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CHAPTER I
THE PROBLEM AND DEFIRITIONS OF THERMS USED

Snﬁ.gf the many experiences which mey contribute
t0 the musical growth of a ehild in the elementary school
today ig that of lisﬁaniag and responding %o music as 1%
may come to him from recordings. In this situstion the
greatest opportunity for musicel growth will.eamﬂ t¢ the
child fortumate enough %o bave a olassroom teasher who is
thoroughly responsive 40 and well scgusinted with things
musieal and who alseo understands the principles of shild
growth as it spplies %o the situdents in his care.

- 8hould the temcher posaess only a limited musical
background he must bde given material %o gulde him so thak,
through the use of recorded music, he may contribute in
some way toward establishing a olimate for musicel growth

which is so rightly a part of %the heritage of every child.

T. THY PROBLEM

Statement of %he,grablem; It was the purpose of
this study (1} {0 datérminﬁ the contributions whieh the
use of recorded music mey mnake Soward the fulfillment of
the objectives of @lemﬁntary'SGhﬁol music édueatien; (2)

4o determine the dirsetions of musicesnl growth to be fos-

tered through, and some valid lesching pribciples réela-

tive to musle listening setbivities in the elementery
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sehool olassroom; (3) to make sugeostions as %0 the teache
ing technioues and the organization of the selepted rew
sprded material whioh ney assist the ovlasercom teacher in
promoting a climate favorsble %o the development of waxie

mum musienl growth in saoh atudent,

Limitebions of the study. This otudy wos limited

{1) %0 & consideration of the problew ss found in the
publie schuol gredes one Shrougl sixy (8] 0 the use of
seleoted records ond materisls found in the R.0.4. Tietor

Rasord Librapy for dlomentary dshools;® (5) to an orgone

izablon of desirable unlis of stuldy wshish pay ouide the
tagehar in oromoting grester musical growth in the siudent,
and does not preswne to present s cumnlete progran Tor

musio listening sobivities {n these grades.

Inportopce of the atudy. Tor o number of Yeasrs the
more popular oopeept eonverning the easence of edueation
has been that expounded by John Dewey, namely, That oduass
tion is growth resulting from exporiences. Although %hiﬁl
eonsept nesesserily aspnplisg %o susie edusstlon as well,
the imoiidgations which it hee for musie ﬁﬁﬂ&ﬁ%@?& nre only
how belng sdequately investigated. It is %o be hoped thad

| : 1ille Belle Pites, and Gladys Pipton, Racprd
.'bgﬁﬁ‘ﬁgﬁii’_.‘ ; Sehools (Camfen, Hew Jeraey: nadio
é@rﬁara ion 194Y7 .
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8 more ext@nsivé;ﬁppiicatinn of these concepts in the ayea
of muslie aduvestlon will result in the developrent of
greater responsiveness to music on the pert of the student.

With the evolution of new conecepis in educabvion
some new meterials for the'uwa-af:tha teacher who ig the
atetual imglemanﬁér of the coneepts, Unfordunately, in the
area of mu#ie-&ﬁuﬁa%ian, there éra few ¢lagsvoom teachers
wht have had suffieianﬁ personal aantau% with nusie to
give them the baakgr&ﬁma ﬁaaﬁas&ry %ﬁ‘aﬁaguaﬁaly'guida
their students in this area, Ganﬁequaﬁtlyfit”is éacassary
thet music specialists mak@'an ﬁffart'tﬁ_gﬁﬁh&r and ta_“
9rganiza-apgro§riata materials for ﬁh@ asslgtance of %the
genersl taaeher, and yet to ae.presaﬁﬁ thege materials
thet they may be of value in a classroon situation based

on the congepls of music edusation as growth raaulting

frem.rieh musical sxperiences.

II1. DE?I%ITIQN% oF TXRMS Haﬁﬁ

The listeninz lesson. The essence of the "listen-
ing lesson® as gongeived in this study is purposeful
listening %o nmusle on the part of the student, This
listening, being designed to promote in the student growth
in responsiveness %o music, may h@ stinulated by varicus
means and might result in s variety of gespnnaea or

aambinatinns of responses.
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Musieal growth., James L;'wurﬁali is an exponant of
the concept of growih rs it has significange in the Tield
of musiec. Theifallawimg-agfiniﬁian nay be found in. his
Edueation for Husieal Growth,.
Husieal grgwth means growth in hunsn respoﬁsivev
ness to the esgsential values and intimstion, and mean~

dngs of the art ag muale itaalf « » « the proeasss of
beeoming musiual¢

TIT. ORGANIZATION OF THE RUMAINDER OF THE THESIS

While the first chapter of this study served %o
stete the problem and ta‘&efina-twe‘ef the shiefl terms used,
the second chepter will set forth certain edueational con-
cepts and objectives which provide the aﬁtting.in which
musie education makes 1ts contributions. These contri-
butioaa will be pousidered and the general avaaues which
may be fﬁll@wa& in a pragxam of music aﬁuﬂaﬁisn will be
ﬁtﬁdiaﬁ* ’ |

Chapter three will deal with the listening lesson
itself; its definition snd variations, more immediate
goals ana grinaip1aa and techniques for ﬁrméaﬁtatianc

Specifio meterials have been Saléa%aﬁ_f@; use in
this study, 4 general evaluation will be made of these
in ghapter f@ﬁg.and-iﬁ chapters five and 5i$-aﬂ'arg&ﬁin

zation of these for their implementation by the ¢classroom

£ 5&&&& L ﬁnraeli, Lﬁuaatian for Musiosl Growth
(Hew York: Ginn end Qompany, 1@@@}, e Ve _



teschor will be mnde, G—mﬁar seven will serve s &

pumnsry for the study sz & whole.



CHAPTER II
HDUCATTONAL ORIENTATIONS

Any comsiderstion of the role of music edusation in
the life of the child should be viewed ngainst the broader
background of edusation =s @ whslermﬁﬂ then it ney be seen
how musle may make 11s speclal contributions.

This chapter will be davoted, first to n brief con-
sideration of the ides of %&aeaﬁi&m ag Ygrowith® =und Lo ﬁhé
general objestives toward which educators would dirsot
this growth., Then, the coneept of m&aiﬁal groéth and its
goals will be sonsidered in aaﬁﬂeatian'wiﬁh %hé eompsaant”

aetivities of musie education of whisch listening is one.

The sonhgent of education ap growth. The moat popu-

lay aprrant-iéén of education is thed of Dewey, namely,
that sducstiion is growth rasultiag'frm&'exgerienaasgl The
direction of growvth, be 1%t positive or negative, will be
determinad ﬁy the nature of the experiences which come %0
the ¢hild. ﬁaﬁaa, it 1s the problem of the sducator to

see that these experiences are such a8 will contribute +o
g&éwth‘in 8 positive &iraatién and toward worth‘gealés

| ‘?he phrage, Yeducation of the whole ¢hild®, is based

1 onris A. De Young, Introduetion to Amerisan
Bduestion (Mew York: MeGraw-Hill Book LOmMpany, Lueorporsated,
Fy Do 489 « :



on the resligzeticn that eseh fndividusl i the v Wisl
of many diffarent dynamie faotors whioh fiske hin whet he
iee. We know thet the physieal, the mental, and the
suotionel sra three aress of Life enbodled in every pare
son.  Heoh of these sposs i alive, consbantly Infiuvenced
by sxperiense snd continuslly adding B0 the sum Wisl of
grperiencss vhich defersdny the dircetions ol prowth of
the @hﬁl& parssi. Oareiine Yryvg has this 0 saye
« ox ow WE should ses thias dholeness in Sheae focobs
«wihe snotional or fealing PYaeet, the astion or dolng
fageh, ond the ressosing or thioking Taeed. Crowth
sesurs always in all Shres fooets, slibhough not al-
ways sigulianecunly snd 2t the sene pate, « « » URe
baaie condition of wholegone neturing 1z that these
three oot of livipg are open aresge-thel ag %rmuﬁh
takes place in one aren, ah&ny@ﬂ ?ﬁ&@ plaas in others
resulting in new inltegration.
Henee, the odussitor has not one, bt three sreas of
growth to nurture snd W ogulde; three sress in which bhe
mus b aeak do provide econditiona Tovorsbis B0 positive do-

valopment doward withy sosls.

Ghiseblves and 3
- tdves ond purposes of eleestion long huve bésn » subjeot

wpeses in edudeiion. The objotw

for gueh thought ond Msoussion. deholers and edusntors,
taxpayers, sawponts, and oven the joungest of 2 tudenbosw

aaeh hes his iadividunl understendling of the puprpose of

£ sereline Teyon, “Some “ondi tdone of Guod ent:
Henlth”, Foateringy g@ﬁtﬂi Homlih iy lup i S
1950 Yoerbook, ne By (RoHInEEOR, .07 Legcoiation Cop
supsprvision nsd f doeulun Develommend Nel.dai.




B
this thing cslled "edusation"., If thiz understanding is N
the reeult of s thoughtful consideraetion of the problem,
than the fundamental personsli anﬂ'sﬁeial values'hﬁlﬁ by
the persaﬁ or group will be the basis upon which the pupre
poses of edusation will be Tormulated. The statement of
purposes et up by a committee of the Stote ﬁﬁparﬁmaﬁ%

ol Bduoation nost nerﬁainly will differ fr§m %E0se B6t

up by the board of edusation of a amsll ru&ml school.

The first statement of purpose would be broad im seope

- while the gesond migﬁt take the form of more limited

objeetives, If both are based upon vmiuas that are good

~and values that are in accord with the demoperstio way of

life there should be no conflict--the more limited should
somplement and define the brosder, |

The statement of purpose of public édue&tian in
Celifornia as met up by the California Framework Commitiee

in 1ts temporury presentation of 1949 uses a élight rey-

 yision of that outline of purposes prepared by the lLduca-

tional Policies Comnigssion of the Hatlonal Zdueation
Agsoeiation in 1928, This outline of purposea should be

' of interest 1o every educationally-mindad person sud should

form the brosd basis of wnifled purpose for sdueation in
the entire state. |

iﬁ its report the Lducatlional Polieies Cormission
1&$ntif1aa four areas of educstional ourpose centering

around {1} the person himself, {8) his relationships %o
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others in home snd community, (3) the creation and use of
material wealth, and {4) socio-givie setivities. The four
greaﬁ groups of objectives are stated as those of:

1. delf-reoalization

2, Humen relationships

e ‘Eeonemiﬁ aefficiecney

4, GQivie responsibility
Bach of these, related to the others in a whole, is capable
of further subdivigion.® |

' The point of concern which thése-ﬁhjaaﬁivea hold for
this a%u&y ig that of relating the goéla of music adueation
to the larger purposes of education. .The goals of a speeific
ares should contribute in pért to the realization of certéin
of the larger objectives. _.

Just as the sehool shares the regponsibility of the
achievenent of these objestives with the home snd other.
soclal organizations and "in some areas the weight of educa-
tion rests on the sechools more exelusively than in others”,
so musio, within and without the school, contributes along
with other activities in the realization of thasa_oﬁjaatives.
In some aress it contributes gr@ﬁtly and in other areas
seareely st all. We are not Toreed to "justify" musia's

exigtence in the edusational program by showing that i%

hﬁueational Policies Commission of the H.X.A.,
Tha Purpas&a of Hdugstion in Am@risan ﬂemacraey
;a@hingtom, b.OY 195§5
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sontributes in sll areas, It is not an Y8ll or hone",

proposition., If music made contributions in only one ares

that would be anough; 37T without its contribubions we would

have less than an "edugated person® then we have reason to
assume that it has a rightful place In the tWwial scheme

of education,

prad hn anvts oo oo
~B0RG B0 ERPVEe a8 &

review of educational purposes which exist in our society

at thisg time. 4 more debailed statement of eaech of the

broader objectives and its subdivisions mey be found in

The Purposes gg;ﬁdagaﬁién'gg American Dsmoersey, pages .

fifty~one to one hundred tweniy-three, or {in limited form).
in "A Framework for Public Edueation in Cslifornia”,% pages

nine to sleven,

?ha_c@ngagt_§§ mu§iaa;,ggawtht Musical growth has

been defined aaAgrmwth.in human responsiveness o the

values, intimations end mesnings of the art of music,b The
fact that this responsiveness to music is & universal tend-

enoy and not a special limited endowment,b® and the faet

4 The Fremework Committee, "The Purposes of Publie
Bducation in Californis”, Californis Journsl of Elementary
Bducation, XVIT (May 1949), B-il,

5 James L. Mursell, Bducation for Musical Growth
(Boston: Ginm and Company, 1948], page Ve
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that the cultivation of this respousiveness contributes fo
the growth of the student in some of the areas of educs-
tional purpose as defined above gives musie its place in
the total scheme of publie sducation. Pitts has sald:

If the aims andé purposes of musie education are
ldenticel, ultimately, with the sims of education in
generak, musio is but suother, though powerful mesus
of meking a differense in the way children conduct
themselves and their lives; what they ers inside of
‘themselves and what muﬁieal expression can do to en~
large the perscnalities and enrich the speiel liviug
of all, not just a few children. . . .7 |

Yor adueatianallpnrpoa@a it is naaaaﬁsgy to pmint

out what specific humen responses may te developed whiek
will contribute toward musical gfawth; Tﬁis ﬁaa been dla-

sussed by Mursell in his Musi¢ in imeriean Schools® and,

more extensively in Education for Musical Orowth? by the

ﬁama authnr,‘ These sources will be drawn on in the follow-

_ing outline of the aspeoifie éraas.whﬁqh should be cultivated

in order to promote the desired muﬁiaal'gr@wth in each child.
Lo Thﬁ'&ﬁjaymanﬁ whioh the student finds in musis
and the resulting enthusissm vhich he hes for it is & basic

considerstion in the promotion of musical growth.

7 111le Belle Pitts, The Musip Currieuwlum in a
ﬁagg;gg Yorld (New Yorik: 5iIver Durdett Company, 1944),
ﬁ- 44& )

8 Jomes L. Mursell, Music in Amarieﬁn gahaala
{Kew York: Silver Burdett ﬂempany, Yy AO4Z

® Op site
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2« A wide rapge of experience with music of many

different types will increase the student's awarensss of

musie and subsequently will serve as-a_eenﬁiﬁming faetor
in the growth of his musiéal responsiveness.

%, Growth in musicsl skill and insight should be

both th@'raﬁui%-ﬁf gﬁa&aﬂf ﬁnﬁhusiasm'fsr'an@ experience

o e sl A&

with musie snd the mesns by whioh he m&ay increase his
mugical enjoymens and brosden his musioal horizons,

4. ;Thﬁ development of musiaélfﬁiaeriminatimn
ghould grow as the gtudent's axparieﬁa& broadensg. "4
mnﬁieaiiy‘&iaﬁriminaﬁing'§$rsaﬂ will always value and re-
speet musie which embodies something sincerely felt, and
whieh projects thet feeling in adaﬁﬁah@ly expréﬂaive form", 19
| - B ﬁeﬁ@@nsivenass to musie snauié-éarry pyver into
the everyday life of the student, for thia is the ares im
wﬁish,MQsiﬁlmust fnnetiaﬁ if it is %o servs ss a continmus

ing, aeﬁsﬁru&tiva alomant .

Goels and sgtivities for musie edugation. Nusiesl

grawﬁh ig Tostaered in aevaral ways in ths elementery school.
This may inclode the area of performance wherein students |
partieiyﬁtﬁ.mnai&aliy by singing, playing mu&iaai instru-
ments or by responding with bn&iiy mwvemeﬁt; Activities
such as these cultivate musiocal growth as a factor son-

tributing to the realization of the general objectives of

10 1pid., pe 180
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eduoation, In this field are found situations in which
students gein addibtionhal experience in the broand ares of
human relationships; discover sni prsetiece atiitudes of
responsibility end self-discipline which are preregulsite
to suescessful group performsnge, snd perticipate in oxe
pressive sotivities contribuiing toward the aéﬁglapmﬁﬁx
of ereative, expresgive personalities, Like@is&, musical
sompoeition, 2 ereative activity which on the slementary
level includes the writing of verses for melodiss, come
posing songs or working out dramatie action %o socowpany
musie, helps the’stuﬁént disgover himgelf tﬁraugh the

development of his imaginative and ersstive powers.

Musle listening, %the topie of ooncern in the study,
ie another activity whioh contributes toward musical growth
snd the realization of the ultimete objectives of eduecation.
It should be understgod that listening, as one of the
several sotivities promoting musiecal growth, mey not be
considered sn isolated entity for it must always accompany
performance and composition, Conversely, listening to musie
may promete or may be enhenced by activity in the other eress,
_ ﬁiﬁhﬁugﬁ reécoried music should not be considered o |
aahgtituté’f@k the hearing of “1iye" muéi&al performuness,
it can render an 1m@5x%ﬁnt service in enriching student
musical exyerieﬁa@s by bringing %o the c¢lassroom musie

whish would otherwise be unaveilable. It provides. a greater
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wealth of musie representing pesples of many lends, come
posers of many nayimnalitias, different mugioal forms and

gtyles, a variety of solo instruments or Iinsitrumental

combinations with their respeotive tone tolors aml exnmples

of the srtlisiry of noted performers, The hearing of com-
positions beyond the performing ability of students or '
available musiclans not only serves to hroaden musical

horizons, bubt provides a vital source of enjoyment, develops

musical diserimination and contributes toward musical growth

generslly.

While all musienl aotivities contribute in some
respact, music listening plays s partioculerly signifieant
role in the development of imaginaﬁiva_perﬂanali%ies.'
This function of music ig deseribed by Pitts:

The growing personalily hes the potential capsoity
$o achieve s%ill higher reaches of pereeption, under-
standing and appreciation fhrough the maglcel power
and vitslity of the cveative imaginsbion. Realizabion
that comes from the power to imagine the unseen calls
for greater extensions of the sell than is required
in situations where physical snd emotionsl velues are
the dominent elomenis.

This 1if4ing of the imaginative mind up end away
from the restrieting bonds of time and spaae is one
of the purest funetions af music.-

?hns, growth as fﬁsterea by & program of pusie eduss-

$ion iﬁ/ﬁhﬁ alamﬁntary sehools may epntribute in soue well
defiaaa‘ways %awarﬁ;thé aehievemﬁn% of the general objee-

tives of education, In addition, it may meke contributions

11 1illa Belle Pitts, gg&,éiﬁga_Pi_?ﬁi
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which are not eusily defined but whiech reorgenize and pe~
arien% the entire peraonality. The inner proeess of be-
coming & musiaal person is "the organization of perception,
imagery, faelmgé'anﬁ standards, and judgments of value.
Ita external counterpart is the opening up of a whole range
of living™.1? (Certsinly more sbundant living, both within
oneself and within society ia ar;% blessing all should share,

12 Jemes L. Mursell, Mduoation for Musioal Growth,

Y 694



CHAPTER IIT
THE LISTENING LESSON

In the praaaﬁiag-ch&ph&r.tﬁﬁ-aantribﬁmiemﬂ-whiah
activities of a nusice eduentlon prograin might meke Loward
| the achievenment of thes geneprsl g@&ls of aduention were
sﬁate& and 1ig%eﬁing to music was eited ss ope wesns by
‘whieh musical growth might be eulbivated. The study will
be continued in this chepter with a discussion of the
listering lesson, its definition and variations, snd the
more immediate posls, A consideration of the genersal
teaching orinciples which may be used in classroon ligten«

ing lessons will conslude the chapter.

Befinition gnd variations. On page three of this

sﬁu&y the listening Lesson was defined as "purposeful
Iistening o music on the part of the stuﬁe&t; Thisg
listening, being designed %o promote in the student growth
in responsivencss 1o music, could be stimulated by various
means and might rosuld in a varlety of responses”, In the
young studeut listener a chief stimulus is the strong
rhythmie Taetor of musle to whieh he responds with physieal
&ativity; it hhé proper musical growih btekes plsee thisg
gsensitivity to the rhythmie ag well as %o the smotional or
fseling faotors éf-musie will he deepensd as physieal
maturlty approaches, but the physiceal regponse %o the
music will become more of an optional faetor es Tar as

ey joyment ana feﬂling for the musie is coneerned. On the
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- other hend, ewperience with wusie should result in a
growing intolleetunl swareness, lesding av@nﬁaally o

: ”ﬁéﬁﬁiﬁl?@y diseriminating listening o nusionl dsalgn end .
wedia, which is, possibly, the most highly develpped skill
thers 1o7,1 .

?hng it may bo gsesn thov a‘ﬁaéﬁﬁiﬁﬁiﬁnsﬁf the listen-

ing lﬂﬁﬁﬂﬁ aiil vary both with the physieal and with the ‘
1ntw11actual musienl maturity of the clape in the primary

gﬁﬁﬁﬂﬁ motivation for and respopse to 1iw%ﬁmiﬂg will wmauﬁ
in terms of the physisal apd emotional. In %h@ up§@r ey X2
wentary olosses, ml%ﬂﬁugh the inﬁ@i&@@ﬁual mﬂﬁiﬁﬁtﬁﬁﬁ and
rosponse will teke on greater lmportanse, 1% in desirable
that the Joy end fresdom in physical rhytinie rasponse
should oontinue, Tor the garpmﬁéa m£ ﬁhia.$tudy ﬁhﬂ total
activity will be eslled n "listening lesson” if purposse
ful llatening is the dominent autivity. It should be noved,
howaver, that in the lowey grades rhytime involving Eaﬁi&y
movement end the playing of rhytha instrunents often #&11
_ be en 1m@ur%anﬁ feotor, while 1n the upper grades verbal
_&xpnmﬁsiv&ﬁaﬁs may come to the fore sy an ateonpenying

 eloment.

tmsediate gonls. The gosls of $he listening lesson

| 1 ndys Tip@aﬁ, A Baﬂia_haamrﬂ Library for ilemen-
%ﬁg% aﬁga;ﬂ (feachers Gollege, LGoLumbia LN e LEEY ),
B _
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are one with those of the music education program as @
whole, namely, the culitivation of appropriste musiecal
growth in the individuel to the end that this will con-
tribute toward more abundant living for him and for
socisty. All of the points cited on pages %en and

eleven aes avenues for musical growth are valid for the

program in 1isteniags Some of the wmore speclific types

of experience snd areas of development which may be Toge-

‘tered in the ligstening lesson are outlined as follows:

1. The development of responsiveness %0 and en-
jﬁymaﬁt in hearing the axprasaivalalamants.ﬁf_musie,
nagely, the rhythmie factors, the melodie line, the
hermonies and instrumental tone eolor,

2. The development of interest and initiative
which will carry musie listening into the daily life of
the situdent. This may result in his greaster avareness
and response %o all musle thet is heerd in delly life, on

the radio, in the movies, e®e.; it may lead to a growing

_ interest in inereasingly higher types of musiesl prograus

@h&ah'mny be heard on the radio or in concerts; the
eollection of a private resord Library and the voluntary
use of 4the higher lype éf recorded musio mey Ye other re-
sults of a listening program which provokes interest end
inltiative in tﬁa student.

3. Hxperience in hearing difrerent types of musioe

by alaﬁaie; romantic and modern eoyposers, end a develop-
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ment of responsivencus o the sharasteristic expressive
faotors of the verious types,

4 Asuusintonce with the psrformsnee of a number of
noted a&tiﬂta znd the gonpositlions of selected compogers 80
thaet a keen personal interset between listoner and ardilset
or composer develops.

8.  The development of disgriminsticn lesding %o
evalustion concerning vhe brue sypressivencss of the musicel
compositions heard and %o g8 oveluation of the excoellence
of the porformance by the artist, o

- 8. The development of 20 awarenoss of musiesl plew

ments such as form, instrunentation and hermony whieh will

g&&?&&a the besls for a gﬁﬁwin&_inﬁ@lleéﬂuak rasponsl vee

ness 0 nusic.

Prinsinles and tochnlques in presentaiion. thile it

1#_aasumaﬁ that overy toscher has sdopied techninues snd
yﬁiﬁaig&@& whieh 5@mm;%ﬁ1iﬁ for him in suiding his students
along theip many aventes of growth; overy spod fﬁﬁﬁh@? is
vonstantly on the slert for nev aporoschen %ﬁ the task ahd
inds thet teehniques are &gvﬁlapaﬁ snd changed with the
errival of new sttustionas. In the presentation of the
Listening lesson the teacheyr will npeed tu apnly the best
baole technicues at his command end should, likewise, tuke
inte conslderstion & fow opegialized points having to do

more specifionlly xiﬁa the lisbteuing lesson. The follewing
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summary, while not alleinclusive, will touch upon the more
iﬁ@nrtant items,

le Current educational thought smphnaizes the need
for flaxibiliﬁy and seope in astivities end materials but
thie does nd% mean that disorder, casualness, or mere day-
to-day extemporization should reign in the olassroom.® It
is nscessary that s teacher have at hand, at any stege of
his teaching, an outline whish he wishes o promoie as the
outcome of his instruction. In additdion, he should have
elearly in mind the surriculum materials and the organizas
ti@n of setivities whieh may serve as a maaﬁ§ far the
sehievement of the desired cutcomes.d

2. Listening lessons should be designated to con-
tribute 0 the process of musical growih snd should not |
be simply sn agoumulation of knowledge.® The technical
and factusl aspects of music should be avaiiabl& to the
student when his further progress is 1ﬁp@deé without them.
This necessitetes that the taaeﬁaf have the informetion and
"znow~how regarding the skills ready'far gresantation whene

syey any portion of it is naaded*

2 Jomes L. Mursell, Zdueation for Musleal Growth, p. BSOS,

3 Marien B. Brooks, snd Harry 4. Brown, dusio &ﬁuﬁam
tian in the Blementary Hchool (Mew York: smeriecan Emak Company,

), Pa 1187
4 Jomes L. Mursell, op, elb., D 131,
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3. Listening should be regarded es an asgency for the
establishment of disoriminating standards.® There is much
value t0 be had in encoursging oritieal group discussion in
ﬁhich,th& student is free to express his frank opinions of
compositions, but is warned vot to consider these opinions
as final and absolute. Further, he should lesrn that "his
opinjons ars intse
reasons, and that opinions are exactly as good as the
thoughts from which they comet,®

4. JHyvery lesson &h@ul& heve a purposs; should "apén
up & new undeysiending®, .ﬂltheugh fo lessgon should serve
as mere yrepetition, there should be much purposeful re-
hearing of musieal compositions, It has been observed that
most people derive the greatest enjoywent from a ¢lose
aoquaintance with specific compositions.

‘8. The presentation shoulé be set up in such a
menner as to promote intersst and grip the attention of the
student. In this regard, positive psychologissl Tactors of
approasch are important. The example, ettitude, and sincerity
of the tesoher toward the sub jeet is a subile bus ﬁery potent

f@rﬂﬁ.h?

b Jamas La. Muraall &ua;c in amerigan Schools, p. 152,

6 Ii1lian Beldwin, "Listening”, Thirsy-rifth Year-
Hook af the Musie Hducetors ﬂatia&al Gmnferan@@, Part 1T,

Iﬁuﬁ

7 Jemes L. Marsell, op. ¢it., p« 15L.
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G The‘presénﬁatian ahaal&'prmmata-an&:mﬁke Pro=
vision for a carry-cver of interest leading to r@iatea
activity by the student on his own initlative. This carry-
over, highly 1n&t§i$ua1istia, may take the form of further
listening whieh should be encouraged through the availe
ability uf raeara$ or information eonserning sources of
different ty@es of musie on the redio, Individual research
may be promoted through diseussion in connection with musie
heard, Ofbten the makivg of =2 music notebock 1o hold pic-
tures and Information relative o the unit of study will
furnlsh the student with & means of expressing his Interest.

7. SBuccessful listening alweys has g foous; the

student must learn to listen for something, Points for

'éttantién may include {a) the geners) amﬁtianal sontent,

{b) speciric emotional meanings, (e¢) elements of the com=

poser's étyle, {d) elemsntz of musical form and struebure,

or {&) the expressive treatment given the music by the

performer,8

8, The s%u&émtis response to musie through rhythmier
bodily movement may contribute significantly toward hie
finding mesning and enjoyment in the musieal content. 1In
the primary grades rhythms serve ss an aeﬁiviﬁy through
which the ehild may demonsirate what th@ music is teliimg

8 Ibid,, vp. 149-50.



him. Further, it may be the purpose for lisiening since
"in the beginning stages of musical growth children are
more interaested in expressing than in listening, though
the ear is invelved in both of thesé activities®.® The
following points are valid in connection with sctivity in
the lessons

. " 8« "Children should be led to listen carefully
before they move and while they are moving, and o
axpress in bodlily sotion the conbent of what they
hear”,10 The setivity should be a e@nsaquénee of
having listensd.

be Student rhythmice response to the music heard
should be in %erms of bodily movement wherein the
movements are large and frae-flowing.
¢, “Movement ochosen amd created by the person who
makes it iz betver then movement in an imposed, sterso-
'tyﬂéé_pattarng « « & The learner n@&ﬂs'gﬁidﬁﬂda,
suggestion, and help. But it should be i@:ﬂiﬁemeﬂ and
hélp tending Lo @ﬁahla him o find eut for himself
- what he wishes to do” 4k |

9 Gimdys Tipton, op. 6it., P 13

10 rames L. Wursell, Husic in smerican Schools, p. 220,

1 1phid., pe 214,
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d. Any thoughtful response, however orude it may

be, should be sooepted by the temoher for experience
which emntribu%aslt@wﬂrd.thg ehlld's growth is more .
: im@ar%anﬁ than gaxfaatian in performente.

- @« In developing teehniquas of response, pupils
learn from each other's examples,  TImitation can be
@xpegtéa $0 some oxtent wntil esch ¢hild has hed encugh
rhythmic experience $o be able to interpred end express
hig own ideas™,?

. #. Diserimination and judgment should be developed
through evaluation of the part of the student of the
performence of hinself and others,

2y  Student psriticipation in rhythmic rasponse may

.ae-ﬁhat of individuals, of small groups, or of a large
groups 4 comblnation of these $hree teehnicues, deteyrs
ﬁiﬂad by the nature of the ﬁﬁvamant,ia reconmended.

D Thé'usﬁ-ﬁf selected shythn instruments may en~
hanéﬁ-thagmaaning and lnoresse the enjoyment to be Tound
in the listening lesson., &Sindents should be gulded in
gelecting instruments appropriate to the composition, They
should play them at such & time and in such a menner as will
eﬁhanaa the %atal-mnaisal result. A liﬁtanimg leszon 18 nob
the plaéa for masgs, uninterrupted playing of all the

instrunenta,

12 tuia,

AN



10. While it may be a’ahﬁv@niant practice %o
speeify ohe musie period per week as s "listening lesson”
wherein hearing of raaaéﬁeﬁ music is the baais of the
laaséng this should remiin a flexible arrangement so that
the setivity nay be angageﬂ in at the psychological time
nost s&iﬁabl& to the olass and to the g&n&rai musical con-
teﬁt to be hEard, The emount of time t6 bhe spent will
depend upon the immediate eonditions of student maturity
and interest. For young children, ten or fiftecen minutes
may be sufficient, and for situdents of the intermediate
-grades it may be that thirty minutes will be needed,

| 11, The records and record player should be in
good econdition, Tor any diffieculties with these ltems will
detrast from th@ real purpose of the presenvation. In
addition to the general, setistsectory, mechanieal eon~
dition of the machine, the records should be free from
dust {various LTypes of record cleaners are available); the
n@aﬁie ghould be in good condition, and only recordings
which present the music without distractions (undue sur-
face noise or wavy tone} should be used, The whole purs
?aaa of the listening lesson "is guite likely o be ﬂefea%ea
" if the reproduciion is bad, snd more particularly, If itg
tonal qnﬁliﬁy 18 bag", 1o |
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Having defined the listening lesson, set forth its
phjeatives, and certein basic teaching principles and tech-
nigues, there remsin the problems of curriculum materials
and their organization for use Yo be considered. The followe
ing chapter will contain an evaluation of the R.C.4. Vietor

Regord Idlbrery for Zlementary Schools which is currently

avallable to ﬁha public schools.
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CHAPTER IV
4 LIPRARY OF RECORDED MATERIALS

'__Tha ahiaf iﬁ@léﬁanﬁing mﬁtarial'afl%ﬁ@ iiatgn&gg
lesson as defined in this study is the recorded musical
aampasitién* A% the present time thers is a graa§“wﬁa1th_
gf @é-ry ﬁyg# of music availablse on.regarainga;“but not
all éf it is suitahle'ﬁbr use 1n £urthar1ng'tha-purpas&s

of musie education, ond certeinly not all of the suitable

_ma%erial‘may be uged, For tﬁe puryaaas of this study one

gollestion of recordings hes been chosen. The initlal
Eﬁleétiéﬁ was made on the basis of the faets thet this
is anuafganizaﬁ £roun éf recoyds, planned for ﬁéa in the
elementary sehool and readily available te‘zeaqhexsg A
g&ﬂaral asquaintance with ﬁhis-material.leﬁ the writer
to believe that = use of this conteunt night contribute
taﬁ#xa a reanlization 6f the goals in Musie Zducation. In
this chepter u study sund svaluation of these materials will
be made. |

~ In 1947 the Radio Corporetion of imerica published
its ggggggwéxggary for glgmgﬁﬁggg Sehools which ﬁﬁaéiste@,

at that time, of %wéﬁtywmne albums of rosorded music. The
musicsl aontent of the Lidbrary was sslected and organized
by Miss Lilla Belle Pltts, ?réfegssr of Hducstion at
Teachers Collegs, Oclumbia University, and by

Mise Gladys Tipton, Assisﬁant Professor of Yusice Eduestlion
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at the Illinois State Normal Universlity. Milss Tipton sube
mitted the maﬁarial; together with prefacing chapters, in
1947 to the faculty of Teachers College, Columbia ﬁniﬁerai&m
as a disseriation ipn paritisl fulfillment of requirements.

for the degree, Doctopr of Zducaition.

Content snd plan of arganizﬁtiaﬁ* In her introe-
dustion to the published meterial, Miss Tipton states that

the record library "is planned for twoe broad levels in the
alémﬁﬂtary $§hﬁal“*%hﬁ primary level, consisting of grades
one, two, and three, and the upper grade level, consisting
of grades four, five, end six*.} She adds thet musle can-
not be arbitr&rily classified as belonglog exclusively in
one grade or asnother, and recommends “that all'albums on
gach broad level be made availlable 4o esch grade in that
level®,?

The major content of the Library, in addition to
the broad dlvisions deseribed above, has been classified as
of three general "srograms”: the “basie rhythm program”
with six volumes, the "basie listening program™ with six

volumes, and the "basic singlng program” with four volumes,.

1 gladys Tipbon, "Music for Children” from pamphlet
The RCA Vi@ﬁﬂr Reoord Libr ar% for Elementarx Sehools {(Radio

Corporation of Americe, . s Dr 7

i

2 Loa. Gitw
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The five albums entitled “"Singing Cames", *Christmas Time”,
“jusic of Americen Indians®, "Musiec for Rhythm Bands", and
“Paﬁriatie-ﬁongs“, cqmpleted the Library. (Other speciale
ized albums have been added since the original publieation}.
Concerning this divisgion of musicsl selsctions into
specific areas illss Tipton states thet "a glven selection
cannot legltimately be isolated for only one purpose since
mﬁsia, in and of ltself, iz & compound of many elsments®,
Therefore, there is actuslly an mver;appiﬁg of activitiaa
for "within sach ares the individuel selestions have been
treated broadly in s musical seusev,.d
“The plan of aslestion and orgenization of the music
materials ls sald to heve been based upon a number of con-
siderations;* among them:

- 1, Variety in music, including folk music, selec-
tions from well-known eomposers, story and deseriptive
music, excerpis from small and large forms, selectlons
representing classieal, rﬁmantie, and modern music litera~
ture, and so forth.

2. Varlety in performing media so that the more
gommon voice typgé and orchestral iﬁatruménﬁs ATe Feproe

sented.

® Gladys Tipton, A Basic Heoord Library for Hlemeniw
ary Schools, p. 0.

4 Ibid,, pp. 9=10
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3. Simplicity and clarity of melodie line,
rhythmic elements, mood form, words and design.
| 4, Hrevity of the selection--thogse of sherier
length usually considered more appropriets for young
echildren,
H. besignetion of maturity levels. In this re-

L T e

“arbitrary grading of

speet Miss Tipton siates that the
materials for apyreﬁiatian ig aiffionls”, for a "musiesl
selection may be enjoyed in one way by young ehildren,
but ean dbe apagoaehad differently by older ohildren and
adul ta".5 o

In addition to the recorded matverial "Hoses for
Teachers” has been included in each album. The purpose
of these notes beling to present explanatory materisl for
easch musiesl selection *in order to help teacher' use tﬁe

r@cuxds in a diseriminating and imaginative way®.9

Contrivutions., .The Hegord Library for Llementary
Sechools has many fe&tﬁres to recommend it for use in the
schools. The oriteria for selection and organization, as
 briefly sketched in precedins paragraphs, is in line with

surrently sccepted prineiples of Husie Education, and,

5 ibia.
& Toid,
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generally, the musieal content is in keeping with the
stated determining factors.

While the physical cualities should net be consid-
gred g prime factor in the selection of materials, they,
nevertheless, are aignificaﬁt; In this regard the Record

Library for HAlementary Schools mekes several contributions:

1, The reaérds are of a non-breakable quality which
makes them practical for use in the classroom where in-
egxpart handling of records by siudents has traditionslly
nade breakage svo grost as to make the Tormation of s reevrd
gollection slmost impossible. These non-breakable records
make possible more informal studsnit~initiated listening as
vas recommended in the provedures of the preceding chanter.

2, In gaﬂéral, the sed contains recordings of gooed
quality rapraduation,. |

3., 4an efford has bean made $0 let the use of the
somposition govern its lengih, that is, for younger students
whose attention spanr is shorter, the c@mpaﬁiﬁiﬂna are short.

.4. %hen more than one selection ﬂppﬁ&rﬁ on one re-
cord side o division has been mede batwean them.

5. The ganeral aetivity groupings of egmgasitians,
in grade-level albums, assures the teacher that, without
too much search, he has recordings generslly = itable for

a particular situation.
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41) of these facetors are helpful to th@ $sacher who
is attampting’tc-cultivata.muﬁisal grawtﬁ through listen-
ing lesson,

Although the olaim that "eomplete teaching. in-
struetions are aveilable for each cémpasitiau“? aannot be
entirely supporied, it would be failr to say thet extensive
notes are available {or cach composition, These vary some-~
what with the different activities and grade~levels and are
quite helpful in the presentation af'éaeh‘inﬂividual tagl -

e¢al ﬁ@l&ﬁti@ﬁa

Linmitstions., iIn spite of the Libraryts num@rmus’
favorable echarsacteristies iﬁ‘iﬁ ofden stated that the |
teachers do not like ity that the albums are found mare.
of ten on the shelf %Ean in aotive uss. This condition is
braaght éhout by ﬁheifaet.that each album containg such a
wealth af ﬁaﬁerﬁal that the sla#sxoam t@aeher‘findg hime
self at a loss to know where to begin and how %0 organize
the selectieﬁs for setual classroom uae; To become well
aequaintéd with all of the cempasi%ions in an album, o
select those which might prove most useable in a given
claaaraoﬁ situation, and to plan @ unit for presentstion,

is a lengthy process for even ithe music speeialist. The

7 ReA Vietor Division, Radio Corporation of americs
advertisement pamphlet, RCA Vietor Record Library for
Elementary Schools. p. D
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classroom teacher, with a limited musieel beekground and
oo nany other demands upon his time, simply avolds nmusie
listening lesaons a2 a project beyond his ability.

It 1g true that a wealth of meterial is necesgary
in order to provide flexibility in the Listening program,
but in sny seriep of lessons thers should be an obvious
' on of maberials and ast |
to assure a certaln amount of progress toward the desired
gools. In the opinion of the writer the sontributions of
the Library sre commendable, but the lack of organizatlon
makes 1ts wealth of material impractical ﬁor7ﬁéa-by the
averagze olassroom teacher, |

In order to make the Library sceessible it would
seen necessary thet a series of units of work be planned
in conneetion with the musical materisl of each album. The
teacher, ofter becoming acquainted with the album in this
way, would then be in & nosition to use th@-@@m@asitisﬁs in
ways which might add flexibility to the listening prograw.

The slbums of the Reaar&_Lihxagg'far Hlementary

ﬁnhﬂaig which contain recorded selections most apnropriate
for gensral use iﬁ g listening ﬁragram, as degoribed in
this study, sre those six elbume in the program of Rhythmic
Aativiti%a and the six albums in the prﬁgram of Liéﬁeniﬁg

Acgivities. Although the former has selections appropriate

o a8 greater amount of rhythmie participstion then the latter,
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the use of both will contribute much towerd the program
of musical growth described in ithe preceding chapters.

In an effort 4o supplement the work of Miss Pitts
and Miss Tipton, and in order %o overcome the chiefl
deverring Cactor to the Library's ganeral use by clasgs-
yoom teachers, the Hllowing two chapters are preﬁenteﬁ'as
the prime goatributlion of {this study. In Chapter Five,

easch album of Bhythmic Aetivitles is ‘considered a unisp

within itself for use on a gpeeifisd grade«level. Within.
eaeh album several short units of study are recommended.
These units consist of o number of compositions related

by a specific theme or toward a specifio ahjaakiv&. A
suggested order for the pressuntation of the a@mp&sitiana
within each unit is given along with brief sketches de~
signed vo show the posslble relationship of the numbers

and points for emphasis withiz esch lesson, These units,
plaﬂn&d for use with the recorded material end the "Hotes
for Teachers™ to be found in the front of each record album,
asre made ag brief and concise as possible so that they will
add %o, rather than detract from that material. chapter
Six is set up on 8 =imilay basis using the albums of Listenw

ing Aetivities.




CHAPTER ¥
USING THE RHYTHMIC ACTIVITIEs!

The foregoing chapter consisted of a general analysis
and oritique of the RCA Vietor Reoord Library for Llemente
ary Schools. In thet dizcusszion an attempt was mede %o
show vherein lay the strengths and wesknesses of the maters
ial ag it reisted %o the need of the elementary classroom
teacher in hig attempt to iurther stimulste the musical
growth of the students in hie esre.

- In this chapter the musieal content of the six re-
eord albums, RFHYTHMIC ACTIVITIES, have been é?aluatad and
a variety of study units have been set up for use with
each album.

The muslc contuined in %the six albums of RHYIHMIC
ACTIVITIES has been found o consist of that in which %he
rhythmic faotor is of much importence and is readily heard.
In Volumes Une end Two mueh of the musie is based on the
simple rhythma‘whieh are found in everyday child life,
those lending themselves to large-muscle setivities sueh
ag skipping, welking, wmarching, and swaying, apd so forth.
This ls most sppropricte for it wekes possible the use of

the materisl in o program of sducation "built on the normal

1 BG4 Vietor Record Library for iZlementary dehools,
albums B~71 to &-76. |
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and spontaneous sctivities of the child”,® whieh, accord-
ing tu Brooks end Brown, should be the basis for the de-~
velopment of & feeling for rhythm.

Sterting with these activities the ¢hild should be
guided in his development of inereasingly expregssive
physieal respomnses o musical rhythms; he shauld'fiﬁﬂ'that

. e ed DLre asowmes waan s du d e B ekt e mees 2 W Beem o e
f music may be appropriate for several bypes of

ons plage o
rhythaie acbivity or thet within one composition there nay
oecur & ehange of mood which he must aeccount for in his
interpretation. CGradually he must expand and perfect his
means of response by experimenting with & greater wariety
of physical activity end by using rhytlm instruments in
various ways.

Introduced in Volume Four and continued in Volume
Five are a group of the standerd denee forms such as the
waltz, govotte, and minuvet. It is this musieal eontent,
together with the greater variety of marches contalined
in these volumes, whieh the student of the fourth and
£ifth grade should lesrn %o know and %o use as sn ac-
eompaniment for his rhythmic aetivities. A study of the
musieal rhythms of Volume Six will acouaint the student
with marches and dances of greater variety, for here more

bizarre rhythas and modern harmonles are encouniered.

2 Brooks and Prown, Husie Bdueation in the Element-
ary dehool. p. 147, . |
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Although he should continue his rhythmde sotivities
in responge to mosio throughout the intermediste gredes,
the student may come to disoower that rhythm mey be en-
Jjoyed without noticesdle physiesl setivity, snd further,
thad rhivitm 45 only one of sevarsl faotors which are of
interent in ausiec. In shord, the rhythsio program in
music edusation must gradually lesd the student from the
gpenionscus @hy#iaﬂl responses of enrly ohildhood bowsrd
the ndultts dlserininating mentsl response which mey or
may wot Ye expressed in terms of bodily movenend or por-
formanes. The rhythmic progrem is s nart of the larger
listening progrom when its purposss are 0 gerve both ag
& stimulus for listening nid nn » meana of underatanding
musie whieh will in turn enrieh the 1ife of the individual.

In this chapter the nusiesl content of esoh of the
six olbume esllsd RAYPWSIO A0TIVITING has been organized
into suppested units of sbtuwdy. This, the result of 6%«
tensive study end exporissntation in setusl olassroons,
4n designed vo show $the tescher in wvhad grouping and order
the compositions wmay be used, 1% lg plannsd that thae
seschey should Pollow the supgsstlons plven in "Hotes for
Teschera” in the presentation of esoh conpesition.

The recorded material contelped in the RO4 Vietop

Fesord Library fur plegentary dehools wos designed by the

compilors "for two broad levels in the slementary 80hodle=

the orimsry level, conelsting of grodes one, two, end three;
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and the upper grade level, consisting of grades four, five,
and six®.% It is recommended that the albums "on each
hroad level be mede available to ench grede in that level,
so that children may slways rehesr favorite musie remern~
bered from previous years®.% This writer would agree that

g general availability of the various albums for uss on

for careful study sach year.

This then, was the plan used in setting up the
following units: Volume One iz designasted for study in
First Grede classes; Volume Two iz listed as basie mater~
lal for study in Second Grade classes, and so forth. The
teacher -of a elass lucking the musical background o en-
joy and effectively study the material assigned to that
grade would be free to use that of a lower level.

In a1l of the albums there are compositions which
everyone should know and meke & part of his repertoire
of memorable musle, 'In esch unlt these compositions have
been starred (%) iﬁ the hope thei they might be hesrd
more often and studied in such a way that they might

3 Gladys Tipton, "Music for Children®. Camden,
Hew Jersey: RCA Vietor Bivision of Radie Corporation aof
Amexloea,
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begome life~long favorites with each student. They are

referred tw as "memory melodiles®,
VOLUME I

The recorded seleotlons available ih this album

are of a sort which will inspire setivity in the young

and play rhythm instruments witﬁ the music. There are

- many compositions displeying a steady rhythm with no
breaks or ritards. These are important because the
studentts first problem is to feel and to respond to a
steady rhythm. His next problem is to diseriminete be-
tween different rhythms when they appear in different
compositions. A good variety of short, steady rhythms,
suitable for such fundamental movements asfmarehing,.
galloping or skipping, running and swingiong, are presented
in this album.

| When he has learned to regspond to dirferent types
of steady rhythm the s%uﬂ@nt:wixl nead more varlety in
musicel seleotions. This is provided in a few compositions
containing rhythmic bresks ef riterds, With this nusie
the student will need to 1éarn_ﬁa respond in a more
dramatic way. He willl pretend he is a clown or a fairy
end will learn to¢ listen for the changes in the musie,

the breaks, ritards, phrase changes, and contrasting

spetions which tell him what the elomor falry does., This
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activity will challenge the imaginstion as well as ﬂa#albp
physical daardinatiaﬁ'aud good listening habits.

In sddition to the use of large bodily movement,
clapping avd the playing of rhythm instruments ere important
setivitios. 4% Tirst the student may respond by playing
and elapping the melody rhythm if it is easily heard; then
he will need to lgarm to hear and Teel the steady metric
beat and to play it on drum or sticks. Later, some firss
grade students will learn %o heer and play only the down
beats while other students pla&*all of the beats.

The musieal content of this albuﬁ.hés been srranged
into four units of sgtudy. In these the compositions are
_listed in the order suggested for pregentaﬂisn-én& é brief
descripbtion is given of esch so that the tsacher may know,

in general, what %0 expeet in the masio,

Hnitig_ Learaing %o follow the music. Inecluded in

this unit are ten short compositions in & varietly of steady
rhythms. The use of this content will give the young
student exparianaé in feeling and responding with_badily
movement Yo different rhythms in musie. _

Skipping or golloping rhythms included in this unid
are:

“Barearolle® by Rubinstein. Record H#485-5001.

*Galloping Horses™ by aAnderson. Record ;45-5008,

"Gigue" by Corelli. Reeord £45-5008.
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"Plain Bkin™ by inderson. Raoord JS45-800%.
"Skipning Theme" by Anderson, Hecopd F40-500E.
"Theme oy Skipning” by Anderson, Heeord J45«500%2.
Fhyshng for runaing éare repnyvogented by:
*wiude Joyeuse™ by Xopylow, Reeord J48-5001. This

dieplays & stesdy Light running patiern.

LS VUSSP TN « Prpppg: s I B pe s e us g P ¥ XL £
TRUNGRRRE aorgest oY ARGESIGOl. sa0rd SAD=BI0R,

This pumbar is oxtrenely short and rung with very Way fept
steps.
| A swaying or swinging x@ytﬁm fax
"Lovels ﬁ?@ﬁm’ﬁf%&r.ﬁhé;éall” by Gribulka.  Fecopd
F45=-500L., This ias quite short, very swooth aud has e riterd
at the and.
A slow, heavy, walking or pushlng rhytha is fal% ing
"iheelbarrow Hobdve by Anderson, Hepord F45-5002,
% is reaommended that the egulvnlant of six leasons
be devoted Yo the activiiy of Listening ﬁﬁ'&né loasrning 0
fellow this music.

A% the Tirest leaszon the $essher should iniroduce

the unit by tolling the students thet musle tells those

#ho hesy 1% to do mﬁn? thinge, Joneblines 1t seess W say
“ekip and et other Simes it Yells the listener to welk or
gmlian Like ponles. Frocesd ﬁiﬁh,ﬁhﬁ study of two of the
gomposl tions, peshaps "Plaln Skdp” ond "Fonning Horesesy .
The students should henr the difference hodtween the Hwo

and shonld respond with spooropriate setivities, Oeonerally
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gpeaking, in the average size claessroom, only three or
four students at & time should partiocipate with the large

free movemenis, The other students will enjoy keeping

 yime by touching their hands Llightly on the desks or by

clapping. fach will be eager to have his turn et slkipping
or running with the nugic,

HSubsequent lessons should inelude s rehearing of
some of the old and a preﬁentatiOﬁ.ﬂf ong or LRo Dew oonie
positions easch ftime., I¥% lg expected that a study of these
numbers will enable the average student in any first grade
clagsroom to feel secure in his ability to skip, zslleop,
run, and walk with different length snd weight of sgtep

depending upon his interpretation of the music he hears.

‘Unit IX Hho is marehing? Four of the five avail-
able marehés are suggested for uge in thls unly of faur 
lessonsg,

"Wereh in Fsmajsf“ by Anderson. ﬂéaﬁrﬁ 48 -5002.,
This 1is Bﬁg@@aﬁivé of brisk marching and has a very sieady
rhythm. |

. "Tiptoe HMareh" by anderson. Record #45-5003. This
has a good stesdy rhythm and is suggestlive of qulet walking
on btiptoe. |

"iilitary Mareh® by Anderson,., Record $45-5002,
This is a very good straight-forward march. '
"Dyarfs® by Reinhold. Record [45-5000, Although

very drametic and mysterious in charactey, this has a
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steady marehing rhyihu.

Lesson 1. During the first lesson only the first
two marches should be used, The teacher should guide the
children as they enjoy marching, take turns marching,
doing, aﬁa imegining things as suggested in “Hotes for
Teachars"., It is 1mp0rtaﬁt that the students feel the
diffarance iﬁ the cheracter of the ﬁwc.mareh@sw The one
is guite = sml&i@ﬂnlike mareh and thﬁ other 1s suggesiive
of small, quiet eféétura rnoving about. The uﬁé of a
limited number of rhythm instruments should be an sppropris

ate setivity during the study of these marches.

Legson 2., The sscond period should give the students
an apperﬁunity to enjéy again the first two marches snd bo
become well agguainted with the "Military March". In ré-
sponae o this mareh the students should show tha‘mili%ary

spirit in their marching.

Legaon B, During the third lesson the situdents
should consider how the dwarfs would mareh and perhaps
decide upon other sultable "dwarfish® sctivities %o ae-
company the nusio. Th@_ather thre@ marches should ba rew
viewed as the gtudents mareh apprapriatély in character
with each, Whemever possible the teacher should enecurage

ereative aetivity on the part of the siudent.
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Lesson 4. It is hoped that the students will wand
to march to this music often and that they will learn to
regognize the character of esch march. 4% s Tourth lesson
all of the marches should be heard in the order given. The
students may take tuprns participativeg in the rhythmic
setivities assoelated with wach.

Anothey mareh which is quite sinilar to "Dwarfs®

and which 2lso has a steady tempo is "Gunomes® by Reirhold.

the unlt if desired.

Unit ITIT YWhat do you hesr in the musie? Although

Unit Three gives compositions in a steﬁ&y'tempa and
suggestive of the simple Tundamental mﬁvemﬁnﬁs, it is more
advancead than Unit Onme. The muﬁiaél numbers are longer |
aﬁa the obaervation of phrage 1@3%%5 and repetition may

be ineluded in the stwdy. As a result of these considere

mtimha-it is recommendad that this be used after Unit One

haes been completed.

The following is supgested sz the arrangement of
compositiones Tor presentation in four consecutive weekly
Lessons | | T

- "gieilienne® by Gluck, Record j#45-5008. This
gomposltion featurss a slower, steady skipping or agalloping

rhythm.



TS b

45
"Flying Birde®" by Anderson. Reecord #45-B002, This

is a pleasing and smooth swinging or swaying rhythm.

"High Stepping Horses" by Anderson, Record #45«5002,
In a very slow, heavy rhythm, this couoosition is suggestive
of pushing; pulling, and heavy walking..

nJaglied® by Schumenn. Reocord J45-5005. This 1s

& vigorous skippiug or galloping rhythm in which the phrases

are readily heard.

"Sparks® by Moszkowski. Record [45-5001. Although

this number has a steady rhythm throughout, its greater

length and slower yunning patterns give it nore dranatic
possibilities.

Since the gtudents slready have hsd some experience
in following the music with rhythmic activities they should
thoroughly enjoy this unit with its deligh¥ful ¢ompositions.

The teacher gshould lead the students o hear some of the

more subile chaunges in the music sueh a8 phrases whieh are
repeated softer or with different insitruments in lower or

higher voiges. These musical chenges suggest changes in

 the response 1o the music. Perheps different and bigger

nonies or bir&ﬁrgallop or iy vhen the musiv sounds blegger,
end so forth. HNueh experimenting should be done with differ~
ent activities and imitative idesas o that imagloations may

be trained to respond to what is heard.
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Lesson 1,  Introduce the unit with & study of

"Sloilienne”. After their experience with Unit One the
students should be shle 3o select for themselves the physi~
cal movement which seems best to follow this musie. After
8 nuﬁber of atudents have had an opportunity to respoud
with their chosen activity the teacher should assk sll %o
listen quietly for a spot in the musie whéra only one or
twe ponies gallop or children skip (depending upon the
cholee of the activity).  Heised hapds might indicate the
twp shori, softer spots ln the musie where the Tlutes
instead of violins carry the melody., This may then be
inaluéa& in the drametlzation.

| The econtrasting selection, "Flying Birds®, should
also be studied at this lesson. The teacher should guide
the students in selecting eppropriate expressive activity.
The erds Qf the ohrases may bDe heard guite rﬁsdily; this

night indignte & ehénga of direction in movement,

Lesson 2. Behear and review briefly the compositions
and activities used at the lmst lesson. Study “"High
stepping Horaes™ whiech should inespire body movements show-

ing the slow, heavy character of the music.

Lesson 5. During the third period "Jaglied" should
be mtudised. I% wmay be found that, in addition to the
aotivities suggaéteﬂ, the sﬁuﬂenﬁs will seleet marching

as an appropriate raspanse'ta this musie, The beginnings
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and endings of the phrases are reedily heard in this musie
and the students may include this in their interpretations
by changing direation of movement at those voints. "High
Stepning Horges™ should be reheard and followed with ape

sropriate rhythmic responss as was done during Lesson Two.

Lesson 4. "dparks", the remeining gomposition in
this unlt should be used in this lesson, In this again
the phresing ls oulte obviocus and should bs & fastor in
the dramasfizetion. The students should understend the
phrase ending ss a spot where the tune seems o stop sand
then begin again. Also, during this lesson, the other
mugienl numbers used in preceding lesasons mey be replayed
for snjoynent and rhythmie participation.

In the study of this unit all of the sbudents should
have had fﬂrtﬁer gxparisnce 13 moving to 8 variety of regu~
lar rhythms and a few s%uﬁenh& may have learned to listen
for and to respohd it the movement and change of phrases in

some of the compositlons.

Unit 1y Mueig for greténﬁingp' KHore lmaginative

interpretations are demendsd by the musie of Unlt Four,

- Here the student mey combine various funaam&ntal_mﬁvemant$

as he internrets the dramadic elements of the musie. In
order %0 follow Tthe muslie of this unit the studant will
nead to know how to listen carsfully firet end to dgeide

what the smsie says to do. Then he will nsed to know how
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%o respond %0 the music as the same time as he listens for
its changes.

The following arrangement of compositions should

make an interesting unit of four lessons:

"adaglic” by Corelli. Repord #45-5003. This is a8
longer composibion in a basgie runving rhythn. _It msnﬁaine
some breaks. |

“Clowns” by llendelssohn. Becord ﬁéﬁmﬁﬂﬁsg In a
nearly steady rhythm, this composition has a skipning,
whirling movement.

"Ballaet” by Gluek, Hecord j45-5003. This composition
is in & solewn mood. It has 8 hasle running petiern and con-
tains two breaks in the melody rhythm.

"Falries™ by Schubert, Reeord 7455000, This ls
8 longer sslection in 3/4 meter, It conialns several changes

snd bresks in the tempo and has a contrasting section.

lLesson 1. At the beginning of the first lesson im-
press the students with the necessity of liﬁtening té the
musie and feoing with® it. The ™adagio® will probably in-
splre light running and siepping movements with verious
imaginative interpretations. "Glowns™ is aalfmegplanaﬁgrye
It is hoped that the students will snjoy the composition

but will consider 1t seriounsly encugh 3o avienpt good
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dramatizations of the musie. ¥hich "elown™ reslly seems

o rollow the musie?

Lesson 2. During the second lesson the Tirst two
compositions may be revieved ah@ enjoved and then "ﬁallét“
should be praS@nt@d¢ With this music different individuals
gr groups might take turns moving to the rhytha of aliernat-

ing phraseéa

Lasson 3., "Foiries” should be the impordsnt coms=
position during this peried. 'The nwabey has éimilar first
and last sections and a contrasting middle section. These
faots will need 1o be shown in the ohildren's intororeta«
tions. Also review the "Ballet™ during this p&fiad, noint~

ing out the different moods in the two numbers.

Lesson 4, All of the compositions should be reheard
and dramatized st the finel lesson, iﬁ'ia hoped that a
study of this unit will heve glven the students wider ex-
perience in interpreting music. The various Tundamental
movenents should ﬁravida the basis fcr the creative physical

resnONEes.,

Compositions for guiet listenine., The following

numbers are sppropriate for use as nusie to be played
furing resting periods.
"VYalsette® by Borowski. Beeord j745-3001, Sinee the

rhythm of this number is hard to follow it 1ls not recommended
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for activity, however, it will serve as a quieting in~
fluence during the resting periocd. |

"Valse Serenade" by Poldini. Record #45-500L., Not
included in,any'ethar.uniﬁ; this is 2 good swinging or

swaying composition With several ritards. It is & longer.

- somposition and will meke appropriste baa&grauﬁ&.musie for

the resting parimﬁ._
TOLUME II

The general musical content of this album hes been
found to be of cousiderable variety, but in ell, the rhythm

is the important features In it are emmpa&iﬁiﬁns which

majntain 8 steady beat throughout and which mey be used as

aceompaniments to some of the more fundamenial movements,
Cther of the composlitions displsy 2 general basice rhythm
hut also eondaln oceasional riteards and ssntxﬁstiﬁg sectlons
whieh demand more pareful listaning on the part of the siude-
ent. . .All mf the ﬁum@waiﬁiana land thamgalﬁﬁsg in some
degree, to the acts of impersonaiion oy dramatization which
are sueh vital factors 1n ¢hild Life. _

The sppropriate use of such musisel materisls may
regult in theﬂaahiavam&nﬁ of gome of the fallawing ﬁbjﬂgtiveaz

1s Po felata the familiar childhood activitles to
the rhythmie content of musioc.

- 2. Yo develop diseriminstion, built on s growing

awareness of the expressive rhythmic content of nusie,

RIS (RN FEEIILTE NN ¢ T
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which is then revealed in more appropriade physical responses,

4. To develop musculsy gagﬁr@l‘anﬁ coordination as
the means by whieh rhyihm, expresaive physiesl movement ,
is realized. | |

4. To ensourage ereative ima?1n8t1V$ responses
whiagh are expressed through imperaanatian or dramatizatian,
The ¢hiid*s instineiive grasp of mood snd tone color in
musiec will help determine these r&apﬁﬂﬂéﬂ and, in turn, his
sansitivity to these factors will gréw with the experience.

8. To give experience in 1istmning.ta.mnsie not
only as a prerequisite to valid physiesl response but as
a8 pleasurable éXp@fﬂﬂnﬁ@.iﬁ itsell ah& the key 1o grecter
mupieal growth. | .

6. To develop skill and diserimination in the use
of rhythm instruments as espressive sccompanying instruments.

From the availsble recorded matariéi four units of
atudy are suggseved. Hach unid should be preaénﬁeé in four
or five lessons of from twenty to twenty-five minutes in
length. The teacher is advised to refsr to "Notes for
Tenchers” at the front of the album for spevifie suggestions
in sonneetion with the presentatinp of each number. %hile
these units may be presented independently of one another |

and at intervals during the yesr, it should be noted that

5 James L. Mursell, Hdueation for Musisal Growth
{Boston: Ginp and Company, 194@5, Do 4ba
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Unite Three and Four c¢ontain music with slightly agreater
problems for %he listener snd should be used later than

Units One and Two,

ﬁnit I Relating $implm rhythmic aetivitieﬁ ro music.

?hi& unit may be thought of as a review, With new musieal

gontent

1%, of astiy: ti@“ which 2 majority of the studends en-

Joyed at an a&rliﬁr time. Sueh basic physicesl responses as
stepoing, walking, swaying, baﬁdiﬂg, skippiﬁg,'gallﬁping,.
and hopping may be refined and pelated to apbrﬁpria%a misie
and the student should aavélap_disarimiﬁatimg 115teﬁing e
the extent that he does ﬁﬁt confuse distinet tggés of rhythm.
This is not to. say that there is only one a&tiﬁiuy possible
for eaah aﬂmﬁasitiﬁnu Ofben one musigel rhythm nsy. suggaat
marehing us well as skipping or running, but the tescher
should guide the students in diseriminating beiween aetiyitiés
which are ayprépriatﬁ to the musie and those whiech are not.
- ¥t will Do found thet some students gartiaip&t%
with mopre Ireedom and enjoyment then others. The use of
these simple fundamental rhyﬁhms ghould givm'%he reserved
or ghy ehilé an opportunity %o experi@nea more freesdom in
physical response and. should provide musical settings for
ﬁimpla imnersﬁnatiéna which enll ﬁhé sreative imegination
inta play.
For a short unit af appreyimaﬁﬁly fsur 1@agang it

#ill be well o use %he following numbers in thms ordsr:
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C YHaltzer® by Gurlitt.,. Record #48«85005. This is a
very smooth swaying rhythm. It hes no breaks or ritards.

MWaltz" Number 9 by Brehms.  Regord 745-5008.  Like-
'wims mmammg a stesdy rhythn throughout, this numbsr
hag & glowar, more languid, ssd and lonely faeling than
the preceding "Valtzer®,

ﬂBun, Run, Run" by Concone. Record j45-5006. This
gontains a steady runniﬁ& rhythn and may be used as sueh
or in combinetion with whirling movements.

"sir de Ballet® by Jadsssohn, Resord {45-5006.  This
is a regular stepping or tiptoeing rhythm whieh canﬁrasﬁé
well with the preceding number.

"Les Pifferari™ by CGounod., Renord #45-3007. A
frolicking bud ﬁtea&y rhythm, this nay be iﬁﬁarpraﬁad°aé
mugic oy skipping or hopping. | .

Legson 1. Ab the first lesson "Walizer®™ and "Walte .
lumber 9" should be played for student psrticipation. The
students may wish to experiment with different types of
*bmﬁily movement to it these swaying riythms. A4 few light
sguadigg rhythm in&%rﬁmaniﬁ may be used o &ggémpany.ﬁha
mugic. It showld be observed thab "Walty Number 9" has a

rather sad end lonely Teeling.

Lesson 2. The two walizes mey be replayed for
gulet listening aad anjﬁya&la porticipation during the
second lesson. Inform the situdents that at this lesson

they will hesr musie for other rhythms, Play thﬁ.raaardu
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ing of ”Eun,:Run, Run®™ as the sﬁﬁﬁanﬁg listen to deeide |
and then demonsirate the eetivitles best fitting the musie.
"Air de Ballet" will make a quiet contrasting number whioch
the gtuﬂénﬁs should recognize as a welking, stepplng, or
tiptoeing rhythmf

| Lesson 3. Replay "air de Ballet” during this period.
The s%uﬁénté m&y'taka turns ﬁartiéigating #ith different
activities in response to the musie. This 1s a good number
with vhieh %o experiment %o find apprﬁpriaté rhythmie inw
atruments. "Les Pifferari® may alsﬁ-ba.atu&iaﬁ ab this
times It is approprimte for galloping, msrehing, and so
forth, and is elso suitable for the use of earﬁain‘rhythm

iastruments.

- Lesson 4. &ALL of tha compositions in the unit should
be xehaﬁrﬁ auriag.%hg final lesson., The sﬁﬁﬁant& sh&ﬁmd |
take turns partisipatiﬁg in response to the music @ithér
through the use of the fundementsl bodily movements or
with vhythm instruments, Hvery child should have &n oppore
tunity to participate in tha maﬂner'in which he is most
eapable, | . |
- Three additional compositions in this ol bum display
8 steady rhythm snd suggest activity using the simple funda-
mental bodily movements. If the %éaehﬁr wishes these may
be uséﬁ\ta extend the unit,

"Waltz" by Schubert, Reeord §#45-5008. This
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composition has en uninterrupted rhythn end is smoothe
swaying in character, 1t is quite ghort.

"Runping Game” by Gurlitt. Record 7#45-3006, The
stesdy running vsttern of this composition mey be done in
one of two Speeds depending upon which rhfthmi@ pattérn
is followed. | |

"Tapantelle" by Mendelssohn, Resord {45-~5007. (Noh
to be eonfused with ﬁain¥~$aena “Tar&ntell@“; Regord
#45-5008) . This mumber has a very‘étaady‘rhyﬁhm and is
suitable for &iffafant‘raépaﬁsaﬁ such as stepping or

golloping,

Unit II Different kinds of marches. 4s with the

compositions included in Unit One, sll of the marches in
thig unit display s stendy rhythm. There are no bresks
or ritards to confuse the young stodent as he marchss., In
this unlt of four lessons the students should learﬁ,ta
follow the musierl rhythms more akillfully with various
physiﬁal responses snd should be led to heer and ta.fael
the different character of the vsrious warches.
"Soldierts Hareh® by Schumann, Regord 745-5004,
This is = orisp "toy" march which lends iteslf io maréhiﬁg,
gtrutting, and clapping. Tbs chief characteristic is a
atea&y, easily followed rhythm, o |
"iaroh® from Alessbe by Gluck, Record /45-5004. This

slow, digniried, progessional-type march lewls itsell %o
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dramatic expressionm. It may be used for quiet~time, reste

ful listening as well ss a part of e unit in the study of

'maréhing rhythme,

*miarch® from the Nuteracker Suite by Tehaikoveki.

' Record #45~5004. As & orisp "toy" merch this number ig

gimilar in feeling to the preceding "Soldiers Mareh”, but

contains more contrast of feeling within the regular rhythm.

Lesson 1. 4% the Pirst lesson gensral enjoyment of
marehing, nsing "Soldiers Hareh®, should be the 1m§gftaat
factor. The student should observe that e good s@lﬁiér
mekes his feet go with the masia.amﬁ is alert and erect.
A ssoond ﬁumber, "Hareh” from Aleegte, should be played so
that the stuwients may hesr the different character of the
musics Their marching should display this chenge %o a
dignified "churoh" type of march.

Lesson 2, "Marech® from Alasgﬁg'&h&ul&_bé used agaln
at thej$e¢@na lesson with different groups of atnﬂeuts 

marehing apprapriatalyrﬁs tha'musia; Then the contragting,

erisp "hoy" marehes mey be playaﬁ‘ _”%alﬁiare Hareh® whieh

was ﬁﬁﬂﬁi&ﬁraﬁ at the firs% 1esamn amﬁ Tilareh® from the

Nutoracker Suite. A Tew rhythn sticks or other dry~sound=~

ing instruments mey be used to keep %ime with the warches.
The ﬁtaﬁanba may discover that "lHareh" from jplesste is too

siow for the sffective use of rhythm instruments.
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~Lesson B, buring the third period "Mareh™ by
Hollaender should be thoroughly siudied, This is s slow,
ponderous mareh which, if they have learned te heer and to
feel muslcel mood and mavemanﬁ.as'ﬁhey should, will cause
the students to walk hesvily, to 1ﬁﬁ%a fromx$1ée to pide,
arntm'stamy their feebt a2s they mardb. Thé heavier sound-
ing rhythm instroments, large drums and sand bibaks,,may |

be discovered as those producing th@ most nﬁﬁrmvria%e
&éﬁmm@gnim@nt for this music. 4s a contrasting number the
‘"Margh® from the Nutoracker Suite shéuiﬂ be used again

during this lesson,

| Lesson 4. The final lesson should be one during
~whish all of the above numbers are heard ana'in'Whigh the
atu&agﬁé are able, by their marcéhing and discussion, %o
show %hat they feel the distinet difference in the mood

af_tha&a'marﬁhea,

Unit III Following ghenges im the rhythm. "In

general, rhyihm must be felt and apprehended in terms of
its expressive fumetion if it 1s o be experienced snd
learned aright".® Hence, perticipation inm even the simple
fundamentsl rhythms should heve expressive méaning for the
ehiid, if this has been the case he will be prepared to

8 James L. %ﬂrseliy:ﬁdaeatisn for Mugieal Growth,
pa: %ﬁﬁ . . .
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respond mesningfully to music which includes changing mood
and rhythmie elements.

The compositions suggested Pfor ithis unit contain &
simple ritards or breaks in the rhythmlie fimw or chahging ;
rhythmie patterns in the meledy, all of which the students
will be able %o interpret eapily. The teacher should ree
e contrasting charscter of the sugoessive
rhytims should be emphasgized. The following order of
pres@ntatibn will highelight this conbrast.

"Jumping™ by Gurlitt. Record f45-5006, This numher
sontains e definite jumping pattern which baeaﬁes irvepgular
near the ond. | |

“altz Number 1% by Brahms, H@énrﬂ F45=-5006., The
initial movement of the composition is a steedy but ratﬁer
abrupt sway followed by a slight ritard. Thisz leads lnte
a8 brosder swaying novemant and then ends ﬁith_thﬁ original
movamaﬁ$ followsd by a pitard, :

“LiArabesaque® by Bergmullsr. Record 745-5005, This

conposition has 8 steady, walking, rhythmic beat above which

at intervels has been placed running, whirling patterns. '}
ﬂf&rmﬁt&ll@"“hy Saint-Saens. Reoord F45-5005. In ‘
this composition #s sheady, jogging basie §§§thm is sombined
with irregular running ﬁattarnﬁ in the melody.
"La Bergervnetie” by Bergmuller. Record 745-5008.,
The movement of this composition chaenges in the middle secw

$ion, for the melody rhythm changes from a hopping pattern
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to e running and faster hopping wovement.

Lesson 1, The music in this unit mey best be

approached from an imaginative point of view. The first

 epmposition “Jumping” may inspire the students o hop

"like rebbits” snd so forth. They will dlscover that the
musiec says just when the rabbit hops. "Haliz No. 1Y will
provide a econtrast. The problem heres is to listen and to

follow the nugie when it ritards in a ﬂﬁmﬁaﬁ5§f.ﬁpﬁt$¢

Lesson 2, "LYArabesgue’ presents a ﬁiffarenm prohe
lem, Here the student dramsatizations should teke into con-~
slderation hh& steady walking rhythm which aﬁntiﬂués
throughout as well as the pericdie whirling,figuﬁes’in the
melodic line. Many idess of imitation and drematization
are appligable bui the important item is to develop the
fhoughtiul expﬁassiﬁn'af those idess. "Tarantells” by
Seint~Snens may nlso be studied during this period. I%
is possible that several students will need to work to-
gether to produvee an appropriate dramatization for some of
these compositions. Selecbed rhythm inatruments may be

added to the adcompaniment.

Lesson B, buring this y@rimd vriefly fﬁhaar and
review "L'Arabesque™ and "Terantelle” which were presented
8% the last period. This should be followed by a study of
"Le Bergaranatta“,ﬁhi@h_mﬁgiwall be musie suggestive of

many different charascters and activitles. UInsourage the
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- sbudents o suggest and to demonsirate the idess whioch
this musie glves them. The only limitations ghaﬁld he

drawn in terms of sincerity and reasonableness of the idea.

Lesson 4. 'The final period should bs one for the
rehearing of all of the composzitions in the unit. The
students should take turns responding to the wmusis in ways
whieh they enjoy and vhieh indieate sn efford to inberpret
the music,

Two additional compositions may be used vo extend
the unit if the teacher desires to do po. Theso ares

| “5kating“ ﬁy-Kullak« Beoord ﬁ&ﬁwﬁ@ﬁﬁ, Thisg is a
rather abruﬁt swaying rhythe with a bresk in the middle
but with no contrasting seetions.
| "Seherzo" by Gurlitt, Record f45~5005, The shorte
naﬁa of this composition makes it impréﬁtisal for extensive
rhythmie sotivity, Its main use wmuia be for the dramatiza-

tlen of the setivities of small creatures.

Unit IV Responding to verietions in rhythm and meod.

The music suggested for this unit contains grester veriety
iﬁ'rhyﬁhm and mood and festures sotmewhad lonper compositions.
These numbers will demand a more imagin&tiva aporoseh, keener,
listening, and the physiecel commend of a variety of ex-
pressive responses, 4s the child becomes awsre of the oX-
pressive chonges in musie he will experience keener enjoy-
ment in listening as well as in physiesal responss o the

musioe.
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"Yaltz Number 8" by Brehms. Reecord #45-5006. This
is a smooth-swaying rhythm which contains two moderste
ritards, It is restful and will also serve well as music .
for quiet~time ligtening,. |

*Happy and Light of Heart® by Balfe, DRedord 345
50G7. This is musie for skiypiﬁg or Tor & béiﬁk‘march;
En.ﬁnrae places it imeludes a whirling ﬁurn#iika.figureq

"Boating on the Loke" by Kallak., Hec@ré #45=-5005,
The gaaﬁlé roeking seetions at the beglnning and the and
of this number are in condrast to its agltated middle
section., |

"pracludium® by Jarnfelt. Reeord #45-5007, This
comp0$itiaa ig in five parts. It has & gay ﬁripping‘rhythm
in sections one, three, and five. This is in conbrast to
the ﬂwayin@‘mavemaﬁt of section two and the slower rhythm

of section four.

Lesson 1. The twa.cam@asit;ﬂnsﬁ "Ualte Humbeyr 2%
and "Happy and'Lighﬁ ofkﬁ@art“ comprise th@ musical cofi-
tent of the first lesson., The students will easily respond
to the waltz with.5$varal sultable setivities, however,
they will need a little experience with ﬁha'mﬁﬁie t0 onable
them to sicw their mnvamﬁn%s‘ﬁe-fallgﬁ"tha ritarded sootions.
Children who think of themselves as daaeera_%iil enjoy
“Happy and Light of Heart™ for if they listen sas they do

a skipping danee they will hesr some spots wherse the musie
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will tell them to whirl around. The students should be led
to discover the basie aotivity and the variastions of these

nubers for themselves as far as passible;

Lesson 2. “Doating on the Lake" is an interesting
number, suggestive of calm weking interrupted by what
mizht be & mild “storm”. 4agein, the teacher should re-
frain from interpreting the music to the students but
should use the available information to drew suitable ideas

from them. %The students will enjoy hearing sgain, "Halig®

and "Happy and Light of Heert" during this lesson.

Lesson B. A composition displsylng o greater num-
ber of aoatéasting seetlons than heve heretofore been ene
countered is "Prasludium”. These contrasts should re-
nresent $t0 the students & varlety of activitlies by some
person op areatuﬁe. It is degiradble thét.ﬁh@ students
develop thelr own fanciful stories in relation to musie

they hear.

Lesgon 4. The fourth period may be used for the ree-
hearing of all of the compositions snd the enjoying of the
suitable rhyihnie participation whieh wasg worked out in
the preaceding lessons, The Inportany councept for the
students to derive from this unit is that musical com~
positions often exhibit changes of speed or movém@nt 10

mitke them more interesting. In order ic follow this kind
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of musie it is neeéésary that one listen very carefully N

as he moves to the musia.
VOLUME TIX

A study of the recorded Eusiaal sontent of this
album reveals that a great many of the compositions dis-
play & steady, uanbroken motric bsat thfmughsnt;' of thés&
there are several marches in dirféreﬁt moods as well as
rhythms spprovriate for the accompaniment of other fundaw-
mental rhythmie movemsnts such as skipping or gelloping,
running,‘walking, swaying oy rﬁékimg,' In addiiioﬁ,'there
are short dences of different tvpes as well as sompositions
cmntéiﬁing conbtrasting sections which will be found zuit-
able for dramatizations incorporating the fundamental move-
ments. |

Although many of the eampmgitians'in this and previ-
cus slbume suggest a limited use of the rhythn isnstruments,
there are included inm this album several numbers which lend
themselves to a more extensive use of the iﬁstrumanzs. It
will be found that students of the ﬁhird gﬁa&a pOBoess
enough skill in playing the instrumenis and suffieient
basi@_musiﬁal awarensgs o produce very intabesting and
satlsPying orchestrations. |

The teacher will disecouver {hat third grade studenis

who bhave hsd previous experienes in responding to musie
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with rhythmié;hééily movenent ha#é.aiéééia commend of the
fundamental movements nnd thus, are able to devote more
 sttention to the expressive elements of the wmusie. They
_ may have a maf@ jmzinative goproach in both listening
and p&rticipaﬁi@n ﬁnﬂ,thﬁr@fﬁre, will readily besoms nore
sensitive %o musicel moond and feeling. .Furthar, these
students wiii"b@ interested in listening to musie as they
follow welody lines which are notusted on the blackboard.
They will enﬁﬁy Listening for the simple phraéa_ﬁtrueture
of a eomposition snd they will be cager o learn to reeég*
nize nnd %o identify when they hear them, some of fha.mmra
common instruments of the orohestra. | | |

imile some rhythmic end 1i$ﬁeniﬂg‘ag%iviﬁi@a i 4
1nto the eurrieulum in relation o the séai&l &%u&ies,
physical education and other activities grshahl# he graat»
ash satisf&stien éﬂﬁ m&ﬁiéal growbh will result-when a ualiy
of study is pursusd, The fﬁilo@img four unlta of w@xk are
suggested for use in conneciion with the materisl avail~;
able in this album.  Although the units nesd not be studied
in the order given, Units Une and Two contaln the most
simplé material snd should probably be used Tlrst, Jueh
unit should ba studied iwm n zeries of four or five con-
gatubive wéakiy 1@53@&& with related ma%érial, solgs, and
80 farth, velng ased whenever npgsible in.%ha other muaia

periods during these weeks, %The teacher ig advised to

VO U VR T
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- refer to "Notes for Teaschers™ at the front of the slbum

for speeific suggestions in conneetlon with the presenta-

tion of esnch composition.

Unit ;' farehing along. Five warches have beén selaoted

for use in this unit, The students will enjoy marching
appropriately to the music, seleeting snd playing snitable
rhy%hm iﬁﬁtruments and, while participating, observing the
gimple elements of Cform and orchestration. It will be
found that there is considerable contrast in type ameng
thase‘maxches, The pompositions may be prasented in the
following order so that this contrast is most apparent.
“Come Lasses énd Lads®, an Inglish Folk Tane.  Rew

cord #45-5009. 4 composition in a steady, lively rhythm;

~this seleetion may be used for marcﬁing,rskipping or

galloping. The phrese patterns are very well defined in
this number. | | | _
sDollyts Funeral” by Tohalkowsky. R&éor&_ﬁ&ﬁuﬁﬂlﬂa
This is 8 sed, ﬁ@ry slow march which is mﬁﬁt.suitablﬁ f0r
dramatization. |
"areh™ by Bach. Record $#45-5008, This is a good,
b&iﬁk maraeh in stesdy rhydhm. It has Q fitard 8t the very

end. IT marched in half gpeed it becomes » slow pro-

- eessional type of narch,

*uiareh ¥ilitaire® by Schubert. Feoord §45-5009.

Thie ig a very well-known march with which all ehildren
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shuould be sequainted. IV seuteins one ritard akout twoe
3.@&1&@@ through the recurding.

“Hareh of the Vin Soldiers™ hy Toheikovaky. Heeord
4G-E0L1, This 1o & atendy, slower rﬂyﬁhm in good conw~
trogt o the above msroeh. I has ﬁh&‘aﬁiff, nrecise Y -

ment of a typiesl "ioy" mereh.

Lesson 1. Durine the first lesson the students
should enjoy smrehing or sordielipsiing rhythoieally in
other woys to the happy music of "Come Lasses snd Ladsh,
The phresing of thie puabey io clearly defined s#nd should
‘e shown by the situdents using arm mﬂ?ﬁm&ﬂ%ﬁ $£ chengling
the mervehing directicn. The hesoher should be sure thed
the students sre quist and in & retspiive mood for o
“pery ilfersnt kind of maroh” when “ﬁ&ll?'ﬁg?ﬁnﬁkﬂlﬁ'iﬁ
played, They will readily esteh the nood ﬁf;ﬁﬁﬁ GOty
posivion, and, ofter hearing it pleyed once, should be

nble o moareh sad dropetlire the faellng 1t conveys.

Lﬁssﬁm £e The students will remamber VDolly's
Fungral® sand should march agsin to the musie during this
lﬁ%ﬁﬂn; £t 1s well %o heve o portinn of the olass mareh
ag obhers wateh $o ﬁ@% who Is drssmtizing the sood noat
anpronrintely. “dereh” by beeh sebes o pood proocssionsl
mapoh 4 the students esn feel twoe bends o the meansure

inatend of four whieh glves »n brisk sarch. 4 rehenring
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of "Come Lasses snd Lads" mey provide an enjoyable ending

for this lesson.

Lesson §. "Mareh Militaire® is a fine-aﬁaﬁpy KA
ber for soldiers merching. The situdents should mareh in
chapacter, with hesds eréet, good posture and with a free
stride. A qmnﬁraﬁting type of march is Toumd in “March of
- the Tin Boldiers” which hes the stiff charscter of toys
marching, In both of these marohes, and especlally the
last, the phrases are clearly dsfined and should be shown

in the marehing by a change of direetion,

Lesson 4. All of the marehes may be reheard and
enjoyed during the last Lesson. The students should take
- turns marching appropriately or playing rhythm instruments
and the teacher should point up the eﬁntrasts in mood and

mmvement snong the compositions,

Ynit IT F@liaﬁing the rhythm of the music. Some

of the compositions in this slbum whiceh nay be classed as
musie inspiring fundamental rhythmiec asctivity have been
insorporated into sn importent snd yet simple unlt of

study to be completed in four or Pfive lessons, ALl of the
students should be able to respond acourately and with good
freedom of movementto these different rhythms. In addition,
they should learn to listen for sinilarity and sontrast in

phrases snd $o include this fsetor im their rhythmisc
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interpretations. Ihythm inatruments should be used when-
syver possible and the metrie swing (the movement of the
‘rhythm in three or four besits) should be noted snd con=-
sidered in the use of the instrumeuté.

The compositions have been Listed halsw'in the
order suggeshed for their presentation, *Hotes Tor
Teaah@rs“'shauld be ponsulied for suggestione 0 be used
in connection with the presentation of each.

"Sieilisna® by Handel. Resord #45-B008. This is
a good steady rhythm sulteble for slow, heavy skipping,
galloping, or walking. |

"Jong of the Shepherdess® by Yeber. Hecord {45-8608.

This composition has a very steady, rother slow, running,

rhythmie pattern.

"Bogtillion”™ by Godard. Record %45u5@11, Included
in this hasiec galloping rhythm are changes in movement and

instrumentation which are suggestive of a sequenes of

. eventa,

“Horthern Song® by Schumarnm. Record #45-~5008. Tﬁi%
composition exhibits a very steady walking rhythm. It is
quite siow and sedate.

"Haltz" Opus 9a, HNumber 3, by Schubert. Record
F45=-5008. In a smoobh sweying rhythm, this waltz has no

breaks or ritards.
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"John Peel®, an o0ld hunting song. Record #45-5009.
This composition has 8 very stesdy, brisk, welking, rhythmie

pattern. There iz a ritard at the end.

Laﬁsan.la Two ocompositions may‘he ﬁt&di@ﬂ during
the first perlod. Introduce the unit by informing the
stu&énts that they will hear several édﬁgoéiﬁiaha with
different rhythms. 7They should be greparaﬁ not only %o
walk, ékig, ur gway with the musio but alﬁﬁ;-shﬁulﬁ
listen for meaning in the mnéiea-pﬁrhaps the ecomposer tried
to deseribe sugething or wished to tell o stary_throagﬁ the
music, Odly thoses liéﬁan&rs wlth sharp sars and keen
Imaginations will be able 10 hear ﬁhsa& s?ecial-musieal
m@aningéa Study YSieiliane® carefuily. Skipﬁiﬂg_ar
galloplng, in order to fit this music, will nesd to be
gﬁiﬁe heavy and slow. A4 aanﬁidaratian-of a Tew imporbant
ingtruments and mﬂlmﬁy'pétterns which are heard may be iy
cmrgmrﬁ%eﬁ im%é‘tha study of "Song of Sh@phardess5» The
phrase patiern of the composition may help determine the

dramatic action,

Lesson 2. "Postillion” is s very livaiy numbar
and will readily suggest dramatie episodes to the students.
Galloping is the basic rhythmic movement w0 be uged.
"Northern Song" ﬁroﬁiﬁea 8 good sontrast in mood and
aetivity o the above somposliion. FHere sedate walking

with consideration for the phrase changes is the primary
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activity., IT Hime permits, "Song of the Shepherdess! may

be replayed for rhythmic activity and enjoysble listening.

Lesson 3, The students shauid rehear and review
the important polnts of "Postillion™ and "dorthern Song”
during this lesson but amole time should be sllowed for
an adeguate siudy of "WaltzY. This number should insnire
some very graceful rhythmic participation which takes
inte consideration the phrase patterns of the nusio.

The students should be led tu obperve the waltz rhythm of
one hesvy beai feilgwed by two light beats. This faoctop
may he euﬁsidared in connwaition with the use oFf seslected

rhythm instrumenis.

Lesson 4, Initrodues ﬁhisIIESSGn with & rehearing
and review of the aativities snd sssentisl polnts of
"Waltz®, The iteacher should Le sure that the students
feel end play the three-four meter of the waliz for
it should serve as # conbrast o the foup-four rhythm
of '"Wohn Peel” which will he introduced in this lesson.

In elapping or plaving this rhythm the tescher should
observe that each phrase starts on the Tourth beat of the
messure. This leads into the heavy beat which should be

enlisd Youe*,

Legson 5., I nossible, sll afitha compositions in
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this unit should be reglay@ﬁ during the finsl lesson,. 7The
students may $eke turns responding rhythmically with bodily
movement or by playing selected rhythm instruments., The
important points of each composition should be mentioned

asnd the contrasts between the geversl numbers pointed outb,

Unit III #ho ig daneing? Host children know how

to pretend for it is one of the bssic ingredients of childe
hood which so often nand too socon falls vietim of its Toe,
self-conseiousness, Musie is & wonderful stimalus far‘all
kinds of imaginings snd pretendings, sud all iistening and
rhyﬁhmic studies should c¢all the lmoglnation iﬁtﬁ play in
some way, In this particular unit an asetive imagination

is eapecinlly fmporisant. 4 combination of the various
fundemental movements wiil'previda the basis for dencing
and drsmatizations which the musie suggests %6 the students,
The falimwing four daneeg are suggested for study in this

unit. Four lessobs may be sufficient Ffor the study of

f"!'thi& maberial, but it is possible that a class might show

stich interest and enthusiasm that several additional periods
will be needed to complete the unii,
“?ea&ants* Danes™ Ho. 1 by Sohytte. Heecord 7455011,
This daﬁce.f@atur@s a steady, avkward, prancing, rhythaic
pattern with pointed accents throughout.
"Dance of the Moorish Slaves" by Verdi. Reecord 745-500%,

The mood and rhythmie charscter of this music suggest a
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llgnter, tiptoe surt of stepping dance with acoents prea- 
duced by drums and cymbals.

"Mirror Dance® by G&unod,. Record #45-%5011. The
graceful swaying or stepping rhythm of this composition is
interru@tad by oceasional bréaks and riterds. It provides
a plaasant éantraat t0 the other heavier and more groltesque
ﬁamaeé in this unit.

"Slavonle Dance WNumber 1% by Uvorsk. Hecord

M4B-5008, This composition features a heavy stamping move-

ment alternating with light running patterns. The asccents

are often placed on the second beat,

Lesson 1. Introduce the unit with s genersl dis-
cussion of daneing. ¥From their previous experience with
musie the students should know that musie for the Ganeing
af'fairies &iffers_frﬁm the danéing ﬁusia of elown, for_ax~
smple. They may know thet Indian dances differ fram.&an@aﬁ

of our own people. "Peasants" should be deseribed as

country folk who enjoy vigorous deneing, The composition

"Deasanty Dange™ may be ﬁhe {nitial composition for study
in this unit. The nusic is suggestive of mi&wﬁurmpean

tyne of folk dancing with arms akimbo and prancing Qtepa,
The spirlt and rhythm of the composition sre the most ime
portant items %o be grasped. “Dance of the Moorish Slaves™
may aserve as a sontrastihg type of danee. Ib suggests sofd

shoes pr bare feet with rhythmice bedily movements. Helected
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~~rhythn ingtruments may be used as they are suggested by

the music,

- Lesson 8. _“?aasaﬂﬁs banée“ énﬁ "Danee af_fhe
Moorish ﬁlaveg“ may be reheard anﬁ en joyed with rhythmic
partioipation st the begimning of the seemnﬁllesaana
"irror Dance™ is mor e awaying snd gfﬁcefal thap either
of the above dﬁﬂﬁ@ﬁ; This eontrast should be observed

and'inaarpnrateﬁ inte the rhythmie partiei@ation.

Leaséﬁ_ﬁ. The aceent in "Slavonloc Dence” often
seems to fall on the second beat, thus making the rhythm :
of this composition more diffieult to comprehend. How=
aver, the students will enjoy this heavy rhythmie dan&e'
and may devel9p intateatimg and characterisiic aénae
| patierna. ®iglrror Danes' mey be réh@&rd.anﬁ enjoyed with

rhythmiec partiecination sgein a4t this lesson.

Lesson 4, During the final lesson all of the come-
‘pusitions in this unit should be rehesrd snd contrasted.
in mood snd rhythmie movement. All of the students should
participate rhythmically in some way. |

If the unit hes been of grest interest to the students
they ma& ask to heapr certain compositions at lester Limes,
This, of eourse, lg desirable and will serve ag & meagure

of the sueeess of the presentation.



74
Unit IV Gur rhythm bend, While there are many

numbers in this album with wﬁimh rhythm instrumente may

- be used as incildental agents for participation, some of
the compositlons lend themselves 4o more exiensive use

of the imstruments, A unit featuring rhythm instruments
might inelude the following mumbers,

"iavéndar‘s Blue", English Polk Song. Becord
§45~5ﬁaga This emm@asitiag'is in a slow, steady three~four
meter and is very good for use as an‘aaaampanimemt for the
rhythm instruments, |

"Poplly Put the Ketidle On", English ?ﬂlk'ﬁang.
Record #45-5009. Thiz is snother “"standard" eccompaniment
for rhytha inﬂﬁrumentsﬁ_ It is in & steady two~four metér.

"Enight of the Hobby Horse" by Schumenn. Record
#45-501%. This eampeaiﬁian has a steady rscking rhythn,

4 Ifs orghestration 1s auggaativa of the use of rhythm in-
struments.

*Dance of the Moorish Slaves® by Verdi. Record
#45=-8008, Rhythm insiruments will be veluable in em=
phasizing the drsmatie qualities of this number which Wes
also used in Unit Three. |

These compasitions have been srranged in the order
of their simplicity for orchesiration. in the firs% Hwo
ﬂumbérs the siudents will fipd that L4 is guite easy Yo
make up inﬁaresting orchastrations. The last tWo Gom~

positions will require a more imeginetive, less regular
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orchestration but the results should be interesting.
Although the instruments sre featured in tﬁis unit other
- rhythmi¢e aetivity may be ineluded,

The tescher will find it quite satisfactory to
hg#a a 5@all-gr$up.mf instruments whieh the students teke
Turns playing, for to wateh ameth&r;play the instruﬁ@nt
is often a great motivetion for a child to desire to play
it bebtter and more accurately. If the students have had
much experience in other itypes of rhythule partiéipation,
1T they have learned %0 olap the sieady metrle beat and
¢an fiﬁﬁ the first beat of a nmeasure, theylwill axperience
1itﬁle-@iffieulty in working out an aﬁéemp&nimﬁnt using

the‘iﬁstrumanta,
FOLUME 1Y

- #With the excepticn of a few short eampoﬁi@idns-of

8 @escriptive nature all of the music in this album may
be ﬂiagsad as danees or marches, Of the five mearches,
all are well-known ‘selections frmﬁ opera. The dences in-
clude a number of weltzes and gavottes as well ms other
less common types. The musical compositions sre mosh
sultable for use on the fourth grade level for they are
rélativaly short and swggest counsiderable rhythmie
vartieipation whish is desirable in this grade,

A study of the compositions ineluded In this slbum

should sogueint the student with several well<known marohes
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in diffarentvmoeda;:hﬁ ghould begin to understend the
different rhythmic swing which is to be found in various
typaﬁ_of dances, snd he may learn to exprass this in terms
of the time signatures, - Turther, the student sheuld learn
to hear phrase repetition and contrast in music snd should
incorporate this fnetor into his rhythmic iﬁﬁékpretaticng’
I% is hoped. that the tescher will provide mueh c):ppm’i:unii:y
for student rhythmic participation through bodlily move-
ment and the sporopriste use of rhythm instruments., These
aativitiaérnat-@ﬁly provide an enjoyable ﬁypﬂ of participa-
tion which refines museular coordination, but make the

expresaive rhythmic factors in the musie more mesningful.

In addition the tessher should bhesy in mind the faet that

students of thig age wmay begin the sural and visual re-

cognition of some of the wore common instruments such as

the violin, trumpet and elarinet.

 From the recorded material svailable in this album
four units of study are snggestﬁd»‘ Eacﬁ unit should ex~
tend over four or Tive consesutive weokly lessons of
approximately tmnenty«five minaﬁeé duration. Wﬁé follow=
ing organization of units will zive the teéahef.a unifying
theme Tor use in presenting selseted cﬁﬁpmﬂi%iﬂns.ana will
suggest the order in which these numbers should be studied.
“Hotes for Teachers™ in the frﬁnt of the record album will
provide the tescher with many ideés %o froilitate the

actual presentstion of the lesgson.
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Unit I Foupr fewous marches. Four of the five
marches conisined In this album are suggesited for use in
this unit of four lessons. These marches are often heard
and the students studying thiez unit should %e.abla not
only to identify them but should also know a Little of
the background of each. aAll of the eampasitigns are o
be found on Record /45-5015 and should be presented in
the Tollowing ordeyr: | | |

frorendor Song® from {armen by ﬁizaﬁ, This well-
known melody in march tempo has g stendy rhythm throughe-
out., The music is teken from the seene of the toreador
areﬁa in the last a¢t of the vpera. _

"Street Boys Perade"” from Carmen by Bizet. This
is a short, erisp mereh in a steady tempo., It Is an exw
eellent highesiepping mareh and is taken from the first
aet of the opera whers street urchins imitate the soldiers
of the guard,

“ifareh of the Three Kings™ by Biget. A4 marah
which, in contrast to the above, is suggestive of & sclemn,
algnilried ocossion. It is asvoclated with Christmas in
that 1t pletures the coming of the Three ﬁigamﬁnhtg
Bethlehem, This well-known melody ﬁhauld'beeamé a favorite
with the students.

"March® from Alde by Verdi. This mareh éﬁings along

at a brisk steady Sempo in a vigorous military manner,
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Lesson 1. Introduce the unit with & brief discussion
of variaty in marches. The situdents will readily understand
the differencs between the precise military march, the orisp,
short~legged %oy march, and the slawer, more dignified grand
mareh, Inform the students that all of these types are found
in mareches from operas. An opers is & story told in acting,
daneing, and singing. {Perhaps the students are scquainted
uith the ahil&r@n;ﬁ enera, "Hsnsel and @retel*.} Briefly
deseribe the scene from Garmen vherain "fToreador Song™ is
haard., Play snd study the composition with the students

listening and participating by marching and plsying ap~

'pragri&ta rhydim instrunents. 4% the some lesson "Sireet

Boys Parade™ should he introduced and heard once or fwice

in order t0 show the contrast hetween the two marches.

- It may ba n9taa that "Toresdoy Song' is a'grﬁnﬂ, lmpressive

mareh sugresting an arena wherein s erowd cheevs the an-
trange of the brave toreadors. "Strest Boys Parade” lacks
this grandeur. It moves with the shorter, more rapid snd
less nreciee steps of fun-meking boys. Fhrages may be
heard and indicated with & change of direction in the
marehing. The greater portion of the “"Sireet Eoys Pargde®

may be reserved for the pext lesson,

Lesgson 2 Lésawn two might begin with a briel review
of "Torendor Song®; this being followsd by a eareful study

of "Srest Doys Porade™ and san lntceoductory deserintion and
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hearing of "Mareh of the Three Kings" from L'Arlesienne

faite by Bizet., The distinetive character of each march
should be noticed and displayed in appropriate marching
by the students., & few seleeted rhythm instruments may

he used to secompany the merching.

Lesson 3, With approoriste m&rahiﬁg and dramatizas
tion the study éf "IMarch of the Three Kings” snd "Mareh”
from Alda mey be apm@letad at the third lesson, A brief
story~baokground will make the musie more measningful. |
Wherever possible the more common orchestral instruments

should be pointed out as they are heard in the recording.

Lesgon 4. The last period may be used for a reé-
hearing of all the numbar s in the suggesﬁed order. It
is hoped that the students will recognize the different
compositions and will enjoy hearing them and parﬁieipaﬁing
with appropriste marching end the use of rhythn instruments.
Additional material: A fifth march, slso included
in the #lbum, may be used %o oxtend ithe unit if desired.
This is "Soldiers Chorus" from i1 Tfﬂ?atora by Verdi.
It 18 A rousing snd yet very melodious march from s famous

opera.

Upit I1 Different kinds of desnces. Of the nuwmerous

danoes contained in this elbum fsgr different types have
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been selected for use in this unit of five lessons. Some
of the remeining dances are listed for use in Unit Three.
A study of thils unit shounld give the student an elementary
understanding of the movement charaqteriaﬁiea af the more
eomon danee forms, Furthermore, he should beecome ag-
guainted with two or three well-known compositions which
he will learn to enjoy and to recognize whenever he hears
them, | |

The following ér&@r of pregentation is suggested!
*pne Skaters® by ¥Weldteufel, Record #45~5@l§.

This is & well<knowm walte dune in a sieady rhythm, It

is releatively shord and features bells and flutes as the

predomineting instruments. HMusioc with a swinging move-

ment is & waliz., It has three bests to a msasure.

®ramaryllis® by Ghys. HRecord #45-5012. This is

a well<known gavotte in a olear steady rhythm. It 16'

gulte shori, This is an sxcellent example of this danece
form vwhich has four beste %o a measﬁre'mnﬂ usially starts
on the third beat, |

*Gavotte” by Hendel. Heeord %éﬁ»ﬁﬁl%i Tﬁis iz a
light«footed denee with easily heard phrases, some of
whieh ritard slightly at the end. Since the phroses
begin on the third heat in four~four time_tha compoaition

digplays the typleal rhythmic design of the gavotte as

. desoribed above in connection with “smaryllisn?.
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"Minuet® from the Third Movement, Bymphony #3090 by

Mozart. FHecord #45-5012, ‘This delightful composition has

g steady rhythm throughout. A mlnuet has three bsats to

g measure but does not swing like a waltzm; 1% seems to move

in ﬁainty steps and in this way réfl&atﬁ the era in which |

it wés uged, During the lifetime of Mozart, the Eightgenthl

Century, eleganﬁ'manners-and elaborate dress were the togﬁe

ia.eourt eireles and this "Minuet" is an exaﬁpie off one

type of ballroom dance which was popular at that time.
"“ﬁountry Dance” by Beethoven. Reeord %&5ﬂﬁﬁlés

In its first and third sections this composition haes a

fine Iree-swinging rhythm in vhich the phrases are well

defined, The middle section, slower and more graceful,

is approached by a ritarded phrase, In contrast to the

abﬂva-#ﬁiﬁuet" which was a danee for ithe elaborately

dressed habiii%y, this "Country Dance" is tyniezl of the =

more robust, out-of-doors danees enjoyed by the village

Lesson 1, ”Tha;%ﬁater&ﬁ and *Amaryllis™ may be
preSaute& at the first lesson. The taaéher should point
out the different aharac"ter of %he two numbers: "The |
Skaters” is o éaltz and swings in three heats ﬁhil@
"Amaryliis®™ is a gavotte which starts on the third beat
and tripe along in four bests 4o the messure. The ﬂtudants
ghould elep the steedy beat of the musie, digéaver the

sccants and then ¢lap ouly vhe heavy beats. In their
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experimentation with suitable steps for simple dsnces of
these types the phrase pattern of the eaé@aaitiaﬂs should
be econsidered.. 4 few rhythm instruments msy effsctively

accompany the pleying of the resorded music.,

Legson B. A% the second léasmm the two gavoties,
"ﬁm&:ylligﬂ and "Gevotte" by Handel may be studied and
aémparad, The students should listen and_partiﬁipat@
with appropriate rhythmle respobse thrmugh_badiiy MOV =

rent and the use of rhythm instruments,

Lesson %. "Minuet" by Mozart should receive the
greatest considerstion during the third lesson. The '
gavottes and waltz may be played briefly % show their
contrasting character. The minuet and waltz are both
in three~four iime but the minust seems to move in dailnty

steps rather than in the swinging manner of the waliz.

Lesson 4. The grester part of lesson four may
be eénﬁern@d with the siudy of "Country Dance™ by
Beathoven, it should be noted that thia somposition was
inspired by the aaneing of pessants apd village folk
whereas the minmuet was written for the dasnsing of lmrﬁs
and ladiles in the Bimg's cﬁart« This fact sccounts far
the more robust, quisker-moving character of the one and

the dainiy, stepping wmovement of the other.
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Lesson . The {ifth lesson may serve asg a review
and summary of the unit ass &8 whols. All of the com= |
positions zhould be réplayea aa the students sbtempt
to identify them. Apnropriste rhythmie participation
will make all of these lessons wore enjoyable and mﬁra

meaningful,

Unit III Dsnces old and new to us. This unib
of four dances is designed t© be presented sometime
afber Unit Two has %eek used, In this, three of the
compositions studied in Unit Two are used to introduce
four new seleetions. The unit mey serve Yo broaden
the students' sequaintance with various types of dances.
The compositions may be used in the following arﬁari

Phe gkatars” by Wsldteufel. FRoscord #45-5012,
This number was usad lu Unit Two.

"¥eltz® (pus 9b, Humber 1 by Schuberi. Record
H45«5012, This waltz has a steady and greceful rhythm.

"Haltz" Opus 55, Number 7 by Schubsry, Reocord
#45-5012, This weltz has e more trenquil snd flowing
relody. ‘

“Gountry Dance” by Beethoven. Hseord #45-5014.

A brief desoription of this mey be found in Unitv Two.

"Country Daneﬁ“‘by-%ﬁbér;.'ﬁeaar& ﬁ&ﬁfﬁeléa This
number contains iaﬁerestiagymalﬁﬁiﬁ patterns in running

eighth notes. It is not as easily danced as the Beethoven,
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"Gavotte" by Handel. Record j45-5014, Unit Two
earries e brief deseription of this number.

"Gigue" inm Beflat by Gorelli. Record #45-5014,
This is a relatively short dance in s skipping rhythn
#ith & steady tempo thrauﬁheut. & glgue is an vld
Eﬁrapaan dance form in sny of sevéeral rhy%hmsj Ite chisf
characteristiec is its basis of rapidly moving groups of

three notes.

Lesson 1. "Skaters” should introduce the firsd
lesson whiech features &iffar@ﬁﬁ'maaaﬁ in waltzes, ‘Afﬁai
hearing and briefly discussing this number the Sohuberd
“altzes may be presented snd the different charaster and
mood of the two msy be noilnted out. Bhythmioe partiecipa~
tion in the form of olapping, swaying, and the use of

rhythm instruments 1lg recommended.

Lessou 2. At the seoond lesson the Tamilier
"Gountry Danee” by Beethoven msy be raéléyaﬁ anﬁ the
students reminded that the daneing of countyy fmlk inw
spired this gay and lively number, Present "Country
Danea" by VWeber es snother composer's way of pieturing

the seme thing.

Lesson 3. The gavobttes studied in Ynis Three
wers originally dances of countey folk. During the third

lasson "Gavotte” by Handel mny ﬁa_ra?iaweﬁ'%riafly‘ana
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then "Glgue® should be int;oauned ag another gay, autwafé
doors dance having more swing than the gavotts. The
students should skip to the music and ﬁhaw-thé phrase
pattern by turning at the ends of tﬁﬁ phrases. |

Legson é; Thé final period may be uﬁ&d_f&r the
rehearing, with ﬁﬁﬁf@?fiafe students Qartizipaﬁiénj of
all the aamgmﬁiﬁiaﬂs in the unit. 7

Additional meterial: The following waltzes by
Sohubert which are to be found on Hegord #45-5012 of the
albun have aat‘hean-inaiu&eé in the study ae autlineﬂ'
above, They mnsy be used %o extend the unit if the teacher
deglres. | | |

*Haltz" Opus 9b, Humber 2. This is of a more
decisive charascters The one-two-three beats are very
rordily heard. | | |

"ial e quﬁ %5, Humber 2. This waltz hss a
stendy rhythm but iz more restreined snd suiet in feeling,

"ﬁalﬁz‘épﬁsléﬁ, Humbher 6. .?hia ig 8 fine swinging
walty; more vig@r&us in character.

| ”Qaltz” &ﬁﬁs 9la, Homber 10, A gay welbz; this has

twirling rhythmle petberns in the melody line.

Unit IV Storiés in musis and dapcing. The foup

composi tlons suggested for this unit will demend a more
imaginative approach snd more careful listening for these

are not convenstional danges. The physieal response should
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be guidéa by the "story" which each number might suggest
by 1ts contrasting sections and ritards. Thia is an ime

partant study for in it is trainin§ for &iraeﬁiﬂg the

Cimagination %o fullaw anﬂ to inderpret the myalo, Al

Tour of these asmpsaiti@n& are availeble un Reeord

FaBm5015,

“snowdrops” by Tohaikovsky. This is Jovely "mood®

musie for quiet, imaginetive listening or ﬁramatizatian;'

it eontains some ritayrds pud a contrasting section,
"Passepled” by Delibes. This gracerful 1livtle

desnce is in the minor mode., If displays s steady tempo

‘ﬁhraughmuﬁ and has a middle geection in s gontrasting,

slﬁwer‘mnad.

"Allegro in ¢ by'ﬁandaléaﬁhﬂ. This nupber exw
hibite a staaay rhy%hm Shroughouts Sometimes 1% is
prancing in aharae%ar and at obther times it is smooth
and quieter.

"Z3ilhouvette™ by bvorak. Thiﬁ-musis is of & heavier,

more mysterious character in the minor mode. It con-

'tains ong ritard batﬁman the second and third sections.

Legson L. iﬁtraduﬁe-the unit by remimding the
students thet nusic ean tell a story or deseribe a
series of activities. ﬁuggﬁgt Tha $ ﬁancing'may help
tell the story if 1% fnllaw& the muaia byt that in order

o do this th@ denoer must ahangﬁ hi& mavemﬂntﬁ to fi%
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the changes in the muzie. Play the recording of Y“Snowdrops”
and disouss gtories whiech the music way sugrest. Une
sourage the students to drematize the storiss, play ap-
nraopriate rhydhm instruments end sing the melody: Speelal
care will be necessary In order to meke the movemsnts
and sound of instruments.fit the riterds in the oom-
position. Introdusce the delightrul danoce, ”Paés@pwd“
and experiment hrisfly vwith rhjthmi@ interpratatiions -
using wslking, sliding, and running steps. Save the

grenter portion of this study for the next lesson,

Lmésan 2, Continue the study nf."Pagagpiaﬁ"__
with o émnsiﬁérahiaﬁ of sppropriete dencing which might
be used %o héimg out the dramatic elements of the music,
The wsasily heard solo insbruments should ﬁa §mintad out
and identifled. The students may like to rehear
“ﬁﬁéwdraﬁa“)anﬂlﬁhey should paritieipste rhythmically
in the ways most @ﬁjayabla to them.,

Lesson 3, "allezro in GY and "Silhovette” should
be stndied carefully during the third lesson., The ton=
fresst in eherscter of those two ﬂﬁmb@rs ig quite marked

and should be aiﬁibit&d in dramatizations expressive of
“ the story and the ﬁgaie of easch. The dramgtizations nay
be hesed upon the use of the fondamentsl movements in

various patterns,
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Lesson 4.  All four of the compositions included.
in the unlt should be replayed Tor the pleasure o be
derived Irom $he hearing and dramedizing of them. The
students may reenll some of the siories and dramatiza-
ﬁiana'ﬁssamiat@ﬁ ﬁiﬁh the different musicel numbers.

The enjoyment in the interpreéetation of the mﬁaiu is
the importent item for this lesson.

Additional material: Although the following
compositions seemed to have less interssting possibilis
ties for dramatization the ﬁeaekﬂr may use #h@m o ax-
tend the unit if he desiras,

"Playtime Humber 4" by Liadoff, Record #45-~5013.
This ié # very short composition with s mmbing or
'ﬁtepping movens it .

*"Plavtime Number 10 by Liﬂdaff; Record J45.5015,
In o slow, pushing rhythm, this composition is in three

gections set off by ritards. It is quite short.
VOLUBE Vv

Dences and merehes consiiiuie the entire content

of Bhythmie Activivies Volumwe ¥. These compomitions are
of considersble variety and, in addition 4o providing

an opportunity for the student o listen_and raap&a& to
rhythmieélly gtinulating maﬁiﬂ, g gtudy of these numbers
will introdupe to him several of the world's well=loved

melmﬁi@s and dence Poyme, He ﬁiil hecone bgtﬁer
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aoqueinted with baslie danses such as the gavotie end

minuvets He will meet dances from many countrles and

in many styles. Awmong these are the morris dance, the

reel, Jig, horupipe and the heiling danee. The gtudent,
using simple steps, will enjoy dancing some of these.
The arrangement of others will nake them uﬁaﬁgrﬂyriate
for sxbensive daneing snd ity is at this time that the
astudent will tharva thet even without daneing it is
enjoyable to hear this type of nusic; he will beecowme
more familisr with the use and purpose iﬁjmﬁ$ie of
rivards, bresks and ﬁanﬁréﬁﬁing segtions.

In this seovion spe¢ifle units of study, using
the materisl in this album, are outlimed for uge on the
fifth grade ieV@lg It is hoped that this @ill help hhe.
classroom bveacher plan a more effsetive use of these
reaar&aﬁ mnsieél compositions. From the aﬁ@ilébla
regorded mateﬁial three units of study a#@'reeemm@naeai
The 3itle of esch unit Will giva tﬁé unifying theme for |
study and the listing which ineludes a brief deseription
of' etch oampasitian ﬁili ghow in what order the numbers
should be presented. 4 brief sketch of each lesson is
also given so that the teacher méy gee elearly the
apount of weterisl to be covered. For supsesiions
useful in the presenvation of easch individusl composition
the teacher is.referred %o "Notes for Teschers™ vhich

will be fﬁ@ﬂa in the front of the reocrd albut,
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-~ Bpit I Contrasting mouds in marshes. OFf the six

- marehes ineluded in the aldbum, four are suggested for use
in this unit. This stuly is deslgned to show the variety
ol mécd and purpose whleh ssy be found in merches, In
addition, & study of this materisl should sesist in
agquainting the student with the mors common orchestral
Ingtruments and some of thely varied uses. Four con-
geoutive weekly lassong of ﬁwautynfiverta thirty minutes
length should provide envugh 3ime to compleds the unit,

The following order is suggesied for greﬁaataﬁidn
of the compositions all of whieh ere found on Record
#45-B018, |

“iareh® Trom Carnavnl, by Sehumern, This is o ocrisp,
fnspiring march in a very snoppy iempo. There are no eon-
trasting gseotions or bresks in the rhythm.

"Mareh" from Iphigeuis in Aulis by Gluek. The
shately, solemn and majestic feeling of this march is
sayried throughout the composition. ‘

"Mareh" from Minisbursg by RBeinhold. This come

position ¢isplays the following contrasting meods: 4
{militery), B {roverent and majestic) and ¢ {military).

' "areh Grotesque® by Sinding. This composition
1s suggestlve of characters sssocisted lth Halloween for

it exhibits a gteady rhythm in counection with an odd,
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grotesque sort of melody whieh fadss cul toward the end.

~ Lesson 1. 'Intraﬁ&&g.the unit with a discussion of
marches: Some of the various kinds are the mi}.itéz?zf méﬁéh,_
the toy mareh, znd the grand ﬁarch;. @kay usually‘mnve _
in twe or Tour beats 1o a measure and ordinarily keeg the
game mood and rhythm throughout, Inform the gtﬂd@nﬁ&
thet in this unit they will heer sone different things
in marches. At this firet 1esgsn‘%he.ﬁehumaﬁn mareh
should be carefully studied with student discussion of
th@ seod snd ingtruments heard. Appropriste uée should
be mades of rhythm ingtruments and othey forms of rhythmie
pardicipetion, It is important that the students dis~
sover the unusual three~foéur meter in this mareh, Follows
ing the study cf'“ﬁarch“‘by Sehumann the cantrasting.“%arah“

by Gluek may be briefly initroduced.

Lesson 2. "Mereh™ by Reisheld ghould regeive care-

ful attention during the second lesson and thﬁzﬁaaahﬁr

- should be sure that the stufents observe the two distinet

moods in this composition. The Gluck meroh msy be studied
further and briefly éam@gbaﬁ withrth@ Relnhold "Mareh®
whiech has a middle section of a_aimi&éf mmd@,_ Larehing
and the use of rhythm;;ﬁstruﬁaﬁts-by the studénta4are i1m-

pordant activities,

Lesson 3. In connection with the sbudy of "Maerch
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Grotesque” during the third period, the students should be
urgad to dramatize the music for this is a comic mapeh
demanding distorted, yet rhy%hmie,.maVamenﬁ. Gonslude
the lesason with a rehesring and sompary of "Mareh” by

Reinhold vhich was considered at the previous lesson. The

ccontrasting seotiona In thls wmereh are Ilmportant and the

-students should realize thet & story secusnce demands the

ghange of mood.

Legsen 4. 'Tha fourth lesson should serve as a
susmary Tor the unit in whieh all the marches ﬁre renlayed
and dismaaéad briefly to poimrt out their contrasting
characteristies. There should be mueh student_parﬁiaipa»
tion through appropriste marehilng and the pl&ying ef
rhythm instrunents.

Aaditional Material: If time permits and an exe
tension of the uﬁit is desired, 1t would be well to in-
slude ﬁ'atu&y af "Mapeh of the Priests® by Mowart. This

is & very lovely composition in a dignified, reverent

mood with & steady, slowsmoving tempo throughout. This
numbar iz omitted from the unlt but is reeommended as
supplementary material. |

"iar Song” by Reinhold seems to be less significant
musie and so is omitted from the unit. However, it may
be uged 1f the téaah&r wlishes. This compositlon contains

a econtrast in mood.
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Unit II Dances from the old warla_gg‘§§g §gﬁ. The
organlzation of this unit is bosed on thé-asﬁamptian that
atudents in the fifth grade study American history ani are
#equaintad, in 8 general way, with the fact that the eule-
ture of this ocountry, in larpge peri, is indebied to the
Buropesan peoples who eame here, OFf these, the most aﬁm
vious esrly ganﬁriﬁatmrs are England epnd France., The
Inet tha% the early sedtlers bhrought thelr songs, dances,
and other cultural assets with them should be 2 considera-~
tion of the socinl studles program. It is recommended
thet the study of this unit be underteken after a basia
understanding of the historiesl background has been esw
tablished, |

The Tollowing order is suggested for thé compositions
to be used in this unit of five lessone _

“Shepherds Dence™ by Hdward Cerman, Reoord $#45-8016.
This 1s a delighiful, gentle, and graseful mmfﬁiﬁ dan&e?
suiteble Tor simple dameing.
| TaGavothe” by Gretry. Record §#45-5019. -A eourdy
dance, more animated in eharacter than the minvet, thia
disylaﬁﬁ # el&ar.ﬁ%aﬁping rhythm which may easily be aéapteﬁ
for ﬂénﬂiﬂg, The harpsichord 1s the Teatured instrument.

Fmrinuet® by Howart. Record $#45-5019. This is 2

nolite, decorous gourt dsnge whieh was c¢arrisd Yo this

7 Ses (Nossary of Musiesl Terms, p.
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country by the early genteel cless, The composition should
bg in the parmanent raepertoire of fémiliar'tunea of every
¢hild. |

*iupkey in the Straw” arranged by Guoin. Hecord
F#45-501%, This ig a femilisr American “reel? fune whioh
should be in the permsnent repertoire of familiar tunes
of ave

o g,

i& & concert arrangsment of the tuns
and, as sush, esontains bresks in the rhythm whioh meke

its use 2s a dance very Limited,

Leogseon 1, Inform tho students that at the tiﬁs
of the eolonization of America the English couniry people
enjoyved o type of worris dasnee of whieh "Shepherds Banéa“
is n ssunle, "Shenherds Dsnee" should be studied Qﬁita
egrefully with the students listening for %h@_ﬂiffarent
melodies as they avnear, Student experimentation with
various dence steps will be an appropriate sedivite, IF
tine nermits "Gavotte" by Gretry may be introduced as
a contrasting type of dsnee, one which omme chiefly from
Franee and was enjoyed in the great ballrooms. of the

Lesson 2. The study of the Gretry “"Gavotie” may .
be goptinved at $the second lesson with "Shevherds Dance
being reheard also. The students will be sble o put

simple yet suitable dmnce steps to both of these numbers,
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Lesson 5. "Minuei™ by Mozart should be the ime

| portant item :or study during the %hird lesson., The

students should learm to think of the minuet as a dignified,
polite ecoursy donce and may reoognize the harpsichord as
the sole ingtrument. I% should be poinked cub that the

early aristoermey of this country, George Washingion and

in the Straw" mﬁy be played and diseuased very briefly
during this legsﬁnm It is an Americen "yeel” tune which
wos extremely popular on the froniisr. These nionesy
who enjmyaﬂ'vigﬁraus dances, wore ginghen and ealico
rather than silks and satins and werse not concerned with

keeplng powdered wigs in plsave.

Losson 4. A reheariog of all of the compositions
is in order during the final lssson. More attention
should be given to "Turkey in the Straw". The students
should try to identify ss m&n&_&f’the cﬁm@&ai@iana‘as
posalible and may discuss the more iumportant items studled

Guring the previous periods.

Unit IIY Deances from wany countrieg. In this

third unpit the familisy “Hinueis® hy Mozayt which was used
fu Unit Two is uwsed agein du introduce enovther of the

saMe type: “Minuet™ by ﬂlﬂck, Hhis is Tollowed by three

other dances Irom Muropean gountriss. A study of this
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unit should introduce to bthe student a few less common
dances, The student should increese his undersbtanding
and eijoyment of ecolorful orehsstrations snd form in music.
The following order of campgsitimnmlia'auggested for use
in this unit of five lesscust |

Trinnet® by Mozart. Resord %éﬁ*ﬁﬁlég This number
is deseribed in Unilt Two. o

*"ﬁina&%“ by Gluck,  Record #45-5019. This stately

. denes with a lovely melody mey well become a part of the

pérmaﬁ@nt'repefﬁﬁira,

wivish Washerwoman". Heaord §45-5017. This well-
krown Irish *jig” diaplays a colorful orchestrastion and
uses meny ingtruments in brilliant weys. The ritarded
middle seetion and the ending meke daneling the entire
composition inadvisable slthough the first seciion may
be danced quite essily.

"Horweginn Dance” by Grieg. Hegord #45~8016.

This is s femilisr melody in a Norweglen "helling dance".

The first snd third sections may ensily be danced.

"The Swiss Mnld', & folk tune. Hecord J45-5016.

A lovely eelm davce containing turns snd pauses throughout.

- Legson L. At the flrst lesson "Minue t" by Hozmsrt
shonld be reheard snd drlefly reviewed., ¥ollowing this,
the Oluek "Minuet"™ should be preseated snd canpared with

the Mozart cowposition which is very siwilar in wmood and
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algo Teatures the harpsichord as solo instrument. The
- teacher should refer %o #Eatas_for.Taachaxs".fmr'suggesteﬂ

aotlvities and ldeas Tor disuussion.

Lesson 3.' #*Irish VYesherwoman®™, a vigorous jig,
may be the f@ﬁturea somposition of the saaan& 1assan, ahd
urkey in %h@ Btraw", studied in Unit ?wo, may”be nlayed
to show the similarity in mood. Both of %haqalﬁunpa are
now enjoyed by p@@pxe who like Jolly, fash«mavimg 3quara

and rﬂund dance.

‘Lenson D Thﬁ_thiré‘yariaﬁ may ﬂtar%‘ﬁiﬁh 8 pes
hearing and review of the sssenbial poluts of "Irish
%aaherwmman”, vat The mein yartian_of the lewsson should
be devoted to the study of "lorwegian Dance™, This is
an@ther id@%*mQViﬂg dance which hasg sone J&Gt&ﬂﬁﬁ Lor

D%Lfﬁfﬂﬁﬂ@e by a solo danear.

Lesson 4. During the fouvrth period "ihe fwiss
Maid" should be carefully studied with specisl atteation
baiﬁg given to the graceful pbrase lines and Torm of the
composi tion. Thlsg may be compared with the livalier‘

Horaeglon Dapee” whieh was Introduced at the last lesson.

Leggon 3. Huring the fipsl period all af she ¢obie
noaitions should be reheard apd the essenitlal polnis of
sach restated. The studends should be urged tﬂ see haw

many of the mumiaal Humber s @haj g reaagﬁ$ e GRG HBmMS.
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Some rhythmie activity is desirable in all the lesson of this
unit,

An additional composition, "Masquerade" Ly Korngold,
Reoord #45-0016, may be used with this uwnit if desired, It
is a hornpipe, suggests more irregular, imsginailve patierns
for daneing and henee wes considered a more diffienlt

compogition to interpret.
VOLUME VI

In seeking a unilfying Tagtor for use in dealing

with the musical content of this album it was observed

that Tolk tunes and rhytitms characteristie of different
countries were important items in nearly all of the com=
positions, Hinee the student of the intermedlate grades
normally studies peoples ¢f other lands, it seemed that
this would eonsditute a valild approaeh o a type of music
which would enrich the student's understanding of obher
cultures as well as widen his own experience with musie.
The musleal content of the album, tﬁereﬂar@a embodies a
unirfying idea and yet hag verlety in a mumbér of ways.
?urthaf, it is based on musical compositions of worth
which are heard rather often on the radio or in publie
perfornance .

It ig recommanded thet fhe musienl materisl of this
album be used with students of the sixth grede, sand it is

hoped that the students will have had conglderable musis
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listening experlenee in previous gredes. However, much
of the content of the album is appesling enough for use
in non-technical presentations to students with Little
musical background. _

The objectives of these units are conﬁeivad in

terms of musical growth in the student aé a result of his

experiences in conhection with a study incorporating the
selected musionl muterials. These wey be stated as

follows:

1. & widenilng of the student's musical experience
o include an awvarensss an&.anj@ymant of musie of many
types, of nany nationalities, and by many COMPUBArs.

Z. A growth in the student's responsiveness 1o -
the eXpressive olemaends of musio which, in this unit,
sre noteably: characteristie rhythmic patterns, melodies
adopted Trom Tolk tunes and the lone gualily of certsin
instrunents. _

. 4 growth in the student's ability to translete
the expressive musieal elemanﬁs into a variety of mood
values and mesnings whieh have sigpnificanee for him,

4. A growth in interest which will lsed the student
‘ﬁa further contatt with music on his own initlative.

The musical content of the slbum may be ¢lassified
under the two headings of wmsrches and dance rhythms, and
from it three units of study sre suggasted. Thlg division

of the availeble material into short units of four to Five
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legsons will ehnable th@_taaeher ﬁﬂ‘ﬁﬁﬁ it more essily
and at various times during the year at the convenience
of the elass. It should be pointed out that in almos?d
every case these asompositions, hﬁ wall ~knoun aémpagars,
are based on soﬁe-alament of the puslesl art characteris«

tic of the peoples of a particular ares or race, .

Unit I The march in three settinms. In & series

of fowr tonseaubive weskly lessons it should be possible

$0 show how & variety of rhythms snd folk melodien are

used by ctmposers as they build marches siitable for
different settings, The compositions ﬁhauld he nresented
in the order given below and in the presentation the
teeaher should use those suggestions from "Hobes for
Taachers" which seem most sultable for the olmss,

*rprogession of the Sardepr” by IProlitov-Ivanoff.
Reeprd #45-85081, This inspiring, colorful merch with
its rich instruméatationa, fine melodies, snd exelting
rhythns is orisntel in cheracter. It is based on a fblk
song from the region of the Causus Mountailne in southern
Buseia and describes the triumphsnt return of the Ozar,
or head of the Iribe, and his warriors. |

*tifareh" by ProkofiePf. Record #45-5021, This
mareh, although it keeps a steady, orisp tempe throughout,
dlsplays exaggerated rhythmie snd melodie patterns whiech

meke 1t grotesque and comiesl in characier.
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"#arch of the Pilgrime® by Berlioz. Record _
#45-5081, Bmooth-riowing melodic Lines end a slow-moving,

laisurely tempo are esharacteristic of this maraﬁa

Leasdn lx The lesson may be introduged with a pre«
sentation of some of the information about YProcession of
the Sardar®; them the students may be asked o listen for
the principle melody and the gaﬁ@rél moed of the com-
nositionw-is it gay and dsnelng in charasster? Ho, it is
more slrong an& bold. The'raecr&ing'may be xeyiéye& as
the music is studled in various ways., Students should
mareh $o¢ the musie, sing the yrinﬂipla maludy,'liatan
for or play the stsady drunm ﬁhythmﬁ,_an&.at%@mp% o
identify the principle orchestral instrumag%aunearﬁ in

the aampasitiﬂn.

Lesson 2. "Proeession of the Sardar” may be re-
heard ﬁuying,this lesson as the students participﬁﬁﬁlin
-same of the ways suggested in Lesson Une. Following this,
"Mareh™ by Prokofiefl may bé ylayad ags o contrasting ﬁype
of maraeh. 'Tha students ah@ﬁld ﬁiseués and attemnt to give
their iﬁpressimns of the music snd then the story may be
told ag» haakgrﬁun&_ta the music, The composition way
be regl&ﬁed several times as the students listen for and
diseuss the rhythmie patterns, maad; ard orehestiral ine

sbhruments, which are heard.

Lesaon 3., A brief mention of the two preceding
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marches may be made early inm this period. "Procession of
the Sardar” should be deseribed as =z prea@ssisﬂal_marah
and the Prokofielf number as an exaggerated comie march,
"darch of the Pilgrims® may be played, unnamed, ag the
students listen to determine the chsracter and general type
of ‘this march., 4F%er a short discussion of the mood and
& presenteiion of the sbtory, Lhe composition should be re-
played as the students listen carefully for the inatrumﬁata
uged. Appropriaste marching and the pleving of the rhythmic

patterns may be interesting and valusble activities.

leason 4, The last leszon should be spent in re~
hearing all of the numbers and in a diseussion of %h@ir
mors important aspecis., The great contrasts in mood and
movement should be emphasized. ALl of the students should

be able to recognize and ldentify these three merches,

Unit II Cherscteristic dance rhythms and meloGies

from different countries. The following compositions, based

on the danee rhythns and selodies of thres different eoun~
tries, will provide much opportuniiy for the teaeﬁer o
guide his students in understanding the use ﬁhiah COMPOSErs
often make of Tolk melodies and rhythns. It may be obe
served how an original melody is veried, through changes
it orehestyration, rhythm, and hermony to make the eom=-
position interesting. - Since the nmusiegel numbers are so

nelodivus and sontain such rich hermonies and interesting
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rhythms the students wlll find this s very enjoyable unit
for study. The Tfollowing order is suggested for the sﬁu&y
of these compositions in four lessons!

opuntry Cardens™ by Orninger. Record F45-8020,
This is an arrsugement of sn old fSnglish morris dance tune.
It hag s steady rhythm throughout and should be in every
shudentts renertoire of Camlliar composliitions.

“Orarine Mazurka® by fanne. Reeord #45-5022. 4
troeditional Polish dance 1s the basis of this appesling,
grageful composition in three~four weter. It has coecagional
ritarded spo%s aund contrasting seelticns, This dange form
is also found aéun@ the pianc compositions of the @ﬁleﬁrﬁtaﬁ
Polish oomposer, Choplin.

*ananish Sﬁranadé” by Biwzet. Reecord 456082,

Thig ecolorful and sppesling aaﬁpesitimn is baged on the
typieﬁl meludies and bolero rhythms of Spain. }

Several deys in advsnee of the Cirst “1istéﬂing
legson® of this unit, the teascher should guide the class
4n a discussion of folk dances and songs of countries with
whieh the students are familiar. Por exsmple, Colk songs
of Mexieo which are well known and apre often used fovr

Ganeing are "Ciellto Lindo"” and "La Cuchsracha®.  These

songs ney be Ffound in the studsnte' song book, Husic ﬁverywherea

8 rheresa Armitage, ot al., Musie Zverywhere (From
the series, & Binging Bchool. Boston: €. U. Birchsrd and
Company, 1944).
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and it would be well to sing them 4f they are familisr to
the students. I a Uexican danse ig knaﬁn_by any student
- this might also be used. Discuss, also, the costumes used
and the tygiaél dance eteps as well as typieal musical ine
struments, A similar spproazch may be mades bo familiar

songs and dances of otvher couvntries.

 Lesson 1, The tencher may inbroduce the Pirst
listening laéﬁmm in the unit by a%&ting that bampuaéxa of
musié have often taken the Tolk tunes and rhythas of ﬂifm |
ferent countries far uﬁa in'tﬁair Gampﬂsitiénﬁ,l the students
will be interested in knowing that th@ three musical come
positions to be studied in this unit have their origins
in Tolk funes snd daﬁees. In this study the class should
attempt to find, in a neﬁutéehﬁiaai way, what part of the
musie wag the ariginal-falk material, end how the composer
daveloped this wgterisl through repetltlon, vﬁfied oroehage
tration, and so forth, into sn atiractive piees of concert
Bnusic, ."Guuntry gardens” should be studied with these
objeetives in mind. The students may sing the principle |
melodies, play the more important rhythmic patterns and

ligsten for the nmood and in&trumanﬁatian,af'%ha eomposi tion.

Lesgson 2, "Qountry Gardens” mey be replsyed and dige
cussed briefly early in the second lesson, I% should be
obsarved that this is & lively country dance such ns wasg

enjoyed by rural and smelle-village folk in Englend. In
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gontrast o this, “Ozorine Mazurka™ is n ﬁaurﬁ danece of
the Polish nobility. Although it is lively, it is more
refined than the country danees. There are many atiractive
melodies to be sung snd rhythms 4o be played in this com-~
position. ' Perhans the students will wish. to experiment

with traditiounsl marurka danee steps.

Legson 3; "Sonnlah Serenade” will provide an intep-
asting study for the third lesson. Remind the sta&énta
thet all of the compositions in this unlt are based on
folk songs and dance fhy%hm&. In this eésa, a French comw
pesar'used a #@panish dance rhythm for T & campaﬁitimn. The
aolorful Spsnish stmosphere of the gay erowd sund bright
eostumes should be eamaéi&fed with this danee, The bolero
rhythn in this composition is an eépaaimlly impﬁrtani
cherasteristic as is, also, the use of the cagtanets in the

orehestratlion,

Legson 4. The outstanding charscteristics of all of
the cémwaaitiaﬁs &hqulﬂ be mentioned as théy are replayed
during the Tinal lesson of the unit., TCountry Gardens” is
g aomposition based on the li?ély$ yet relatively simple
danee of country folk, "Grarine Ma#urka“ hes 148 roots in
the more scphistlieated, yat Lively, bellroom dsaece of
nobility, and "Spanish Sereunade™, becsuse of its natlonsl
buskground, is more colorful and rhvihmieslly interesting

than either of the other two. Student perticipation through
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singing, playing of instruments and dsnoing should be an

important part of this lesson.

Unit IXT Rhythms and mﬁiwﬁiﬁg Qﬁlth& Wegro ns used
by somposers. .Twa compositions in thi& albuws fa&%ﬁra the
rhythins éhﬁ tunes 0 be found in ﬁhe dansing end singing af
the Negro. In‘aembinatian with two or three legro songs
these make a wellwbalanced unit of three lessons.

"Hrom the Cansbrake™ by Géxdney; Recopd ﬁ45¥50251
Thiﬁ'éam@eﬁitimn fenturas the synoopnted rhythns and tunes
pf the Hepro of the ¥West Indies. There is a slower nmiddle
seetion in contrast $o the lively first and last sections.

WJuba Donee" by Dett. %ecard #a5-8023, Another
composition inspired by NHegro rhythms and tunes; in this
muﬁber the melodie and rhythnie pattsrmﬁ'mave fastar‘and

with less degres of contrest between ithe ¢ifferent sections.

 Lesscnm 1, It should be pointed out that rhytim,
ag w@ll'as-melm&yg haé had g very Imporiant place in the
life éf the Megro. He uses songs in connestion with his
religlon as well as songs and rhyshas to help him werk.
As nn iﬁﬁrmduaﬁian te the uanit, songs sush as "Swing Low,
Sweet Chariot®, "Deep Hiver” and "Little David, Play on
Your Harp" mﬂy be gung and described as the Negro's meashs
of expressing his religious idess in song. The students
may kinow that the Negro liked to dance a2pnd sing for re-

laxation a2lso. In mueh of this music the "off beat® op
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synocopated rhythm was used and this has become the rhyth-
mie basis of mueh of the popular music of Amerlica. "Fronm
the Canebrake” should he studied considering this rhythmic
Pactor ns well as the form amd instrumentation used by

the composer,

Lesson 8. “Juba Dancs” disnleys e wore fagular
rhythmic pattern which is related 1o a rhythuic chant.
The gtudents will enjoy “patting* the basie rhythn és well
as reeiting the chant. 7The varilety of instruments which
the composer uged is guite interesting, and indicates his
eleverness at belng stle to transform very smell idens,

borrowed from the degro, into asn interesting composition.

Leason 5. Both of the compositions mey be heard
during the third lesson. It will be found that "From the
Unanebrake™ has saslly discernable contrasting sestions,
but the notable feature of ﬂjﬁba bence' is it s stendy
‘hasic rhythm. Soth Bra‘basaﬁ on deneo rhythas of the
ﬁagrn'ra%her then uvpon raligimus fesling sueh as motivated

sone of the well~known legro songs.



CHAYTER VI

GOING THE LISTENING ACTIVITIEsL

In the previous ehapter, the musical content of the
albuneg, classified ss FHYTHMIC AQUVIVITIES, wes briefly des-
oribed and organized inte units with supgestions for pre-
sentation. Himilarly, in this chepber, tle siz record
albums, LIBT%%Z&G Qﬁ@IVITIES, hava besn evaluated 8nﬁ’a
#ariaty.af study units have been et u? Tor uwse with esch
albim. | |

Aslde from his need for aetivitﬁ and hi& love of
rhythnic, physieal response which wag such an impartanﬁ
faaﬁmr in the listeuing'lesﬁﬁﬂs based on the ﬁlhu@a of
BHYTi%Iﬁ ACTEVITIRSG , the young student hags other needs
and interests which may be served and developed through

music. From infeney through old age, musie which has z

goothing and relaxzing effect in needed and leved., In this

series of albumg there are many such composliions. Volume

One gives an important place %o lullebies and in subseguent

albums quiet, descriptive composlitions serve the sape purnose.
Deseriptive music may be defined as that in which,

through wusical means, the ocomposer eonveys te the 1istener

L niga Vietor Neecord Litrery for Blementary Schools,
Albums Humbered F-T1l, E=78, Be73, H-94, E-75, ©-76,
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rather specific ldess. These may rauge, on the one extrene,
from a rather realistic imltasion of sn object, through the
impressionistic portrayal of a scene or eveni, to the com-
munication of a general f@@liﬁg or enotion.

- The najor portion of the compositions in these albums
ig deseriptive in some way. Beginning mish music which tells
& story or which is deseriptive of svents and characters
well within the young student's understanding and enjoyment,
the content of these albums graduslly broadens until a gbeat
va:iety of charactorizations snd moods are made avalilable,

The student should 1éarn to hear snd to sensse the
deseriptive datnil of a compusition. First he will be able

to express what he hears by engaging in pantomime or droms-

Ctizetion, and later, verbal deseriptions =ill assist him in

hig expression. As mpusic becomes more meaningful for him
the student finds that 1t can be expressive of the evers-
widening range of feeling vhieh is present in him, ILater,
whoen he hears music related to his own Teeling, thet nusie
nay becoms a personal means of @xpressian.

As in the nrogram based én the RHTTHNIC ACTIVITIES,
the stuﬂént, threugh hizg sontaet with the music of these
albums, graduslly scquires informatlon about the wonsﬁruetion
anud the vertormonce of this music., He may lesrn aboub sone
of the basie techniques which composers use in putting their
thoughts and feelings inte musical form. These may have %o

do @ith factors desling with neter sund the notation of
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riuytim, phrase repetition and contrast, dynanlces, melody
iine and harmony. He may hear the different tone colors
of the instruments and may learn to identify them snd 4o
understand why & particular instrument is used for certain
effects. It is &t this time that "absolute”™ musie will
coma tu be of interest to the student.

a relative one. (Students may more raﬁdily'uadersﬁamﬁ the
term "nure™ which may also be used in thiz connection,)
*abasolute” musie lg that in vhieh the Torm and musical
elements of the comnosition éra nore obvious o the listan&f
than what the composer has to say. "Whiles it is perfectly
legitimate to seek the ‘meaning' of a pieseé of 'absolute'
musie, we must not think that it is ‘abouis' sumething, like
g nliege of descriptive prase?.“ Wheplute” music has another
parallel in the beasutiful, abstract deﬁign of & yaiﬁtérs
Here, agaln, 1% is not the meaning of the pioture, bul the
combination of color and design whioch is.impertaﬂﬁ,

In Volume Three the student is first inbtroduced to
the symphonic form through the hearing of Haydn's "oy
Symphouy". -Therealter he meets wuuslo from opera, Hausel

and Gretel in Volume Vour, and other Toras such as the

"eonsta™, Yetude”, snd Teanbata® in Volumes Five and Six.

? James L. Mursell, Sduestion for ﬁpé;cal'ﬁrﬁwth
{Mew York: Ginn and gompeny, 1948) oage 33.
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These cowmpositions may serve, in a genersl way, to introduce
the student to musie of a non-descriptive nature.

Following the form of Chupter Five, in this chapter
the musieal content of each of the six slbums called LISTEH-
ING ACTIVITIES hes begen orpganized into suggosted units of
study. This, the result of extensive gtudy and exverimenta-
tion in eetusl olsssrooms, is desigaed %o show the bvencher
in what grovping and order the composibtions may be used,
Here, also, Volume Une i designated for use in Tiprst grade
clagses; Volume Two ls listed ss basic meterial for study
in second grede elagges, snd so Torth.

Ia 211 of these albuns therse aré a limited number of
compositions whieh everyone should know and make a part of
his reperiolre of memorable music, In ench unilt these com-
positions have been staprred in the hope that they might be
heard more often and studied in such s way that they might

beceme life-lone Tavorites with each student. They are

referred to 28 "memory melodiles®.
VOLUME I

The musienl compositlons recorded in this slbum are,
as a whole, appualing and suitable for use with the first
grade student. Neérly half of the seleotions may be used
for gulet lisVening during the short “resting® neriods
which are so egsentiel in sricsry classrooms, Others of

the compositions are sugeesbtive of drometie setivities
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through which the student may intersret the mugice he hears.
"Notes for Teachers', to be found in the front of the regord
album, give descrintive stories whereby several of the
selections may be made more meaningful o the student.

The twenty-two musieal somnositiong recorded in this
album are elassified iuto three types for the beacher's use.

“his als

ol A
.9 Wb Rk R

icetion, whorein the chiel consideration is the

young student’s need and use of musie, iz the basls upon

which the following wnits are organirzed.

Unit I Husle for guiet listendng. In every nrimary
elagaroom there come times during the day when a short
pariéd of guied relaxation is essential. 4% this time the
mental and shysieal relaxation will he more comnlete if
sultable nusio is used as s besutilying snd culebting agent.
The following ten compogitions reeorded in LISTENING
ACTIVITIRS, Volume One, are suggested for this use in the
first grede. They may be presented in amy order Jdesired,

In nresepting the musie, only & few worfs ghould be
anld, The compositions, when played at an apnropriaste time,
will toueh the stuﬂa#t zithout lengthy explanation. The
fencher mny trsin the children to listen more crestively
by nsking them to shut their eyes and let the nusle help
then ”dr@amﬁ. Individusl experiences may then be told to
- the elass. These compositlobs should be uwaed over and over

dguring the year a¢ that the children will become very
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Temiliar with the well-loved meslodies., Six of the com-
nogitions, those staryred, are suggesisd ag "memory melodies”.
8y this it is meant that esch child should recognize the
melody and should be able %o give 1t a name. If the actual
titles of the comnosition is gimpl@ and has meaning for the
ehild it should be uged, otherwise another mesns of ldentifi-~
cation may be invented. The faet that & child ean apsccinte
8 name with'a_c@mpasitian wiil enahle him o ask for i
when he wishes to hear 1%. There should be no element of
teating in this pracéasq

$"Lullab§” by Brahms. Reonrd ﬁésuﬁﬁﬁé. One of the
best-~loved and most beauhiful of lullabiss. This scothing
and beautiful musie is fine for guied iiatenimg_anﬁ'resting,

*nihe Little Sendman® by Brahms, Reeord i45-5024.
This well-known lullaby should be 2 part of thﬁ_parmanant’
listenlng reperioire of every ohild.

rinuet” by Hesthoven. lecord J4B-5028, This is
a lovely melody whiah should be fomilisr to all, It is fine

for guiet listening but mey alse be used as an aecompani-

ment for walking activities, It contsins slight. ritards

at the ends of phrases.
TRook-i-liye-Baby® by Gonning. Reoord 745-5088.
As & childhood Pfaverite smong lullesbies every ohild should

reeognize thig melody when he hesrs it.
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*Humeresque® by Dvorak, Record 745~5028. Teatupe

Hing the violin as #0lo instrumens, this is s baautiful
melody whiech the students will enjoy as often asg it is
playead.

*ilinuet” by Paderewski., Hecord #45-85026. This
musio, In a very tranguil wmood, is suitable ag an ag«
waniment for simple walking or dancing steps. It has
$we contrasting moods, the first very sedate and slow and
the geoond moving along in odick little steps. There are
-ritards betwaen the sections. This should be used for
guiet listening as well as for sppropriate activity at
other times,

“HYush My Babe" by Rovasesu. Reeord $45-5024. A
soothing lullaby suitable for quied listening and for

F@Stinge

"Lullaby® by Morart. Record #45-5024, The siudents

will enjoy éhis restiful melody. It should be used often,

"oradle Song” by Schubert. Reecord 745-5084, 4

chorming melody in the ssme lullaby mood whieh is found in

the preceding numbers.

tuweet and Low"™ by Barnby. Besord 435-5024. This

lovely melody which 1s suitable for aulet listening is un-

fortunately poorly recorded and econsequently is not re-

asommended Tor use.
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Unit II Musice with story associstion, While it is

desirable that mneie, whenever possible, meke a direet
appenl to the listener it is neeessary, with the untrained,
to direet the ear to hear speeifie things in the music.

It is here that starieé and deseriptive wmeterial are most
useful in the listening program. If a child is informed
thet the musie *tells™ a story and if he ean direct his.
attention and imagination to hear the musiesl detnils
renresenting that story he will have progressed toward the
noint when, wi%h&ﬁt‘ﬁeﬁeriytive notes, he will be sble to
attaeh his own intervreftation to what he hears.

For a short usit of Tour eonsesulilve weekly lessons
in vhieh the student sttempis to direet his attention vo
simple deserivtive details in musie the followling numbers
axa_sag&asted. |

| "lareh of the Little Lead Boldiers” by Pierns.
kegord #45-5028., This march is quite long but retsins a
steady tempo throughout. It hasg the stirff, jerky gharaeter
of toy soldiers marching with stiff knees.

"Sleeping Time® by Pinto. Hee@rﬁ FAB~5087 , ,very
good desoriptive music with an accompenylng story. It may
also b uged for oulet listening periods.

iarehw<Trumpet and Jrum® by Sizet. Record ;j45-5085.
A mareh in a steady tempo and feeturing the trumpet, drum,
and siceolo as importsot instruments, It hae sn Imaginative

gtory asscoiation.
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Lesaon L. "March of the Little Lead Boldiers” should
be heard several times. The students mey wish to moreh to
the mugic. The story given in “"Hotes for Teashers”, page
four of the record album, should be told., %he students will
berable to hear some of the story details in the nusio and

these ghould be diseunssed.

Lesson 2. “Slesping TimeY should be studied during
this lesson. The dramatization suggested Tor this number
is guite resdily heard in the musie. The students should

be directed to ligten for one item et & iine., IT vime per-

mite, "Merch of the Little Lead Soldiers" may be replaved

at this lesson, The studenats may be able 3o point out the

deseriptive elements of the musie which were studied at the

last lesson,

lesson 5, “Maprch~-Trumpet snd Drum", with apﬁr@_ri«
3 ; P

ate degoriptive noltes and sebivity, will mske =n interest-

ing nnd worthwhile study for the third lesson.

Lesson 4. The fourth lesson may begin with a8 re-
view of "Mareh--Trumpet and Drum" as studied during the
osrevious period. The situdents should contribute by giving
deseriptive ﬁafailg, those discussed ét the previous lesson
as well as their own edditions. Bramatizing, ﬁarehing, or
playing rhythm instrumenis appropristely will add interesy

snd mesnlng o the lesson, "Sleeping Pime™ apd "ioareh of



LR

1LY
the Little Lead Soldiers™ should be similerly reviewed

during this lesson,

Unit FIT Wusie with deseriptive aggocistions far

dromatizetion The eoupositions suggested for use in this
uhit have ﬁeﬁériptive ¢lements vhich are éuitable and in-
teresting Tor dﬁam&ﬁizatiualby young students. Théﬂe should
be presentad in » series of Tour 1es$ans in the following
order. ‘

'Imarnmntu~~?h$ Tup” by Bilzet. Tlecord F48«B008, 48
the title suggests, bthis is probably méqt desceriptiva of a
top ranning down and belng rewound to buzz sgain, Uther
drama tizations may be applicable, however,

"Hedinage™ by Herbert. Record ;45-5026, Thig is n
gay whimsieal tune iu which eaeh phrase hag two parts: Tast
running patierns at the beyluning contrasted with = slqwer
ritarded segtion at the eml, This pumber is suidable for
several different interuretations.

"Mareh, Little Soldier® by Pinto. Revord #43-5027.
The march hss a steady rhythm thrﬂughaut. It is almost
grotesque in charscter and has the short step mﬁvement of
a oy marehQ

"Run, Ruml® by Pinto. Resord ﬁ@ﬁ-&ﬁé?. This aon-
nosition hes two distinet moods whieh should be evident in
the dramstizations of the students. The first @ﬁd thiré

peetions suggest running asctivitles while the second is
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quiet and meditativa.

Lessun 1. Inform the students that, Wﬁila the pleces
they are sbout t0 hear do not really tell a sbory, they do
seem to deseribe vwhat sonmeone or something is doing. Play
seversl times, “Imprompitu«~The Top® as the students listen
to hear when the top buzzes, falls osver, and then is rewound.
Flay the recording of "Badinage"” snd inform the students
that, gince there 1s_na label on %his.muﬁic, evérynﬁe must
listen and deecide for himself what it deseribes. The
students should use rhythnic bodily movesent to interpret
what they hear. In "Notes for Teachers™ the tescher will
find information whieh will be of assistance in puiding
the students as they seek to interpret the musie, The
teacher should not tell the studsuts what the nusio “gays®
for it may have differsnt meanings for different individuals,
However, through knowing some of the possible, suiteble re-
sponses the teacher will be in ¥ better nesition $o en-
courage snd to guide the students in axprasaing their ideas

about the musia.

Lesson 2, Repléy TImprompitu’ gnd "Bedinege"i ask
the studenits to give short rhythmie interpretations of the
mugie ond éiseugs the assoclations of the last lesson.
"Mareh, Little Soldier” may be introdueed, In this the
students should realize that this is not an ordinary march.

I3 is a stiff, short-legged toy mareh. Aprropriste snarching
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shd use of rhythm instruments will be the studentat' best

means Of eXpresslion.

Lesson 3. Introduce the lesson with a replaying of
“Sareh, Little Soldier". Several of the students msy march
approprigtely to the music and others may participate by
playing & amell number of rhythm instruments. The teacher
nay then introduee "Rum, Run!®™ by asking the students first
to Listen to determine what the music deseribesz. Several
individuals should dramatize the sctivity they fé@i in cone-
negtion with the music, It is 2 good ldes to have the
nunils who are meated raépcnﬂ with rhythmic arm and hand
movements as they wateh those who are moving about. This
will serve not only to keep all students pertiecineting in
the lesson 2% hand but will give the teacher sn indication

of each child's respongs to the music,

Lesson 4. A1) of %he emmpositiahs may ba replayed
during the final lesson of the wnit. hen poasible a number
éf students should take turns dramstizing #h@ mugic with
expressive hadilﬁ movement; rhythm ingtroments way be played
if their use ig spnropriate to the musie.

Fivé eompousitions recorded in this elbum have noi
been incliuded in the organlzation of the units. While the
teacher should feel free to use any of ithese pumbers, they
woere omitted from the units becsuse they seemed & litile

less attractive snd less sasily understopd. These
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compositions are ss lollowa:

"Legend ol the Bells™ by Planguetie. Resord
#45-5026, This is a lively, dancing number Teaturing a
variety of bslls, |

"Riug Around thazawsy“ by Pinto. FHecord #45-5029,

The irregular, excited movement psatterns of the music are
deﬁeri@tive_of ehildren at play. |

"Hobby Horse® by'?iﬁta; Record #45-8087. Descriptive
of thé randon activitlies of children playivg together. The
mood of this composition shifts frow one ldes to another,

*“Gavotte” Ly Popper. R@émrd FAB-5086, This extremely
short number in a rapid rhiythn may be suitable as an ae-
cﬁmpénimanﬁ t the drsmstization of small lively af@atures.

TSehereo™ by Beethoven. Hecord j45-5026. This very
short recording festures a running patﬁern.in the melody

line accompanied by 2 steady rhythmice beatb.
VOLUME 3

The listening sctivities of the second grade siudent
may range from the hearing of guilet musiec played during the
faating period %o the following of musie which very reslis-
tleally "tells a story". An additional listening activity,
whieh was important, also, in connection with the use of
music from RHVIHMIC ACTIVITIES, is the hesring of nusioc
deseriptive of astiviby. Where possidle, the hearing of this

~ tyne of composition should lead to & dramwtioc ianterpretation
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studant,
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of the music by the student,

Compositlons useful in conneetion with all of the
above activities are contained in this album, ¥From the
avallable recorded materisl three unite mf work are sug-
gested. Thepe are based upon student need and the level
of musieal growth generally Tound in the second grade

Hearly every day:tharé,will oaeur times when a shord
period of gquiet relsxsiion is essentisl, &% this time the
hearing of appropriate music will meke the r@laﬁation nore
gomplete and sa%i%fying. Pop this reason s nunber of coMNe
nogitions are suggested for this use; these are grouped
in Unit Oune.

Bince stories end drametizations have groat anpeal
to children of this age Unit Two has been designed to
present selected compositions of this type.

Young students understend and enjoy musio takwhi@h
they esn move, for aetividy is an important ingredient of
ehildhood. Unit Three consiste of 8 group of compositions
which are especially suggestive of amctivities sueh as
golloping, stenping, and swaying. These units, as outlined
below, are designed to plem the use of the avﬂiléble
material so that there mey be some sequence To the studies
underteken. “Noteg for Teschers®, to be found in the front
of the record album will give helpful suggestions to be

used in connection with the presentaticn of each gelection,
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S Undt I Musie for guist listening, The compositions

auggeét@d for use In this unit may be used in any order
desired, ThQSa'starrad are especislly important melodies
and should be played many times during the year so that all
students learn to know and to love them. IR praesenting the
magile the teacher should give the name of the earapo;éi’smn
50 That the students will have a means of identifying each
number, OCenerally spaaking,‘tharé SRaulﬁ_ba & minignum of
axpléiaing in conneetion with the playing of this music
for the students will love the mslodies for bthemselves,
Mgeprenatat by Moszkowskl. Record §45-~508Y. This
is a composition whiech the studenis should learn to reecg-
nize and love, I%s chief use is that mf_quiat listening
but the teacher will also find o use for the ideas sugpested
io sections one, Hwo and fcur'af "Hotes for Teachsrs”.
*jelody in F" by Rubinsteln. Heoord j/435-5089.
In this beautiful melody, which ghould be familiar.ta all
stﬁﬁanﬁ&, the only ilmporiant t@ehnical point is the fact
that the 'eello pleys the melody. & ‘eello is ﬁﬁ lugtrument
related to the violin. I% has g degeper, richer voice and
is 50 mueh bigger that it is played by holding 1t between
the knees instead of under $he ohin as ie the violin,
*mialtr in A-Tlat” by Prohms. Record #45-5089. This
number should be played often so thet it hacgﬁ@s a familiar,
woll~loved melody. The teacher nay wish to mentlon the feet

that the violin and the flute sre the singlng ilnstruments
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in the composiition bul there should be nv other technical
ahudy.

"The Little Shepherd”™ by Debugsy. Record ;f45«5030,
The piano serves as the s0lo instrument in this composition
whieh is quietlylﬂasariytiva of & pastoral seehs,

*Beraeu3$“ by Jernefelt. FHecord ﬁ&ﬁwﬁﬁ$l, This

is = longer oreéhestral composition in a serene, nuleting

"Hvening Bells® by Kallak. Record #45-5029, Feature-

ing a variety of bell sgunds, this short number is most suit-

mble for oulet listening but wmay also inspire a limited

atoun® 5f aetivitvy if desired. |

*The Hurdy-Gurdy Man" by Goosssns., Record #48-30350,
The music is imitative of the old~time organ grinder. It
is o short compousition featuring the plano as the perform-

ing ilustrument .

Unit IX Music with story amd pleture assosiations.

Yy those who pﬁsﬁaﬁs imagination there ig unlimited LRpar~
tupity for pleasurable experienee in music, for this is
a medium ¢apsble of prbﬁueing vivid pleture and story

sggsoeistions. The following musieal compositions will zive

—_ =

young students exverience in listening for ﬂaseripﬁivé details.
"Of a Tailor and a Bear™ by Macdowell. Reeord

#45-5085, This is o resllstic deseriptive composition with |

- an interesting, detailed story which the students will enjoy.
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Wand of Youth Huite: TFairy Pipers", "Tome Bears”

and "Moths and Dubierflies” by Blmar. PRecord #45-5081,
While the Tirsit is a quiet composition, descriptive of a
pleasant scene ond mood, the second part is imitetive of
the elumsy movements of the heavy animals nomed in the
title. It should be uged ss 3 contrast with the fired
serene composiftion. "Hoths and Butterflles™ might re-
present any derding, quick-moving eraaturase-‘
“Gollivogets Cake~Vialk” by Debusey. Reaaré F4D=-5030,
This well recorded comnosition features the pilano as the
solo instrupent. The musle is ﬁaé&riptivm of the dance
of & elownish rag doll., Any dramatization should follow
the varying rhythm and meod of the composition and will
demand exaggerated movement rathéﬁ than the simple fundae
mental moveme nk s . _
*ulfin Danes" by Grieg. Record §45~5029. This is
a very short, lively number with some elements to suggest
astivity in connection with an lueginary story. |
These musiesl numbers should be presented in a
gerles of four wa&kly_leaéans of ﬁwentyefiva.minntes

duration,

Lesson 1. The teacher may introduge the unii by
informing vhe students that musie oan "tell = story® or
"palnt a picture” for those who khow how to listen t@ it.
Tell the atér? 90f a Tailor and a Year" before playing

the recording. After the muslc has been heard onee the
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gtory and muglce should be discussed and the recording ree-
played as many Himes as desired so that the studenits may

hear more of the dramatie detailg

lesson 2, The three short compositions from the Yand

of Youth Suite should be presented during the second lesson,

Binge these contsin less dramatic action, the contrasting
moods in the three should be pointed out. "Falry Pipers"
ig a gulet, dresamy mood, "Tome Bears™ is more awkward and
heavy in muvemant.whila *HMoths and Butterflies™ has swilt,
graceful melodies. Students should reslize thet musie re~
presenting different charscters and moods will be different

in sound.

. Lesson 3, At the third perioed "Golllwogg's Cakew-ialk"
may be studied carefully. $$uﬁenﬁs]maj wish %0 4rsnatize
the musie with apvropriate movements or they may eampﬁsa
a story to deseribe the sebtivity of the doll. The reecord-
ing, in its entirety or in parts, should be heard several

times during the lesson.

Lesson 4. ALl of the compositicns in the unit may |
be rehserd ond enjoyed with as much dlseussion and drame-
tization as desired during the fouwrth lesson. The teagher
should point out the faet that o person who really knows
how to listen will never mistake "bear musie¥ for "fairy

music”.,
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If the teacher desires to extend the unit, "Elfin.
Danee™ mey be presented in & fifth lesson. At this time
any of the other numbers which are favorites in the unit

may bae played.

Unit IIT Musio suggestine simple sctivity using

the fundamental movements. The several compositions selected

for use in this study feabure a variety of nood and movement
and they are placed in the unit so that this variety is
emphasized, Four weekly lessons should be suffieient for
the presentation of the followlng seleetions.

"Light Cavalry Cverture” by Von Suppe. Hadord
#45=5089, This ghort composition will demsnd gelloping
or other related movement and the use of a limited numbsr -
of.rhythm ingtrunente. It fa@ﬁurés a aoleo trumpet and arum
and is in a steady tempo throughout.

"Haltzing Doll” by Poldini., Record #&5*5@3§¢ This
is a steady, gréaeful walﬁz sultable for gwaying, stepping,
or deneing. " |

| "fhe Wild Horseman" by Sehumenn, Record ;f45-5028,
The phrase pattern is easily heard in this musise for it
features different ingtrumentation and dynanic 1eveis on
alternate phrages. It is in a steady galloping rhythm,

“Andantino” by Thomas. Record #45-5020, This very
short composition, suggestive of stealthy ﬁi§~ﬁaeing, is

quite mysterlous in feeling.
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"Little Hunters” by Kullak. Resord {45-5028, This
compogition features a galloping rhythm with horns playing
oeecasional hunting ealls. The variety in vhrases demands
imaginative interpretation.

"Spinning Song" by Kallak. Record f45~5028,
Imitative of a spinning wheel, this whirling melody hasg
peeasional breaks in the rhythm., It is ?rabahly.l@$$ auitw
able for dremstizabtlions than those compositlions listed above
and , aamsagﬁenﬁly, has not béen suggested for use in the

following brief lesson plans.

Legson 1. During the first lesson both "Light
Gavalpry Gverture” and "Waltzlme Doll” should be studied
earefully. 7The tescher may ¢hallenge the students to hear
the deseriptive gualitles in the musiec and may ask them to
make up thelr own stories and sequence of sctivity o go

with the nusic.

Lesson 2. *i41d Horseman” is a slightly longer comw
position in which the phrase patern is easily heard and
should be a faetor in the dramatiz&ﬁiﬁn§ The contrasting

pumbar, YAndantino", may be heard slso.

Lesson 3.  Another composition feaburing easily
heard changes of mood and ackivity from phrase to phrase is
“Little Hunters®, This should be studlied and dramatized
during the third period. I times permits it msy be desirable
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to replay "Ihe Wild Horseman" whieh was studied during the

previouns pariod¢

Lesson 4. The Cfinel lesson of the unit may serve as
a period during which all of the compositions are reheard,

dramatized, snd enjoyed ss old friends by the students.
VOIUME IIT

Although the twelve compositions recorded in this
alhﬁm sre rapresaﬁtaﬁiv@ of & variety of styles and come
posers, vractioally all msy be classed as "deseriptiver
musle, '?hrsugh-the hearing of many of this itype af.a@mw
position the student will beocome incresmsingly more exe
perienced in listening for the more specific details inm
pusgic, He will learn that music may be deseriptive of
mcoﬁ-an& feeling os well as of charscters and sction. It
is noped that his experience with this musie will help the
student have a more imaginstive approash to music in his
subsequent listening experiences, |

Two of the compositions herein are recorded with the
piano as the performing instrument. This is impﬁrtant in
that 1%t makes 1% possible for etudents to observe that the
pisno, as well as the orchestra, ocon perform desoriptive
music.

One composition, ”Téy Symphony”, recorded in this

album, must be considered a novelty number rather than one
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with deseriptive connections. The recording "To a Water
Lily" by Meelowell, unforiunstely, is poorly recorded and,
consequently, will not be recommended for use.

From the recorded materisl asvailable in this album,
four unite of work are suggested. ‘These units should be
studied in conseeutive weekly lessons of from twenty to
twenty-five minutes duration. Sipee there is.n& direct
connection betwsen the units the teacher wmay use them in
any order he desires. The compositions to be included
in aaahﬁunit are named in the order recommended for their

presentation, General suggestions are made to gulde the

" teacher in plenpling the lessons, but "Notes fmr'?eaeharé“,

which will be found in the froat of the record album,
should be referred to for specifis help in the presentation

of each composl tion.

Unit I A merionette show., In thils unit, thres come
positions, "The Marionettes” by the imerican ocouptser,
Bdward Meoclowell, have been retained os a gﬁ@up, These
mnsiéal numbers will be Pound on Record #45~5052 snd should
be presented in the following order: |

“Hiteh", a short compusition deseriptive of ?hﬁ waird
and mysterious aetivities of the charsoter nemed in the %itle.

"@lown®. This compopiiion suggests in nusie the
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elumsy eaperinge and fun-making of that wellsknown eireus
performer .

"Tillain®” portreys the sinjster gqualities of an evil

person or animasl intent upon doing harm.

Lesson l. Tafroduce the unit with a @iscussion cfl
marionettes in general., Many of the gtudents will have seen
these "little people™ in setion and some mey have manipulated
or made & simple one., ITnform the students thet they will
hesr & series of three musical compositions deseriptive of
three aiffefank wrrionette chersgters. Discuss wi%ahe$'ané
tﬂairranaraéﬁariaticﬁ end then play the recording in arﬁer
to hear MscDowell's musieal deseription of one, The stuﬁénts
should be urged to dramatize the music, It will be Tound
tha%”?hmﬁe who have hmd previous &gpartanityg more or 1@#3
regularly, to raﬁyaﬁﬁ with expressive, rhythmic bodily move-
ment to the musie they have hesrd, will be eager o glve
thair interpretations of a witeh's aetmvity@_ If time per~
mits, "Clown" may be briefly lﬁtfgﬁﬁﬁﬁﬁi

Lesson 2, Replay, firsi, the "Witeh™ and ﬁhan the
"Jlown® so thet the students may heer the contrast of mood
and activity. ﬂtuﬁaﬁﬁgAwne‘dramatize "Slown" must follow
the musie in their interpretations. ﬁere fun~making,
*showing=-of{", whieh deesln@t follow the musie, ié'aaﬁ T2

septable in & listening lesson.
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Lesson 3, Introduce ﬁ?illéin“ ag the third mari@hette
sharaster, ﬁamgaré tha difference in the musiesl desorip=
tions af the thrme marionettas and raylay all of the Kumb@rs

Tor dramati?atiam by variaus students.

Unit II Imeginery people and pleges. As with the

precaeding unit, the musiesl conpositions in this are of a
degoriptive nsture. Through & study of this nusical coh~-
tent the student may learn a Tiner diseriminantion of character
as portrayed in musie; he will have further experience in
responding with drematic movement to the mood and rhytha

of the musie and ho will become better aﬁqa&inﬁad with the.
ﬁoﬁn& of a variedy of srchestrsl lnstrumenis.

In this unit, designed $o be gtudied in s series of
four laﬁgqna,'the following compositions should be presented
in this ordert

“ifarch of the Dwarfs" by ﬂriagu Heoord j45-8033.
This is a weird, exeiting march with s contrasbing, serene
middie saetion, ‘Et is wvery descriptive of the prenks and
gaperings of the mischisvousz 1ittle brown people.

"allegratto” by Gounod. Record F45-B085, A charm-
ing dance in an oriental mood, this hes a more swinging
movement than the other compositions of this unit,

| "liareh of the Gnomes” by Rebikoff. Resopd ;j45-3083,
Slower and less exelting, this number lacks the prankish

character of "Maureh of the Dearfe., It has a at@ry conhed -
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tion and features "kindhesried gnomes” rather than pranke

stars.

Lesson 1., “"Hareh of the Dwarfs" should be the nusical
nuber for eﬁngiﬁ&r&tﬁan duping the first lesson. Intra&ﬁae
the study with s discussion of legendary peoples such as
'ﬁraila, dwarfs, and elves, and their miamhiévauﬁ aetivities,
After the music haes beenm heard & time or two the siory as
contained in “ﬁ@t&é for Tenchers™ should be told and the
stud&ﬁﬁs then may be ssked to listen lor the details in
the music, Dramatization will help make the exprogsiveness

of ‘the music¢ more meaningful.

Lesson 2. At the segond lesgon "Mareh of fthe Dwarfs”
may be reheard onee or twice as the important points ere
mentioned. The students should motice gspecially the cone
trasting seotions in the composition, The sound of the im=
portent instruments should be drawn %0 thelr attention,
The students will anjay the smooth, swaying rhy%hm~cf.
"Allégra%ﬁa“ which nay be praaenﬁad next.  Ask, "To what
country might we g6 to hear musio like this®? Perhaps the
reply will be, "To Arabia where lovely, dark-eyed girls
dence or gypsies whirl”, Gpesk about ballet deneing with
its graesful leaps, whirls, and running patterns, Ask

differsnt individusls to interpret the musie with appropriate
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movenents while ¢ther students play the rhythm on a small

nuiber of rhythn Instrumente.,

Lesson 3. The third period should feature the siudy
of "Mareh of the Onomesg™. The story may be toid so thet
the students ean ligten Tor the various épigadesi- Interast-
ing drematizetions aepuld be &eﬁ@lapad and &rums or othep
rhythm instrugents misght be used sffeatively with the music.
Several orehestral instruments are eapily identified in

thils compoaition.

| Lesson 4. ALl of the aompasiﬁians should be reheard,
discussed, ond briefly &rﬁmaﬁiza& during the final period.
The contrast bebween the prankish charagter of "Mapeh of
the Dwarfs® and the alower, kind gunomes should bs noted

espaeially,

Unit III Piotures of Spring. Vhile three of the

compositions selected for presentation in this unit are
deseriptive of actlvity, the Fourth introduces a selection
deseribing a mood or a feeling. It is'véry.impmrtant thed
the shudents unﬁarstaﬁa this sdditionsl function of music.
Purther, the use of the planc as e performing instrument

in one composition of this uwnilt should be noted. While the
pisno does not have the variely of tﬁma etlor represented
in en orchastya, it is, nevertheless, quite an effective
medis for the performencs of descriptive music, 'The piano

in contrest to the orchestra in musle may be likened to
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blsck and white in contrast to eolor inm phobography.

The following four well-~known compositions may be in-
eluded in this unit of musie related to springtime.

"Of lireter Rabbhit® by MacDowell. Rocord #45-50%2.
Thisg composition for the plano sugeesis the agtivities of
Mr. Rabbit as he Dirst frisks about and later is pursued.
Thig is an important number far {1t introduees the pianp as
an ingtrument espable of producing desoriptive music.

*Spring Song" by Mendelssohn, Record #45-5035.
A lovely, longer composition for orchesbtra, this is des-
eriptive of a mood or feeling about epring rather than of
aetivitys

Fihe Bes" by Francols Schubert., Record J4B-5035,
Ag & solo compeosition for the violin this number lhas been
a8 favorite with audisnces because 0 iLie graceful rapldity
of movement. |

"Halde in ﬁnflatﬁ'by Ghonln. jﬁeﬂard H4Bw5058,
A whirling, frisking mwelody arranged for violin solo, this
may be ﬁeaariptive of any number of setivities, IV has a
contragting middle ﬁaetlaﬁ. | |

All of thena compositions are deseripiive of é@Meu |
thing, the astivity of small ereatures or the way a person
Teaels on a lovely sunny day. “henever possible students
should be allowed %o pantemim@ and drém&t&ze the maﬁic ag

they heayr 1t. The teagher should chéixange the students 0
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nake thelr movements more. interpretive of the musie, for this

will necessitate more cereful, imaginative listening.

Lesson 1. This lesson "Of Bre'er Habbit® should be
studied carefully. The teascher will find that the @araQ |
graphs "About the Music” and “Hood” to be found in the
record albuwm "Notes for Teachers” will be especially hel@F
ful. in the presentation of this numb@rﬁl "Spring Songt,
aamth@r‘daﬁeriytiva‘cmm@naiﬁian, nay be 1ﬁﬁrcaueea a4 this
lesson and studled more completely later. It will be noted
th&ﬁ, in contrast to ﬂéflﬁreier Rabbit, which is &egw
eriptive of activity, this numbsr "paints a pleture” in

tone

Lesson 2. TOpring Song™ moy be ptudied more care-
Pully et this time as the students dramatize the changes of
mood heard in She musiec. "The Hee", a contrasting number
featuring the violin as the sole inStrum@nt, should be played
sevéral timeﬁ s that the students will hear the darting
and bﬁzzing of the bee as it is represented 1n the music.

This, like "Of Bre'er Rabbit", is deseriptive of activity.

Legson 3. During the third leséan "The Hee" may be
repiayed &s students pﬂeparé %o ldentify and desceribe the
aetivity. “Waldz in D-flat”, while lseking in deseriptive
natéara@ﬁaarning spring, may easily be asspoeisted with the
sesson, It might be well to agk the students tq 1isteﬁ

carefully and malte thely own deseriptive assoeliations for
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this number before the materigl iz the "Hotes" is uped,

Lesson 4. Thie should serve as a period during
whieh all of the cowmpositions ere reheard, dramatized and
discussed, The students often find it interesting to see

how many 6 the numbers they cen identify arfter the titles

xm@r@$a hhm students with the fact that nusie ean deseribe
the way a composer feels as weoll as aativitieé of various
sorts. Folot out that the plano, vhen pleyed well, esn
make:thé listener hesr a story as well ss ﬁaaﬂ an orehesira

or cther instrunent .

Unit IV The "Toy Symohony®. Two listening perlods

are recommended for use in the study of "Toy Symphony” by
Haydn, Becord #45«2037. The composition is presented in its
entirety of three movements and, with the ald of the avail-

able "Notes for Teachers™, should meke interesting listening,

Leéﬂon 1+ The story of the music may be told an&_
then the first movement of th@*:éﬁsrd played as the studegtﬁ'
liﬁtéa gnd identify the téy instruments. The four-four
meter of the first movemenut may he geinﬁad out and followed
by the-éﬁudents by clapping or merching with the beat, It
ghould be digcovered thet the “linuetto™, second mévameﬁt on

the first two-thirds of side B, moves in three~four meler.
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Careful listening will reveal the fact that a low differont

ingtruments are used in this movement.

Lesson £, The points studied in the first lesson
mey be reviewed and the remsinder of the Symphony studied
during this period. Students ﬁigh% enjoy pretending to play
the di
as they are hesrd., The study of this unit should result
in the student undérstaﬁﬁing of & symphony se = lﬁng‘eomn
position for the orchestra. 1% 1s in seversl parts or moves

ments and esch movement is in @ different mood and rhythn,
FOLUME IV

The muste recorded in this album has been found %o
be of gonsiderable variety. Here is music by classlesl,
ramanﬁie,_anﬂ modern composers; hers are numbers teken from
important masionl form such as the éymyhnny, apers, énd
sonate as well as several dances of differeﬁ@-types and
pevples., %With ons exception, "Noocturne” by Mendelssohn,
the mnﬁiﬁ'vf thiz slbum is well recorded, The compositions
ere'éf short or moderate l@ngﬁh #¢ that the siudentis ﬁyaﬁ
of interest is counsidered,

| From the recorded wsterial available in this album
four units of study have been planned. 4 study of this
material should serve %o acouaint the fourth grade student

with & number of fine musiecal numbers, a Tew of which he
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may add %o his collsetion of "memory melodies®. Further,
the student should learn to kuow, in s general way, the

meaning of the lSerm "opera™ and should become familiar with

the story sad a few of the melcodles Trow the children's

opers, "Henpel and Orefel”. These units may also introduce

D
oy

to the siudent the period and music of the

TEF A s 2 e
O HpOSers,

i
[

Mozart snd Heydn, and they should give him wider experience
in hearing many types of desopiptive mugic. I4 is hoped
that; with the aésiﬁﬁanee of this formulation of units and
the materiel in the record album "Notes for Taachﬁfs”a the
instruetor will be able to guide the sftudents in an interastw

ing end meaningful series of listening lessons.

Unit I Hueile from "Hansel and Gretel”. The story

and imporbant melodies in %his Wall»kngmn ahilﬁren*ﬁ agarm

ghould ve femiliar to every student. Silnce an abbreviated

form of hoth of thése-alaﬁantﬁ appears lu the music text-

book ¥e Sinw” fuw faurth 5rade, this is an idenl time %o

use the recordings.

) Rogord #45-5056 in this album gives four of the prin-

@iyle melodisg, all of which sre griﬁﬁed‘aa songs in We Bing.
"Bugie, Little Sue ié* is & whimsical nonsense sOng

about a little goose girl and hey barefoot geese,

& Thafesa grmitag@ et élg, Musio Everywhere {From
the serlies, A Singing ﬁehael‘ Boston: ¢, G. sirochsrd and
Company, 19&4)¢
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"Danee in the Cottage™ i1s & frolicking tune whershy
Gretel tesohes Hausel %o dance,

"Wee Man in the Woods". This is a cunning tune meant
to be m riddle song.

®Ghildren's Prayer® is the most besutiful melpdy in
the entire opera., 1t is a campﬂsitiﬁﬁ whieh should be da&r
%0 the heari of everyone.

This opera should be stuﬁié& using béth the inform-
ation svallable in the record albun "Notes for Teachers"
end in %e Sing. 4 study of the dranatic seript as found
in Hs 8ing will glve the story and provide the setting for
the musicel compositions. In addition to twe or three
lessons whereln a study of the recorded music and the
materlal from "Notes for Teachera™ is the Qriﬁ&ipla fenture,
the opera may be studled at obher music periods vhen learne~

ing to sing the songs is the important item.

Unit II Masie for the ladies and gentlemen of long

8go. The compositions selected ror this unilt are well-known

melodies with which every child should be secquainted, I is

suggested that é sgries of five weekly lessons be given io

the study of these imporient musieal selections. |
*miinuet™ by Boecherinil. Record #45-3087. This is

a lovely minuet in three sections, Aftar the initisl study

this will make a fine number to be played during periocds of

qulet relexation.
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“Gavotie” by dosseq. Reoord ﬁ%ﬁwﬁﬁ%ﬂ* & Trolioking,
yet courily dance, this compositlon hes s very steandy rhythn.

"hema {fronm Honads in é_%& Horapt. Benord $45-5018.
Hopnrt begon aémyaaiﬁg tunes when he was buk four yoars old.
Thie is o gentle, wleting melody written for the some type
of sudienos Tor shieh Heydn wrote his "Surorise gymphony",
g porvion of whieh 1s heard in the f&limﬁiﬂg nopber,
*andentaY. |

T apdante® by Haydn, Reoord #45e508Y. This music
end ite story will deligcht the situdents, I is one of
Hoydn's wollebnown composlbiong apd should ﬁﬁ.fﬁmiiiéﬁ e
8l |

Lesson 1, Introduce the unit with s brief deseription

and discvesion of oourl 1ife sud dress in the warly Zichisenth

Centupry. Inform the stuienis that in %hﬁ%@\ﬁ&?ﬂ the lodies

snd genblemen daned very besutiful, csreful denoes sueh

a8 the minvet., This Tirst lessen of the unit should featurs

the esreful sswdy of “miﬁﬁ@tﬁn The conposition mey be
played seversl vimes in pert or as & whole to illuetrste
dirferent pointe %hiﬁh.ﬁﬂﬁ*ﬁi%ﬁ%ﬁ%&ﬁﬂ Iﬁfﬁrm_thﬁ'gtﬁﬁﬁﬁ%&
thﬂt;'mm%hﬁagh the winuet is now very soldom densed, 1% is
often played in eohesrts bagsuze pecple leve bo hesr the
aharming melodies and the grogeful rhytha. "o te! IR
be introdussd in this lessen as ﬁﬁ@ﬁh@f denes used Y bhe

lords and ladies of the e nariod, Bhythmie perbioipation
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through stepping and bowing snd the possible use of s few
raythn lostruments is recommended in conneetion with the

study of both of these numbers,

Lesson 2. ‘The important points of "Hinve$" should
be reviewsed during this lesson and the racording should
be replayed for the students.  The study of "Gnvotte” mey
be completed. Tell the students that, in aéﬁi%ion to daneing,
the ladies and gentlemen of those days offen ﬂpént the even-
ing listening to lovely music. If o king or a prinse were
quite wealthy he would pay musiclans to live at the castle
#o that they might glve o concert whenever he wished fo
haoy musie. One of the composers who wroie musie for these

concerts was Mozart, I time permits, the Hozart "Theme"

nay be introduced briefly at this lesson.

Lesaon 3. In the third periled Mozarit®s "Theme®
should be carefully studied so that vhe music is hsard a
number of times., The two vompositions studied 8t the pré-

veding lesson may be reheard at this time.

Lesson 4. “Andente” should be the important com-
position for stuly during the fauxth‘laﬁaana inform the
students that Joseph Hoydn wan snother composer who wrote
songert mugic fér the noblemen of the Highieenth Century.
Tall the etory before sthe music is heard, This number

should be studied quiie earefully for 1t is desirable
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that many students learn to know i%. HMozartts “Theme may

bg reviewed if time permits.

Lesson 5. Uge the finsl lessen of the unit for
pummary and rehearing of all the compositions. Students

should be encoursgsed o identify the rmusical numbers as

Unit II¥ Who is dameing? Hach composition suggested

for study in this unit is ﬁaagripﬁive of different ersatures
or persons densing. The unit mey exiend for five couseen-
tive weekly.leaswﬁs using the rollowing musleal numbers,

"Deer Dance" by Skilton. Record #45-5059. This is
musle deseriptive of an Indian eeremegial serviee for the
desd. I% is written by a éampﬁser eredited with fine authen~
ticity in his reproductions of Indian music,

"Danee” by Bartok. Hecord §#45-50%9%. This com-
position suggests the ceolorful costunes snd the vigorous,
riythmical dancing of the Hungarian ﬁéasanﬁa;

“"Gavotte? by Gossec., Record #45-5038. Used in the
preeeding unit, this composition ls reviewed here for the
contrast whieh 1Y provides for the above danoe.

*Entrance of the Little Fauns™ by Plerne. HReecord
FAB-5038, This is a delishtful composition deseriptive of
those legendary creatures, fauns, in & proceasionnl march.

“Dange of the Chinese Dolle™ by Rebikolff. Record

#45-5038, As an imitation of Chinese nmusic¢ this number
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displays 2 steady rhytlhmie patbern and s five~tone scals

inavead of the ususl seven~tone seale of occidental musio.

Lesson 1L, Iutroduce the unit with a short discussion
of dsneing by different people and characiers., Perhaps some

of the students will be able $o describe or show the charse-

for rain or suceess in hunting.) Has any student ever seen
a gypsy dnnee? What kind of ateps do they take and what are
their clothes like? (This might be ﬁaﬁgribe& as & rapid,’
whirlingg stamping dance done by people in very colorful
clothes.) What other oreatures dance? How do fairies and
elves ﬁanee? Do the stndents think they wmﬁlﬂ raaegnize
the musiec for a fairy denee if they heard it? Inform the
students that they will heer & group of different dances.
Tell them that each dance deseribes aiﬁirfﬁrant person or
£roup danﬁing; During the first verisd "Deer Danee™ should
be studied quite carefully with the tescher using those
suggestions from “ﬁﬁt@s for Teachers"® whieh seem particularly
suitable for the eless. Followlng this, "Danes” by Earﬁak
may be lntroduced briefly as a dance of real people Prom

another eountry.

Lesson 2. "Danoe™ by Barick should be given nore
paret™il consideration durilng the seoond lessown. "Oavolte®

may be heard ss 5 composition with a different charatter
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whiech is determined by the enviromment in whieh it was used.

Lesson 3. 'This Qeriad may begln with a brief rehaar-
ing and aiscuﬁsian of "Deer Danee", "Dance” by Bardck, and
"Gayvotte”, the compositions studled in the nrevious lessons
.ﬁf the unit, Following this, "Entrange of the Little Pauns®
should be played ond discussed in such & way that the couw
position will realistieally portray for the students the

deneing of thene legendary crestupes,

_ Lesson 4. During the fourth period ﬁmanﬂa of the
Chinese Dolls™ should ressive careful study with the re-
sording being heard several times as different points are
disoussed. “Entrance of the Little Fauns" may be reviewed

at this time,

Lesson 5, ALL of the composltions nmay be heard nnd
their important points discussed durlng this finsl lesson,
Tho fse¢t should be emphasized that with the help of musia
all kinds of people oan express their feelings in dance
and that this seme wusic cen help otler people understand
them, Lven imaginary peoples Like the Chinese Dw11§ and
Little Feuns seem to come %o 1ife with the help of apnropriste

maaic.

Unit IV -Humoy end pley in musis. HEach of the four

compositions selegted for this unis depiets in wmusic s

different sort of humor or play. The students should be
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gulded ik their hearing of the different charscberizations
of humor and fun which the compesers have put into the mmeio.
In sone instanﬂas'thare may be heard the aetusl imitation
of spunds and actions while in others wmerely the mood is
conveyed by the musia; _ |

Fﬁnr weekly lessong will bBe sulfficlent fér the pre~
sentation of the Tollowing aﬁ&rt compositions,

"Play No, 2% by Mémpaﬂ; Racord §é5%53§9* This
nunmber is guite "modern” anﬁ.iﬂpresaimnistie in manner of
writing. Tt hes elements of both depietion of wcod and of
imitation of activity. :

“Humoresque" by Tehsikoveky. Record #45-3037. This
is 2 merry, laughlug piese of music, full of fun and joking.

gaprice on "Airs de Balled® bylﬁluﬂkt Record

F45-5038, 4 lovely, restrained belled danee, this come

position deplets pleasant diversion pather than a specific

aetivity. _
"Play on the Beaeh" by Wompou, Record #45-5039,.
Very similar %o "Play Ho« 2", this number contelns musieal

inltetions of sen gulls and the aotivities of voungz @hildreﬁ,

Lessonr 1. A% the Pirst lesson the unit way be ine
troduced by discussing weys in which people play and enjoy

- themselves. {For example, by telling stories, denslng, play-

ing tag, singing, going to the bemeh or wountains, gossiping,

golng to & conecart or ballet, end sc forth.) Inform the
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students thet writers of musie have tried to desoribe in
musie all of these things,  Introduse and study as come
pletely ss poasible "Play Ho. 2¢ then cunbrest this re-
latively culet composition with the Jelly “ivmoresque'.

Lewson 2. The study of “Humoresque" should be re-
and compleded at

mny e introduped. The studente will enjoy this “happy®

musiec snd moy hum opr sing the lovely melody.

Lesson 5, During the thivd lesson the importent
pointe of "Cagrice™ mey bo diveussed ond the wusie heard
aguin. "Flay on the Desch” should be pregented and atudisd
as sompletely as posaible. %ha'&ﬁggrigtivﬁ punrngraphs 0
be found in “Hotes for Teuchers® will be eapecislly helpw

ful in presenting this conposi tion.

Lesosn 4. Feplay eeoh unumbar durise the fourth periods
dinouse the lmpordant polnts previouwsly studied by ocomosring
apd eontrasting the sonpositions es they reprosent dirferent

typns of play.
VOLUME ¥

An enslysine of the contant of this album rovesls the
majority of the sompositions to be of » deseripiive nature.
Th@y repremant mualoel degerlpileons of mach thiops ag gsounde

ing objects, s%111 soonss snd woods, snd noving sesnes,
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_The$a desoriptive numbers have been grouped tegafhex for

study in one unit.

The remaining a&mpa ;4 bions in the album are classed
as "absolute" music and have been arranged into a unit
galled "Little Pieces by Greadt Mosters™.

Upon the completion of the study of these unltis the
fifth grade student should be smble to listen with a more
imaginstive approach to compositions desariptivé of o wide
range of subjects. He should understend in a peneral way
the differencss between “descripiive” and Ymbsolute" music.
Furthermore, he should be aware of the Faot that there is
no sharp line of distinction between the two types, for

all music conveys some element of Tesling.

Init I Music ae$er1baa'maﬁg things. 0f the deserip-
tive compopitions svailable in this elbum the following
are suggested for use in this unit:

“The Musie Box by Liadow. ﬁécarﬁ $45-5040, ‘This
aumbeyr jmitates the sound of the mechanjesl music box with
its precise rhythm and higthi%eha& tone, -

*olaire de Lune™ by Debussy., Record #45-5043,

This musio is deseriptive of a still scene, of the mood
gurroundinog an old eaétlg as it stands bathed in shimmering
moonlight. | | |

"Povanue of the Sleeping Beauby® by Ravel. Reeord

#45-5045, A stetely dande in memory of the "Gleeping Neauty”
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thies nuelc ig deseriptive of the feeling of lonelinoss and
sl todo.

*Festlival Mareh” from Taunhouger by Wegner. Neeord

S4G=5041. This music densribos the very stetely, regsl
soone aad otmesphere of o great conrd with 1ts Inportant
trumpst oslls snnounsing the arrival of ﬁh@ suests,

"Oh Vermeland, @hqu£QV@1y“ # Gwedizh Folk ﬁ&l&@?w
ﬁﬂ@ﬁfﬂ.é@%mﬁﬂ&ﬁg. In thds Lovely, plﬁiﬂ%i?a ey Yodly ﬁhﬁr&
ié the deplabion ﬁf.%hﬁ f@alim@ one has for hig homeland,
in this sose, Sweden. (Tten musle lg desoriplive in s
genaral way end may be interprefed in geversl ways. This
ﬁ%lﬁ&ﬁiﬁﬂ night also be considered desoriptive of the
beauty of the ﬁ%—?ﬁeﬁﬁiﬁh londsespe with 1% wide ﬂ_xmnﬂém af
mounteing, forests, and bodies of water,

It poomed that e study of all of the available

mederial would meke this unit too long. Conseouently,

two of the dessripliive composi lons have been anitted from

the outline, The Horwegion Bridel Processlon” was omltted
bossuse 1t is less often hesrd than 9?@&%1?&1 Yaroh™ and
is desoriptive in a sinillsr way. The ﬂwitghﬁsfﬁanga“ W
n&t.inaiuﬁﬁé bosause the mediun of the siano makes 1% less
stbraetive oo deseripiive music for the purpesse of the unit.
 Yhe length of the umit will depend wpon the maturity
of the siudenta, the skill of the tescher in nresenting the

lessong snd bthe resuliant student interest. For the surpopeg
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of this stady it is assumed that five weekly lessons of
“thirty minutes duretion will be devoted to the hearing and
study of this mmt&riala Only by much reheering can a8 oop=
position reelly become knowe to the listener. For this
raagon 1t is sugpested thet each number be plaved, if
nosaible, during three diffarenﬁ periadsg

From & study of this unit students should discover
some of bthe msny areds in wvhich muslic may serve ag an 6xw
pressive, deseriptive agent; they nay lnoresse their under=
gtanding of the sound and uge of different types of musical
insiruments and may ageepd some of thene compositions as

Life-long friends.

Lesson 1. Istroduce the unit by stating thaet nusie
may be desporiptive of many things. Perhsps the students
will recall the way music pietures for the listener the

graeeful movements of the "Sugar-Plun Falry” in the Mute

Gracker Suite. The students will be able to glve examples
by naming other compositions they know. "The Musle Box®
should be studied gquite varefully with the mechaniesl
gharacter of the nusic being especially ndted and aoccounted
Tor ss an imitative deviee, The vomposition, as & whole
or in parts, should be played seversl itimes as different
asnects of the nmusle are considersed. ”Gl@ire de Lune”
mey be heard as a composition deseyriphbive in snother way.
The mejor study of this work should be reserved for the

following lesson,
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Legson 2. Heoall some of the digoussion of th&

previous nericd sand replay "The Husie Box” for student sne

CJoyment.  "Cleoire de Lune™ should be siudied carefully asg

the stndente consider the snsropristences of the wusie for
the seene snd atbompt 3o discover mope of the nesne by whigh
the oifeots are sohisved {the use of soft, delicate toned

ingtrurents end smooth gliding rhythne and melodies).

Losgon 3. Durling this lesson bwo new oomposltions
mﬁy he gtudied. “Pavane of the Sleeping Dzsuty” should be
destribed ns "nood pusie" ploturing the guied, lowely,
solituda of the sleeping nritwess. Sone of the students
may like o ﬁﬁpﬁf&&ﬁﬁﬁ:ﬁi%h:&ﬁﬂ?@@?iﬁ%@ %ﬁiﬁﬁﬁ Aanse movs-
mants. The lest ball of the perioed vhould be devoted to
the study of "Festival ibreh,s Thin g an laportant ovie
popition and sops oF the noinis of study should bo roe

sorved for sonpideration duripg the nex¥ perlod.

Lesson 4. The study off "Fastivol Mareh™ may oof-
tinue during this pariod as the studopts drsmatize the pro-
sossien, siog the importont melediss, and play the rﬁ#ﬁbmﬁ}
The contragting asunber, "Oh Vermelend, Thou Lovely™, aay be
Enﬁfﬁﬁuﬁ@ﬁ“ﬁ& n gomphei tlon desoripfive of o ﬁﬁieﬁ Peoling
or Loyely seeue rather than an inpressive ovend. The
students should attenpt to Hosover sone ol the mooens, sueh
as sototh, Dlowing pelodies pleved hy siringed instruments

and on even rhvihm, used fo ochieve the sffact.
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Lesson 5. All of the compositions should be replayed
during the fipal period.: Students may identify and des
eribe the deseriptive qualities of as many of the different
musical numbers as possible. Jome dramatization and rhythmio
participation is desirable, and genersl conclusions may be
drawn concerning the wide varlety of subjesis eneountered

in deseriptive music,

Unit I Little pieces by great pasters. A study
of the compositions ineluded in this unit will ssrve to
introduce the studsnt to musie from the pens of four of
the world's groatest composers. It will present, in sn
elemantary way, the musical forms of "symphony", ¥eantata®,
"ahude”, snd Ysongta®, snd will provide exemples of the
type of composition vhieh nmight be classed as “sbsolute®
music.

This unit should be studied after Unit Cne has been
gompleted. 4 aériﬁs of four weekly lessuns should be
gutfficient for the yr@sentatinn.af'the fallawing compositions.
AIl of the numbers are inoluded on Record /43-504%.

- “Come Let Us % the Bagpipes Sound” from Yeasants
Gantabe by Bach. This number has the gay mood of a peasant
danse. It is desceriptive nusie in thed 1£¢pcvﬁr&ys a lively
gry wmood end yet it has the simplileity end ¢larity of form

characteristic of “abhsolute" musiec.
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"andante", Second Movement, Sympheny No. 4 in
quajaf by E&yﬁa, A very gracefnl melody perhaps as
representative of the type called "absolute” music as any
of the numbers in this unlt.

"Seherwo from Sonats, Opus 26 by Beethoven., This
is 2 Jolly, busiling composltion coutaining a contrasting
middle settion, It may serve ag an introduvetory exsmple
of & portion of the "sonaia® form. _ _

"Etude” in CG-flat majﬁr, §gE§,§§,'§ﬁs'§:by Chopin.
Although originally written as e study composition Tor
developing plano technigue, this number has been given the
title "Butterfly"™ Htude beeuuse someone felt that the
movement was deseriptive of this oresturs, The recording

iz of the plano as a solo instrument.

Lesson 1. Introduce the unit with a brief disg-
cussion of "desoriptive” musiec as that which tells a story
or deseribes pomething. Inform the students that slihough
21l musiec has a mood or feeling of some sort not all of it
wag written as deseriptive music. 4dd that in some com=~
positions the form {(the systemstic repetition and contrast
of melodies and rhythms) seemed o be of s0 mueh interest
to the eomposer that he did not try to Jeseribe anything
in varticular. Listeners enjoy the lovely melodles and
riiythme of this susic and like to listen to the clever
manner in shick it is put together. This bype of musie
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is sometimes oalled “abasolute® or "pure? musie, Study
"Come Let Us to the Bagpipes Sound" as completely as
noselible, hearing the number several times ag differant
zapects are congldered. Introduce "Andante™ bul reserve

the major portion of the stwdy for the next lesson.

Lesson 2. BReview the basic considerstions of the
unit and continue with the study of "andante®, "Come
Let Us %o the Bagpipes Sound" should be replayed and briefly

diseuased, "deherzo™ may be lntrodused,

besson B, Study "dcherzo” quite sarefully at this
lesson, pointing out the difference between "sonata" and
“oantata” and'guiding the students in listening for the
three ssctions of the composition. "Hdude” by Chopin mey

be hesrd during this peried also,

Lesson 4. This may serve as a period for the re~

hearing of all of %the coumpositions and for the summarizing

of some of the polnts made in the unit: the genersl dis-
tinetion between "daacriptiv@“ and "abaolute” music, andg
the general uses of the teyms "ecanbata®, “sonate”, "etude™,

snd “symphony®.,
VOILOME VI

CAlbum Bix of LIGTENING ACTIVITIES is most suitable

for use with students on or near the sinth grade level,
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These students should learn to enjsy and to understend the
music of greater vsriety and length whieh this volume con~
tains. They should be acquiring an ever larger repertoire
of famous composlitions whilch they recognize and enjoy,
and they should develop & grester umﬁérsﬁﬁnﬂing_cf'musieal
form, instrumentetion and other musical velues whish make
listening more meaningful.

Music of both the romantie snd the modern styles is
to be found in this slbum. Several of the compositions are
gulte deseripbtive in nature and three different dences as
well as two or thres lovely melodie compositions ere in-
cluded, While an orchestra has resorded the major portion
of the numbers, two are slayed by the solo piano. |

From the recorded matérial'availaﬁla in this album
three shordt unite of study are aé@gastaﬁ. These units nay
be used in sny ﬁ?dar desired and 1t is hoped that bhe brief
loesuon éahlin@s will serve as guldes to the teacher in prew-

senting the material.

Unit I Pigtures in music. The three composlitions

gelested for use in this wult represent the modern as well
as the romantiec style in music end meke use of two different
mediums, the piano and the crehesiyrs, The unit should be
prasented in three consecutive weekly lessons using the

compositions in the following order:
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"Eallad Told at Candlelight™ by Sevtt. Record
HABBOAYT o Thiﬂ ig & simple Lupressionistle number, re-
latively short end displaying = variaﬁ'uﬁa o' insbrumente.

Frow Gpring® by Grlsp. Tetord F45-5045. A lovely
piﬁ#@ sole, oxpressively pleyed pod well recorded.

“Ories in the SSreet” by Monpou. Heeord §45-5047.
Thip shori, quist orchestrsl oomposition f@aﬁﬁxﬁ% modern
harnonios. B 7

Teg other eﬁmpﬁﬁiﬁiﬁég %ﬂ? be ineludsd in the unit
i desired. OF these, "Young Glrls in the Garden™ by
Hompow o omitted here boowues it 2$'#ayym$imilar to "Gries
in the Dtreet” which le incluwded in the units "Fhe Youth
of Feronles®, by dsint Seens, ls onitied bepsuse it is
herder to counprehend und should be uped only =ith musieally
advanced studenba. |

The longth of the unit will depend upon the neaturity
of the gitudents and e thoroughness with vhich the aﬁmwi
positions sre siudied, The Pinsl lesson may serve ag a
pummery snd should be ussed as a time for the pehesring of
21l the nunbers and Tor & disoussion of the more importent

nodpnts of eseh.

Lesson 1. Introduce the unlt with o disoussion of
“degserliptive” muele as thet whieh “painits & ploture” in

pusiesl rhythas ond tones so that an Ldea, objeel oy atory
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is described. A discussion may center around the many
things whieh may bs deseribed in musie-~-the lovely quiet
seene of moonlight on a lake, the way one feels about w
lovely spring dsy, & parade or even the buzzing of a bee.
if the atudents can sugsest other things which might be
peftnayad in music they should use Jdeserivtive words in
tellling what typ@ of musiec they think would be sultable for
& given-seene; agtion, or feeling. Play "Ballad Told at%
Candle-Light" and study the deseriptive aharaéter and nood
of the musio. Try to discover how the composer achisved
the aff@cﬁé; that is, what instruments are used and what
ere the important charsoteristies of the melody and rhythm.
Introduce YTo Spring"” as snother type of ieaarigtive o~
pdsitian, Play and dlscuss 1t briefly but réaarve the

greater part of the study for the next lessom. |

Lesson 2, Heeell the music and diﬁéuﬁﬁign of the
previous lesson by pleying "Ballad Told a% ﬂandieli@ht“a
The students should be able %o remember stﬁthiﬁg of the
sebtting and the mood of the composition, cﬁnﬁinua the

lesson with a careful study of “To Spring”.

- Lesson 3. Inform the situdents that the modern
Spanish composer, Frederiec Mompou, wrote & group of pleces
called "Pictures Trom Childhood”. Of these "Cries in the

Street” is one whieh deseribes the sounds one might hear
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in an slwost emplby, quiet sireet, perhaps.én an early

Sunday morning. Digeover as muech sg possible sbout the

melody, rhythm, end harmony of this music. In conclusion,

replay both "Ballad Told at Candlelight” and "To Spring”.

Point ou$ the difference in the desoripiive qualitiss of eachs

The compositions used in this unit represent different styles
af'mnsie ae well as the use of twﬁ diffefeﬂt medivms, the
pianc and the orchestra. All of the compositions are in s
287, 11ghﬁahéﬁfte&, aamétimag humorous mood. |

"ioherzo® by Sehubsrt. Resord f45-5044. This 1s a
frolicking, lively tune arxangad for ths.mrehastra frem thé
worke of one of the world's great composers.

*“ﬁungaxian Danee® No. 5 by Brahms. Record F45-5044.,
& fine number which everyone should knaﬁg'thiﬁ is an excellant
example of contrasts in mood and dynamies within one ocome
position, | | |

"Dapee of the Gunomes" by Liszt. Record f45-5044.
This piano solo is in a erisp, romping style and brings to
mind vhe frolicking of small imagiﬁary erestures,

polke™ by Shostakoviteh. Record #45-504%7, 4
distorted, comie, and sometimes grotesque ﬁﬁﬁﬂ@; this olften
heard work shows great wveriation in dynsmies and in-

strumentation.
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Lesson 1., A%t the first lesson "Seherzo™ should be
studied carefully. The teacher mey nse those suggestions
from "Hotes for Teachers” which seenm appliaable; sharting
with 2 general cousideration of the music and its mood
and going o 8 more spacific study of the instruments used,
the shape of the melody line snd rhyﬁhmie_faators‘ As these
items are studied the music should be heard aéverai times,
The latter part of the period may be spent in the pre-
liminary hearing aﬁﬂ gensral discussion of "Hungarian Dance™.
The contrast betwsen the light frisking character of the
ﬁﬁah@fém“ and the more robust quality of the "Hungarian

Denoe™ should be pointed out.

Lesson %. “Hungarlan Danee™ may be studied quite
completely at the seecond lesson., The instrumentation
should he noted and the different meloedies should be
atﬁﬁiéd aarefully. If time permits, “ﬁaharza“-mﬁy be

heard sgain.

Legson B. During the third lesson "Dance of the
Guomes" may be studied rather completely and contrasted
with the remsining composition of the unit, "Polka®.
Geation twe, "Mood"™, in "Hotes fﬁf Teachers” states this
comparison very well, The greater part of thé material on
this last number should be reserved for the next lesson in

prder that it may be studled adequabely.
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Lesson 4, In addition %o & completion of the study

of "Polke", the fourth period should serve asz a time for

summary of the idea of the wnit, namely, that light-hearied
gailely may be portrayved in aéveral ways by different com-
posersg,., Students should be able to ldentify these four
musigsl nambers and to point out their important ohearacterw

isties.

Unit III Stirring melodles by msster somposers.

A sh@ft but thoroughly worsbwhile unit may be mede of the
fgllawiﬁg three compositionsg,

Bymphony Ho. 1, Theme from “Finale™ by Brahms,
Reeord #45-5044. This is a beautiful melody vwhieh is en
excerpt from a standard musiesl form, the symphony.

*Hungerien Dence” No. 6 by Brahme. Beeord F45-5044.
This composition is also listed in Unit Two {sea page 157).

"Leave Me To Lungulsh® by Hendel. Record $é5w50é4¢
This oomposition feabures a susbteined and lovely melody
which has been adspted for orehestra from s vecal solo. .

| The Tirst and last humbers listed are the important

itens in this study for "Hungerlan Dance™, uéeﬁ_in Unig
Twg, 1s presented as a compositlon full of lovely melodies

and is included here for tha-aoﬁtfast it offers.:

Lesson 1. At the Tirst lesson the teacher should
point out that, although rhybhm is a very important faclor

in musie, fine melodles often bring immorislity to e composer.
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Study pymphony No. 1 carefully, hearing it several times |
sa.th&f the claﬁé %ill be able to sing the melcdy by ear.

- The students should have a genersl undersianding of a.
symphany es a composition written rfor a full orchestra.

I% is in four contrasting movements, which might be likened
to eyiﬁadﬁs in a‘ﬁtary wy chapters in s hook. "Hungarian

.

odies compared with those

Lesson 2. Discuss and rehear briefly the-sym@héﬁy
Theme at the beginning of the second Eassém, The remainder
of tﬁﬁ period may be spent 1n the study of “Leave Ne to
Languish". The story should be %0ld and the students éhﬁulﬁ
have an opportunity b0 sing the melody several times so that

they might better feel the prayerfulness of 1t.

Leasson 6. The third 1@ﬁsén may serﬁe a#'a review
and summary wherein all three cmmpasitiﬁnﬂ”ara playeé 3n& the
important points or ¢sch are disoussed, Do the students
agree thet o lovely singable melody might eause a composi tion
to be ramambareé longer? The students should be able to
identify these melodies, to paint'eut'ﬁhe moeod of each and

neme some of the important instruments heard in sach.



CHAPTER VIX
SUMMARY AND CONCLUSIONS

Educators today are concerned with fostering the
posltive growth end development of the "whole child™. Hany
persons and factors share in the carrying out of this inm~
portant projest and, among others, music mekes its sige
nifieant sontributions. The objeotives of music sducation
are the same, ultimately, as those of all education and i%,
in its own way,.makés a unigue and veluable contribution
toward the development of the edueanted person,

Listenin@ is but one of seversl activities in the
total prbgram of musice edueatlion which promotes musieal
growth in the individuasl student. The listening ectivity
shonld never be consldered an lsclated study for it se~
companys the other activities éf singing, playing, and
moving to rhythm, and, in turn, is eoriched by them. There
may be no set pattern for g listening lesson for variastions
in student experience and ange ss well as in the available
musieal content will serve as determining faetors., However,
if purposeful listening ié a dominsnt asotivity, then the
experisnce may be enlled a “1iﬁt@ning'leasa@”q With the
addition of & fevw speoinliped t@ﬂhﬂiqﬂéﬁ anl practices re«
commended for use with the ligtening lesson, the instructor
will find that his own teaching methods which have been
tallored %o sulit the needs of hig particular elsss, will

soarve him well in the presentation of the listening lesson.
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An abundanee of reeorded material is availeble %o
the celassroom teacher; the chisef obstacle to its use is
the task of selectlon and orgenigation. 4 flne contribution

in selection has been made by the RCA Vietor Record Librery

for Elementary fchools and many valuable suggestions for the
ase of the mgterial are given in its aeeampanying "Hotes for
Teachers”. However, this materiasl, in itaalf, doea not pro=-
vide the complete answer to the nroblem of materials for the
classroom listening lesson. |

The chief contribution of this thesis has been the

organization of graded units of work using some of the

material in the RCA Vietor Record Library for Tlementory
dohools. It was the writer's own need, as 2 music super-
visor, for an sdditional crganizatian of this available
material in such a way as to asslst her elementary classe
room fenchers in carrying on more effestive listening lessons
which inspired this study. A4z evidence of the fact that
others have feolt a similar need it may be reported that,
ginee its beginning, many teachers and mys 1o gupervisors
have expressed intersst in the meterial as something whieh
would be valusble %o them., The only early hasie for
judguent concerning the eventual velue of this work is
thet of the ﬁviﬁ@ﬁt-halp which clasarcom Geschers gained
from the material asg 1%, in its various stages of develope

ment, was used by them.
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Heving suggested a speeilic sequence and organizas-
tion of the available material for use there was consider-
able question in the mind of the writer as to how muech
sugeestion of teaching routine should be given in the ac«
c&mﬁaﬂying leasson plang. In experimenting with ﬂ&tailed‘
planas 1t was found that these ha& Little appeal to most
twachers and the writer recalled the educetional prineiple
that this type of plan ig valuable only to the perzon who
makes 1t, and then largely &z a paiﬂt cf depmrture. Since
"Notes for Teachera® contained so pmeny well organired sug-
gestions for use with easeh compusition 1t seemed advisable
%o set up units in sueh a vay thet this material might
be used directly. This resultsd in sismple lesson outlines
. suggesting the order and amount of matérial ag well as the
important polnts for each lesson.

Teschers having previous experience in the'pram
#ﬁntation-af listening leassons were happy with the resulting
organization of the material, for it gave them shori units
of work which they eould use at various btimes during the
yosr. {The writer's sarlier and longer units were oriticized
baeause the studénts grew tired of the atudy'h@fere its
completion.) Further, the short lesson plans, used in
sonnection with the “ﬁetes.for Tegchers™, gave this experienced.
 teacher freedom to use the teaching technigues whiah best

sulted his situaiion.
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Jlnce the bteacher inexperienced in presenting nusic
listening lessons needed more help, the writer, as a music
superviscer, gave demonsgtration lessons in the ¢lassrooms -
of these teachers. 4 skeleton lesson plan, as sed up in
this thesis, was used in each emse and the "Notes Tor
Teachers"” were consulbted for suggestions of possible asbivie
ties and information dealing with each composition. The
demonsiration was designed to show the use of the materlal
and the application of some specilic techniqueg for aarryF
ing on ithe leasson. There Collowed teacher-supervisor dise
cussion of the problem and additlonal mutusl observation.
It was found that, afber 2 period of two or thré@ months,
teachers, previously reluctent %o attempt listening lessons
ware'guita enthusissticslly earrying out the project with
hanefit to many students. |

£t is expected thatl, Tor many tesachers, this orgsniva-
tion of upits will serve asg s meaus whereby they may becone
well acquainted, perhsps with guidance and encourszement
from thelr music supervisors, with the recorded musieal
matérial In these slbums end the result will be listening
experiences for meany students. It is hoped that some bteache
ers may flnd, after beeoning sdouninted with the eontent of
the Library in the ways suggested in this paper, that they
will want to use the recorded moaterial in different and more
imaginetive ways. Whatever the end resuld, 1f this project
aide in providing richer experlence in music listening for

slementary students, 1te nurpose will have been realized,



GLOSUARY -OF MUSICAL TERM3 USED IN THESIS
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Absolute musig~~that in which the form and musioal a2loments
of the composition are more cbvious to the listener
vhan any meaning which the composer may wish to convey.

Classioal music--music "which displays an absolute perfec-
tion of structure which is ideal™.,l Thus this term is
related to the above, "absolute musie™. The period of
Hozart, 1756-1721 ia considered the elegsleal period
in mu%ie.

Deseriptive music~«this may be defined as nmusie in which
the composer convevs to the listener rather specifis
ideas, These may range from a reslistic imitation,
an impressionistic portrayal to the communieation 0f
g genersl Teeling or smotlion,

Bynamies-~the variation in loudnéss amﬁ hﬂftﬂﬁ s with whiech
the notes are produced.

Etude-=an ﬁx&raiﬁa or study denigned to Qr@qeﬂﬁ tﬁ&hnical
prollems for the performer.

Form--the pattern of phrases esnd sections within a composi-
tion. It is based upon the relationship of the different
parts se regards the similerity snd conitrasts in lengih,
rhythmlie, and melodic content, ete.

(e votLewen lively old French dance form in four~four e ter
in which the phrages begln on the third beat of the
HeASUr e,

Gigue-wan old Huropean dange form in any of several rhythms,
Its chief characteristic is itg basis of rapidly moving
groups of three notes.

Halling dance-=-a Tast moving Horwegian dance with sections
for performance by & solo dancer followsd by refrains
for the dsnoing of the larger groun.

Harmenynwthm sounding and esgreement of two or more musiesl
tones based on the "eart of combining scunde into chords
and treating those chords according i eertsin rules’.=

1 Tneﬁﬁmre He Finney, 2 Hlstory of Music (v@w York
Bareourt, Brace nnd Compsny), pe 590,

2 Louis O, #lson, Musie Dieticuvary (#hiladelphia;
Oliver Ditson Company), p. Ldd.
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Hornpipew~a lively old English dsnce in three~four time;
nened for the instrument played during its performancs.

Harpaishord-<an instrument much used before the invention
of the pilanc. In shespe it resembles the grand piano
and sometinmes has two rows of keys for the various
shades of loud or soft ¢an only be obielned by chang-
ing Trom one set of keys to snother, or by noving
certain stops ags in the organ. Its ﬁireq sre not
struek by hemmers but plucked by quills

Impressionistic music--that written, not with the ides of
reproducing exactly sounds or pistures, but of trans-

mitting the idea which grew in the mind of the composer
8s & rosult of what he heard, sew, or experienced,®

Tonstrumentiation-~-mueic written for performance by & speci-
- Tled group of instruments. It is based upon a practi«
¢al knowledge of the range, sound, and mechanieal
oneration of each iustrument ms well as a consideration
of hermony and musgicsl form.

telody-<ithe prineiple tune in & composition. It is pnly
deseribed as "a succession of siuple sounds so arranged
as %a produce a pleasing effect upon the ear”.?

Mebtar~-~the sucecesszion of aceents in nmusic.®

Minor mode~-~musie based on selected tones vwhich, when
arvanged into a musleel seele and related o the major
seale using the szpme tones, hes o tonal center s miner
third lower, on the sixth scale svep of the mejor secale.

Minuet~~n relatively slow dance in triple rhythm. I% is
gharscierized by a dainty stepping movement.

Morris Dence--sn old Hnglish country dance of the middle
ages, 1% is in fow-four time.

W

Louils G, Elson, op. 0it., p. 156.

>

Theodore ¥. Tinney, op. ¢it., p. 548.
Louis O, Elson, op. eit., p. 168..
6 Ipid., p. 169
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Movement--the name given to any portion of a aampoeitian
somprehended under the same measure ob time

Cpera-=-"s drame set to musie, for voices sad 1ns%ruments,
and with scenery, deooraticns, and aetionv.®

Crehestration~-nusic written for performance by a specified
group of instruments, an orchestra, iee instruwentetion.

Phrase~-'a ghort musieal thought of 8t least two, but typl=-
eally four, measures in length, closing with & cadenee”,?

Reel=~g lively dance of the Seoteh Highlenders, ususlly in
four-four or six-eight {tine.

ththmnn“regularity or flow orf moveﬁenﬁ which groups by
reeurrent heavy end light sccent”,l0

Ritardnma gradual slowling down of th@ rhythm.

Romantic musics-=music of the nlaeteenth century which used
the "pesyehdlopliesl expressive possibilities inherent in
musionl materials"ll to express the tomposer's emotions
and interpretvation of life. The opnosite of "élassie®.

Sﬁherze~*allivaly, humorous instrumentsl composition in
gulek triple rhythm. It is one of the povements in the
symphony Form.,

Sonatea--"a composition for one or two insiruments, ususlly
in three or four movement conirasted in rhytbm and
mood but relmm in tonality and heving unity of stylen.iZ

7 Louis G. Blson, op. g¢li., p. 178,
8 Ibid, p.189.

9 liebgter's New Colleginte Dictionary. 1949 edition.

10 1pigi,n. 729,

g

11 fheondore M. Finney, op- git., 5. 417,
1% webster, One eit., p. B06, | |



L8
Suite--an instrumental composition consisting of a series
of 0ld dance forms in the seme or related keys.

Symphony--an instrumental cwmpasition for full orchestra.‘
It is in the gopeda fornm of four novementits.

Tempo=-"the speed of the rhythm, hha'rﬂgidity with which
: the natural asccents Tollow esch othert,ld

Tope color--the sound peeuliar to s vartioular instrument
or valice, '

Waltz--a dense in three~four time, It is derived from the
minuet and is distinguished by 1lis swinging rather
than gtepning movement,

&

13 rouis ¢. Elson, op. 6i., p. 259,
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