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- PREFA.GE '
Since I started teaching school eight years ago, I have -

become more conscious, as the years Dass, of a definite uﬁd

growing need of Bupervision for teachers.

Sumervision is a phase of school work which took a hold 
upon me, early in my teaching exnerience and has become more 5__f

Rgg__‘faaginatinn to me as I have studied and worked W1th if

.The aspect of supervision that is barticularly challeng%: 
' ing t0 mé s thé oroblen of'the pres eﬁt'day;_ our currlcula :
¥ have bbén so constructed, 1nternreted and nlanned that high:
*j=degree of integratinn and correlat1 n shquld re»ult *;h ver—'

_thﬂllY and horizontally. To realize tnese alms. ten c’u £

muqt have a grewt mmny cﬁnferences, bath in grouns and *r

. 1THIASTYE Y o w1

-  divmdually Wi+h the supervi ﬁr, who is uquﬁITy the pr:qvi al
of the school. o | '_' | |
'._The cgnfarences are ﬁéedéd nqﬁ only tq_diécﬁss'tﬁaipdséf:'
: ibi1ities-af’integraﬁion.and.cbfreiaxion;‘bﬁﬁ t0 £éach'm?ny‘
of fhe teachers methods;_objéctives, &eviceé}Jaﬁd_pféjabﬁS s
for teéching the.modern courses of stu&ies mosﬁ efféét%vély, ' ”
| Ideally, the nrinclpal should have tiue to m&ke fram_: 

| [quent and regulmr classroom vioitations. to ascertain

+ UL A T TR | T T

_ first—hand the degree of success ‘each teaohex is achieving '
and the types of obstacles the class and teacher a:e meet-
ing in tne 1earning and teaching orocesses¢ Dr. Cuoberley

estimwted that “with a good clerk on the one hand and a

'._principdl-who knows how to uze helDe:s-on-ﬁhe other,_ﬁhéﬁT



principal Oughf on an avarage "o eive sixty ﬁechentTOf-ﬁhe“
time school is in gsegsion to suoervlsor work“ 1 |
Unfortunately, too many schools are on & so-called necon-3'
omy Drogram“, so the princinals of tne schools have been forced
away from the moet 1mportant werk they are suppoeed to do, 1._;
e. lmorove the school efficiency, especially by imeroving the
effloiency of the teachers, They have been removed frﬂm gu-

pervieing the school to take the place of a claesroom teacher.~

D, Gubberley etwtes "To this end he must reduee his_
offlce work ana ecanomire his time, that he may be found as:
much as possible during school hours 1n the cleserooms of his
_ echool He should at all times. know what his school iq aoing, .
"be able to deuermine accurately ‘the ef'iclency of fhé.insﬁ ’64- 
| tion g1ven in i%, -~ and get’ real tean work out of hie teach—-e
ers by coordlndting their work.:8 | |

No,GOnscientioue, wide'wwake.principal; whoeie forced”

“back iﬁto the classroom routine, is wiliiﬁg-%oefeid‘hie han&s
and try to shun the resnon91b111ties of helping his teachers e_
'with their ever: 1ncreasing teaching load and eroblems. ”

B It is, therefore. very evident that +here is an iﬁereae-  f  -
ing need for a supervisor to. help his teaohers, and, elnce the,e"f‘e ;
time of many prlncxpale ig taren up in ﬂart or entirely with 5}'H 1eE

'claseroom teachiqg, there is only one way to eolve the problem.‘,'

1 Ellwood P. Cubberley, The Principal aﬁd'Hie'Schoei;”iQS.

2 Tv1d., 43,




- | vi
Certainly the smawer 18 a new techniaue of supervision,

which ¢ be adm1nistered without class visltations by the

'princlpal, and which will require the minimum of the teach— -

ers' and principalls time.

| ‘This oroblen is of such oaramount importande.to:public
education I have prepafed the following theéis”goﬁéerﬁinglit .
and I have endeavored”to-shbw how sunervision osn be ﬁéifiad-

on by the conference method, as ie the nractice'in'thé‘sbhOOI

b R L D) U

of which I am princinal and three=fourths' time teacher.=
This thesis is a relatively sersonsl reoort, 1t is based_ R

on actual experiences in most cases. Naturally,'marks of

identlfication have been substituted t0 make the theszs ag ime

The ‘purpose of . the author is to give. ﬁhe reﬁder definite

1prin01p1es, ideas and constructive examples ‘of how sunervision

can be-cnﬁdugted to a creditable degree of success, by the -

_conferen¢e method.

Real or likely dlscusslons have been used to make ﬁhe

- thesis ring true and be practical. The ilceas snoqu be of .
greater use to the reader because of t%eir puraly theor—

etical nature.

I wish to acknowledge my apnreciatlon to my District
Superintendent and feIIOWm+eachers, who have oﬂtiently |

carried-on with their work and-have co—operated 80 wholea

‘heartedly during the years of the'depreasion_and this plan

“of supervision.\

Appreciatlon 15 also extended to my wife for her suggest'”

ions, criticisme and the sketch and dlqpram.
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.INTRoﬁUGTioN_- -
| Tne influence of suzervision in any orgﬁnizatian cqnnot
be over-rated. Indeed there will be 1ittle organlzatlon with~
oub super#ision. Gertainly the official who 18 charged with
'the'dutiés of co—ordinatlng the various deoa:tments-qfia schoq}ff
_'and with'intearatiﬁg'the several unitéhof.stﬁdy;:VFrficaliy

~and hjrlzont311Y: %o as to develop them into a continuous edu-f:

~cational process, is a surerv1sor.' ThlB merson i resoonqible,,  f:
“ for the standarﬂ éf efficiency, the amount and Quallty of Dro- ;
..duculjn or develooment that is accomnlished in hlS schocl. - ':
The most comnon tyve. of su ervisor is the bullding super—

pr oipa 1 He is held directlv resnon91ble for the"V 

H _

,i_ox o)

“activities and conditian of hls achool._ He is the loqical

sunervisor becauae he- 1s betrer acnuainted with the teachers _ .f]' .

-and the- punils, ﬂnﬂ the general worrinp conditions thwn any

other official of the school system, ~ |

- Superintendents generdlly nave tended to- centra11"e res- -

: nonsibility for education-l nrogress with their prinecipals, _

and the prime test of competency of an elementary school prin-

cipal, in our best school systems, has come to be his ability ..

to extend-helpful-and coﬁstructive'assiatance to-his ﬁ?achers.l
Usually. it is only the princinals of the large clty ele-  ;

mentqry scnoola who are. relieved of claseroom teaching.: bany

1 R T T T

'principals of amaller and rural elementary schools teach most

 'or-a11_of the school day. _These prlncinals must either trust

| '1 Ellwood P Cubberley. “Preface Editor“  }

B Glarence R. Stone, Supervision of the Elementary School »
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to good fortune that their teachers can get along eomehow with— -
 out Suoervision or “the. supervision must be done in the Small
o fraotion of the day not oonsumed in teaching and after achool. L

This is especimlly;true aince the depression qf 1989._

'Thére:were 82551public’elemenﬁary brincipals employed in-
¢-lifornia in 193?-33. of these 1282 were emoloyed in schools -
of 5 teaohers or more requlring administrative credentials._

51,33 per cent of the tot 1 SO° vrinoi als reoorted full‘i

ool LU LI T

'did'not renort the specific number of hours-of*tpachlng.'

time to devote to the administrative and sunervisory resoon—_'-

sibilitles of the wrlncinalqhio.. 37.07 per cent rencrted

| partntime Tes nonslbiTities as classToom teacners and 31 6 per

. cent have: full-time teacning rasponsibilities.-

Distributiﬁn of Teachinp and Non~Teach1ng

=Prin01palshins.
~ Number of Wumber of Number. of n
Non-Teach~ Per Part-Time Per Full Time -~ Per
ing Princi~ cent Teaching -cent Teaching - cent
pals . Princi- ~ Princi-~
_ _ SR _pale -~ pals R
0lass A ___ 168 89,4 15 T et __
B 41 49,4 28 33,7 14 ~18.9
[l 37 30 40 22.6 . 48 AT A
D, 60 46.9 48 37.5 20 15,8
. E._ - 3 - 3-7 ' 58 - 40: ’ 4!5 56.3 :
. Totals 209 B1.55 163 27.07 - 150 Sk O

"Class A . More than 10,000 pupils =
B . 3000-9,899 puoils ' :

¢ -1000-2,999 Pupils

D 300-999 pupils

E ‘Less than 300 punils

Amount of Teac ing by Uart “iﬁe Teﬁching -rinciﬂﬁ1s._-L'

0f the 103 principals reporting part time teaching. two T
Of

the 161 reports completed on this item 52 or 19 9 per cent'




x
reported teaching 5 eclock hours per week; 40 or 84 8 ner |
cent 5 - 10 clock h)ure ney week ‘47 or 29.3 per cent.ll-ls

cloek,hours per week, 28 or_13.6 wer cent 18-20 clock hours berf'

‘week; end 90 or 12.5 per cent 31-25 clook hours per week.

-Estimating a echool week as 30 elock hourg, more than 26 per .

cent of theee princirele were engeged in half time or- more ;

-teaching duties.

: Ciess

'teechere overcome thelr problems.

Amount of Teaching By Part Time Teaching Princloals 5

Number of Number of clock Hours Per Week
Part-Tine Less b-10 1l-13 16—m0 21-
Teaching - than
-Principale 5

x 'y 58 4
B 38 B 2 12 5 1
C ) 29 18 3 7
D 48 14 13 ) 7B
- E Ee . .6 8. & 7 A
Totals .161 - —37 0. 7 P 20

'Thug, we -re. confr“nted w1th the inereasinply important

problem of eunerv1sion on a schedule of dlenroportlonﬂtely de~

crpaeing amount of time in which to do that work.

Suoervieing teaehere by the conference method is a teehw B

~ nique which needs e.high-degree_of reciprocity in the.rela- .

tionships between-the prihcipal'end his ﬁeachers and7emeng

" the teechers. It is werked on the theory that teachers are
‘confidential and frank, and that the prinelﬁal convincee tbem f,'

 that he Wiehea to work out their difflcultlee with'them, in a‘ :

democratic, eonstructlve manner.

Naturally, the princi -al must be one who can demand and

keep the re-pect of hie teachers by his nrofeeeional manner-f*’"e

and aetione his good judgment and his ability to help hie B



o oxil
There have been many books wrltuen on superv1sion and

they have had an invaluable influence on the improvement of
instruction. They Aiffer from:this report coneiderably-be— _e:J'.
cause they, for the most Darf diecuss supervision'frcm.the' :

| elaseroom visitation sspect while this dlscourse is from the
.: very limited ox non—visitation aspect. _ | |
- Thus, the sunerv131on is to be eentered around confer— _

ences, which are to be divided into three rain claeses aecord--

ing to their personnel and nature of diecussion.i'

These types of conferences arel

The general or building conferenee, which involves all
teaehere for a discussion of- any ‘probilemn common to the Whole
scnoox. ' | | |

The group or SUbJeCu teachers' CQH;PTGDCG. Wthh is in—z
‘-tended for the teachers of a given ‘subject or ora@e, changes
1ts versonnel from tinme to tine just as ﬁhe reaeﬁn fcr meetlng'
| changee . .

The individual conferenee_ie intended ferfthe individual -
- teacher and the supervisor, to work out the proﬁlems that are
'peeuliar to that partlculﬂr teaoher or class. |

| Honorable Vlerling Kersey. Superintendent of Publle Ine-

R L S ——

structlon of California, has gaid that the “hot spot" of edu-

' ‘cation is tha contact between the teacher and the Dupll. Itre'

can just as well be said that the "hot spot“.of the eonference e
~ method of supervision is the contact between the ‘supervisor

and. the. 1ndividuml 1eﬂcher.

The school 1n which this experiment in supervieion by the”

conference_method is being conducted is & schopl of about four "



_ xiii _
hundred eighty pupils. There are about eighty pupils in the

two fourth grade ciasées and approximately qne hundred pupila
in each of the four upper'grades, including the'ﬁdjﬁstmeﬁt
‘room. | | _. : | |
The fiffh aﬁd'sixth gfadés-are administered as a unit.
They have five'homeroom.teachers who are also departmental.
instructoré; who wé:k'on_a modified deﬁartmenﬁai-plafoon:plan;_

The day is divided into eight forty minute peri~ds, six

“of which are consuded in acadenic w@Tkifwith—ﬁhe—vuﬁiisfsegxe—
gated into hOmopéneous"vroﬁps; The oTher tﬁo perioﬁs are used
3for such actlvities a8 health development, clubs, orchestras,
eredlal classes and study neriod _ These two neriods have &
preat tendeney to make natural homogeneous groupinga, although-
there is nofguch_arbitrary segregations made by thg tesachers
‘except in vicking the pupils for remedial_wérk. N&turdllylthe
musical studehtq Wi1i ténd ta 4.'al.fe up orcheéfra'wbrk, Tor ex~
ample, whi‘e the - WBTLGI :tudents will fall into. rem661!1
_closses and - study nerlodq. -

EaGh of thesezteachers_is a homeroomxféacher for the
firat period'in_thé morning and in addition_ieacheé:her_home;
- room clasé_one.other period in the day.: Fﬁr the remainder of-
the day, each teacher is a-departmental‘or special teacher
’.for the - other classes of the two grades. | | | |

The seventh and elghth prades are another unit 'Théy

operate on the game general plsn ag the flfth and 31xth .
grades, | |
- Their 5rdgram is~much'mpre;1ibe331 in the number ofp"

courses of elective work offered them.  They have tweﬁﬁyéfivef




_ , xiv
per cent of the day for speclal remedial . classes of Engl1sh,

Headinp, Hathematlcs and Social Sclence,-required Music,,and

_elective courses, A nupil'who doeS'not-heed remedial classes

may have ua to eiwht electlve club periods a week, although
most. students take fewer olubs so that they may have some N
study and library perlods. _ |

As in the lower gradec the D”ﬂlls are grouned for all

'1academic claasea accord1ng to abilmty,-wh_l  the otheratwo

the gro-pings for these elective periods are'taﬁher definite
_becauée-of the tybes of work and ability feduired_in'eéCh of_

“the actlvltles. .

There are five homeroom teachers for the upper grade D= ”

.IDils, and the princlwal who Teaches six of the eight periods.

There ore also a teacher for the sohool ad3ustment room and a -

_hmlf time orches+ra teacher.

The personnel set-up 1s wor{ing very . S&tisfact)rlly main-
iy because of the fine spirit of co~operation and the ﬁartlcu-"'

lar aualifloations of the meﬁbers of the teaching staff. 'Af4 

. ter all, no set-up or Diece of admznistrative macnlnerv will

function efficiently without the rlght type of nerSOna1i+1es '“'

to make up ifs personnel.z.

Our quoervisory progran 13 briefly as follows.

The Dlstrlct Sunerintendent ig the gener&l overseer, he.-'

calls aystem meetings from time to ﬁime, as_the need-arises,

- and hé leads the faculty in research work and cﬁrriéuiumure—-_ L

'V1sion. o

He alao: visits classes and has a regular, scheduled nro~l

AN T TN AT




| N | | | SO,
gram for individual conferences of fifteen minutes with each_

'.teacher each week. These comferences are of - proven benefit :
$0 both the teacher and the achool. Many clasa and subject

'2prob1ems are studied in this manner, many casea are studied i_ 

and 80 developed that the number of problem cases in our '

::school has been reduced to almost none.1 o ._ '_

~ The. sunerV1sing activities of the Drincipal consiet of |

'1 scheduled bullding and group cnnferences, usually one meeting :“5:

‘_“Eacﬁ‘v ay after s __4mn§_gg2§£§é;ﬂﬁffiﬁgﬁfare held ‘much

'more frequently than the group type of meebtings. Most of the

: proup meetings are held in the early fall for integration pux—j; '
poses and in the late soring to make plans for the new’ year. '
'Others are culled occaslonally when 3 real need 19 felt by

- r some of the teachers or the principal. | ) |

- The indlvidual conferences of the teachers and the prin-

 01pal are not Bcheduled, ag a general rule, although some-.

'ftimes a teacher and the princiﬂal make an app01ntment for a
flonger-conforence. Usually tne inulVidﬂol conferences are

* held any plaae on the school grounds o in the buildings-i'

.f.however, the office and the teacner'e clas room are the most .'f,f' 
:common places.. As should be expected, the discusaions are L
-i very informal, and the teaoher 1s encouraged to make the B
" ,meeting a discussion and an exchange of ideas rather than - |
f ”monologue by either party. | o | ." e
. The topics of discusszon of these meetings range from °;f Z53” 
.ﬂ;everyday school matters as supplies, class procedures or 55 1'

% see Conterence :Ef'aaiﬁ?#'t'ioﬁ. Survey, Chapter 7.




-'adjustments, and. school Dlanning.

1. FRREE 1.3

' ' : fﬁ xvi
discipline, o professioaal books ‘and magazine artlcles. or

“what sumner -gchool courses should be mostrbeneiicial-to the, x  o

'teaoher.

The_princinél is in éhqrge of-the'geﬁér&l-&dmiﬁiétration."
of the school. He also alds and supplemenus the superintené-

ent in his superv1sing propram, as the testing Drogram. DUDLl
1

The principal is in charge of the;discipiiné'of:thé échodL  B

%%ﬁex—ie—$$e—silleﬁt Co,ﬁr il and Siudent. BOdV-"

It is his duty to suoervlse the attendanoe, the qeneral

“health of the vupils, sunplemented by the teacheru, and tc
'_fco-ordinate these denartments W1Lh tne County School Attend- S
. ance Department.and.the Pyblic Health Departmenﬁ, resp@ctlve--"

- Lopoyr oa detailed'dccdﬁnt-of'thé Principai’é.duties see'f




CHAPTER T
THE GENERAL OR BUILDING cowmmcm

The general or building conference is +hqt tyne of meet—_"
that is called by the princioal to discuss some nroblem that
concerns all of the teachers in. the building. | ' o

This type of meeting is divided into two main divisions,,”

the adminis rative and_the supervisory.

The nrincinal aims to carefully distingui$h between these
| two divisions and. to gee that his teachers also are aware of |
" the differences, so that the obaectives of the two will not be o

_P“confused._'

EII

The first meetinp of the administrative type 1s ai'a"
"held the Saturday morn1ng before school onens for the £211

- samester. It is an organizatiqn meeting, in which the ﬁro ram .
i explained in general, clags nnd teachlny assignments are

'made. such vaeristions in the -rogram a8 the weexly asgsembly

are discussed, general 1deas of the remedipl classes are ex—__
plained. required anv_electiVe clubs‘are distinguished beﬂ_"'
twepn, bus regulations are piven out, and gpneral achool and
Board of Trustees!? regulutiwns are also inoluded in the bulletin.

  0ther general meetinvs of the administrative tybe include such |

tovies for discussian as discipline, suandardiz1ng geades,
routine work on organization and wdministrative Droblems,j‘

- what do our boys and girla do outside of school houra, making

'f soecial school ocﬁasions profltable, health factors which .-,._n,-

'  '1nf1uence the progressof our chlldren, devices for interesting
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careleSS'and indifferent puhils, best methods of handling the

.writtenwnrk cf pupils, and forming ideals and ambitions.l-

We have planned our- general meetings on general principles
which are very well summed up in the following mnnner. e |

‘1. The topic should be a 1ive one, with which the grouD
involved is vitally concerned. . :

2. Prowision should be made for expresslon of opinion

. from the audience. .

3. The meeting should be in charge of a gunervisor or

outside speaker who 18 not only an expert on the sub- =~

- ject under discussion but who is alaso gifted with the
- power of popular expogition.

el R WAL RO

4, The meeting must be thoroughly planned and adminis—
tered.

5. Meetings must not be uaed for rout tine purposes that
can be disposed of otherwise. _

6. An outline of theztcpic for discussion should be
.posted in advance.

The principal attemnts to have the meetings of Whlch he

is the main sneaker 80 well planned and nrepared that he is

willing-to have his tpachers uge it as a demﬁnstratlon 0;

:classroom procedure, 48 to ev1dence of preﬂaration. organiza-

tlon, presentatlon, and. summwry.
 Genera1 meetings of the super?isafy tyoe are callea to

discuss practical_classroom teaching problems as, the in-

- provement of teaching, classroom procedures, types ‘f teach-

-‘1ing, thé drill lesson, the inductive 1Pssdn. the deductive

lesson for appreciatian,_stimulatlng thinking, the reviev

'-1eason, attention and thinking. tne reoitstlon lesson. super-

vised study or ‘habit formatian. .

Atgthe teginning of the scndol-year the'prinéipal has_at"'

1 Ellwood P. Cubberley, The Principal and His School, 5°3-35.1'

 3 William H, Burtﬁn, Supervision and Improvement of Instruct-”

ion, 3?5—36.




" least two vital series of topics in *ind. This is the woy of

3

‘_ planning for suoervision by the con; "rence. method on the long

term basis. These topics are along lines that will make

'_definite contribution to the school-aa improvement_pf instruc«t

tion, better spirit, or curriculum revision."

‘Ezrly in the school yenr these sugpested series are pres—

‘ented to the faculty for their consideration. Unually-the

teachers choose the tanic of firet ohoice of the principal be-

l_u”" | M.

cause he nresents the topics in terms of defin;te needs and
'benefiﬁé to be deérived from the study ofrthe pa:ticular.prob—

__lems suggested.

By planning meetinps on the series plan the nrincinal is

:'I:
, Wi i

!"II

a-b-[e tO dPVPln‘h mnr!‘h Treaney ‘lnteregt m e 1. .«ro..?“ sea

:and better results, as measured in terms of teaching imhrove—
" ment, th&n he. ¢can by using a set of unrelated sinwle mee*ing :

:twnics.

- The'lender_of the méeting'tries to sense the moment that

interest begins to wane in a sefieé'of tooles, gnQVif_he can-

“not redevelop the internst of the group, ‘he has fens to the

end of the series..

The teachers usually enioy wor?ing and snending some time B

. 1n reaearoh and conferences when they see tney are getting def-_-;--'

inite benefits from their time and effort. . ST
Although 1% is usually the best plan for uhe principal to

n”do the 1eading for the meetings in which there is not outside

i sneaker, so that he can control the trend of thinking and the '

discussion; 1% is well to_haye'the teachers act as‘chairmen“  _
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._fOr outside-speakefs. .This édds-td the. fﬂfiéty°1hd'$eﬁtér‘reé '
sults- are obtained as it tends £0 Keep a feelinp of teachers'
meeting rather than nrin01na1's meeting, which is an’ unfortun- o
ate and too- comman axtitude found in many schools." 

| Curriculum revision is a very valuable undertqking for a
school to o%rticinate in. We are not too 1arge a grown +o join:f”
_our en*ier attantion and effﬁrts on a course of study of a sin—_ f

ple sub]ect and it 18 & whmlesome 91tuation to have all teach—

' ers thinking in ferms of a single Bub1eot-for a term=or a year.tff~
 rIt is especially beneficial to the teachers of other depsrt-
':'ments to think of 8 different department's sub1ect, 1ts nrob-_{it
”-lems, values, and the oossibilities of integration._'
Uuring 193?-33 this section of - the county met at. fhis'
:;;school and. worked on the revision of the course of study in o

| SOClul Science for the elementary schools. :One niﬁht each

7f-month an expert from one of the Stute Te&chers' Gellepes met

'; and new integratinp opportunlties ‘that Dut new llfe 1nto the

'with us and stimilated thinlring and sug;g'estec‘t problems. Two-

o Weeks 1>ter in each mﬁnth, we met, under - he leadershlp af the :f'

' D1strict Superintendent and " ﬁiscussed the nroblems in the |
'11ght of our research and exnerience._? AR ‘ 

The results are proving very eatisfactory.f A'néwncoﬁrse _

'f:_was adopted which combined history, geogranhy and clvics. That Q i‘”
'alone was very worthwhile, but much mﬂre good waa done than |  ”
that, teachers took a new 1nterest in the f1eld of social sci—sz; '”

',,ence,_they saw greater Uossibilities of v1talizing the work,;,

-fschool work this year in most or all of the departments.



This year the teachers expressed 8, preferenoe for a sim-.-*

ilar study in Reading. We therefore t ook 1t un, as all of us',u'

  £31t a need for the study. We have met in the afternoons and _
 have had some 1nteresting reports made by teachera from methodé oo
..bOOKB they read and thelr eXDeriences in the field of Reading. f:zu.:
In addition we have invited sunervisors of reading to comef ;1"'

and discuss various nhases of the work with us.] These meet-jl_ﬁf 

. ings have been very well reoeived because the teachers appre-_}”'

 f as tsaching techniquea, illustrations and demonstrations as

¥7i fteaching techniques, measuring punil progress"interpreting

eiate hearing the actual exoerienoes of others rather than too -

fmuch theory.

There is an inexhaustlble fleld of valuable topics for f--“

}study, and any tonic can and many should be repeated every

',':_‘y_a;gr twgg B dnin-[: this all teachers will be kent ‘be‘bter |

'  informad on the most up—to-date and the. most scienfific methods':

qnd orooedures._ﬂ"

Some of the fields that we have discuﬁaed or studied and  f“

” th1t are tymical topics for dlscussion are topics in the fleld
-; of methods, as project method. problem methad, socializing the =
'-recitatlon,_inducﬁive and deductive teaching; the obgectives fj'
L of educatiﬁn, the nﬂture of learnlnp (mastery formula}, the
'; nuture of teachlng, inferior an‘T sunerior teachers, (self-
 =1rating charts), the elementary nunil, discipline, individual  ;
'-; differences ‘and how they affect learning and teaching, teach- f;‘
'jing hGW to study, supervised study, the assignment, the lesson R

_.plan, questioning as a teaching technique,_drill ana reviews 'T;,;




grades and translﬁtiﬁg-grédes;-a&juéﬁing'thé pro$1éﬁ”ﬁupii; .
eﬁg, . - __ S | | RS _. J ' :    _~2,_”
| Every effort is made to care for all 'm;tteré'of"ié{xtin:e” |
and administratmn by the bulletin board that are possible. o
- Some administrative problems ‘that we work out more effective-_":ﬁ
' 1y in meetinga are: extra—curricular activities, puoil ad-'
fgustment-nrincinles and methods of standardization, class and
| school routines as ten—minute ‘homeroom . acﬁiviﬁies, physical
mmammm-f -
':  1ty, 1ighting, appearance of the Toom, seating, passing of .
- pupils and materials, keening of registers, records and. grades,‘3: ; -
ireceiving, storing and issuing books and supplies, discinline,_:i‘“'.

: and tne aa1ly schedu 'é oF ulasses and uhﬂ “ﬂbils' gchednle.




CHAPTER II
FOUH BUILDING OR GENEHAL GONF RENGES

) These conferences are nut stenogrwphic but reproduced asg
- eccurately as the. authﬁr's memory was capable of serving, from
I'conferences during-h;a experlience as principa} and sunerv1sor..- 
. . _ -:_ . . .
The- Orpanization Conference
The first conference of the year should be. held a day or -
:_so bef ore the first day of school. | : |
This is one of the most 1mportant of the buzlding confer-'¢ ";
| ences, its value ‘and influence orn hardly be over—estim&ted. _.
In rpality its importance is too often aﬁdsrﬁvalaedi ie éome'
schools, to the degree that teachers send in last minute tel-

 egrams of regret that they cannot arrive 1n time to attend

 _the meeting.

_ Perhaps this is partly due to poor and worthleaa meetings
‘of previ)us yearn, conducted by the princinal and attendad by

that tvoe of teacher. A prin01ra1 who alw: y8 has a well

planned onening meeting that proves interesting and beneficial :j“
3 to the teachers need never worry about at+endance.

We have a definite list, of tODlOS nlanned and nrepared

3 ,for this meeting The toﬂics=discussed are of the important-

tyoe and of such nature that thay need the consiﬂeration cf
”3a11 teachers bnfore school convenea._ F i |
o The following discourqe 15 a tynlcal meet1ng of thie“j]- :




Princinal: "Good~morning, fellownteachers,'jFrom your

appearances you have all enjoyed a fine vacati'n this summer

and you are now anxicu? to start a new year of school work. .

T trust this will be a new year to all of ue;-'TOO'ofteheﬁe
find echoel people who olaim'they havo ten or twenty yeare of
school exnelience who really have only one year's experience,
repeated nine or nineteen times. B

"Perhaos you have all met the twolladiee:ﬁho are to be

fellow-teachers with us this vear. Igemgheppy4_hnmener; to

I

formally present MMiss A. ond Tiss B. at this time. Miss A,

is to.teach one of the'fﬁurth'grades and TissjB.eie to_feech_
Eng ish and be ‘the director of the Yewspaper clﬁb_in.the'.
upper prades. | | | o e
_ "Will vou other folk nleae riﬁe, inuroduce V Lﬁeelvee.
and t~11 what subjects and grades you teach? |

"Now that we are all acq1a4nteo. I fhink we sh“uld et
Tight dawn +to business, for we 2ll are here for that VeYY

reagon. We shall keep the samesgenersl philoeophy ef eéuca;

%ion as we had last yeaf, andlweIW111'work toﬁapply that

. philoeephy in more.eituatieﬁs end apply 1t more accurately

than ever. | |

"For the eake.ﬂf our new mewbere and to give a good -
demonetratwen of how we should review iwnortant details |
learned the paet year, with our claeeee, i+ will be well to :
discuss brlefly our’ nhilosorhy of education. o

"We are develooing this nh*loso hy and adopting 1t as a

guiding pr1301n1e in- all that we do. Too many eohoole WOIk

hard but have little nrogress to show for, all of their fﬁ
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efforts. They lac?fa'yood workiﬁp nhildsdbhy and the reéﬁlt
is misdirecued energy, waate motion, and nrogects that are-
not integrwted or correlated with Lheir work as a whole. We.  -2
call it philosonhy that they lack, that unlfying and stabiliz-
ing Qualitv or force, withwut Wthh, little of value ia ace—

: omﬁlishek. " | |
"L thout a rhilOSOnhy “he results of effort are an usgort—

:menf of misoellﬂnoous acoomnlishments, which are unimpressive

to the puoils anl to the faculfy. ‘With a guiding, cé_%raII*—
-ing force, our efforus are focueed by the tvue of objectives. _
and goals we aim to achieve and even our metaods are much im-

- proved bﬁc&use of tne extra zeal wifn whivh everyone partioiu"'

"Our particular nhiloSOnhy is buiTt around the ﬂriquiwle
.'ofrdemocraoy. We o@lieve each and ewery nunil ahnuld be giv-
én an edqual opﬁortunity to develop.himself. marally, menﬁally, _ai
.phySically;and-socialiy.' our plan, fhe:efore,'aimq fbestabnf__-
'“liqh al&edefatic'ehvirnnmen+'fdr fhe oﬁoils;' This nlmn 18 in

~operatin n from the qUnerin endent's Offlce uhroush rnp clase-'

- Toom.

“Let me'ta%e thié:as.an}illustra*iqn' ThP $ﬁbFriﬁtenGent
is the Chief Executive of the Schools.- He is r33ponqible for'
._'the schools. HP delegates certain of the responsibilitles of |
eéch schdoi fo the nrlnciﬂal. Touo*her the two work out any
oroblem that démands the attention of ofh. _ |

"The pvinclpal, in tnrn,.delpg’*ﬁa the ﬂuties and res-

‘ponsibilities of the classroom to the teacher,”with,the S




understanding that he is hapny-to”be of-asqxsfanbe-fo the

0

‘teacher at any time and 1n any WY In other words, the prin-:"

eipal wanta “the teacﬁer to 1ook unon his as a fellow—tnacher,

'-who 1s esuecially interested in develoﬂing the efficiency of

each teacher and her punils. He is happy to e of service o

the teacher, and 11?38 tm work out hey ﬂroblems with her, notr.

for her.

' “Similarly, 4he teacher helns the class to work ﬂur the

- ¢clags problems. Yﬁu ses, we %haul succeed 1n Teacn1nr &0 —

~ cracy when we are 11ving s warking in'euch a.democratic en-ﬁ

- vironment.

*core ‘of “our nrogram.

S nWa further aid'thé‘nrihcinle of eﬁuai éduéﬂtiﬁnai ODwOr—-

tunitie g'fgr-a11= bv grouniwv tae punila into homopen@ouﬂf'

' ffﬁrouos for all academic wor? but not so dividing them foy =

their electlve work

"WP believe, also, “hat'schodl 13'11fe,.n5f juat'brénaré‘

atimn for 1ife 'We-there aTe have aimed to make the scnmcl

atmosphere enjoyable and 1ife-11?e, 3nd hive done everyt“iré .
Dossibls to remnove everything artificiﬂl or unnatural. | |
" The . Student Body organizatlon lS aleo founaed ugon: &emo-

cratic orinciples. The Student Pouncll &aes & good dea7 1n_: '

' the way of . fostering qnﬂ mnintaininp a find sohool spir

-:among the ouptls, fhr*uph heir stuﬂent nﬂrticinatina -7*__ 

Povernment.

-“The seven cardiﬁal'brincinleg'mf éduoaﬁiﬁn"are3sofﬁéaid'f

'to our philoBOvhy, that to ﬂnalyze them ig to get to the very Lf‘”_._

"1 shall not dwell 1onger on this. +his marning, we. Bh&ll*




”.Lidiscuss it more 1a+er. I wish now to distribute these buiéﬁi':'
- %ins which you will see contain many important rules and de_ 2 
 tai1s you will be interested 1n. The firet sectiﬁn deals- 
. with such routinea, as attendance taking,,exouses and flag -

- ‘ 361ute._ Part two deals with, achool regulations, such aa,
~that ﬁarents may vieit sohool. but must have thelr confer--

" ence3 with the teaohere out of claes hours, etc.' Part three_ 

eals with making requisitions for suoh things as. supnlies,

supplementary materiala, or maps.

o amendments made 1n it._

“Lne nexu item mna mornlng, iB 't'rie *'“%‘i*ié‘i- of noon s;ﬁpéf-- -

'- vision. Three teaehers take care of this work each wee:.;-Thér

" turns aweecing up the crumbs, and empty the was+ebaskets.' _
 °Lock the doors and then sunervise their nlayground until 6ne'
'{-o clock.; The teachers who sign up for the boya have correa—  o
 .1';pond1ng duties to perform. The teachers who oversee the hqt:i~

-ﬁchocolate and graham cracker room have no uleaning to care

';_'for._ They watoh the corridors and supplement +he student ;} 8

el N S VLl

fiicers with the corridor traffic.._ _ | i e
Tnp bell rings a'{: twelve-fifteen which 13 ‘the Bignal for'”-’ |

}"n :those Who have finished their lunch to be exeueed. Each pup””

"' »f;o1ean-up committee, by paire. :jF::f

o “Here is also & copy of. the student body oonstitutlon and ”2- "

-'Tfthe merit system.= Please review this a8 there have been some :fi-:'

ones who sunervise the girla' lunchrooms, have the girls take_r"JV

.;{pil mst clean the crumbs from his seat and desk before he   »-¥57 ””

”_15 1eaves. Get a list of the 1unchers and assign them to- the f:;-f»fL”jf



: _ _ _ T I
. “Which three of You will start us off, next week? Flne,7:“"
'-_1'11 noet this form on the bulletin board and you oleaee f111 : .
”’.in your nanes es you wish to team un. We will complete a cy-.';ja
'J_cle of turne each five weeks and then will repeat the cycle. o
_ "Is ﬁonday afternoon vour ohoice again this year for-
.teachera' meetings? Are there any reasons why we ehould not

':{meet then?t All ripht then, please gave iondaye for meetinge.

; efWe won't meet every week, perhape, but 1t is best to reeerve
:xf:the day.:e _ _' _' | - b N e
| '_ _ “If there is no general meetinp planned, a notice to that'
:e'ﬁeffeot will be posted on Friday nreceding and the teaehere whoilfe
}ffame to meet for a group conference will be requested to come. f

é_-_A ,A-j—,-l.l I
-] LAVLA VA UdhAe VoL~

for
aQ
::w‘
i,

'  ferencee with you this year. Theee meetinga heve been very
i:'-7V.''bez:vueffl.ci.e,!'a and afford an f1deal onportunity to 1ron ‘out problemseje
.':'and give aid in other ways in your work.l _j;% ; _:

_  “Yeu are expected to meet with him one fifteen minute
 ifper1od a week before nine K telock in the morning. If any of

'e you oannot nossibly do that please write 1n yaur name for' 
1'Tueeday afternnon. He much prefere the morninge, h wever. and_::?;

él' w111 epareciéte 1t 1f you will echedule your time to meet this

_1_:request.: T will start. this form, pleaee fill it 1n by signing ifjff%"
‘]*ffer the d&y and hour of your choioe. | ' e T
"Now we axe ready to aesian yeu ¥y ur homerooms and home_e:e]gee_;'

f:-,'facm elassee. 7As.hemeroem teaeher, ycu_eheu1d<familia:ize_"'

j;'i?isae :egu1£¢,a£ Conference Evaluation Survey, Chapter 7.




youraelf with all of yaur duties._ They are well davelooed in

13

-the "Homeroon Teachpr's Duties" of the Guidance manuals.lfh f'

“These papers that aTe being distributed now 1nclude your

'iteaching schedule and a schedule of classps to which you are to

'send your homeroom class, You will also see the electives,

o Orchestras,_and remedial olasses scheduled. Please cony the

o program on thé'boérd where 1t 18 %o be left foratwo weeks1- This'='

way all-; mm.‘Lls wi 11 ¥ ha.v_a_ enpsg_‘ro it emd -H- w-!'t‘l _say yg_: a.' -

10t of nervous energv during the try-out period.‘k‘.”'
“Give each seventh and eighth grader a.promram sheet unon

which he is to plan his aotivities for the two elective Uexiods‘

: each day. 'In two weeks we shall have these pupils prepare a

' cowy for the homeroom teacher and one for ‘the office. '

"Now, have you any ouestiﬁns?"

__Téacher: _“Do'thé-pupils come to the Auditorium'Mo@déy

| 'morniﬁg?“

Prinoipal "Yes, we will all come to the Auditorium at

g nine o'cloek Monday. We can get_atraightened out faster.that-,_

".W&Y. .

Please take your: small package of sunnliee with yon. I shall

'vbe in the bullding the- rest of the day. if you wish to eee me. "

| 1 see pages B4-65.

"If there are no other questions. the meeting is adjourned.:f]ffﬁw
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* MEASURING AND RATING THE PROGRESS OF PUPILS

?rincipal;_ "Measuriﬁg the_prdgress pupiia,méke in;their

‘school work is one of the most difficult tasks expéoted of7
 _'teachers;' The reasons for this are several. The mnthods used"

"are numerous and many are very unsatisfactory to both the -

teacher and the class.

",of the 1earning processes and the importance of knowing the :{

M S I .

The causes or Teasons for testing can be summed up as
follows' | _ _ - | _
- 1. “Tests are given to stimulate atudy.' This ofﬁeﬁ‘seté3
up the wrong incentive for 1eaxning._ It makes learning arbifi-:”

LA
g )

¢ial and Buperficial._ Then too, many ﬁumlls become ne‘vcﬁ

L a result .of worrying about tests, ag in European Universities. .
'The feeling of failure 18 100 often intensified 1n the weaker
'_students as 8 result of frequent teets. Passing grades should

'.not be ends in themselves but means to an end._;

2. "Tests are aﬁministered to measure the amount of teaeh-'_._

ing and the smount of learning that is being done. Teachprs
o &lways want t0 know how well each is taking Dlace. Testlng for:.-“'

| ;these reasons 1s justified and is necessary . for efficlent claasgf

worke.

3e “Testing'fof diagnosis is beceming mOre pobular:éaéh'

f year._ The reason for this comparatively rapldly growing pop-
- ularity is due to. the relatively recent scientific knowledge




_ . - .. 15
_marticuiar difficulties'befdre-they can be_iemedied;:=Wé ﬁoﬁ '
know thﬁt there aré certain responses tb certain_stiﬁﬁli; #hatj'
individual differences play an important nartlinﬁtﬁé'sbéeé and'.
' uality of the punils' abilities to learn, and that a11 do not
learn by the same methods of teaching. | o
4, "Grade placement is the fourth main reason for giving
| tests._ SOmething in black and white meems to be much more

satisfying to both the home and the school, as a basis.for 23

grade or promotion than any other method. This is'the mdsf com;i
mon reason for giving tests and really includes the first three._
'“Bince testing plays such a big oart in. our school work,

 the wise thing for us to do is %o improve our technique of

in aocoo
o e

tasting to the pcin

[l
<k
L
fa
o

B _isti{ng the teacher in bebter analyzing and developing the chi_ld._" |

~ "When we develop the testing'and teaching hrbgraﬁ to that
Deak of efficiency, punils will gladly suomit themselves %o
‘the tests, with the. realization that +hey shﬂuld beneflt from -
the teachinp that will ;ollow the revelatlens of +he test.

"The nrinclnal tynes of tests at thP nresent time are:
oral, essay, informal ob]ectlve, and standa rdized or formal _V
ObJBCtiVG tests. |

“Until comnarqtively rpcent years the oral tyne was the
most commonly used test. One of its main faults is that it
'requlres tao much time td administer- 1t._ _

"Horace Mann objected to oral examinations as long ago as .

1845 because of the time recuired for giVIng them. He advocatedji-.




ﬁritten’iessons_ae é.time#savei.l : | ¥
"ifore modern educa+ors aie-coﬂfendiny fhat dbjéctivé-ﬁeéts
have the same ﬁdVPntage over essay tests that Mr. Ianh[afguéd
essay tests had over oral examinations. | |
“Althouph eSQay tests have such advantages as affording
opportunity for development of individuallty thrﬁugh expresa—
ion, organization and hand~writ1n9. theqe oonortunities oan be_

developed in other ways, as preparing renorts and essays. L

_ "Some of the PerteSt 0b1ectinns to essay-type {e8t8 are°'.
the time consumed 1n taking them an? cﬂrreotin# them, the un-
'fairness of them beoausa of the sub]ectlve influences on the
:corrector as, handwriting, punils? use of teacher's or test's
,,,,, :'gg cf_exnression. neatness. the S
grade is unreliable eeause of the 1~ck of nbwective bases. .

"One who has attempted to correct a set of essay type
tests ie aware of the dlfficulty in being fair to all of the
'_punils. The difficulties are due to the fact that all do not

”'exprees themselves 1denticq11y and those more glfted in vaaab- o

_ulary, 19?1ble writing, repeqtlnw sone of the book's or teach—_:

',_er 5 favorite expressions, etc. are in line for the best N

gradea. This hapnens in snlte of 1he fpct that teachers oon-"
sider themselves honest and impartial. o _ | | |

“To iurther 111ustrate the noint 1et me refer to somen'
 0£ the exneriments that have been conducted to prove the
inaccuracy and unrellabili1y of grades given on essay tyne

tests. One experiment showed GODClUanBlY That the same

1

. W. Odell, Traditional Examinations and New Tyve Teété,fég'




individual does not grade consistently from day to day.l To

prove this a college'class had”soﬁe'Enqlish”napefa cdrrectéd'
by the Univer81ty Professors and after a Ueriod of tiﬂe had
_alapged they recorrected the same oanevs, not knowing they had o

_already passed judpment on them. This +est Bhowed that one

Professor qraded thirteen points lower than the average while'

- another’ was seven points. above ﬂverage. On recorrecting the _'

'naners several professors varled as much as fifteen noints from

\‘ s R SR

the first- corrpction.j;

"The other exoeriment was interestinp also. It nroved that

'the game” paoer oorzectec by different teaohers would receive

:different grades, deoendlng unon the teacner. her inclination

naie-

wards lenienc" standarde for grading or la,k of them- This

!

 plane geométiy Daper was cofrect@d by the teécner-of nlaneﬂ

:geometry in 118 High' SChools and 1t received the follawina

arades: two above 90%, twen%y qbove 80%, while twenty marked

it below 60%. forty-seven gave it s nass1n¢ grade whila sixty~f '.

'n1ne £ upht 1t 3 failing namer.g

“Stark noints out fﬂur factors Whlch Droduce the varia-- .

'bility of marks.

1. Differences among the standards of different schaols.

2 Differencea anong the standards of different teachers¢ff  f ;j 

3 Differences in tha relative values placed by different:;' f’“

~ teachers unon varioua elenents ln a - ﬂaper, and

4. Differences due to the inability to,dlstlnguisha 3

1 MORTO@, De Voss and Vel?y, Educationil Tests and -f]> ~"“
Measurements, 6. : L o

3 Tbid.




| between closely ‘allied degrees of merlt 1 ‘}8:;_
“This should make any teacher ‘who likea easay teats do
gome thinking about the method and fairness of the grades.f_ﬂg 
| “Some Su ?estians for grading essay tests are..ﬁj[*-= 

1 Esaay tests cun be fairly objectlvely graded 1f you

'outline the. points- to be included 1n the answers before you

'-begin to correct the naners.]f

2 Except’ in Denmanshlv classes, do not figure the cual-‘

- fwritten.-

L

*V_fcritioism is it this tyoe of tﬂst becomes the sole or most

'??;;D.'Stéfk,IEduc&tibhél"Meéﬁhiéméﬁts,*8; :ﬁ J""Q"'-”

ity of writing in defermining the grade. If the panpr 1s-too'
'1llegible or carelessly Written, return the naper to the owner S

o ﬁo be recopied.

3 Except in Spelling d.English'classes; ﬁonff déduc%

v WAl BAR

is too poor in theSe IGSpectS it shoul be reﬁdfhed,to_bé;ré#_jf _;ﬁ

4. Grade each oueqtion separately, add the total points

| [on all qnestiﬁns ans - translmte into a grcde or noke +he aointa-fr
* made, in the record book to be averﬁged in with other si“ilar jff

| work, a8 would be done with . objectlve tee+ scores.

B “The main arguments for the 1nf0rm:1 obgecfive tests are."-.f

'_ the answers are either right or wrang, which- greqtly adws to .
" the ease of correctlng and the falrness of the ﬁest.; This test

'”ia also much faster to admlnister anﬂ to oorreot._

" 1The main Drguments against objectlve teats are that they

“3;are relatively difficult to construct._ The second aﬁverse




| | | e
common type. we will be denriving the Uunils of their oppor-

'-1”tunities to develop the ability to org anize and express their e

_ iueas.-'

"Thia shortcominy can be overcome however, by substitu- |

_ting the onﬁortunitiea for organization and exnression of 1deas '_ L

in reports, oral and written, Wthh are not prepared primarily
for grading, and méaéuiiﬁg knowledge, but for that mach ﬁbré"

important reason, namely the development of the individual.

ikl BRELL LU

7@“'work.

"The time redﬁirpd fbr m%king the test'is3small”iﬁ c0mpér-;] .

'1son to the amount of time required for correctlng the essay

type test.

"The arguments 1n favor of qtandardized obaect1Ve tests R

| are that tney nave oeen more 801entifica11y prepared..their
| ‘_auestians are in ovder of difficulty, 1heir results should be;i,:ﬂ; - 
‘more valid and their scores more rellable._ Anobwer fzne point
| in thelr favor iB the time teachers are saved by not hﬂving to

~ develop their own +ests.'

"Adverse critlcisms Of them. are their exnense, although '
tne cost is becomiqg more ‘within the reach of the average schools
as the oomnetition inoremaes.' Anoiher ob3ection to them is that

some - teachers become more 1nterpsted in coachin? their classes ,'ff”

”,_for the test than in teachlnp the 1mnortant obgectlvea of the

' course. The third objectivn is that these tests do not alwaya i  }T'.
’test_the things the.teacher wish33 to tegt. of course, any; |
 ﬁeacher s%ould.exﬁect fb suoplémenf~thé'étaﬁdérdiZéd tééfé}sd _

':fas to measure the amount of teaching or learning on. any unit of}.ﬁ}ffff
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"In makinw or eelectinp teet-, teachers should keep the'

following criterlon in mind*‘

"Talidity shows whether the test measures the thinge it is

nlanned to teet. For example, a thermome+er measures the tem~ i

_perature. not the air nreesure.' To be truly valid a teet ehould '

.begin with work so eeey that every punil can anewer the flret :

parte and increase in dlfficulty unt11 no. pu- il can comp1e+e1y

-_-anewer 111 of the guestions. A test that a pupll can comclete-

e R Ul

-1 Dr G Pneee, “Flase Notee and Diecuseiwn cf Secondary (s

- 1y flnish doee not accurately plﬁce him, for We do not know hcw

muioh more he could have done.

"Heliqbility shows how denendeble the thst 18, as R HeRes

|  'ure:cf growth or development. It muet nct vary in iﬁs reéulte_

- e _'c_ uoon 4,1,.,.5 .
u 1 UDUll we

o

P
| %)

l..le

Q'Ré

ﬁh

;-___._='¥4===: [ N 1._!.1_._=_ — LY R P, Py
from tilme to. tim 1ity of & %Hest Gepen

amount of cbject vity and: subjectivity +hat enter into the

test. The more objective it is the more reliable will be the

reeulte cf the test for Lhe cereonal element is:cutrdcwnfae.-x
the cbjectlve elenent displaces it | | |
“Reliabillfy requires a good eamplinv of the work cﬁvered.w o

The more questions a cucil is asked the more nearly the teach-'

: er can come tc determinlng the actual amcun+ cf hie kncwledpe. R
" A test of four- mejcr questions is much 1eee reliable than a
':__teet of twenty small cuestlcns covering the same tcpics ag the'¢¢c
v'four queetions, fcr determlnlng the . actual percent or number |
of units learned or mueueredfl-'For instance, four pupils:
.cicked et3random ficﬁ'a claee, might reeﬁcnd tc-a'fcﬁr.qﬁeEQ_f

tion eseeyetype teet in the_fcllowing menner: pcpil-g_wculdfe;f

Nethods“ QJollege of Pacific. B
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answer fully two questions, thus earn a aéo;e-of_fifty”ﬁéréent;
pupil B would answer one questiﬁn fuliy'aﬁd aboﬁt3ha1f'df}eaoh
of %wo others, earning a score of twenty-fivé ﬁérdeﬁf;_p@bii o}
would answer three questions satiafactoiiiy and'wdﬁid géf aéﬁ—'

enty-five percent; while punil D might answer all fdur;qués— .

_tions.satisfaotoriiy, by having gi#en énouph’df an answér‘for-'

pach guestion to rpceive full crndit, 80 he would get one hun»:'

dred percent.

o, L[], FRRERETRRL

"The spread of apoarent mastery oxr learning is from tﬁnn—
ty-five to one hundred percent, a ranpe of seventy-flve Deroent. '
"?ow, if the same pupils were ?1ven a, tegt covering the -

same field of informatlon, but the four former.large_questlons-g' 

II-‘

were each 61 ided int_ five smaller questions reqLiripg s dof-

inite answer, the same four nunils would have shown a much more:

- uniform amount of knowlédge;_'Puhil é,wCuId have answered all n

of the first ten dﬁeetians and hig sScore would have remained

~the same fifty perdént.‘ Puwll B would hfve angwer-d perhaos

two of the first five, =1l of the next five and two of the

'next:fiﬁe, with a raﬁing of foruy~five. kupil-g‘WuU1d-th&

angwered about four small cuestions of'éach df the first three

) quesﬁions which would have earned a score.bf ébbut'éinty”nei-

-cent.. Pupril D would have answered about four Questi"ns of

each of the main units whzch would equal about - eighty percent.

The spread of apparent learning by this_method would have been -

from forﬁy-fivé to eight? percent, a snread of.thirty¥fiveipe:;_ f

~cent as compared with a spread of seventy-five by tﬁe.first

method.
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"Professor Ruch has determinéd that two hundreﬁ items of
five response poaslbilities can be administered 1n forty min—
utes.l | | PR
“True-falée;'yeséno; etc.'typé testsscan-be_givén aéiraﬁid— |
ly as ten questions per minute.? . 7._ e
"Obvi:usly thene teetq are muoh quick@r to: give and tc
correot than esqay type. t#sts.

How thnt we have considered. tests. we must consider the

L T R

best methad of - translating the scores into grades.
"According to Burton, the orincinles that-should cbn+r01 :

the constructim ‘and oweration of an adequate grading system '

. *areﬁz & 4

| o Bdmgrd~
- & LTI D

ive ﬁﬁﬁf;%é%,;asibromoﬁing; ieciaSSify—3
iag, ete.. _ | o |
3. Pérents'.and'puﬁiis' iﬁformétibﬁ;

3. Data that éan4be ﬁsed for comnaiative'fé&chingaeffi?
éiencj;tf e | |

4. To stimulate effort of pupils snd teachers.

"To make arddes useful they must be comn:rable;.:%ﬁbh -
grwdes e be obtained only by objectlve means and the Blncare pg_ 

o-operatiﬁn of the tpachers.

“It is necessary for all to have certain criteria in mind

_1 Dr. G Pease, "”lass Notes and Discussi“m of Secondary Weth-

ods,“ College of - Paciflc.
3 Ibid. -

& William H. Burton. Sunervlsion and the Imnrovement of Teach--
ing, 889 PQO. . .

4 William o, Burton, and Others. The Nmture and Direction of

Learning, 5-8.
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" at the ﬁime of grade making in order %o ﬁéye a ré$é6nﬁB1éide—:_
- gree of-sﬁandurdizﬁtian.' Tﬁis'étandﬁrdizationfbaﬁ be_béSt_de._::'
- véloped-by considering:the"nrob&blefor'norﬁélﬂcﬁrre:df;disﬁri¥<r_ wm
: bution. : N | _. ; S

_ "In grouns of 7ne hundred or more of unsnlected Dunils

Cthis method of distrlbutiqn will work very satisfac orily. -

”Since the. trend in school wdministratlnn is to minimi7e

the nerceﬁt of fazlures in our schools, the ourve is neceasar—.'”

T ily skewed7toward the upper end._ This does not menn that the j.'
oercent of A's will be raised h“wever.’ The percent of B's will
be increased sliphtly, the O's. will absorb some. of the D'S and
 the highest of ‘the E's becone D‘s. | |

3'The ccmmonest curves of grad "J-d;strivrtien._i“
country:l, 8.3 . o 5
e B o "'Z'D'a-i  ff,uE'-:'

3 % 22 % 50 % 334 5 4
v 20 'r'_“ 4or : 20 o 10
7x a4 s 24 7

 .7 kk ..-..:.2‘5 B -45 : ' o __:f:  3-

" X The theoretiCal curve we. use ag- a guide;
" XX The anproximlte curve we. actually develop as a Te-

L sult of skewing to reduce the oercent of failuras.~- 

L, R BT

"The advdnuages of sfandardizinp our prades, in addition_r

:”to making them more valuable for administrative nurposes are._ ff-'

=3 Dr. G Pease. 0p. cit._ 53

72 Harold Rugg. A Primer of Graphica and atatistics, 75 7? gbif“V--iv

William H. Burton and Others, Op. cit., 530—531




uniform'greding by eeeh'%eaeher frem'grade“periOd to gradeﬁ

| eeriod. minimizing the danger of ill—feelinge among teachers,

' ~fbecause eome are more 11ber=l with good gradee than othere,

o : —d A L
';V"AJ ﬁ ::u"a Wil 0.1 epn

. TENNTT, N

1 Haydn S. Peareon,-“School Report Oerds Aboliehed", Newton, ;d

| aids pupils and Dwrente to evaluste the quality of work and

lachievement, (an “A" ghould represent excellent work. whether-r

it i{s made in an academic or non-academic claee )

“Now there ie another theory of eradlng that hae recelved

| some followers in this country in the last: few years.- It is

r_beingtried in many of the so-called modern . schoole, eenecially._

- "This olan coneists of two dlvisione, usually called “S"-‘T

_ 'Q (satlefactory) and "U" (unsa¢isfactory) The 1dea behind these.Q;,z,“
| 'fdivisione ig that pupile should compete with themeelves. indi-

aef puelle of the. claee.- This ie-

" a fine move in the right directlrm. The difficulty of 1ts ad-
| ministration lies in the faot . that the divi sion is underaﬁood:--:“
7f_to be baeed unon the correlation eetween his ability and hie '

: achievemente. his "d. Q.

“Many schools. ueing this- eyﬂtem epparently ere ueing the
plan with the old class competiti*n idee BS the baeie for the

'-divieion, they are simply Prouping the ounils who are not famlne.
'ing. aceording to the old standards, pe Mot and the few re- _
“;meindere as"U“ In other worde they are eimply ueing an- eaeier3]f; S

1"eyetem of grouping and evaluating the punile and their work.

= "There is much to be eaid in favor of the "U*S" nlan bUt*‘-

-g7due to the fac+ that meat teachere are not trained to adminis-'

'-ter the eyetem efficiently and there is such oppoeition to it.' e

 Mass., Literary Dipeet Februery 104 1934
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1% seems 1likely that the class competition plan will be here
indefinitely. o ” Ca 'T‘ e

- "It is true that 30me of the beqt universities are using

”thls two point system, but educetore agree generelly that the

‘universities cannot be taken as modele to be imitated, in manY fijf*'

,.resnects.' Elementary educatimn has orogressed so much more
than hip,'her education in methode and Procedurea.-- LT

It is intereeting to knew that Mies Helen Heffernan, of

‘the state department, made a study. cn report cards and grading _T)"

' systems in 1938-1033._; - - L
_ _ "She ‘conducted her survey by the questionnaire method
threuph a very renresentetive group of parente of school child-ej'

., the Cali fornia Parentheacher Association.

P
(‘E_l! .

fi’;’

.'w

L] .

"The survey showed very conclusively that the parenta |

f prefer the five ooint grading scale, figured unon the cl&ES N

 ecomoetit1on blan, as - against fhe mlan baeed upon "A Q.M .
'“If any of you are- interested in reading more about teet—:

ing and grading, I shall ‘be happy to loan you two beoke on the' T

subject. Ruch's "Primer of Statistics," and Burton's “Super—

| vision and the Improvement of Instruction”, end Burton and

' Others,'“The N ~ture and Direction of Learning“

“There are many other books that deal with the subjeet

i '_and there are frequent magazine erticles that are interesting.
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- QUESTIONING' AS 4 FORY DF."T.EA-GHING'- 'TEGHI{'I_QUE' Sl
' "The art of questioning is one of the . factora which plays_
: an important nqrt in any teacher's success or failure.: It hass"
definite purnoses, beneflta and-limltaflons. “Like everything
else, it must be skil?fully admlnistered if it& full value is  -'

to be realized.

"All_iﬂanhezs_ahnuld__ uiun—fhut 'r* bff%heir ﬁranara-t
ﬁions fpr class.includes some areful thﬂu?ht concerning the -

| Quéstiwné'they will-aék. They must not demend upon snontaneous '7
'.nuestions to_be develomod as the class progresses. - ﬁ
"An 1nexnerienced teacher ehould write Dut the main quest- e
:_ iona, at leaat.- A teacher who: has been teaching the same sub= , '
ject for some years will usuxlly not need to write out the 3
‘questions, oral prenarations and plans will usually be suffi» o
_:cient. | | | e | |

| “Pupils should be Pncoura ed to ask Queqtions o; paoh oth—7
 er and of the teacher,_thls is an 1ndlcat10n of real interest

in the class. . The teacher muat encourage only the right kinds

- of questions to be asked. : ‘

- '"There are two tyoeq of questions the Dupils will ask.

One is the kine the teacher should be able t0 answer, whether

:-:-1t deala direotly with the suoject or nﬁt tne other is the

kind the teacher could not be exnected to ‘be able to discuss e
fbecause of its teohnical nature or because 1t is otherwise out
'-of_thexteacher's field.; Whether a teache: should know the" |

~ answer or not, never try to bluff the answer. Teachers want -




| | | i 1
the puplls to be frank ‘and thev must get a good examnle for the

'-pupila. Always find the anawer and glve it to the pupil or

class, _ -
%A teacher must adapt the number and kinds ofjduéatiéné_tb_ -'

the needs of the claés; In'order'to do this, the teacher must .

1 conslder these facts'

1 The nature of the subject matter.

2. Age and develonment'of the pupils,

Lo P L B

:-1”work._

‘3. Purpose of the recitation. o
4. The size of the class and the length of the period.
The purﬁoses of ﬁuestlonlng can be summed up in - the follow--

1ny four groups'

)

,,,,,,,,, U TR | T N
SR ILTEE U'J- Lviie J.CI»H

whole or as individuals, as to heir familiarity with the sub-

ject matter, to see if they h”ve a correct understanding of the':

content, and to be certaln they ﬁre using the correct methode

of apnroach and thinkinp.

3 Teaching.' To ascertain what . the ﬁuplls know ‘and under—"

stand before the tonle is taught. Questioning_ls &1so_to get

the pﬁnils to thinking in the new subject_mattértand.in'apply;“ '

ing that material., Under this heading we méy}alsb include

'u'fquéstiqﬁing to diécover the interésfs of_thé;nuﬁilé;fﬁs this

i'.a.ids ih;fhe_selecfibn of-poiﬁﬁs or fbpi¢s fdr'épéciélfemphasie.':v

"QHGQtiOHiﬁg furniéhes incentive'foi carefui“ﬁréﬁarationfbY mak4 ::,
ing a careful check-up, to glve or?anizatlon to the. material Z‘L‘“i

5'studied,_and to direct attention to the iwportant phases of the“




-3, Drills Dr111 0ué5tiohs.are gobd for éﬁphééizihg thjs
important Doints of a lesson or unit of work. 'ft doéé ﬁudh to
clarify the thinkinp and to organize the facts in the pupils'_' ”
minds.. Effective drill must be 8NOPY and definite of rela—-

tlvely short an@ frequent perlods.

4, Review° Review is the techninue for making certain'

that the information to be maqtered has been well 1earned.

Make the review cuestions take on the aspect of an overview,

_ains?

.. TR ETT. PN

‘pils,

8, different angle or apnroacn. The mastery of the contept 1s

o rpally tested by the pupils' ability to make generalizationa
'from.it;_to reassemble the facts and_apply tnem;in,new situa-

-  tibnS§

"N ow that ‘we have discuseed the reasons and purno

75questi3ning, let us cbnsider'the nature of goodIQuestioning.1 "

"queqtions must be stated clearly, they must be brief and

- direct. 'As: How do fore ste influence erosion in the mount-

"They must be =dapted to the sge and maturity of the

cless. For instance, both the sixth and‘eighth_gr&de_étﬁd&'

Burove, bﬁt the.auestiyns.must be woxded cn.the.level of aach
_class."It ig very noor pedagé ey to talk over the heads of_#u-:‘

~pile’ or so simply ag to insult them. Too dfteh thé'auestions'j

are in unnatural vocabulvry and above the raasonzng of the Du- |

 -_ogy of the book. A good way to do.thls is to 1eave the bon

1 Karl R. Douglass. Modern Methods 1n High School Teaching, %
M"Questioning, Assignment, and Review Procedure", ﬁhapter II.;

- "Hake the oupgtlonq free from the organization and terminol—  _
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© unopened during the class discuss;dh, refefiiﬁgfto youi*pxe—

vered nbtea; only. - As, Explain to us what a-prOhoun.is and

neme five pronouns. -

"Thaupht nrovoking auestinns are t0 be used frequently.

Qué stions thnt are a challenge to. the mu-ils-are s*imulating.:

- Problem auestions develop Lhe reasoninp mbility of the clasa.
~As: Name the presidents of the- Unitpd Sfafes who had been in

’milifary lif@ before thelr electlon.J

"Pact queotinns should be asked orcasianally althnuph thia" :

":is tne most overworved of any tvne of auevtlon. As,_.Name_the‘ |

'-Pacific Gcast %Ta+es._

"Questiona that call. for tnoupht, 1n+erpretation. and or=-

iz atiom n* idess *n#?ﬁs%ﬁt &

Ql
c
e
o
o]
‘_.\
S H
o
ae,f
3
B
-

_ﬁé:' How doea

'-the policy of the o*lginal Nonroe Doctrine comﬁare and’ COﬁm o

*rast with tne "Monroe Dm:trine" ﬁf Japan in the Orlent?

“In contrast to the good typea of ﬂue"tions fﬁr teaching '

:-DUIDOBBS above %re the generally poor ones} 2

"Direct aueries, reauirinp the remenbnrln? of a sinzle

-_ffact., As _ The inland port of Omlaiornla is __ _ﬂ __._;"

"Alternntive WUGatl‘nS, which tend to develco quessilg.

As: 1Is ran a vprb in present or Dast tens e?

'“Supgestive que tions, in which the answer ia hinted at

"-in the wording of the 0u9qt1ﬁn.; A Llncoln was a great nres—f"

L  ident was he notf

"Qu@stlons Wthh use the wording of the text. _Aé};jInVa

- r[l Karl R. Douglass, Op. cit., 38.




‘of water are called - :"' et

30

_right triangle the sum of the souqres 1s ccual to what else?

“Queﬂ%ions which call for one word answers are poor. gen-

:'Prally. As'- Narrow nec*s of land extending into 1arge bodies

“Vague and indefinite nuestions usually develop oupils 1n—

t_to the hwbit of giving vague amd indefinite answers.” As. So
-_often, too many people seem to tave 1xtt1e oT o, interest in

Dolitics and civic actlvitles. tht do you think &bout hhat?

“Qupstions that are 00 1ong and involvea 1n

are poor. As | comnare the Belpian army and its aotlvities

"_from the beglnning of the World War untll the signing of the

 ing.

:.fdo not help matters.'

3:fArmistice, Wlth the armies of Austria and Rus ia._-;'

“Thas%_ﬁseétig _thq+ are tno general are of 11tt1e v'lue.

 Asi Desoribe the climate of North America.

» “Let us now discuss the manner and procedure 1n auestion-

“The teacher mist ask the que*ti‘ms in 3 calm, mleasant.. _'-'

::converaational toae of voice. %any pun1ls deVPlop a dislike

for a teacher beoause of the exploine or demanding tcne 1n the --

7-‘, voioe at the time the un’thnS are asked.

“Try to have your valce woll modulated and have your quest-.5 *"”

jlons 80 well planned and arranged that you do not have to re_ ;.ﬁ-,_
'fpe&t or re-word thef. If it is occasionnlly necessary o dgl‘ *

: [this do 1t as graciously ag possible; the pupil is probably

'somewhat confused as 1t is, and an unfriendly gesture or, remark ?;f'

:l "The pace of the ouestlon should be adjusted to the nature



o BL
and purnose of the question,_ie. drill questions should be |
asked faster than the thnught questions. Tne relative famil-

arity of the class with the material is. aiso to be considered' |
in determining ‘the vnmce of the exeroiqe.f R |

“Always ask the cuestion to uhe olasa a8 8 whole. pause'

. 1ong enouph for them to pramare their 9nswers, and tnen namef

the pupil who i8 to ansver the aueqtion  A$: Name tﬁe five ‘

qense'organs...;..;.} . Mory. “Be onareful that 8 certain few;lﬂ

do no have ﬁhé_fLOO‘**"ﬁ most—of the +*‘e Wﬂnfr namg_ib@L'

|

Dupil who 18 tg- r901+e bYefore aBVing the. question to the class ;_5?“
‘as B Whole. N ' | '

“Have no definlte order of calling unon the class. This

"  stlmulates 311 to <eep awa?e. Do not call. uuon each punil f

once before oalling upon some of them two or +hree times, thus

ounils who have recited onoe will not feel they Jre through un—_.’

- til their turn comes again. ‘Bee thdt each puvil 19 called up~- |

on abouL the sane number of times, however, auring the week.l '

Do not rely unon the queptions to keep tne nunils' attentiﬂn,

g althﬁu#h it is a big aid.

. "Do_not pursue a nunil with & series of ddeétioﬁs,;_Iiftheﬂ”-

. purpose is %o teach, however, and the rest °f the classzis=béna |

': -efitting.'-i-t 18 all right. It should not be done as snything -

buu a teaching technique. : | | o
' “Have the nivotal guestions Well pTanned and try to reflect
your nersonality tnrnuwh their freedom. £ " |

"The treatment of the responses ig .ag’ important as the art  ;' 

3 ; Kérimh; ﬁougiass,-On.icit.3:40;; .
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of questioning, by the teacher and.the_memﬁers ¢£jﬁhe ciaﬁs. '
Both.should ve attentiVe to ﬁhe_0hé answefing,  They mﬁs£ bef
--nolite; énd there shéulé'ﬁe no raising.of'haﬁdgﬁUnfil;ﬁhefﬁu;
“Dll has sat down, if at 511.1 | ‘_ o  .-_
| "The amount of apnrﬂval oT disannrovﬂl shown by the teach—
- er uhnuld always be moderate and’ ghould ;uruher be woverned by -
the anﬁunﬁ of thought required in order to ma?e the recitation;.
"Just as you try to rp*raln from TeDe: ting qupstians so .

““thuiu_yvu—rT?*To have evervtnlnp 1n tne room so iqvorible th %ﬁ

the answers W111 nof ne@d to be reneated.- There is no need,
usuwlly, for reneating eitner, it ig a matter of habit with the
teacher that will qu10£lv carry over to ‘the clasa. 
' | nleing adﬁance awnroval or disaporﬁval should not be:':
 _ pr”cticed. Some punils start their reci*ationa in 8 timid‘way
T and quickly take their que as to the arcuracy or inaccuraoy of_'
.  tne lead from the teacher's exnr6331on, smile or. frown.. These
',:punils are generally not careful studentq, they aim to éet by
‘fhrouah bluffinp. They are receiving two chnncea to reclfe, a
. hab1t which is poor for them and unfair to their classmatea._ B
"1t is a poor nractice, VenexaITy, to ﬂass answers around:
  the class for crlticism. | _' | _ e
i “Train the class in good hablts of thlnking and Engllsh B}
fénaourage comnlete sentence angwers. " . o _-
' uTeach the punils that you willlnot accent anything fromf }
them excent their very best and you will flnd the 3tandard of |

the class will raise noticeably.

 1gart 4. Douglass, Ope git., 43-45,




WFor those who ¢-re to read on"this topl-é_ I éuggest_ th‘e325
following books which I have, there 9fé_othqréwthétaie vér?_-
g;ood':"‘ | | o . .

Burton, "The Bupervision and'Improvemeﬁ£ 6f Teachingﬁ;‘_ 

Douglass, "Teachiné in thé'SeoondarY School."

' Colvin, "An Introduction to High School Teaching.®

Waples, "Procedure in High School Teaching".
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EDUCATING BY CAMPAIGYS

‘Principal: "This generml meetinp is nlanned tc intrcduce
the idea of nresenting and selling educqticn, not included in
the curricula, to the cunlls. '
#Although the crimary aim cf the schccl is to develop the |
r'nucile, we must include and concentrate upcn certain definite

44&4Wialdagcfgende_xcx4 _in crder to essure the punile that they will

receive tne broader exneriences intended for them.-!
“From time to time new subnects or ccurses are added to
._the already over-crcwded curricula until fhey become tco un—:_
'cwieldly*tc“be efficiently taught.j-Then A commission sets. tc
l_wcrg. evaluaﬁee eagh aubaect, cc%bines eome and removes +hose
of least impcrtance from the currlcula.” Such was the caae
| about a decade ago in daiifornia. .Oﬁf'elementary curricula ina SR
cluded twenty-seven sub]ects._:vﬁe.ccmmissionfﬁhivh wciked to
reduce the number cf suojects succeeded in cutting tne total |

= number of subjects from twenty—seven to thirteen.' It is truc

| we 84111 have mcet cf the cri?inel list in sona fcrn of com—
blnatidms, as morals and Manners.. ) |

"Thcre are meny important things-thet'cunils should-be-

1 taught that ar~ not receiving much if any 1netruc*icn at all.‘e:
ZT Since"thcee_tcpics are.nct'definitely outlined tc be taugnt

most of us overlook them more or less or entirely;' Scmeﬂcf-

~ them are referred to indirectly ar*vaguew in State, County,
oY Gity manuale as approprlate topics for indirect teaching cr e

“incidental teaching. Too many things that are. listed fcr




: ineidental inetructijn receive aecidental instruction. S

"It is-. therefore euwgeeted

'J_eome of the pointe that we decide ere most needed by the pupils j‘:}‘jf

'”35

that we preeent to the pupile_

o of thie.eehool,-that are not reeeiving speeial:inetruct;entin-

"'.any claes.,'

"The 1dea for this work ie

‘one of the chosen eubgecte.'

thﬁs, we ehall greup ourselvee

:”.1nto peirs, who shall act 88 committees to develop and preeent

Theee nreeentatione are to be madegi'”

e ﬂon-ays.

_ebefere tne student body. as an opening exerciee on alternating T

| -;1ts Dl&ne some definite program

'-‘words, we- are after more then e

g 'f"hmm'h 'Hﬂn

Each committee shall aleo be exoected to inelude in fﬁf

of followwup werk.

few minutee' entertainment, al- ef“t

you con= -

m@

ié

e7

hE Pae s A _.'
3 Su iy viae ui t‘.:':

';'eider the experience given the aetore and the aud:ence.

“These tonice have been thought of we a typical greun of

_cembaign eubjects.

Schﬁol SDirlt, Better Engllsh, Poeture,;'

5'.Attendance and Health cleaner Yards and Bullding._r

"Wh -t dc you think of thie
”-Pleaee be frank end 311 express

~._Mise Doe: -

Mies Brown

“I think that ie a very fine 1dea._

idea and thoee EY-8 tonice? f”f S

youreelvee"'

I am ee-‘

'necially interested 1n the Posture and Health tonic.“:f_ﬂfg-'

"I am - very much in favor of it toe. g:efﬂ{"t-‘

'"ehould llke to gee the whole school workiny for two weeke on

_Better Englieh.

teachers insisted on good English in all of thelr claesee.ﬂ{I-.f:tt.-"

.f;don't mean to be too crltieial,

It would be a big heln to the nunils 1f a1l }jﬂ,[7ja

but I imagine meqt of us are P

fjtoo often eo interested in our nartlcular eub]ect and tho ideatei

ef putting it over that we do not correet the mietakes the :jt

In other'f;--"




pupils mske in gramﬁar; ‘I ¥now T have been guilty of that

L crime,_qnd I venture most of us have been.“_-',

P: “That 18 a good criticism and Bugpestion to come from

L a teacher who ie not assigned definitely to the. teaching of Eng—;, L
~ 1lish. It shows that we have a grpater resnonsibility than mere-ﬁjﬁﬁ:'

ffly teaching a subject to which we are assigned to give the for—'_ o

'_mal 1nstruotiont- After all we ‘are teachers of girls and boys,

" not subjects .M

4 Amnm  ad .;_-_=~:
TS LAEs O our

| be more effective and impressive if eaoh one is ag different

 .‘from the nreceding ones as possible. Naturally the very

Miss Whité' '"Thls ig a splendid idea and I am for it

 _'w1sh to sugpest that we use the Personality and Character traitsf '
'Which are llsted on the pUﬁiIS' report carda as the first listq

-: _ to be workad on.‘ So many of fhe pri]S seem to have little or

- Py
£ £

‘-\h

rﬁéTP_' ation of tnese noints.- Some have o

: 3wrong i Dressions, entlrely.. Undwubtedly, other teachers have3';_”

"fwund the same to be the case in their classes._-

P: “I think that 15 a fine sugpestion. Lht us hear from“

-;. some of the rest of you."

, Mr. Rich" "I agree With'wiss White. We'shbmid"help'thé L

"punils to internret those tralts.“

= P: “Very well, snall we start on a caﬂpaign and take the,

"‘traxts first?“ .

Miss Green. "y don’t know how the o+hers feel, but I

'fwould ampreciﬂte having a general idea of how nne of these' '

toplcs shoizld be developed. May we - consider that now?“ [

P'.‘“Perhaps that will help the first commlttee or two.-

' We do. not want to make these stereotyped, however._ They\will-
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nature of the'tdpic will vary fhé type of pfééeﬁfdﬁioﬁ and_,f .
follow-up progra. g o o S ‘_ N
“Will yﬁu heln me make a list- of the traits on the card,
nlease? ' - | :_ |
_ "Yes,_they are: industry, Thiift, Courtééy; S§6rtsﬁaﬁ— ;_-
'qhip, Punctuality, Reliﬁbility,‘éﬁd'LeéderahibQ: I think we
'.should use Initiative 28 a- synonym of Leaderahip. Leadership
is 1ike Service. it has been overworked. | |
f8hall we nlan an outline for Léaaersnzp? ‘;égquzg{aé%%{
' un a general nrincinle for each topic and then we cwn aﬁnly -
this in ag many situatlonq ag seem advisable._"
| M"ho will start us out?" _ | -
T ':' t'*sfdgfine dustrv. ccording to Webster. "Ind-'
 _ustry 18 the steady apnlication of bu31ness or 1ab0r, nroduct-
| ive labor. Industrioua 13 oharaoterized by dlligence or - ind~:.
iuustrv, hard working' 7 |
| P: “How can we apnly those ﬂefinitions?“
T: “Have a number of nunils make the anplication. They

might act out a schoolroom scene in which some induﬂtrlous ﬁu—

' nila are fine UHDilS and get tnelr lessons well done, whlle

7' some others are not. Show some’ of the predicanents that the

..unindustrious get themselves into and the contrasting rewards

:‘that come to those who earn them, in’ the way of hapniness,_etc.

" P:  "hat do you think of that for an ides?® o
_T:l."That is an excellent suggestlon and it has fine poss-

  1bi1it1ea for effective develonment "

P: "That is enthusiastic support.- How would you two 1ike_.:;;ffp

 fto develop that topic for the flrst one, for two weeks from'f
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this morning?®" _ - ‘
T: “Itm for it.. How about it1MisQ White, can we do that?"
Miss White: "You can count on me." | | B

P: “Well,'we can reportfﬁrogress. ‘Now for the‘fo11bw—up

part of it. The committee should outline sbmething:definite for

the-homeréom teachers to emphagize in the ten minute guidance
DPIlDd eaeh morning. Who has a pu?aeﬂtion as'tO'how to do thnt?“'

T :“Why not take one or two of tne noints in- the Drogram,

ol JENTH | PR [

. of their campaign:

eacf_aay, as the parf_for that day's emphﬁsis?“

‘T "I thlnk that is @ gﬂoﬁ idea. The comnlttee ahould

make a cony of the nﬁrulcular pvoints for each dav, for each

room, or-list all points on one sheet and date the topics to

‘be discussed.”

P: "hat is fine. Are there any cuestionst"

"I will nost a_form.on'thé bulletin boarﬁ,‘&ith the top-

ics and their dates for ~resentation, please organize youxr-

selves into committees and sign up for the tonic of your choice."
...Ol-.olllotilQOQIOoc.ll

The tonic of Industry was developed by.two'séventh_grade'

teachers and some of their oupils, The following is a summary

© Auditorium o |
Pusil: "Good-morning, fellow students. The pupile of the

seventh crade have,preparedra short one act_play.for YOua' The

'fjtitle of this playlet is “Industry“ Before the curtain is

drawn, however, 1 want to sqy a few words to you about Indlstryfﬁﬂ




and what 1t means.
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"Do you know that 1ndustry is- among the important traits :
that are listed on your report cards? Do-you know that it is

there beeause the teachers know that Industrv is one of the

most valuab1e traits we can develop? . Do you re&llze that the
" teachers spend a 1ot of time on yuur report cards beaause of

| the importance that theiy ratingq should have An . the way of

making us try to m?ke the most of our opnortun1tiesi This ie

the way to beGOﬂe succesafuls

"Industry, aconrdlng to ”ebster, 'is sbeady apwlicatlon

of business or labor, it is nroductlve labor'

"y classmates are now 901ng to show you the dlfference :

"l'betWeen industrious and larv ﬁunils."

- The stage was set to represent’ a classroom..-The vu-lla
had assembled for tue morninp, some of the nunils auiokly '

checked the asngnments and settled down to work while otners,

_who haed n}t naid attention, had to ask the ueacher Guestions

-and was+ed time in variouq other ways.

The teacher found it necessary to send a messenger from

the room. She natura11y ca1led unon a nunil who had nis work'

well nfeparéd;_-séveﬁal other little tasks wpre’assiwhed uﬂils |
_who'were*induqtriaus'and-we]l behaved. In no case was B 1azy "

:'puoil asked to do anvthing except *he regular clﬂssroom work. o

The audience understood that some nunils are dependable

and industrious and others are not, nd they saw that only the __f  

deserving are offered soecial ﬂriv1lepes and resnonsibilitieq.-'

The pupile left’ the,assembly feeling-very atimulated.

The follow-up program consisted'of a11argéibhar£”f0r'each :3137"2*



" olassroom, with

1.

3.

4,
5.

Industrious Pupils

Are hannier'_ 

Are attentlve to class and teacher
Keep out of miscnief |

S Lard to W?lk 1mnediltely

Finiﬁh Wor? comolw+ely, on time f'

R R a0
thalfoilowing outline for diéouﬂaibn{ ‘f_ 

T

.
9.
10;

o not wlve up -

Do not Waste time

Bet good examnles fnr classmatea
Are not 1ftmt after school = -

Hawe.little homework.
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THE GROUP OR SUFJE“T TEAC?“QS' CONFEREVCE

'A'coﬁference of any narticulsr grﬁuo-df'téaéhérs“ié 1ntend4-'
'ed to meet varticular ornblems confronting that group only.r'
Taaohers and supervisors haVe found +hat there are many problems |

“and dif&iculties tynical of one sub1ect or group o¢ subjeots

':”-that do.not arise in another subject or graup 6f subnects. They.

7  hﬁve also discovered that there-are nroblems common to=certain ST

= %rade levels that sre not comﬂonly found in o+her grade 1evela. =

Then, too, they have come %o realize that the qame dlfficulties o
- 'cunnot be oorreoted in 1ﬁentlc%1 manners in differevt ages of -
shildren, | |

Last, buf*byrno means.least,_teacheré fécogn12é tﬁeré?aré_M
-.tyﬁéé'of teach¢ra, the.same as there are'tyﬁés‘df-all dthgr'ﬁgA  g
mans, énd'ﬁhét certain tynes of-teachersuhavé_types_of §rob1eﬁs
that are charaétefistically problema_of those tEachers@lj*
_.Poor'teachers have problems that'selﬁom_of never:bdthér
 the good'feachérs. The problens or weakneséeé;of_the weak_ 
._te&cher are generally knowledge of subject watfér; techniqﬁe.
'-of eachlng, personzl ch&racterlstios, and ﬁlscimline.a_'."

In general these group problems are dlqtributed over such

'-common tynee 88 dlscinline (vari,us ages and grades have  "'

“-'Varying sﬁages and tynes)j discinline in the activity classes,

';in the academic classes, subject and prwde nbiectives,:__r“

"T_; Frank W Ha:t Teachers and Teachi_g “Teacher Ayt p 131" ST
. “Teacher z", 250 and "Teacher ..usv. SN e

:ﬂ 13 A S. Bary Gharacteristic Differences in the- Teachinv Per.;;
o formanceé 01 3004 ana ?oor_TeacEers 0T _the .g 3 al §f ai B-LIB.V




,'correlating and infegrating the work of a wrade'ﬁéfizdﬁtwliyig
" so that all teachers of & wiven class do their best to ohoose
and direct the activifies of the class in such a wav a8 tO"
make for the Kreatest benefzts for the class, Integratian ‘
from one grade to the next in any uuoiect is also a. nroblem for 
the group; ag wel; B8 organizing the work in_a new course.of , |
atudy. | o

- Teachers of snelling have narticulvr nroblems'that'sel-

doﬁ if ever come to fne attenti- n ol the snop, pnysfcai‘educa-'
tion or music_teacber, or perhans gorne of the other more aca~ :
‘demic teachers. Perhans the BDPllan teacher finds that he
: hasrﬁo db much in the way o¢.vacabu1ary drill, ”He-may find
~that +hé problem of honesty haé'to be nmet, asriﬁ intefchaﬁg4”'
ing papers for correctinn, or he may- find 8 OWE - pertinent ‘Brob-
1Pms in the %eaching of how %o learn to qpell. , |

Obviocusly such ﬂroklels belwuc to = group 0*.ﬂw9111n~
'teachers only, -=nd the o?her deﬂartments shonld work ouﬁ tﬁeir
.provlems toqéiher, eg..-whwt is the best nefhod of suaerviuing o
the rest or ourtailéd'activity group? |

The nersoﬁnel and cheracter of such prouns will n%turwlly_
_ caange frequently and must be kept flewible.l--' |

~ These meetings are more successful Whpn some of the teacn—

ers_feel their neerd and.request such.a_discusslun-group. -Nat—
urally thej anpreéiafe_more keenly their needs when théy have
'already-bécome'aware-of'them than-wﬁeﬁ the'nrinéinal ries to

 8811 them the idea; 1t they are aware of the need of a |

1 BEllwood P. Cubberley, OE.'cit.g'488.
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meeting they are more rPcentive to sugpestiwns.r The prinoipal'w
cannot walt _hdwever, for the teachers to request such & con-...
ference if he knows there is a need for one. _ |

| On the cpntrary: it the princinal realizﬁs thefe ié neéd

of meeting a_group'of'téachere, he speaks to'tﬁe'teachérs ﬁhat:. 
he cares to have come, in'advaﬁce, 20 that'the§'m§y olarif§"
‘their nroblem in their own mindé and iigt'any-qﬁésﬁibns the§ﬂ

may have.

The prlncinal takes the chair, always, in thase meetlngs
and conducts fheu in a discussion metnod not unlike the method
used by colle?e nrofoscors at sumwer school methods courses.l  :

We try to get right to the root of the problem, analy?e'

A A A.’ AR
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- of procedure to follow in the future. o
Althvugh the nr¢ﬁcina1 1s.the lpﬂder in these meetinvs he

- wust remember that he cannot be oo ﬂutocratia 1f. the best_re— -
sults are.tg be realized from these_meetingé;  fbg,meetingé"'

are moét successfﬁl when the téachers are3ied:ﬁn the diSCHSéiDn,'

to thin% out their owm problems and to find thegmast nra¢tica1

solution'to theme
The orlncioal must alwqys h'ﬁve.o well prenﬂrpd nrogram to

:sugpest in ense the teachers fail to develoo what ‘the principa1: 

-'wishes to hnve deve1ooed Someuiwes he w111 have to dlplomqti~«f 
: cally yet firmly in81st that_certain practlces in teaching-gr
1  zeting be substituted by others. _He-will'then'havé td_insist,i:

that these newer methods be given affair'ahd;eomplateftfiai,?-5

! £1lwood P. Oubberley, The Principal snd His School, 467-8.°
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before they are to be discurded.

The leader must always be hrepared'to offer-some'rélatiVe—l o

1y short érticleg_or-bhaptérs that deal very définitely'ﬁifhb

the problem under discussion, or he may offer a“demonStration'

of the metaod in @uestlﬁn, or name some - te cher who is dning

that work excenﬁionmlly well for tne tp&ohers to visit, eith-.rf

er. in classor out

Group neetings or meetings of snecial nrofesslonal groups

. recitation.a,-

P 1L ENTHL ¥

—&T UﬁEIuereu‘TﬁE*MDlt—?ﬂ 3ne of teachers'_meEtings, '

and are rated as the seoond moqt valuable sunerviaory means of

ﬁeacher improvement. The nther fyres of teachers' meetings,

. named in order of value and ext nt of use, are" nrin01na1's :

meetings. committee meetian, an-school meetinmq, and’ Eeneral

meetlnps of all of the teachers of the entire school or svstem.l

Teachers greatly orefer vractieal illusfrﬂtions to theory.

: They Beem’ to want to always see . someone demonstrete the method

r%taer than %o szmply have the demona*rator &iscuas the metnod._:
| Demonotrations are fine, if not overworked 2 |

The Eighth Yearbookd noints out, Ee?inning teachers esoec—=,
“ially need to be shown how to organire the materials of instruc-
tiony how  to handle the materials before the class; how to
‘arouse and maintain the interest of the pupils; how to adapt
professional training to actu=l classroom condltlens, and how
to gain the qymmathetlc cooper tlon of the nunils in Lhe clags

e

l Eighth Yearbook Departmenf of Suwerintendence, "Types of
Suoervisory Organlzatlon“ chau. IV, 85. _

Eighth Yearbook, Demartment of unerintendencé,”*mhe.Tr&iﬁ— _
~ing of Teachers in Serv1ce Throuqh SunerV1sion", phap.X,_ “

3 Ibld. 37*;-




They must be diacussed before hand for the best result:f
' however. The introduction is the same as dlrected observatioﬁ,:”
the observers are advised of the particular moints to watch for.
After the demonstrxtlon, the group should discuss ﬁhe ob~
servations and be sure to emnhasize the underlylng princinles o
-1nvolved. Tor that is’ the real bases for future growth._ N
In 1995 Baltinore déveloned a new plan for the tralning

-~ of teachera in service tnr\uah a serles of demonstration 1ess-.

.. ons and eonferences.l

e have 00 mﬁny teacners who sre teacning just like some~f; " '

:one they observpd ‘Usually such teechers Iail because they are ;f
fnot of the right nersonali*v to teaeh like the teacher they ob—.'~
: qprvpd 3. | - | : B Do
Ev&luation of Gr0up meetlnzs. W. E. Al (NoteéfSﬁﬁﬁléﬁéht’_-L
109) - | T
Some of the proun mpetznge we. have held most ;requently
'-'arei- Duoil adjuqtment nwnil cla331fica$iﬁn, nunil nromotion,
'meetings for 1wtegr ting the. work of the 1ntermedlate graﬁes,;
CRed Crosa organizatlon, ‘nature study integmation, BOGlal sci- -
ence “ctivities 1nd conﬁinulty organizatlon. healtn educ tion
propram, social activities, rnutlnes of Uassinp punils and
':materials, atandardizing on mpthod, ag when two m@thods of
' teaching subtraction are found to ve in vogue.. | |

B Four group conferences are dlscussed in the apeendix._

fl Eighth Yearbook Deparbment of Suoerintendence OD. uit 278; R

2 Dpr. George 0.-Kyte,_“Technioues in Superviaion" (a lecture T
et Bay Section Ele. Pr1n01oa1‘s Asseci&tion. Nov. 4, 1953 ) j
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CHAPTER IV -
| GROUP “EETIHGS oR o “IGERIJ“I"ES

Theée conferences are nOt-stenograﬁhid“repiodﬁéti5ﬂ§'bﬁt“
are rewritten as accurately a8 can ‘be done from memory._ ﬁf‘
| IWTRO?ING THE NATURb STUDY. CbUBS BY A NORE
DEFINITE CURRI”ULUM
' Fifth and Sixth Grades

IRETY. . LETTIL HOE |

" Principal: "The need for a deflnite course or study in

"‘natuzal and nhysical 3nience has been felt for some. time, and

the machinery of production is being oiled to Droduce 8 State

| ;_nrogram. with a tBTﬁ and 8 menual for assisting in. the instruatn-

"We ‘have been working in this field. using nature study

'_reels, Nature Magazine, the best science books from the library, :

and all other source materials we could procure.

“The pupils met once & Week, for a forty-minufe p¢r1od -

for this iﬁstructinn, in the fifth and the sixth'gfades. They .

were organized into olubs, wzth ‘the regular club offlcera, com-

'.mon to such organizatlons.- The-nupils prined a preat de&l in

the art of selfnexpression and Parllamen ary procedure, and un-_'

'doubtedly gained considerable benefit from the stud1es and

"-aiscussiona that were garried on.

“There was no. definlte program of tooics to be taken up '

o in the vfrious grades, 80 the clubs Were doing the best they

could by studying the subjects that interested them moat._;

S Needlegs to gay, these topice were usually seasonal and hence ?j;!"

' "of much interest and value.:
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"The idea this year, though, is %o put the following pro-

- grem into oneration. It has distinct advantages CvEr_thefdlﬁer-

" plan in that the tonics have been soheduled according to the

seasonal intereats and the accompany ing Eenefifs."If indludés W

' some important unite which the: nunils have not hitherto sfudied,_

bub which they should study and enjoy. The tonics have been
graded so that the simpler and basic units will be studied_in_’

the fifth grade and the more advenced ones are'to'ﬁe-sﬁudied

.1y

: units'l_

-in the sixth grade,

CMTE im not exnected that this will be adOnted without

sone alterations. In fact, 1t will be very disanpoznting to me

: if you teachers don't make a lot of crlticisms of it, as you

o forced to feel you. are in a rut and willing to stay there, and

I know that is not the case. _ _
“This is whﬂt I wish you to do: Tahe the nrogram we have -

outllned, and follow the tonics in order and 1«'«zaem about. to the L

time schedule. Use the sub-tonics only as a suggested out-

1ine, they by no me ans exhaust tne field. As you_progress,k

please make notations of recommended omissicns, ﬂitératicné or

additions, so that we can revise the program at the end of the

:V.year in ‘the light of yﬁur experiences and criticisms.

"The nlan is fqr the fifth grade to study the following

g, L. Palmer, Fieldbook of Nature Study. (Many heinfu1 _ _
suggestions were obtained. fbom this book. for this
~course of study). o . .
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1. "Qlimote and Weather. ~ (Sept. to middle of Oct.)

"Inclute the seasons, winds, clouds, quarters of the
moon, the signs of the zodiac and their meaninz. Keep & tem-
nerature chr-rt for a week, taken hourly and supplemented by
the United Statea Westher Bureau, and graph the weather for
& month, as to clear, cloudy, stormy., S _ :

. "S¢udy and Make Indoor Winter Garden. (Finish by
Thanksgiving)
"The nreparation for thieg will include the study of
moes, ferns, 80118, nlant-foods, fertilerziers, and the in-
fluences oE water, heat and sunlight on nlant growth. :

%. "Rooks, their types and formations. (Dec. and Jan,)

o |

il ML

"This will incTude a study ol all The rooks that The

~punisl can bring to school.

"Olassify the rocks into the main divisions, ie. lavs,
granite, mnarble, slate, graphite; hornblende, shale, ouarte,

gypsum, flint, conglomerate, micn, =sbesios, etc. and have the

nupils learn the relative commercial 1mnortance of each, their.
abundance and where found. '

A stimulating nroject will be =n exhibition of the
stones, with the notes concerning eanh, the nrevaration of -

B which will mare a valusble study.

4. "Plants. (Feb. Yaroh and half of Aoril)

"Learn how seeds sprout. Use a window box or some
gseaed box in the classroom, which can be ensily nlanted and ob-

~served. This is the classroom labor-tory for this unit.

"pPlant a few seeds to obgerve the svrauting or germina-_'
tlnp process. : _ :

"Regset plantse as fomwtoe~ and nansies. E

"Teach how to correctly thin nlants in the seed bed ot |
row, also how to cultivate and c-.re for growing planis. {Use

' olants most familiar to the clase, if 00381ble.)

"Plnnt the various types of plants, ie. annuals (veveﬁ'
tables or lar:spurs), perenniale (delvhineum), binnnuals

~ {galardians), =nd bulbs (China lilies). 4 violet should also
be observed %o learn how it reoroduces, {under the ground, the
" bloom has nothinﬁ to do with the reproductlon) '

"Encourage each ouwil to raiae a home gﬁrden of vegetables
or flowers, or both., This will stimulate interest and will

erizhble some Lo discover that gardening is an enjoyabTe avoge- tinn  __'

or vncnﬁion.



5. "Local Birds. (Niddle of April through rest of term)

018331fy the 100&1 blrds the followinﬁ way.

~ 'a) That feed in the 1ir. (oarn swallow'and Uééwée)”

b) That feed among trees and shrubs‘ (humming and
bluebird) _ . :

c) That feed on %he pround {Tnzlish sparrow'and-“
meadow lweri) PR . :

~d)} That feed alonw wqterwavs. (ducks,:sandpiper'éhd
plwver) R e :

e). That fe ed _on wag] t e, fgg,a.x_r,eng,é;r:g!,_,i(,cr_@ﬁ;_; ,‘;rl.d;tu;:k_py -
valture) o | o - E
',f)'That'orey. (Screech owl and hawks)
) Domestic birds. (chio»ens and turkeys)

"Have Dumile learn to recognize thege blrds, their
omgs and ealla, their nests, where they build their nests.r.
A

t+tha 'nﬂm'hav- of on«na 'I':a-rﬁl ‘h-tr a-nn‘h ind af &

‘I'Yl
- o 2 A LR R E A e e

"he clasa 3hou1d leﬂrn some of the'FPGEral and Shate
laws pertaining to the protection of birds, 2s the idea of
huntlng spasons, snd the flnes for taking bird eggs. g

S i e

e bt

cable, as in the study of wild flowers, an1 trees.

SN
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Bixth Grade_Topios

1. “Iﬁsects and-%heir'kiﬁ.- (Sent. anI Oct. )

Glasslfy them a8 follows

a) That f§ed on trees and shrubs. (caternillar and
: lice ' -

o) That feed on or beneath the pround (CUtWQrﬁa:and
‘gowbugs } ' o

d) That f?ed on waste, soavengers. (house fllBS and '
' ants Lo _ o

'"This should also be 1pplled %o other units where &Dnli—7i;*_f'

b)-Th&t feed bn 10W'p1ants.'(ammy wam;»aﬁd é@ﬁaéhbué) j 7 .
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‘e) That feed on" insects oT animale. (mosqulto and
spider) . _

_f) 0f direct economic interest. (bee and silkworm)

'"During these two months the . punils should learn to
‘recognize the most common insects of each type mentioned. He
‘should become familiar with the insects, their. gigns, their
~economic value, and the best method of controlling their

_-snread or reproductlon.

- "The wpalth of specimens for this wnit is almost 1imit-__;
-less,’ and you will flnd the nunils enthusiastic about the tov-
ic. _

-8._“Eafth Study. _-(Hov._and.nec.)

?_nt-thermometer. Discuss ‘the less reliable unscientific methods
. @nd show the pupils how accurately the neather can be .

I, “We%ther
ﬂ) “Thunder and hall storms, rain.:'x'
. b) "Predicting the. weather.-

SR A “Scientific methods anfq sprvzrns,-

: ie. barometers, thermometers and
United “tates Weather Buresu. _
Serviges to commerce. Ja xmers and
aviatlon. _

__3.-"Unsclentifio mpthads, ie. sky

- eolor and winds. . G

- 8tudy clouds.and their slwnifﬂw”
cance. . .

- Moke ® daily wenther forecﬂst for
a month and coinsre the predich-
icne with the aotual weatner 28
it is. : L

';_;HIi “Rocrs ‘and soils.

a) uCertal study, use ‘salt or gugar...yréé R

‘pare the life story of. fwo tynes of
rocks. ' ‘

b) "Influence of sedlment on: the value ot
¢arm land, land form- tlon by sedimetn, LA
as the Delta reglon.- - =

' ”ThlB unit ¢an be made very int@resting and nractical.

'Have a commitiee bring reports from the Pederal weather bureau;-ﬂff“ ‘

Have another group get reports from a local barometer and .




".predicted by scientific nethods, - L

"See that each . pupil has the thrill of seeing salt, su~'  ‘ '

' gar or a flake of snow through a microscone. ' AN

"The value of decuyed and ground rock, commonly called

"silt or sediment, can be practically demonstrated to the vpunilas

by comporing the potato crops in other parts cf the world with e

; ‘the production of our own Delta Reglan.

3 "mammals.']_. (Jan., Feb.. and March)
| ““1as$ify as follows for studying:

a) Thst feed in the open aiT. (bats)

"b) That feed among trees and shrubs. (Griy %quirrel
and oppossum, at night) ' _ R

"e) . That feed on the ground. (cottontail and deer)

'“d) That feed alonb wjterways. (muS{rat and mink)

“e) That feed on waste, 8¢ venger. (common mnuse or rat);;3'"

_ "!) Preying animals. (red fox, dog and cat)

_ “?) Domestic animals. (cattle, sneep and horees)

A '"This oan ba developed into a very worthwhile unit and

,_-it is one in which the pupils will show a great interest., BEn-
.gourage true storiea of the exnerienoes they or fheir D renta,'-
have had. ' L U _

“Aim to ‘have the pupila recognlze as many of these more |

' comnon animals as nogsible. Good nictures greatly aid in im—

'pressinp the pupils Wluh the animals under discu831on._

| “Encourage the class to visit the zoos and farms apd to

'freport to their classma+es -on. the most 1ntorestinﬁ animals seen.'

R “Thls also nrovides a wonderful onnortunlty to teach _
'kindness to anim%ls thrwuph a.better acquaintance W1th them._

4. “Wildflowers._ _ (Aor11 and half of Nay)

g ). Wake an indlvidual flower nress for each pubil. _g'
") Learn how o press flowers correctly. L

 "¢) Learn the names and as much as posslble abouteach

- flower pressed. Use nature books and magazines.. .;uff=?5
‘Have a memory contest ab the end of the Unltls work.'“:“"'
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'_;"d) Leﬂrn the narts of the flower,
‘:“e) Learn when and where to look for eaoh flower. .

“f) Have an exhibit =t the end of the unit of all of
the pressed flowers and notebooks. -

5.“Trees.. - (Heqt of iBy. and June) -

“Those who sre eswecialiy inuerested in con*inuing the

. atudy of birds, which was bequn in the fifth grade, should be . =
- permitted to do so, but the following outline is. inuended for .

the ma30r1ty of the class:

--“a) Suwar nroducerq. (maple,'apnle;'grape,and straWAf
hp‘rw'v ' e

") Nut trees, fat and 0il DIOduCGTS. (erch, 001son—
7 lvy, almond and walnut) o

"g) Timber and vulp producers. (niné; hem16ck and;ééh)
ug) Ornamentals, (iﬁniper, maples-ana-Virvinia-dieemer)

1‘\ +1&4-n nn-nm
H

"D 11»-\-!'15 u'h'“-|1A -|a¢:'nh LT s Y- Ve Ra Tt ook me o
. RIS L L DLIMIIA

ELEC AT L Mo - \JU-\IE"-}&i-hLJ w

sige, leaf bark, cones, if any, needles
know in what regions of the cvuntry and in what altltudes and

]

climztes they grow.

 "Exhibits are 11ways ‘in ozder. Oolleef‘leaves; coneé,

needles, specimens of wood, bark and pictures.thatjwill be of

value.-

"Stress thn importﬁnce of conservinq our foreuﬁs and

of qlqnting trees on Arbor Doy

6 "Birds. (conuxnued from the fiftn prade for tnose
“who are esneclally intercsted in orni+hology )

“Study of the miFratory birds:
-"a) Where do’ they winter? sumnﬁr? | 7
:“b) Recwgnlze thelr features, the1r nests,_their call., :
"¢) How do they differ from our 10011 blrds? R

'_“d) How are they similnr *o our loecal birds?

'”“é) Gather feathers ﬁnd nlctures of them and h&ve an
_ exhibition.“ ' ‘ o _ .

; Erult. They ghould -
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KAKING PUTIL ADJUETHFNTS THROUGH GROUP TEACHERQ‘.HEETISGSf.'
Prihcinal' "We are meet1ng this efternoon to study and

discuss waye 1nd means of maging better punil adjustments., One

“of the first stens in thiﬂ tagk is to be awarp of ‘the need of

Lo auch‘adjustmenﬁsf. Certainly we are consoious of this condl-'

 tion in. sur échool. Perhaps we. W111 flnd the condition even :

nore prevalent and chronic than we have imapined, 1T we make a

_ thorough analysis of our Dunlls, who are not. doing the amount
-_and quality of work expected of the claas._ _f‘ . _ B
'"Thiq should be one of the most 1mpor;ant Lynes of meet—' r
'\ingq that we have. It is t0 be held the Monday after ’reportsf
:- are sent home to the narents.' The apecifiC'aim5oflﬁhis-meéi-".
'1ng is consider and make the necessary adaustments of any nu~
pil needing such adJustxent. N
%A you know, this'school onerates on the"K,Y,Z'.plan;_
The puoils'are'segregated into hdhbgeneOUS'groﬁpé as_deﬁei;
!mined by these agencies: the iudgementSIOf'thp fiVe'teaChérB
_'wno teach the Ounllq, results of intelllfence and - ~cnlevevent,
tegts, standardlzed subgect teqts, school gradeq, social age,'
eduuati@nal age and physiolo sical age. The reasnn all of -
_.these factors_are taken into con31deratlon ag the baﬂes for
 ; 01assification, is that the child is con31dered both object-‘ -
‘ively'ahd subjectively, to the_ﬁoiht that more satlsfactory |
results ate obtained than by the ﬁSe.of either one of the_as-.{-
peots,'alone. - L

'-“There are three main divisions in the vrogrem of . -
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adjusting, although, a.s toachers_of girls and bo?é, iather_fhan_
+eaohers'of éubjeots; ﬁe must oIWays be awake to the need‘ahd"

take advantage of that realiyotlon, ﬁo make sme 11 1nd frequent
.adjustments in our o]qsses, throuWh flexible a351gnments, '
stand*rds of achievement, and such ouhor metnods and devices'
that are neoessomy_for.the.best_development of each individual.
After all, we have, not three_ievelo of'oupilé'iﬁ each grade

but ag many levels as there =re puoilo.

"rhe sfeos in making our clas 1ea a8 homogeneous as pos—-
sible are to be as-follows, The school year iz to boldivided
{nto the following neriodq and dofinité infofﬁéti*n is.to be:
upoertqined qnd qent to the pqrents cvncernin? fneir ohildren
3t these times. : '. |
~ I. "There are to 5e,foor oerioda‘of_niné.#eeﬁo.eaoh.'in.
.fho yearQ_ At the close of each ouarter._a_oomoieté'roportoof
each puoilriq-to be'comoiled and ta#en. by the nuoil, to his
parents, Thl” report is to inolune the academlc ratinas and
the more important part, ie. his nersonalluy and chdraoter
develonment, as measured by all of nis toachers.

"Form tA'Y is to be sent to the class teaoher by the home— |
room teacher for the purils' grades. The home:oom ueacher
"then.willooooy each puoilfs gjadés.fxom_?A’-to thé’homeuféport
.'card From 'B*g is ﬁo'ooooenf qimilﬂrly for théﬁnupiléﬁ nef- :
sonﬂlity and characﬁer ratings.g Tne horieroom teacher w111 Bend_:
-a copy of form 'B' to eaoh olass teacher and then she is to

1 and 3 o ne at end of this seotiona
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averwge each puoil in Faoh trait and thzs is +he rating that

'_ will be nut on his renort card.

"Porm ‘G'l is the report card whlch is to be sent home to.i
the paretng. B | ' L

"These four pelinds are %o be four oobortunltles for a Dua
nil who is not oronerly olassified to bring his maladjustment
to the tez chers' attention. Tney will be four oonortunlties'

for adjustments to be made in the 1ight of definite criterla.

The adjustment nay be-mﬁde by a COﬂfarenoe With the nunil-and

follcw—un, he may be transferred to a 1ower or hlgher section

according to his ab111ty and ﬁchievement or. from a regular class

- to the adjustment rOOM.

Part T @f'fhi 'PrTg:ad_ "In en effort +e';sbé ad just-

-ments 48 soon as they definlfely show their need we will alsc

_,Tmake adjuatments in the way of reclaseiLving at the end of the Lo

_fiftn*week of each_quarter. There.will probably_be very:few

of these howetef;-an& they;will be*qénfinéﬂ pfihdipally'fb new .

~ pupils who come-to'the'school during the scheol7yaér. They al-:=ff'

ways start 1n the lowest section of their prade and work un as

they prove . their aoility Yo do. the woric.‘

"To let the narents know thvt a punil 1s not d01ng the_

'work we expect him to do in a glven grnde, teachers are to sur-'_
7vey their classes at the end of the fifth week of each ouarter, ?fﬁ
_ send in their report to each honeroom teacher who in turn will ; -

' _comp;le_all_data concerning each pumil and send 1t_home-1n=the‘ .

-~ same manner a8 the remort card;

L rorm at end of tnis seolon .
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| "Form.fpll islfo'ﬁe'ﬁsedrby the subject teacher.to send -
~'unsatisfactory nunil reaorts' to the homeroom teacher." .

| "Form 'E'z is to be used by the homeroom teaoher to send
rthe compiled renort concerning a child +0 his parents.g 3”

 "There are distinct advantages in this 'report cvrd and

boonote! system OVer the 'remort card only! system. With this plani'

:iyou qre to check not only the fact “that punil's work is uns&tls—:'r Lo

fifactory but in ﬂddition, the more important feature is to be

 checked, Te. the reason or reasona why the child ia doing un~
'ﬁ_aatisfactory work. This dlaPHOSiS snould be of much value to
~the child and the events. |
"These reports are to ve slgned returned and filed as
?f nart of the nunil‘s Dewmanent record. | " r |

._ “ "The thlrd Dart of this work is to tave nlace in the teach—;rﬁ
rIErs' meet1ng followinp each of the home-renort weeks. -Each .
'r-homeroom teaeher is to bring tne names and grades of acadenic o
"rwork of her best and poorest nunils, 1n rank order.."

' "The intermedi te ?9achers will disouss and adjust their

nupils. The teacners of tne uope“ grades will do uheir classea ;

jat-the sane time. For example, tne norrast ounils in the 'se-'1'_f

‘ ven X' class are to be comnnred with the beat in the *seven 1.

”f fThe proper qd3uqtments are to be dircussed and after a thorw']'

ough study of the situation, obiectlvely, d901810ns are to be
~ wede for ‘the. best adjusfment of each 1ndiv1dual conoerned. A1l
rclasses are to be surveyed. | . L S

"From time to time a punil will be transferred to tne

: ‘l_'l'and.;a.'_ Forms are st end of this section, SN
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'__adjustment room ox. from there back. +o bhe regular classroom

.work. as the needs qriae.

g “Obviously, preparati\n for this meeting will require

time and effort of the teachera and the meetings will be the o
- longest of all meetings but this - tyne of conference will rank ;

:high in the 114t paylng h&g dividends. in the way of benefits,_
-5_to the nupila and the te chers. Better homogeneity should re»_’

sult with its recOFnized advantages.l Hmmeroom tenchers shou1d 

Che 4k
LA e

"This, of course, leads us. to thP 'Guidance Program' and

.,is g0 related to it that it is a 0art-of 1t_and_a-contribution‘-

-

“Any of you who wre eqpecialiy 1ntere~ted in. this wor]

.'can find a wealth of material on 1t. I nave o faw books that

'fdeal with the tonic th t you,may borrOW'_

“Ellwood P cubberley, The Princioal and Hls School.=_‘
.« Horn, The Gifted Chlld. |

"o Horn The chkward Ghild._

483-93.

_Harl A..Douglass, Modern Hethods in H_gh qchool Teachlgg,r_-fg;*a”'

 "becomn much better aCQuainted w1th thelr nuoils, in a broader B

sense, and w111, therefore, be ‘better counsellors for them.}w}'t--




-3
=
= -
12
L‘_.L:‘
=
a-

WOOMINOH OL =
ﬁﬂn Hod

TDUSTRY

 THRIFT ‘

COURTESY

SFORTSMANSHIP

CO-OPERATION

PUNCTUALITY

RFLIABILITY

LEADERSEIP

IEEHS ONILVY SIIVEL

TELYa
eV |

DNILYY

TYEHOVEL SSVIO-

s11dnd

oV HHOL

- {Headin

iterature

Jarammar -

Speiling.

riting

Arithmetic

ocial Science

Health Dev.

Music Att.

OrchestTa

Art Att,

Sewing

Manual Training

Pogture

Height -

Weight

Normal Weight

Dayg Present

Days Absent

{Timeg Tardy

AT Ve ss__mb- WOOHAROH

8




- Form O _ T 59
‘Report Card SCHOUL CITIZENSHIP
Vame.................. In the 1ife of the school eaoh pupil
ig afforded m-ny opportunities to de-
Reading.....-..--..-;-- velop the. following traits of good -

' ' citizenship. This checking represents
Literatur€s.coe..cs.... ‘our efforts to assist you in develop~
. - _ -~ ing right attltudes in the mind. of
Grammaress.ees e o your child.

Spelliﬂgo..-..--......-.'. :..oc-o‘;-it-.oloo--.u.-c-o-‘._,t-:“coq‘-_‘w--‘-.luc
| o | ) T 1234
Writingo-c-;-o}---iQ-l Induﬂtry-..,..;f..;,.-}-;;h..;.;-...--

ﬁrithmétib..........,.. Thrift.....;..........;.;..,...,...3..
800181 SCLa..einvniis SpOrtsmanship.....;....;,..,j..;r.,.;.
Hmal%h Dév;...1......{ Co—oneration.............. ;.;;..f.;;.
'”wqﬁo A% tltuae.....;‘.3_Punctua11ty........Q..}.;,.;;;,.;...f.{

.. (\ic..hpn Jl’a.- [ 04- .o e - LR : Heliﬁbilityt -!‘._.Ot-o ..- l c‘- . o...-_' "0 .- ;_. . -. o”- - [

. Lj‘t 'S‘J'.’tltude‘ " '.' A ‘ i Il'li 1&1?11!8. " ¢ c._u'o .. o. -.-. '.--- . -.o merrases . .

ﬂowlng.............‘.. Merits........,..;;......;...;..;...,.

'?Jfl“‘.‘)p..o-coo"c---uc-‘g-0 .I_.'.._....O_..'l..‘i....“.'_....--..l_‘!|.O.'!.
Ceeeras e veevv.ens - Each child has 100 merits at £hs be-

: o . ginning of each semester. The number
Posturessevsvinieaiaas 0f merits will indic=te his school

. _ . conduct. o . : :
Helghteedoeviviuuiase - The chief factors leading to success.
o o o in schol-rehip are. régular and vroupt
Welght.eseoeoeoiavv o attendance, nwlenty of sleep, re;uT%r-
S - ity of habits, and good health. Ve
Jormal ¥t.... i .. oo« find that when parents. are actively

_ o intercosted in the =chool life of the
vesessviesasaease.aor child much more progress is mades

T ERERE ..oooooioubnobooocoo..oto---@ci

-

Days oresent..........-
: Exnlanntlon of Hﬂrbs.

Days absent........;.. A—excellent B-above average; @~aver-
_ age; D-just pnssing, -failing... '

Ti.'l'ﬂes t‘e.rdy.--..--ccii._-.c.__l.t...-t.i!.-u-tc.-..olov.cuo-co.oooiio_.

I_"o.ououofio'c.i-'-_.ocoOOl0_ -'Teacher.¢O-Cco'l.colooio'v.-..!coo-o‘-co-.'ot's-

TI{ERE IS I\TO SUGGESS . Princiﬂal. . o. re o:- .8 .._'q'.c:o.i.- -- 2 0¥ 0. o . . Tt o. .
O WITHAUT EFF(}HT ' . o R RS
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Form D :

- CLASS TEACHERS' SPECTAL RWPORT
Teacher _'5 e ' - _Date_
Subject | ___ (Olass

Attitude Toward Giaas York:

Lazy

nstes Time

Wbrk ia cﬂfeleésivfnoné

”.'Oopies. tets Too .l'uch Hnlp

Gives Up Too E3311y

Appears Not To Try

Inattentive

_;Boeq Wot Finish Uork

Mo of Grade Too Difficult |

'GONDUGT o
Inélined to lischief

Ennoya Otners

~ Uhispers Too Ifuch

_,Restless'

" Discourteous

- Trrepuiar Attendance

' Toes WoT Kcoent Responsibllity

.  HEALTH o
Apoears Not To See Well

'Appears_Not To Hear Well

Appears Not To Haﬁe Enmugh Hest




Form K., REPORT OF UNSATISFACTORY WORK

- (Sent by homercom tescher middle of;quarter),"

% .. T : . Date 2 ._ o .193

securing better results. e desire to work with you inrwhat;',j 
ever may be done to encourage the pupil to make the most of hls -

opportunity.  The Teachers, Principal, ond District Superin-
tendent will be wleased to ocngnr with yon regarding thE-_ B

nunilss work.

._Attltude Toward School W
- Lezy

: Work is Carelessly Done
.Copies: Gets Too Much Help
Glves Up Too fasily

' Inattentive.

o Work of Grade Too DifricuTt

- Whispers Too Truch
" Restlesa. _

l Irregular Attendance

_v'Appears Mot to See. Well
- Avopears Yot to Hear Well:

‘;.Remarks"

Very siacerely,_..*'

Home. Room Tencher Room No.

 District Superintenaent

Subéeg."'

e

Weateg Time'

Appears Not To Try.

Does Not Finish Work

.Gonduct

'rnclined to Mischief_

Annoys Others

a1 : ~ - RS

Niscourtesus

uoes Not Accent Resoonslorllty'”'

Health

Appears N>t to Have Enough Rest -

Parent's Sivﬁ*%ure

is not doing satisfactory work -

10 The following sohool subﬂecrs as listed on the following '
chart. The aprarent reasons for failure are also checked so .~
“that you may know how to best cooperate with the'school in '




III | S
EDUC TIOW!L GUIDA“G PROGHAM

(Grade% seven and. elght)

This conforence is an effort of the'Sriﬁcipal +o=iﬁteresﬁ_;jj__;'

.the teachers in EﬂucatiJnsl Guidance and to explain to tham-

gome of the many qdvantages 1t offers our school : It_ia‘a 

' monologue in ita entirety.

Princioal. &) idance shouIH_be one of the maiﬁ féatureé of
'tne gunior high school gradés, and the keynote of all its activﬂ'  -
_-ities.1 There 1s a definite n@ed for puidnnce in our school be-.-"

'cause zt is & part: of the educatianal nrocess. Educﬁtlona1~'

: vu.dance inolunes man than +he Quld%nce for voc*tionﬁl reasons.- -

'it iﬂcludes +he auidance in 01vic. uOCi 1, and moral wsmeafﬁ :

17__‘35 well. | _ |
"It is related to, but doeq nnt incluﬁe, such mPttcr asg.

k3 dlacinline. methods of teachinp, currioulum m%kinp fvocational'

_ uralning and’ extra eurriculnr activities.-‘

;_: “Guidance mesns a conscisus effort ta dlrect the uniVl*
ties of fhe pupil toward the wertny objectives of Food nealth,:;
.good c1tizenship, worthy home . membershim. strgng churactvﬁ,
worthy use of leisure time, sultable vocatinn and greater edu- “ :

rkpjﬁcational opnortuni+ies.‘_

“We shoul% teach the broat mpfhods of Nﬂining uocational -

‘informaxion and the securing of proper standards_for selgoting'ij"

‘a vOGaticn. |

1 District Superintendent, Zorl B, Shoesmith, "Educabional and

'- Vocational Guidance for West Park School®, Seminaxr naper .
written at the Univ. of Chicago in July 19&3 ﬂuch of his
paper iq renrqduced in this section.) : |




"Guidancp saouhﬂ dominﬁte the activitbs in the class—.”"'
. room, clubs, homerooms and in the assembly programs. It would .

‘be impossible to atbein a truly democratic school without

 guidance becmuse of the many who remain in school although

they may be flilures as far as academlc achlpvements are con—
cerned. They must therefore, have indiv1dual treatment for"
tﬂelr 1nd1vidua1 needs. B

‘“Nany junlor high schoolq are. successfully conducting :

—————Hucn &‘gulaance progrﬂm as I am preovosing Tor our school.._ Te
can also have a successful nroaram if each will Cﬁt@h the smir—,'

it and do his-shnrea Althﬁuvh uhore ig nothlnr unique abouu

ithat I knOW'Of- Like all other pnases of school quk ib nuqt
 - be modified £o meet the needs and to be uSlee by'@ur faculty. :
I% Wlll not be nerfect buh will heln to meet a deflnxte need
as-nothlng-else will and we shill all work to imprgve the-or-
: panizatlon as we improve and grwm Wiuh it..- B
| ."It is not asqumed that ?11 teachers hn ve t;e necé@s?rk'
' train1ng or exnerience fﬁl carrylnv on- guidance work. T4 18
simply necessary that esch ‘eucner accept “¢Sﬂcn51b111ty in
this work and be W1lling to study tho Droblem and develop s&ill
as we work. - _ | _ | |
WPhe Durnose of. this meetinp 1s.;o:descr1be briefly the
admznlstratlve Dlan and a- little of the nhiloso“hy for guld-
ance_in-our geventh and eighth grades. There are ofher nogs~
1blé“f0rma; buﬁ this'nlan-seema tb ﬁeef our needa and is nrac—

2; 1tioa1 to adopt in this time of school Pconomy._ 

'plan it has the seventh and eighth grades organized on. a junior:m

this nro?ram,'s+ill it is not 1d?ﬂflcqlly the sane as any . other f 

“Although our schnol is of the traditxonal eight-four j ”"'”
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o nigh school plan wifh their homeroomq and elpctive subjects.”

"It is aifficult to orgwnize a formal plan of Educational
Guidance with such a small groun as we have and the meny du+ies'
you teachers are aerady ascuming. It is not my intention-td
'add another denartment to the already crowded progrAm, but I
do want to make the work of the homeroom teaoher more effect-
ive and related by the- enprnl puldance nlan. By tne nronosed_-

' orpani?atiﬁn and dividion of 1abnr we simply give more admin-

_istratlve direction and. coordinﬁte the work. of the several de- -
partments as now orwﬂniyed W1th more af+ention on euucational E
: '?uida.nce. | |

"ThP main features wh1ch are to be added are the guidance

: _vrade punil will hsve one forty mlnute periﬁd each week of ore
 3gan1zed instruction either W1th the Dean oi Girla or the Dpan

'of Boys. These two have been ﬂ"u:ui:l.np' the ﬁunils as extra curr-*

1cular leaders but they will now Flve rngular 1nstruct10n fole - -

->lowing a’ definite course of study Whlch they T'1111 work out with _:.
the Guidaﬂce Gommittee. This course is. to bn rp]ated to the o
“other vhases of tnls progrsm which are the aily ten minute

homeroom nrogran, uhe wee“ly forty mlnufe nerlod for homeroom
'ﬁteacher's gu1dance,~direcfion‘and surerv1sion-0f thls unified
:progrdm will e by the Distrzct Suoerintendent,.and tne organ— iu

- ization and work of the Guldance Gommitfee.

Homeroom plqn
"Every teaoher is a homeroom teqcher of a homﬁgeneous?'

ﬁ:group.




, = 85
"There are two Dhases of homeroom teacner's aotivitles.

1. Each homeroomn proup will use the first ten minute
neriod each morning for general homeroom activities
dlrected by the homeroom teaoher. -  L '
(There ac*ivities are . to be organjéed and Dlanned
in detail_by the homerqom teacner-together with :
student offioérs)- o . | R

1. Ohéckinﬂ httendancé.

B;umnmgmmmmc‘“mm
3. Explanation of bulletins, ﬁfogrﬂm.ahnﬁuﬁpég?:
ments._ . ' _ .. -
. .4. qucnsslon w1th the nunils o*_spe01a1 fea—. ~
'-fures of the curriculum. A
5. EXplanatlon of the scaaol handbook ta the elass."
S.fDiscu531gn of club.or othex53p301a1 agt;vity- }
announcements. _.“. R
7.‘Observance of sopecial ‘avs and weers.'
8. Thrift education and bﬂnk'day.-: | |
- 9. Wéeﬁly'fenorﬁq.o¢ c1aéé régreseﬁtativés:of
the S*uﬂenf Gounoil. o '_ |
IQ..Giving out of repﬂrt cards and answer1 g any
'_queqtions as to- s radin? methods or rules._-'
“Each weelk 2 bullptin of suggpqﬁions for use in Lhe
ten minite homeroom_period will oe;sent:to_the
. hoﬁeroom'téachers from'thé GuidanCGfﬁiféC£br (Dié-
. ﬁrict Supérintendenﬁ)' The oulletlns will contain

"matters of current school interest, Drogram



o el
annauncements and suggestiong, 8s8. the need becomes S

apparent, for‘the discussion of such tonics as

‘gourtesy, kindness, safeﬁy, Lhrift; cleanllness, -

health, hoﬁé sty, self- coqfrol, Teal patrloti%m—-all

of which tend to hPL“ thp ouplls fﬁrm nroper habits

| gfof 0unduct and develon rharacier.;:f

"fThen there is no dﬁfin:tely olanned d ily nrowram

- for this ten minute,nerled, the class work.will gtart

' The soven+h qrade teachera are to counsel their home—-

ag oreV1ously plaﬂﬂed- o . ,
"Once eaoh week the teqchers of the eighth grmde are'ih

~to take the forty minute oeliod following the ten min—

ute perlod to have suherv1sed study and oounseling

for indiv1duals who need attentiun and adnustment.

"room.classes ;n_study.peliod-uime_as¢scneauled on

the program. _
'.Acﬁivitie;'fdf.this neriod:
'1; In*erv1ew failing nuoils.'
.2.nAssist falling DuUlla_ln avranginw uO make un
| work._-; _. '_” |
'.3; Asqist absentees in qrrang1ng to make up work.
4; Make recomnendatisns thqt nupils drop olubs or
take on extrd activ1ties. ”..
5, Discuas‘personal_qualxtles_ﬁifhfindifidﬁa1 
 pupile. b T e R
6. DiécuBé ﬁome-viéits7with:fa#iingﬂpuﬂiisfand -

&t once so that each day may begin with définxerWBpk‘”n




make arranpements to meet with parents either

at home or in the office to mﬂke adjustments.:_”‘

7. Make our reports of conferences with failing

pupils and send to office. T __' o
"Each homeroom teacher w111 have d rpgular scheduled oonnf} 
 ference after sehool with the District Superintendent., At this

”  time the difficulties of poor adjustments will be discussed,

1o srents notlfled or - o+her sugpested rpmedies started. It is

i H_fHE_H5MFT00m nea‘ that th *”1oundation of guiaanoe mustf:~

L'_rest.

_.Dean'of-Girls;

'"(Glris! advisor or Oounselor. ~ Educational ahd'Vpéatipngi_; o
Advisor ) b L nn D
1Duties.

| ty minute oeriod to each grade e&ch week )

. mal. ) R =
| 3; Guide in girl students' nrogram making.-‘ _ _
4. SUDerV1Se glrls' health ﬁnd be responsible for their R
;‘welfare. SR =  ” '_ i. '
'S;-Gheck attendance of girls with nurse and princinal.
._6. Advise girls in morel and ethical matters..g,.j~+;-7=::
',;;7;fAdvise ag to proper manners and oonduct. o

o 8.~"Advise girls with aifficult problems at home.-

.“?'9; Advise on use of leisure time. _,5 

1. Teach e ucatlonal “nd occuoatlonal claases. (One for--‘ﬂﬂ-“

2;_Sumerv1se school scolal proqram, assisting the Drinci_z*'””‘




. .88
.Help_to‘éevelop home:and'sdhonl'reiafiénéhipér'
'Adjusﬁ nersonalify difficﬁltieé bétwqeﬁfteaohéis_and:;:‘
girlg. : L | : a B T
Help the maladjusfed girl. _ e
Naiutain a better but simnle standerd of dress.:n_ .

-Adjust and orientate new pirla._

- Help colleect and cla331fy ocoupational informatlon.

‘Help girla to fi1l and 1ntexnret self-analysls blanka,:

s

*(Boys "

17.

: Dﬁties;_

1.

\wnen—fénﬁéqtea‘tD‘Ud‘sU—ov thegirks).

itake ratings and record character'traits."

B A B I S I N SR T

" Desn of Boys

‘advisor or Counselor. Bduoational »nd Vooational =

y

Teach educatioﬁal'andzvocatibnal'claasés_as"dutlinéd

by the Princinal. (One forty minute'pé:iod.for eseh -

“:grade'each:weék.)_

Teach and Bunervide health of bnyﬂ.. ‘

_AQViBe ane train for 1ei$ure time.
Tiake Tﬂtingﬁ and record character tra1+g,“ S

.Heln boys to fill out and 1nternret-self-analygia

.ﬁhFetQ, {if requp ted by the- boys)

Diacuss Dersonal ouallties with individuala.'_

y Help develop home and school relat10nship8- ' 

_Visit homps of nroblem boys afTer conference with -

Suoprintendent.




! 13.
14,
15.

o . 89
Disouss morality codes with boys. |

Suhervise sohool's athletic NTOSram. .

Guide in bovs' nrogram makinp.

CAdjust personality dlfficulties betweﬁn;téacheié and -

boys.
Help the maladjusted boy.

Adguqt and orientate new . boys.

Advise bovs with difflcult problems ﬂt home.

L R T N T T R R T I S )

Princival (teaching 3/4 day)

- "{(Director of Proqram;clubs,_Extra-durricular Activitieé} '

Assist director of guidance.

‘Advise placeménﬁ-and trangfer of bunilSQ -

Check attendance and excuses.

~Handle the discipline vroblems,

- Supervise Student Oouncil activities.

Act on Committee on guidance.

Supervise Club activities.

5Teach in vocationa1 guidance classes."

B R R R I I a e

District Superintendent

"Director of-Guidanée.'_(Pﬁpil Adjustment, Parent Contacts).

_‘Dutiesﬁ_

1.

Supervise the formation of the master program.
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Secure, tabﬁlate'anﬁ_interpret aﬂj_&afa-ﬁhich is need~-.
ed for improving the-#uiﬂance WOrk'in'fﬁe'schodl;-"
Have repular oersonal intprv1ews wi ‘h theiueacﬁéis.]
(One each- wael. Y | |

Hold faculty meetlngﬂ o ‘iqcuss educeuional ﬁuldance

'and to exnlaln the local “ranemB. (Discuss spirlt,

_ purnose and means of vuldance )

0111 and nr931de at guiﬂdnee commlttee meetin?s. "(Oom4

7.

8.

10,

11.

mittee 18 Uis- uvlct sun r tendent; f ilGI“aL, Teans

_.Glrls and Bo* } 

Organize and direct remedial work.

'Invesfiﬁﬁté'and;asaist,with'éxtreme )roblem oases. f'
Survey suL]ects and, qtudy currioulum.

Suﬁprvise dmviminp and use.ox record iﬁrﬁs.”
Intprv1ew 111 ﬂnnils 80 ~n Lfter'thﬁj.éﬁﬁe* édhbdl't'”
secure all Dossible 1n¢0rmatinn about them fheir;;

plans and thelr.nreviﬂns school-and 9001a1 Qchmev n@nt%.;

Asgist pu@ils“initb lntelllgent ch01ce of conrm@s and

 elubs in the iqht of their’ nbillfler, in+erests wnd

12

futurw vocational pl ans.

Investigate home and BOCIH] conditions affF“*iﬁﬁ the
&

- proyress of the chlld, make frlenaly contact with

14.

__parent35“-‘"

Secure aid and cooperation of social and remedial

agencies when necessary.
Interview Such felling plDllS as may be exneclally

referred toyhim- and suggest remedial measures. .

ey 4—' -



B D

'.15.:Interview graduatiﬁg élaas and asaist 1n making their _
| _'programs for firsﬁ'yea:'iﬁ high sohool :
18. Give tests'fnr‘high'sch001 adviaor.wf”"._

_ 17.'Send cumulative records of the graduafiné'pupii§ ﬁo; 

' ;tne hlgh school. | "‘_ o ” ' ‘.Ti“
18.'Give, gcore and record mental and achievement tests. '
5_19.‘Send out bulletins to puide the Homeroom teachers and_"

the Deans in thelr guidance actlvities,"j_‘

L I I R B B I B A R N I B

""Thla probably Sounds as if 1t will be an enormous under-;._?:°

:_3tak1ng. Tt will be. womr but I believp we shall enaoy the ex-l e

nerience and we shall be well renald for our efforts.f'-*”

“Those of you who cnre to read more on the Guidanoe work
umay borrow my boobs' | | '_ | ‘ L | - :
'L. V. Koos,."The Junlor qigh Sohool"' 1927,

= ﬁoos and - Kefauver, “Gu1dance in Secondary Schcols“i'"
1938. - .

_Other good booka are*

A, T. Payne,_“Organlzatlon of Vocntivnal Guidance“ .
1925. | S -

W, . proctor.."mduCatiﬁnal-ana-voéational*suidaﬁdéﬁ;-*

1938, o T R

'--"At'aur'next'meeting,-Which is'intendéa“bfimarily far*ﬁﬁe“..f.;v;f

dies. re more than welcome, we will digcuss ‘the guidance work
. to be studies in the forty minute perlod. _' '. _ :‘. '.
o '“All of you will find 1t worth you - hile to come and be

'acquainted with whwt is new in our school.ﬂfgf

- Dean of Girls and the Dean of Boys, but 1o which you other 1&" ”} '2&'n




'_.IV \ o
| EDUGATIOWAL GUIDAW”B WQOGRAH _:L

(Grades gseven and eight)

'ence (nart II1) which introduced and. exvlained the Guldance
l-provram 1n -general, Thls meefinp is to nomnlete the general
‘"set up and emphasize the forty minute Guidance neriod course af”

:sfudy.

- "The 9u1dance qugram ag planned for our school includes
.3jthe following three queots 1 | |
-”'_;”1 a) Suhervi31on of all puldance by the Director of
S Guidance (District Superintendent). NE B
- b) Special case: guldance where necesqary and feasible.-‘
'-52 Homeroom teacher guid&ncp.‘ :_ 8
.3. Soecial COUlBe in "Eduuati)n 1 Gu’ dancet. | _
g "This is the tooic for our’ con81deration this afternoon.-
 '"In guldance wor? there sre ‘those who interpreﬁ the de-"f  ;‘

f 'partment very generally and say that Guidance is requlred in ._""

'  teaching all of the Osrdinal prlnoip1es of Educ*tiﬁn, herice

{'-Guidance 13 Educatlon.

fCatlonal guldqnca, to fhe degree. that tney ‘have created exten—_

_this phase of the school work to be the core functian of

¥. R. Hoar, Op. 'éit."'_ »

737_. -

o This conference 1s to follow un the 1ntroductory confer—V_ﬁ ;'5:4

- 1on the other extreme of 1nterpretera ~re thosp who defin—:f'

fﬂitely believe in ‘the benefi*s of scienfific eduCa%ional and Vo~ j  :' B

. 8ive and’ intensive "Guidance M-chinery". These neople advocate_"



‘ LI

secondéry education, ) o

| ._ "Between these two extremes of interprp+ers can’ be faund : :

the others who have suffioient interes+ and insight in the reSw-
_nonsibilitles as qucutorq, to have given the uounseling DrO*'
grom at least some serlous Th;upht and- consideration._.ﬁf _ |

"Quite strlking to me was the statement made by Superinten-  

dent Willism J. Bogszn, of the Fhicago Schoola, while adressing '

‘the Vocational and Ed tucational Guidance Session of the National"

'_E&ﬁﬁ&%&ﬁr&IfﬁEﬁ“UT&ﬁ%ﬁr_ia —sumterin Chicagos I Subs tance, _;,T
this wag his'sfatemaﬁtf Teachers must not take puldance work |
: V_fdo serioﬁsiy.. If we cun et the ﬂuulls to thin& about their o
lfuture and their voc“tlon from time to time, we should consider o
ourselves falrly success¢u1 as COunselors.- i'”. | . i
“The followinp COurse ‘of Siudy for grddes seven and elg
" has been planned ag a tentatlve ou‘ll e, Which-will be supwle~  
;jmented and.changed-as experience3and changingfcdnditiéns deéﬁ
 feasible. | | S S
: “Vdcational_and.Eﬂucational Ré&dihg_doufae
"Time: One forty miﬁufe nericd”eéoh week.fof each gra@é.:_f'
““Eggggggig: 1. Classroom reading and dlscu581on._" |
3. Supplementary readinp (out of class) |
"‘3. Ind1v1dua1 scrapoook, coverln? the two year”
| course; div1ded by sewesters and units. f_._;

 “Low 7th Graﬂe'_

fUnita. A Learnlng and developiqg effective study methods '
.and habits.ff e




"Time; Four to 8ix weeus

- 74

(It is underatood cooperation in fixing these hab—
its will be. forthcoming from all teachers)
"B. Biogranhies:
The weneral aim ié to become'aenuaiﬁ*ea:withlﬁib—
Franhies of some neonlﬂ who =re outstanding sucn
cesqes. | ' B

 Cholce of biopre “hiesg iq to be que on b831s of

1 mi11, vooational Civies.

"gservice sucoess“, not success as neasured by the
amount of accumuqued vorldly goods.:ffz |
- "Biogrwnhies are to be- seleoted from the five major

flelds of work 19. Aprioulture, Business, Industry,_

%f

Ao Py 'Sng
e J.w.n._ L

feasiblé‘make:choices fromithe.threé:training 1ev;-”'
~.els in each major field, ie. the little-skilled,

skilled,'ana the trained 1eader'or-executive.1

"Time: Last twelve to sixteen weeks w111 be enent ‘in this..

“Procedure“ o o
"A. Girls will study successful ladies in the°training

 levels and fields of work.

"_"B Boys will 51m11ar1y stuﬂy quocesaful mﬂn._

'“c;_Both grouns will develon an outline in- "1333, of the o
imnortant oqualities of these peoplﬁ.* | |
1. Commom to all,
2. Not common to all.

“(The lists of blogranhles are not. listed for these ';'




Ideally,

the pun ils. under the directlon of the

Counselor. will choose a good part of their own

Hore than one authority should'cdntribu#e to the

fins1 lists.

The lists will constdnflv chﬁnQe a8 new néODle

'become reoognized and push thelr w&y t0 the top.

A, The.Value of an Education.

 how the relaflon between a good well—round~ o

fiel? of work and Qﬁﬂerﬁ””it“ fer
living. |
"By showing the rel~tion between

types of educativn and successful

'ed educati1n plus trﬂining in a specialized

these

peonle,

the alvantages of an eﬂuomtiﬂn will be def-

Ainitely and nr*ct10111v nresented

Duhils.

to the

"Show that a lack of e ucation in one or

'éducated nersnn-preatly h&ndiCéés

more of these rhases of an otherwise well

him'and

may even keep nim from a succesqful life.

Firqt half semes ter.-

3 very good reasons !
'ﬂ_ "1.
I8 lists,
:
"2.
1 _ nz,
i
i _
El “Hirh 7Eh Grode:
3 - "Unit:
3 "Aim:
"Time:
"Procedure:

LA Command of the Tool Subgects

"Work on the bases bf-a wéllerounded education as-out~ _

- lined by the Seven cwrdinal Prﬂncinles of Educat10n°'
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HS.'
nw,

- Bdueation for Worthy Citizenship

"Aims: 1,

76

Bdueation for Worthy Home Hembership

Voeational Eiucation

Heslth Education _

Horal or Ethicel Education

Educqtiﬂn for Worthy Leisure.

To help nunil make self-analysis of persnnxlity

and tralts.

’ 51'3.

na,

"3, To Belp Nim evaluate these in terms of afsetd
| and liabilities.
%, To work Tor self- ~imnrovene nt on ba81s of his o

' findings from the analysls.

(Undﬁubtedly this is one of tne most imnortant

'qf the two yeaxs' units, .Gert&ialy everyone_‘f

natﬁraily wahfs to be a success andrﬁhe'"éle*

_ments of ncrqonallty and oharactar“ are wore
 'frevuenb1y the "1imit1n factov" in determinlng
- guccess than any_of er factov or group of {a ct~
ors.,. | |
“zimg: _Second:half'éemestei
'“Eggpedure: |

'“1..”

Use:Profeséoi.Béa@chﬁmp'9 "§91f-Inventhy$qf_
Persdhalit% Quéﬁitieé“”gr devﬁsefoﬁé with the
2id of the clnss._ S |  ' = |
Self-test at onening of this unit and a?ain at '

 61d of eighth crade. |

HEe sure you gain and keep the confidence of the )

class to make thls unit successful._




"4, Discuss and eﬁaluStehﬁhe.quaiitiés of*Eeéﬁ-ff177' :
champ 8 tes®, the test the class deV1sed, and_ u”-
such other 1ists as are available,ras the one:;*;; 

"Lby Superintendent Hamilton, Oak Park Junior fmj_

| Hl@h School Ghicago. {(That 1iqt Will be pre-yf'

“pared in tlme for- you to use )

5. Study the results of thlng these traits under' o

control or not under cantrol. B

g ._'mihéd-b?7his UrAits and his con+rol of them.='9' |
, “7.-Hev1ew some bioﬂranhies of the flrst term nnd
attempt to analyze the traita of each which :  e

;made for sucoess‘ whloh 1imited advancement._ "

: _"Lcw and High 8+th Grade

1-_“Unit“{* A._The Gho¢ce of & Vocation.

. "Adms: 1. Get punils to bewln eXQloratlwn Qf some of +he __;\
:five to gix thousand 1obs mogt common 1n our
workua-dxy norld, esnec1a11y to analyze the e

fgobs into the five major fields of work.:_

ﬂg._To aid puplls to flnd their potent191 abilitles

. for a. vocation.,"'

?(The wise counselinp of those who Are attempting;i;gtz'J
: _to find wh it occupation they qre interested in,  f R
‘a8 a means of establlshlng themselves ‘on an

 economical1y indenendent foundation..is one of

;the most serious and imnortant tasks anyone cqn fﬂ




- undertake.)

#Time: Fuil year excent fhéziast‘six weers.

-"Procedure.-.

fll

See thqt tne mqqt authentic, un—to-date liter-”'

ature is wvallable in the room of guidance.';;f-'

Have each puril do some eneral reading on ‘each  “

of the five flelds of 1abor, iP. Agriculture,

L "z,

.Business, Industry, Home—making, and the Pro-‘f:
'fessions. '

Gounsel as » oless or smaller units a8 of ten,:f'“ =

as much ag noseible, thuq saving a lot of time

 'f0r all.

 --hiB occumti“ﬂal interpsts and aptitudes. if and

~ when they have been discovered by the Uumil-'

| R 5-.:

: “6’_

'Gounsel in.adjuatments.Where;amparent misfita',7

_are 1ocwfed.

Encourage each to concentrate nls readings in

his fleld_of”dlscovered_interestsl-namrow,hhe _-f;ff 

seone. bf'inﬁereqts and readiné as thé certaiﬁg*'”

- ty and pprmanency of 1nter9sts develow- f.m _ 

..f._ﬁ7;

Gather al the 1nformation posslble about the. gi-.:];x]

'Dunils by..

“a) ﬁumulative recnrd card
I Q., A, Q.,.O. A., Subject grades, Health
Physlcel defiolencies,_Teachers' ratlngs of

'*trgits. Extra—currlculﬁr ﬂctiv1tles._;; f-j




| | | 9g

"b) Visits to home N

ﬁi Atfitude of ounpil toward education and
R voc!tion." _.‘ '.-“ “. ,: ; R

;ﬂa-'Attlture of family in. same.? ffa;7 o

ﬁB; Economio status of fam*ly.-:' |

"4, Whether he is oldest child.u’_.”
Mg) Visiting Teachers |

."TheY can giVP *ntermretatiwn of some or ;fﬂ"‘:'

ud) Atféndance'Offioer

) | f (Same Possibilities)

“e) Health Yurse

| (Samé Fossibilifies)
i "f)__.: _Confe'az'.e'nces with .‘b.up.i‘l

g} Aptitude tests

 ._ ") que*ali adjusfments as they pIOVe‘nécaééary,:j:'

(as tnpy are bound to do), because of the
_self—analysis, better ]ob—analysis, anﬁ con-.
_ferences. and 28 a result_of thelr_engre"”

jences in try-out courses. . -

?Unit:.'B. Educational Guldance, especially the ngh Sch001 i.{f'
| ’ | Curricula. 7 - R ___: _Hl
_ﬂg;mi Prepare ‘the pupils for the new school throuuh a
T short introdu rtory orientation course.,-:" '

.“Timé.n Last six weeks in eiphth grade.: -

'_“Procedure.




"A. Acqualnt the puniis ﬁith the sénidf-high adho61 a@so
L tod - .' o
_1,'Gurri6uia | |

S Generalladmihistration and ma+ricu1&tioh: e
3. General plan of oneratlon of system |
.'4._Extra-curricular actiV1iles

. B, Traditions

-(Have-High'QChobl Princibal@lFreshman'Ad#iSOre;

and student Offleers, talv to the class. Have 3

class visit the High School ) .
"B, concentrate on guidance 2.8 1t relates specifically”

to each: puuil's chosen vocatlon._,

]
T

naraom 'i s:am'l"n'i ha n\'hnn'l'o +‘ atten? a nantd ,'.,,
r‘ - - . R R e - 'DV-'-E N P P . o \l"--.'l fear IJ“‘-

I‘D

{03

~cvlar Univmr81ty or. college, those requireﬁentsj :
should be briefly exnlalmed o the pupil;-
“D; Assist the class to £111 out the pronram GWrds for.
| the firet telm of the Freshmen year. o o
-“E. Re~test the class with the Selfnanalysis test uaed
in bhe spventh grade to see if Lhe indiviauals have
imnroved.
“Uait B. (Part 2) | B
B “Gounsel the fem, if any, nupils who Ulan to go tovvork
upon completing ‘the eighth grade.
“A. Attemnt to persuvade them to continue 1he1r educa—

tion.

| "B, Second éhoice,_attempt to iﬂﬁerest_themfinféart—;ﬂ_

 time day education..
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'"c. Explain the ﬁightaschodl onnor%uniVies.;l
"D. Discuss the opportunities to learn trade in "Trdde
Schools“ and the time saving me thods used.. B
", Lastly, exnlain the nossibilltles of continuing edu—
cation through oorresnwndence-schools. ?ood books and-'f
magazines dealing wifh the conditiona in genpral and |
- with particular vocatzonQ.

~ "Unit B. (Part 3)

-"Plaoementi .
WA, Qounsel in tyméé of.joﬁs to aﬁoepﬁ and:ﬁoﬁ ﬁo;.':
accent: ' | ' -
(Health, Moral worx, Ghanceq for advancement,
Remunerafiong} o | '
_“B,'Fiﬂd:placementj

"O, Tssue work nermits . . =

"You can see that there is much to be done and thp 1"\eama'-'

| fiuﬂ ghould be many and vn]uwble._ | - |

‘ "Some intere t1np mﬁteri al for those who are interedted

_ Wiil be found in these references. The ones of my_preferenoe

» are listed first: R |  ._

| "Gony of the bibll@ﬁrqnhy used Dy Dr. W@Pllner, U of

Chicago, in his Guidence Classes. | |
“Preaident Hutchin's, U. of Chieapo, "Morality Oode"
"Hill, “Vocnfional Giv1os“

"Reavis, "Pupil Adjustment?.
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"Books for the punils are:. _
"7iegler and Jaguette, ‘_'-_Gh‘oosimé; an Oc‘qubétion!’.
- "Hutohin's, "Morality Code".. |

 PHi1l, "Vocationsl Civies",
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GHAPTER V .
THE IJDIVIDUAL GOWF“REHGE

The 1ndividu&1 conference is the meeting in which all pro_e ee?=ﬁ?“
blens eeculiar only to an individual teacher ehould be dis-f*f;ej'feﬁ o

 cuased and solved. Here is the place for the teecher to ask

',iquemti ns that ehe does not care to aek in group or general

'Lmeetinge. thet are difficultlee ehe W1ehes the prineieal to

_.assist her 1n emoothing out.

2 There are certain underlying hrincioles thet the princinalifh_f~ee_
";must observe if he exneote thie most imnortent of all types of _g.f75

3ffconferencee to be effective.

63
‘.

iy
fﬂ;fo'

cr o tn A mruwsd les s
RS .ul.u.on [CR ¥ A - B

c:.r

= ,,ei,i__.___l; .
Ty Giplomatic

.e.conduct tne confer nce in a most democratic manner.;_iefi-f

He muet win and 1reevp the confidence end reenecﬁ of'the [.[ 
§ teﬂcher. | '_ e _ | '_ '_ T ‘

| " He muet develop and practice an effective technicue for
2' 'conduoting the conference. o |

1. There muet be a wholeeome reoport eetebllshed before

'Jany real conference work ‘can be attempted. To-galn thzs atu_;ee

'i  moenhere, the princinal spesks of some tonic of generQI intef-?
:Eeaeqt. either related or unrelated to fhe Damtlcular 1seue to be we

.7{ dlacussed at the conference. As: eoon as a congenial frame of

%;e;mind has been developed the ectual oonference should get undereff f;ee7
ff#fwaY, 80 that no time is- unnecessarily wesfed ”Vi;1 ' ”'_  i

'if. Ueually this renport develoning is nﬂt necessery when f‘

”T*the teacher hae reQueeted the conference, 88 Bhe is ready to fefr




- . | -
',det to the nroblem direotly.

2. Be deflnifa in the auestiﬂns asked and answered.- :

B 3. Limlt the discussion to not more than one or two major
'_ténics. Breﬁk these into definlte suo-topic@ by thorough
 _ana1ysis., . ‘

L4, Make 311 criticioms conqtruc+ive, try never to tear downi :;

'without offering something bet+er in its nlace.

5. Make the disouaaion 28 impersonal as boggible. This cm-,.__-f.-'--=

'besfﬁbn done by nPeing to it that you can always give some ped-‘gj

,__agogical or psycholopical nrincinle to’ baok up your remarks._"

._'tain correotions, substitutions, omissiﬂns. and adﬁitians 1n
f hPr attitude, teaching techniauea, presentatiﬁn of subweot
matter, or creparation, R . e

BurtJn hasg - set up the follow1np nrlnciwles for sucoessful

 1nd1v1dua1 conferences.l

The Consultation w1th the Teecher._ .'

1. During the consultatiﬁn the sunervisor must preserve the‘-_
'%'imperSOnal, objective, scientific attltude. (Suspended juﬂvment.
and open-mindedness.) R
' a) Comnlinent whaf is pood, civing your reasonp Whv ' L
Give credit for new ideas. (Rec sgnition of work well done maces :
adverse criticisms easier when thev are necessﬁry.) S o
s b)) Discuss all errors and correctisns on 1mpersonal,;_
j'scientifac grounds.. . Disnose of errors by giving pedagogical-

f-dure. “Avoid the uge of "I" and "you",

cedure, or profe331mn11 att1tude.

..1

yision and Improvement of Teaching, 416._._,-

| 6- Have the Taacher f891 that she: 1q successful and that R

she can attain an even greater deﬁree of auccess by m&king cer- t:f'

“and- psycholo ical arguments and by Sunplying the correct proce- FETUpny

_ : ¢) Correct one error at a time. Differentiate between,-  ?+__~
errors of routine and the more important ones of teaching pTO- R

VDI' O Gray . : " class Out lines 1" Willi am H B'Ll]‘,"b On' | The suer' . | . R R
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d) Yhen a teacher persists in a prooedure that is T
-olearly wrong, the supervigor muet insist tactfully but none
the less, firmly that the correct nrocedure be given full and
fair trial. T

2, While the 1moersona1 attitude must nrevail in viewing
and discussing the teacher's work, there should be a kindly .
tact and sympathy manifested which will assist in putting the
teacher at ease and in furthering tne purposes of  the consult—_"

R A e A MR T e it R

e S B gy

, a) The supervisor must exneot o win the oonfidence
gand cooperation of his teachers much as the teacher wlns the
¥ game things from the children, L

3, The surervisor mus t distinguish between hls functiona _
as a judge and rator of teaching, as as. an assiqtant in better-

ing teacuing.

- 4. In naking final judgments and important- reeommendations,"
- .apart from the everyday consultation, there must be & careful '
P balance of the scientific and the personsl factors.
a) The politics, religion, "tempers-mental reactionsh,
etc, of either the teacher or the surervisor. are not lﬁpifim&te
~elements in supervisory or zdministrative discussimms.. =
L : b) Specifically, this means that a tpacher should not
}. jbe ocondemned for other things than peaavoglcaL faults.  On ths
4 other hand, . she should not be tolerated in the svstem when she
cannot .or will not adapt herself to recognized and clearly .
‘_demonstrable peﬁagoplcﬂl nmocedurps.

The oonsultatlons should not +ake ﬂlﬂce in frnn? ﬂf the pu-f'

pils, but in eifher thp teacher s room or in the office. In

 our school the scedulad cnnferences are 1n +he Sunerintendent's

g_'_office. The unscheduled ones_w;th the prlnoinal_are apywhere_
that is orivate. L _ e
_ ~ The conferences should not be hurrled and nelfher snould :
'rthey e too 1enghthy. They are most Successful 1f held when

“ﬁneither party is tired.u |

These meetings must e a give and take discussion, not E:-

' 'monologue by either partv.

- ‘Mre. Dorsey makes ‘the statement that superv1sion to 11ber-
__ate the teacher must be in itself free and penerous, wiven in
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an ungrudqing, open-handed, at—any—time, a%-any~n1ace sart of
a way. _ L

- Collings made this coument conbefnihg‘indi%idual'¢onferﬁ
“ences that 1s very significant:® |

It demands an 1ndividud1 method in every instwnce, for -
teaching procedures apnly to individual teachers. . I% involves
in this sense a methad of wnrogram that nssists each and every.
individual teacher in the construction and use of a nrocedure .

U desipgned to overcome a n-rticular difficulty involved in the
i ebimadation or direction of c¢hildren's purvnaoseful aseohbivitye
i The individual teacher conference seems to be the most feasible
nethod of individu-1 prognosis. The individual teacher confer-
ence seems t0 be the most nracticsl method Tor meeting the tfmo
‘bazlc demands of individuwal prognosis of teaching, le. con-:
~struction of a plan designed to overcome a particular diffi-
culty, and use of this plan 1n overo;min? the difficulty in-
actual teaching. : : _

 #The princioles of growth, activity,. goal, drive, success
and leading on should »revsail in the teacher conference," says
Gollings in his discussion of the individual conference.=

¢ : He continues: The teacher should be wflorded siimulaflon -
. - .and direction to initiate, evalu-te and to choose teaching dif-
ficulties (goals), to initiate, evaluate, choose and organize

means (proceduress designed to ovwrcome her diffioculties; to

" execute ner wmeans (nrocedures), and to suggest new waye of
teaching {leading on). The exten®t to which this procedure gov-
erns the teacher oonfereqce, in that ororortion will result in
Seacher grow*h-conqtructiom of effective teaching brocﬁdurpsi

An 1nterpsting s?udy wag mwde to flnd the comnarativm ef-'
'ficiency of the individual confpreﬁce versug . the group confermnce.
_by Fuller:®

' He found that those Leacnprs who were sunerv;sed by the in~'-

dividual conferﬂnce were getblng over better teaching than +he_-_'

]

1 e, 8. M. Dorsey, "Suvervision as leeratlng the Teacher"-
"~ N. E. A, Proceedings, 1917, vol. 1, 238. Burton,. Super~ -
‘yigicn and Improvement of Teachiqu 412. y o B

_ 2 glisworth Gollingq, School SunerV1alon in Theorannd Pract~
ice, 835-240. .

3 ¥, H. Fuller, “Reiﬂ+ive Effectiveness of the GrOUp’Superviéion"-°::'
and the Individu=l Supervision Gonfprence " Department of -
Superintendence. 8th Yearbook, 330~338 . S e




- group conference teaoners in the subqec+s mpasured.: Reading
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showed better than tnree to one anﬂ Ar1thmetic was one and one-

half to one. times ag: woll done.




| OHAPTER VI
THE TADIVITUAL CONPERENCES -

These conferences are not stenopraphic renorts. '@ﬁé? a?§  ?:U“

.:renroduoed a8 accuraﬁely as n0951b1e from memory_ ._    .G.:_,
(Seventh rade Remedial ”athamatics) o | ”

This oonference is ‘based unon the *roblems of a seventh -

"grade texoher who 13 trglng o help remedy difficulties of pu-';f

jnils in arithnetio. N

fWith a seventh grade class in remedial mathematics.;"”""" R

She had been groning about with the group of twentyufive

. y : v i P A "l .n -l--l W ‘1&-._4..- .._.
.pupils fs:,sevaa 2l meagtings but

e swia
U.LK kL E

cr
ﬁct
C{'r
g;
ﬁﬂ

) {t\» _-

!Drogram under way._ o | _ _

_ The following 1s a- conferenoe which toék place bptween.'
__ th1a_teacher and the nrinci ~al concerning the difficulty. |

| | Teacher- _"I have been working with these anils for four )

weaks but I feel we are not mmkinp the progress e ahould., Have

"you some sugqestlons as +o what %o do?"

Princlpal" “Tell, yﬁu muqt not feel ulscouraged. You

;have met with them only eight times.  It takes a Whlle to aet
any- nrogram working.. Your gob is flrst to @et the punila to |
{feel they want to uncover all of tne problems that bother them, i~”

 for they are’ not in the olass to hide what they don't under-"

me definitely what you hqve done?"

"f  ET "We have been working on the fundamentals in whole

This is a cage : of a teacher who didn't know hcw to proceed-  45  

éstand but to let you Know their d1fficu1ties. _Will you tell ;--7r5f--’
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numbers; fractions and decimals. Some of - the punila have im—'

 Uroved cnnsiderably buf most of them are as poor qs before..
-They are tired of The drills, 1t spens.“ |

| P'- "There are some intere%ting ohecks for somé process~
es that gtimulate the interest in doing the processes, aa 1n

=_add1t13n and, multiolication of wh»le numbers. Heve you taught

"-them these checks "

T: MT don't think so. What are theyt!

~Pi "Hore oxe bhe direotions for additiom: First add as
ususl; fhen add the Timures in eachzaddend hnrivontally.:'If
:_anv such sum is a two digit number, add ‘those numbers horizon— |
'tally untll a one number sum. is flnally obtained. ‘The third :
‘.sten is to add thmse one . mmber sunmg vert1callv the:w sum mugt

_'similarly be reduced o 8 one nunher sum by horizontal additlon.

“The fourth suep iq to add the anqwer qum, horlzonually and re~~ S

'duce it to a sinwle number by contlnued horizontal-additign of  :5

" each sum of more. th@n onﬂ'numbnr. The final single.sums should =

-comnare. _ o | .
4978 - 28 10 1 - "The ohild'likeS'to nrove-addi*_'
7433 . 18 7 7. |
1200 7% tion thls way and gladly wor%s
7793 . 3% 7 7 - _
21802 - 722, (4) .additlon nroblems to do +he oheck-_- o

7ing and-wil]ingly-goes over-the

: work to flnd any error if the work f-7 c

. dops not check. T
“It might be said that this method of checking is common1y *"
| used in ‘banke as an economicql and effeo;ent method of cheokingi

addition when machinery has not been useﬁ.




_ o -
'“Subtraction cannot be checced by this method satisfactor-

ily because many of'the mlnuends sum up in a smﬁller number than.
the sub’ rahend._ Those problens that do not hannen to fall into
that clase.osn be cnecaed just 1ike an additiﬂn exceﬁt that the

vertic 11vork with Lhe summed minuend and subtrahend is subtract- 2

'ion inqtead of addltlon._ In other WOrds the nrecess is the same_‘

as the oriﬁinal n*oblem, Tfor the vertlcal nwrt of the qummed

5numbers._ - |
~"A subtraction problem _ ¥y Subtraction.probiémffha% :
 that cannot be'checked'as above!  __ can be so;cheékéd; f}Tf7
179 17 8 Obviously - 379 .18 ':é”
—45 9 -9 - - -127 10~
T%Z__. ? 9 canno+ be I = . (3)

(8)

. . . takﬁn fI’Om 8‘ L Lo . S I

"Because of this chance, the beat rule for chec?ing ls to'”
add the d1f¢erence to_the auotranend and the‘sum shpuld be.the__ '
%'  minuend. | _ | | | _ | _ o : |
| "Hultinlication can " be very @&311y checked by thls method
oy keeninq in mind that the verd 1cq1 work with the flnal hori—_V
'rzontal_sums.is the same process a8 the orig;nal-problem,_ie; )
“multiplication. | | [RSHIA
.'8374 .16_:7. [ Obvionéi& thié is a.much-eimp1éi 5

. 397 1910 1 | R k
- 16818 N D and faster way. of chec?ing big
Lo 21386 s
7132 - ‘- multiplicatian problems then by
942478 L - .
: 34 (?) o division, and much prmferred by -

_ o _ 'tne nuﬁils. _ _ _ o
RIS "No,_I dldn t know ‘thenm,. myself. 1 oeftainly_wiii o

show them to the Du 119.“




| | o1

P: "Yes, I'm sure they will ta<e to them enthueiastlcally.
Unfnrtunately there is no simple way to prove long division ‘ex-
'amoles that I know of. | _ .. T e |

"Do you know Whlch punils miss certain tynes of nrob~*
lpms?“ - _ _. _ ..

T: MWell, I know which kinds are mlssed most frequently
but T think these Oh?CKS will cut additlnn and multiplication
out of the ligt.®

- - — S s ks s w1 e

Fr— Do tin y—ana o you xnow—jusm what tnelr—ulxllcuxcles
'are in these oroblems that cause them trvubll?“fﬁ , . 
_ ST -"In general. We. know where the mlstakes are most fre-
' auent1y made." |
| P: "What do you do about them?" ' _ .
'T" "We realize that to 1m0rove, wefmust rédﬁce'théﬁnumber”°
of errwrs 80 we try to remember the cnrreot processes and sfeps
.that we have studlnd and elimin:te the WIOng habifs from our
future Work." | |
P: "Do you drill them on the s%me kinds of oroblena ait@r':
-:corre ting the mistabes?“._ | o
' T "Yes, if we have time léft'after.borreqting ﬁhe mi$§;
takeé.". _ . - | o S  ' o
Cp: "Do all of the Dupils drill on the same problems?“
R "Yes. We. all ‘do the same work." ' PR

P: _“Certainly_some'of'the nuwils dontt nééd ﬁhe-pfééfice-”

| that others need most. Don't you think some are wasting their

_.time working problems thev have already mastered instead of

practicing on the ones that are’ not mastered?"-
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-Ti_ "I nadn'h been really cﬂncerned with that. I was.

_working the group as & unit, snd was trying to-gliminate_tne';_.”'

mogt éemmoh errors first, on'fhe'thédfy %hﬁﬁ T waé~going %ﬁé' f_f*'

 .gre8test good when sprv1ng the gremtest number of Duplls.“
- P' “Well, sone of Lne punlls are d&ﬁng fine. no doubt, -“

but gome of them aren't gettlnp much help. this way.- o

"hat do you than of makinp a, comnleue Burvey of Your  -H,;,

"claaa and then sebt up each nuDll's diffaculties as’ a challenge

o him?

"For instance, you Wlll find many hupils oan subtract -
' mixed numbers correctly if the fr?ctlono have a oommon denom-ﬁ_-

“f_inator, who cannot do & similay nroblem if the fractions are .

3;exmressed in dlff ere .t7dggomigatgrgﬁ e
,A ; iB 8551PT thanW;;'{;v;- ;o};éooignnfv55.  B

29 8/8 . . o wels

-7 3/8 f"..' s

“A 8t1i1l. more difficult type is the one whose’ minuend

fracti@n is smaller than the subtrahend fract1ﬂn, reaulring tne   1f '

' borrow1ng of a whole number and chaaging_lt into-&n equivalent

fraction of the same denominztion as the common denominztor, -

adding 1t to. the minﬁend.numerator,-and-théﬁﬁdming_theisubﬁ:act—;f ' v

 ing| aso'. . .
A is easier than ......l;;;,g..;;...-.B !”-__:'
15 1i/2 - _ L 15 172
*lO 1/3 . _'_ Co _10 2/3

s "The nupils who have trouble w1th +hese nroblems must have

githe steps Uresented to them the same as in the fifth gradm.z Of—; :

; ten wrong hablts must be broken by replac:ng them with correct_

; stevs.




""B‘t&? T

"Division of fractions also cauge much'trou51é'&ﬁd ﬁ&n#L:

'mistakes'béoause'of these reasoné. chieflffr Sbmé-pupiléﬂdon‘t'”

know or forget to invert the divisor before they multiply, many'
invert the divident 1nstead of the lelsor.'

""An analysis of results qf the oneration often clarifies

_this hrocess permanently, or some.' Be sure to drill after re-ﬁf 
:ﬁteaching the stens, because ‘new anﬁ correct habits are fo be

. instilled 1n the nlace of old prrnneous ones.-

e must be sure the nu01ls undersrand the significant  ,‘“

-difference between a number multlnlied by a fraction and divm-";1

'ded by the same fraction, a8

A. 1 p.d 1/2 is 1/2 That 13, one half of one is one half

B. 1 -‘- 1/2 is 3/1 'l_"? f‘_ig m'g ,i j_ded ‘hv one 'hn“H‘ -im +um

WA pie divided into halves beoomes two nieces of one’ half Bt

?ﬂf-each.

“Gonvince the punils that these dlfficulfies ame not

-really difficult to overcome once an. underst?zding of them is ._ |
;fL_ obtained by the-muﬂils.‘ Have the: Dunlls ta-e +hese-dlfficultias 'J_: f
:::as bars or hurdles to overcome in order to. reach the finishlng :
_+ape, which is mastery of the nrnoesses in al} of th91r aw~11-*7”
 :cations.‘ As 8oon as one dlfflculty is maétered hnve the numil

b feel he has achieved a creditable and aatisfmctory qoal "Ef[f==”f7“f

. T' ‘"That sounda fine, but how Will I ?et time for daing

_;jall of this 1nd1vidu91 wor%? I m 8o buqy now I don't see how f ‘ﬁ'

 ;I can do that too."

'7,_fP?' "It won't be so much work._ ‘As soon ag. you make th57

Ldiagnostic survey. Uut the pupils to work mastering their .ffL""
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'partiéular'difficulties and don't bother-them or ydurself with L
. the types tney nassed one ‘hundred nercent in the surVey test.;. -
o “Gather ten to twenty nroolems of a particular procesa or
tyne you wish to have a pupil drill unon._ we'll mimeoFranh
ennugh cooles so thst each DUﬂll may have asg amny oonies as are_ 

needed., Then as you and a pdhll get ready for a type problem,

s get this sheet, and take the drill it involves.

"Put the answera on the top of the sheet and tell. the pu-

Dils to fold the answers under until they flnish the drlll.f.
© Thus they can check their own wnrk and vnu will be free to nss-
1st other pupils. | 1 B

'“Then have teqt qheets, two problems of each tyﬁe for each :
_._'.nrooess. When a nunil has worred correotlv a. s;e-h n-f‘ dr 1= 1 nrgb_
:1ems, he should be PlV“n a test sheet. These oan readlly Be 
 f1tted to 1ndiv1dual needs by checwing the narticular nrOﬂlems -
to be tested on._ Inc]ude, alwayq, as review, everv tyne tkat |
'fhe pu=il has alreadv nassed _ : B R AN

Lh- W111 help . to 1r'eev.v up 1nterest if each puwil has,a-.

progresS-chart which will show you and him at a gl nce his nro-.-:'
gress.” B o | |
T: "What kind of & chart oould I make for that?®

- P:  "Bomething onithis order would be'satisfactoryf;3'5w.

 IWDIVIDUAL FROGRESS CHART
CDate . rame
(7% crede Remedial liathematics)

SRR T add Subtract - Multiply Divide .
1.;Whole-¢o. o X X ' X X

_3. Fraction X '.I“ X S SR -; X
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Add  Subtract Multiply DiﬁidE-__':'
3. Hixed Vo, : X X e e -

4. Decimals
5. Denom.ﬂo; _ _ _
8. Percents RS IT . I

(Percents to ve circled when nast@red.)_

'!0!_."0D-'.'...lOOOIOOD-"cl'.‘l..ltoi'au-'..."nﬂ- 0.".0‘#.""'.
"You will know at.a glance that this'ﬁuhil-Has mastered the
_whole numbmrs, fractions and all of the mixed numbera excent

~division. This is the unit he shon1d_be ﬂingéen."

.T‘. "That iS fine. I'm sure I can use those sug: estiqns" o

~Pr o "yell, that w111 helh 1n i@ohanical prnblema, I thlnk.
.'fThbu*h+-olﬂb1emq are more ﬂliflCUlf to wet across bGOdUSG of
;tle extra fnctors to- be ofi8 nsldered nuoh As 1ow readinn ab1a1+y._.
However we will not-worry sbout that. 3ust yat vput it will be
| well +0 be tninxinr and figuring on it oo | | |
T "Thank ynu. I 11 nrobably bother you gome mqre, al—.
though T think I understand everything, now.! L
'P" "You mlﬁhf talk -to i'iss Due b ut thls. She ig dslng
sons fine work in fifth and simth Temediﬂl ar:uhnetic classes.
"“rueckner's'"wetnods of Teaohing u1agn*st1c and Remed;al
Arithmetlc" h=g Sore pood suggmstlnns, yvu w111 flnd - |
‘ “mhorndyke’s "?he Teachinp of ArltnmeticJ is also.very
» good. | | |
f '"You will also find two 1ntere tinw diqcu331nns in the
-Gallfornia Journ&l of Elemantary Education, They are 1n Nov.i.

1933 and Feb., 1924, They are entltled, An rvqluatlon of Four'
| ﬁethods of Teaching Decimqls" by m; Nordahl"" : | B
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SécIaLIzIwG soéian an IE“GE
(?th Grade)

'This eacher of seventh and PlPhth wrade sncial science
' was attempting to make the necessary and =roperfread3ustments
| :;so,as to put the newly revised course of study into more ef-

fective-oheration.'

She haa a, few xears_pf_sucopssfn1 _te chihg_wygﬁLg;;g;mgl, ;

faotuﬂl ﬂueqtlon—anqwer method |, which aeemed tc be more of.a
handlcap than an asqeﬁ, in +he \iphf af iﬂe new course and t
recommended methodq of feachina it._'The goala.to-be'realized_
fare 80 dlff@rent‘frmm thome in ﬁhe-oid_cbufsé;aﬁd.evéﬁ the :
_metnods are very aifs erent | ' ‘_ - |
_" An effort to wet unde”way is ‘ghown ln the f011OW1ng con~

'ference between this +Pacher and: her priHCIﬂal‘ |

Teacner' "I hqve been wOTY 1np Co nscien+iﬂusly to nut
Juhose new: 1deas into practice but +ne nunils don't seem fo e
interesied or to be taring . thpir wﬂrk serioway 3I feel_they
.aaren't gettinp much out of the work. Gan ymu-glve-me.aﬁyy
'suggestlons?“ | | | | | | e

Princinal: "Jusﬁ what are' Fou worviny on now?“

T"_"We are studylng the United Qtafps in the seventh
'grade olas @8 and “urope in uhe e;pnth ﬁrade classes. _
| - Pi MHow do +ue seventh sraders proceed in thelr study?
 HoW lonp have they been studylnq tn Unlt@d States?“_

'T: e began-two weeks ago. We have comnﬂred the United o

“States with Oanada,'in:Size, andﬁhave'discussed the relat;onships;_f;;l
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of them, polltically and economioally. We have also touched

Mex1co in the same resnects._ : _ SN T

- "Then we studied the locatlnn in more detail,xtne ocean

Zf_currents, climates 1n gener%l, and the touography briefly. -

- "e are ‘now wor?ing on the industrles Jf our country.“;:f
P “Thmt geems to me as if 1% should. be very interesf~' f

'"ing._ How are they golng abouf thakpt T |

‘- Tt "We H+arted wifh the mimera1s. oo*l and iron._'Wé”;:"

'qtudied their sources anﬂ nrinclpel cen*ers, as well as the _
'-vgeneral 1LV1nw conditijns of fhe mines and the mining towns."_ -~3'”

B “Fine., How lonw Were ynu on that uni?”

| -T:' “About a week.l- .st of +qe punils looked p'a-graat,_'
"fdenl of mﬁ*e:ifl ig_the ibrary and one ,Qﬂll r*eseﬁte;'” Large

II-‘

i
(3

i

3

b

drawing he que of3éfbla t'furnace,'cpsiédeiﬁmfé picft?éfin T;"”
'fthe "Pageant of Am@rica" " o T :__ _7 T
P., “Dcn't you think the classes are. enjoying this study?
yIt seems to me uhey must be.“ ' '

",T: “Wh I gupss tqu do, buf the nuoile.?On*t seémffé"ba'

i lfgetting enou h of the i?nortant faots."

P.""Well you mu:t remedber fney are aaing a lot of exura

f readin& and they must be gettinm & nuch mure gener11 undeTSQandn«f'“7:"

_  1ng of the tonic than. under tne text plan.?
T,:-uWell I Supnose It11 get used to this olan but we

can't snend a whole week on 1ron and coal, or any other such

-'_small unit, if ‘we arp going to cover the year's wor v o I'

: '_afraid thouwh. they won't get very much if 1 5988@ *hem up e f'

°f "Yes, they will have to go more rapidly. Have you

i;ftried a531gning a dmfferent tonic or unlt to_tﬁe nunils of eachfff
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.{,:_row, and lettinp them gather the informatlon, orFanizing their
m&terial and reporting on, it to the other row3?n‘._ R

T: "1 have often carried on revmews tuat way.: I never

'-tiied to do new Work by tnﬂt method, however, because I don't::- 

think it is thorough Pnough.“f'

Py “I think you wi11 be surnrlsed and Uleased Wlth the T
am‘mnt the Dupils will absorb frnm 1istenin9 to their class-ff_”'

an 'mates.'

"It would mﬂ?e'ah*infermstinp Pxneriment,_anyway"":_?W'

;T:Z'"Well, sinoe you recomnend 1t, I m willing to try it..= |

3 _HoW should I begln BRALS
| P:""This is how 1 Would start it'

'nﬂﬁﬁe'pnéioz two nnnils chogen from each grmuﬁ._to'be f'
”spoVesmen of'+he groun, afteL pach mmmber of th@ prozn has; f:
) studied and cnntrlbuted to thv generﬂl fund of informatwﬁn  7
-fpathered " | : | : |
| | ' Ti' “Buf suonoslnp the aupils don't reh11y remenber tha
renorts they hear L. | | | | _'

R -“I m sure they Wlll if vou immress uoon the 118t8n;:

"ers tnAt tney 9re 1u t a8 resnonsiole for the f&cts piven as

'the gneakérs.

"This meth)d w111 hﬁve several advantag@s over the other

plan. 1t will make the- booba fﬁr each tonic much mnre accnss-f

"ible. because‘of the reduced number-who Will be after 8 viven '
'boék._ T will make’ the comwittee pool 18 fiqdings and will
f_develop tolerance and cooneratiﬂn among the members of the‘jfu

group. It w111 mw?e renort nreoarin? much more interesting



_ : . 99
" because the réporters.will'feel that:thé audience dbes:nOﬁ Enow
'_19 much if not more about the towic than ﬁhe speaker knOWS,
which is the most common comnlex of tne speaker under the old
-system. It will neoesgl+ate the sﬁpaher beinp defini+e and .
_thOrough._ In brie¢ 1t w111 crewte an 1dea1 audience situa--
tion." | | | - |

T "If you are so enthusiasbtic qbout it I shqll be glad

<
o]
.

ry it.  Who Pnows, it may be tne golution to the'maaor]vf'
prablem—and— seme—m%ﬁarfeﬂes, a8—We 11. Bo—ysu~mea%%y—%hiﬁk—%he

audience.cun'get enoﬁgh valuable-informati@n_to'meke:testsL ;;

Tairen | | o _' :

| P "Surely; Bach groun will Dranare its sh re of 11 of.

| the tonics and will listpn to the same nrooortlon ag the nfher .
groups, so it cantt be Wnythlﬂﬁ but fair.

fBrief reviews and-sum;aries,_by the teacner, wzll also be

'valuwble for sumwing up und CliﬂChlnF the nain hoinus to be IR

remembereq "
'T:""How lonw do you- thlnk that a group should havé_fbr:'
' '%ﬁreﬁa.ring'. ita re;oort?“. ' | o | .
P: "Perhavs a-wee? 1t will denen o A 1ar@e extent up-
on- the number in the groun, thelr ablllrv, txe twnlc, and tﬁe
accessibility of the Teldan mwterldlq v ' | '
T: “Would you adv1ae fewer than a row to a groun?“1'
:P:' "Uerhang five puﬂils are en.: ugh to a tonic._ ThlS W111

cover the tovlcs fasfer, and will make if easier to get the

' f-reference materials.‘ Try to seethat the aﬂlpst puoils are dis-]

tributed 50 that each group gets its share. of the s+ronoest as -

- well as the weakest puoils. Thls qu edch tvnlc is more li?ely;yf ?:57
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50 be well DIPD red nﬁd ﬁrﬂsenued and 1t is ﬁOOd exncrxence to
vork with 090019 of vsrqur rb11iuy vaeti.es '_“' _'_ |

T -“The'snokesmen'shoumq not be- standlng oommlttees, snould

.__theyfﬁ o SRR 3 .: | .

_P:  ”Wo.‘ Unﬁoubtedly the Drescnt ﬁions w;uld bp mﬂre of -

';'fective if they were 1ven by the oest snnlke»b, oqu, bu+ eadh_l

ounil must be given his ghure nf fhe onnnrtunitles. |

"I'SQQQESt that_eqch group elnct a onuirman, who will be

responsible for] HI“fWTdrﬁ. i wener?l.‘ﬁffmﬂy apnoint the spokeg-

men for Pacn t0h10. nach ounil musL ‘be ﬂiven an onﬁortwnity for”

,exnressivn in uome WAY even 1f it is %o exnlﬂin 8 chqrt, oass
and collect niotures T 1ated to the t}nlc, or qome n#her ?ela-

’Tlvely simnle tmsk.“r~r :

T: "How long should é nresenuﬁt;en.“ahe;"Vf" 

s -“Thft, agaln,-will vary.i The ‘interest span. o? the

audiehce wi11 bé'onelof the ost v 1id deﬁerminlng factorB; Aﬁ”
nuerestinv tnnic tnat in we11 presented may 1% st a, whole mwra'
i d; whlle that 3ﬂme tODIC in leqs skillful hands may exhﬁust

f‘tne iriterest of the aud:ence in = frqculﬁn of that ttme.;'Yuu

will need to be the iudge of tnat.- Perhans yau.will'need tn
Sneed up a sneqker nr *thn him entlrply because of pﬂor nrew'

3tlon o o _ . _ . 

_ ' T: "Whit qhnuld 1 do 1f I stom a sneaker before he hns o
- finlshed?“ | o | cL

P "That Wlll denend._ PerhaDs-wive him tlme to make more

.,Derar&tion and reoort 1ater. Haybé it will be best to have

'_someone else do ‘the main sweahlnp or mdybe 1t will be adv1sab1e“  “

:3~to flniah it youraelf and take up a new tonic




T: "It is all right to let the class ask the speakerio1
questionse, isntt it | c
| P: :"By all means encnurage the class to-aékIQuestiona,
éfter'the report is finiahed. The questions should be of the
Tserious type, not the ceritical superfiaial type.
T:_ "What should I do if the speakers are not well pre- |

pared or do not emphagize the 1mnortant points?”

py WY like the idea of having the chairman or the speak—

ers of each group, present their topie in outline form to the
teacher at least the day before it is to be given. This way
~you can keep the sifuation under control, omitting this and'_

. adding that, without apparently influencing the discussion.

"Strive to have th

ik LAY
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_aﬁility in evaluating the material'read and disdnnaéd;“
v
help me plan the first get of toplos?®

"I feel enthuslastic about this, Will you please

P

.-

"Yeées, gladly. Do you Want to finish the minerals at |
this time?" | | | |
T: "Yes. I think we should, if possible.”
P: MAll right._ Let's take the Seven X Class.. Hon:nany.

are in it?"

T: ¥I think there are forty—three in 1t n

9

_in that olass. What minerals did you intend to study next?"
.

"Gold and gilver, copper and lead, and petroleum are |
 the most imnortanﬁ'ones not studied.® | |
| P: "They will make three interesting subjeots. _ﬂhat]were

:you planning on after you finished the minerals ¥

tWell, it_is S strong class. Let us plan eight groups o
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T: "Forests and the lumber industry.

- P: "Fine. That oan make either one oT two 1ntereeting
studtes, I think I WOuld make two of them, le. National

Parks end Forests, and-lumbering. What 18 next 1n your plene?"  :

Ty *I'hadn't'definitely planned that far. You see We
have already planned a month's work or more, by the old plan.*'
P{; "Yes, this plan will be a big time.saver.' Now that

'you have staxted on the natural resources, why not finiah them?

_Let'e take electricity, fishing and salt." _ o
Ty WD believe the clase will enjoy“working these 1nto'
reports and giving them. . May I have a plece of paper to write-"

doﬁn the proﬁceed'tepice? Let me see, they are-

| | ~ Natural Resources
1. Gold and Stlver 5. Lumbering |
3.'Oopperiand Lead -~ - B. Electricity and Water Power
_‘3.'Petroleum'. - . m. Salt |

4, National Parks end Forests 8 Fishing
'{Total days, about twelve, for preparation and reporting )

ny ehall 1et you know when we begin to have our reports.-
Gould you leave your class long enough to slip in and 1isten : ;_
- to & renort? Maybe you can give eome Buggeetiona. .

P :

| "Thank you, I shall try to arrange my work for that .
day, if you can let me: know a day in advance. ' ' |

T

-y

"Well, thank you for your time and suggestions. Havee
you any other idess ‘concerning this?" : ' s

| P: f"Yes. You mlght get SOme good ideas by telking to
Miss Smith._ She has a lot of this tyee of reporting carrled
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on in her eighth grade science classes." e

: "Douglass, hags some interesting ideaa in his book, ”Teachu

ing in High s°h°°1": ‘pertaining to socialized recitations,page-5'  :'
‘24]. - o

"Branom's, "The. teaching of Gecgraphy“ nas a good chapter’f  "ﬁ

also on the subject, page 145.

“Burton discuases the soclalized lesson briefly in his o

~"Bupervision and Imorovement of Teaching", page 336

“These are the only referenoes I have for you right now,

'but you will find that most methods books discuss it “l~_f,}-i"' |
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IMPROVING SPELLING BY TEST-STUDY PLAN -
"(Grades'Five and.Six)

ThlS teaoher had been having unsatisfactory resulta 1n herf_[f

spelling olassea. The pupils were not well selfmdisciplined ;'

ﬂand the amount and quality of learning was unsatisfactory and :

"‘unstimulating.

Finally the teacher came to the prinei al for at jgj, nee;

;‘104'17 B

Lt S o e e T et ekl

e8 she seemed %o have exhausted all of hér theories and deviceé__Uff 
-'1n the way of techniques for ccntrolling such diffioulties. . |
) 'T:- L3 am sOrry to have to oome %o you With auch troubles,"‘  

';but I don't know “h&t to do with my claszes.. They are not do~:}1¢ ““
-“1ng at all well and they seem to be very uninterested 1n thaix 1:-_:r'

' -,work.- I feel 1 muat ask you to help me. L

P: “What seems %o be the trouble, Miss Snow? Are ycu

"“"trying to give them too much work to do in clase or to do out

-of class,'or just what is the cause?"-

. _T-' "I don't know. That is why I have come to you for f-'

”'heip; The work ghould not be. too hard for them aa they are |
_worda taken rrom the correct 1ists for these grades. 1 do not ff‘“;'
.'asslgn them very much to do out: of class, as a. usual thing, :
f:but most of the pupils don't seem very much concerned as to f
whether they g0 the lessons or not." N T
. 1. P‘ “Thie ig a rather unususl trouble in spelling class--f'r:".':
es. How 1ong have vou noticed this trouble?" }  L :

"T: NIt has been growing recently, although some of the e f;;}f 



pupils have'acted'this‘way'a lcnger time;"._ | 108 S
P} "Tell me just how’ you are conducting ycu spelling
classes, will you, please?" R | _'.
T: "Each Monday we take a 1ist of twcnty new words for
our lesscn for thc week. We study the words a'few minutes,

perhape five, and then we clo-e the books and I dictate the

' words and the olass writes them.. They exchange papers and the -

: pupils gorrect the list they recelive 1n the exchange.' Bome~~'

—*’_*’_times I lpell the words for them to check and: sometimee I ask
_-them to open their- books because some of the pupils don*t cor-\. 
R rect so well from ligtening as they do by ccmparing thc writ- :}il
e ﬁ'_ten words with the printed 11st." - RTINS i
: | P: "W“cc_ic”acﬁc after the words have been checked?"

Tf "The pupﬁls read me the number of words misapelled.

'Sometimes I have the corrector read the number whcn the cwn-'

er's name 1is called and other times the papere are returned )
-to the owners first," S : :
P

~"What do the puplls do then?“ : .
T "anh pupil corrects his misapelled words and then We

-

disouss the meaning of each word and make sentences with 1t N _"

P:

PThat Bounds pretty good.c Don't you think 1t would
be better to have this phase of the study before writing the

: words, though? Don't you study’ the worda together, for spell-‘ -‘.
1ng purposes?" N - e e
T: "No, it seems that each one has hls partlcular 1deac'.
for 1earning the words ao I gave up claes spelling atudy. .

"Well, do the pupils 1earn to. apell them by themselves?' ”_f
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T: "Of course, some do, Most of them, however,.do not

do any better on the segond writing than on the'first L

~P: "How do you have them correct the mlsspelled ones in
the tegte?? o |

T: "They study them silently or write-them_on'thé'ﬁbard
or on papér, whichéVér‘they prefer.and‘get the-ieét'results.*

P: "I see, you are followlng a modified-étudyétestustudf
plan of feadhing which should not be 8o bed, but it éeems”to

lack the proper motivation for the clagses. We, perhaps, ‘had

‘better try some other method and try to stlmulate their inter-

est and better efforts.

"Have you ever tried the test~study plan?" 

' ' e '-i-&  wn.a
: 1'% "l\!f_} f_#aﬁ abo"t it v I a&%.‘v’ act wsatk LU WL @

-

do you think of 1t?_-DQ you think it would help solve our

trouble®

P: "Yes I like it very much for several reasons and I

think it will help to solve this difficulty, if you will follow

_the plan as outlined.

"You see, the pupils undoubtediy retain some unlearned

words long enough after the five minutes of'cramming to write
- them correctly in the‘preview. They'thén assume that'they
know a1l of the words that aréfspelled correétly;_ In,reality,

they do not know these words, and because the?rdid not iearn
them before the next 1eeson, they fail to write them oorrect--

ly on the next day's retest, when they 49 not have a time for

eramaning. Thus you have two handicaps, 1e. a too high score

for the first day and therunlearned words being mistaken for -
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"mastered words* result in a proportionately poor leseon the

next day. | _ o -
"Naturally the pupils become discouraged because it seems

that they oa2n't remember how fto spell the ﬁdrdé'frOﬁ 6ne déy"

%o the next, 80 why study anything that Bllps the mind 80

 quickly?® o

| T: " see your argument. I had never thought of that.

I jﬁst_ﬁhoughf they were not willing %o take the réeponsibii-if'

"1ty to study their work. I wae anxious to encouragé the pu-

pils, and I thought that if they had a feﬁ5ﬁ1nutéé'to'giancer"”r
over the'néw wbrdé.before'taking thé tést fhe?VW6ﬁ1&’do béffEr._-'
- T thought this would enoourage ‘them 80 that they would work

ffor a nerfect leseon for the next day.® - | |

| P{" "It is true, the pupils become dlscouraged 1f theiz |
first gsoore is 80 1ow that it indicates they are not sufficiente- :gir
'ly advanced to’ be prepared for‘the work. Their spelling scores '
should not be unfavorable, however, for they are average pu-
pils so far as we have been sble to find cut. 1 believe that
they will do good work if ycu-will use the test-étﬁd?*bian and
help the students learn how to gstudy words and then aee that

 they do ‘study them. Theyrare too young to be put upon their |

 own resources and responsibilities for preparing their leesons.
._“This 15 the plan, briefly. . On the Tirst day dictate the
“words. All migspelled words are to be thoroughly mastered

that day. The next two lessons are in the form of check-up :
1essons so that you and the pupils may know how well they have '

sucoeeded in their efforts.



“What have you been doing about the pupila who made per--
| feot scoreg v - RN

Te “They always took the lessons and tried to Bee who -

gould have the most perfect papers each week I also let them S

be the captains for oral spelling matches, and be monitore. 8

- P:' "Those are good stimuli but don't you think self~

”7'oompet1tion is better then competition amcng the members of

- the olass? Why don't you excuse those who - have perfeot papers'il‘ 7“

;ﬁthe ‘Pirst two days, ‘from the third lesaon? It you are acoring;“
'_ithe number of words missed by eaoh person, give them zero for o

their grade,

J'._will atimulate preparation.

“Just haw would you suggest that I make the change in the_ :
: ﬂwork?”'_ _: _ | | o ' __ |
| "__?:”."I would start next week just aa if I were beginning  f‘i
_ ?& new term. I would do these things: = o o
- 1;' "Explain t0 the class that there are. to be no books open
R before any 1esson.' _' 4_ '_ S
g';'"Tell them that all who have perfect 1essons the first two -
: days of each week Wlll be given a perfect score for the i
third 1esaon and that they vill be excused from the f_k7~.'
, lesson.. | 2 ”
..' 3. "Explaln that all leaaons must be wrltten 1n ink and all

oorreoting done in pencil.

Te uI had not thought of that seriously because T 9“99{ 1 f f‘°

__-4§ nSet up a definite routine for passing and collecting bOOkB7 ffTr;
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.as, alwaye to fhe one ahead; and the one in the front takes
his to the back pupil who is without a book.x‘Thiéiaidéi
greatly in saving time and confusion. | }.:'. C.__w
WAfter papers are ohecked they should be returned and each o
_ pupil-should look over hls-paper‘_ Then the scores should VLT
~ be taken. | o E DR |
:'6- "From time to time at irregular and unannounced intervals,

pick up the books and look over the lessons to stimulate

oareful checking on the part of the pupils. o

7. "Tell them that you w11 correct the monmy' rev}.ews.‘_:__._'_._':
These should include the most difficult words and should
 be composed of word 1ists, sentence making, definition andn_-,,
h oontext tests. o o .
nIn helping the pupila to 1earn to apell the new ot mis-.l'“
',Spelled words, you should work with them until they have maa--L:

tered the following essential steps in learning a word. “then ~flj
you may have to work with only the slower and new pupils 80 \"_':f
 that all learn how ‘to learn to spell new words"' IR
1. The pupil mugt know the pronunciation of the word. i_ |
3. He must 1earn its meaning and how 0 use it in a sentenoe.'”i;‘
3. He dmvides the word into syllahles or underlines:the_sy;,..”
n,:lables. l | _"' - | " *-l | l i 'igt['“
“l:n4..He gets a mental image of the word by looking at 1t and
l_gpelling it, then closing his eyes and repeating the Spellall'f“

._:l.ng- o ) -
5.~He then repeats the word and the spelling softly as he

_7;,wr1tes it. .
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8. Then compare the spelling with the speliing.iﬁ'the book.
"If the class is studying as s unit, it osn fery"weli do
" the spelling sudibly and write the words as it spells them, |
~in the air,'with free arm movement, ' |
*In this test study plan the pupils are required to study -
only the words thet they missed in the 1lsts or context ”
T' "I expect this method and procedure will be a big

.”improvement over what we have been doing.

"May I copy ‘gome of the ideaa'down, such a8 the_étéﬁs‘
for learning a word?" | | __' "_ |
| P "Yes, but I have gome of those coplea that were dis—:7 
tributed tq_teachers of spelling_last fall, Do you wagt.one
of those.sheets?i R ' . R

T: WOk, thank you., This is fine. I shall use this."
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VITALIZING THE JUNIOR RED OROSS CLUB .
| (Grades Five and Six) B

Thie teacher had never taught this qlub befnre and hed
' apparently never given 1ts obgectives or the methods of re-
8lizing thoge goals any thought.

When she was assigned to take over the'léaderehip of &

group of mixth graders, she found that she had to make some

_definite plane, of just whet to do and how to do 1t best,
| Naturally éhe came to the principal for ideas and suggest- :
ions. Their‘conferehce was as followsv _' _ '
| 'T:_ "T feel that I am entirely unprepared to take on this
olub work. I have never had any experienoe nith it and Just
don't know how or- where t0 begin." :

—Pi' "It is conducted in much the same way BS any other
club, Miss Brown. ‘Explain to the members of your group that
they are to organize themsélves into a Junior Red Cross Club.

This is a'junior c1ub of fhe Senior Red Croés, an interna-
tional organization which many of their parents join each

Year'. . | : _ o -
' "Ag soon as you have explained that they are to become &
member:bf branch-of a gigantic orgéni2ation,.of.wﬁich.eve:y
voy and gifl in the £ifth and sixth grades'beiong,.sﬁggést
that they'élect officers for their olub for the fall teim;
Act aa temporary Chairman and insist that they try to use
good judgment in their nominations and election.

s "Yes, I am sure I can pet that oroanizatlon part-~
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done, but what to do in the way of a constructive progrem is
the thing that is bothering me." ER
. P: "I'm afraid you are tekinz too mﬁch-fef éranted.1:
These 1little people don't know much, if anything, about tﬁe
_ Organization, 1ts history, development, war time activitiea,
"and peace time activities. It ehould be both interesting and
.'beneficiai for_them to learn of theee thinge. You mey have to .

read or $611 them about them. Have reports if poesible from

‘the pupile. These projects'iill do mueh-to'develop éppreoia;
tion and reSpect for the Organization and to develop a mutual
'and sympathetic eppreoiation for the peoplee of the other j[
'_iperte of the world. | o

me. ] _ -
s

,,i-l-_!
Tailu

@

» [
ds 1l

ing, wori't they?"

P:" "You must not forget that theee pupile meet just i
onoe a week eo I think'bhey would not tire of Just reading
and talking if theee ectivities were kept lively. There-ie'
:aleo much o be done in the wsy of aetivxtiee. Eeoh one'f_
~should bring a penny or two, to be pooled for & lubecription
“to the Junior Red-cross Magezine, & monthly of great-interelt
to members. This should be reed in Glub time and then put on
the resding table. | |

"These depreesion'ieers'ﬁeip to_#italiee'fﬁe-woik by mek;
ing help necessary right at home. The neaineeeeof the'needj |
' alweye'makee the_aid-hore real. You might_etartia.dii&e for
toys, which your clﬁbfoouia-repair"ahe tﬁrn.o&er'fo'the_welf"

fare Store at Christmas time, fo:‘diet:ibutiOn:to the needy.
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MAnother drive that your olub might conduct is a drive

for clothing, either for children‘br for'éil ages. Such cloth- Zf ;

'.1ngras=shoes, sweaters -and coats are always 1n demand by the

'i pb¢r familiea and are always being outgrown or cast aside by

the more fortunate families, 8o g drive for thesa articles willf:f.%'

'.be fruitful, I'm gure.

| "The goods received from any drive should be turned over R

to the looal Welfare Store. The Officers thera will see to it =

"‘_fwhioh we do not get this other way . ‘)

- that the deserving families are cared for better than we ¢an.

We also escape placing ourselves in line for oritioism, by mak-  ?’f 

i'ging such dispoaition of the goode. When a. group triea to dis—-; p7}w

| ‘pose of - the articles directly to %he needy,‘some people alwaya

-~ #1094 or iticzsm in +h- getﬁeé

"You might have a oanned fruit and . jelly drive for Thanks-fg {}j

- giving baskets. Have the pupils gather the fruit here in yourJ

l-room in boxes. When you are through-with the camnaign we'will_: =f :

" see to it that the food gets to the Store and that the o1ub
 receives full credit for its work., Run en article 1in the
' schoo1 newspaper about the drive, you might even negotiate

with the town paper for a emall article in the way of an adwjf.

--fivertilement of the drive.

Ty “Why, of course. I should have thought ef these: ﬁ
"things, myself . EF 8 '”_ :‘ _'
_P: "Oh, there are lots of things $0 be done.' For club

' _period wnrk, not taken up with other things you might have the _fﬁq}:

' Qmembers make paper nut dlshes or place cards for some
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'orphanage or veterans' hospital, for Ohristmas, Eaater. or any R

;other special occasion. - _
T: ”That ig a good 1dea, too.' Pbrhaps they could do

'some of that in their art time, 1f we were crowded for time.

| ~ Py MMrs. Miller is appointed Ohairman of the Junior Red

 Oross Teachers for thls year and. she will have something very

definite for all of you to work on together in the way of a-

_-community project We feel that our efforts are much better

-_réwardéd by working on a common project ‘than for. three or four* 
~1ittle proaects %o be going on at the same time, often oonu*

' flicting and overlapping each other.

" suggest that you see her before ¥o quldﬁ aﬁyfpibjecf_f'_f‘7 3

%hé'a'ﬁ crosa

Refinitely, She %2ll‘prs%=h1? ssll a me

 Fp

Agi; =
ving o

a

"Teachers'this week because she went. to aée'th S cretary of

~the Welfare yesterday.

"You will find that Mrs. Miller will have lots of enthus»f1 f*

1asm and ideas about this work and ahe is glad to work with L
you if you will let her know your problem. Of_cOurae,ni am
anxlous to help you, $00, and do not hesitaté'to'odme_to me

~ with your questions and difficulties.®
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CHAPTER VII |
A EVALUATIGH or eupwevxszon BY THE GONFERENOE annon

Without experimentetion 1itt1e or no progrele hes ever
been made in any field of science. | S

- Supervision of instruction has eimilarly been developed .

- and im~roved only through experimentation. As the experi-___":'

. ments are conduoted. the lesder must be mindful of these L

can at all times feel ite pulee. The experiment must be‘“”

- factore- |
He muet never lose the "feel“ ‘of the experiment a8 a.}ell._l'””

whole. He must always keep it go well under control that he

o
o

awmad ad Am A hégfi =
ik ol o \l. roia au WA A AN e

o :

-fairly oertain.

‘He must be very oritical in evaluation the effioienoy of
the program, as %o definite regults, baeed on- immediate or a
"long term basis®, 1 He must also be very critical oonoerning
the value of technioues employed in the 1ight of the abOVe

benefits. _ ] _ o :
So much hae been tried in the field of Supervieion, that

lhes little or no measurabk= merit, that it is of prime import-
" ance %o have some measuring stick’ for evaluating end proving

'the velues of any teohnique or progrem of Supervision before

it osn be hoped 0 have that program receive eny eerioue-e '

1 Eliwood P. Cubberley, The Prinoipsl and His School, 440.
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consideration'from’bthers interested in Superviéidh ﬁnd Edﬁba?_"'
$ton. | o (R

Four of the most common methods of méﬁsur1ng the banefita'
of a program in Supervision are:l s

_Evaluation of Supervision in Terms ofy
~I. Measured Changes in the Achievement of Pupils
II, Measured Changes in Teaching Procedures
III. Observed Ohanges in the Teaching or Learning Situation
and in the Community.
IV. Judgments of Individuals.

T. Meassured Ghnm‘rps _in t'hp _Anhievemant nf Pun'i'lg-_

The most oommonly uged technique by which experiménters
have attempted to evaluste the effeotiveness of Supervision
has béen the measurement of pupil growth by standard achieve-
ment teste, _ : i

II. Measured Ghanges in Teaching Prooedures. o
o o It is diffiocult. to give an adequate picture of the
] teaching in a school. An activity rather than a statio sltua~

bl avi wmesadk Thha ﬁnn.n-n-‘ ~A B [, T R L Y g el e 2
L VkWas WA W [ ¥4~ AL WD Wk J-UUL&- AU@V‘ILI‘E 4-“ u. _E-I‘l VU oD UJ.J-G.U -Lo UVM"

stahtly changing, difficult to control, end subject to the
influence of many variables. The most important of these are
the native equipment of the child, his environment, and the -
teacher, whose task it is to oreate as effective a totsl L
learning situation for each ¢hlild in the olass as possible.

The evaluation of .the work in any c¢lassroom under present
conditions is largely determined by the personal prejudices

.0f the dbserver. There ig little sgreement among educatore

. a8 to what constltutes the most effeotive methods of 1nstructh'
ion. : : _

Therollowing procedures for meking objéqtive studies of
tesching practices,which have in certain cases been used as the

basis for evaluatiné Supervision, are collected and eval=

‘uated:d
The techniquea desoribed in that yearbook make it

1 Department of Superinténdenca. Eighth Ye&rbggk, “Evidences o
-~ of the Value of Supervision“ _

§ggond Yearbook of the National Conference of Su ervisora
o .

Bupervision.m

3_Golumbia University, Burean 6f Publicaxions, Teachers col1ege,3fl'
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poesible: -

(1) To enumerate various items concerning teaching in the
"elsssroom in guentitative terms, (2) to deseribe in s meaning-

- ful, objective way the quality of teaching either in one room

or in a lerge number of rooms, (3) to meke comparisons between
oonditions in a number of plsces, {(4) to measure the effeoct-
iveness of the supervisory program in terms of the changes
that are produced in the educational situation; and (5) to set
up a program for evaluating teaching proceduree and;other con-
ditions revealed by a survey. of ingtruction. ik

III, Observed Changes in the Teaching or Learning Situation
and in the Community.
. There are no objective means by which many of the 1mport-.
ant outcomes of Supervision ocsn be determined., Many of these

_ 1Plainly observable" outcomes can be listed in descriptive

“terms a8 a pas8is Ior guidance in evaluating Superv191on. -
: Rough eetimatee of gain or loss can be mede. o

A typicel evaluatinn of thie type is made by Preeident '
 Frasier of the Golorado State. Teachers college-l u P

1. Goureee ‘have been better defined. The President requeeted E
outlines of all existing courses., A comparison of these out-
- lines showed much overlapping and gaps._ These errors are be-
- ing remedied. _ _ U _ _

3. Examinatione heve-been.vastly improved., In some depariments

- the examinations glven were adequate. In most departuents
they were not. The final examinations given at the end of the
last quarter were excellent examples of modern methods of -
checking the results of teaching This hae been a most worth- -
while undertaking, = o ' L

.3. Some good teachers who were on the verge of fallure have
been saved to the institution. 1In a few cases, all that was
‘necessary was a series of visitations to the classee, followed )
by cenferencee over aterael and method. . _

4, Some poor teachers have been dropped from our payroll.. In
every case, this has been done when the director of instruct-
" ‘ion and the President have been sure that it was imposeibla
~to Ao anything for the teacher, -

5. New teachers through group meetinge and individual confer— '
~ences atart off with less waeted effort than before.

1 g, W. Frasier and W, D.'Armentrout, "Expefihente'in Teachers
College Administration", Educational Administration and :
~Supervision, March 1939, XTIV, 166-169. (Bth Yeerbook,.lIQ)
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8. Students through their cooperaﬁion have a- neﬁ and héalthy__‘
intergst in ouxriculum, courses of atudy, and teaching
metho 8. _

| IV. Judgments of Individuals.

A large body of information is- available concerning the

-jﬁdgments of individvals as to the value of Supervision and

of wvarious supervisory practices. These data have heen com-
piled from questionnaires and other forms of inquiry blanks
which have been submitted to teachers, administrators, super-

visors, and educational experts. Rating charts have been pre-_ 

pared by mesns of which superintendents may attempt to eval-_

_uate the supervisory work in 8 eity school system.

In an effort to evalugte the conferenoe Plan of Super-

oot T . 1

vision in this school the following questionnnire wae sub-

mitted to the teachers of the school for their evaluation of

the various phaaes-7
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CONFERENCE EVALUATIGN sUR?EY-*' -
| A definite effort hae been made this year to 1ncrease the -
value of our Teachers' meetings, We have tried to call meet-.
ings only when there wag an urgent need,;to.keep the meetings
a8 brief as pqssible and to make them worfﬁwhiie'1h~6the:.fe;;;
spectl. . _ : . - . S S ,

The main reasons for calling meetings are to make our

:'efforts a8 uniform a8 neceesary and to make it as easy for thef_;_"

teachers to do their job of taaching and counseling ae poes—

" ible and at the same time do that work nore effectively.”'_

We are now anxious to know your reactions to these meet-

‘e ; 1nga. There is absolutely no desire to know the identity of

any 1nu1v1uua1 80 your slgnatures are not aeked for., If you R

: wish to discuss any of this, however, your criticisms will be  e¢

welcome and you will be treated in that same prefeesional-man-”_f"

ner that we endeavor to alweys maintain,
Please'be-frahkg&nd honest in your evaluuﬁions'of thiﬁ

survey will be practically worthless. Please do not feel that

| thigh ratings or other indioations of compliments are desired.' f;] B

: Your full and impartial cooperation will be anpreciated. _
Please try to evaluate each type of conference on. 1ts
'a“general or averaged effect or 1nf1uence,_not from a single
‘_effect or impression‘. | B e '

You are requested to check the rating below that moet

.accurately evaluates ea.ch type of conference-‘n;

“;I General Teachers' Meetings, which all teachers attend to




f*_f;"iﬁa 6th. grade teachers meeting'after each quarter to discuss
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discuss matters of interest to the group as. 8 whole, as-_*~ 
#Standardized Grades® '”Discipline". or "Educ&tion by Gam-
paigns" e.g. Personality Traite. - e
Oheck.one: ) ‘ : R
Very helvful, helpful, of ddubtfﬁl-help, of no.help}'a'ﬁéété
of tiﬁe.' L . e s
_52_2 Gonferences, which teachtrs of certain grades or

subjects have for dlscusaing problems of thetir own, as- ”sth )

pupil adjustments", or "Guidance teachers" meeting for a con~

.. ference in their wozk, meetings for “integrating the work-of

a8 éubiéét-from gradé-ﬁd grade or all Of“thejsﬁbieéts=1nfa
. given grade"?'th- Rad c:eé* Teachers™ meeting iGl&isduég

" their year's work, eto. >
Check one: o |
Very belptul, hEIPful’ o doubtful help, nf no help, s waste
of time. |

I1I. Individual Conferences: -

Scheduled- early morning conferences'
check one: | | |
Very helpful, helpful, of doubtful help, of no help, a Waste
~ of time. o | |

Incidental and miscellaneous conferencea, with either the . :"L
District Superintendent or the principal._ e
Check one: _ _ _ L _
“Very helpful, helpful, of doubtful help, ‘of mo help, 8 waste

Of time,
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Your suggestions for improvement or criticisms of the
present‘plan are welcome and solicited. Pleésé ménfidn them
bélow. N ” o |

B & #eneréi'cdﬁferencea:
I1. Group COonferences:

 ITI. Individual Conferences:

o 'The-féllowingﬁtabie_shoWs the.évaluétiOn\pf fhe'program
of Supervision by the Conference method in this school, as_i'
rated by the teaéhe:é, This evaluation 19Lbéééd;ﬁpon the'éué.
pefvisoij.prbgram3of the preseﬁt school year.wavery'membef
" of the féculty'retgrned'the.qﬁesfibnnaiie,”so-thaﬁ'th¢ figure3-”
show anuagcurabe picture of the teachersi réacﬁioh to fhe prof:

' gram-

| Evaluation of Conference Method‘of,éﬁperviéioﬁ _
Type of  Very ' Helpful 0f doubt- Of no 'TA'Wasﬁe:-
meeting helpful ful help help ~of time
|  W6. %  No.%  No.% . Wo. % . Fo.'%
]  Generex 9 88 5 33 o |
i : ‘ _ .
{  Grouwp* 10 83 3 17 .
© Indtvi@- .
upl** 11 39 ~ 14 B0 3 11

* Two teachers did not rate the Group Tyﬁé:of"coﬁferencg;x o
** Types "A" and "B" of the Individual Conference were com-

_bined for tabulation purposes, hence there'afe-twentyﬁeightt N




. . 1238
votes cast for the Individaul conferences instead of fourteen

for each type. _ : .
| The indications are very favorable to this-type'ofiéuperé*':
vision. ~The fact that tne teachers have'readted so'favorébly"
' to it is very much in its favor, for without the cooperation
~of the faculty, little in the way of improving the efficiency
of instruction could be expected. o

As the above table shows, nine teaohers or sixty—eight

‘percent of all of the teaohers voted the General type of meet~

ing very helpful while five teachers or thirty—two percent of
"~ all of the teachers valued it as helEful. | )
Ten teachers or eighty-three percent of all who voted on

e
wid

Cl'?

‘a)
4
o]

£

ypé ?ﬁlﬁéﬁ it as ery neiprui, wnile two teachera

or sevenfeénipercent rnted it as helpful.' Theee Group-meet- ‘
ings -are made up of teachers of partioular grades or sub3ects
who meet to discuss their particular problems and aim to
arrive at definite‘conclusions of solutions before lesving
'the meetings. o . |
According to the Eighth Yearbook:1 Group meetings or
meetings of special professional groups are considered the
" most valuable type of teachers! meetings, and are rated as

the second most valuable supervisory means of teacher im-
provement. The other types of teachers! meetings, nemed in

:_ order of value and extent of use, are; principals!' meetings,

committee meetings, and genersl meetings of all of the teach—
ers of the entire school or system._ L .

By combining ‘the votes for parts "A“ and "B" of the e

1 Department of Superintendence, Eighth Yearbook, "Types of
Supervisory Organization" Chapher IV} 85.
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Individual conferencess eleven or thirty-nine peréent of the

votes valued these conferences as very helpful, fourteen or

fifty percent valued them as helpful, and three or five percent 3

rated them as of doubtful helg. _ _
of the fifty-four votes cast in all, thirty or. fifty—eix

| percent voted the conferences in general, very helpful twen—

ty-oneé or thirty-nine percent rated them as helpful; snd three'

or five percent estimated them as of doubtful hggg.




omAPTER VIII
CONCLUSION AND‘SUMMARY-“_;“,:.r.;

| Supervieion has been developed in thielooentryfeiﬁoe the,

‘14

'middle of‘thernineteenth century,. accordieg'to‘”Tﬁe‘Eieﬁentarj7-'_"

'Bchool, Ite Organization and Supervision“, by W. c Reavie,
_Peul R. Pierce and B. H. Stullken. N
| It hae developed in two aepecte, ie. through interpreta— ,1

The meening of superv1eion hae developed from 1te early

.interpretation and application, in which the lay board made ,f”:*"

: ite inveetigetione end recommendetlone oonoerning the fitneee

of pupile to greduate, the condition of the eohool eystem end

" the qualifications of the teeohere, to the interpretetion end N

.yapplioation now found in our most progre331ve echool Byeteme,-._

where we-find eupervmeion to be the definite ect of eoientifiee , |

_jelly improv1ng instruotion by essieting the teacher on the job
in all of the waye posnible._" o | |

Beoauee of- thie interpretation, eome of- the wealthier and ;eti

larger echool eyetems heve set up part or all of the follow-
' ring supervieory eteff to further the: educationel efficienoy of :ieif

.-rthe eohoole-e'

1. The Superintendent is oreated to supervise and admin—..ffﬁ“

ieter ell of the schools of the city, and to formulate pol-“f-"

o iciee end standardize the educational objectivee. ..T-

3. The Aeeietant Superintendent i to aeeiet the Super-

-intendent 10 interpret the polieiee and to eesiet ‘him in other »fr*

'”tfweye.;
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3. The Principal ig recognized as the logical euperviecr el o

'_of his. echool. The Building Prineipal wae oreeted ae Head

Teacher in- ‘the middle of the nineteenth oentury. In eome caeesgi"*f'

he has advenced through leveral etagee until he hee beoome a

‘Supervieing Principal.

The Supervieing Principal hes grown up With the ceﬁpere-j"ffff

tively recent practive of consolidating echeole into one

gchool or dietrict.' He is oomparable to & Superintendent in

"**ff‘ﬁﬁﬁéfﬁ‘éﬁa dutiee._

4, Supervieorl were created to euperviee the work of the
i echoole. o o Lo B
| oa) Special Supervieore work with only the epeciel eubn
2'jecte thet have been added to the curricula sinee the tredi
tional "three R's". . | S
' b) General Supervieore superviee +the general eubjects.
We have attempted to practiee the beet phesee of superu S
: ?vision that are- possible on an economy program end in a eyetem
of this size. ~ . o e o

The leading prineiﬁiee of:eﬁperViEion-areffeiioeedffeifhe]{f_

"beef'of'our'ability and'typical'confereheee ef'ﬁhe threeimein':'“'

7”"d1vieione are given in detail in the body of thie theeie.; The'.?“'

raim of thie ie to. show how eupervieion can be carried on eatis- S

| faetorily under the handieapg of :an ‘enforoed ecenomy program. e

To make thie Gonferenoe Supervieory provram be a8 effiu_

~ oient as poeeible, three typee of conferences are organized, r,r.a o

| ie. General or Building, Greup or Subject Teachere', end
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Individual Teacher's Gonference;' ’ :
"I. The Generel Qonferences are for all teachers in the o
school and are celled only when matters erise thet 1nxereet and
~ concern all teachers. | _ et |
Definite principles for conduoting euccessful meetinge of
_ this type are followed. _ _ R ' ' o
| Objectioneble typee of meetings are definitely kept off

of the schedule, as complaining meetinge, fault-finding, pern
sonal compleinte, etc. types of tOpice. | |
The General Gonferencel are of two typee' administratlve L

end'euperV1sory. H AR end "B" are administrative in neture end

LN and "D¥ are eupervisory.

Four examp;es of tne general Qonferenoea are:.
4. The Organization Gonference. (Galled the Seturday before
~ the opening of the Fall Term.) | .
B. Measuring and Reting the Progress of Pupils.
'::G. Questioning as. e Porm of Teaehing Teehnlque.'
D. Educetion by Oampaigne. " | |

_Some other administreti#e tepiee-for aii_teeehefs.grer'
‘extrarcuriicular aetivitiee, principles endémethods of pﬁ;'

. pil adjustments and etendardiza,tion, cless and school rOut:L‘ne .
1.fas ten-minute homeroom aetivities, physicel conditione of thee'-e.“
'room and pupils' schedules. B | .:_“ PR
Some valueble eupervieory tOpice etudled ere' 'methode,
.'_types of-recitetion,typee of teeching, objectivee of-eduea§
: tien,:ebjeeﬁiiee ef the verioee Bubjecte, infefier end_sﬁ;eﬁ

perior teschers and how teachers oan help:fhemSeives to



127
1mprove. B | B
II. The Group Teachers! Meetinga are for only teachers of
a particular subjeot, grade or with a common problem._ This
type of meeting ranks first, according to the.Eighth-Yearbook
of the Department of Superintendence;,emong:allnoflthe typee.
of Oonfereﬁcee, as an aid to the 1mprovement‘of;inetruction.
Undoubtedlylthe réasons for this direct benefit'to #he'teaoha |

ers are: 7the teaohers come with a definite problem and work

'*"———*for—e—uer ite eoI_flon, a Tine teeching-learning eituation

is deveIOped, ‘hence the benefit, a second reason is that ug-

ually only one ma;or topic ie studied at a meeting._

| Many of the toplcs listed as eultable for General die-

cussione can well be more thorou hl, Qeeelrpud iﬁ-a_érvuy -

meeting, as well as many other t0oice. — o
Four Group Oonferenoee that are reproduced in the earliu

er chapters are: |

A. Improving Nature Study by & Revised Course ofeStudy.."

B. Msking Pupil Adjustments. - | . E .

c.'Eduoational Guidanee Program. (Introductory and general)

: D._Eduoational Guidance Program. (Specific course of Study).
The'Individuai Conference is a meeting of ) teecherrand _

-the eupervieor to study a problem that is an individual metter

because of its individusl nature and type of problem. -
The Individual Oonference is of much value to the teach-

: er, the supervisor and the pupils. Most teachers have im- |

proved as a direot result of these oOnferenoes. | |

The list of these oonferenoes are inexhauetlble, they are
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as numerous as the problems of teaching, 1earn1ng, pereonel- _ '_
ity olashes and individual differences. . o

Four Individuel Gcnferencee that are. reproduced in the_
body of this thesis arer |
A. Seventh Grade Remedial Methemetica.
‘B Sccializing Social Science. _ L
¢. Improving Spelling by the Teet-Study Method.

D, Vitalizing the Junior Red COross Progrem.f -_"'- ;;f;;;;;,%;ff_e;

Supervision is meeeurable in terms cf-f*'ﬁ' | o
I. Measured changea in the Achievement of Pupile._l
II;}Meeeured ohangee in Teaching Procedures o
III. Observed chengee in the Teaching or Learning Situe--'
| eicatané in the ‘ﬁmunlty._ I e
_IV;-Judgments of Indlviduale.;. ) _ o
Nothing haa been done to. evaluate the euperviecry pro—
-gram by the first or second methode.' | | B
The Gcmmunity reection to the progrem 13 very encoureg~
ling. | | |
' The Judgmente of the teachers ehow thet the progrem is
eucceeeful for: of the fifty-four votee ceet on ell typee of

the progrem, fifty~six percent rated the conferences as "Very

© helpfull thirty—nine percent voted them Nhelpfulﬂ, snd only

five percent cf‘bhe votes 1ndiceted thet the conference Plan

of- Supervieion wae cf"doubtful help" " No- votee were ceet on

. the 1ower two ratinge, ie. "of no . help" and "a waste oftime". o

Other benefite to the echool thet are leee objectlve -

_but none the lees real and velueble are- e_'
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Becsuse the prineipel cannot go aroﬁnd_toimaké‘many.
classroom visitations, the teachéfs feel the*hééd'df more |
eritiocal self-analysis and selfwevaluation, ‘and is thereby
kept more keenly aware of her responsibilities a8 the execuw-
tive of the olassroom. In_schools where.supervision_is con-
ducteﬁ by the visifation.eystem,'teachersxaGQuife'the attitﬁde.
that things are perfect if they are not adversely criticized

by the supervisor, henoe less is done. voluntarily by the 2

3eacn€f—1n the way of selfwimprovement. _1

A seoond venefit to the teacher and $o the school. under.'f--

the conference plan, lies in the fact that the teaehers be~

" come more confidenfial with the'principal. They voluntarily

come with their problems and willinzlv nut their diffi ;,

j before the principal for his assistance._ --' P _'i
Another advantage of this'piaﬁ:is réédiijgééen in}the‘

fine epirit=if can=foster:among_the tegéheré]in'fhe ﬁa& of

cooperation for fhe.common cause fthe'bestfepﬁortuhitiés'fdx'

the pupils.)



BIBLIOGRAPHY |

BSources.

Barr, A. 8., Gharacteriatid'Differences in the Teachin Por-
formance 0 GOOJ &nd POOY Teachers of Lhe Soclsai Efu&ies,
Pu Blic'§_ﬁool Pub bI1ishing Go., §ioomington, Ill., L

‘Borads, Juliue and Selke, George 4., Rural School Administrap o

tion and Supervision, Edited by T. D. Ooll: man, D. E..__.
ﬁeath & Co., Boston, Mass., 1926. = SRR

 Burton, William H., Supervision and Im rovement of Teaching,
-~ - D. Appleton & Oo., New YorE, N Yo, I§2§. B _

 _Burton, William H., The Nature and Direction of Learning, D.3_ff-.~7

Appleton & Co,,
: Burton, William H. and Others, The Supervision of Elementar

Subjects, Edited by William H. Eurton,*ﬁ Tooistor & 0.,“.fi?”
T§E%T““" . | o RS S M

l G114 nes, Ellsworth, Sohool Sunervision in Theory and Prao-

tice, The. Thomas ¥, G&oweil Ta., ﬁew‘?brk, ﬂ“?., 537,

" Oolvin, Steven Sheldon, An Introduction o High School Teachﬁf e
ing, Macmillan Co., New York, N.Y., 1923, _ aa i

cubberley, Ellwood P., The Princioal and, His School, Houghton .
- Mifflin Co., Bostom, 1933. | e

- Department of Supertntendence, Eighth Yearbook,_”The Supermi .
' Intendent Surveys Qupervisionﬁ Published by the Depart-
ment of Superintendence, N. E A, W&shington,_n 0 TRE

- 1830,

Douglass, Harl R., Modern Methods in ngh School Teachi
Edited by Ellwood P G bBérley,‘ﬁbughton‘ﬂlf?lin o.,-
Boston, 1936. . R

‘Gist, Arthur S., Elementary School SEpervision, Charlea  o
~Seribner's Sons, New York, N. ., 1928. e e

.Hart, Frank W., Teachers and Teaching, The Macmillan Go.,jf
: New York’ N. sy 1984, _ . . SRR . '

'Lewis, Ervin Eugene, Personnel Problems of the Teaching

| Btaff, The Oentury To., New ork,gﬁ"T.,_l§2§}

."Honroe, w. S., De Voss, J. c., and Kelley, F._J., Educationa1 {j5f?7



131

Tests and Measurements, Edited by Ellwood P. cubberley, B
oug n Uc., Boston, 1917, - _ ;

Morrison, Henry 0., The Practice of Teachiniﬁin the Secondary
Schools, Universiiy 0% Ghlaego_?ieas, icago, Ill.._r

Nutt, Hubert Wilbur, Qurrent Problems in the Supervlsion of
Ingtruction, Edited by Thomas Alexender and Hosamond
Hoof, Johnson Publishing'co., New York, N.Y.s 1938.

Odell, C. W. Traditlonal Examinations and New gype TestaL 7' 
The Centuryﬁﬁb.. New Jork, N.¥., 1938, . L

Palmer,. E . Fieldbook of Nature Study, Blingerland—ﬁomstock -

GO 5 WE_W__ oLl B 196-:8 *

" Reavis, William C., Pleroe, Paul R., and Stullken, Bdward H., -
The Elementary School, Its OQ%gnization and  Su ervision,

| 7 ﬁﬁiveralty of Uhicago'F:bas, hicago, Ill., 19SLi.
 'Rugg, Harold, A Primer of Graphics and Statistics, Edited by

fl%good P. Edﬁberley, Houghfbn Mifflin'ﬁo.,'Boston, Maas.;
1935, -

“Staroh, Daniel, Edueational Measurements, The Macmillan Oo.,
- '~ New York, N.Y., 1916. :

_ 'Status of the Elementar Principalshsp of Galifornia,jA prea
Iiminary report, Dy Calilrornia otetve vepartment of Edu=~

. cation, Miss BHelen Heffernan, Chief of Elementary and

Rural Education, and the California Elementary Princi-

pals' Assoclation, not off ‘the Press.

'Stone, Olarence R., Supervision of the Elementar Bchool,
-~ Edited by Fllwood P.. ﬁfEEérley,'ﬁbugﬁton WifT1in Co. Y
- Boston, Mass., 1989. _ R

Teachers' Guide to Child Develo ment Reviewing and Edlting
Committee, State Board of Eauoation, Sacramento, Calif.,
- 1930, - : ' S I -
'PEHIQDIGALS :

QOa 1ifornia Journal of Elementary Education.

May 1933, vol. 1 'Abbott Robert B. "The. Elementary
. - : Prlnclpal at His Work".

‘Pord, Willard, "The- Special Superu'[f
vigor's Contribution to the New D
Education. L o



S ; | 132
~ Xyte, George O, "What Has Supervision
' to Offer Toward the Definite Improve-
ment of Publie School. Instruction?“

' Aug. 1933, vol. II Magnuson, Henry Walter, na Survey of
' Time Consumed in Clerical Work in
Elementary School Adminlstratlon.

Nov. 1933, vol. II Nordahl, M., "An Evaluation of Four
Feb. 1934, vol. II Methods of Tesching Decimals".

May 1934, vol. II Lang; Albert R., "Individusl Oon=
ferences with Teachers., _

Pearson, Haydn S., “Sohool Reports Aboliahed" Literarx Dlgest,-
Feb. 10, 1934. _ _ .

. ”MANUSORIPTS'

Hoar, Wendell R., Educational and VOcatlonal Guidance Pro=-
ram for West Park SCHOOL, SemMinst paper, unpﬁblishe&,--
niverslty ol Vhiecago, Jﬁly 1933. :

Shoésmith, Eerl B., Educatlonal and Vocational Guldance Pro-'
oram for West PETK SCROOL, Seminsr paper, unpubliehed,
University of bhlcago,'ﬂuly 1933,

_LECTURES .
. Kyte, Dr. George'c;, “Tédhniques in Supervisibhﬁy BaY'Section,
Elementery Principale! Association, Nov. 4, 1933.

Pease, Dr. Glen, *Methods in Secondary Education" Olass
notes, Summer of 1938. o



	An experiment in supervision by the conference method
	Recommended Citation

	tmp.1536616822.pdf.RINLJ

