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CHAPTHR I
STAYEMENT OF Titi PROBLEN

Fgyoehologlsts and leaders ln the flgld of educttion
have pointed out time and ageln thet hlgh sohool carricus-

lams should be designed not only to teach e group of

subjects, bub slsv teo mest the needs of & luyge group of
individuals~~-the students. The boy or glrl who spands
foay yesrs 1ln cleasses of methematles, history, Saglish,
gelence, snd 8 lot of other subjscts does se not in ordsy
to parIot back to a teacher a long list of lesrned f&éts,
but in order that he may prepsre himseli to btake his pluce
in society as & well sdjusted and useful c¢itlizen in his
chosen community. I this premlse be true, then it would
appear that one of the bagic needs of the high school
student is effective oral communication. 4s & consequence,
one of the basle curriculum subjeets would bw @ conrse in
fundeawentals ol Bpeeei.

This thesis is an atteuwpt to find cut I thet need
is being met by the nhlzgh schools in the Statg of
Callifornis. Briefly stabad the theslis problem Llg: "ire
the lodividaal gtudent's spesch needs being met by ﬁhﬁ

Californis high school curricalums?®



dustificution. Any research or survey problem to
be of valus to the individual maxing it or bo others who
may read 1t must be undertaken only if & need fué the
gurvey exists. Thiee medn lactors seemed to show & nead

for end to justify a survey lubo the above problen.

First, teachers both in &nd cut of the field of

speech have expressed definite opinions to the effect
thet the average high school student needs more training
in spseeh. These opindons have been eipressed to ths

lnvestigator over a five yesr perieod in privets conversgas-

- fdions and et conferences for teachers,

¥ost sresch teachers seemed to express bhe oplnlon

that slthough a course in speech wag: offeyed im bhelr

gehools it 4id not reach enough of the studenta. They
tended to reflect thres mein reascons why spesch courses
wers not reaching ths majmxiﬁy of the students. These
reagsons were: (i) 1t vas nét 23 "xéqmiraﬁﬁ sotarge; (2) pro-
sram counselors falled to amphasiza_ﬁh@ n@éﬁ for speech
training; and (3) the majority af'stm&anta saemel to have
an loherent "feart of vpublic speaking.t

Thﬁatéaah%is of eourseg othex ﬁh&n those of speech
tended to base thelr opinion that students needed more
speech tralning on two main observabions. IThe sverage
student, sccordlag t@'théﬁe tenchers, seemed e have no

idea how to prepare, organize, and deliver an Oral raport.



T

Meny students in this colegory elso seesmed “afrald" to
stend bafove & eluss snd make sn opal réparﬁ{

A second faetor 1s closely related to the first.
- Group ﬁisggggians coneerning "speech needs’ s have baan
conducted 2t verious beachers® institubes and. spaach,

conferances stended by the lnvestigator followsd very

¢losely the oplnlons ﬁf'indiVidQ&l.t@&ﬁh@rﬁ as above
elbad, |

'Tha third fector offered strong suppert to ths
first tuwo, namely, that a vast majority of the litersture
in the I'ield of spesch, thet was yead by the lonvestigator,
stressad o need for more high school speech training. |
Chapter II contalns a summary of & few of the srticles
pleked at rendowm from preliadnexy reading In the
guarterly Jouznal of Zpegeh {(issuss of 1940 throwgh 1983)
whleh will suffice to 1llustrate this thizd feetorx,

The thesis. The preceding three factors of
Justification Ilndicated that the protlem of meeting the
high school students' spegon needs sxisted, Belleving
this premise te¢ bs Ltrue, the following thesls was formu-
lated: “an Investigetlon of the Types of Speech Frograms

in Celifornia High Schools,.®

Methodology. At the beginning of this voxk a

comprehenslve discussion of this problem was conducted



with the Thesls Committee. It was from this dlscussion
that the complets stabtement of the preblem was formulated
and the method of lnvestigation asgreed upon.

A reviaw of the relabed llterature in the fisld wes
the Iflrst mejor step of thils édtudy. Thlg review was

divided inte thrge basle steps. Flrst, the investlgator

“eondueting the Investigatlon vwas to read a representative
number of spsech texts, From this resding the investiga-

tor was to dlscern the likenesses ond diffevences by which

vigh school speesch needs, as indiecated in‘th@ anthonrg?
prefaces and the patbern of development ln the btaxbts,

This sspeet ls discussed in Chapter 11, Second, the
v&rieus'spaech Journals andé monograpns were to bha sconned
for ﬁrﬁialas relubed to thls problau. The resulbs of this
seemning and reasding ere also dlsounssed in Chapber LI,

As & result of these filrst two reading categorles,
the orlterlis, as outlined in Chapber 111, ﬁera fornalated.
The third ﬁt@p in this review of the litersture was to
cheek through the availlable thesls ﬁbstrﬁets to determine
if other stadlies of a 1ike nature had bean conducted.

The rasults of this search sre in ovidence throughout
thls thesls. |

The second awjor step of the study wes the

foymalation of a guestlionnslre to ba sent to ths
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adminlstratlons and speech departments in a crogs seation
of California high sehomls;l The purpose, reosults, sné
intexrpretatlion of this qusstionnaire are discussed in
Chaypter 1V,

The final step of the investlgation was the lfomma-

lation of conclupglions and recommendations baged on the

first two wajor steps. WTness are developed In Chapter V,

Definition of terms. The term “spesch" hes meny
coﬁaotatiana, but ag used in thié étud§ in reference to
the spesch neads of ths high school studant, the lovestl-
gator uses the word in its generic sense and inﬁ@nds it to
Ineglude those processes by which the stuaaﬁta eﬁ@reaé and

- communicste idems £o0 obher inﬁividu&ls‘and gxauﬁa.

lpge Appandix, n. 90.

L TR T I

1.



CHAPTIR IX
SIGUIFICANCE OF RELATED AREAS

4y SIGNIFIC:NT PHILOSOPHIES OF THACHING

A% BREVEALED IN JUXTS OF SrEECH

put more smphesls on ons phase of the total “speeth srted
fleld than the rest secording to nis oun t&aéﬁiﬂg axp@r~‘
lence or sciholastic background in the;ﬁiald. Ashouch at
Tirst glancé it would seem that there arve almost ss Bany
philogopinles on how to tesch and on what to beach in a
high sahool spesch course ns thare are writers on the
subjech, cne can classifly moss of the approaches into onse
of feai basic aaﬁegnmi@s.l

ﬂné group tekes the point of view that the students
of high sehool age can be helped Yo more silective spaesch,
& betber personullidy, and a loss of faar in & speaking

situation through speech organlzation and delivery. Ihis

lone plaelng of the several speech philosophies
into one of Four categoriss is based upon ths lnvestlga-
torts own interpretation of the materiasl ccobalned in the
texts quoted Iin this chepter and as listed in the Bibllo-
grephy. It mey well be that some of the resders wlll
place o different interpretation of ths authoritleg!
philosophies based on thely own {reining, expsriences, oy
personal acqusintance with the suthors.

Eget outhoy iﬁfyf Oy gubnor of & Bpeech text tends to T
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group will ignore phonetics and interpretive speech slmost
antlrely and stert the studsnt with the basic Tundamental
speech orgenization and let the student srow through
consteant speaking ssslgoments. These persons belleve
that phonetlics, ssubtance structure, and grampsy should be

taught in the Engllsh department, and that the spesch

teacher need not bs burdened with anything other than
delivery and ovygsoization., Interpretive gp@ech, thay
point out, belongs to the Lrams deparbment.

A seoond philesophy 1s thet all students should
first undsrgo & disgnostic s?a@an test to determins to
vhat extent end degree spasch defects exlst. The eurrlcu-
lum is then bullt around verious exercises to improve the
student's Spé@ﬂh, phenetlically spesking. This group
baelleves thet emly aftey the student has.b@an gorrected
Por thase delects, some of which ere: stutbering,
nagallty, poor tonal qualities, and sound substitutions,
are they ready to learn organizetion sand practice full
spesch dellvery.

The third major giaup are bhe Inberprebationists
who base thely currilcoulum axﬂunﬁ'speech Improvement by
xaa&ing selectlons from prose, poetry, &ﬂﬂ'"great“
speeches, This group strongly resembles ithe old
"glocutionist” soiwol of thought wnai@_publie speaking was

another form of acbing., Thelr phllosophy wag that U the



student forgets *himself™ ln ereating an interpretive
role, his oun speach pattsrn will improve and nils fear of
appearing before 8 gromp will subsilde. #s one dissenting
aatnarity pats 1%, this ls learning Lo spesk by Yosmosig.®
The fourth group. are those uho beligve tﬁét a-nign"

sehicol spsech curriculaw should includs sll of the obher

three philosephies. Thelr opinlon is thet & speech eaurs&w
should glve & studenl & chance %o survey the over-sll
Fleld of speseh and perticlpate meinly in the ares wheve
 his télents begt f£it. 4 curriculum of this type normally
starts with dlagnostic type exsrclses am& then divides
the students into groups of speech correetlon, platiorm
speakers, debators, aebors, end simller bypes of “speech
classilicabions, |
The foellowing guotatlons from repreysentative
speech texts deslgned elther for high school use or for tiw
guigance of potentisl spesch Instructors will point out,
the basic diiferences of the varlous speech philosophies.
The sections quoted are the author's objectlves ox
prineiple& 88 steted In the preface matsriel. Befors
using the guotations the books wers thoroughly exsmined
to datarmin@ that the methodology used aotuslly carryied
out the ailms =nd objecbives as stuted In ths preface,
smrett and Foster heve collaborated on & number of

texthooks snd are recognlized sg avthoritles in the fleld



of ‘high school speech. Their text, Busle Frinciples of
Epeegh, ls often quoted and used as & reference by othex
wrlters, On page 18 of thls bext will be found the
fﬁllcwimg sat of slx basic princivles:

1. BfYective spesch is not for exbhibition but
gommuinicabion.

- e e T

win response,

3.  Technlaue of effsetive spesch iz uwnebbruslve
and therefore dissiming,

4. Spseeh ls effectlve, other tnings belag equal,
in propertien to the intrinsic worth of the speaker.

. Impressions of Lhe spesker are derlved largely
from signs of which the auwllence are anavare.

6. Effectiye spsecn resulbs ln pert from free
Bodily soetlon.” | .

These principles sre earried out by using ths
philogopby of spesch organilzatlon and dellvery snd making
goprections of pronumncistion, volee; gesture, ote., &3 the
spasiker progresses bhrough meny classroom &nd outslde
speaking assignnents.

Friederich and Wileox have very recently published
a text for ths guldance @f'pféﬁp@@tiﬂﬁ nigh school

teachers that alrsady is gelning rapid sdoption in many

BLew Swreth snd Trufsnt Foster, Besic Prineciples of
Speech (Rew York: Houghten MILLin Company, 1936), p. 12,

TEe TEfTestive spesely commands atbentlon-in order oo —
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high schools us & classroom textbook as well, They do
net_point out & 1list of beslc principles but rathar set
forth a list of ten goals to ba mchieved. 7Thess ars 4o
be found on page 103 of thelr book, Teachlng Spesch in
High schood.

i. Devslop o sinesrs, friendly, eathuslastie =~

divect methvd of $peaking.

B. To glve practice in the speaking situstions
which oacur in delly llving, so that the student may
iequire sgli-confidence and polise in spsech situg-
shons.

3. ¥Provide practlee in simple vocatlonal situa-
tlong, such ag the Interview, telephone conversation,
sales talk, ete.

4. To ald in the finding and the selecting of
readings and 1lfe observatlions, snd ln thelr orgeniza-
- tlon into usable meterisl for speaking situations.

E. To tgsch instrugtlional spsuking In which the
student explains, describes, navrrates, deflnes,
directs, reports, and uses lllustrations, exemples
and analogy as well ag visual aldsg,.

6. 1o tesch basiec principles of reasoning from
valid evidence s0 that the persuasgion may be both
logical and honsst.

T, To inltiste the pupll lnto the use of valld
end resistance to invalld end persuasive appesls 1o
wants snd emnobiong,

8., To provids oprortunity for practice in as many
Spﬁeiﬁl types of fermel public speeches asg time will
permlt.

9, To stimulete creative and srtistle achilevements
in speaking performence as far ag the talent of the
Andividusl will allowv.



il

10, To Increase the effectiveness of the
ingividuel in school and community living.d

Tnis text devotes a great desl of space to phonetic
tf&iﬂiﬁg'an& bodlly movement. The syaakimg agslgnments are
besed largely upon what the suthors feel the aversge

student will come into contact with in dadly school and

J.u

compuntby—kiving, —The soun

ﬂz

o £
u.as .!.

@t:

the sight of his bodily ﬁcﬁimns becons 4s impcrtggﬁ, if
ot more impoitant, than the speech orgenization. The
‘ suthors believe that effective communileation is more "now
you say it" thﬂﬂ fyhat you say." d
Twanparsans wie often colleborate on books in ihe
fiald_afispeaeh and who sre recognized as eminent
authorities in tﬁiﬁ fisld sre Wilhslmine Hedde and
williem Brigance, In thely Speech--) High Sehool Textbook
thﬁy'stata,‘“th@ text offers & basls for & praetical high
rseheal-e@arsé." On pagss 10 through 18 éf the "Irelecet
thay list the fellawing aix cbjgetiV@s} “ “

1. Gradicate uandasirable mannerlsme--mesningless
gesturaes and poor artisulztion.

2, To be able to disgover, select, and arvenge
ldeags snd then express Them efieﬂtivaly before an
audignes,

Byillard Friederich ond Ruth Wileox, Tesching
%g@ﬁ% _Q High fSchool (New York: The poemillan Company

wx pa_- .‘.. 3 Vﬁlﬁ@ m-A{i e e e i e
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B Development of mental and smotional responses
to the mesnings of good literature and the ability to
read so that these measnings may be cemmunieated tﬁ
othars,

4o ﬂ&velap a cultural. appxaaimtion of good drams
and & reasonsble mastery of baglc primaiplﬁa in the
technique of acgting. .

8. Knowledge of correet socisl conduet in speasch
a&tu&tianu.l

6. Alp@raaﬁml ijactive mbava ad b&ycnﬂ &ll
othars discussed, snd one towards whica all of the
others were in port alming--nsmely, the attalnment of

- gelf-confidence in publie end private situations.?

- Hedda and Brigsnce contlnually polnt towards
objective six by asing four mein speech {leld msdin: _
(1) phonstic volee training, (£) vublic spesking organizéw
tion and delivery, (%) oral Interprebation, and (4) tech-
nigque of &Q&iﬁ@}: Thelr over-all aim iz not o develop a
student s “s@@&eﬁﬁ'aﬁ'ﬁmch put through the use of the
speech arts to develop the ﬁtmééﬂt %o & point where he
has polse, self-confidence, and & well meduwlated voice,
1t is their philosophy that If this i&:&caamplishﬂ& the
student will be successful in any oral communicative :

- andeavol. , |
| Karl F. ﬁabinsen-ﬂf Northwestern University hes

devoted mueh of his tima_and'@n@rgias toward varliows

4wiln@1mina G, Hedde snd willlam ﬁarwsoa Brigance,

Sgeae =8 High Sehool Textbook (New York: J, B.
Lippincott Gemyang, 1957, tp. x-xid,
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yegearches into the needs and alms of speseh educution as
diraated'tawmrds‘tha gaoeondary iavelﬁ i atﬁdy of this
nature would be Lncomplete without some relerence o his
Findings end philosophy. His book, Teaching Speech in

the Secondary Sehool, ls both & gpsech veacher's manusl

end e sscondury spwech textbook. On page 4 he voices
gome of his philegophy of spaach For the high séﬂgel
gtudent as & result of much ressarch into the aiter-
sifects of speech as glven or as not glven Lo high scheel
students,

Spesch trealning hee begome importent not only
beeanse the human wvolee can now tyravel around the
world; bul alseo because spealelized Lforms of spaach

Chave bacome the sveryday necassity ol the man and
woman on the gtrest. BSpeech training 13 essential for
aeh student 1 he ls %o secomplish esach of the Lour
objactives of seoondery sducatlon as sat doun by the

¥atlonal Eduacationsl Folleles Comalssion, nomely:

(1) Self reslisation--the personal developmeat of the
studant; (2) happy soclal relationships--the sbllity
of the indlvidual to get along with people in our
soelaty; (3) economic afficlency--sdeduate vocabtlonsl
treining; (4) good cliizenship--provision fox wiliing
and compatent acceptance of clvie responsibility.

It is vital to the meximum personsl development of
the Individual. It 1s the means by which psrsons
gxchanze ldeas and make the soclel adjustments
necessary ln buman relationships, It is spn sll-
Importent voecatlonsl need,., Upeech permits the
Individual citizen to partlieipate in eivic aflalrs,
to help solve problams through discussion ang confer-
snce; it is the medlum which sallows men Lo present
lasues of importance to voters, elleliting thelr
response at ths ballot box, It is therefore the
responslbillty of the secondary school to provids
tralnlng Iin the baslc slements and the nore speglal-.
ized forms of speech 9o thet gll studenty may have
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the opportunity to achlsve proficiency in these.
gsgentlial skills, It 1s the right of gvary nigh
school student %o hive speech. trainln@ ag an lnbagral
part of s system of free public sducsation. _Citilzens
in a democracy must be compstant in speech.’ _

Robingson Lliste his objecbives for a high school
sSpeech course.

kpaaeh naeds mn@ ab1litiﬁs of svary utadant

-
sdand dilagnosed .

2, Students with mejor defeets pzavidad Gﬁbﬁf“
funity i@ﬁ coryeation, _

%. The large group having finaﬁequaﬁef sl normal,
speach should be glven the chunce to proflit from
systematic eduecation in sach fundamental spaech
procasses &s; R

a, AMlustment Bo speaking situations of
avaryday life~«te r1d ons of feax m‘ad davelop

‘gonfidence and pci;a. ‘

. b. Nevalop ainee a, friendly and ccmmuniea-
tlve speaking personality. ‘

e, Skill in developing & subject.

4. Anelysis of sudience which is addressed.
a. Opgenization snd srrengement of content,
£. Hastery ol effectlve delivexy.

g. EBxpressing one's ldems in simple, dcaaytm
able and effective spoken languszge,

he Articulating and propounclng words
intelligibly .

Skarl ¥. Bobinson,
Sehool (mew York: Longnans,
Iﬂo 4:

el dng w@@@ﬂh in the Zegondary
Green end COMpENY s ASOL ),



i. Using voles effsatively.

Jo Communleation of Idess wlth &xpr&ssiv& snd
conrdinuted bodily aetion.

k. Ability to seleet snd errangs conbent for
reading aloud,

1. Effective use of fundamenbal processes in
rgeding aloud ordinary maberisl from tne printed
DREE . -

'm.' Gwltivation ef @aod listanmﬁw h&bits far
purpesas of learning, evaluating and critlelzing.

4, Students who are superior in basiec spesch

skills should be gliven opportunibies to develop
speclal skills directly sssoclabted wilh thelr bast
interests, needs and abllitles.

5, Basle spesling skills should be impiameﬁtwd

through s balsnced program of functional speech
gxperiences,

6. Nvaluating the growth and uavalcpmamt in basle

&pe@ch skills.©

Roblpson's basic philosophy as outllned in this

text is dlmgnoslis for all students, then separate them

inte three classes: (1) those who heve sserious speech

defects and need o correctionist's help, (B) the everage

spevker who iz sdequate bubt can be vastly improved, and

(3) the superior speech student who dves not need basic

speach training, but & chence o bacome proficient in

spegch In line with his specisl needs. HRobinson's

81bid., p. &L.
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philosophy of teainlng v one of prtleulstion ssudy
gonbinegt with soaash ar@aﬁigﬁ%iam,anq dallvary treloing
sod 8 windlaous apount of oral resding %X&iﬁiﬁﬁ;-

a3ty by “i&ﬁ cendg 1s o high sl

bext that Lo g3ill used by smeny scuools, ol hap philogsos

phy tan be Jfownd In the *Fopouord,”

The glfted studeats nust be &ivar the bechnlioue and
ﬁﬁﬁiﬁ&ﬂ% ﬁhyt wild ensble tham ﬁ@'”ﬁ?@lﬁy bhade
talenty;) - pediogrs o wvaruge need W be glven
grereiges and &yﬁar%unit&aﬁ, pﬁfﬂmg& % 1itple less
Tormel sid ‘nahkxﬁ, that will snooursgs nnd develop
tm&rmhwmmmw apsurance, dnltlotive, and resvnroes
falnes s~~tha espeelally w&m& shoald e ¢ ghiven dafinite
Bechnical sxerciseys ﬁmmﬁtaux tlth xa&ﬁﬁuria& B
halpful sdvice Hhet «ill reveal o Bhewm The ﬂ@ﬁﬂiﬁii“
itias of Mmiﬁiﬁ& norml, excression.

ig*&& we gepe wlth Crelg the philoserty in setion of

14,

dlviding the ﬁ?nﬁwﬁﬁﬁ sgoording o lnnotes sblllitless ihe

%’3

8lso balids her cuxdloulum of speseh sy o ui& By:aeak
BELs giving the studenbs exeroclses i ﬁﬁﬁﬁﬁt&@ﬁ; platlorm

spasking, oreld dotervyebation snd dpogablos, ﬁﬁii@@iﬁg
that this will develor polse snd self-soniidense in sll
forms of orel comaanlosblon.

Anobner bextbeook by Hudde and Drigence, &

Bpeagh, 1o of more gseant @mbliam%iﬁﬂ Whwa Whedy Jpasehe~
ggacel ltanbboo

¢ bub Shelr philogephy ressins the

?§¢1ﬁ@ ey, fhe wn'@ﬂﬂ §£ﬁ§ {fgw York: The
Moemillen Conpany, lﬁww . 9
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same ng will be noted in the "Drefaca" uwhers they state
that the book 1l baset on the folleuwlng three btenats:

le s socigby becomes moye complex, ilts speech
patterns likevilse become more complex and speech
training, thercfors, beeomes Increasingly lmportunt,

e  Gpaech training in high sehool should be not

merely for itbe talented few, but fopr all who In iife
wmast Tece speech situebions in any Lform.

%3¢  This trainipg should alm at meking efficlent
Tature clitizens of Lhe masses now in school, so thwy
will be prepured fov living in a democratic way of
lire,b .

The math@d&l@gy acaed o this bext ls bty ssme &8
used in the previocus ons quoted; namely, develeop polss,
articulation, and solf-confidsnce throaﬁh dovelopment of
the student by a currioulum of all phases of bhe speech
H1ES.

suotner high school text that hes seen mach service
is Dodd and Sesbary's Qur &n@eaﬂ¢ They aporoach the
subject by étt@mpﬁing to srouge interast by giving a
deolorful® background to “ouar® words. They belleve the
curricalun should accsmplish three aime &nd heve six

public speaking princliples.

Syiinelnine G. Hedde end Willism Hoprwood Brigsnce,
American Spesch (Wew York: J, B. Lippencott Company,
1,94.6), e Vt: :



1

- 1e  Integrastion of writtan and oral Bnglish

e

»

Gorreetive gpsach

s
#

Freparation for public speaking vrinciples of:

2, Spegeh gs an inherent part of living and.
should be glven & place among fundemantals,

Be 4 ehlild cennobt write correct English until
he can spask corrxeot Baglish.

8, We tellk far more than wa write,

d. It iz o= oniversally recognized fact thakb
good spasch iy an wsset of the grestest soelal
imp@&tﬂnc@,

8, Speech guldes and @ﬂ&@ﬁl&béa the uévalmpa
-mant of nersonality,

. ‘'the scelallzed sotivitiss of the spegch
gourse ald the child in adepting himself to life
situstions,9

Dodd end Seahury alsc heve the philosophy of studen® devale
opment through the nse of the entlre spesch sxt Tleld,

Lecn X, Wnitney In his much nsed text, Dirsebed

Coageh, puts forth Sthis philosophy:

« + « Ghat the purposs of speech is to sgoeule Some
specific regponse from the mind of the hearer is the
basle principle in this book, togebher with the con-
seguent princlple that the metexisl of spsech and 1ts
delivery nust be adjusted te sgoure the rasponss
desirsd,

This book subsarives to the point of view of those
whe balleve that delivery ls better directed from

90@1aute ¥, Dodd and Hagh ¥. Seabury, Gur jpesch
(ﬂmﬁﬁiﬂ, Texes: Sbick Company of austin, Texus, 194@),
e via
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wilthin than from withoat; that dalivery should be
directed by a dgsire to secure a speeifle response from
a gpecifle person cr group., This does not wean thati
one must aluays consolously evaluste his ideas and
deliberately direet svery movement of the body ox
change of the voice., I% doas nean that one nost
eonsclously lemrn the pringiples of dlrxecting both the
speech and the delivery, and must practice dirsctlng
them untll by force of hsbil he 1z aeble Yo say the
correct thing wh?g raqulred =s well 28 to say it In
the correct way. '

it 1s Whitney's contentlon thet phonstics balong to
the Fngllish or correctionlst depsriments and that spedch
can most successfully be taught by development of orgsn-
izabion and delivery under constant oral speech
asslguments,

Another fundamentalist who bypasses all forms of
speach arts cother than “platfarmﬂ spesking in developlng
her principles of publle spesking for high school, is
| M&rgaxeﬁ Palater. &he states her philosophy es follows:

Training in spesch thet will bring lumedlate
returns is ths peed and the desmand of high school
youth. Otudents must be able to recognize the values
of sueh & courge in gresater gase before the daily
eudiences that must be faced in schoel, soclel, and
community asscciatlons, and in the increasing assur«
ance that their Ideas sve belng presented clesrly and
interestingly.

Base in fpeech 1s designed to meet the needs of

gsuch students, 4i8 pages constitute & manuel for a
laboerstory course in publie spsaking. The book is

10pgon K. Whitney, Dirseted Speech (New York:
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based on the thﬂaxy that- effectiveness in spesking can
be mavelapaﬁ by a knowledge of 1ts princlples followed
by & testing of that knowledge on the platform in the
publle speaking, chemistry, history, or ¥agllsh

cluass; bafore the student clab oy eommitites; and in
infarm&l social groups. Ese in Speach doas noet offer
a courge which iz an end in itseif} it slmply provides
the tools which may open new avenuses of lnteraest and
development that lesd to The satisflactlons of achleve~
ment snd service, It is based on the theory that the
baegt pedagogy reduires knowledge plus expesrlience, 1t

sssunes that certein fundamentel prinelples of spssk~

ing are essentlal for sll and thet ons principle musb
find expregsion in aetual experiencé befors the nexi
is undartoken,dd:

The. final text o be guoted in support of one of
the four basic philosopinies of speeeh education for the
high sc¢hool level is Gladys L, Borchers' Living Speech.
Tnis text is designed primaxily for the first speech
gcourse in the secondary school. It is based on three
prapesitiana:

Firgt, thet there is a body of principles and
taahnlqua3~»sucn as efiective action, good volice,
appropriate lengusge, aceeptable pronunclations-
fundamental to all %yp&s 01 speach,

Segond, that mastering these gssentiesls comes nost
readily barough supervised practles in pantomlne,
intervieus, elub mestings, and dozens of similay
activities that are of imuedlate lmportencs to the
138&};)11. .

Third, thot & pupll will discover his oun speech

problems and thely solution when he is encouraged o
apalyse everyday experlences,

Llyarsarat ?ainte& a&sa %g apgech (Naw York: D
¢, Heath and Company, 19@ )y Pe 1ii,



Therafore, this book attempts to place boys and
girls in a varlsty of speech sitasbtions. The studant
s encoursged to participaste in a varisty of speake
ing, reading, and sebting projects and throvgh thenw
to discover end coryect his ouwn difficultles.

This text also uses ull forms of the spesch arts,

but uses the wnusual approsch that ls dirsetly opposlite

mentals of spesech Uo drams in that the aubhor starts the
student wlth pantomlmie exerclses then goes to phonetics,
interpretation, platform spetking snd sebing in that
order, This theory assumes that through panbomlme the
shudent degvelops & large degree of gelf«confidence and.
polse necassary to oarry oub suceessiully the other
aspects of her spsech curriculum.
‘The significance of tha ébava ghated principles,

aimsg, objgetives, and phnilesophles of speech ls that all
| authoriﬁiaﬁ in the {isld of high sehool taxt wxiting;
agree tLhat speech training is an essentlal need of all
students, but differ as to whet the course should consish

of and how it should be taught,

13&13dys L. Borchers, &;%gg& Speach (New York:
Hercourt, Brace and Compeny, 1939), p. v,
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1I. SURVEY OF JOURNALS

The second Field of related arees for this study
to bhe sxplora@ wags the matari&l to be found in speech
Journals, bullebing, mohographs, snd natlional surveys.

There wers many surveys revealsd that were closaly

Tew of the articles pleked at random fyom preliminsry
reading in related aress will suffice to 1llustrate the
gensral, tenor of the findings.

From 1933 through 1937 Harrison M. Xarrd® conducted

- a suxvey among the Los Angelss high sehools to deternine

what sffeet the “Iuslonh or “cors! curriculim progrom was
Yaving on speach, The results of this survey revealad
that speech was-raﬁaining its own identity, but not
ineressing to an apprecliable smount, The enrcllment of
the sehools inereassd 16 per cent durling that period, and

the sarvay revauled a 19 per cant inerease of speech

 teacher smploymaent. & follow-up interview showed that the

msjority of adminlstrators sad teachers felt much more

- speach educatlon was negessely.

- 3gsrrison l, Rarr, "Statistical Message of
Eneouragemant to Teachers of wp@eem,“ Wuarterly Journel
of Spagech, 26:171, April, 1940.

related (0 Thy Ofe here bElhy condueted, A summary of &



Another gtudy of spsech in relatlion to the core
type currleulum wag conducted by Kerl F. Robinson, and he
found that for the core surriculum to be successful it
mast nave speeach as the center of the core. He states:

The growbh of parsonslity and sbility o weke social

adjustinents grow not from the study of man's rela-
tionshlps aluﬂe (soclal studles) but from the gtarnde

polnt Of tie Indiviquel, from dctuslly engaglng in —

these setlvitles which man 'uses to meke' such growth
end adjustment. These ave fundamsntally sctivities
of communication (spesch).
Dorothy Zchannon conducted a speech ﬁﬁxvéy anong
285 ninth grade pupils of Joplin, Mlssourl, to det&rmxna
the gpesch abllltles and nesds of these students. Bach
student prapered and gave & two minuta sp&ach.an& WaS
checked against thls nine point criteria:
1. Choiceg of ldeas
B Gx%aniﬁatian af meberials
&. Use of languege
4, Frojection t@ the audlencs
5. Control of bodily activity
G Emtm

7. Pronuacistion

Mgar1 ¥, Rabinuan, “The Heart of the Gore

?urrieulum " gusrterly Jogranel of spesch, Z6:367,
Octover, 1940,



8, Voice control
9, Gsnersl effectivencss
The findings were summerized as follows:

A1l students need soms type of speech lmprovement,
There is no great inability %o ‘spesk,' bub lack of
ong or more of the sbove c¢riteris mekes 1t desirauble
for all to heve some tralning based on indlvigusl
nesds 8g_ determln@d ‘each yesr by a tdliegnostic

sreaciy, +3&— - .

Foxmer head of the Fedsral Depertment of Agriculd-
ture, Carl F. iueusch, sent oul & questionnaire to
fifteen hundred top-salaried stall members and eighty~
five hundred members of the sgriculture axtenslon service
to determine what gources helped them the most in their
present jobs, anhd which course they did not take that
they felt they should have taken, fmong the top four
courses mentloned as a ‘“need coﬁfﬁe“ ox ‘dne which would
have helped them the most which they did not take was
“sema type of course or courses In effective Sp@dﬁlﬁf 016

The following quotations from an erticle " Biacan
tion &md fpeech Educatlon Tomorrow," by XKarl H. ﬁ&llﬁ@@g

swamarilzes the need of speseh in high school as expressed

15ﬁorothy Bohannen, *The Spegch Needs and abilities
of @9th &raﬁe Papils of Japlim, Missoard, " Phe Querterly
dournel ﬁi Speeen, B7:188, April, 1941,

l6gerl ¥. Pseusch, “iffective Speeokting ss an Index

of Thought,® Ihe agarﬁargg dournal of Spescgh, 271185,
Ayr il lgél -
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in verious vwaeys by many aathors end authorities:

a» o« 79 par cent of our grsduates will write very
few letters and reports--except in conjunctlon with
their vooatlons. Almost none will write interpretive
agseys oy enalyses of books end srdicles. In their
world they will look, llsten, and jallk. As teachers,
wgld bebbter =ch nccardinﬁly.i - '

v« s Ghe senools know thnt 75 per cenu of thely
sradustes assume the responsibillties of adult lLife

—and never go on to gollege.  They hsve secordingly T

dzthronad collsge preparvatory studles and have
enthroned those studies and asetivities whiech nani-
festly help thelr grasduates to psy the groesyy bill,
to beget and malintaln a family, to make wise use of’
thelr leisure time, and %o participale In clvie and
politleal decigions. Only when they lose sight of
thelr socla)l goals cin they afford to naszlect speech
education. it '

v « o 4l conmanlcation anﬂ symbollization be rge
garded ag the principal means of lndividasl zrowth
ané self-reslization, there is & good chance that
gducation in langusge behaviepr, espescially in ths
language as spoken, may onge again eeoupy & cantral
pogition in sll sducation. .

In 1945 the Nabtlonal aAssoclablion of Teachers of

Greach preparsd a survey report for the secondary sechool

principels' publieation, and the followlag guotation from

the "Foreword" of this lssue summerizas the general fesl-

ing of the agsoclation towards education nnd speeech:

l7ﬁari B. HWallace, ﬂzﬁucutien and péeeh Hauentilon

Tomorxou," The Quarterly ggggmﬁi of By @eqh, 56177,
&?rilg lg\}c}b .

181bid. , p. 182,

lgi,b,i ﬁ,v s Do 183 »
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. ‘There are certain concepts of postusr public
seconderyy educetlon which seem sell-evident. Among
them are (1) ve must educate gll Amsrlicsn youth,
() we must adjust our carriculums %o provide a
tganeralt educatlon which shall Include all that avery
high-school boy or girl should lesrn in order to it
im to become 8 good cltlzen in o free democracy, &and
- (3) ve must adppt that Instruetlion to the individusl's
- gpeclific needs and ebilitigs. No such génersl educe-
tlon for 1ife can properly leave speech insitructio
oat of the pleture,80 T T

In 1953 the Speech Assccelatlon of Americe were
Invited to outline their spesch program for the ssue pob-
lication.®l

While this p&rticuléf pablication does not have
alms and objectives listed in the "Preface" or & general
stmmery of tn@'aant@nta in the "“Conclusion,*® Frankllan
Knower, the caﬂmittea chalrmen, states:

The titles of the fourteen chapters of this
Bulletin statswhat the commitiee holds Lo be essen-
tial Teatures of the speech program,<d

Theﬁé chiipter headings arve as follouws:
Chapter I: “Bepresentatlve Vogabtions Call for

. Gpeaght

2O0pierre Tracy, chalirmen, "The Raliicf Sreech in
the Secondery School,” Bulletln of the Netlonel Asso-
gistion of ﬁggaﬂﬁgrggﬁchdol Princlpala, AKX (1945), 6.

Blypyanklin ¥, Knowar, chaliman, "A Speech Frogram
Tor the Secondary Bohool,v the Bullaebin of the Natlonal
sgoelation of ﬁgcoaﬁaxg'ﬁchpal Principals, AAKVILL
JenuEry, L964). _

REIbid.y Do 2e
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Authorities from eg&ch of the following fields
point out the value of spsech training to the success
of workers in their particular vocations: public
sarvice, enginsers, men in Industry, axeculves,

lebor, doctors, military services, and teaching.

Chapter Ii: “Former High Schoel Puplls Support
Speecht . m
'ﬁ.namb@x of guotatleons from former hlgh school
students across the natlion pointing out the velues
high school speech has for them In thelr present
profegslous,
Ghaptey I1l: #A Soynd fpaech Program Ils Based on
Fundamenbtals® _
This chapter points out the need of daevaloping
these fouyr basic fundamentals throbgh speech:
(1) Fersonality development, (2) Dliction, (B) Visasl
Symb@lism, and (4) Criticel Thinklng.
Chapter IV.: *Fungtionsl Speseh Actlvities as
Emphas ized" | |
Fumétignal spoech agtlvitles are listed ag conver-
s&tion;.intervieWing, story btelling, dramatics,
general adaeatieﬁ through speech, éisaussion, and
ﬁab&t@. | .
| Chapter ¥: "“We Ileagh &peach for Demoozatic

Gitizenship®
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Thls chepber cutlines the necessiby of corrective
spaech for thuse handicapped by abnormel or subnormal
speach and & progran of correction and ald for those
who have auditory dissblilties,
Chaptey Vi "We Teach Spessch for Democratic

Citlzenship®

A dligcussion of how various metheds of discugsion,
dabata, and evaluatlon help traeln leadership and
ndividual functionlng in a democratic scelety.

Chapter VII: ®he Tench the Use of Enowladge

The use of spaéeh ag & bool for scquiring end
using knowledge In general and studying contenporary
affalirs in particulsr.

Ghapter VIII; e Develop the sestheble Qualitigs®

The ﬁevalgpmantmsf pelee, self-confidence, and
-aesthetin.appreai&tian through the use of intaryxeu
tive reading, choral specking, and theatrical ure
discﬁ%a@ﬁ;

Chapter IX: *"Speech Contributes to Edueation for

Beonomic Secupity®

This chapber points out the pert spesch plays in
ceenpation and socisl success.

Chapber X:; “iducatlon (or Listening) is also

Headad®

The value of oritieal and anslyticel listening is



digcussed in thls chapter.
Chapter Xi: "“We Help Others in Ysaching Speechn
Various weys sye dilscussed in which thersrbanQQ
£it from an individuel's training in spasch.
Chaplter XIT; "The Speech Program caen be Adaphed |

to Varicus Sehools asnd Tyvpes of Curriculad
y F S -

Twelve different approsches %o thehﬁééééﬁrédﬁé&%iéﬁ
progran e thay flt into twelve types of secondaxy
gurriguls are discussed,

Chapter XIII; "4 Spsech Program Requirss Good

Teaghing® |

The Many facels of spesch teaching and *how and
why® they must bhe used are outlined, |

Chapter XIV: "The Adminlstrator Hag Besponsib-
ilities for the 8peech Progrem®

The Seleecting of a spesch teacher, the valus of a
gpeech progrem %o the school's public relatlons
prcgram, and the av&iaatign of the sacondary school
speech progrem &re dlscussed,

From the sbove Journalistic quotations znd pars-
phrases 1t would seem that thely significances %o this
study 1s the unanimous feeling that speech training is =
delinite need for all secondsry school puplis, what is
meet significant is ths support for speech training

glven by suthorlities outslde the speech fleld-=men and
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women from all vocatlons tend to support the suthorities
in the spsech fleld in thelr emphatic sﬁateménté.th&ﬁ
speech training 1s & must in today's high schoo)l currica~

lums.e

IIl. SURVEYS OF 4 HELﬁTEﬁ NATURE IN THE STafm

ﬁhg.thiééﬁggéié-mf inguiry into related arems Lo
this gtody wag mede to determing If eny simller surveys
had been conduclted ln this state, This check vas madeg
by writing to ths librarias éf the mein wniversitles and
aolleges in the state,

Ko state-ulde sarveys ware Lfound to sxlst, bub
four relsted surveys of & loesl nature were reveslad in
this laquiry., The Univergity of louthern Californie has
on file the survey of Herrison M, Karr, &as previously
cited, eoncerning the core curriculum snd its effect on
speech In tho Log Angeles high schools., The Collese of
the faeific shows & survey to determine "The Influence of
Spsech on the Inflection of Hmployees." This sarvey uas
gonducted In Stockton Bo determine value end effect of
speech hablts of employees whe contaet the public. ibe
University of Celifornis at Los Angeles mentlons a
suxrvey of Southern Callfornis to determine what spsaech
paxtbooks were belng used and San Jose itabe conducted &

follow-up survey of former spesch students to svaluste

0



thelxr speech yrogreme.

. Having been wasble to find any studies of e Llike
nature to¢ thls problem: "Are the individual students
speech nseds belng med bé the California high sechool
gurriculum, ® this lnvestigator felt free to proceed with

his survey end thesls.

IV, SUMMARY

Three ayses related to the problem under consld-
erotion were investigated and thelr significance noted:

The Cirst related ares of textual meterisls reveal-
ed that 21l authorities in this field were in sgreement
that all high school students should have spesch training,
but differed. in theliy @piniuua'as to what degres of
tralning the students should reeelve, how thls training
should be organlzed, snd which of the speech arts
constituted a well rounded high school. spesch curriculum.

The second ralasted arsa of Jjournaliptiec wribings
had two awjor polnts of signlilcanece to thls study.
First, all authoyities in the spaach [leld wers in
complete and andeniable agreensnt thet all high school
puplls needed some dezres of speesh sducstion. Sscondly,
a large aumber of suthoritles ln various @rof&ﬁsiéms
othey than speech or educatlion supported tha Spesch

sathoritisst vigws,



The third area of inquiry revesled that there had
not been any other surveys of a simillar neture to thils

one conducted In the state of Galifornia,

52
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CCHAPTER ILI
CRITERIA FOR THE HLIGH SCHOUL BFEECH PROGRAN
I, INTRODUCTICN

Bused on the opinions and findings of the authoribies

2 F ¥

I the Tisld of speech-education

e FUF e
S-Igiigcuad &

"
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it seemed to this lovestigator that csrbtain criteris were
gvident that counld be uSeﬁ as & basis for setting up a
spaech program for high ﬁcnaols. The eriteris listed and
discussed 1n this chapter ars not to be considered the
only or the best cxitseris on which to base a sacondary
school spesch progrem. They ars marely sagzested cyiterls
which could be used and which seem t0 reflect the opinions
of the majority of suthorities read by thils investigator.
Chapber 111 is divided iate three aréaé: The first,
& suumerizatlon of the criteria wmost ofben mentioned in
the readings of this investigator; secondly, a list of tuo
sats of criteria as &avélaped by natlional speech organisde
tions that could be used to set up'a high school spesch
preogram. Tnhe final pbhase of this chapter ls devoted to
the davalapm&nt of agminimum get of criteris that could

be used as & sterting point to develup & speech program.

by 22 R I T
RaPpuaY Ly
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Il sUaRIZATION OF AUTUORITIESY VIEWS

In compilln5 a set af critarl& adaptabLe tu the
needs of hls school, 1t is essentisl thet the administrator
oy gyaeeh.aﬁairman ascertaln by mesns af a pr@~p$mgram

inventecry thosa eriteris of grestest velug to his sehcol,

The prs-program inventory as hsre developad is evelved
out of & compllation of suggestions ags relleabed in the
majority of opinions of the autnoritiss read in the f{ield,
Most authorities feel it is necessary for the sdministratox
to have sn answer for each phase of this complled ianven-
tory in order t0 have a successful spesch prograiz. Thoss
guestions most often asked are the followling:

1. 1s the administratlon convinced that & speech
program 1ls nesded by the pupils in the school?

2. Are trained ﬁpeeah parsonne1 avalleble to
coordlnate snd supervise s spesch program?

3. Wlll students in need be able to receive indiv-
iduel spsecn eéunsaling?

4, Gan a diegnostlc speech testing progrem be set
up té‘ascartain the spsech nesds ol each individuel student?
B, Are sdministrators and teachners willing to

devote the time and effort necessexry %o %evaloy & Worthe

while spesach program?
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Ge I the majority of the faculty wlilling to
cooperate with the development of the spsech program?

Te Are ﬁha adminigtrators willing to defend ths.
need of the ?roaram'&nﬁ gxplain 1t te the school board
and comnunity orgsnizations? |

&y -1s speclalized help avalleble, in bthe school,

aammdﬂiﬁﬁ;'ﬁr otner socurces, to help in the development
of the department?
9. 4re therg building feeilitles avuileble for a
speach prcéram?.
10. Can sdequste supplies be obtalned bo #garry
thécugn“ saeh & program? |
1l. Will the speech prog¥am be of baﬁ@fit to
teaehaxs:amd classes oubslde the deporiment?y
C1l8e  Will the ccmmuﬂitﬁ support & speech prograw
in its séhool?
3. @ill the students be sble to mekse use of thelr

tralning outside the depsrtment in the school and commun-

ity ?
14, Can the school financlelly efford a speech
progremy

These questlons must bYe answered in ths afflmmstive
if the sdministrators and the staff expect to have a

- successful speech program.
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in fopmulating & oviteria f@ﬁ'ﬁﬁa&ﬁh'aﬁnﬂﬁﬁgﬁ one
mast have in mind She aims end purposes of @yséwh. From
‘_ﬁhe iafar@naas o Gthe sntherltlies In the field, sg oute
Lined in Onupber 11, we van roudlly ses thet auch
aguthoyity bas svolved his vwn seb of slms snd purposes Go

- ¥i% ﬁiﬁAg&zEiﬁ&lﬁxmyﬁi;Q%ﬁﬁﬁ§mgﬁ"@Eﬁﬁﬁﬂ bralaing.  Henes

this davestignior hesltatus to gaole any one aulbority’s
ﬂaf@nitiaﬁ of spegeh training 8y & aniversal gulds, I
would seem that sseh adminiatyation san avolve a get of
alms and parposes of dpaach 3&&Lnimg_ﬁﬁ mget the needs of
Lhgly purbieulsy sehool sitastion,

Howaver, bhere ape gartain gulding prinelples that
ara common to most philosophles of spedch educsbtlon for
e hlgh seoeol $ta§@ﬁt; Trsse GOMLOR ﬁi@ﬁ_%ﬂﬁ PULDOYES
88 noted by the investigator sre swumerized in the followse
ipg 1list, which vould ba B56d &g 6 bagls for . speach
program eriterias |

le Spaseh training bbg & CUMOR DUXDOS@~~L0

devalop more sifsctive cdnmunicetion.

Ze  Lposeh aﬂﬁﬁiﬁtﬁ ¢l two maln &ﬁyﬁ#%a:

e Aﬁiﬁibia-phygiaal stiitudes am§ ﬁativi%iﬁ$
be Audlble tones, rhybhms, modulutlons, and
asnventional phonie gulbs supgiltobing

spoken lansusiis.
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d. The above statementﬁ beling true, the fallewing
alms should be common to all speech training
Proglams: |
2. Po develop & polised seli-confident

indlvidual

b, To correct artienlastory and promuneistion

eryoNs _

ro  To teach mabhod In speaklng

d, To eemmuniaata'claazly an&-affactively'to
the listener

4. To mget the individual speech needs and
problens of the student.

Keeplng these baslic aims in mlond when setting up a
eritaﬁia'fﬁr a speech program, the staff or spesch committes
will salaaﬁ the best basle prinelples of spesech educution
from known authorities and evelve a set of prinelples upon
&hieﬁ the suceess of the 5paeah.pxchém for thely situae

Glon may be predicatsed.
Til, DEEMPLES OF SrulCd FROGRAM CRITERIA

The following two sets of criterla nuve bean
avolved out Gf national gpeegh éommitt&e rasenIch.
_ﬁlﬁhﬁﬂ%h the first set was publlshed in 1985, it g still
v&luahl@.aaﬁ ean wellwba used by any school in &evaloping

eriteria foxr its ouwn purposes and needs, The second set
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T+ Communicstion, &s an underlylng prineiple of
spoken dlsgoursa, ineludes ths discovery of idsas,
thelr seleebion, thelr arrangement,, thely verbel
grrresslion, and thelr eppropriate rresentstion through
gpeaeh and actlon to secure & desived affect on the
GEYEL

B Toe technlesl training of the courses should
bg based on the prinociples; (1) that the standard of
speakineg ond reeding, whebther In privabe or in public,
lg esgentially conversationsl, communleative speech,

normal act, A varlety of sibumtions, prcjocts, atc.,
should be srranged to enforce znd develon thuse fanda-
mentsl prineiples, '

Y. The work of the courses should be carefally
baloneed betusen theory snd practice-~-betuwsen ths
knowledge of Yhow and why' and the scquisition of
yerseonsl gkill,

10. Wyltten work should be required in sll courses,

particalarly wrltten plans, outlines, and snclyses as
a baslys for oral work. Ffetter speuking will mean
better writing--better writing will mean better
speaking., '

1. A puitable btext or btexts should be uned.

12, approprizte collateral resdlngs shonld be
required ; (1) readings on method, problems of tech-
nique, sto.; (8) remding of types, models, etc.;

(%) readings in the chevacteristle content of the
Forms of &xpression studizd--the sealections chosen
comblning interssting and typleal subject mabbter with
gxcallance of form.

3. There should be the usual preliminery and
final exeminablons, elther (a) oral, or (b) written
and orel, or {c) writben, with oral work certirled as
in modersn languigs.

4. No pupll should recelve final oredit uhose
pronunciastion of F¥ngligh is unsstisfactory, op whose

speech ls an ilneffactive means of communicuition,

15. Hot wmore bthen Tifteen pupils should be
assigned to sach section, unless there is Individasl
conferance and drill cutside the clasg period,

snd (a7 that spetiting or reading in pukiic is & guite —
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' 16. VWhere individual conferances and drills sre a
dafinite part of the course, the tlme necessery fox
them should be. . included in the teachsy's regular
sehadule of tewching hours, '

17. 4 trained beschey should be in charsa.
18, The Lenghey should Kﬂ@%'ﬁﬁat.hﬁﬁ peaen done in

oral Goglish (g8 well ag other coursgs), and, wherever
possible, should build on bhab work.* |

NG Ebove et ol eriterie w&ﬁ'dévélﬁﬁéﬂ“ﬁﬂfﬁe'ai%“““'
ineluﬁi#a, aﬁd; tnerefora, Lo be used only sy b gulds for
any one pextleulay Ldgh school. 1% does ach ﬁaka into
gonsldaration she slze of the school, avallable Tacilitles,
O &rad nesds. | _

The following sev of erlierisa ls nuch moﬁa alab-
orate and is intended Bo be used sibbar g% un evelusatlon
ahaaklisﬁ for a8 spesch progyam slvsady In exlslence ox as
& arlterion gulds for a proposed spesen program davelop-
ment, The List of eriteria iz divided Lnto tuo parts.

The entize List may be used for @ mwﬁaxatﬂiy larzes o s
large hign school and thuse qawvuaouh storred may he used
in &Vﬁlu&tiﬂg or developing an sdequate speech program fox
the smell high school. The criteria wsre prepared by &

- special comumittee ol The Kafionsl assogistion of Teachers

lA. Mo Drummond, chalwman, A mmvgg of Study in
sgach Traiﬂiﬂg and Public mpﬂd?lm for ﬂ@aondmrg,mahcols
N W York: X the Genhuary Conpsny, “5), Due LO=Lli,
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of Spesch with the assistance of the Americen Fducatlonal
Theatre Assoclation, Tmé‘ﬁmariean @peeeh é@xrectioa
Assocliatlion, and the Assoclation for Bducation by Redie
under the chalrmenship of Franklin ¥, Knowsr of the

University of lows,

evailable to &ll studentsy

Ze# I8 speech lustructlon adapted to individusl
needs and sbllities in varlous courses and scebivitigs?

. Does your school bhave a graduated and con-
tinaous program of lnstructlon esveilable to stugents
in sll gradeg®

4.5 Dogs your spgech progrsm coordinats the work
dong In high schoel with the work which has been done
in the grades and which may be done by those who go
o collega?

B.% Do you mske en effort in speesh instruction
Yo glve students a cleer pleture of aims and objec
tives In speech instructiony -

6,  Are your objeetives valldated in terms of bthe
achievements of & good program of spesch educationy

T.# Do you attenpt to gulde students towsxrd sn
apprecistion of & high stendard of speech achiave-
mant toward which they should aim by worxk with
pPhenorgraph Xecords, sowwl lilms, demonstrations,

radio, and observationsl projects?

8. Do you have & speech correction program
availeble for students who stutter, lisp, and are
maladjusted, or who speak wlth a dlalact or accent?

9, Do you have slzeabls unlts devotad to the
lmprovement of clearness and acceptability or artics
wlation and pronunclation at various levels of
instruction? '

1.% Ig speach instruction made cenvendently
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10,% Do you have units devoted to the lmprovement
of clearness, of the quallty, and of the use of the
volca for various types of speaklngs

1l.% Do you have unlits devoted to clearness,
acceptabllity, and effectivensss In the use of oral
Bnglish at varlous levals of instruetion?

lZ2.% Do you have units devoted to the selsectlion
&nd evalustion of subjects and aaterisls te talk

about for various levels of leamningy

1%.% Do you help students enrich thelr background

snd knouledge for use in speaking sy they mabure
intellectually?

. l4,.% Do you glve instraction in the development
of poise, directness, and expressive action ln
speaking? '

16.4% Do you have ualte of instracticn on the
davelopmant of conildence, convictions, soclsal sensi=-

tivity, snd eonsideration, and soclal responsibllitles.

in spesech for students of various aptitudes

16,% Do you give lnstruetion on the development
of discrimination in speaking for varlous purposes?

17.% Do you give instruction on adapting speech
to varlious types of listeners and situstlons?

iB.% Do you glve instructlon in appreciastive and
eritical listening?

19, Do yeu glve instruetion in theatre and movie
sppreciationy :

80.# Is instroetion given in informal soclal and
business gpeakting?

El«% Do you glve Instruction in Interviewing and
person~to-parson confeyence speaking?

EB.% 1 instruetion given in instructionsl speak-
ing end oral reporting?

5.5 Do you glve lnstruction in orel snd intery-
pretative resding from manuse:ripty
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2d.% Do you give lnstruction in argumentative,
parsuasive, snd insplratlionsl speaking?

35.» Do you give instruction for participation in
dramstic productions invelving understanding of
dramatic literature, steging and Lighting?

6.4 Do you give {nstruction in forum spealking,
panel dizeusslon, and parlismentary procedurer

27, - ﬁg you &iva instruction An raﬁxa sgmaklng,

O

28. Do you have s well-balanced prgurdm_of
gourse instruetion in speech education bsginning uwith
eorrection and fundsmentals, and advancing to nore
specislized oblectlives and intersstss

889, Do you have a co-curriculum (extracarriculum)
sebtlvigy progrem ln which students are challenged %o
thelr best performence In compebition with mth%rs of
thelr ouwn level of abllitye . .

53. Do you have & program of co-gurriculum
gobivitiss in vhleh & relatively large numbsr of your
gtudents parslicelpates :

3l.% 1 your co~curriculum prmﬂram ha%eﬁ directly
on courses of instruction with an emphasis on further
education rathar than winnlng contests?

28, Do you have a well-balsnced ao-curriculum
program including oral reading (declamatlon), dis-
eussion, debate, dremstics, snd radlo spesking?

BA.% Does your progrem siresgs speech training in
funetionsl school and commanity projects end sltua-
tlens such as essemblies, u@mengtratimﬁs, gnd elab
and festival pruwrams?

Bd.% Do you heave g program of spesch vork in
dramatics or other aluabs? -

@b, I8 your program in speech instructlon walle
sopported by and coordinsted with obher programs ol
instruetion in youy school such as soeisl studiﬂs,
English, and arte

Y1 .
W '-ktil_"u.}, W-L u&.i\ll.i u })bﬁ U,,L -l.ﬁ.} E:’Ltihl..i. GEH G qu&y&mu u 7 e



36.% Ig your speech progras dirscbed Lowsrd .
making a contribvution to sdaestion for life in a
democratlic soclety?

B, %ﬁu have & speach examlnation yreéram in
your schmel y which you dlagnese needs and abilitles
and evaluete mehlevements in speaking of all
students?

58,% Do you § lv& aiﬁgnestic ana‘acniuvemanﬁ
tests in spaech as a veguler part of course instruc-

39, Do you keap an agecunulative record of the
speach needs and achlavemants of all students ln your
sehool &yatam? ‘

40,% Do you kesp ap accumulative yegord of spesch
achisvement In reguler instrustion:

41 Do you have speclal serviegs such as health
gxaminations {(includlng besring end dental examlas-
tlons), psychologleal counsellng, send visiting
teacherg in your sciool system wh;aﬁ you moke usa of
in spesch lnstructions?

48,% Do you make use of wodgrn speecn Lexis,
r@iexenua books, and megeazines in your speech lustruun
tlon?

45.% Do you heve gxtenslve course materliel, such —
&g megszines, psmphlets, and books, for spssch mmﬁlﬁa
In & school librery which you use ln your speech
instruction?

44 .,% Do you have sppropriate classrooms which can
be used sffeetively for spseesh instruetlon?

5, Do you have and use an efficlent volee
recording and playback Instrument In your sehool
system? '

46, Do you have and use spsech cherts, models,
phonogravh reécords, educabtional films, and othey
laboratoyy equipment for dramedic productionsy

47,4 Do yow heve o sbage, with scenery, and lighte
ing equipment fox dramstlc productions?

o S



48,.,% Is your program organized with sdeguate

courge tlme to mchleve results In course objeetives? . . .

49,.,% I8 your instructionsl work in spesch courses
glven sufTiclent academic credit snd rscognition to
make 1t comparable in motlivatlon and dignity with
ather courses? '

. BOGyw  ls your lnstructlonel progrem sebt up with the
viguw of helplng students iln the reformulation of '
edugationsl gouls and conbinned growbh dn speech

avhievenent in poat-sehool yedrsy

Bl.# Have your teschers been educabted and certi-
Ticated to conduct the kind of spesach teuehing
programs {or whieh they are responsible in your
school?

_ BE.% Do your beachers have adequate speech educa-
tion o schlieve results in & well~developed progrem?

3, Do your teachers keep up to dabte Iin spesch
gducation by papticlpating in professiongl speech
conferences, readlng snd writing fox a speasch Journal,
golng to soumer schools for Lfurther work, ebc.?

B4.% Are your teschers enthusiastie aboub the type
of service in speech sdueation which they sre glving?

65, Are your teamchsys glven relisel -In clags
instruactional losd when they corry late afternoon and
evening curriculom Inmsbructional programs in ordsr
that they maey Danction reagonably frae from undue
strain and fatigus?

86,4 Are your teachers physlcally haalthy and
energetic in thelr worky

87.% Do you have an equipment and instruetional
budget adegquute [or getiing resulist

Bé.+ Do teachers and administrative staflf work to-
gether in ﬂ.gpirit of hermony and coopsrabtive
ingplration?s

a?ianklin:ﬂq Knower, chalrman, “Ihs Role of Speech

in the Secondary School,® Bulletln of the Nationel Asgogls.
ti@g‘aﬁ Sgeondery Sehsoi Eiime%ﬁ%i&, PEIL6D=06, NOVOmMDGT 4
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- 8inece the adwinistrator must, in the first and
lost anslysils, assune the magar responsibility for the
suCCess ox failore of the speech program, he must sal@et
the best objectlves for his program only after he has

gxhausted the study of his resources which sre available,

The fnraéolng oiiberis mske it pleln thet jesdership endé .

cooparation of the speech stalf ls essentisl to the sue-
cess of the pregrem. Aothoritiss are in'agreamant th&t-
enthasiestlic leadersoip is the keynote t0 the success oy
failure of s spesch progrem, and it is impervative that
administraetors do not sttempt to set up an elsborats
progran whan it 1g gxapoa@a. but rather selact only thﬁaﬁ
coneapts whicn wlll b@ workable in thelr scheol in the
beglnning, From this beginning let The program grou as
the neads syise and as the steff is zble to agsimilsate &

more elaborate spesch currieulum.
IVe & MINIMUM SET OF CRITERIA

Since thare are Inevitably golug to be & number of
unknown factors affacting esch ludividusl high school, it
would be impossible for mdministrators or spesch staffs o |
acoeaph eitnﬁr ol tha forsgolng 1i$§$ of crlberie opr any
other all=inclusive list of ¢riterie in its entirety.
Such'faetexs a8 flinances, treined personnel, adeguate

facilltles, spesch needs pecullsy to en area, willingness
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of the entirg school stalf to eooperstive, coumunlty
resources, size of enrollment, and others will in some
degree afleet the suceessful functioning of the progrem.
However, leadershlp In the person of the a&ministratai
must ba evident. In the seleetions from the suthoritles

guotaed on the foresolng pages are criterie whieh will

provide & guilde for setting up & speeific list of
eriteria for any one high school. Due %0 logel needs, other
goncepts of spuech may be added to this 1ist; but as &
minimunm standard Lhese oriterla should suffics,

1. Basie speech braluning must develop effectlive
and notursl aammmnieation.3

8. Give practiee in the speaking situstions which

cceur in delly Lliving, se¢ that the student may acquira
salfwcenfiaaﬁaa andl poise in spesch situations.?

&, Tesch basic principles of listenlng, reasonlng,
and analysing so thet pezguagi&n may be bobth loglesl and

nonest .o

Blew tuyett and Trufant Foster, Bzgle Frineiples of
Spegen (New York: ﬁna&aten hsiflln Compaiy, 19%6), p. L8,

4wlllaxa Iw;aderich and Hath wilaax,

'5Lg~- cit.



, | 48
4. Provide essentlal speech training for all
students,®
-Be  Speech needs of gvery student tested and
aiagnoaeﬂ.T | _
" 6. Provide & correction program for sll students

who have badly defective speech,d

7. Suitable texts should be used.?

8., Speech lustruction must be adspted to lndive-
idual needs, o |

9. Provide lnstruction in all phases of the
speech arts-~platforn speaking, oral aemmuﬁic&ﬁian and
dnterpietation, and thester appr@eia%ienjll

10, iHEwve the progrem staffed with trained per-

sonn@l.lg
ll. Hecognize the need and importance of o speach
program. 2

OKarl F, Robinson, Tesehing Speech in the ﬁgﬁﬂﬂdﬁﬁxr
ﬁ?hgfg_(ﬂaw York: Lougmens, Green and Company, Lo51),
Tibldes pe 81.
Siblde, . BB,
PDyummond, op. ¢ite, p. 11
10gnouer, op. cit., p. 165,
HIpide, p. 166, 181pid,, p. 167,

131pig., p. 165,



49
12,  Arvenge the schedule so thet the gpaech stafll
heve adequate time %o §ropafly garyy out all pﬁﬁsas of
speeeh ingtruction.t® |
13+ Fulld the speech curricclom &g e complenent

to othar school carrleuls and not ag an dsclated anit¢lﬁ

Hhould loeal aituatianﬂ uaxranﬁ a ah&a A in ox

additions to the above 1¢&t, gaah &hﬁﬁg&u may be saaily
mzde and the program improved. IHowever, It ls felt that
Af proper lesadershipy ls available & good st&xt.in huilda
Ing & speeth program to meet the neaeds of the students

will result by followlng the sbove Listed criteria.

141044, , p. 168,

153p1d,, p. 166.



CHAPTER IV
THE QUESIIONNALIRE
I. INIROLUCTLON

This study ils concarned with o survey made to

&éﬁarmlﬂa'fﬁ%“éﬁf@éﬁﬁ“@fﬁcﬁieéé“iﬁ“&ﬁéacﬁ"p&&gramé'iﬁ“”“
Callfomila high schools as far as amount of trelning
available ls concerned, It is not a sﬁuﬁy of whet spa¢-
fically is taught in coupses or methods used in various
speech programs. The rasalts of thls pugbiculax study
ghould reveal whether the latter mentioned studies ars
negéed,

The method of survey has utilized the Iollowing
outling; _

1. Besolution of the bopic inte componant items.

Z, Orgenlization of such ltems inbto & gquestlomnalre
{sse &ppehdiXs paga  90) slnee it was not feuslible
pérsanally $o galn the required lnformablon by interview,

. Luvelopusnt of & cover lebtsr of explanation
o the réeipi@ntﬁ of the guestionnaire, Self-addressed,
stamped envalones wers lucluded to facllltats vecelpt of
retarns.

4. Belectlon of sehools to whnleh questionnaires

were meiled. These weres selected moxe or less st randow
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from the California ichoSl Direchory. The purpose of the
galaatiag-was to covar a wi&a_gaegrapﬁicai-range as well
as large and small, rural aod clty high schools., Two
hundred snd U1fty high schools wers ceﬁtaaﬁed by guss-
tionnueires, Tﬂlu Liegt of nlgn sechools {(se¢ sppendix,

pape  94) covered, s far as the iﬁV@&ui@&ﬁﬂr eculd

determine, a8ll argas of the stabe ond all sizes of high
schools represented in the state.

He AdGressing of envelopes and meiling of
guastlionnalires, | |

6. Tabulation of answers apon y&tmmn of Qg
Llonnsires, |

’7. Gompilation of these aﬁswexs ag far as
possible into a statistleal account.

3* Sammary of findings snd implications,

Tﬁa guestlon, agaln, ist Yo what exbant Lo the
_ealiferni& high schools meeting the individual spsech
needs af thelr studentsy

To answer this gquestlon the iollawxﬁa specific
imqalrlaa regquire answers:

l. whet psreentags of students are g@htiﬁg ﬁﬁeaéh
training? |

' Q. Is the speech class reguired, eiactiva, oy
axtracurxlculer in nature?

%, Wnat iz the averege siza of the speech class?



4. Is speeeh taught only as part ol another:
subject? |

S« 15 speech taught by persomnal trained to
tanch spasgh?

6. What Is the average length of the zspeach

gourga’y

7. Iz the administration "spagch consglousr?

To obtsln snswerg to the above laguiries, @
questlonnaire was prepered which reguired e pinimum of
writing by those answsring it.

The thres-page questionnslire was malled on May 4,
l@ﬁé, bo zaeeh of thne btwo hundred and Lifty schopls
seleeted, This luts datse wasg purposely ghosen 80 that
the individosls answerlag would have the advanta&é of a
y&ar'jmét endlng to halp in formulating shelr vaplies,
It is recognlized that tné end of the school ysar is a
busy tims for teachers snd In all probabllity affeched
the number of retuzns. However, it uas felt that
aceurate date wes more pertinent then z few mors returns
that may'ﬁﬁva baen galned by & qaastienn&ixa'saat out
garlier in the yeay. By June 28, 1954, 156 coples of the
guestionneirve were returned. This retuxn of 62,4 per
gent of the schﬂolé conbacbed comprise the aaufue of

date included herein.



II,  TABULADION AND INTERATRITLMLON | “Lﬁﬁ¢0ﬁﬁniﬂm

| Table 1 shows the actual percentage of the schoolst
tobal enrollment that aia taking spesch training.‘ it 1s
further broken down by school populatlon %o show the

effect that earellment mey have on the totel number, In

perventegy teking speweh coursee, T T
Frem this baslc table of fhe percentege of students
having the beneflt of formal speeech training, meny fachors
become evident., Of these, Tive sewem to be mozd signifl-
cant. The first end most glaring fact is thet 37 of the
156 schools, or 23:7 per cent, snswering the qu&stiﬂnmﬂi&ﬁ,
shmw'that'ns Formal spesch training of any kind is offered,
Four of thos 36 aamaals rapoxt having 8 trained spsech
bescner on the gbaflf, bubt feel with the “teacher smmztaga“
thelr services are uore velusble in other fiul&&*mthiﬂe
in English and one in History. Fart ol these schools
mention that sll students recelive Yzone degres® of spegch
gdugation ln thelx Englisn cl&sSGS, but do nat“mantiOﬁ to
what extent oy of wihwt Lype. The fact remelng bthat nsarly
ona-fourth of bhne schools admlt bo naving no speech clagsas
as part of thelir currlculuwn. Tals £aet is most sighiflie-
cﬁnt in right of the stxcng'gappert for spa@ch Lyaining
that lesding professionsl and bosiness men have glven in

writtah tn&timwn4alg. 1t iz further significant thet
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TEBLE I (continued)

TABULATION CF QUSSTIONNAIRRS
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tuenty=-Iive schicols veoluntesred the infommation that they
have no plans for & fubture spesch pregr&m,-wnila only oneg
guid Lthat they had plans far‘& progran An the ﬂature. Six
of tha schools, one of these having sn eurollment of 1,887
students, stated they had o speech program in the past b

digeontinued it for vleschk of inberest®! Eleven schools

Islt that thelr staﬁéﬂts r@caivad'sufficiant oral comman-
ication training in othox glasses, snd, th@xaiaﬁa, felt &
formel spesca cless unnecsstary and mersly sn *exbtyer i
put into the curriculunm,. |

In wview ol strons suppert for s@a%ch.%ﬁaining &t
the secondsry lavel, as revesles in published reports and
reported in Chepter II, the second significent fact that
stends out is that 111 of the 156 reporting schools, Vl.l4é
pey gent, offer speech training to 10 per ﬁﬁhﬂ or lasg of
thelr &ﬂ&d@nt&. Neurly three-guarters of the schools
reach less than 10 per cent of their enrollment in & field
that all students must ass in thelr dally 1life as students
and. wlll need as an impart&nﬁ pert of thelr soclal and
vogational existéne@ for the rest of thelr iivésé

The thlrd snd fourth Fasctors that should be pointed
out are that only twelve schools, or 7.686 per cent, resch
50 per eagt or more of thely students, and only gix, or
5,84 per cent, give speech training tc 100 pey cent of

thelr students.
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cThe fifth pelnt thet is slignifleant to this stady
and rerhaps éven more impartant to potential fubure
studies, ls that the size of the schoel has iittle to do
withn the smount of speseh btraioing thet is olffered,
Table 1,_pa@é 5%, indleates thils bo be surye, with the

posglble execsvtion of thoze schools heving & toltal

sppolluent of two bhundred or less, Ihls catsgony m&veéis
& slightly higher percentage of schools in the ﬁm@ spaeeh
offersd" class; hovever, 1t mm$t ﬁ§_p0inteﬂ out that two
of ﬁh@'six sehools that enroll 160'par sent of thelr

sbtudents in spssch classes faldl in bthic cetegory. The
importent factor here would seam thet 1t Is nol the size
of the gehoul that alffects ﬁh@ amount of speech offered,
5in¢$;36hﬁol slzg is not the predominant faetor aflecting
the ﬁmcmnt of speech offered in hilgh schools, 1t indicates
a need for furthax surveys and sbtudles by elther or both
the education and aéaaah duperbmants of collsges bo tyy
and determing the cause for the small amount of training
offerad. |

Pable I, page 53, is indieatlve that the Cslifornla
high.ﬁchﬁﬁla are lax in meebing the speech needs of ibs
students, Table I1 supports this fact and cun be inbar-
nreted to sbow that not only are the needs net belng meb
“as far as numbers of students getting fopmel spesch

training is concerned, but elso thet the typs of students
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teking spgeeh sye not, for the most parb, the onss whe
need speech training ithe mozt. It is an ama@ptad fact by
most of the educators in the fisld of spa@ch that in elaee-
tive spaech clusses the majority of the atad@nﬁé are the
“extrovert® typa and have ganersliy good naxmal gpagch
‘hablts. Thsse clesses can be of o great help bto thosa
gtudents, bul it means the stodenbts with spesch defscts,
shy attitudes, bad speech hablis, ebe,, ln other words,
the students with the greatest speed neaed, are usually
misse&. This Is partieularly trus when the school offers
only ong or two classgs of slectlve speech. Approximetely
three-gquarters (72,7 ver cent) of the elective catagory
Tslls into thise latter classificaticn, as shoun in Tuble
I‘V"; pags 6%,

Even those schools having reguized spsech classes
do net reach 100 per cent of the student envollment. It
will be neoted that fable I, reges B4 and 5H; shous six
sochoeols r@quiriag L00 per cant spesciy enrollment, butg
Teble I, poge B8, lists elght schools having requived
speach treining as part of thely curriculuw, The reasson
for this seemlng lncongrulty of the two btables ls that tue
of the schools requlring speach allow carbtaln substitusions
One sehool hag &0 per cent of its shudents enrolled in
regular speach clagses and 20 ver cent in either an extra-

currienlar eclsass devobad Lo contest speaking or in the
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drams elass., A sacond sc¢hool snrolls 90.per cant in the
raguired speach cluss and permiss 10 per cent of the
students to substitute with the instructorts uwprevwl &
clags In dramatie sybs, ©1ix of the eight schoeols heving
ragulred spoech class

es retullrs only the mininam bralnlag

E}‘:
!i!

ol one sumester of spessh. In conjunction with the
regulred. clagses, bhe curriculum has one oy aore eleg-

¥

bilve classaes -herg a student mey btake furthaey spesek
training 1f he desires it,., The two schools that rsgulre
& full yasr of speach trd¢ﬂLﬂ& do not heve any slegliive
speseh classes, The btreskdoun of the elphit schools
raequiring speach into siza, number of clesssag, snd number
ol semssbers of spssch raquired i ¢ nau@ in Table ILL,

The six schools bhet reguire one semesber of speech
training substitute it far one semester of Englishee
usually during bhe aayhommr@ yas?,

It should be stressed that only elghi schools, DB
per cent of those yeporting, feel a need for spaeeh
training for sll students, sud thel of these elght, six--
E,a&-p@r‘aantmwealy‘ma@t the pinimun needs that con be
covered in one semsster.

The elective program of spegeh sduacsbion rewches
intoe almost Lifteen blmes s wany schools avg does the
required progrem, bat oaly resches & small yvfh@ﬂtﬁﬁﬁ of

the botel school populstion. Tebls IV showz the class and



TaELE JIL
FABULATION OF SCUOOLS 1AV
REQUIRED SPERCH COURSES
"’:"s'%-chmﬁ Number of Numbey of
anrollmant Clogsen Semaghers
760 4 1
‘?ﬁd 5 1
1000 5 i
1100 8 1
1200 9 i
2200 1B i
BOCO 20 g
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parcentags distridbution of the €lactive program,

a5 pointad out ¢arlier, the less the numbsr of
classes Lhut are offered, the less the number of students
with speech nesds thal are resched, Table 1V, page 62,
shovs that 55.2% per cent of the schools sngWering the
quastionnairve offer only one elagetlve class in speech.
.Thiﬁ figure must be adJusted by subbracting the six
sohools (5.84 per cent) that also nav&‘r@quifad s pagch
alaﬁﬂasq FThnis weans that 31.41 per gent of ths schools
offar only one clegs of speech tralning for thelr students.
The questionnalre revesled that the average speech class
_:énfalleﬁ soproxinately ﬁwanﬁy students; the mininum
reportad balng five, the meximum belng thivty-one. Lest
one be mizled into the beliel thet the othey 68.6 pey
e¢ent of ths school offer twe or more clagses, It must bg
vecalled that £3,71 per cent of Uhs schools rsported they
had pe spesch program whatsocever, This obvious fact then
stends out, namely, thet 5O per cent of the total schools
reporting offer speech training elther not at ell or oifer
only one class, and thet thls one clags bas only twenty
students cn‘tne‘avarags. It would seem bhat ths Culifornia
high schools are meeblng che speech needs of an exceed-
Ingly swmall minority of its students. |

The third clessiflcetion. shown in Table 11, puge

58, is the extra-curricular speech program. Twenby-sigat



schools-~17.94 per cent--reported this type of Spéaeh
activity. This is the only spesch training offered 1n one
of the schools., ALl of the schools having this zetivity
confine it to one ¢lmss. Agoin this reaches @ very feu

students snd beceuse of the activity 1s devobtsd almost

exclusively to thé highly speech talsnted student, OF

the tuwanty-slgat schools, btuwenty-five schools devete this
class exclusively to training students for speeeh contests
and the cther thres add debate to bthe program. Tohls type
of program is recognlzed as excepticnelly fline spesch
training, and & valuable part of bthe over-all spsech
pleture, but ls of value almost exclusively to the
guperlor student. UConseguently, this aiaaﬁifimatien ean
be sald to agd little or nwtﬁing to the basic laquiry of
whether or not Lhe califarnia high senools ayre mesting the
speach needs of its students. It can be sald thet these
twenty-sight schools are furnlshing en opportunity for s
few superior students bo sequlre sdvanced speech training
over wist they may be able to recelve in the regulox
eorr lewlum, |

The tebalated data to this point would tend to
indicate that 2 relatively smell percentage of the high
sehﬂai students ere recelving speech tralining., As far as
formal speech classes are concerned, this is undoubtedly

true,. Bat sre there sources other than toe speech clags
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itsell where the student may be givsn some degree of
tralning. in orel communicotion? Seetion II D of thé
Questionnaire was designed to answer this ingulry.

Table V Is the tabulated result of this portion of the
Juestionnaire,

Tha total of column two lacludes forty sechwoocls that
.aheakad glther drams or social studigs in sddition to
English as being classes where part of the curriculum
course of gtudy included spg@@h ingtruction, - Pour
schools checked soelial studles, snd thres schools checksd
drans snd nob English.

The Iinformation revesled in Teble V somewhat
brightens tha pictura; It shows that over half of the
sehools reporting, Bl.28 per cent, teach some degres of
spaach to all of thelr students envolled in fEnglish
elasses. The survey dlso reveals thet niﬁﬁty»tﬂr&a SEP=-
erate schools, or 59,68 par cent, bteach speach as pard
ef ona of the above-listed classes,

This tends %o Indliceate that the schools are dolng &
better Job of meeating the speech nesds of its students
than & sarvay.camfime& strictly to apaédh alasses would
Indleste, Howavar, tng one all-important fector of whatd
dagree of speech iz offered in these classes is not
ravealed In bthis survey. A& furiher study ls essential to

obhtain & moere complets ploture of how well the individual
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TAFLE ¥V

BOHOOLE OFFERING SPHRCH IN COMJUNGTION.
WIDH CTHER SUBJHODS®

s apghcie o

B—— Hambor of o Ter cont of
Subjeat _ . Behools Totael Beturns
Bnglish—— o T T sl.es
Prama. 50 19,23
Soelial Studles 17 10,89
Clvies 8 1.6
Gulderica L » 54
Journalism 1 64
Spesch Arts i B4
Agrleulture L « 04

Hot & part of any

non-gpsach clags 63 40,58

T EThas table iNoictbos the NOmbar Of SChO0LS Lepor-
ti%g that speech is taught as part of snother curricular
subjset. ‘
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speech neads of the students are belng met.

The basle fact that the elssses listed iﬁ Tabls ¥,
pege 66, are primarily courses othey then speech leosds us
to the asssumpbion that speech Is mersly Ineldental to the
teaehing of the rrimery subject of these clagses. Ha-

marks Becompunying the questionnalires steste in the major-

ity of the cases speech is baught bo a "slight degreev or
fincidental” or ﬁcanfin@@ te oral repaxﬁs“ in mosd qu
the raturns that are reflected in Table V. It ls indicated
then thet Tor the most parb véwy little formal speach
gducation is taught In these classes, and thet only the
minocr speech needs of ths students sre reached. |

_ It is & known fact that drems gnd certelin pheses
of speech education aée very highly correlated, bat it is
S also 8 known facl that these spsech skills are of the
advanced clags of spesch training for high school Stadenté
and normally attraet only the supsrior spesch student.
This faet would lead to the agsumption that the thlrby
schools reporting drame as & class whers spesch is part of
the eourse of study is helplng some of the students, bub
is of 1ittle valve %o the majority of students who have
real basic fundamentsl speech needs.,

& mest significant fact revealed in Tuble V 1s

that slxty-three of the reburns, or 40.50 per cent, state

that speeoh.is not banght ag pert of any othar cless in



their carriculum other than thelr spsech clssses. Tue
assumpbions can be mede from this. Nither the schools do
not recognize the value of gpeegch education as part of
such courses as Znglish and Soclal Studies, or they do
not realize that part of the normal course of study in

thess clagses iz orsl communicetion,

The wain lmplicetion of Table V, pegs 66, iz thet

the mejorlty of the retumns Indicate that speech is
bavght as part of cther courses, but further inqmiry is
ﬁ@é&@d to detaermine the extant and value of thesa coarses
ag speech siucatlou.
The guestionnalre was headed with the following
‘statement : S
The term Speech as used in tmis.qmaﬁtiannaira
ig mesnt Lo be interpreted ag fundamentals of public
spesking &8s opposad to oral Ilntsrprstation, drama,
orabtory, or devats, '
Sectlon II B wag ﬁssigﬁé& %o debermine if any of the sbove
speech arts ware taught ss pert of the f&ﬁ&amamtalﬁ cleass.
Of the 119 schools reporting ons or more classes in
speach, only ninsteen had classes confined strietly Yo the
teaching of fundamentals. One hundred sehools staled
thelr classes combined fundamentals with one or more of
the sbove-llsted speech arts. Ivble VI is & swamary of

the one hundred combination classss,
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TABLE VI
CUMBINED DFEECH ARTS CLASSER

. o Yumbeax ef Sehools ﬂ
UL Eats — T wapep l
Fablle speaking nius Drams | 820
Fublle speaking plus Gral Interpretation 11
Fublic speaking plus debate | Y
?—ublic .3;%343“ piu&s Drame, Oral intsep-
pretation and Bedlo &6
Publie spesking plus all foux %
Total returins reporbed 100

Fnie taole indicates sneech oTbs LHULE in the
fandanentals of eﬂeear:h glasses in sddition $o basic publie
speaking,
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In 1ight of the faet thet 7B per cent of the schools
xepgfﬁing speach clagses have the. elsetive program, it Is
not sarprising that the majority of the speech programs
are courses combining two or more of the speech s1ts,.
The Ingtructors filllnz out the questiomnalres zpsported

that thls t#pa of program ls wmore anpesling to students

then one of strigtly pubiiénspaaﬁing and fundementals,
and thet to meintain enrollment in an slective class
there must be strong appeal Ifor the student. This fect
brings to mind the obvious dquestion of how much of the
fundananbals yréaram ls sebriflced for the oﬁhér_syeaan
srts in order Lo maint&inrstudant intsrast and enroll-
ment., This pelnts oubt snothsr fiald worthy of ressarch
snd study. It might be well worth-while %o determine how
meny of these comblnatlon ﬁlasﬁaﬁ are meeting resl spesch
needs and how many of them are malnly explolting the
talents of those students having sbilitlies in ong ox more
of the spesch arts, '

- Beetlon ILIL of the Questionnalre way deslgned to
determine to o degree what basle quelificatlons the
teachers of spesch in the schools had and 1L thelry
talents were bsing ubillzed to the best eabent. It is
reslized thet this smell ameunt of information ls merely
indicstive and certsinly not cenclusive, but as this is

a bamgle survey, it vag felt that Sectlon 111 wes nesded
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for two reasons: £irst, it would indicats to some
extent the qualificatlons of those tsaching gpeech to
ma@t'tn@ needs of the students; and secondly, would
indlecate a poms;bla srea for further stody..

The rebuzns showed thet in the 156 schools Tepor~

tlng there waza 86 tahﬂh@l% Las ﬂhmn@ one OF BOre bl&ﬁu@ﬁ

in speach. OF thuse, only n¢mw%y @i&ﬁﬁ Wore ﬁaaengn&
speech classes exeluslively--all others were bLesehling one

oY morTe courses obther than speech, The reburns indicebed

that ot leest 116 of the teachers btaught more courses

outside the Tleld of spsach,
Tns number of Leschears 1mvmivad and the courses

taught sxe us follows: Hngllsh, 170; ﬁr&mﬂﬁiﬂa, 464

Boelsel Studiss, £8; Musle, 156 History, &; and one teacher

was algo the séhool libraxlan.

Of the 263 Leachers of $§ésan, 108 of them were
3péﬁ?h.m&jﬂf$g Torty-elight speech minors, and 1195 had
mejors snd minors in flelds other then speecn, OF this
latber proup 1t is significent that nioety of them vwere
g¢lither majors oy miﬁorﬁ in the field of Engllsh, wihleh
seems indlcative that the philosophy thet the ingllsh
beacher is guelified to temch speech i still guite
prevalant, |

From tﬁé fact that 115 teachers sve lnvolwved in

tesehing speaeh without the benelll of & gpeech mejox orn
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miner, it 1s revdwlad that one of twoe basie aamin¢stru~
tion situetions must exist In many high seﬁools, Rithey
the treined speech taacher. is not availablag.wi the
gdministration feels that tﬂw spesech needs thet exist in
thelr schools can be &d@qmmtely met by teachers nob

primarily trmLﬂhﬁ to ﬁ@ach sr@ecn. Iﬁ Lnn eemmenth a@ﬁ*

tion of tna quv&ﬁianna¢1e, bne ta&cnﬁx ut&t@& that she
hed only teken =ix wnlis of amﬁ&rgradmate spgech in
eollege, bubt wag tesching two glogses of publilc 3pe&f
beesuse the 3dm¢nlm tretion wented to moke ¢lasses avall-
able to those students who hwd *talent' in spesking, bub
dld not feel there were enough students lnvolved bo
Justify biring a full-tims tralngd speech teacher, This
is only ana'iscla%aﬁ ouae, but‘qmmbimed“%iﬁm the fact
that 113 teachears of speech ara evidently unbtralned fou
their jobs except iun an ineldental way, 1t becomes an
elarming situﬁtion. A definlte need of & study to debter-
mine the éualifieatioﬁs of teachers who are teaching
syaeeh is indicated. OCollsgss and aniversliiss must e
cognizant of the fact that the tralned spesch teacher is
running late competitlon from those cutslde the fleld, and
at the same tims ls forced to take u job whers his
talents are not used fto o maximom degree.

A vast majorlfy of the leschers engwering the

gugstilonnalre indiceted thet bhey were asked to carry a
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heavy extra~curriealar load. The four areas most oftan
Iisted were: (1) speech contasts--which were listed by
ninsty téaahﬂxg; {&) school plays--listed by LOL teach-
ers; (5) school masemblies--listed by ninsty-seven
teachers; and {(4) physlcal sdueation--listed by twenty
teachsrs,. Gf the 156 rétnrnﬁ, 127 listed at laast tuwo
areas of axtra-curyrlicular scetivities, OFf the 156
returag, alnety-four indleated that they tenght & full
@lé&a losd in addltlon to thelr extra-curriculsy
actlyities, |

From the asbove 1t would seem thal Spa@ch_ﬁ@&éhe§$,
becaus&IOf thelr talents, sre required te corly 8n 8Xe
cessive "extra® loed as pert of thelr teaching dubtles,
whebhe? theix iuﬁ& is greater then ﬁh@ﬁe of teachers in
6€ﬂ@x spacializ@ﬁ.fiel&s such as muslc or sports, or of
teachers in the more aasdsmic vourses who mast slse caryy
exbra cleriecal, bloket Laking, counseling, chapsroning
duties, ste. ls net discernabla by thls survey. an
invastigation of extre-curricular dutles of tsachers %o
discern the egueblility of various loade could we of grsst
value to tescher training snd placement lnstitubtlons,

Sgebion IV of the Questlonnalye wag desizned to
obtain the perscenal opinlon wnd infermatlon of thse person
answering the guestionnelrs end to zet an indleation of

the attitude of the spesch teachers towerd the gpeach
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Program,

Of the 106 returns, 157 indlcated they felt all
gtudents should have speech tralning. Two of themn placed
the @xgessively slow students or mentally retarded on the
axceptlon 1lst, Ten of thoss £filling out the quastlonnsire
dld not feel all students should take spsech, Tuo felt
tnat_th@xa were nlready too many “raqmira&"ﬁéourﬂas, ard
all ﬁ@ﬁ‘félt that speech would be of no bensflt to those
students of below averuge sbilitles. Nineteen of the
guastionnaires were roturnsd with this qdégﬁimn lalt .
unenswered. ,

The important dmpllicestlon of thialquaﬂtien is that
127 of the returns vellected the informsilon contalned ln
the fleld of reading reported in Chapbter 11, namely, that
all students heve & need for,5§aaeh training.

Twanty-a;ght of tha teachers snswering indicated
they recelved extra compansation for thslr sxtra-curriculax
dutles, and sixtesn carried a lighter cluss load to come
pensate foy tTime spent in extra-curriculsr sssiguments, Of
the 112 that did not fell into sither sategory, nlnety-tuo
indicated that they felt teschers who must pub in a graab
deal of time in extya-curricular work, suach as pley
productlon or speaker contents, should haove some compenss-
tlon. Rignty-five of thsse indicated & prefersnce for a

lighter clase load yabtisy then monebery compensation,



5
It geams thet less then one-third (86 per cent) of
the teachsrs recelive any extra consideration for thelr
extra-curricular dutles, Tnis cen easily be reflscted in
thely ablliity (o meet the nesds of the students ln thelr
charge as & teachsr who 1ls burdened hyﬂheavy after-hours

detalls and a%pactaa ts earrg a full elmaﬂ lﬂmﬁ anu esn

not pms%lbi§ do the maximum twaeamna gob hﬁ is L&Dublﬁ ei
doing. The teachers' thinking veflects this situstion in
the large number who deslive a lighter losd rethsr than
sonatary compensation.

A5 to the questidn concerning the lsck of excess of
spaech positions svailable to trained speech psrsomnsl,
saventy-five Felt there was a lack; eleven felt that ﬁhar@
wag on axeasg Gf Eﬂﬁltiﬁﬁd, and seventy elther dld not knoew
or did not ansuay the guastion.

The finel guestion was asked o try and determine

7 the sdpinistiator's views on the need of spaegh sducsalion.

Fifty of the returas indicataed that the edministration

felt there was & definite need, but twenty of this fifty
pelntad cut that begause of othsr raquirameﬂtSrnbuﬁget'
difficulties or lack of tisined personngl--1it was not
possible to include speech ag pert of the reguired curricu-
lum. Thirty-five returns indicated that The speech fleld
wag & “frill® course., Fifty edminlgtralcors fell thet the

speech needs vere being mat in the English depaxtment.
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Ten f6lt biat tho spesch needs were edequstely met in the
_saalal tudles classes. Tnirtyécne of thy raﬁuwnﬁ laoft
Lhis quuotfan blank,
Une of the most laportent re V@iutloﬂ of the sntins
guegtionnalra comes to 1¢3hu in the rasalbs of the above

data. e85 than onamthlrd cf tha a@mlﬂlﬁtﬂa bors {fLity}

stated that spesch wag e definite need, and twenty of
them quslilled their statements by pointing out lndirvectly
that the need was nob gxeﬁ% anough Lo affmrd.it'% place

en the regular curricnluw. The other two-thirds dig not
know ox did not feel speech as & nsed, or felt the need
only %o & slight degres so thet 14 could edequatsly be
taken care of in obhsr courses. The Ilnfozmutlon derilved
from the fiaal guesition of %n@‘qu@sﬁiaﬂmaira_n@@&ﬁ gareful
sonsideration and & definlte specialiged study, for it is
obvicus thet if administrators 5¥¢ nob sold on the nsed of
spasch tﬁ&iﬁiﬁg, it is nov golng to flnd a ploce on an
airémdy axoudad auiriéulum. It is ingleutlve thet if
spesehn tralning s o be lncressged in hi@h'sehﬁcls, admine
lstrators and potentisl zdministretors musit be convineed
Lhat ﬁhe ﬁpaaehlnéaé is & real one and that gpesch sduca-
tienjis viﬁa1 ancugh to flnd ives place in the normal high
,sahénl eurricalum alongslde of mathemttics, social
studies, Gngllsh, history, and obher rwgal&mly effered

courEes,
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LI, SIGHIPICANT TEHACHER COMMENTS

Tne final page of the questicnnsire was lsft blank
for comments of those filling oubt the survey.  dost of the
rgturns had cowmments, but only two wers repeabed often
@neugh %0 be slgnificant to the basle provlem of ths
sulvey. Seventy~elght returns wers rather emphatic in
their opinions that speech should be taken out of the
course ol study of Eoglish classes and maée 8 separate
course, They felt in peneral thet speech as Laugnt in
Eaglisi gives the student 1Iittle more spesoh training then
now o pive sn cral repmrt and more often Thun not thls
report 1s yead, They stated that the studenbe nesd good
spesch sducation by tralnsd personnel, but that they are
not getting it in ths ﬁnglish clussas thet purport to
temch & unit of spegch.

The ﬁaéond mein commsnt concerned agaln the admin-
istration. Sixtyenine returns reflected strong feellngs
sbout the carbailment of the speeeh program by sdministra-
@a?g. The sixty-nine returns vwere unsnimous in theii
sgreament that spegch training for high school students
was necassery, bat in thelr schools for var lous ressons of
"bhudget, no need, adequate training In other classes, ete.,”
tha administration failed Lo provide for spsech training

for all students.
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The Implication here iIs that & large number of the
teachars in thse fleld, who by thelr veiy.training are
quelified to recognisze the speech needs of the students in
thelr schools, find thet thuse needs are not being
pxévideﬁ for by existing programs or are belng thuarted
by sdministrators who fall to see ﬁh@ sp@@éh ngeds thet

axist,
1V, BUMEARY

Phis uhapt&r was devoted to explanstion, tabulation,
and intserpretation of the survey quaatiamhaire.

The fipsk portion of thié chapter pﬁintadréut that
the need for thi survey existed and how the questionnaire
was Tormed,  The questionnsire was constructed so as to
require the minimum amount of writing in filling it ont
and yet establish an ever-all picture of, the percentegs of
students receliving speech training, the classificetlon of
spaech courses, Gthe dutles of speech Leschers, the admials-
trators? view of the importance of speech education, and
the personal emmments of the instructors filiing out the
quastionnsire. The questionnuire was sent to 250 high
gehools, and ﬁn&'ﬁehaals wvere sslected to rapr&semﬁ the
éntira state by srea snd sizes of schools. One hundred and

fifty-six returns were received.
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8ix tebles were included %o show the percenboge of
students recelving speech treining snd bhe btype hy-emrti4
culey elussiflestions. These tables wers seh up to alse
show percentazes by sehool populetion, The resalts of
these tabuleblons sra summsrized in Ghenter V. |
The Tindings se revealed in esch of the Lables
were Lnterpreted In the Light of the guestion to be
determined; nemely, s¥e the Califcrnia sohools meetlng
bhe ay&&éﬁ.aéaﬁa §f its students,
"aﬁiﬁaliﬁi%féémmﬁxixatian of the wost &ignifiesat
.ﬂﬁmmﬂﬂtﬁ Tt by the Instrdetors was moede in 30 Lex @e the
ﬂémmaatﬁ applled to the basle quesstion of this thesls,
Trns survey, in general, reveslsd theat & relstively
smell numbsr of the stadents in oy high school reeelve

formul spsech tralaing.



CHAPTER V
SUMMARY , CONCLUSIONS, AND RECOMMENDED STULLES
L. SUMMARY

The purposs of this study maé to try end determine
if the Geliforania high schocls are meeting the spesch
needs of itg students.

To answer this question a questionnsirs was sent
to two hundred and fifty scﬁadl& throgghout the state, and
the following meln points of dutu wefa chbainad from the
iﬁé raturns: ' | |

fhe‘amaunt of spesech traihing offered in the high
$cﬁeols is not dependent on the size of the school
anrol lment, 7

Of the high sehools, 25.71 per cent do not offsr
any type ol formsl spesch education.

Adpproximetely three-guerters, or 7l.14 per cenb, of
the high sehools have less than 10 per cent of ths students
. enrolled in speech classes. |

Only T.68& per cent of the schools reach B0 per cent
or more of the students with thelr spsech programs,

N Only 3.84 per cent of the high schools have sone

type Qf.SpﬁﬁGn training for 100 per cent of thely students.
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Of the 121=schools offering a speeeh program, only
sight schools give & raquir@d'eourﬁa in speech education.

Of the 11& sehools that heve slective speech
progrems, Iifty-five of them oaly offer one vlass, and
only thirty offer more thun tee classes.
i Ninety-three schgels teach spesch as part of
snother course, bubt only incidental to the maln course
Punction., | |

Eighty schools teach speech as part of the English
pﬁegram, but most of those repéxtingrstate thet speach
taught In English classes 1s only to a ﬂlight degrea,

Sixty=-three schools indicate that speech 1s not
taught as'part of sny other course in thelyr curriculum.

One hundred of the reporting schools s?aﬁe that the
Fandamentals of spesch class slso comblne the other speech
arts of drame, oral iﬁtarpretatieﬁi radio, and debate with
it, | |

Of the 26% teachers of spsech reached In ths qués~
tionnaire, niﬂatymeight taught spee¢h excluslvely. |

English wes tmught by 170 of the spesch teachers.

0f the 263 teschers, 102 of then were speech majors,
f@rtyaeight_SFQ@eh minors, and 113 hed neither a mﬁjar nor
8 minox in ﬁ@@ﬁeh.

Gpeech teachers, bacause of thely speclal btalents,

are required normally to caryy & hesavy extra-currieculsy loszd.
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Ninety-four of 156 returns Indicate that the speech
teachsr carrles & full class load sven thougnrthay have
many sxtra-currlcalar essignments,
One hundred LTuwenty-seven returns Ilndlecate thalt the
teachers in the fleld felt a nged for speesch training for

811 high school sﬁggﬁntgl_mm

A large mejority of the teachers expressing en
oplnion felt there exists & lwmek of positions fox
tralned speech teachers. |

Thres-guarters cfﬁﬁha administrations of ths schools

represented by ths r@tdrns, glther Tegl that there 1s not
- any need for speech in the ecurriculam or that the speech
naeds are sdequately met by other courses--usualy Hnglish.
| Finally, teachers la the risld Indicate that speech
needs are not bsing met because of two factors: (1) it is
relegated to the Wnglish depertment, whieh is not prepared
tauteacn.speaeh; or (2) becanse the program Is thwarted by
admialstrators who fall to admit to the need of speech

tm&iﬁiﬂg.,
1. coNcLusions

In answer to the basie guestion of whether the high
schools of Califernis are meeting the individasl speech
needs of its students, the obvious answer ls that they sre

not, and three basic conclusions result:



First, that individual speech needs are not helng

met becmuse of the small percentage of students offered

speach education, the lack of intesrest of meny adminige
trabors, the tyne of pragrams-b@ing offersd, the vse of
untrained tezchers to teach spsech, and the bellsl that

spasch needs can be adequetely mel In other courses.

Phe second conclusion is thet fuarther ressarch is

n@c@saaxy'in this fleld, RNecomméndmtions for this will
be outlined in the next section.

The third conclusion ls that this survey péints
out that the speech néeds of the individuel students eve
nmt golng Lo be adequstely tuken care of untll ths need
for the spesch program ls recegnlzed by the secondary

sghool adninistrators.

Iil. FRECOMMENDED BIUDLES

aations huve become appurent. Since they ere a part of

Dur ing th@'prep&ratien of this paper certaln lmpli-

this survay, they ere presented heryse te polnt oubt eertain

areas ln which, in the lnvestisatorts eopinion, further

study iz needed and would be of valus in both appraising

angd devélaping the cause of speech sducation in the sihate.

1. & state-wlds survey by a2 collage or univeysity,

that has the staffl snd facilities, should reach every hi

school to determine exagtly what percentage of the hlgh

ah
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sehool students are receiving speech training., This. |
would be a baslie study simllay to tﬁia'survey only more
aocuralie In that all high schools could be contacbed,

Ze A survey to determins ths extend to which
speeth corrsutlon or a remedlal ﬁﬁéeah program is offered
in high schools. & correlation bo tais survey would be
the determining of the number of high school students who
need corrective spesch vecause of phyaical or psychologleal
defects that are unable to recsive ald.

| %. A survey to determing the courses of study now
‘being offsrved in the ﬁigh.scnoclé having a speech DPIOETZMe
This survey should detsrmine methodology es well as type
of coursss.

4, A survey to determine the type and emount of
speech trainlng that 1s given in other courses purporting
to betch speech as parbt of snother baslie course. This
survey is particularly needed in the fleld of English.

B, 4 study to determine ths qualifications of
teachays wha are teaching speech classes, This is
espéaially necsssary silnce thls present survey showsg a
iarga mumber of teachers btesehlng sysech who zeem not to
have any speech training.

6., 4n sxbenslive questlionnaire should be sant %a
all héad sdministrabors of high schools to debtsrmine why

g0 many fell to recognize ths need and velvs of spsech
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aducation,

7. A survey to debermine if the usual heavy extre-
eurrloular assignments o speech persomngl 1s eguitsble
to the loads of teschers iu othsr depertments.

| Thers sre undoubtedly weny other shtudies thet

could be advenced to help the causa‘af spagen sducabtion
on the high school level, but the above seven recommen-
datlions =re the most apparent ag a result of tals survey.

Results of the survey indicate that sdmlinlistrators
generelly &re not conversant with the problems in the field
of speech education, and consequently do not resllue or
fael that th&r@ is & rsal nesd for spyeech braining us

pert of the school's curyiculun; thersfore, this Investl-

gator offsrs the suzzestlon that the education depaytments

of colleges snd unlversities offer at least one course in

spasch appreclation to all potential adminisirators,
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_QUEETIUNNAIRE

' ‘The berm speech a5 used in tniq gquestionnaire is
meant to be Ilnterpreted as fundamentals of publle speak-
ing as oppesed to oral int@rpret&tion, aramm, araﬁcry

rercentage of students takiﬁg ﬁpeﬂch.

or debats,

L.
A
e
Go
D
e

ii.

How many students are enrolled in sehoolr__

How nany students sares enrolled in spsech

classasy

1s this a representative yearly

parcentage?

(1) 1f not, expiain

What grade levels are offered speech?

1O 11 12

What percenteage of students will receive

Pormel spesch trelning during their high

sehool careery,

Type of speach classes.

A

Ba

Lg speach a required course?

et apircay:

(1} Hou many classes offeredy

(2) 4Average size of ClLasses?

iy SN

(3) Length of course? 1 semesber

2 semesters

1g speech an elactive course?

(1) How meny clusses are offered?



G

(2) Aversge slze of classesy

(3) Length of course? 1l semester
2 pumesters

Is spsech an axtra-curriculur subjegts

T

A1) What is taught In this setivity? .

(2) What 1 the average enyollment? -

(3) Activitles offersed on what basis _ 1

semesher % semasters

Is spaech tavght as part of snother
GOUTES:
(1} If yes, what? . Bnglish

Soclal Stodies

Urame,

LOther

Loes your spsech class combine the othex
"speech artg" of Dram:, Hadio, Debabe, oral

Interpretution, ete, Into one over-all

clagsy __ ...« Whiech ones?

Instructional Load,

EX« .

How meny speech tsachers in your
school?
How many spegch majors? Minorsg?

Do thay teach clesses othsy then

Bprasch?
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(1) If so, what?,

(%) How mony speech clusses?

{3) Number of students In each élass?*ﬁnﬂw

De List extra-curriculsr dutles

IV, Fersonal Data
fs Do you feel sll high school students should

have speeah braining?___

(1) One semesbery__ _ Two semesbers?___
Horet |

{2) If engwey is *No® to *4Y%, sxplaln

Be Do you heve: 2 Bheech major

& sposch minor

& major & miner

oy AT

othaer than gpeach? Whate
G, Do you revelive sxtra monstayy compensationy

or & lighter clags load? to

compansate for extra-currlonlar aetlvitiesy
Ds Do you feel there iz & laek of positions
fox & speech major?_

Or an sxgess of positions?
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W, Does your Administration fesl there iz s

nead for s regqulired speech class?

(1) If not, bacause: ____.__ speeech is
taught as part of Englishy

_gpeech 1s

tauzht as part of Sociel Studliss?
spaach 1s &

wfrill® course,

V. fomments on Qu@stiannairés

Do you wish & puanmary ol this questlonnaire?



THO HWURED FIPTY HI

Alamsds lgh School
slbany High School.

alhenbra Clty High School .

Al@mﬂmd High Benool
ﬁauuh Tahoe High School
snenein Unlon High Szhool
ﬁﬂtiﬂﬁh High Senool
Plarea Unlon High fSghool
Arcedis. ﬁigh‘ﬁchaol
syreate Union ulgh School
hkrroyo Grande Union High
selool
Atascadaro Unlon High
School
Plecey Union iHigh School
Givras Union Hign School
and Junloy Cellege
Arvin High School
Bakeystfield High Scheol
Sherman . Sarroughes
High Bchool
Rost Bekersfleld High
Sehool
MeFarland High Johoel
Shafter digh School
Banning Unlon Hign

Sohool
Barastow Unlon High
Gehool

Beaumont Unlon High
School
Benlgis High Gchoel
Barkeley High m“hcel
Beverly lHills Higi
Sehool
Bigegs Union High School
Blg Pins High School
Bishop Union Hligh Schocl
Palo V&r&a Vaellsy Union
Hign Scigol
Andeyson Vallay
San Loyezo Vallsy
Brawley Unilon High Sehool

ﬁrﬁauwblxnuaz Union iligh

Achool

(i BCHOOLS CONTACTED IN THE

SURVEY

Brentwood Liberty Unlen
High School

Burbenk ;iﬁh‘ﬁahmal

John Burrough iHigh Sehool

Galexleo Unlﬂﬁ dJ@h School

Gal§patxim High School
Galistogs uaiun Hizh School
vy e FTer g o ..ma.ﬁ"l

T WAL u)ud-VLA -uu-i;u \.,uf.wu.l.
Campebell Unlon idgh Scnool
Mountain Bmplre
Garmel High Sehool
Caxplnugx¢a Unlon digh
School
Caruthers Unlon High School
Surprise ¥alley Unlon High
Gehool
s deshington Union High sehool
Geres Unlon High dchool
Chico Unlon #figh school
Chine Union iigh iehool
Chow Chilla Unilon High
Gohool
Sleyemont Hizh Zchool
l rkaburg High school
Cloverdaels Unlon High School
Clavia Unlon High baﬁaal
Coachalla Velley Unlon lHigh
Sehood
Coelton Union High School
Coalings Unlon dlgh School
solua High School
Gompton Uslon High School
Mt. Diablo BHiszh School
Corcoran Unlon High Sghool
Ios Molines
Corning Union Hiah Sonond
- Gorona Union High Sehool
Coronedo High ubhﬁﬁl
Gourtland Unilon Ligh Sohool
Goving ilgh 4chood
Dal Neorte High School
John twett Unlom iigh School
Culver City Sr. High School
Jelferson Undon High School



Sen bhemon Valley Unlon
High School

Davis Unlon High School

Deleno Unlon High sSchoel

Grant Union High School

Denaly Unlon High School

Dinuba

Dixon Unilon Hizh Sehool

Pos Pelos Union High
Hehool

Downey Gr. High hmhocl

Dopnsmuly

Darhem Righ Sehool

Bast Nececlaus Unlon High
School

wontral Unlop MHigh Zdhool

Elk Grove Uplon High |
Sehiool

Bl Monte High Sohool

Hosemead High School

Bl Segundo dHigh “unmal

Bleslnore Unlon Hish School

Emery Jolint sp. Hlgh
senood

San Ulsgulto Unlon High
School

msenlon Unlon Hish School
Bgeonnidio Unlon High
Sehool

Bspezto Unlon dizb Sehool

Bina Unlon High Sehool

Bareks wr. Hlgh School

kxebar

Armljo Union High School

Bl Camlno High School

Gan Jusn nlen High
Sehool

Fallbrook Uslon High
Schogl

Ferndale Unlon High
Sehogl

Fllimore URLOH ﬁlﬁu “chool

Folson Joinb Spe High

- Behool,

Fort Brage Jolnt Sy. iigh
Sehool

Fortuna Union Hizh fchool

Fowley Hizgh School

Gantrdl Union Hlgh School

05

Edison Jolnt Sr, High
Helwod ; :
Fresno High School
washington Union High
- Sehool -
Rosevilie High school
fwllerton Unian High
Zehool
Galt High School
Gexden (Grove High dchool
Gilrﬁy.ﬁﬂiﬁﬁ dlgh school
Haendels Hi; ;é“ Gohand
Harbert Hoover dish Hehool
Congales Union iigh School
(ress Vallsy Undon Hign
fehcol
Gridiey Union ﬂxgn sehool
Grossmont Rlgh 3Lhﬂﬁl
Gusting ﬂigh Sehool
el Moon DLsy Unlon High
fiehool
Hewilton Clty Hizbh School
Hendford iigh fechool
ﬁﬂymaﬁd Wigh School
Ban Lorezo High Schosl
Hegaldsburg iigh Jchool
Hemat Union Joint 8r,
Hizgh Scheol
Hilmey High School
Sen Penlto County digh
- Sehool _
Holtville Union hiéh Sehool
Hopland Undon High ichool
Hagnson Unlon dgwn Zehool,
Mnbtington Deach Uolon
Hlgh School
Hewthorne High School
Inglswood High School

Lewzinger digh Schocl

l@&ﬁ@ Ui'}(jﬁﬁﬂ E}.-L@n Gehool

Veberman Hizh School

Joekson Unilon ﬂi b mehool

Juban ﬁmimn‘ﬁiah School

Eelegyville Undon dlgh
Zehool

Kermen Union Hizh School
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