa of the card,

Another cemplaint\af‘p&renté wag thab m&ny yﬁpil&
who were checked as having ”ﬁu@&tamding-aéhi@vamenb" on a

non-gompetitive report card were found to be actually

mediocre or below aver&ga when marfﬁd c@my&tﬁtivaly in a

Juniar—high school,

It is the writer's opinion, unsubstentiated, however,

- by objeetive daﬁa, that the f&regaing a@nfﬁsiﬁn of ldeas

read report card.

i
——




~ CHAPTER IV

PRELIMINARY ACTION LEADING TO TENTATIVE
| REPORT CARD REVISIONS

The intent of this chapter is to record committee

recommendations and to indieate parent and teacher informal

resctions to prej&ata& samples of report cards and guide
lines for markﬁﬁg,‘ The writer as chairmmﬁ/af the Heport
Card Comeittee was closely associated with all preliminary
action leading to the adoption of new elementary grade

report cards.

I, EARLY COMMITTEL ACTION

The steps leading to the latest revision of Stockton's

report card began with a ra@ueaﬁ by the Boayd of Bducation,
in 1952, to evaluate the form of reporting to @ar@nté; In
December of that year, the superintendent selected a come
mittee of approximately twenty-five individuals to consider
the problenm. Taachers;'par@nﬁﬁ, administravors, and a
consultant wers members of the committes, In May of 1953,
the committee recommended initiation of a plan of parent-
geacher conferences for parents of kindergarten pupils,

It also recommended that ‘meetings be held to familiarisze

£

teachers with thé plen as rapidly as possible. ¢
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In the fall of 1953, the coumittes was reduced to

five teachers, one administrator, and one consultant, and

~¢harged with the duty of examining repartin procedures

furth&r at the elementayy level, This group, in June,
1954, recommended that elementary schools plan:

1. A group conference early in the fall.

2. TParent~-teacher conferences during November and
Mareh,
3s Report cards twice a year, in January and in

June,

chﬁek sheet to be included for primavy grades.
These recommendations were made to the Prineipala‘
chneilg an advisory body to the superintendent, but were
r@ﬁurﬂ@d to the committee with the comment that further
study was needed. A later report, accepted by the Prin-
cipals! ﬁauéeil included the following: |
L. In kinﬁ@rgart@ms, iﬁdxvidualzy'schadulad and
group n&rantmccnf@renees would be held,
using the extra time given tLhenm by tha _
revision of the day's schedule as approved in
Jmnﬁ; 195k
2s En_gfadea_ona to Six,}the inﬁarm@diéb@ card
would be used for one yéar'with a three-point

seale of marking: (a) Capable of doing better,
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{b) Satisfactory growth, and {e] Qutéﬁamding
achievement, o
3. Di?l@maa for kindergarten children would not be
| used, In their place, kindergarten teachers
would develep & report card for. lssuance ab

the end of the school year, or upon bransfer.

mental issues had not yet been considered., It was then
gsuggested that a committee of teachers from each level be
ﬁppainﬁad by the superintendent to pursue the matter fur-
thayr. A% thisz seint
to save time, & small preliminary steering committee be
&ppaiﬂﬁed ta'dﬁtermin@ agemﬁa or submit sample report cards
f@r the conglderation of the larger teachers' commlttee.
Th@ au«yes@ian resulted in the formation of 2 new committee

GQMQQu@d ei five &émimiatratov& and two can&ultantsa

Principals' Committee on Heport Forms

Since the purpose of the comnibttee was to save time

in the fartheaming teacher discussions on report cards, the

following agenda W&%_Sﬁbﬁiﬁ@@ﬁ:
1. Determine basic philosophy of report card.
2. Choosge t?pe of card to fit philosaphy._
3. Choose items to be marked.

h. Determine grade levels for the report card.

M@mb&rﬂ of the Principals! Council felt that funda~
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(One card for grades one to gix, or separate
cards for primary and intermediate grades.)
5. Determine the format of the card; |
2 6; Determine the numbarIQf reports to be issued
 yearly.

In addition to the agenda, aeveral‘incomplete sample

cards were submitted as a basis or starting point for dige-

cussions on report cards.

Leter Grade Iype of Report Card Selected by Council.

| Upon receiving the report of the steering committee,
the ?rincipals? Gouncil prompﬁly ignored the original pure
pose of the committee (which was to save time by laying
tﬁa'greund work for future discussions), Vot@é unanimously
in favor of letter grade markiﬁg}and retained the committee
to formulate a card to it ﬁhat philosophy. The reasen
for thie action was that’since #mmp@tiﬁi?g marking was to
be'triéd at this point a small ccﬁmitt@e could make more
progress than a large unwisldy group.

Based on the wigh@s of the Principals’ C@uﬁcilﬁ the
first tentative card for intermediate grades was Formu- |
1&@@@ (Figure 2). The features of this card were:

1. The achlevement grade was placed in one of

' three columng representing ”effgrﬁ@" ~In this

ingenions manner, a letter grade by ite
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‘ FIRST REPCRT SECOFD REPORT
J Works Avg. [Little j} Works Avg. [ Little
: Hard Effort |Effort || Hard Effort | Effort

WORK HABITS SOCIAL HABITS

Reading First | Second First Second
‘ Conmments s | I Report ] Report Report Report

Obeys rules .

Uses time

%pelling wisely
Comments ;

i | I J works Is courteous|
independently

Writing
Comuent.s : Completes Works well
I

I ! ! ! work with others|
Language Is careful &
| Comments ; accurate

Arithmetic

Comments : [ | i |

Bocial

Btudies
i Comments ;

yusic
i Comments ; |

I

Art.
] Comments |

!hysical

ducation
J Comments :

l ] | I Attendance: Reg. Irreg.

~ Superior

- Above sverage
~ Average

= Below average
Minimum effort

i
Science
Comments :

HoQop

Libraxry
Conments g

= T AMVULLET &

TENTATIVE REPORT CARD FOR GRADES FOUR TO SIX

4
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position wauld indicate two ideas, effort
and achlevenent,

A Iive-scale letter grade system was included

with a check (¥) for “Heeds improvement .

The usual meaning of "FY was changed to "linie

pupils for whom the competitive gr&ding gystem

would seem unfair, It consisted of a "Cn

with an asterisk before it to indicate "Worke

Attendance was indicated only as "Hegular® oy

“Irpegular.” One reason for this decision, as

clerical work involved in transferring attend-
ance to the report card wés deemed excessive
for ﬁh@ r@sult$ a$tainéd, ‘ﬁﬁather reason was
that kn@wléége of regularity or irr@gularity
of attendance wWas considered to be more impor-

tant than knowledge of the actual number of

2

3a
mum effort .t

he A special arrangement was davisad'fmr'siaw7
ing at top ability.!

54
reported by the committee, was that the
days of absence.

6.

Tardiness and helight-weight measuréments were
eliminated. The reasons for the elimination

were!




{a) Tardinecss con be kept in class resord
sheets and parents nobtified whenever
NRCEBBHIY ¢ |

{b) There ig ne real need for recording physe
ical measurements on repoyt cards.
Heights and welights are revorded twice

annually on cumulative records, thus

providing & eontinuous record Fop the
school nurse.

{¢) Beeause of varistions iﬁ pupdl phyaique
1t was determined that tewcher ohaerves
tion of pupil hwﬁlﬁhvb% sriphasined
rather than vecoprding the physical

, measurenents,

In May of 1955, ventative report cards with an accoms
panying lettor (Figures 3 and &) were distributed te all
elementary school tencherss The lebter uprged teachers Lo
communicabe to the comuittee thelyr personal reactions bo
the tentatlive proposed cards. Resctlons wors soughb espas
¢lally @ﬁlﬁuﬁh items as the nusber of w&g@?ﬁ% to be made
veariy, format of the card, marking of slow pupils, conpete
itive marking, and listing of work and soecinl habiis

Major changes in the revised versions conslsted of
& provision for thr@é.rﬁpﬁﬁﬁﬂ'yﬁﬁfiy, an asterisk to fudis
cate "Plesge confer with teacher," and a sheek (V) for

“Hweds duprovenent .




GOODWIN 1. KNIGHT ;.
WALTER RaPad»QRT, MDD caventon ' . 'RK‘EM:\:\*::H.‘ N “..:.“ "3 :
BIRBCTON OF MENTAL WYGIKNE e are rw

‘'STATR OF CALIFORMIA
' DRPARTMENT OF MENTAL HYGIENE

Htockton Btate Hoppital

D10 B, HASKOLIA STRERY
BTOCHTON 3, CALIFORNIA

May 20, 1955

Principal :

 Weber Sehcol .
701 N, Madison
Stockton, Califormnia

Daar Mr., McDonald:

As a parent, I have been asksd to comment
on a propoa@d change in the type of elementary Report Card,

Ay commentis that I will make relative to
the present type of report cards are based entirely on opinions of a parent who has
four children in school at the present time, When I came to Stockton nine years

| 8go, I was totally unfamiliar with the California methods of reporting and I found
| it very difficult to erstand or to accept the form of report cards that were in
% current usage, This/s a matter that I have discussed with other parents whose
children not only attsnd the Stockton Unifisd School System, but also schools imn
neighboring distrﬁ?tso I have been impressed with the amount of confusion that has
oxisted in attempting to interpret just how well a child is doing in school based
| on the report cards, In general they seem to reflect only the teacher's impression
1 of how hard the child is trying, Without receiving some supplementary informatlon
1 from the teacher, it is almost impossible to lnow whether the child is meeting a
certain standard that would justify passing on to a higher level in academic train-
ing., - This has resulted in & false sense of security on the part of the parent who,
on ygading that the child is working hard, tends to feel that the child is progr@ssing
satisfactorily in fundamental subjects such as the 93 R's®, This has led to dis-
1lusionment when they are apt to find out the child is in the fifth grade and may
only bs doing second grade reading, This has a disastrous effect when the child
goes on up to the high school level where they are placed on a compatitive basis
and become hopelessly lost, '

As 1t relates to ths proposed new form
for elementary report cards, I can see very little change in the system., If this
is to continus to be the method of reporting in the elemsntary schools, I can sce
1little chance of the parents knowing just how the child is doing without individusl
conferences with the teachsr, which of course is very desirable, This is not practical

PIGE TO BUPERIGTENSINT. BTEOKTON BTATE Hoerivas, B10 K. MAsnolA BYREST, Brocuvon 3, CaLIPORMIA
Vmae"ﬁsa [ SN t.;’mu.v 2 o0 9% A.tn, 1 YO 5150 P85 ALSS, 7 YO O P2 RATURDAYS AGS BundAYs Gy .
ALBAVH RRFHON BAMR 6F PATISHY WHBH WHITINS

ABORESS ALL CORBERP



Elementary Report Cards Toga 2
May 20, 1955

at times and if a concerted effort was made on the part of parents to seek such
interviews with teachers, I doubt if the teachers would have the time to mset this
nesd, There should, in my opinion, be some method of reporting to the parents as

Very sincersely yours

reeman H, Adaws, M,D,

Supt, & Medical Director
FHA:ms



27
II. PARENT RECOMMENDATIONS

Two parent groups, at the requa&t:of Lo élementary
principals, met und discussed featurﬁa'ﬁf'tﬁa new card.
Both groups w&#e asked to consider what féat&raé they
. found most desirable anﬁ“what augga$tiéﬁ5 they'had Lo
offer for report card raviﬁiens; _ |

Une of these groups, composed mf twelve P,T.A. par-
ents from the Lottie Grﬁnaky Sehoeol, et with the writer
and made the following recomuendstions:

” 1., An achievement type of card is desirable.

2. Ay By G; D, and F marking scale is & good one,

3. The achievement éardrﬁhmuld be used from the
second grade up.

L A separate ability-type card should be used for
the flrst grade.

5. Uards should be issued four times a year for
th&'sacmnd té‘sixth gwadeS;IWith conferences
where needed. ' |

6. Isaue thrse reports plugs needed confersnces in

. the firsﬂ'grad@* | _

7. Use check marks {v) under "Work habits" and
tGoeial habits.® |

8+ 'ﬁsa an "AT for high-achievementelowweffort -
pupils, and an asterisk to indicate that a

conference is needed.
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9. For low-achievement~top~effort pupils use the
actual achievement mark, with an asterisk
to indicate that a conference is needed,
10. HMark on normal average, not on class average.
11. Usa'tha_ward "Failure® in place of "Minimum
achlevement.” |
Another group, composed of twentyuaevan PuTohs mem=
bers and an‘alemEntary prinaipal; met er & two hour dis-
cugsion at tha.El-Eéradg Jehool and unanimously proposed

the following points:

Primary gggg

1. Usé compebitive grading in primary grades.

2. Mark on ability in primary grades.

3. Inolude "Soeial habits" and “W@rk habits" on

the primary grade card in exactly the same
form as on the intermediate grade card.

L. In the primary card under each of the main sub-
ject headings insert several sub-headings in
order that the teacher may check (¥) where
specific improvements are needed. (Somewhat
like the yellow card used'at'preaent but not
$0 many suﬁ*hea&ings.} | |

5, Allow ample room for teacher and parent comments.

Arrange card so that it is not "crowded.”
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Intermediate Card

1. Use competitive grading in intermediate grades.

2, Place ankasteriék'albngside‘the slow puﬁil‘s
grade. Insist upon parent conferences so¢ that
parents may be properly informed as to their
child's ability on a c@mpétitiV@ basis,

3. Do n@t rm#@ai actual 1.4. scores ne pérenﬁs, but
indicate level of ability, sueh as average,
below aversge, quite slow, above average,
superior, outstanding, ete. |

hy Bhow achlievement test ﬁeéras to parents, when
necessary, and discuss them with parents in con-
fidential, private conferences, |

5¢. Place list of habits on another page. ILeave ample
room for comments.

A letter (Figure 5) regarding the proposed changes in
the elementary report cards was received from the superintend=’
ent-medical director of the Stockton State Hospital. The
writer of the letter, a parent'ef.four aeh@alnagé children,
was guite concerned that ability marking éid not provide
sufficlent information as to the exact educational status of
his children. His preference was for a system of marking
according to fixed standards. The letter is included in

this study because of the prevocative nature of the comments.
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FIGURE 5
PARENT LETTER




Both interwediato and prlmery cords underwont fupe

+ bher modifications ae eugposted by Informal opinions of

parents and teschoras In addieion, throughout sll dise

eussiong of the Heport Uned Comnity bos, b wan felb thet 4f

a lebtteyr grade type of wg:m&m;‘:ﬁiw wag polng o be wwled
again, mam %&ﬁé&ﬁ?s%’%& m}@»mé defl ﬂ%i’ima m‘aﬁl pudding ;::z*ﬁm

ammﬁa azgmn ‘which to basw thely repor boe 1% was aluo
zi%gw%& that slnce repoprting sosumed to by xg&%@&x*i;@mﬁy itk
ﬁ@%ﬁﬁ% in crder to ndndndse the subjectivity, o labboy
grade wugt have, ap nesrly su poseible, the swie mesning
For sil tseohevs and mmm%m

A% an ioitial atep Soward objectivivy, the docunend

 appesring as Figure & was formulebod, sppended vo bhe

reviged cavds, and thon sent to all of the 397 elomontory
tontbors to g:ali el repobions.e Thig dooumont lists tontasive

. wﬁm&ig@i@z& and surking peasoticss Lo ba mﬁ“ﬁwfﬁzi by %wmm

whan mmmg, aosordisg to a Mxed gtondard, Alae 9ot Cordh

sre genoral insbruetlions fow maeking slow end average pupili.

. Phe imporsence of this seb of definisiens and ingbructions

1des in the fack thes it potubed to the need for getidag

- definite stondurds in zmmmziw marks, This need was Lentus

tively meb by Gurrienius Bud Lebdn 33 0 2:‘5, shpfinitiong,
&m&mgg Principloes, and Sugpestions %o he Used by s dchoolts

Stalf in Reporting o Porenbs, Biaderpavbtens0* {Appendix §).

i Hoe 77 hoo atvempbed to define Jm& guoetly what
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DEFINITIONS ARD GUIDING PRINCIPLES TO BE
USED BY A SCHOOL'S STAFF IN ASSIGNING GRADES
(Grades three through six)

(NOTE: Tentative report cerds for grades 3-6 and 1-2, together with accompanying
sheets are being submitted for your reaction prior to final revision., Each
teacher is asked for a reaction to all four sheets. We are also soliciting as much
parent comment as possible. (Call Lottie Grunsky for extra coples. Pleage return
to Lottie Grunsky by Friday, June 3.)

The following principles are to be used as the controlling factors in inter-
preting definitions ard essigning marks:

1. Letter grades are to be used for subjects, work habits, and social hablts.

2. Comments which the teacher thinks are necessery or helpful must be written
in a courtecous menner.

3. A letter graie shall be given in each ares when the attendance for a grad-
ing perlocd has exceeded one month.

L. fThe maximm mark for a student who expends 1little effort should be a "B".
A parent conference must be requested when this "B" is given to a student
who 18 achieving well above grade level.

5. A mark of "F" is compulsory when a pupil is being retailned in grade.

'

6. It is not Gompulsory to give a failing merk to the pupil who 1s absent
too frequently te 4o passing work.

7. A grade of "C" is to be given to a pupil of low ability who works hard,
even though he is not achieving at grade level. When this "C" is given,
e comment specifying a conference must eppear on the card.

8. When a child of low ability is not doing grade level work, a grade of
"D" is to be given for an average amount of effort. An accompanying

corment which specifies a conference must appear on the card when this
D" 1s given.

9. The achievement merk is to be placed in the effort column which shows

hard work when a student applieg himself sufficlently to work near
capacity.

10. The achievement mark is to be placed in the average effort column when,
in the teacher's opinion, the student expends an amount of effort which
is comparable to the amount spent by a majority of students of this age.

11. The achievement mark is to be placed in the little effort column when,
in the teacher's opinion, the student continually wastes time.

DEFINITICNS FOR LETTER GRADES

Grade level and the degree above or below grade level are determined by the
teacher. However, the teacher's Judgment should be in agreement with valid stan-
dardized test scores. (A standardized score is valid only at the time the score
is obtained.) 1In cases of mistaken judgment any grade 1is subject to review.

49
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represents work well ebove grade level norms.

represents work above grade level norms.

represents work near grade level norms.

represents work below grade level norms.

represents work which is feiling. A falling mark is given when
any one of the following things would be the result:

The pupil would not achieve at "D" level or above
early in the following year.

The pupil, due to ldack of application, does not underw
gtand dally assignments.

The pupil fails to complete assignmentes to the
teacher's satisfaction.

(Failing, es defined here, does not epply to the very slow child who expends
averege or better than average effort. Such a child will receive a "C" for
great effort and a "D" for average effort. See 7 and 8 above.)
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FIRST REPORT SECOND REPORT THIRD) REPORT FIRST REPORT SECOND REPORT THIRD REPORT
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T ke a N GpT KPS G SIS
.eading Music
Comnents s {Cliassroom)
Coments :
Music
( Instrumental)
Comments :
3pelling
t
Comments A Comments :
Nriting
Physical
Comments : s Education
Comments :
Language
Comments : ) Science
Cormments :
A\rithmetic Library
Comments ; Comments :

First Report | Second Report | Third Repori.
ocial | Reg. Irreg.| Reg. Irreg. Reg. [Irreg.
tudies : Attendance ;

Comments :
A - Superior or outstanding
B - Above average or commendable
C - Average or near grade level
D ~ Belcw average
F - Failing

— - —
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5 AND TENTATIVE REVISIONS OF PRIMsRy

GUIDE LINED rERMEDIATE GRADE REPORT CARDS
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Work Rabits Social Habiis
Cfy o o “g Ry
= &8 S8 & o é S &M g, STOCKTON UNIFIED SCHOOL DISTRICT
s Y 8 RS oS ¢ Stockton, California
S i School Year 19 19
wigely Obeys rules g ey -
Weres
independentl Is courteous Reporting Progress of
Cumpletes Works well i
wvork with others School
Demonstrates -
Is caraful good sports- i Grade
and accurate manship
2 Teacher
FIRST REPORT Principal
: (Superintendentt's Letter)
,,f
Teacher's Sigmature Parent's emtors .
SECOND T o
Teacker's Signature ;
ParentTs Signature —
THIRD = ‘ ASSIGNMENT FOR NEXT YEAR:
In the judgment of the teacher and principal this pupil
should work in the grade, room ___, mext fa.ll{.
Teacher
Principal
—
Teacher's Signates

\\



Teacher will check (/) appropriate

Reading
Comrents .

Numberg
Conments ;

riting
Comments s

Spelling
(2nd grage)
Conments-;

' First Report

~Second Report | Third Report |

Reg. Irreg. Reg. Irreg. Reg.| Irreg.

ttendance

o S— -

777 FIGURES ©

GU ES AND TENTATIVE REVISIONS OF PRIMARY
- anrg INTERMEDIATE GRADE REPORT CARDS
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Social Studies

comments:

Science
Comments:

Art
Comments :

» Music

Comments:

Physical
Education
Comments:

column

I

FIRST REPORT SECOND REPORT THIRD REPORT
7
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p— |
o
(Teacher will check (/) in appropriate column )

WORK HABITS

SICTAL HABITS

First | Second| Third fFirst |Second| Third
Report} Report] Repor .eport Report| Repor
5]

Uses time

wisely QObeys rules

Works :

independently I , Is courteous

Completes 3 ﬂ Works well

work with others
Demonstrates

Is careful good sports-

and accurate manship

FIRST [REPORT

ST e

§
3

Teacher's Signature

Parent's Signature
sECoNT| REPORT 4

%

Teacher's Signature

Parent's M =
THIRD [REPORT M

13

Teacher'’s Signature " Parent’

—2 Stgmture

(For Use in First and Second Grade)

STOCKTON UNIFIED SCHOOL DISTRICT
Stockton, California

School Year 19__ 19

Reporting Progress of

School

Grade

Teacher

Principal

{Superintendent 's Letter)

ASSIGNMENT FOR REXT YEAR:

In the judgment of the teacher and principal
this pupil should work in the grade,
room , next fall.

Tea;:her

Principal
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2 B T

( TENTATIVE)
Genersl Suggestions for Fllling Cut
First eand Second Grade Report Cards

(Also applicable to intermediate cards)

Use conferences as much as possible to explain marks. There 1s no real sub-«
stitute for contact with perents.

It is suggested that unusually low marke should not come &s & shock to par-
ents. Many parents ask; "Why wasn't I informed long before this?"

For
aggravated cases, try to contact parents long before card is due.

Use short, meaningful, positive comments.
teking to improve the situation.

Try to tell what steps you are

Certain words cause emotional stress and angry reactiona on the part of
parents. Choose your words carefully.

Be sure to confer with parents of "low achievement, top effort” pupils.

Have & clear understanding with parents concerning your evaluation of this
type of pupil.

For 'high achievement low effort" type of pupil, schedule conferences.

Keep sdequate records and samples of work. Definlte evidence of achleve-
ment should be avallable to parents who wish to be more accurately in-
formed regarding a child,
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. ﬁﬁﬁﬁ&%ﬁﬁﬂ%ﬁ in the gadde Idnes are conbenplated mmﬁii

shandards sgreoable o pavents snd teashers are vresched.

13T, TEPORMAL RUASTIONS 0¥ TRAORIRS

gl Sonnenta

of the 397 %&%ﬁ%ﬁﬁé?? %ﬁﬂﬂh@*ﬁ who ressived the

fovmy %%%%&.W&ﬁ nn 80 por cent réﬁmﬁﬁa ?&@w@@&&@ gemmons s
'ﬁm'%h@’im%@ymﬁéiﬁﬁé;&@Wé'w$W$-maﬁ@ by 67 @ar sont of those
ﬁﬁpiyim@* Almoab 18 por gend %ﬁ@% ﬁ$%'$ﬁ Lavor of ﬂhé iﬁ%ﬁﬁw

»’&
5
o
¥
8
#
&
Ao
=
&«
3
ot

meddate sard whils 15 par Suid had o sonmenbids

ﬂamwenﬁﬁ o Bhe pedmary tard showsd 76 por cont were
in fovor of the cavd, 11 pey gent had no comment, and 13 per
gont either did not like the eavd or profavred other methods
of raporbing.

RS iﬁ%@?@ﬁ%&ﬁ%’%@-mﬁ@@ what of the Bwenby-auven
teashers (voprossated by 13 per eont) who 434 nob Like the
preinary cord, fiﬁ%@%ﬁ soachora oxpresusd o prolerencs f@$ 
3@%@@& prades,

@ﬁ&@ﬁ £ %ﬁr@u@& XX a&h@i&ta faformal %a&ﬁhﬁw voaaobiom

o guide Yines fop wapldng, and reactlong to sample cordsa.

Table I. Significent items in Table T indloate the
following @@iﬁz@ﬁﬁﬁ. |
Ly Chestks i%}_ﬁ?& oreferred vather than lebLey g&&ﬁ@@b
 for work snd soelal hablits.
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2, Pupils who do superior work with little effoft
should not be limited to a "B.*
3. A mark of "F" should not be eempulaéry for a
| pupll being retained in grade. |
h. Marking of slow pupils needs to be given greater

consideration,

ggggg II. The scattered opinions as ré@r@santad in
Table II indicated that a number of teachers were confused
regarding the attem@u'ﬁc‘diminish tha degréa of subjaat»
iviby in the'awardihg of letter grades, " Another group of
teachers thought that the general idea was a good one.

In its diSQuﬁsiens, the Report Card Committee was of -
the eﬁinien that there ahéuld be a correlation between valid

standardized test scores and letter grades. It is recop-

niﬁéd that not all étandardizad test seer&asare'éampletaly

reliable or valid, Also, standardized achievement tosts

are not usually administered immadiaﬁely pre¢eding each

issuance of the report card. In these circumstances, the

'tethef‘s judgment becomes the most important factor in the

marking of pupils.

The table, in general, indicated that much study
needed to be made in defining eubject achievement marks for

report card purpcses.

Table II1I. Scattered returns in Table ILI showed ne
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| TABLE I
INFORMAL TEHACHER REAGTIONS TO GUIDE LINE
| STATEMENTS ON MARKING.

2 - * asvoturoit

Reactions to Statements Total -

1.

Letter gra grades are to ne uaea"jhauuex &‘yﬁ for subjects
} for e

for subjects, work habits,
and social habiﬁ&«

2

Comments which the teaaher
thinks ars necessary or
helpful must be written in

a gourteons nanner.

3, |
& l&tﬁ%r gr&de shall be

. given in each ares when the
. attendance for a grading

perdiod has axc@adad manth,

b

The maximum ma?k for o stu-
dent who - expends little
effort should be a "B." A
parent conference must be
requested when this "B" is
glven to a student who is
achieving well above grade
1evel; R

033113?; ( ff@x’te' ‘

Checks (V) should be used,

i

2
Prefer percentage marking, 1
Disagree, too confusing. %;»~

7

ﬁxgreﬁ’, g’.OQﬂ, O K‘

- Letter grades for subjects

ohly.

 Use ‘checks: (V) for work

habits and gecdal habits. 2
Use checks (V) for library

imele, art, and P.b, 7
Unnecessary reminder. 1
Add "and posibive," 5
0.Ke or good. : 6
Make up sample cammanﬁs. 1
Two menths, 2

Mot clear, reword. L
Tes, 0K, ; 7
O«Ke but diffieult to

explain to p@r&nta. 2
OuKe )
hxcellena,\ 7
Confusing. ; 1
Question mark. - 3
Disagree with "must. 5
Bisagree. 13
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TABLE I {econtinued)

‘ W“me—

' auida Liﬂé &ta%emen@a

&eacﬁiaﬁ$ té

Btotements Tobal

5' ‘
A mark of " 5w campn&aarv

when a yupil is beinw v@tatﬂéd,ﬂu@uti@n wark.

a&-u*é’},':'au‘% »

6,
it is not oompulssry "5& pive
a failing mark to the pupil
whe 1s absent too {requently
to do pa&&ing‘wark,

T

A gr&da of “L“ is to be
given to & pupll of low .
ability who works hapd, even
though he is not achieving
ab. grade level. When this
"G 4s glven, a comment
-&peaiﬁyin & conference must
appear on the card.

8‘
When a ¢hild of low ability

-~ is not doing grade level work,

a grade of "D is o be glven
for an average amount @g
ffort.” An accompanying com~

men}'wfﬁﬁh‘apeamfiga o cone-
ference must appear on the
¢ard when ﬁhia wHY ig gﬁvanb

0,Ke
’ ;ﬁm:ahmyatmm,
’ =Ganfusin

Gdve ability macks

fhxa&l}@ﬁﬁe-

) {) ® K!

OO

ﬁis&ur@aq

On how much of card?

How meny times? o
For retention of @mma%ur@
~ child why mark “F“? '

-3 e

Tiias az“:t*@@a %

What do you do¥?
Agree or O.K.
Confusing. . ‘
Should make up wark

o
R o3 b O

P

Dﬁﬁa@raao

Cenfuaing.

Question Mark g
Disagree with "mustl
Mark higher than “Cp
Mark lowsr than "CR

Pt

Exeellent, yes.
Place ammng letter gr&d&
definlations.

ot

R AT DY

Dmgagr&ah
Disagree with ﬂmuat "

Confusing,
Quastion mark.

Should be n¢.Y
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?AELE I {continued)

e e s e

' Guiﬁa Lin@ ﬁﬁaﬁQM¢ﬁtﬁ - Reactions to Statements Tobal
9 _
The achlevement mark is to be Q. K; , - 11
pladed in the effort coluwmn  Confusing. | 8
which shows ha¥d Work when Bxesllent, 2
& student applies himself  Cheelk (V) column 1
gufficlently to work neayr Change "near’ to ®ab or
capagiby . . above capacity.v R
.«!«.Vt v : C
The achlevement mark is te sk, ' 8
be placed in vhe average G@niﬂ&iﬁg« 6

ffort column when, in the Specify class, natian«
teagher's opinion, the gtu- wide, eto. 2
dent expends an amount of Bxreellent. \ 2
effort which is comparable to
the amount spent by a majors

»imy of sﬁud@nts af thi& aga*

A ih@ aahiev&mant mark ia o O.Ks or yes, 9
be placed in the little Reword . ‘ SRk
o effort column whem, in the  Confusing. 3

- teacher's opinion, tha gbu~ = Bx¢ellent. 2
dent eentinually W&sﬁéﬁ o
tima. : _ \
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TABLE II

INFORMAL TEACHER REACTIONS T0 DEFINITIONS
FOR LETTER GRADES

e e e e o e
Statement ' _Reae Lon o Sta oment  Tobal
rade level and Lhe oegrea Definite grade level
sbove or below grade level - standards needed. 1
are determined by the teacher. Bguate standards bvo _
However, the teacher's judg- our distriet. 1
ment should be in agreement Princeiples very g@@d, 7
with yalid standardized test  O.K., good. . 8
seores. (A standardized ' ﬁmnfuﬁingg ' ' 13
goore ia valid only at the  Very sketchy, 1
time the sdore is obtained.) Charige "ahmald” to o
In cases of mistaken judgment  'must." L
any gr&d@ iﬁ subéaﬁ%t@ review. Define norms. 2
, Who decides mistaken B
o Judgment . 1
A Repragaﬁta work well Achievement tesh before
- - above grade level norms. each eard? 2
B. Represents work above Letter grades should be )
 grade level normg. seli-explanatory. &
C. Repregents work neapr Teacher's Judgment wmore ,
N grade level norms. important than stand-
D+ Represents work below ardized test scores. %

grade level norms.  What is "average"?
¥, Represents work whigh C
# is failing., 4 fadling
mark is given when any
one of the following
things would be the
resulbs
1) The pupil would nmﬁ
achieve at "DV
level or above early
in the follawzngyﬂan'f
2) The pupil, due to lack
of applicaﬁian, does
not understand daily
- agssignmentsg.
3} The pupil fails to com~
plete assignments to
the teacher's satig~
faction,

“THFalling, he defined her@, q068 Not appiy to tha vary
glow ¢hild wh@ expends average or better than avarage affmrt¢
Such a child will r@@@ive a vgH for great effort and a pv
for average effort. ‘

SO
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significent reaction on sny of the items listed under "Work

and Social Habita" on the intermediate report card. How

ever, simplified wording was suggested for several of the

©items, For example, "Works by self" was suggested in place

of "Works independently.” "Shows good sportemanship" was

suggested for "Demonstrates good sportemenship." Lack of

congorted opinion regarding any of the items seemed to

indigate teacher approval of that section of the report card.

ﬂg&&gbggﬂ The largest group of suggestions in Table

IV concerned the need for more space on the report card for

comments. The remainder of the remarks or suggestions,
while not aenaenﬁr&%ing on aﬁy one it@m, nevertheless pro-
duced practical péinﬁag some of which @?@ﬁ@ualiy found e |
glaﬁ@'in the final report ¢ard. The linlting of th