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PREFACE

."Music for every child. Every child for Mueic," How

| many time have we heard thet? Fundamentally. nowever, 1t

_ dees not go deeply eneugh into the ebjectivee ang;purpeaee

of music in the'echoole today. Every coneeiVeble’kinﬁ of

mueic 1s being ueed in modern eeheele. ane every type of
"enaemble group 18 ainging or playing this mneic.

~ Are the 8chools creeting the best peeeible musie enviren« ;

'~v'ment for the eﬁudenhe? Are the etudenta receiving frem |

cheir muaie claesee the maximum or 1ncreeaee in eeeial eeme,

 "pebency, wnicn la, after all, tne meeh 1mpertent ebdective

of all educatien? Sheuld small ensemble grcups bcth ine
strumental and vocal be enccuraged or put out of the mugio B
curriculum? - Should money be spent by the school board for.

unlforms and 1netruments? Should marches and pOpular music

'predcminate in the band end orchestra? Gan we achieve. techni— i

cal perf&ection and enjoyment at the same time? }e there

;value in an A Cappella Choir?

Theee and other pertinent questions arise*wherever music

teachers meet and very often.when administrators meet. These o

questiona ehould be angwered as scientifically as possible,
that is, scientifically with regard to the educational valuee
of the subject discussed. '




It 1s the sincere hope of the writer that this paper

_might‘be\of service in snswering some of these’queationa.

First, a valid questiannaire sent to a representative portion "-"

’Y’Qf the high aahnola in Washingtcn, Oragon, and Californis
| wi&l be reviewed in order to tabulate and graph the pr@aanb

tendencies An bh@ musie rieldg Second, an attempt w&ll be e

"'made to show tne weakneaaeg of the praaanb metnods and

’couraes in mu@iﬂ and the reasann why the present muaio' il
'curriculum ia unaound, Third, a currieulmm for tne muaig ,
departmont will be prea@nted whiah would be educafienglly .

~ sound and therafore should be acoeptﬂbl@ to teachers, :
: :;aaministratﬁraﬂ and 1&ymgn 1ntereated in developing & scqially
s ‘competent individuael, and yat baliaving whole-heartedl‘y 1n

2 the slogan given at the beginning of this paper.
It theae things are dons aatisfactorily and aincerely,
;possibly there will be value in the paper for some person

viwith problems such as these.




CHAPTER I

The purpose of thils ohapter 1s %o try to state the
trend of music education in our high schools: today. No -
‘evsluation op oriticiam of the trana will be attomptod 1#
thils chapter.
-In‘ord@r‘%hat ﬁhis part of the thesls migﬂt g@ﬁ'gg bﬁaaed.
and would it poasible show a true picture of tho muaioiinstrucu
tion given in our high echools today, 8 questlonnaire was
developed. Thia (See Appendix) was sent to one hundrad
twonty-five teachers of repveaontative high aohoola 1n
Californaa, Orogon, and Waahington. The group of high oohoolﬂ
i aeleoted for the aamplins were from the achoola or'ﬁho threo
statea with a varlation of enrollment from 800 in the amalleat
school to 3800 in the largoat. All localities and many
raoial groups were: 118ted and the results should be valid,
due to the thoroughness of coverage of the territory in-‘
cluyded in the canvass,

An attempt wes made to arrange the questionnaire 1n such -

what type of music was belng studled by the diffarent 1nstru-

mental and vocal groups set up in the various high school

curriculums. :
Returns from all of tha schools indicated that some type, o

—"—“N‘;;?Eﬁﬁﬁﬁ77§ﬁﬁfiﬁﬁrﬁﬁﬁ1d“judge,ﬂafter«tha resultsowgrgﬂﬁgbulated,




‘population and dividing by the number of msic teachers

: employed, we finﬂ'aboub one music h@achsr to every 400 students,

A majority of the schools 11sted two music teachers, but
many of these, especially 1n the smaller achools, were only
part-time mslc instruetors, which wouldlincreaae pupil
load per teacher, | | =

In the first large section in the queationnaire, each
school was saked to list the enrollment end mmbeyr of minubea'
a week davatecﬁ! to Specsimc musilo elaes@a, as shmm on 8 come
prehensive check 118t 1n the guestionnaire,
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o Eﬁghﬂstra e T [Vogal Hnsen
o Mixec vhorue | ..

In Table I, will be fcund Section A of the questionnaira.

a8 sent out to the various high ach@ola.

Teble I
| Place Enrollmant and Minutes per week after the falm

k" .10w1ng aubjacta.

Thabrao bR Thstyu

gtion (Ins

atruation (Voca

natruction (Voca

ande Opghestra




’E&nﬂ

~Music History.
Harmony ‘ . ‘
fGroup Instruction (1nstru.)\'

Individual Instruct. glnstru.)

'Little Symphony lbufgﬁ}m

- In Table I1I, will be found the percenbage of high’
schools offering ths courses listed and average length of
period for each teaching day. . -

Table II | o
I{’@mmmgé of mgh fohools
Offering Courae

Orchastrs ' T
'ﬁixed Ghoru_ oS

.....

Vocsl Engomble |

Music Aggreciatién

Eartraining

Group Instruction {(Vocal)

Individual Instruct..(Vocal)
Dance Orchestra
Plano -

This shows quite clearly “the - trend in?mnsic today*~“~ﬂ—~~4~¥4+;

Instrumental music 13 the predominant figure, and music

appreciatign and theory are very much in the background. As

stated before, criticism will be offered later.

Also in this section of the auestionnarie it was found

SR

‘that the average length of music clesses was fifty-five




minutes a day. A very few schools conducted some of their

classes before or after school, but the pcrcentage was too

smell to be of any value,

Needlens to say, this table shows a greatlincreaac in
the participation in music alnee the 1920's.
In amﬂ»iﬂm B of the gue

Y
[

tonnaive & leading question

he purpose cf this quagticn was

¥ wmm T

oo
N

'cf objJectives was glven,

‘offered, This left the choioe of cheotivea entirely to the

dilscretion of the muaic tcacher or teachers, rather than bg
the adminiatccticn. but 1t wed folt that there would e &

close ¢°P?91§bi9h between the cholce of esch.

Section B is given below in example 3.

’Objectives of Music Ooursea.

1, Soctal Ccmpetence e 6, Group Pefcrmancc

2. Creative Ap;}ity 7 ’Ind, Pcfcrmancc'

3. Disciplinary , 8. Showmanship

4, Vocaticnal : 9, Appreciation
o B

Lcisure~%ime—activity~*~10;~—othera‘f‘fﬂ"fffﬁﬂ"*~
From these Specific objectives plcase chcose three and
indicate by number after each music class taught, in order

of their importance in your particular situation.

to find out juat why the varicus courses of music ware bcing



- Bamd ' — 1 Woodwind Ensemb °

Majorette Class

: ‘Beiimning Orch. ‘
‘ _ nnigg and G

Orchestra

Mgﬁgg C?orgg
Boy's Glee
Girl's Glee

E Qaégalla ﬁhoig”: N Eartrainigg '
1 [Group Instruction Instru

iind, Instruction (Instru,

Efon (Vooal
1ction 1§9&a&’
FiY

| It will he neticed the.t: there are a m,unber af ijeot;ivaa_ S
';1isted Bs choig@a for the taa@hera, anﬁ also space r@r
- additlonal onea, The teachers were to list three objaotzvea

after each muaic course given in tha qrder of thair ine

portance in that particular subjeat. The results are glven

below in Table 4.




amony IRL AR b Y,

Ear tralini
"Tnd .

Dance Orchestra .8
Little Symphony - -6 -

Table 4 -

,’}P
Q2
ing
(e )
I
o
L R
B
h

Mool

8

Ghoice Srd Choice

Band - B 5
st@ggzra
1xed Chorus
y's Glee

!
ol

il o) :oma#@%«j;egim

A Sfofolololofololol?
dedlenlol-lodmlol-lo

1 .

Aekoiolololdoliololol-o;

s
EE

Tns trug tion ) A
Group Instruction(Vocel) 7
5

Ind., Instructlion (Vocal

dolof
1l il

In reading the results of this question note two
objectives under 1lst Cholee, 2nd Choice, and 3rd Choice,

This was done because all teachers naturallydid ggt agree

and there was ) déﬁi?é‘thﬁt‘the*majorIty?be“shownii"TOWdc
ﬁhis the two objectives receiving the greatest number of

votes were tabulated as first cholce under the first choice

‘ section and 1ikgwise with the other two choices.

In section C an attempt was made to find the type of

—music—played-by-the various instrumental groups. ,Several,”w,.mmm o




f~=~¥-6rchestra'

. Several kinds of music were 1isted and the teachers were

asked to choose three in the order of their importasnce, Table

5 will show you the Question as. 1t looked on the qﬁeationnairé.;

Tabla .
-~ Kinds of Musie Uaed by Instrumental Groups.

1. Merchep - B, Bemi~Clapsical
2. Symphonies 6., Chamber Music

B, Conoertos 7+ Others (Name)
'_?Lease'mark three (3) in order gf‘ﬁh@ir~imp¢rtange,

Band T ——— f:“»'f‘ ~Woodwind Ensembie [ |
Orchestra [ T Bresgs Ensemble _
'String Ensemble‘v,_ S T Othersv 1“;__

The results of this question are shown in Table: 6,_

and will surprise many educatora.

Tap;e 6 _
- _Course 1st Cholce 2nd Cholce 3rd Cholce
e By SR - SR

o

m

String Ensemble.
Woodwind Ensemble

- Brass_Ensemble o
_ (Othersi Iittle Symphony

QU UK DOl
(@1} {ax} Lax]{8))

1

>




It 1s easlly seen that the two major types of music
pl&yed, and, 1t-i5’h0ped atudiad. by our instrumental

groups, are: semiuclassical and chamber music. These are

;Vi':predominant in all secticnﬂ. except in the band' There
”v '“funfortunab81Va marchea overshadow all char music in ever?
ﬁlf’_ Fﬁh°°l’* Ngte @hguld-be mad@ of th@ fact that #7 waa 118t©d
:L?iaﬂ a'third.éhé$§§c Mgny aqhaglﬁ listed under #7, Qvertures,

ﬂi 'wh1ch is an 1mp@rtant type of instrumental muaio.
- sectian D of the questiennaire wag prapared fer the

‘ f5fv¢ca1 aroups ., A rumber of kinds of v@aal misde wara liatgd  1‘
“aand tha tagchara were asked to lisﬁ three in the ordar er |
‘**f_their importance as far a8 the teaqher waa concernad, wabla e

"’55 _7 will show the Question as given ip the. questicnnair@"‘

o Kinds of Music Used by Vocal Groupa.

”;. P0pular ‘ . ' », ,53 Light Opera

‘~2, Semi-Classical o 6. ?Qlk Songg.
3. Magses 7. Others (name)

4, Madrigala
”‘jsPlease mark three (3) in order of their importance.

RN
|

e

,» 1st 2nd 3rd__ . 1st 2nd 5rd
Eby's Gl T T Mixed Ghorus . . .« I

Girl's Glee =~~~ " "~ Vocal Ensemble'

A Cappella Choir — ___Others
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The results of thia questian are ahown in Table Be
It should be stated that each of the types listed received

many first cholces, and in gengnal the vocal groups showed

a greater diversification than the instrumental grou?s.

1

Table 8
1st Qh@ica BndAghoice ard Ghoice b
. T g i

A very important type Qf mgaig gnigh_many schools entered

~ besides the gn@g ﬁn1cn were listed was §3Qred mugig which was

llsted many times, esggc;glly for A Qappgllg_Chqip. ng-

that reason it was entered as e second ghoice;aftgr‘A

Gappella Choir,

- The tabulation brings attentlon to the fact that popular
music did not become a first, second, or third cholce in
elther the instrumental or vocal fields, It should be

'stated at fhis time, that results showed that some pOpular

enought to be listed. Eopular music was not shown, from

answers glven on the questionnaire, to be used by vocal groups

except ih two schools, and these did not show s strong or

 we11;p1anned mus ic department.,
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In section E of th@ questionnaira each school wes
asked merely to signify whether th@y owned band 1nsbrumants,v
orchestra 1nstrum9nts and unifcrms for thg various instrumental |
~ and vocal groups, Table 9 will ah@w the quastion 88 stated

Loon ﬁhe quaati@nnaire.

o ; Table 9 e
.'Does the Schogl ewn.Band Inatruments? ~ Approx. Valu@ R

"fDees the school own Orehestra Inatrumanba? . Approx, Velue_
:”orchestra Uniferm@? ;”##"

A cappalla Uni£arms? Mixaﬁ Ghovua Unifgrms?'ﬁﬁ;;;.;~

Girl's Glee Unifarms? Boy‘a Glee Uniformszm;;;é;.:'

- The anawers to this sectian pravad very 1nteraating.
‘In Table 10 the varioua groupa are liated and the nnmber of

schools owning 1nstruments or uniforma are ‘shown by a percentage-f"

number,
Table 10
Band Instruments owned by school . . - 989 R
Onchﬂﬁtna~lnairuments_owne : : i 94% 5
"~ Boys! Glee'UijOrms i e ’ 4% e
Giris' Glee Uniforms 5@
Mixed Chorus Uniforms S

- ACeppells Cholr Uniforms "~ 43%

It 1s’intérasting to note the 1mportancé 6f the“varibué

'***44wﬂMﬂ&£ﬁﬂfﬁfeﬁ§8~&8*inéie&ted«b¥¥tha‘amonnf nf money. snant on. s

each one. The returns to this question would indicate that




iz

£ administrators believe band to be the most Amportant mucicei E
v“Tsanect, becauge usually an administrator. will budget | |
7¢ccurses according to what he thinka they are worth 1n the '-_'] jx" ﬂ:,;;"
*}.curriculum. o ,v} G .

i The value of instruments owned by the achcols, (and 6 o

'” :h1@h percentagc of the sehools ahcwed instrument ownergnip,)c'x~c

___ f>ran £rom $1500 up to $35 OOO with the averege being between :
f311~:$5ooo and $4occ, | | |

- Es Thc mabter of unifcrma ls hisnly intcrcating.' Th@ , |
, Z ﬂ_necess1ty and impcrtance of unifcrma w;ll he taken»up 1atcp,l :,_e

cee‘banﬁ far surpacaad any Qﬁhep group in money QXpended for uni’lu:ie‘c.
cff!f;forms, vet, Oddly, orchestra went without uniforma in almoat i
ucf; ”a11 the schools. 5 | | ‘ - | ;
” That concludes a brief summary of the purposa of the =;f1 .jecjefgi
;f~questionnaire and the answers received. No criticism of the j“"' %
'e:ftrend tOdaY in the schools so far as music 18 concerned hasie 
ﬂicbeen attem.pted in this section, but rather the facts have been

' 1isted as they revealed themselves frcm a study and tabulation [;

 buk 8t this time the fact ahccld be emphacized agcin that - v;,?dﬁfevfftfﬁggggggf

’ bl'of the results from all of the questionnaires. .Too often what
”‘,cTour schools offer and public Opinion, are in: disagreement. A:I5
‘equestionnaire such as this glves us the pertinent facts which

“lcannot be discountcd, even if these facts are not as the

‘-maioritv of mnsic teachers and 1aymen would like them. 1;-eff""
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CHAPTER II

In exemining the questionnaire, it is found that much
more emphasis ls belng placed'bﬁ'muaic today than in past

years. Also, the trend towsrd instrumental music and ewsy
“from vocel muslc is clearly shown. | | |
. The purpose of this section is to eriticize the anawers_r o
vag tabulated from the queatlennaire. To make thisvvgry ‘
simple, the v&rigua mugio auhjeeta offared in school will be
"liated bharqughly analyzed, each in the light of what Lg baing
 taught tcday.

BAND, B@n@ 1s the big mus ie arganization teday 1n the

'secondary schocls, not only in the pepcentage of schoola h&v;gg] .
A band but in monsy spent per pupil by the administration.
- As stated previoualy the amOunt of money. Spent by the admini-“

stration on any given course or subject signifies the 1mportance'

it gives to that particular subject.

In examining the results of the questionnaire it is

.....

found that 96% of the high schools have bands. That mgkes

i,t an accbpﬁed subject today in t he schools, Also, 1t;wés-.
found that according to the teachers thp‘principal objective
of band was group performance with disciplinary objectives

coming seoond.

Tt seems strange that so many school administrators would .

—-81lot-so-much-time-and-money to these two objectives if these . .
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~same adminlstrators understood the objectives which the

teachers were setting up., A dilstinot weakness ia shown there.

- It seems that in many schoolsu&flacﬁ'ofconoperation'exiatﬂ

‘;,between the administration and the music teachers., A lack

of knowledge of the others' problems probebly brings on

";,m§3§11n5° wniaréqnditign could cause a scarcity of mutmal

sympathy and an a@compgnyinngeak music curriculum; To

remedy such a gituation warrents mutusl effort undepstanding,

Tow let us consider the band iftself, The band

teachers aignify that group performance iglthe prime
“objective. Surely then if they mean that, too much emphasis

%ﬁ being put on band, How about social qgmpetenay and epe-

_preciation? Should there bo such magsive bands today with

‘-1i such large expenditurgs for so little received in the way

of gdcial competency of the individual?
~The band today is only used pg_grguse enthuslasm at

football games and rallles, and aptly serves that purpose.

But what of the purposes or objectives of the subjects as to

value received by the individual? Cen a large marching band

he justified in this light? will a pgpil be a better citizep 

at 30 years of age by playing for a football gamé?"Thqse polnts
will hardly sustain an argument. It 1s true that.a student
-may learn to "plow" a horh and march in time (?) but will that

meke him a more soclally competent individuel when he

 graduates from school?
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| Also, the point might be brought up of a student playing
a8 second part in a band,'i.e,, a second oboe part, In the
| £irst place, what does it teach this student? To wait 200
' measures and then blow one note? qusibly patience 15 aon’
quired and cortainly mental discipline. 4
If bends are e necessity in the scpcgla'then 1t gg@ma.
‘advissble to teach them to be capable éx doing sgm@thihg

| At least with a aoncert band - tha stn@enta will be expoged to‘
aoma good maale .

& struments and lganed tnam te the atudents.'vThe;;agk of
‘responsibility and ownership he would scquire, Secondly,
without ovning en instrument, how oan the students hope to

. carry-ovar into soclal competency unless it might be some

abstract, unimportant, theoretical objective.

| besides march. What about a gymphonie bend br obncevt band? .
Practically every school 5tated that they purchased 1nu?'
‘wlsdom of this practiqg ;g egally shown, In the firgt‘plagéé

the student: shtuld‘buy hls own instggmgnt‘fdr thp-fggling of

play after graduating from high school, There 1s'no'possib;g::‘ -

Another educational criticiam of band might be along :
very similar lines in the carry-~over into later l@fe. For
v examﬁle, a8 boy owns anﬁ playslan oboe fairly well:in‘high

sdhool, but, upon graduation, puts the 1nstrument away for

__*___Mnnﬁ_nﬁatﬂg“ngasons. In the first place, there 1s no adult

group to join so that hﬁ might continue playing. An oboe,ﬂﬂmrwwwmm
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"'1ike most otﬁer ihatrumenta; cénnbt be played aloné for*any
B _veal enjoyment. An instrument needs company and 1nasmu9h as
i7fsmnll adult ensembles are not p@pular, the 1nstrument goes
. _upon the shelf., e B
Orchestra. The next group on the questionnaire was the‘ ’
;f ;erghé§tr&, ~ The archestrg alao was listed in nractieallv @verv
»  3§QhQ91'a‘gurri@u$um! 96% to be exact, The schools iiﬁt@ﬁ,
ﬁ?;raa the main”two @bjectivga br,orghgatyg,"gxgup peyxpgmgngg
' and aocxal eompat@noy. Whet & diffar@nc@‘ta‘that of bgnés o
: ‘  It 18 true the orehaatr& s@?vea 8 differant purp@ae in
. the aahool than the band, and %lfhough slmest ae populer
with administrat@rs and gtudantg, do@a give more muaiaal and

'«aducational value per. atudent per hour,

‘ than that of the band. The music most used, as liated on’
 _the queationnaire, consisted of symphonies, semi classical;
f and chamber music, which at least will be a good start for .
 fmus1c appreciation 1in later 1ife. |

: Again theugreat weaknessAo£4the orchestraAis the fact

Also, the type of music studied is of much greater value, e

  ‘thatfa pupil cannot enjoy playing, af ter graduatfon,'by,

: himaelf becauae an instrument Jjust does not land 1tselfl to =

’-. 801itary enjoyment.‘ Also, the school ownership of instruments‘ .

 8tops 1mmed1ately any pride of ownershlp or achievement the w’,_f‘f‘:ifff

tﬁiis“‘bﬁtigﬁﬁﬁﬁﬁfé i[;ﬂm W;“;;}f
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participation, should one 1live 1n a musically advanced town,
where one might play in a group.

Mixed Chorua.- Mixed chorus was the next subject on the list. T
This subject 8t one time was moat popular, but at the present ?f?“ﬁ‘*‘*
time only about BO% of the acthls slgnified they had a e

: mixed chorus @laga, an@ smaller in number th&n the band cr

_orgmstm, - The teechers listed the primipa;,'obj@qmwa for
the mixed chgrta as sppmesiatiéﬁ'gﬁd grqup peerrmancé; ,  " ‘1 Ea
| The faot ﬁh@f the mixea chevua is 1¢aing 1ta papularity ‘;5'?ff:}.
15 dite di,rectl;y to the yoackera, In anceffort to get their e
students in frond of a crowd for 8 parformanoe, the teaahsr |
1s 1osing the value of the mixed chorus, o

Most every chorua today pute on at least two ov three

'pfograms'a year._ How about a mixed ohorus that wauld merely-~‘ |
aing for the pleasure of singing rathev than as a showmanship} v’*
group? But more of this in Ghapter III.:

Also popular musicmas listed as an important type in a
few of the gchools. That 1s a decided weakness today. W;th

‘,all of the prand chbrus masgic available, why should we turg;‘ﬁi»

to popular muaic? Surely the students hear enough of 1t

at home on the radio, at the movie, or the dance.- Could not
~muslc be offered that they-would enjoy singling or‘listening L
 to now ahd in 25 years time, rather than’something to‘be learned i

ﬁ;%4~f~aﬂ&4ﬂ%ﬁkigggg??%%i,w.
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. Educationally soclal competency as an objJective of
mixed chorus ip foremost. A person who unqérstands a1ng1ng
¢an enjoy hiﬁsglf 1h later 1ife even if 1t is just in the
bathtub. And 1f he cabes to, there are always church cholrs
in which he may continue hia singing, instead of béing |
forced to gilve back to the aehgél,hig volce hpon.graduating;
Girls! Glee Club, The survey showed tngt7the'obg@9ﬁivgg of

the girla! glee club were group performence and appvecistion;,
Folk songs and agmi-claaaieal songs were uaed in th@ magevity
of the schoola, TR

The girla' glee olub cf today, although hot a8 popular

The glee club 1a not forced to give many or any performance&,
and for the most part 1s used as a develoying ground for im-' 

mature voicea and undeveloPed musicianship.

ma.de with 47% of the schools stating that they had = boys'

glee club class.‘

~The objJectlves listed were group performanee and ap-

~8hown in the mixed chorus, wlll be hard to- overcome.
v There 1s too much emphasis on performance. The student's

his voice

music, are sacrificed for tha teacher's desire to get his

group before an audience.

as 1% should be, is doing a good pieae of work in the achaols.'

Boya'lGlee Clubs Apprgximatgly hg}f of the high schools offer
boys' glee'club to the gtudents today,'according‘to the survqy-.

preciation. This 1s a weaknoss which 1ike the same weakness

and his continued 1nterest in  1
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In most schbbls, the boys' glee club is made up of
 'Frashmen~and Sophomore boys primarily, with a large'pércentggejv
" of these boys having unchanged or changing voicea._ They ' |
 ,shau1d sing 1n the glee club, but surely not songs 1n prepara-

Ttien for performanoea bafore audlencen., Thia period of

,.__braining in the musionl 1ife of a boy 15 most impcrtant eand g
- eareful trainiag ia naceﬂsarw. 0f course, &dequata and Well- S

trained beadn@ra are also n@@eaaany, The 1dea that anyone
l:'_oan teach muaié 1@ mach o0 prevalent among. 1aym@n.. i
Ga . Again B1% of the schools designated thay
had en 8 cappalla choilr, Th@ objectives listed wara apprgg

cigt;on, oreatlve abi;;ty,'gaﬁ agc;@l,gompgtengy,. th"ﬁhxgg

leading kinds of music sung were masses, madrigals, snd sacred |

muaic.'
It is ‘notlcable that this group with the exception of
the orchestra was the only one that listed social competency

"as one of 1ts objectives' The reason for this is not shown

V';»Qn the questlionnaire. It 1s generally accepted. that the A &

| Qagbelia Choir 1s the show group of the vocal depgrtmqnt,

i Hawgber, the studénts singing in thils grbup usuallyqu 1t
. because of many,years in other groups, and possibly the

teachers realize the greater and larger objectives with this

~ group.
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The A Cappella Cholr today 18 doing a fine piece of work.
The desirability of singing in such a group should be,
emphasized certalnly because as one attains the excellence

of musicality n@aaasary to sing in an A Cappella Ohoir, he

“will continue @njgying musie in adult life,
“,ﬁvMa;oretteHG;‘“‘

hg, ‘The popularity of the ma jorette elaaa haa

.grown rapidly in 1ate years, aqcordinp to the quaatignnaire.
« ,About 40% of the achcqls hava theae @lassas. Of eourse, 3

shawmanahip ig bh@ only objective that could be put forth in

‘derense of this elaas.

The muslo tescher mnst got away from the sp@et&cular

_and return the atudenta to thinga hhay Qan gnﬁ will geb @nly
enjoy end appreciate now, but later in life. It is recognized
that:ﬁhe majority of administratora WOuld baik‘at no band or*i*
~class of majgrettes to show off his schogl’ ‘but could they - |

not be shown that the exterior values of showmanship have

- 1ittle 1mportance. As far as the surveyfis concerned, not

one school advanced any concrete reason why majorette claeses

should continue in the schools,

Small:Ensembles. Due to similarity all small 1nstrumantal

ensembles will be discussed as one group ‘at this.time. The

survey shows 25% of the schools had woodwind ensembles, 19%

had brass ensembles, and 387 nad string ensembles. These

nercentages are indeed verylivery small, and as will be dis-

cussed in a later chapter should be greatly 1ncressed. LTI
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According to the guestionnaire, the objectives were
;appreciatién, lelsure tlme activity, and group performahee;‘
end the music read and enjoyed ape semi-classical and chamber
f music, which makes easy & comparison of objectives of the |
':small ensemble groupa and the band, | |
- The smell @naemblx group sould be the beglnning of a
great aduly ingtrumental urge in a few years. Surely it will
bo aasier to get three or four peOpla together for an
“informal musical funwfeat than aixty or eignty for an orchegtrn
or hand.

Muslc Histowrw, Music history showed up as a course with llttle

sympathy either from adminlgtratop or student. Only 15% of

the aqhools offéred a g;ags ;n mgeig g;§t¢ry and the clasagé ..

were very small, T
This 1s a hard course to teach, Any course with the

work history attached frightens the puplls, However, it 1s

~an lmportant gubjﬁct and necessary fér everyone partlclpating

in msiec, | ‘

Courses are offered cqggggg}pg the background of this

gountry--of the world in which we live and which we enjoy.

Should one not also'kngw a blt of the background‘of tha muslc
he enjoys? Certalinly a person 1iking and aspprecilating music

"will want to have an historical foundation., -

The auestionnaire showed the objectives of music history :

. a8 1eisure time activity and vocational training along with
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soclal competence, Possibly these are objectives, but oarn“o‘
tailnly not the ultimate objecbiVQ. Fundamentally ‘the ohly
poaaible obdeetive could and ahould be social compebonoy,

A satisfactorw oourae in muaic hiatory would necessarily

tia up the hiatory of mugie with th@ history of the other
arts, and in Tact with all types of history. Social com-~

':,petenoy could not holp but be an outcomo of suoh a courae.

0N » Thia was also a courae that racoived
lihule favor, Only 174 Qf ﬁhe aonoola offered thigf@ouraea'
The objeotivea os stabod by the baaehsra are apprgaiation

g,axq;Agk,:gia,;

~8nd lelsure time sotivity, Attention 1g oalled to the
ro ‘s1m11arity or objootivaq bptween musloe hiatory and. mugio

' qppoecigtion. Naturally, there is a high correlation between |
tﬁ@ two'Subjeots.‘ One oannot teach history of music afrectively~o
i,without appreciation, and netther can one teaoh appreoiation

i-_.}of music without history making 1tself known,

The main criticism of. the two courses today 1s that

their outl;nos overlag, Thore_spoulq pg a rovisign °f,?h9-

JJooursoooutline so that this overlapping would not appear.

. f1elds. , o I
Againhit«shou;dwbeﬁemphaaizedﬁxhax*onavo£—$hﬁse~coupnes' = A

}'TPossibly 1n somo schools a combining of the two claasea wouldﬁ:
H',} be the most successful ﬁhing to do, and this would be in. line-

'with the present trend toward integrated courses in othor

should be in every high school curriculum, but that both are'

most important.
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‘Harmony. Twenhy~f6ur per cent of the schoois’indicated
: ﬁarmcny in the music ocurriculum. The greatest criticism to .
make concerning this course 1s the method used in teaching

J‘it. In the schools contacted thrcugh peraonal obaérvabion

stlll baing,t@ugnts; Figured basg, hundrada of rules na’
be memorized then broken, eto,, all are ptill very_mugh in
evidence. | | | |

What is the reaagnﬁng vaed for aubstanbiating these

" whereby the stud@nt cauld make or break rules thvau@h CHT
  xper1enoe in pl&ying chords on the piano, i 00y not. &a BOMa
| one else hears 1t, but as the individual himself hears it.
But more about this type of course later.
Teedless to say, rermony should be offered in évqryv' ;
high school, Especially should students interested in the

pegson than to develop the ability to 1mpvovise.”
Eartraining. Only two per cent of the high schools offered

.........

eartraining as a music course, For objectives,it 1isted
1nd1v1dua1 performance and vocational “training.
Presumably the final objective would have to be social

. competency inasmuch as this belng avery fundamental-cqurse

f to competenc

‘ coneerning this gubjeet, the old method of formal h&rm@ny is

antiquated m@bhgdg? Gauld th@re not he fgrmulat@d B qouxﬂ@ |

piano havé'the‘Opportunity tp take harmony 1f for'no q@her“‘

bo th musically'and'sdcially,’




24

It appears that the schools today are startihg at the
wrong end and working backwards. For arguments sake, sight
singing will be included when diacussing a8 course of Y% O

:‘hraining. ' |
. ©In the fipgt place, how can a director expect tg have 8
',,fm,m band, orchsstra, chorus without players or mingers who
t',_éan hear whet they ere playing? There 1s no time at a
“‘megnlar rehearssl to h@lp & student develop his ear, and
V" without eartraining, a gtudent eannet do Juatice to ﬁhg group
- ‘no mtter how a@nacientious.
| Without a doubt, & course 1n eartraining shauld he
| givan to every student t&king music as a baslo anﬂ fundamantal
courae, neceaaary for atudy into the Specialized fialds of

_ Tmlﬁ»ico» .

in eartraining,'and,this 1s'one of the biggvét factofs as to'
why g0 many musical groups have bad intonation, quality, etc.

Group Instrumental Instruction, is beipg offered in

“_.557 f the high schools todey, with the  primary objective as

"_‘mastery of the instrument. This course if handled correctly,

I and 1%t is assumed it 1is being handled qprrectly, ‘could be

greatly beneficial to the student. The maih difficulty 1s
that if scheduling difficulties meke it necessary to have say

et, and one oboe in a beginning class,

Today only a very few studentg are eble to ﬁakg a course
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then the-gvoup‘instruction method wlll run into difficultieag
If this difficulty can be overcome and all brass students
},,»~can arrange to be in one class, etc.; then ‘the value of the
clasgs could be great.
s A smaller group of high ach@ols offerad ndgvidua;
!; flinstrumentai in@tvucti@n, the pgrqgnﬁage belng 20, In the
!"  first plece most schools cannot afford to hire tenchers to
j' : teach 1ndividu&1 studentsa all dav, Tng'ceatfper g@pi@‘is,
enttrely too high, > ' BRSPS i .
~ Individual inatruetipn 18 unnageaaary in hign aahqel._:f”
A earrect me thod of group ipstrustion will glve the atuﬁenb |
8 auffioient b@gkgrounﬁ if he, the atudent, will practice,
vxr and when.the individual wishes to take 1ndividual leaaons
V’fhe should go to a private teacher Where the presaura of paving
out good money will asaure at least some practice. : \

Vocal _Group Instruction 1s offered in 13% of the high

’ schools and 1nd1vidua1 instruction in four per cent. The gamﬁl,f

‘criticism follows in this case as it 4id with individwel |

instrumental instruction except for studenta with:outstandihg | ,  E é :

~volces. Individual 1essons are unneggggary in the‘high ““*f*‘;f;f“*Lif
-schodl except for students with outstanding voices._ ‘The ‘ ‘
fundamentals, that 1s the pasic fundamentals, are so im-

'portant and can be.taught to 8 group. The group, of necessity, o

hould not be very large.
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One intereeting gldelight stands euteelearly; ’Fifty-

i f: six per cent of the schools effer some kindvof'inetnumEhtel

'1n8truetion;»whi1e only twenty-four per cent offer vocal

"_-1netruetion,' The laat few years have found so many ?ebplﬁ'
“ 5thinking that the ability to eing is dependent primarily on
| e;epening your mowth »

‘,’;g ‘ If the publie, the eaminietretevs and teachere weuld
'"}on;y reeliae that to sing

1'E;etney ee te pley an inetrnment @qu&lly we;l, thia 1@961@@@

.pereentege 1n the schools weuld net be allewed. ,
' Another reaeen of oeurﬂe for this differenee 1e that
;today 1netrumenta1 mueie, eepeeielly bend. is mere pepuler

T?f§>'then vocal music. Showmanship rules again.

Nineteen per eent of the scheole offered eouraea‘in
: dance orchestra. The objectives 1lsted were. showmanship,
1',_group performance and leisure time aetivity. However, nov
L worth while objectives are achieved unlees the etudent body ‘
"needs a eheap orchestra for the eehool daneee. | |

Students hear so much popular musie outelde of school,

Vv5at the - theatre, over the radio, daneee, etc., 1t eeeme a

 shame to bring 1t into the school. Even if a student should

think he wised to follow'a*careeﬁ’of playing in a dance

; orehestra (whieh is perfectly 1egit1mate) he should have s ‘-f';

ckground and trainlng which would include mueh

beside pOpular music.

" takes as much effort endu
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Two othsr courses were llsted as offered‘by high'schoola,f

which were not listed on the'quﬁatiénnaire, and which will
be mentioned here briefly. - |
A class In piano is offef@d in six per cent of the high
vschpols{ The abjsctivaa were listed as individual per-
formance and lgiﬁure time ectlvity,
It is not known whether these alassea are 1nﬂ1v1@ua* o5
- group instruction clesses, but wiphggt & Qoubt & elass in
grwp imé trustion in piano Wov,lﬁi*ba good for e‘very'pemé:’x in ‘
~schaol to take, The phty 18 that only plx per cent of tha
, high school& offer such s courss,

, A Little ﬁymphony eourse wag liated by two per cent ar
‘tha high sdhoola.‘ The- following objactivea, appraeiation,
leisure time activity, and group p@rformance were 1iated. o

The only critioism to make at this time, wh;gh was not
covéred under the heading of orchestra, is that more sqhqq;s
should offer such a course for small ensemble groups. |

"This concludes the section, the purpose of which was to'
criticize 1f need were shown, the music offerings as found ‘

~ .- 1n the schools today. Everyone will admit Ehanges are necea-

sary, and yet it is so easy to critlclze, that when criticisms

are given 1t 1s best to have changes ready to be offered, which
at least seem plausible to the particular individual making

the offering.




In the last part of this paper suggestions will he

made as to how to better the pregent music situation in

- . the schools.

28
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CHAPTER IIT

In the pravi@us pages of this paper each particuler
vmuaic subject has been discussed and r@ceived ita due shara
of griticism.and juatiﬁiaation. Now an attempt'will be made
to formulate a music curri@ulum.WhiQh would better @erve the
~stu§§nt and %ng ;ﬁture commanity .

Firqt, an attempt will be made to Juatify tha @@aching
of musiec in bh@ sohools and at tne game time to dgfine 8
fow debatable terms ua@d in the paper, Then»the musio
ourrﬂculum will be split into three sections, namely -
1nstrumental, voogl, and mugic hheary.. The aubjecta will be
115 ted under each head as they £111 & need today and reasons ’
‘”will ba given for desirlng such a course, Any subjeot omitted
’:“may be taken for granted as undesirsble.
7 Music, generally Speaking, has become an accepted sub~
ject in the secondary school curriculum. It 1s true that
- schools do not agree as to & standard muéic currlculum, but

| 8 prepondergting mddorlty of schools do offer some kind of

misiec course or Gﬁursea-~ﬁx‘ghu&~‘_

Today we are 1iving at a time when the eyes of the world

are centered on the grim spectre of war. An unfortunate

“situation certainly, but nevertheless a true'one, and educators 

. dannotvdismiss-lightly. Should not the students then be of~

~fered subjects in. at will prepare
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3tinem to cépa w1th all the problems of war end laterof &
world Just over a war? '\’ v

  , Without a ‘doubt if the wav centinues for many yesrs,
there will be heard a certain type of person voice the ebove
aenmiments by aaying, "Let's teke the frills out of our
edas tional systems," "No mgre Mugic and Art beceuse they are
not practical. ~ How are the music pggp;e going to meet -
ﬁhab challenge? B g , .

. »” First the faot must be @mphgai&ad the t mugic fills 8
“pléﬁe in our lifa that no “Qractioal" subject oan.' &urely
‘there 1is aomething finer in life bhan the mqv@ acrdidnaaa
of exiating. _ ‘ . :
Muaic has tho ability and hhe pewar to lift one Qut qf

that sgatemgnt. It 1a not desired thet by & knowledge of-
}ﬁﬁsiq people should-try to peqqmg bourggo;g and-fgel §§&t _"
‘because of‘the music, an escape fyom the‘réalitiea of-life )

1s possible._ Rather, thnough ths relaxation of enjoying

<_mmgic,*xng~§§gz§g£_§é§9‘2£_}1fe can be forgotten for a few

" moments, -

P

McCauleyl lists many reasons for teaching music in the‘
secondary schools some of which are listed below"

1. Music 1s means of emotional expression.

McCauley, Clara Josephine, rofess zé&hS%u
_Public School Music. . Nashville, Tenn., Jos E. Avent 1932

‘his practical 1ife if he will let 1t, Now do mot miaunderatana."
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2. Music transmits common culture.
" 3. Musle d@velops a well-rounded life,
4, Music 1n£luen§@§,9¢mmunity 1ife.
B, Music hag certsin definite social and'
eultural values, .

- Let us take Miss MeCauley's third atgtément_whigh'readag

"Music develops & well-rounded 1ife." Today certainly there

is need of a_wa;lnroﬁnd@ﬁ 1ife, Tog much emphasis 13 being

 'pu§'on voogﬁigna; train4pg in tha géggnﬁ@?y schggaag_'mﬁgining
for a life vooation Lg importent, tmt 4t is not the only
important thing, What about the leisure time aetivibiaa which.

were 8o popular e fow yaara haok? - Surely muaiﬁ aou;ﬂ be

fligted as one of the most important ;gisure time aqhiviti@a
"both in the home and in the community, With participating in

and enjoying music the atudent's life will be 8 well»rounded

, ona.

The term used as the main objective of all education in

the questionnairg was "social competancy." How may - tpig

term be defined so that it will stand up againgt ngérse

.

specifically to music?
, Soclel, according to the New Standard Dictionery, means
meny things, but the definition best fitted for this term
would be, "living or 1ikihg to 1live in society." Or we
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might use "pertaining to rolationship be tween individuals'd
and groups. R ;
' What doea the dictionary 8say about oompetency? CQmpetency .

'r'__,is defined as, "adequate capacity or abllity." RS fa;«,’ 'if ‘

ff7;i'to 1ive with oy among others", To go fupther 18 ngg@leﬂag
. Certainly that should be'the aim of all formal educatgon,

’”i’jof humen 1ife, This would necesserily mesn a person would

"i; fan attempt ia being made to create 8 feeling within the fumura o

Putting the two words togethar the derinition of noc&&l
competency mignt read ”@&pagﬁty or abillity to 1ive or 1iking

"-. The ability to live with othars certainly covers all phaaea

' h&vg to be rinanoially, morally, mantally, and aqqially able
.to Jive among his fellow men. | |

| Gertainly the schools are tryipg to. train the atud@nta |
}:1to be socially competent. By teaching muaic in the aghools

citizens of being competent morally, mantally, and cartainly
f.socially. | | |
There are few people who are social misfits, who enjoy

 and understand music, whethar this music be in the home,

,‘  fcompétency"‘can.be the prime objective? In the guggestions

“7churoh, studio, or concert hall., ‘ '

How mey & music curriculum be formed sovthat."social

givén as to changes, please keep in mind "soqigl;competency"

rse 1s measured. -
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.Instrumental music will be dliscussed first. Instrumental

music covers 8 large field today including band, orchestra,

drum and bugle eorps, and all small enaemble groupa.’ A grgug s

_ of subjects ave l1sted that every 1nstrumenta1 mmslo depart-"
m@nt should offer its students. | |
1, ﬁtr&ns Ensembxe |
' a ﬁrasaﬁngemme o
3, Vood Wind Ensenble
4, Bymphony Orohe atra
 5,’ Group Inatruobi@n of 5tringa
',ﬁe‘vareup Ingtmobion of Braas
’?: Grgup Instruotiqn of Waod Wind
',8,; Group Piano Lesaons'

Each high school fins itself with 1ts own individual

problen end no sot muslo oowse WiLL £1t into the needs of

evefy high‘svh001§' The reSponsibility of'dh0031ng which

‘1|.wou1d £it in best in their particuler situation would be up
"”‘to the adminlatration. All subjects listed above could ‘be -

| offered in a very large high school or a very small one suc

cessfully, and to offer them all would give to the sbudent

a very well-rounded. and complete 1nstrumenta1 music course. e

Instmmental Ensemble . 'l’he three ensemble groups s

,‘,string, brass, and woodwind are the most 1mportant classes fcr ‘ﬁ'

instrumsntal music students. Eachmenssmble group would of
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| necessity be smalls A small informal 5roup cen study as

',well as ?153 each type of music and reélly_enjoy 1t, There iy

: ggain_in dater life how much}aaﬂiéx ﬁg get four or five,

“ aay,'brass playera‘together fer an evening!aienjeymant, No
| bother about & large band or arshastra in o lerge hall wiﬁh -
i an uncertain director, To m@et and play end anjgy goqd =

muaic wilthin the aanfinaa of an informal home certainly makaa

‘5.fgr aaci&l aempatanmvn | ' '

may cause tha griticiam of dack of eonﬁiatency. &g@gg.ingtxna
mantal groups were cond@mned 88 8 Whg;a anﬂ nowbgng’;& liated

,1n the 1nstrumantal muaic courses,

needs to bqqope famil{gp with this music, Symphony muaic ia
certeinly a type of music every music gtudent showld become

femiliar with.

have a 1arga symphony orchestra., A 11ttle symphony orchestrg

“could be used as a courge name for a small high school and

e small group could enroll and still study the great

symphonic works.,

music professionally in adult 11fe the symphony orchestra is.

This is not necessarily advocating a 1arge

The liating of the symph@nv @rsnaatra”‘_,' o

The main reaaon far thia is ﬁhat the 1natrumantal student

7   N | Thls does not nécessarily mean each 39?901'59°F1d or cqqid}

For the few people in our music groups that will continue‘ |
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erchestra for the benefit of the few because there is
'def;nitefvelne»in & symphony for all, e
_Instrumeqye;AGroughIns#ruqtion, ngain the three next

. subjects liatéd together will be dlscussed at one time, Group

_instguction of instruments has become quite popular in some

. localities,

There 1s & definite velue £ given’eorrect1y§ »;ﬁ the

. firpt place group instruction will not prove satisfactory if
you have two stwing pleysrs and four to five breas players in

one class, Baph olass muat be segregated 88 to type of
kinatrument. Ali brass oould be put in one blass, providing

"'there are not teo many, becauee fundamentally all hrees

'7w 41nstrumenta are the same,

Now as to the slze qfvtbese $?oup }ps@fuceien o;eeses._v
Each class should have no more than six to eight members
because of the individual needs of the students. The class
eﬁould be a beéihners' class'with an entirely different pur'=
Vpose than the vocal group clagses as will be noticed later,

Instruments must be segregated as much as poesible 8O

 that each sPecific kind of instrument might have 1ts own period.

This may be hard to schedule in a small high schqol but 1b

18 possible with sympathetic advisors and counsellors.




- 56

'Groﬁp,?i&no Lessons.» Thia class 1s not popular today

in the scheola but it should be, How can a person h@pe

;_ 1 v b muaically competent’ (by being musically c@mpetent

8 person aﬁhieves greater social competency) witnout,a fundgﬁ

. m@ntal Jmowledge of the piano?
. - Swrely ev@ry singer and playar should have thig knowledge i
Hof'the plenc, To play ag a soloist 1s nat implied bub %o
_‘*be able to play aimple pian@ numbers and ta underatand the ‘
:'”'vpiano keybesrd s very desireble f@r evarygne. '

This glaan also wauld have tn be quibe small. ‘V@ry

‘succesaful b@@ka on group teaﬁhdngl of piano are now on the
nnrket which are available to anyone,

Teach & b@ginning group in plano thrqugh a knowledge

of charda. Build up a atudent's harmonie and mslodic backa
‘ ground at the same time you build his piano technique. |
Remember the purpose of the course 1s to acqualnt the mtulent

~ with pieno technique and not to meke accomplished sololsts

‘ qut‘of them. If.at.tbp end of the year thé Stﬁdgp@ wishes -

to continue let him take private lessons or the course in

"Improvisation" which is explained at some length later in

the paper .

1

Co., 1930. Oxford Piano Course. New York, Gare Fischer
Co., 19@ ) o . R .

Williems, John M. GClass Piano -Methods Boston Boston Music»’
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The vocal music courses suggesbed for a high school are3?f"

:7, not maant to be the only courses: that could be offered or

'?%*fthat every high adhool should or _could put in every course.

3}35Thay should very depending on the alze of the schocl, ‘and

jfffupcn the int@r@gt of the administration in music. As graater L
. interest for mu@io s developed, mqre time and money wi&l ba .

Tfl ;a11Qtted..‘

mhe coapaes liated below are aqursea every high gnhecl

,m f °0“ld Offer thedr atudenta except of course the very amall
i};,j_ﬁfhigh schoole , ‘Then s few of.' the . acmﬁea oould be crferea tc

o }l‘i’ib the specific situation,
" 1, Girls' Gles Olub

2. Boys! Glee Olub

‘5. Mixed Chorua o |
4., Small Vocal Ensemble
5. A Csppella Cholr

B, Group Vocal Lessons

Bach 6f these will be discussed separately as with the -f_fﬁ7

’ 55&71nstrumenta1 music section, The order in which the cou?ses

[

”‘f are placed has nothing to do with their 1mportanca._ Each
plays a part in the 1i:t‘e of a student.. |

Mixed Chorus., This course has been and is quite a favorite

3*f fin the high schoolcf today. However, each school or each
Tteacher has his own pet theory as to how 1t should be

'w”_conducted. o
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Let it remain a chorus, That 1# to say an accompanied

group rather then an unacocompanied group whioh will be con«

 » sldered later under the heading of A Cappella Choir.

a chorus will @njey singing, providing it 18 no% too techni~
cel or too diff;eult. , RN
Mixed Ghovuﬁ should be a clags con&uetad for the widening
ﬁnrough partioipation of the @tudents' appreciation oI saod
veeal misle as sung by a group, ’ ‘ '

Glve the chorus numbers which have pewmanent mnaieal
"ghould'not 1gavn'ﬁho éonga’cdrréctly and be able fg aing’

leads the way to 1ater 11fe aocial competency.

This mixed chorus ie not to be g show group, bargé
spectacular programs are not desired nor are they ever 8
_ ‘- minor objective of the course, §inging before the studenb"
assembly or lﬁading student body singing is fine, hut 1arge‘

programs do not £it in,
| progrems Go Bow b MR

students would enjoy such a course and certainly from the

administration stand point it would he poﬁnting to the mein

o ;objective--social competency .

 There 1s » great quanlty of good choral music today which o

| and cultural value s, This do@g.not~magn the chorng cannot or

them pleasirgly. A 1ittle effort tqwardﬁ perfeotion certainly b
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© Girls! Glee Club-~~Boys'! Glee Club. There seem to be

'many reagons for offering separate boys and girls glee, It

would seem logleal to offer Girls' Glee Clvb in the freshman

‘~anﬂ gsophomore year, and likewlse Boya' Glee Club, Beganae'af
'their parallel problems theee will be dlscussed tbgemh@r,
mThes@ graups would of necessity be beglnning groups, The
_atudenta are unfami;iar with high school 1life to a certain
‘extent, and are from many and varied types of grade schools.
Each grade sehpglvafxgring gpmaﬁhing'gigxer@ngyaa fay ga
muslc 18 concerned, necessitates thin glg@_ﬁe# girls and
boyé which will conselidate and aprangé gtqgangkknow;eggg @f :
,music. | | |

First in the gleo cluba a raview af the fundamentala of
"mnsic wnuld certainly be made ao that each atudent wauld be
jable to read any music he or she might be asked to sing. i

And also througaout the yoar a certaln amount of time in

’of”ﬁhis‘being to ensble the student to use his volce cor-

each poriod should be set aside for vocallzation, The purpose

rectly at all times so that he might enjoy singing to a greater

Jdegree.
: - There is great satisfaction in doing a thing Well and

| dne reason for the lack of participation in mislc groups by
adults 1s their seif-consciousness of not singing conredtly.
,’By this it is not assumed that everybody will have a superior,

7ivoice but that each per son will use his instrument so as to '
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to receive the maximum enjoyment from vocaliexPressione.

o mnls is merely the idea of becoming competent in one more
. 'v."_bhing; fer total :aocial gompetens ., ) | |

The musie used for these two groups wou 14 naturally be

| 'viquite simple, (Not that there is anything wrong with aimple

’5v 'mna1gs)' Two and three part mongs are available f@r thase

The boys' glee club will offer more. vaice problams than

:”fa tn@ gtrla' inesmich o8 some of the freshman boys will pro-
} ”~bab1y have unahangad or dhanging voices, Tha boya! glee clwb
:fis the correct place to let the boy! 8 voloe ehangg naturally
:   ;withaub strain on the voige or embarrasament on the p@rt g£
7{*i tha boy

When the students have had & year of this training they

 should be ready to enter the mixed chqrgg,s_Thg ;mportance.of
© the toys! and girls' gleo club is great, inasmich as the
_ student w11 rot wish to further his misical experience unless
 me feels he 1s getting some gqod out of 1it. Also, the funda- -
,mental-musical background of the glee glublis of th greatggg‘;‘~

*ff*importance to Iater life enjoyment. ‘ f*

Small Vocal Ensemble. This type of rusic seems justified.

“;-,by a philosoPhy of education which indicates the value of

O those school exercises that may work out as life activitiea. AR




'1  The»name implles the t ﬁhe clags would’have t&llimit.the :
 envollment. Twelve or fourteen students at the mosﬁ‘éhould,
1'5  be enrolled in each class and of ¢Quraa as many classea as
»"'the eurriculum oan @tand, and taking for granted atuﬁent |
| T_Yinmarest, (whieh cannot always be taken for granted )
" thosa smden'ba who aftev takixlg gl@e e,lub and chorus. would
' ;*‘wiah to atudy @mﬁll vooal, gﬁ@up 5gngs with ragard tg eamposer,
x' fperied, style of writing, ete, Wouldn's overy atuﬁenb
_‘benafit from aiﬁting 1n$nrmally areund a table and aig@ing
- and etudyin& madrigals? There weuld be a definlte earry

* ” m1ght'be séen in"any Ameviean héma 8lx or twelve paoplév'
f,  nformally singing any of the finer typcs of vgcal muaia. ,
o Ths music would not need to be any more difficult than
4 that sung by the mixed chorus, but the songs might»be of a
| ,Hfor nis part would certainly develop the student musically...'
”L{ Confidence and satisfactien would be develoPed with the

4

over into adult 14fe from thla type of cowrse, so that there

'_[ teachers 1ooking toward ths objective of greater social

competency.

Agaln ﬁhe student should take glee and chorus before being

Groug,Vocal Lessons. This courasae also hes great valueg',"

.“Muneligihlaﬁhg~bﬁke group vocal lessons. This. class would _




42

‘paturally interest only those who wished to aing,alcne,‘»

Those students bilessed with the better voiaﬁs and the\greater'v.»

interest would wanit to take this course.

First the course would continu@'th@ fundamental voéal

work done in the glee clubs. However, advanoed vocal exarciséa '

~ would be posaible beeauae the students' voic@s would h@ more
mature and settled, |

‘ The atudying of diffsrent typea of volces and ‘the muain

- fer these varioua volces would be stuﬂied.,- S

‘ This claas would have to kave a yvery small enrollment dua i

fo the individual atbtentlon necessary, Bix or eight in one

‘elass should be the maximum. This fact will bar i# from 

many schools becauae of the fact that the school cannot af'~
ford one teacher for that many students- per claas hour, but

g 1f the cost were averaggq w;th the glgg ﬁgd,chgrus_ét wquld

~ not be prohibitive.'

This course would £111 & need now felt in most high schools.'

A student has an outstanding volce but cannot afford private

lessons., The student takes all the music offerage bug no

1ndividual help can_be‘given unless the teacher decldes tq
move to school tb‘take care of all.his outsiderandfclaSSrobm
work., ) . b

Or possilbly a étudent cén take private voice lessons and

does, but from what kind of a teacher. Great,care“should'be

given in tne choice of a private teacher 80 that the student

willl receive the maximum benefit.




 strument or a book to sing, and a teacher to direct his .

A ngpella Choir., A Cappella Choir training admittedly

rQQuires the highaat type of musiclanship of all secondary
school music courses, hence, ﬁhis,course should be offered
enly to the outstanding students, snd preferably as an axtran
eurpicular course, By this is meent s clasa that w@ul@- |

meet outside of reguler gchool time, 1In ﬁhis way only those

interested in this type of mugle would sacrifice other thlngs
to attend. o

Music should be studied that wondd test to the utmost
the abllities of the students; nﬁﬁlgg fap ag’#@iee range 1g
concerned, but yather ss far as musie fundamentals are cons
carned. | | |

Now we come tc music theory, 8 aection that is being

~ disregarded by most of the high schools in this surgqy'and
vy@t ;t is by far the mogy 1mpqrtant fqr the Qontinued suce

cess of vogal and 1nétrumenta}‘musigg-ggqaalag as fgr as cerry

qvér into adult life. | » |
| In musical colleges and universities any instrumental

or vocal major must also take a number of courses under the

heading of Theory. These inq;nd;‘ﬁ5§5575555551551553" SR

Harmony, Sight.singing, etc,, whilch #he'qqlleges c&hgider are J

vitally pecessary to the music students., :

Why then have the ma jority of the high achools taken the

oslte view, belleving that 1f you give a boy»an in-
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offorts, a muslolan 1s in the process of being devéloped?'ﬁ
Some of the peoyle who played an instrument ih high»schOQI
now know or cere less about musle bhan peeple who did not
'“~p1ay in high school. Thess students did not get the muslcal
‘_background 80 neoeaaary to evary person, whether he piays
 sings, or mevely partieipates by listening, '
The follmwing courses are suggeated ror every high school
';gurriculum, and pessibly one o twa ahould be compulsory -
rqr evary atud@nt. '
1. Music Higtcry
»-25 Music Apgree&atian
-2 Harmpnyfwtraq;tigna; courso
4, Eightsinging and aartraining»l
‘5.‘ Improvisation or Keyboard Harmony

Music History. Music History at the present time 1s

omitted from most of the curriculums high schools studied and
yet it 1s most importent, |

A student needs a background for his musical experience

o to develop wholly, and how else than to etudy the historical
M

facts of music? Those students not participating in musical

-

groups would receive much value also.

It is thought necessary to inform the students as to the v

social and eoonomic past of the world through history. Would

'not information concerning the musical past be just as

valuable eSpecially in developing a well-balanced individual
soclally? '
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~ As stated in Ghapter II the name "Music History" frightenc
o many atudenta before ﬁhey know wh&t it 15 all about, However, N
Q!by successful teaching thc word Histcry aoon 1oses l1ta una g

i pleaaant implicationa and becomes just enother subjcct.--

Muaic Hictcry is ti@d up very closaly with Muslc Appreciationo:

i{fxt has been aggu@d that one cannot be taught without thc cthcr.,~-.' b

j}{Whis is true $o & certain extent and yeb caeh course hag 8
ﬂfcdefinite valuc.b, R - _ |

o In e small high school the two ceurnes could ba mcrgcd -
fﬁi&nto one and atdll the 8 tudents wccld reccivg real valuc.« |
o wuaic_awﬁrcciaﬁio_, This gourse could well be made
,{jcompulsory in all high achoola. Mcat schools today hava cn»

*W'QXplcratory or orientaticn program 1n which the atudenhs

o change subJects every six to cight weeka, Could not muaic

‘ccfappreciation be worked in here to advantage? -

Educators are working for social competency. Can a per-

'ff son be socially competent without a degree of knowledge of

‘,music or an appreciation of music? ‘Ngturally this cgurgc

~_would not influence‘eveny stﬁdent; It 1s a step 1p‘£hcvr1ghx .

direction, however, . _f,‘ L

How would such a course be presented9 There ére SOme

L fine methods tcday being used. However, much of the success

'cg;of ﬁhe course {and it is a difficult subject to teach) will

on the teacher and 1nterest and vitality displayed by

- tmat teacher. |
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It should be suggested that no set moﬁth or week be
sssigned to study any eertain period of masic. It would be
better to bagin with a atudy @ffmod§¥n mualc and then work
back from 1% into verious other periods of music rrom which

] ~ the modern compc&era received the ir 1nsp1ration.
especlelly beeause they are apt to begome prejudiced a8 to

momber should certainly have thefgppgrtunxty7to study some
of the choral literature, and a vosal student should cer
tainly mot clese his ggrg to good inaﬁrumentél mua;e,' To
‘be tolerant of other people's likes end dlslikes, and to
unaerstand and épprec;gtg’tnege ia certainly a §§§p tha$d‘
gocialicompetencﬁ és waal asg musieal competency. : |

‘Harmonx. In listing thia courae, the traditional type
of harmony, as taught in a few high achools today, and in
most of the colleges and universitles, is indicated.

__four part vocal wrltlng, memorizing many rulea, writing

figured basgs, etc, This form of harmony originated 1n 1600,
and has chenged very little in the last 340 yesrs.

students who might wish to wrilte or arrénge music later in

Specialized courses for other fields of wdrk'are of-

fered 1in tﬁb”ééébhdéry“ééhdbls'éo why could not harmony be

offered?

This course should be glven to muaically-minded‘atuaentav'

the type of music with which they sympathize, An orchestra

By this is meant the method in which the student gtudles

The course would necessarily be restricted.to,gnly those
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This course mlght well follow the traditional outline - e e
- for thﬁ-purpQSe of the ccurse would ba better fulfilled‘with- : | ‘

out innovations, A text should be followed and there ere many

aceeptable ones on the market today,' R S S R ‘ *_'i ,(;:w ;"1447f """

: » 40 Jrainin The name used for this‘
"::snbjact is selfaaxplanatory an@ naadg no clarifiaatlan.\ The
. value of the cowse 1s also slearly geen by moat alert musi
teachara, Far caTry-over into a&ult 1ife of 8 student'
P szigal'partigipatman, aignt singing and ear training are ine
~yalusble. This sourse more then eny other will build up the '”
confidence of 8 atudent in himaalf,
To 8 singar or a shringed 1ngtrument player the ceuraa
'would be doubly valuable. Tq be able to h@gy 1ntepvg;§ gqu :
~ Tectly, and more important to be able to read music at Sighb‘
:'15 something few adults can do today, and yet how many are
there who wish they had been able to develop this particular -
,: g,accomp1ishmant. | | | _
To put an instrument or a songbook into & studéptkg hand ,ﬁ

| ,_vfor,one or two years and then dlsmiss him With a curt "you EPRRR
. mon 070 T VTR JEERE R R 2 e bt R 0 NS

have now graduated,” or "You are now & muEIEIEE;"_ii“ﬁféﬁkiﬁg‘f“f-=~*¥4ﬂu

down the moral flbre of the student whereas 1t should be
built up to the goal of social compatency.

Keyboard Harmony. And now let us. consider a relatively

new course. It is hOped that the enthusiasm displayed. concerning
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this course will mot make it difficult to state the pointa
clearly and conoiaoly.

By Keyboard Harmony i1s meant a oourse 1in which the student {l—f

would learn chorda, create melodies and develop the arb of

improvisation, “Laarning by Deing" would be_a goodvmotto.

A stadent plays e chord on the pleno, Does 1t sound well? o
I not, why not’c And the impor tant thj,ng @a that the dotermining

factor would not he tho toncher, but the atudent.» A atuﬂont
o8n hear What s good op bad, and altnougn two paopla may not
agvee, who shall any ona ls right and the @thor is wrong?

Is 1% necaasaxy te have ruloa for the atudont ta learn '

and then 1ater broak? Let him formulate his own ideaa while_uf

at the piano as He playa, oibher in vooal or 1nstrumontal

‘ style hls favorite serles of chords.

What greater personal satlsfactlon can be attained ‘than o:ﬂji>:3  :

by sitting and improvising, and playing, not someono else's

: music, but ono g own. What person would not enjoy this, and

what person could not do it with the proper assistance? This:-jof

class would be eSpecially valuable to students who did not

‘wish to Specialize on the piano, but did want to be able to ff&AAm-

play fairly well for their own personal enjoyment.' "If this

c:ourse were offered in the schools md it were understood

by administration and students, the enrollment would beoome

8 1 the mas 1 oouraes comtrined,
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The general appeal of such a course to laymen: ér lay~

etudents 1g only over shadowed by the value recelved fyom such

.a cowrse, Wnat a&ult would not be more competent soeially

who owned 2 piano &nd could play it for his own enjoyment?
"Let individuala develop with a desire to cqntinue toward a

f",(greater knawledg@ of mugie, and e deslre to know and

‘ junaerstand the weﬂks of thair fellow improviaera the famqug

composers. :

- The ccm,raea have bgen :Liat@d which are mnsidem@ aa« |
. "_ﬂan‘bial for 8 mua;m curriculum. Again let 1t be ata&;ad tmt
"All have worth and cculd be uaed with benefit to atudenta
| _participating;. | '

Also, might 1t be suggested tbah 8 well balanced our-
riculum, nowaver 1arge or small 18 desirable. To go to either'
"extreme and have only 1nstrumental music, or only voeal music,‘
1s not good administration. Keep the music curriculum balanced
- and soclally competent balanced youngstars as far as muaic :

can ald them, will be the result.

PR
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CONCLUS TON

An attempt haa been made iﬁ tni§~lim1ﬁ§d stu@y'tg state

the fiﬁdingﬁ, m@ké conatructivg’;ritiqisms, and give aﬁgm |

gestions as congis@ly ag posaibleg | | | |
The tabulations of the questionmaire show cleerly the

trend in music fiaﬂas toaay. ﬁnﬁ-“aspeﬁse to ths qg@ﬁtiennai,

was extensive enowgh to maka the figuras reliable..
Chapter II agncerna the reactionsa to the rindingg 1n o
; ‘ahapter I, It is hoped that the oriticlems were made suf=
'ffrio;@ntly clear so that there was no questlon as to pesition
s, | . _ S RERETRNE I s el b

In Chapter IIT the auggeationa came only after teaehing, :

f vreading, and observing. Many people will not agrea, but that
in no way affects the aincerity with Which this. chapter

’was wriltten, norlinvalidgﬁes lts ggggestionskaa a pgg;s for

, further experimentation. | |

The pa per reveals a positive challenge to all music

teachers, With the pre@pminance of instrumentel music as

offered today and WIﬁﬁ”EﬁE”aécémpapying‘lackmongarry-ovgr¥~
into adult 1ife activities, 1t 1s & pertinent question as to

how long music departments can justify themseives, on any

?‘higher philbsophy of teaching than that of the passing enjoy-

ment of students.




F:ihally‘, this study will have justified 1tself if it

makes some gontribution to the awareness of a problem in

music edueation, and atimulatea constructive criticiam.,

51
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APPENDTX

Name of School Oty —Btate

Ne, of Stgdenta__' . No, of Teaehara No. of Music Taachars.

Vocal teachers full time _  Part timq_,‘

- Instrumental t@@éb@ra full time e Part tﬂmn -

YNo. of School Perdods_____ ngngmm of perlgdgn;ug4_h»

Length or Musle Periocde ~

PLADES§g§gLLMﬁN® AND MIHﬁTEﬁ PER WE K AFEER THE FQLL@WiNG

Bpeoll Jitn,

Ef—

s To kpprestay Rt
Ginls G;,eg-" B N S 7 R
Moiorette Oless| |~ |Group Instruction Inatru"””

'<-Beginnigg_0rch. ' 17 [Ind, Inatruction :Instru. | DR R

Beginning Band <o 1GPOY Instruction Vocal) -
String Ensemble! 1 |Ind. instruction (Voca’i”T
Brass Ensemble | 9 Dance Orchestra . ST
Others o - ~~7'“*0taﬂrs S :

Y-

OBJECTIVES OF MUSIC 00?3%35., 1. Social Compatencéa 2. Qrggtitg,;lff:
Avility. 3. Disgipliggryé 4. Vocational Training.7wA,lﬂ;»»ffngs*v

Leisure Time Activity, 6. Group Performance, 7. Ind,

T

Appreciation.-lo. Others_____.




From these speciflc objectives please mark three (3) after
ench music class taught in order of thelr importance in
your particular situation. EXAMPLE. Baend 3 6 8

Band | oodwind Ensemble

Orchestra Vocal Enssmble

MIzxed Chorus ‘ Muslc History

Beys! Chorua 1 JMusic Appreclatlon

Girls! Glee o ) Harmony

K Cappelis Chody | | IEartraining T
VWejorette Clamsl T 1Grou ,Instructionjgggtrq%'“'
Beginning Orch. ! Ind, Instruction (Instru,
Beginning bend 1 —|Group Instructlon [Voeal)| |
Htring Bngsembdle: | §  |ind, In8truction (Vocall T
Brage Lingemble 1 Dence Urcheptrs T
bﬂmrs - Uthers

KINDS OF MUSIC UBSED BY INSTRUMENTAL GROUPS., 1. Marphes,
2, Symphonies. 3, Concertos, 4, Popular. 5, BSeml-classical,
6. Chanber Music., 7. Others (name )

Please mrk three (3) in order of their importance. Example,
Bamd 1 3 6

Band - T Woodwind Bnsembile
Orche stra B Brass Ensemble
String Ensemblel = ' Others

KINDS OF MUSIC USED BY VOCAL GROUPS. 1, Popular., 2. Seml-
classical, 3. Masses., 4. Madrigals. 5. Light Opera.

6. Folk Songa. 7. Others (name)




56

Please mark three (3) in order of theilr importance,

EXAMPLE, A Cappella Cholr 3 4 6

Eoys' Glee T Mixed Chorus
Girls' Glee 1. Vocal Ensemble
K Cappella Choir| [ " Cthers

Doga the school own Band Instruments?

Approx, Value

Does the school own Orchestra Instrumenta?_

Approx. Value_

Does the school own Band Uniforms? ____  Orchestrs Uniforme?

A Cappella Uniforms _Mixed Chorus Uhif°rm5mﬂﬁ

Boys' Glee Uniforms? _ Girls' Glee
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