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PREFACE
Creation was once a prerogative of the gods.

For ages

the magic word "genius" served as a harrier to isolate from
the common man that one in whom burned the spark of construct
ive originality.

In the past we have never considered the

possibility of his being one of the teeming throng who In
vade our classrooms daily; or having given way to such tn
absurdity, we have hastily dismissed the Idea, feeling that,
if he were, his presence would surely be announced by tho
choir invisible or some other devine agency.
Of recent years we have experienced a change of opin
ion.

We are loathe to leave everything to chance and be

lieve that too often, unless the child is made aware of his
artistic possibilities early in life and their development
has been consciously fostered, they will forever lie dormant
and never reach fruition.
Eelievirtg this to be true, I was led to the selection
of the subject by the reading of Hughes Kearns' graphic
and spirited narrative, Creative Youth, wherein he presents
the creative possibilities of teaching methods, which
to stimulate the minds end spirits of youth.

The ast

ng

exhibit of verse included in the double anthology
latter half of the hook led me to wonder If oreatlve writing
of poetry had penetrated the departments of English in
if so how thoroughly the Idea
California High Schools, and if
»
a utrhftt degree of success was
had permeated the State, and wh
8
being attained.
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INTRODUCTION

EXPLANATION OF THE SUBJECT, "CREATIVE WRITING OF POETRY?

1

Creative writing of poetry i s so natural an outgrowth of
the newer educational philosophy that I find i t necessary to
sketch briefly some of i t s underlying thoughts to clarify my
subjects
The pendulum of education i s swinging away f rom the d i 
d a c t i c , pedantic practices of former years to the more liber
a l policy of consoiously fostering — not thwarting — the
impulses of youth.

We have come to a new appreciation of the

enormously important native powers of youth and in the crea
tive education of today are striving to guide these wisely
into channels of future social usefulness.
The meaning of t h i s newer education, and our need of i t ,
i s summarized in these words from one of our wisest modern
thinkers on education;
But with the dawn of the idea of progressive
betterment and an interest in new uses of
impulses, there has grown up some conscious
ness of the extent to which a future new
society of changed purposes and duties may be
created by a deliberate humane treatment of
the impulses of youth. This i s the meaning of
education; for a truly humane education
consists in an intelligent direction of native
a c t i v i t i e s in the l i g h t of the possibilities
and necessities of the social s i t u a t i o n . ^ . . . . .
Among the native a c t i v i t i e s of the young are
soma that work toward accommodation, assimilation,
reproduction, and others that work toward
exploration, discovery and creation. But the
weight of adult custom has been thrown upon
retaining and strengthening tendencies toward
conformity, and against those which make
variation and independence. T i 2 e habits
growing person a r e jealously
?
limits of adult customs. The delightful
originality of the child is tamed........•••••
And yet the intimation never wholly deserts us

that there is in the unformed activities of
childhood and youth the possibilities of a
better life for the community as well as for
individuals here and there. This dim sense
is the ground of our abiding idealization of
childhood. For with all its extravagances
and uncertainties, its effusions and reti
cences, it remains a standing proof of a life
wherein growth is normal not an anomaly,
aotivity a delight not a task
Our usual measure for the "goodness* of children
Is the amount of trouble they make for grownups,
which means of course the amount they deviate
from adult habits and expectations. Yet by
way of expiation we envy children their love
of new experiences, their intentness in extracting
the last arop of significance from each situation,
their vital seriousness in things which to us
are outworn.1
Our creative or humane education is concerned less with
facts to be learned, than with a profound change in our
habitual view of the world and our relation to it.

Such

changes come from within; numberless lessons and lectures
could not effect them.
In encouraging creative writing of poetry we are in no
wise expecting to produce a world of geniuses; but rather,
we hope it to result in the creation of a genius world where
in the sense—bound mase will be shepherded by men and women
with a wider awareness, a keener sensitiveness for the
beauties and joys, and the sorrows and ills in the common
world about them.

By widening the conscious field in which

men live, we hope to set up standards of values that are hu
man.

"Only by systematic stimulation of the art*conscioue-

nees in men and its application to problems in society can
we hope to be saved from ourselves."
^ John Dewey, Human Nature and Conduct, Chapter
o

John Keihardt, Poetic Values, p.141.

on Impulse,

Bliss Perry says that we must not insist too strongly
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upon the radical distinction between the poet and other men.
He points out that all children are poets after a fashion,
and that the majority of adults are at some moments suscep
tible to poetic feelings.^Poetry is a natural part of the child's makeup and is
closely interwoven through all his play.

Children love play

better than anything else—vigorous physical play; tag, pom
pom—pull—away , Old Mother Witchj they love imaginative play;
the perennially interesting games of "school", "Indians",
"show".

in all of these activities they are very close to

poetry.

Many of their games are accompanied by little

"singsong" refrains.

In playing "Old Mother Witch", the poor

old woman is followed by a crowd of laughing children, taunt
ing her in this manner;
Old Mother Witch,
Fell in a ditch,
Picked up a penny
And thought she was rich.
In the singing games, which have come from the folk lore
of all nations, one finds all the elements of poetry; story,
dramatization, lyrical expression, rhythm strongly and effec
tively stressed, and rime.

Children learn these games as

soon as they begin to play with others, and the joy with
which they play them over and over again testifies to their
love of rhythm and dramatic action.
1

Bliss Perry, A Study of Poetry, p.61
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Children possess, to a remarkable degree, the ability to
name things for their flavors and qualities.

They are busy

from morning until night exploring the whole world of sense,
at times with painful results.

They love to feel of things,

to test th© flavor of things, even words that are unusual
will be rolled under their tongues until they have got their
fill of the feel of them.

Anything which invades their senses,

like a horn, a nut, cinnamon or sorrel grass, is regarded
with peculiar affection by the children.
Max Eastman pays tribute to the child's poetic ability
in this extract from his admirable book:
Children are often intolerant of poetry in books,
because they have it in the reality. They need no
literary assistance in getting acquainted with the
live qualities of objects, or endowing them with
their true names. Their minds are like skies full
of floating imagery, and with this they evoke the
inmost essences out of common things, discovering
kinships in nature incredible to science and
intolerable to common sense,
The toast is a "zebra".
"Nothing with a tail" is the snake.
The cat purring is a "bumblecat".
The white eggs in the Incubator have
"blossomed".
But education soon robs them of this quaintness.
The are taught that they must get understanding"
they must not linger and behold. After education
has thus reduced them, however, and taken away
their many colored world, they will often recall
with pathetic pleasure a few of the phrases that
fell from them in those last days of contact with
things as they are.- 1
I have before me a letter from Bertram Enos, editor of
The Gleam, a helpful magazine of poetry for the high school,
which publishes some of the creative work of youth,
1

Max Eastman, The Enjoyment of Poetry, p.43-44,

in it he

tells of hie efforts to free the creative instinct In a sixth
grade made up of children from the homes of the extremely
wealthy.

This group had never done any creative writing be

fore and, in addition, were so fed up on mechanical devices
to play with that they seemed to have nothing within them
selves to count on.

But let Mr. Enos speak for himself:

I made no bones about saying one hour. "Now you
®
write a poem about the moon." Then I
read several moon poems. At first, the results
were simply awful. Now, after several months of
I '? getting perfectly lovely
things all the time and most of them are being
written in spare moments by these same children.
The method, as method, is terrible. I should
never advise its use. And yet in this particular
situation, it worked. And that, I feel, is our
final criterion.!
I use this example to strengthen my statement that
poetic expression is as natural to the child as play,

we

have only to free him from his inhibitions and artificiali
ties to bring to light again this beautiful, natural gift of
speech.

Hughes Mearns calls it "his native language."

The achievements of Hilda Conkling and Nathalia Crane
have given us ample evidence that children lisp in rhythms.
The beauty of their expressions often contains elements not
found in more mature writings.

The work of these distin

guished young poets is not so much the product merely of
genius, but rather, a natural and appropriate performance,
which does not seem so exceptional when the creative work of
other youth lg made known.
* Taken from a letter from Mr. Bertram Enos, Oak Lane, Pa.
to Mies Lucetta Kellenbarger of the Modesto High
School.
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We should have become used to the superiority of youth
in poetry.

An astonishing list could be made of notable

poems of our own day, composed by really gifted children.
Percy Mao Kaye was just a lad when he wrote the oho rale to
his father*s Columbus: Stephen Binet composed Five Men and
Poarpey while still in the preparatory school; Edna Mlllay* a
Renascence, exquisite in American poetry, was already printed
when the author was just turning her teens.
Therefore, our primary interest in creative writing of
poetry is to extend further the possibilities in the creative
writing of pupils of the high school age.

We believe that

the productive range is more extensive than is commonly be
lieved, and that the best education comes through the amplest
self-realisation of the individual at whatever age he happens
to be.

So we hope, through encouraging effort and treating

with respect every genuine self-expression, to color all the
departments of life with art, and to make culture the heri
tage of all commoners.
The educational aim in the encouragement of creative
writing of poetry is expressed by William Stanley Braithwaite, one of the earliest to appreciate the significance of
these young writers, as follows:
It is wonderful material you have to work with,
the imaginative, elemental substances of the
are
youthful mind. It is the time when, i*
iruided they can come under thoee influences
Whichieadto the secrets in the heart of man
and nature. Once made really to se<e and Jf
these secrets, they seldom lose the power ana
significance of them; and even if they Jo no
become expressed poets later on, ********
come possessed of that culture whose spirit is
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poetry. It will be wonderful later to look back
and see what perfection has been created either
in manifest art or manifest personality. 1
DEFINITIONS OF POETRY
What is poetry?

Scientists, scholars, and poets have

long endeavored to reduce the essence of poetry to a few
phrases.

But poetry is endowed with an elusive spirit, and

the definitions of it are as diverse as the minds creating
them.
Wordsworth says, "Poetry is the imaginative expression
of strong feeling, usually rhythmical

the spontan

eous overflow of powerful feelings recollected in tranquil
lity."
Keats replies to the question in poesy:
A dreamless shower
Of light is poesy; 'tis the supreme of power;
1 Tis might half slumbering on its own right arm.
"Poetry is the only verity,—the expression of a sound
mind speaking after the ideal, and not after the apparent....
The true poem is the poet's mind, the finest poetry was first
experience.

It does not need that a poem should be long;

every word was once a poem."
the muse.

So Ralph Waldo Emerson defines

Others say it is the song of the nightingales in

the springtime; the art of doing with words what the painter
does hy means of colore.

Voltaire would call it the music of

the soul, and above all, of great and feeling souls.

Thomas

Carlyle believes there was never a heroic poem in the world

1

Hughes Mearas, Creative Youth. Sixth Edition, 1930, p.3

but was a t bottom a biography, the l i f e of a man.
poetry i s a l l these things and more.

Truly,

I think we shall never

explain satisfactorily f o r a l l persons this which has en
gaged the attention of the c r i t i c s since the time of Aris
totle.

Each man must choose for himself.

These three moderns awaken a chord of understanding in
my heart.
What i s poetry? i s I t a mosaic
Of colored stones which curiously are wrought
Into a pattern? Rather glass t h a t ' s taught
By patient labor any hue to take
And glowing with a sumptuous splendor, make
Beauty a thing of awe.
—Amy Lowell (1874-1925)
Poetry i s a language that t e l l s us, through a
more or less emotional reaction, something that
cannot be said. All poetry, great or small, does
t h i s . And i t seems to me that poetry has two
outstanding characterics. One i s that i t i s , a f t e r
a l l , undefinable. The other i s that i t i s event\>»
a l l y unmistakable.
—Edwin Arlington Robinson (1869—
Poetry i s a series of explanations of l i f e , fading
off into horizons too swift f o r explanations....
Poetry i s the opening and closing of a door,
leaving those who look through to guess what i s
seen during a moment.
—Carl Sandburg (1878-

OBJECTIVES IN THE PRESENT 8TUDY
Following Hughes Mearns' glowing account of hie experi
ment in freeing the creative s p i r i t in the pupils of the
Lincoln High School i n New York City, there was a general
attempt made by creative teachers throughout the Lnite
States to approximate hi® success.

Of course there

.ho had been working long and assiduously to bring the youth
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i n their classes to a realization of their latent powers, be
fore the appearance of t h i s "book.

A number of California

teachers proudly told me they had begun their work with poetry
long before Creative Youth was published, but the majority
admitted freely that t h e i r attention had f i r s t been directed
t o the a r t i s t i c p o s s i b i l i t i e s growing from such an atmosphere
of friendliness in the English classroom, while reading this
book.
My objectives in t h i s study have been twofold; to deter
mine, i f possible, the extent of t h i s movement of creative
writing of poetry, and to make certain comparisons of the work
here in California with t h a t of the Lincoln High School In Kew
York City.

We shall consider these in the order named.

In tracing the origin of t h i s movement, I have talked
with many teachers of English in the State and have found that
a l l are agreed there was l i t t l e or no creative work in the
high schools when they attended.

My own high school days,

which furnish a typical example, were spent in a private pre
paratory school whose masters were Englishmen.

All themes

were written upon rigidly assigned subjects, and any attempt
to substitute a vivid account of a subject closer
h e a r t , would have been l i t t l e short of heresy and p u n l e h .ble
by

the memorization of a stated number of lines of poetry.

This use of poetry, a s a means of punishment, resulted
ditioning my appreciation of i t u n t i l years later,w
efforts of my own. 1 was able to erase my earlier avers

n

there was no mention of creative writing
Furthermore, there was
received
. . n f o r t h e t e a c h i n g of English, recei eo
i n the f i r s t preparation f o r
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i n the various colleges which the teachers that I interviewed
attended.

Therefore, we can say with impunity, i t i s a child

of recent birth, an offshoot of the creative education move
ment.
One of the pioneers in this vitalized English work was
Professor John Erskine of Columbia University.

Even before

the World War he was giving a unique type of instruction in
English.

Since that time, in his graduate and summer

courses, he has preached the gospel of teaching literature
through craftsmanship to thousands of teachers of English
throughout the country.

Hughes Meams makes reference to

Professor Erskine^ influence.
The work of two English schoolmasters has influenced
the teaching of creative writing some in this country.

One

of these men, H. Caldwell Cook, has published an absorbing
account of the remarkable work he has accomplished with hie
Littlemen

1

in The Plav Way. g The fine comaraderie exist

ing between these boys and their master have made possible
the creation of an excellent collection of verse of a l l
types, as well as creative prose and drama.

Mr. Cook has

published, i n the f ^ r s e Plav Eooks. six volumes of this re
markable work.

In the prefaces of these books he gives much

of his theory of English teaching, which i s in short, the use
of active methods a s a means of engaging the Interest of the
boys.

They act the plays they study, not only because i t i s

1

A Littleman is any boy under thirteen.

2

H. Caldwell Cook, The Play Way, Fred. A. Stokes Co., N. Y.,
1917.

entertaining to do so, but because plays
acted.

WCTS

made to be

He introduced the making of broadsides (poster* con

taining the creative work of the boys) and chap books, as a
tiny part of his scheme for connecting the arts and the
crafts, or of bringing "lore to life and life to lore."

Mr

Cook say8:
The writing of poems and ballads seems to me
a good thing for a boy 1 e study of language
and literature. A boy may fancy he cannot make
poems, or ie not interested enough to try. You
can of course set him to make ballads as a task.
But the work is all but useless to the boy un
less he takes an interest, and is active in hie
own learning. Well, many a Littleman who saw no
fun in writing poems did see the fun in making
a chap book of his own, a gaudy little book tied
with bright ribbons and bearing a fine title on
the cover. But there has to be something Inside
the chap book. So many a boy who cared little
for poems for their own sake has put his whole
heart into making them, and making them good
enough to pass chap book standard.1
Mr. E. A. Greening Lambourne of the East Oxford School
has done much the same work.

His Rudiments of Criticism

contains a discussion of poetry with very definite sugges
tions for teaching verse-writing to children.
One could hardly overlook the work of Mr. Franz Cizek
in tracing the development of the creative movement in e<.u
cation.

His work, although concerned with another medium

of expression, is of great significance in bringing to our
attention the wealth of unused creation in children,
as contributing ideas to the procedure necessary to provoke
this creativenese.
1

H. Caldwell Cook, The flav Way, pp«76-77
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Mr. Cizek gets amazing designs from untaught Viennese .
children from six to fifteen years of age. Their powers are
stimulated by this teacher, who suggests but doesn't teach.
"Others clap the lid on, I take it offl" he says.-'- Mr.
Cizek's method demands freedom—freedom for the pupil and
freedom for the teacher. But his freedom, as Hughes Mearns 1
freedom, would not necessitate any violent changes in class
room procedure. For example:
In one of his classes he assigned ,the subject
Autumn" and had a short discussion of it. For
the picture, he made but three simple require
ments: that each pupil picture his own ideas
01 autumn, that autumn be represented by a
1 * nd that the figure fill the sheet,
ihf
drawing upon themselves for ideas
ire ? * ere s°°n lost in the enthusiasm of
the
the work. After the drawings were done, Mr.
Cizek criticized them before the class in a few
remarks so well chosen that they sUmulaSet the
+ continue his creativness. He gave onlv
l0al , in8trU0tl00 « the ploluK fo? *
tf;??
the time demanded.
As a result th*> r>vi4i/4
seats truthfully all subjecte a s he knoJs Ind 1 *""
e -K<"v4*^ em w ^^ 0U i the hampering effect of tho
finhibitions
of the adult.3
enect of the
The work of Mr. cizek's pupils proved so Interesting an
example of youths' creativness to Mr. Mearns' pupils that
they made a collection of reproductions of the paintings and
wood outs of these Austrian children for the classroom bulle
tin board, visited the exhibit of their work in Hew York City

1

Franz Cizek, "The Child As Artie+
n
Ar *ist,
December 20, 1924.
The Independent

3

Jane Souba, "Creative Writing 4 ^
English Journal, Oct., llfei*

High Sch °ol,"

A
methods,1
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American teachers express a deep sincere indebtedness
to Mr. Hughes Means for his noble pioneering in the field
of creative writing of poetry in the Lincoln High School in
New York City.

We must also acknowledge our debt to him

for his two enchanting books describing his methods which
have been the means of inspiring and challenging thousands
of teachers to forsake the paths of tradition for the more
difficult but more productive by ways of creative teaching.
I shall discuss Mr. Mearns' methods at greater length in
the ensuing chapters of this thesis.
There is a vast amount of verse being written throughout
the Secondary Schools of Great Britain; in truth, these
great English schools have been the pioneers in this form of
creative work.

Most of it is being deliberately fostered and

guided by competent teachers, but much is also being sorlbbled in any fashion out of school.
The best selections from all the best writers in the big
schools in the British Empire have been combined yearly,
since 1920, into a printed anthology, known as Public School
Verse; 2
France too, is doing some fine work with creative
poetry and is securing delightful results, especially among
her boys. 3
1

Hughes Mearns, Creative' Youth, p.7.

2

P. H. B. Lyon, "Nurturing the Creative Spirit, A Symoosiurn," progressive Education, Jan., Feb., Mar., 1928,
p.32.

3

Hughes Mearns, Creative Youth, Footnote p.35.

I n America t h e a c t i v i t y l e t r u l y astounding.

Every

14

s e c t i o n of t h i s v a s t Union i s r e p r e s e n t e d i n the various
N a t i o n a l A n t h o l o g i e s , which a r e an outgrowth of t h e annual
poetry contests.

I f t h e winning c o n t r i b u t i o n s s e r v e a s an

i n d i c a t i o n o f t h e s e c t i o n s where t h e enthusiasm waxes g r e a t 
e s t , I b e l i e v e t h e s t a t e s o f New York and C a l i f o r n i a would
r e c e i v e f i r s t mention.
The s i t u a t i o n f o r t e a c h i n g c r e a t i v e w r i t i n g I s I d e a l
i n t h e Lincoln High School i n New York C i t y .

The work i s

c a r r i e d on by a man e x p e r i e n c e d i n both w r i t i n g and teaching,
and i s done i n r e g u l a r c l a s s p e r i o d s d u r i n g the school day
u n d e r t h e most Utopian c o n d i t i o n s .

Mr. Mearns has t h e unani

mous support o f t h e e n t i r e f a c u l t y i n h i s endeavor.

When

s e i z e d with t h e c r e a t i v e u r g e , h i s p u p i l s may a b s e n t thems e l v e s from c l a s s e s u n t i l t h e y have imprisoned t h e i r ideas i n
c o n c r e t e form, o r may even w i t h Impunity, compose t h e i r poems
in other classes.

There i s no hard and f a s t course of study

t h r u s t upon Mr. Mearns, no s e t l i s t s of t h i n g s t o be covered
s a t i s f a c t o r i l y by t h e s e m e s t e r ' s e n d .

I n t h e Lincoln High

S c h o o l , t h e members o f t h e c r e a t i v e w r i t i n g c l a s s e s work out
t h e i r own c o u r s e s a c c o r d i n g t o t h e i r major I n t e r e s t s .

I n the

L i n c o l n Elementary and t h e J u n i o r High School, which a r e a l s o
connected w i t h t h e T e a c h e r ' s College of Columbia U n i v e r s i t y ,
t h e r e a r e many t e a c h e r s who a r e s e l e c t e d f o r t h e i r c r e a t l e—
ness.

They a r e s e c u r i n g work a s f r e s h and o r i g i n a l a s

of the high school level.

Thus, t h e upper school may look

f o r w a r d c o n f i d e n t l y t o t h e coming of t h e c h i l d r e n who have
had t h e i r elementary t r a i n i n g i n t h e Lincoln School,

the spirit of the instruction is to permit the amplest selfrealization.
The pupil personnel itself must not be overlooked, for
in these schools one finds the children of the best peoplechildren whose home environment is sympathetic with creative
work, where, in most of the homes, the children hear the beet
English spoken and have the privilege of hearing the best
books read and discussed.

Even the mental heritage of the

Lincoln School child is superior, many of them being the
children of Columbia University professors.
The public high schools in California present a notable
contrast to the perfect situation eketched above.

Here we

have a motley assortment of foreign-bora, rivaling Heine's
famous fifty-seven in number.

In countless numbers of these

homes, English is not spoken, or, at the beet, only a pidgin
makeshift, whose use is surely not conducive to concise and
beautiful poetic expression.

We have neither the ideal home

environment of the Lincoln School pupils nor are we in all
cases favored with the hearty cooperation of our fellow in
structors in carrying on our experiment.

There is no

excellent preparation in creativeness in the eleme.
schools in all parts of the state, 1 which provides
client a foundation for the *ore mature efforts in the big*
school.

Yet, despite our crowded classes, the lac* of hc-o-

+hs ricrid courses of study in
geneity in race and culture, th
g
1

The Los Angeles Elementary^^^Jeir^orx in the Third.
and exhibit many examples
rducationaj ngsearch
Year Book of the Psycholop'T ^
, peoft rtmsuL.
Division of the Los Angeles Scnoox
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English which force the creative teacher to perform mental
summersaults to find ways and means of introducing creative
writing of poetry without slighting scheduled work, I feel
that the fruits of the experimentation of our public school
teachers in California compare very favorably with those of
the Lincoln High School in New York City.
Perhaps wo might even boast of a few advantages! I be
lieve, in some respects, the public schools offer better
material to work with.
is a great asset.

This very foreignness of our pupils

The Irish and the Jews here represented

have deep rooted poetic traditions not to be found in the
indigenous American.

The Italians, even the most humble of

them, have been steeped in folk lore and music for centuries.
The Chinese have long considered the composition of poetry a
part of every man's education, and it formed a major part of
their Civil Service Examinations in their Classical Education
System.

The Japanese have originated many picturesque forms

of poetry, one in particular our own children have found de
light in experimenting with, the Hokku.
Many of our middle-class homes have been richer in human
experience than those of the more sheltered children.

Immi

gration, suffering, poverty, work, religion, love, and death
are with them poignant, everyday occurences.

These children,

in spite of their school work, home work, and part time em
ployment, have more time to pursue their natural inclinations,
unhampered by supervision.

The richer child is so often too

burdened with music and dancing lessons and the consequent
practicing to discover his natural abilities.
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The fact, too, that we have a larger number of children

may, as suggested by Miss. Sergent,^ be another advantage.

As

she says, there should be more talented children among 4000
than among 200. Our only problem is how to find the talented
ones and best to help and encourage them to develop what is in
them.
METHOD OF PROCEDURE
My method of procedure in this study has been personal
interviews with teachers of creative writing of poetry and
the preparation and mailing of questionnaires to the English
teachers of a representative sampling of all types of high
schools throughout California; two hundred and fifty in all
were mailed.

In addition, I have searched the libraries of

the College of the Pacific, University of California and the
University of Southern California, as well as the State Li
brary and local branches, for all material bearing upon the
subject of Creative Writing of Poetry, to provide a helpful
bibliography for anyone interested in teaching the subject,
as well as providing me with as complete a knowledge of the
field as was available.

1

Nellie Sergent, "High School Poets," Progressive Education.
September, 1929, pp.268-283.
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AMOUNT AND NATURE OF WORK BEING DONE
IN CALIFORNIA
That California educators are becoming increasingly
aware of the values to be derived from the teaching of
creative writing of poetry, Is reflected by the number of
teachers in the state reporting on the work being done in
their high schools.

My survey for writing this thesis has

revealed a surprising amount of excellent work, and I feel
confident that I have not found it all.

Although the idea

is more firmly intrenched in certain sections of the state,
namely, Orange and Los Angeles Counties in the South, and
the Bay Region with the adjacent valley counties in the
North, there is gratifying evidence of the impregnation of
all sections of the state.
Figure one pictures graphically the findings of my sur
vey in regard to the extent to which this movement has pene
trated California.

An examination of this map will reveal

the preponderant number of southern High Schools experiment
ing with the creation of poetry.

This number would be ren

dered even more impressive if it were possible to show
graphically on this map the constructive work fostered by
the high schools within the confines of the city of Los
Angeles.

Practically every high school in this city is

striving to inspire its pupils to some form of poetic expres
sion* and the success of their efforts is being made generally
available in the anthologies of merit published there.

Both

the questionnaire and my personal investigations and inter
views in Los Angeles and Orange Counties during the summer of
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1929 have revealed several high schools of this section of
Southern California as the pioneers in the creative writing
of poetry movement in our State.
Their remarkable success may be due in part to the pe
culiar propinquity these schools enjoy and the resultant
spread of new ideas, and also to the frequent gathering to
gether of these teachers in district and departmental meet
ings for the exchange of ideas.

I have also learned that

several of the teachers in the South have come in personal
contact with Hughes Mearns, which fact alone would undoubt
edly have a stimulating effect upon them and all of their
associates.
Just as truly as one could not say there is but one
season of the year for beauty, it follows that there is no
single age or grade for securing beautiful thoughts from
youth. I have found numerous examples of lovely

things

written in the Elementary Schools of California, both urban
and rural.

High school anthologies are so full of beautiful

creations gleaned from the work of Freshmen boys and girls
that one must not be dogmatic in his statements regarding
the age and grade contributing the best creative poetry.
Children are so individualistic and classes of them vary so
in their abilities, that what one is not able to do until the
Junior year with one class would be very simple to accomplish
with another class in the Freshman year.
Poetic expression is clearly a matter of active, indi
vidual perception and the ability to transfer these sensestimuli into words and rhythms, fraught with color and music.

Hard work and assiduous practice in the media of words will
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inevitably result in bettering the product to such a degree
that the reader will be able to relive the experience with
the poet.

Because this i s true, I find the teachers of the

State unanimous i n the opinion that they are able to get their
best poetry in the Junior and Senior years of the high school.
Doubtless another reason for this may be found in the fact
that,in the majority of high schools,there are fewer definite
attempts made t o stimulate creative writing of poetry in the
f i r s t two years.
In general, the ages of the children in the Junior and
and Senior years range from fifteen to eighteen.

During these

years youth i s given to doubts and wondering speculations con
cerning a l l of l i f e .

He i s anxious to express his thoughts on

a l l these matters but often finds no sympathetic ear to listen
to his speculations.

In poetry he finds an ever ready confes

sional, where he may communicate his private reflections and
thus find the longed for solace.
The Writers Clubs in the State have no age or grade
limitations for membership.
METHODS BEING USED IN THE STATE
Teaching creative writing of poetry i s s t i l l in i t s
experimental stage in California and i s , therefore, charact
erized by the use of a great diversity of method.

In the

accumulation of data on method gathered in my reoent survey,
I find a s many approaches to the stimulation of the creative
urge in children a s there are teachers reporting them.

But
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there are certain very marked similarities of approach which
make it possible for me to report findings in more general
terms.
Therefore, it is with the hope of enlarging the creative
teacher's store of ideas that I present these gleanings on
the methods being used in the California Schools.
The most common approach to creation, and one of the
most fruitful of results, is through establishing a school
envirbnment that fosters creative activity.

The function of

the school in this new discovery of latent powers is first,
to remove the traditional bar of suppression that has long
been unfruitful of creative results, in order to get the men
tal set that will permit the hidden powers their freest exer
cise; hut equally necessary is the compelling duty to present
the inviting materials upon which these powers may work to the
best advantage.

Such a creative atmosphere abounds in comrad-

ship, informality, and honest expression.

There is freedom

from the spirit of authority; and repartee, the display of
genuine humor, is encouraged.

There is plenty of drudgery,

disappointments, failures, but the creative teacher is able
to tide students over the rough places and keep them ever
striving toward success.

In such an atmosphere, the students

are interested in the productions of all members of the class,
and, in the spirit of true artists, offer Impartial praise
for the good piece of work and constructive criticism for
the inferior.

The teacher is ever looked upon as the friend

and guide og the pupils, rather than as & ruler, and all are
working together for the love of the work and not for grades

j and credits.
i

j
The ballad hts afforded the point of departure into inI
' dividual creation for many teachers. One teacher tells of
presenting selections to her class from the Oxford Book of
Ballads.

After the interest in this form of poetry had waxed

hot, the book was placed upon an accessible shelf.

These

ballads were then made the basis for many class activities;
the stories of the ballads were retold; short original plays
were built around them and produced; the favorite poems were
recited and discussed and many of these memorized.

The class

collected its own anthology of ballads, including in it those
whose appeal had been moat general.
typed snd mounted in a book.

These poems were neatly

Various members of the class

undertook to provide illustrations for their favorite ballads;
some of these proved to be very creditable, original inter
pretations of the poems; others were carefully executed copies
of Illustrations from various sources, while the magazine
world offered a- prolific source of adaptable illustration.
Interest in the ballad soon changed from a fad to a mov
ing force; and hoping that this force could be used to evoke
some creative expression, the teacher suggested that, as a class
exercise, they convert a well known fairy tale into a ballad

form.

For this, the popular story of Cinderella was chosen.

This story was retold, and it was decided how much of the
action was to be included in the first stanza.
that the first verse should introduce

the

They agreed

characters. The

pupils were instructed to put four lines in each stanza
and to rime the second and fourth lines.

first lines were
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c a l l e d f o r , a n d embarrassment and some few nervous g i g g l e s
accompanied t h e f i r s t s u g g e s t i o n s .

But i n t e r e s t i n t h e un

dertaking l o o s e n e d t h e i r tongues, and t h e y were soon clamor
ing for a hearing.

Prom t h e s e s u g g e s t i o n s , a f t e r some c r i t i 

c a l d i s c u s s i o n s , the c l a s s decided upon t h e f i r s t l i n e .
Several s t a n z a s grew i n j u s t t h i s manner, the c l a s s s e l e c t i n g
the b e s t i d e a , changing t h e d i c t i o n whenever necessary
make a harmonious and rhythmic whole.

to

The r e s u l t i n g verses

were read a l o u d and compared with some of t h e i r f a v o r i t e s
from the O x f o r d Book of B a l l a d s .
I n t h e l i g h t of t h i s comparison, t h e i r b a l l a d was sub
jected t o c r i t i c i s m .

Questioning r e v e a l e d the f a c t t h a t

the metre i n t h e b a l l a d was awry.

Hoping they would discover

t h e t r u e m e t r e of the b a l l a d , t h e t e a c h e r had the c l a s s chant
a genuine b a l l a d while t h e y tapped o u t t h e rhythm on t h e i r desks.
After s e v e r a l r e a d i n g s , t h e t e a c h e r marked the p a t t e r n on
the board; a n obvious 4 — 3 p l a n was r e v e a l e d .
The c l a s s Ballad was t h e n examined t o s e e i f i t followed
the same p a t t e r n .

Unnecessary s y l l a b l e s were found and elim

i n a t e d by c h a n g i n g the wording of t h e offending l i n e s .
Several c l a s s p e r i o d s were devoted t o the c r e a t i o n of
these b a l l a d s .

So much joy was found i n t h i s work t h a t many

i n t h e c l a s s w e r e anxious t o t r y t h e i r new-found wings i n
some b i t of o r i g i n a l work.

From t h i s beginning, t h e teacher

c a r r i e d on h e r work i n d i v i d u a l l y w i t h t h o s e possessing t h e
creative urge.

s u g g e s t e d new forms of e g r e s s i o n , and

l e d t h e p u p i l s t o w r i t e o f t h e commonplace t h i n g s and
happenings i n t h e ^ r d a i l y l i v e s .
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One teacher begins her creative work, in tne lower
divisions in the high school, by playing a game of rhythmic

humming (e.g. taking the ballad metre and l a , la l a , la etc.)
She then supplies the f i r s t line of the stanza and calls upon
volunteers to add lines until the poem i s built.

Much of her

creative work i s done in imitation of the metres and forms of
poetry being studied by the class.

Thus Beowulf becomes the

insDiration for Battle on the Grid, with "doughty men, doing
deeds ne'er known before beneath the welkin."

1

After reading poetry for several months, during which
time alluring verses were mounted upon attractive cards and
displayed on the bulletin boards, another teacher ottered a
prize f o r the best original poem submitted to her.

This

device provoked a wealth of verse and, although much of i t
was bad, she found some contributors possessing that keenese
of perception and poetic vision that colored their poetic
e f f o r t s with individualism.
Building limericks and nonsense jingles in class i s
another device f o r instigating verse-writing quite widely
used throughout the State.

The children are surprised a t

the rapidity and ease with which these are constructed.

A

l i n e , giving subject matter, may be suggested by either the
class o r the teacher; then a l i s t of possible rimes may be
placed upon the board, as a source of supply for those not
ingenious enough to think up their own.

Some teachers find

i t best to allow the class a t f i r s t to make several limer1

Madeline E. Thomas, Excelsior Union High School, Norwalk,
California

icks upon the board before requesting individual production.
S t i l l other teachers have begun their verse writing by
making song-parodies.

This i s an especially useful device

for those working with the Junior High School children.
Thus, they have the form before them, and a l l they need i s
an original idea and a l i t t l e s k i l l in imitation to secure
a usable r e s u l t .

The songs so constructed are sung with

great gusto in the classroom; and lot from the pleasurable
experience of t h i s lowly beginning, the proper mental set
for further experimentation with veree-wrlting has been
created.
Here i s an example of a parody on a popular song of
today, coming from a Junior High School of Los Angeles that
i s using this approach:
I don 1 t l i k e English, I can*t stand English,
And I hate English, i t ' s true;
But if you say Grammar,
Why I ' l l learn Grammar.
I ' d do anything for you.
I don't l i k e verbs, I can't stand verbs,
And I hate verbs, i t ' s true;
But if you say "observe",
Why I ' l l say verb.
I ' d do anything for you.
This facetious bit of rime led to more serious endeav
or i n t h i s case, and thus i t served i t s purpose as a mere
device to engage the interest of the pupil in verse-con
struction.
There are teachers who select a beautiful unrythmic b i t
of prose and read i t aloud to the class.

They follow this

reading with a discussion regarding the poetic possibilities

in the selection, ofttl.ee picking out the poetic words, the^
figures of speech, striking ideas, and other special elements
which contribute to the charm of poetry.

After such a dis

cussion, more often than one would suppose, some pupil will
say, -wouldn't i t be fun to try to turn i t into a poem!"
Then, those wishing to try are encouraged to do so and are
given the individual help they need to perfect their product.
Usually, everyone i s willing to try a t least once.
After some discussion of modern poetry to make the class
familiar with the form, this teacher played a record on the
victrola to s t i r the emotions which the class would wish to
express verbally.
record followed.

Some discussion of the general tone of the
The record was then played again, and the

class was told to jot down any ideas that came to them as
they listened.
poetic form.

This they did and afterwards wove these into

Some f a i r poetry resulted.

Attractive pictures are often hung in the classroom,
with the suggestion that someone try to put into poetry his
reactions to their beauties.
I received a long and interesting account of a creative
poetry project worked up around a picture, that came as a
direct result of the receipt of my questionnaire.

This

class chose the picture, The End of the Trail, as their sub
ject.

Since the poet needs sympathy and imagination, they

worked up the necessary atmosphere by talking about the In—
dians, how they had once inhabited the plains and had even
tually been driven from their native hunting grounds by the
rapidly advancing white men and placed upon reservations.

The children gave the teacher words they thought applied to
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the atmosphere of the picture and described the utter dejec
tion of the Indian.
upon the board.

Twenty or thirty of these were placed

There was a short discussion of simple

metric forms, during which the teacher explained that so long
as the verses were rhythmical, rime was not essential.

Crea

tion followed t h i s .
For a different mood, this class, in i t s next assignment,
attempted to poetize Marshall's discovery of gold.

They

gained their information from a dramatization of this theme
they had recently seen and worked out their poems by the same
general method as described above.
This teacher sent me copies of a l l the verses obtained
in these two assignments, and although there were no literary
gems among them, one could readily see that they a l l f e l t the
mood of the picture and tried hard to catch i t in words.

She

said t h e i r joy in creation had been beautiful to behold, and
that to the children each poem was indeed a masterpiece.
One San Francisco teacher told interestingly of her
successful use of the commonplaces in the school environment
to s t i r her pupils to verse writing.

I recount several in

teresting instances:
For almost a week there had been a ditch-digging machine
i n front of this teacher's room, with the clatter of metal
upon metal, the eternal chug-a-chug-chug of the motor, the
grinding, rending* nerve-wracking sounds emanating from the
metal soul of t h i s modern aid to construction.

One who has

not experienced a l l of this cannot appreciate the horrors of
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teaching in such an atmosphere.

This resourceful woman

thought some good should come of even so persistent a dis
turber; so she hunted out and read to her class some modern
poetry which pictured the noise and confusion of modern in
dustry; then suggested that they use this ditch-digger as
their source of inspiration, and write some poetry for her.
She affirms there were a surprising number of different
treatments.

Some wrote of the ditch-digger itself; others,

of the noise and clatter; still others went farther afield
and, being more imaginative, let it symbolize the crass
materialism of our age.
On another occasion this same teacher seized upon the
exceptional beauty of a cherry tree in full bloom in the
small back yard of the building adjoining the schoolhouse.
They could look out of their clasgroom window and feast their
eyes upon its beauties; and, although a cherry tree in blossom
is no rare treat for those of us who live in this central val
ley, to one living in the industrial section of San Francisco
it was truly a subject for a poem.
So this teacher fed and kept the creative spirit active
with this occasional suggestive material for verses from out
the students own environment.
Special occasions often provide just the right inspira
tion to start creative writing of poetry. Better Speech
Week, health and safety demonstrations, Book Week, birthdays
of fellow classmates, the holidays: Columbus Day, Hallovreen,
Thanksgiving,and Christmas are so surrounded by their own
traditional stories that they are used by many to encourage

children to write poetry,

i have many examples of verse
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arising from such occasions; one poem of merit I shall in
clude in another section of this thesis.
I have found frequent instances of teachers approaching
creative-writing much in the manner described by Harriet
Abell

1

in the English Journal.

This is not at all surpris

ing* for with the exception of Hughes ifearns* Creative Youth.
my Questionnaires have revealed the Journal as the most
fruitful source of inspiration and help in creative writing.
In order to get pupils to enjoy and create lyrics, these
teachers selected one noun, such as joy, sorrow, smile, des
pair, silence, each offering a rich field for observation,
both actual and vicarious.

The pupils were asked to look

about them and to jot down as many kinds of joy, for example,
88

could find.

They brought in most surprising lists.

These were read, and the different kinds were listed upon the
blackboard.

Following this exercise, the teacher read sev

eral poems she had selected upon the same subject, to show
how various poets had handled it.

After these poems were

commented upon, the pupils were asked to see what they could
write on that same subject, using the poems read as patterns,
if necessary.

These class poems were read and discussed, and

for the next assignment the class was to write a poem upon
any subject which interested them.
There is, in addition to the above methods, an analytic
or scientific method of teaching the writing of poetry.
1

This

Harriet Abell, wNew and Old Ideas for Teaching Engllsh,"
English Journal. Dec., 1927, p.786.

i s baaed upon the analyais of poeme and the teaching of the
technique of versification. Including rhythm, rime, metre,
stanza forms, and so on.

I have included a more detailed

discussion of this method in the chapter on versification.
TEACHING THE TECHNIQUE OF VERSIFICATION
There i s general agreement among teachers in California
t h a t there must be some teaching of versification; but i t i s
agreed that t h i s instruction should be presented suggestively,
imaginatively, and pleasantly, not formally.

Uany teachers

believe i t i s most effectively presented in English l i t e r a 
t u r e classes, not for poetic expression, but along with the
teaching of the various forms of poetry.

By following this

suggestion, the older students receive this instruction; and
the beginners do not feel the hampering effect of too much
discussion of technique.
I t i s generally conceded that free verse In children's
e a r l y composition provides exactly what i s needed, namely,
personal reaction and word pictures, without the confusion
of rime.

Children, in their early, original writing, are

seldom ready to cope with the d i f f i c u l t i e s of versification.
Insistence upon the classical forms with them results in
wooden verses and senseless stanzas.

I have found an abun

dance of this among the verses presented from those sections
of t h e State where creative writing of poetry i s s t i l l in the
•rime making* stage.
California teachers believe that an awakening of enthu
siasm f o r poetry i s the f i r s t step in the teaching of vers!
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ficatlon.

They believe it is well to begin to teach the fun

damentals of verse-writing by reading little, lilting things,
like Richard Hovey's Sea Gypsy
Fever,

or John Masefield's Sea

There is a call of adventure in the rhythm and words,

which enters the soul of the adolescent—he feels it.

Swift

moving ballads, like Alfred Noyee1 The Highwayman, or the
lilting Swing of The Barrel-Crgan will interest the boys.
After playing upon the strings of rhythm for a few days,
the class is led to recall the importance of rhythm in the
world.

This rhythm is found in the coming of the night and

day, in the seasons, in the ebb and flow of the tides, and
in our heart beats.

Our very breathing is done according to

a rhythmical pattern; our need of sleep reflects it also.
They soon realize that poetry, through its rhythmical ca
dences, reflects the fundamental pattern of life.
To discover the number of accents in each line, the
teacher has often read over some of the ballads the class has
studied.

The pupils have looked through the book for addi

tional examples of the metre under discussion.

They have kept

a notebook of examples of each metre which they have found
outside of school hours.

After this, the class has teen found

to be ready for foot analysis and its reduplication to make a
line.

Tapping out the rhythm with a pencil, bringing out the

accented and unaccented beats, as suggested under Methods in
Ballad Construction on page twenty-four of this thesis, has
been helpful in developing the pattern.

Chanting the rhythm,

is another device, discovered to be both pleasing to the
children and effective in imprinting the swing and music of

the selection upon their ears.
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Rhythm is the stress and em

phasis by which words are given musical effects.

The class

learns that when rhythm becomes altogether regular, it is
known as metre, and that metre is a word taken from the Greek,
meaning measure.

In poetry, as in music, it means a regular

succession of beats, arranged according to some particular
pattern; and there are as many different patterns of poetry
as of dresses.

The teacher is not unwise who reads some ex

amples of free verse at this point, to show that although all
poetry is rhythmical, it is not necessarily metrical. (The
psalttB are full of strong rhythms, yet are not set in metri
cal patterns.)
Some good teachers next introduce stanza form.

The

children have probably noticed the end rimes and have called
attention to them, so one simply discusses the craftsmanship
of the poet.

The teachers show that rime is like shifting

chords of music; it is to poetry what harmony is to music
and, if abused, will fall upon our ears as inharmoniously as
discord in a beautiful sonata.

These teachers remind that

rimes should always be studied in verses, not isolated from
them.

One teacher mentioned reading selections showing in

terior rimes, and told the class that, although rimes as a
rule occur at the ends of the lines, many times poets use
this interior riming device to increase the music or emo
tional appeal of the poem.
Teachers then have called attention to the other tech
nical tricks and devices used by the poet to accomplish
certain effects, as they occur in the study of poetry.

They
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note that among the moat important
matopoeia*

are alliteration and ono

Nathalia Crane is very fond of the alliterative

device and uses it often in her poetry*

Onomatopoeia, the

formation or use of a word for the imitation of some particular
sound, was found to be very appealing.

Some of these words

formed to give the effect of sound or motion of the thing
they describe, as "whiz", "boom", "crack", "whisper" are most
picturesque.

An excellent example of a poem which depends

partially upon this for its effectiveness is Amy Lowell's
Bombardment«

Teachers affirm that children need lots of oral

practice and ear training to recognize these elements; a mere
pointing them out does not suffice to fix them.

With these

teachers I have found in my own work that the children get
some peculiar delight in finding, on the outside, additional
examples of the material under discussion and in bringing it
in to share with the others. I need not emphasize the desir
ability of encouraging this trait as a means of fixing facts
and maintaining interest.
It is in the use of such facts as to versification given
above that teachers frequently continue to make incidental
allusion to all the Important points of poetic technique al
ready presented, as illustrative material arises in the
study.
Some teachers inspire all of their creative work while
giving this incidental instruction in versification.

There

are other teachers who suggest casually to their pupils,
after the preliminary discussion of rhythm, metre, cadence
and conventional rime forms, that they try something in one
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of tne metres. Although they say all do not respond, there
is always a goodly number of venturesome souls who present
their efforts. Sometimes the better ones are read aloud to
the class, for the muse needs encouragement.
Other teachers say that, as each form of poetry is being
discussed, they require each pupil to try at least a dozen
lines in that metre.

The announcement never fails to raise

a show of protest, but usually this difficulty comes from a
poverty of subjects to write upon and may be overcome by the
teacher assigning a subject and taking about ten minutes to
gather some ideas that could be incorporated into a poem.
Since all composition comes from within, and no amount
of forcing will produce permanent ability so readily as a
gradual, steady development, teachers believe these verse
assignments should not be placed too close together.

One

teacher using this method of approach to writing poetry said
that, although many of the class did not progress beyond the
simple verse forms, some turned out verses in the course of
several assignments tnat were of true poetic value,
THE USE OF HANDBOOKS
In my survey I have not found a single instance in the
teaching of the technique of versification where a handbook
has been placed in the hands of the pupils for regular class
instruction.

This is in conformity with the unanimous opin

ion that all instruction in technique should be given inci
dentally and informally, either worked in pleasantly in
conjunction with the study of English literature, or in
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individual conference, as needed and asked for by the pupils.
I found, however, that there were a few textbooks on rhetoric
and composition in use in the State that gave some consider
ation to such technique, and the material contained in them
has been effectively used by some teachers.1
Miss Alice C. Cooper, formerly supervisor of Senior
English in the University High School, Oakland, California
and now a member of the English Department of the Modesto
Junior College, possessing a keen desire to awaken and stim
ulate in our boys and girls a lasting appreciation of poetry,
has published two books which have been an inspiration and
guiding light to many teachers and children in the State.
These books, Poems of Youth and Poems of

Today.3 are

anthol

ogies of verse especially designed to appeal to children and
contain many pages of suggestions for beginning and develop
ing the writing of verse, in an appendix of study helps.
Miss Cooper is a hearty believer in creative writing and has
secured many delightful results from high school and college
students.

Many high schools in the State are using these

books; and teachers, in replying to the questionnaire, have
mentioned their helpfulness when the class is considering
versification.
Individual teachers have their preferred manuals, con1 Tanner, Composition and Rhetoric. Ginn & Co., 1927 and J.
Cm Tressler's English in Action were given favorable
mention. D. C. Heath and Co., 1929-1930. Ch. XVII,
Writing Verse, pp.389-407.
® Alice C. Cooper, Poems of Youth, Ginn & Co., 1928, and
Poems of Today, Ginn & Co., 1924.
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taining the fundamental facts concerning technique; I have
included many of these in my Bibliography.

As a matter of

interest from a research point of view, Gayley'e Principles
and Progress of Poetry. Boas and Smith's An Introduction to
the Study of Literature. Alden's An Introduction to Eng-Ilsh
Poetry and Cooper's Poems of Today, in the order l i s t e d , were
most frequently cited in the questionnaire as helpful.
THE WORK OF OTHER STUDENTS AS AN INCENTIVE
"Youth calls to youth with an inspiriting influence
which we elders can never hope to match,"

1

i s a truism of

Hughes Mearns that has been echoed and re-echoed by the
teachers of creative writing in California, in response to
a query regarding the worth of the work of other students as
an incentive to stimulate the creative muse.

There i s no

other single influence so provocative in bestirring the im
pulse to create in youth, as to be surrounded by the best
work of h i s youthful contemporaries.

Verses by adults, even

the best of them, do not seem to stimulate this powerful
urge to create that i s contained in a student anthology.
"Why, here are poems," they seem to say to themselves—yes,
and aloud too for that matter—"written by boys on the foot
b a l l team; here's one by the girl who leads the singing a t
the r a l l i e s .

They have written about things as they saw

therr, in a manner that speaks of their individuality.

Well,

I , too, have wanted to write about the things that interest
1

Hughes Mearns, creative Power, p.266.

me.

I am sure if they can, I shall also be able to."
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There

is a warmth of personal association and. a kinship of contem
porary appeal in the work of other students, not to be found
elsewhere.

The stimulus seems greater when the goal is near

er, say teachers.
Printed High School Anthologies of Verse are especially
interesting to students and are greedily devoured by those
interested in poetry.

Many schools have found it stimulating

to exchange their booklets of verse with other schools pre
paring printed collections.

In this manner the pupils are

kept in constant touch with the beet efforts of their con
temporaries and are, at the same time, assembling a valuable
and inspirational collection of material for both present
and future use.
The work of former students of the school and that of
other classes in the same school have been used to spur the
pupils on.

"Many excellent materials and ideas are brought

in by pupils transfering from other schools," says one of the
teachers.
Several teachers have made use of the anthology of
Lincoln School Verse incorporated in Creative Youth.^ One
teacher reports it as the most thumbed volume in her library
of verse.

There are other teachers who have read the book

itself to their classes, as an introduction to the writing of
poetry, and have found its appeal general.

I am safe in say

ing that no publication to date has so influenced the teach—
1

Hughes Mearne, Creative Youth. Doubleday, Doran & Co., 1924
pp.133-234.

ing profession to embark upon this new venture of creative
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writing, nor has so ably guided them in their initial steps,
as this book of Hughes Mearns.
Student poems, printed in the English Journal, lyric
West, The gleam, Scholastic. The Magazine World.

and

St.

Nicholas, have been ferreted out by both teachers and stu
dents to be read, enjoyed, and studied by classes and clubs
interested and engaged in creation.
Saplings and First the Blade.^ being collections of
verse resulting from wide competition, are the subject of
general discussions and are to be found in almost all collec
tions of verse.
First the Blade, an anthology of student verse published
by the colleges, is of particular interest to Californians,
because it originated on the campus of the Fullerton Union
High School and Junior College, under the direction of the
English Club.
In using the work of boys and girls, it is thought by
the ablest teachers that, in general, it is well to select
examples of work on a higher plane than the pupil himself can
produce.

The grasp should ever exceed the reach.

The models

exhibited, it is conceded, should be of a wide variety of
forms, for the individual differences in our pupils demand
great variation in stimuli.

There should be something among

the models that lies within the general interest of each in
dividual.

^ First the Blade is a collection of college verse.
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We agree with those who affirm that one must take care,
when using poems as models, that they serve only to awaken
inspiration and supply neither the form nor the content for
the individual efforts.

Hughes liearns says, "When the cre

ative life itself has been touched, its vibrations are
always unique." 1 Teachers say that imitation hardly ever
occurs; for when a child is surcharged with emotion and re
sorts to his native language to capture his thoughts in
concrete form, the result is sure to be individual.

LITERARY AND CRITICAL EVALUATION
That the literary and critical evaluation of the poems
of others has been of real service in helping the pupil to
shape his own material is acknowledged by all but four
teachers replying to my questionnaire.

One of the dissent

ers believes the reading of the work of others beneficial but
doubts the value of analysis.

However, most believe that

faults in the young writer1 s composition are made obvious to
him when placed in immediate juxtaposition with the obvious
excellences

of careful writing.

Miss Nellie Sergent sug

gests some of the by-products of such a study in the follow
ing excerpt:
Read poems of other high school students—with
criticisms of each. Why is it a poem7 What
makes it beautiful? (Feeling, pictures, sounds,
words, patterns and etc.) What starts a poem?
Rejoice over the good ones, point out their
beauties
The bad poems may be criticised
by the teacher and the class and much poetic
* Hughes Mearns, Creative Power, p.266.

technique will be learned incidentally. Imperfect
rhythms, faulty rimes, trite expressions, incon
gruous images. Undesirability of inversions,
padding for the sake of rime, archaic expressions,
(did fly, etc.) will be readily seen.1
NATIONAL CONTESTS
National contests are conducted annually by several
agencies, in order that the desire and the talent for self
expression inherent in thousands and thousands of high school
boys and girls can be nurtured and encouraged.

Teachers of

creative writing of poetry should not over-look the powerful
motivating force afforded by such competition to spur the
pupils on to greater endeavor and to the production of more
refined and polished products.
Probably the best known of these contests is that con
ducted annually by Scholastic, the National High School Mag
azine.

This company published in Saplings2 the prize winning

verse, short stories, and essays selected from the manu
scripts submitted by high school students in competition for
the Scholastic awards.
The scholastic awards are not restricted to literary
efforts, but include pieces of art work in tne media ol paint
ing, graphic art, design, sculpture, textiles, pottery, jewel
ry, and metal work.
included in these.
1

2

There are over four thousand examples
The Scholastic's Second National High

Nellie B. Sergent, "High School poets", progressive Edu
cation. Sept., 1929, p.269.
Saplings. Scholastic Publishing Co. Four editions of this
anthology have appeared to date.
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School Art Exhibit, which opened in the art galleries of
Carnegie Museum, Pittsburg, in May 1929, will be shown in
the art galleries of prominent cities throughout the country
during 1929-1930.
A weekly high school magazine, Current Literature, also
holds a nation wide annual contest for all students under
twenty-one years of age.

The best material submitted in this

contest is published in a little booklet, Literary Leaves, by
Tomorrow's Writers.1 verse, essays, and short stories are in
cluded.
In this connection I wish to tell of the exemplary work
of an Eastern Literary Club, since it so fittingly typifies
the powerful influence that may radiate from such a student
gathering.

This organization, called the Script Club, was

formed at the West High School, Minneapolis, Minnesota, in
1919.
kinds.

"Its purpose was to encourage creative writing of all
In order best to fulfill its purpose, it selected its

members by competitive tryouts, and a continuance of this
practice, together with the limitation of its membership to
eighteen, gave it a personnel both earnest and unusual.

It

maintained, from the first, a column in tne scnooi paper In
which it published the contributions oi its members.

At its

weekly meetings tne compositions of its members were read
and criticised."
1

2

2

It was proposed that the Script Club make

Literary Leaves, American Education Press, Inc., Columbus,
Ohio. The first edition appeared in 1928.
Louie Untermeyer, in the introduction to High School poets,
Harcourt, Brace and Co., N. Y., 1927, p.4.

a collection of student verse.
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The project was promoted un

der faculty guidance and tne small volume, High School Poeta
is tne result 01 two years of hard, persistent woric.

The

antholology is filled with charming, musical verse and con
tains a number of examples from California.

It would be an

inspiriting influence on any classroom bookshelf.
The cash awards in the national contests, which are
substantial enough to engage the interest of the youthful
contestant, are apportioned among the various types of work.
To cite one example, the poetry section of the Current Liter
ature contest offers fifty, twenty-five, and ten dollars in
major awards and forty-eight honorable mention prizes of five
dollars each, for the best selection of verse from each State.
PREVIOUS INSTRUCTION
A show of hands In any gathering of children, on being
asked how many ever write poetry, Is a very convincing proof
that it is an almost universal form of expression for the
effervescent emotions of youth.

The majority of these

children receive no instruction in verse-writing until it is
their good fortune to meet a teacher who opens wide the avenue
of creative release and brings into the full light of day the
stealthy endeavors of these struggling poets.

In my survey,

I have been pleased to find evidences that even a few children
have met these creative personalties early in the Junior High
School years and, in a few instances, as far down in the
grades as the third and fourth years.
Some fine bits of pioneering in the field of creative

writing of poetry have come to me from rural schools in the
State.

So far as the teachers have been able to ascertain,

they report no instances of any private instruction or en
couragement having been given outside of the schools.
POETRY CREATION AS A RECREATIONAL ACTIVITY
The greater number of teachers are emphatic that the
writing of poetry should be encouraged as a recreational
activity.

Youth must write for the joy of writing, out of

the fullness of the life about him.

There must be as much

fun for him, in pursuing the fleeting muse of artistic ex
pression, as in running a good race or in pitching a winning
game of ball.

Then, and only then, will his verse flow

along as naturally as the water in the brooks.

The writing

of poetry is a joyous adventure when it is a self-imposed
task.
There are teachers in the State who are combining the
writing of poetry with their regular composition work and
are obtaining favorable results.

Some of these teachers

even go so far as to require at least one attempt at versewriting each semester.
"*• Surely, you will say, this is not in conformity with the
principles underlying artistic creation'. 7/hether or
not such a procedure is wise depends entirely, I be
lieve, upon the personality of the teacher in charge
of the group. A teacher who secures the confidence
of her group, who works with the children rather than
imposes taske upon them and does not dominate their
thinking, one who has the educational vision to com
prehend the ultimate individual and social implica
tions of his subject, can make a formal subject like
composition thrillingly alive and a oowerful force
in awakening the creative desire in his pupils. Such
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a teacher can so skillfully manage the group that the
compulsory assignment of so many lines of poetry
comes from the class itself as a self imoosed task,
thus insuring a mental set favorable to i t s willing
execution.
The contract type of English lesson has afforded ex
cellent opportunities for the inclusion of original poetry
among the incentives suggested for the earning of additional
credit.

Teachers say i t i s surprising how many pupils, even

in the more retarded groups, nibble on this b a i t . 1 permit
ting students to submit poetry in place of regular themes
or other compulsory work i s another means of encouragement
mentioned by teachers.
Although the ideal situation for attempting creation of
poetry i s in a special class, possibly of upper class pu
p i l s , in which modern verse i s the chief literature studied
and verse-writing the chief form of composition, there i s
only one California High School a t the present time, so far
as I have been able to ascertain, with administrative pro
vision for such a course.

In the Los Angeles High School,

Los Angeles, Mrs. Snow Longley Housh has two sections of
such special elective English classes.

These courses are

programmed in the A-ll and B-13, or High Junior and Low
Senior years.
Mrs. Housh t e l l s briefly of their activities as
follows:
We read widely in contemporary poetry; giving the
1

I cast my line for some original poetry to my slower pu
p i l s while we were working on our Ivanhoe project
and was rewarded with four bits of verse that far
exceeded my expectations.

technique of poetry (both content and form) in
connection with the reading; stimulating the
writing of verse but not requiring i t : trying
to make the course informal and friendly so
that the creative
attitudes will be natural to
the pupils. 1
Los Angeles High School has published an anthology of
beautiful verse each year for the past four years.

Besides

t h i s , the Semi-Annual year books use about a dozen poems in
each issue, and the school paper prints much of the lighter
verse.

The work of this school surely demonstrates the pos

s i b i l i t i e s that may be attained in creative writing in our
own public schools, in elective courses patterned after
those of Hughes Mearns in the Lincoln High School, New York
City.

The George Washington High School, in New York City,

i s the only other public school doing creative writing in
special elective classes, as far as we know. 2
Mrs. Mary E. S. Richardson, Hesd of the English De
partment of the Alhambra City High School, having been in
spired by Hughes Meams 1 book, Creative Youth, made pro
vision for a special class in creative writing in her de
partment.

The project was undertaken by a selected Senior

c l a s s , composed of the best students in English.

In

addition to their writing a c t i v i t i e s , the class acted as an
editorial board for Moorish Frescoes, the l i t t l e magazine in
which their best creative results were published.

In order

* Mrs. Snow Longley Houeh, Los Angeles High School, Los
Angeles.
2

Nellie Sergent, "High School Poets", Progressive Education
Fall Number, 1S29, p.273.
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t o s t i m u l a t e c r e a t i o n throughout t h e school and t o make t i e

magazine a more r e o r e s e n t a t i v e o r g a n , a l l the English teach
e r s were encouraged t o urge t h e i r o u o i l s t o w r i t e something
o r i g i n a l and t o hand t h e b e s t work received to t h e c r e a t i v e
writing class, as possible material for publication.
"The aim of the e d i t o r i a l board was t h a t each c l a s s be
represented i n the s e l e c t i o n s a c c e p t e d .

E i t h e r prose o r

p o e t r y was a c c e p t a b l e , and u s u a l l y t h e teachers s t r e s s e d the
type of work t h a t was being done i n t h e d i f f e r e n t c l a s s e s .
For example, essays were s t r e s s e d when the essay was being
s t u d i e d and t h e s h o r t s t o r y when s h o r t s t o r i e s were being
studied.

The response was c o r d i a l . " 1

A f t e r two years of praiseworthy e f f o r t e , t h i s p r o j e c t
had t o be abandoned because of t h e overcrowded conditions
i n t h e school and t h e heavy teaching l o a d .

There was no

p l a c e f o r t h e c l a s s t o meet.
Moorish Frescoes, t h e dim inutive Alhambra High School
p

Magazine, was issued f o u r times a y e a r . &

DISPOSITION OF CREATIVE RESULT3
One of the most interesting revelations coming from the
q u e s t i o n n a i r e was t h e w e a l t h of s t u d e n t m a t e r i a l t h a t has
1

Mrs. Mary E. S . Richardson, Head of t h e Department of Eng
l i s h of Alhambra C i t y High School, Alhambra, C a l i f o r 
nia.

2

This magazine contained one of t h e most
*e"fiineldB
l e c t i o n s of s t u d e n t c r e a t i o n i n a l l the major f i e l d s
o f E n g l i s h e x p r e s s i o n I have i n my c o l l e c t i o n . Lay
e x p r e s s t h e hope t h a t t h i s school J 1 1 1 '
t 0 con_
f u t u r e , make such adjustments a s a r e neces a y
t i n u e i n i t s c o n s t r u c t i v e work.

been accepted for publication by the various magarln.. and"
journals Interested In student achievement.

California.,

student poets have contributed to .3aPiin™ nl

one of th6

most outstanding student anthologies made up of poetry
from all parts of the United States.
lished many poems.

Lyrlo west

has pub

Fullerton High School has been an

especially active contributor to thie magazine, and has had
some work printed in Forum,.

The Magazine fforld a publi

cation designed for and widely used by English classes, has
published many student verses.

Scholastic. St. Nicholas.

The gleam. The English Journal. University of California
Monthly and Dawn were all mentioned by teachers in the
State, as having accepted and published student poems.
Some of the schools report the generous support given
their creative efforts by the newspapers.

A few city papers

run regular verse columns in which they print the best of
the high school poetry submitted to them.
many clippings from these.

I have received

Some papers give over a eection

of the paper to the schools, possibly onoe a week, which is
made up entirely of student contributions.

The Los Angeles

Times Junior Magazine is an example of this.
The extent to which the student newspapers are used
varies from school to school.

Although some are receptive

to the serious poetic efforts of their student bodies, the
majority cater to that in lighter vein: parodies, humorous

verseB, limericks, and acrostics.

Verses for special days.

Saplings, Harcourt, Brace and Co. (High School Anthology.)

such as Halloween, Thanksgiving, Christmas,and Easter are
sure to find space in the student publications, for t h e y
tend to increase the seasonal appeal of the particular edi
tion.
Every school includes in i t s Annual as many examples
of verse as i s practical,

in the schools making no collec

tion of their verse, the Annual and the school paper offer
the only channels for stimulation of writing poetry through
publication.
I find that the schools seriously engaged in encouraeing the teaching of creative writing and creative thinking
collect each year, and publish in booklet form, the best
selections from a l l the best writers.

These booklets, or

anthologies, are freouently edited and published under the
auspices of the Literary Clubs in the school—a very edu
cational experience for a l l concerned.

By securing the

assistance of the High School Print Shop, as do the majority
of schools, the student body may be assured a more econom
ically prepared anthology, as well as the benefit of a l l the
worthwhile by-products inherent in a l l joyous, co-operative
endeavor.
In this survey, I have collected over thirty antholo
gies, representing many types of endeavor.

Among these are

found dignified collections of verse, the maga2ine types as
previously described in Moorish Frescoes, as well as collec
tions of original one act plays.

These attractive compila

tions are paper bound and are offered to the students at a
very nominal figure.

It has been reported that they are

r
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Total
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1
heartily received by them.1

4H

Last summer, during an interview with one of Polytechnic
High School teachers of Long Beach, I learned of, and was
privileged to borrow, a private anthology of the verse of
Robert Louis Smith-Talker, written while a student at the
Polytechnic High School of that city and collected and pub
lished by his mother after his death.

The little volume

contained many beautiful bits, some examples of which I
shall quote in the latter part of this thesis.

Dawn Tind.

as the collection is named, is the only private collection
of a California public school child's verse that I have
discovered.
TYPES OF VERSE

I was amazed by the quantity and quality of the verse
produced by many of the schools In the State.

It ranges

from the freest of vers libre, through many of the classic
al forms of sonnet, triolet and rondeau, to near-epics, cen
tering around historical events or allegorical figures.

The

work; done in the schools that have passed the pioneer stage
is beautifully individual and reflects an emotional depth
which is worthy of more mature minds.
An examination of the form of the poetry written in the
State reveals it to be predominantly lyrical.

Possibly -.lis

is a natural development, since much of the poetry the child
has experienced has been of this type.

See Figure 2.

The poetic back

ground of the child is clearly discernable In the form taken
by his writing.

A child whose whole experience has been

with the ballad jrill respond in that vein; while one whose
reading has been wide and diversified will usually try to
fit the theme of his musings into the form best suited to
its graceful and effective expression.
The ballad ranks second in popularity.

The reason for

this may be found in the fact that many teachers introduce
their pupils to creative writing by means of the ballad be
cause of its relative simplicity, end there are many child
ren who never progress beyond this form of expression.
There are some examples of narrative poetry, though on
the whole the child poet does not seem so articulate when
attempting this mode of expression.
The drama appears to be a virgin field, with the ex
ception of the Hollywood High School, where they report the
creation of some marionette plays.
tioned.

No other work was men

It will be interesting to watch future develop

ments in the field of drama.

It is understood I am not in

any wise referring to orose drama, for there are many unicue
creative efforts coming from the pens of "Playcrafters

in

all parts of the State, who hear the call of winged words.
METHOD OF SUPPLYING SUBJECTS
Subjects are never assigned, except in the preli-in
instruction when building class poems.
serves to give them the needed momentum.

Wise suggest!
Teachers

to write poetry in the spirit in which poetry should

y
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written

is to play with the stars, and the sun, and the moon;

kh nature in all her glorious raiment and ever-changing
moods; to probe the inmost meanings of love, and death, and
terror, and the joy that quickens the spirit.

The subject

that is assigned too often falls upon sterile ground and
brings forth no fruit.
Hie method affording the greatest success with high
schools pupils is that which stimulates them to turn to their
own direct experience and try to see in it what has not been
observed before.

A little introspection added to their al

ready keen perception brings forth a more sincere and
original product.

Possible sources of subjects suggested

by teachers were lists of subjects presented by students
from which others might choose one vital to him, stibjects
taken from the table of contents of volumes of poems, ti
tles of pictures, and, best of all, the suggestive material
collected by the pupil himself, in his ovm commonplace book.
It is in the high school that re begin to find the reel
outpourings of youth, confronted as they are with the burn
ing questions of life and death, love and war, sin and
righteousness, in their first seriousness.

Here, in melo

dious verse, they pour out their most aacred thoughts,

if

left free for individualistic expression.
METHODS OF CRITICISM
There is little class criticism of poetry.

Poems of

merit, produced by members of the classes, are read aloud
for the pleasure of the group.

Cuing to the burden of com-
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Dieting a rigorous course of study that does not include the
teaching of the writing of poetry, many teachers express re
gret over the little tine they can devote, with impunity, to
class discussion of individual efforts made by tneir pupils.
Because most of the poetry is written outside of school
and in the Literary Clubs, as a recreational activity, the
situation lends itself better to personal conference and
guidance.

The Literary Clubs quite generally subject their

members to the tonic effect of submitting their poetry to
the critical gaze of their personnel.

Members of such

groups become expert critics of their own and each others
writings.
Miss Nellie Sergent gives some valuable suggestions
on criticism in her article High School Poets;
In criticising the work of pupils, either in
clubs or in classes, some famous dieturns of
other critics may be utilised by teachers, thus
putting the burden for authority on someone
else1s shoulders. Some favorites are, "Poetry
should be sincere and sensible and sensuous to
be good.?
.Another useful dictum for
critics is Michael Angelo's famous eipgram,
'The more the marble wastes, the more the statue
grows.' This applies to poetry as well as
statuary. Most amateur poems are too long and
may often be improved by cutting out superflous
adverbs and adjectives, unnecessary words—even
whole stanzas, when they add nothing to what
has been said.1
HIGH SCHOOL LIBRARIES OF VERSE
California High Schools reoort an average library of
1

Miss Nellie Sergent, "High School Poets, Progressive
Education, Fall Number, 1929, p.271.
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verse, rather more representative* in most instances, of the
older masters than of the newer school.

Many of the liter

ary clubs own their own libraries; and it is in these
collections that one will find an abundance of the writings
of the best of the moderns, as well as the work of their
student contemporaries.
ATTITUDE OF THE PUPIL TO THE TWO SCHOOLS OF POETS
Poetry and youth have always been closely associated,
and it is believed if the teacher's understanding of the
true object of poetry is to increase enjoyment—and this
belief is communicated to his classes—they will respond
to both the older and the newer forme.

However, as a

signal for contagious and recreative excitement, it is
thought that the newer school is more potent.

One teacher

says, "The more creative the pupil the more responsive he
is to the newer forme"another, "The freer the vers
libre, the more easily it is accepted as a model,"^The
verse of the younger writers, Hilda Conkling and Kathalia
Crane, is more of a challenge to the singing youth today
than are the old masters.

While they admire and thrill at

the beauties in the masterpieces, they grow timorous at the
mention of their trying to emulate them; but, as one teach
er expressed it, "They will take a shot at Nathalia or
Hilda."
Gardens High School
2

Jefferson High School, Los Angeles, California
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.VALUE OF CREATIVE WRITING TO THE PUPIL
In an effort to ascertain the objectives of this wide
spread fever of production, I included, in my Questionnaire,
a query concerning the probable outcome of teaching crea
tive writing of poetry and the values to be derived by the
pupil through participation.

The responses to this ques

tion were varied and Interesting, end I shall summarize
them in the following paragraphs.
The most widely accepted raison d'etre for the crea
tive writing of poetry Is its powerful stimulus to
appreciation.

This all teachers know to be a certain value.

It engenders respect for the craftsmanship of a poem.

Since

we mark the educated person by his ability to recognize
good work of any kind whenever he sees it, It is surely the
duty of students of English to secure the mastery of
technique In a poem.
The student who has tried to produce something of his
own and has experienced the hours of effort and the remit
Ings necessary to secure something fine, will appreciate the
worth of poetry so long as he lives.

He will have a

greater appreciation for the intricacies of workmanship in
the poems of the masters.
Creative writing is a factor in the integration
building of personality.

There is an unquestioned

here that teachers who have received the hesitating
dences of our youthful authors have long recognize
v./* f»frst discovers
thing important happens to the boy when

that he has ability in poetic expression.

He finds a new
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dignity and begins to live as a different and more important
person.

"One can trace through his poetic confidences the

record of his renaissance of personality."

There i s some

thing incandescent and glowing within him, which makes him
kin to the great creators of a l l time.
Craftsmanship i s a third motive for making creation an
important function of the English class and i s an accepted
value by those who appreciate Art.

Certainly the generation

now passing through the schools will show a higher level of
technical excellence in the verse, plays, novels, and short
stories they submit for publication, after so rich an ex
perience in youth.
Verse-writing provides a controlled release for the
chaotic and powerful emotions of youth.

The development of

this inward urge toward lovely and poetical expression i s
one way of combating the wave of boldness, defiance, lawless
ness, and cynicism among some of our youth.

This sentiment

was reechoed again end again in the responses received.
Through an attempt a t verse-writing, puoils become
more pleasurably interested in their own experiences.

They

discover the joy to be found in searching their minds for
poetic phrases to caoture each fleeting sensuous pleasure.
Surely t h i s discovery of the practical value of our daily
experiences i s worth-while. There i s a certain practice in
living to be found in the imaginary world of verse-writing,
which has a practical relationship to the world of reality.
Creation develops a poignant realization of the dramatic
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values in life.

As the youth of today becomes av/are of the

great needs of the human race, we may hope to see him direct
his talent toward human betterment by writing of industrial
relations, social conditions and world brotherhood.

How

better can we combat war than by directing the songs of the
world's young poets against its horrors and futility!
Perhaps one of the greatest reasons for writing poetry
is for the mere love of creating something beautiful, of
handling graphically beautiful words, of making fine ideas
fall into interesting patterns.

Why not write poetry as

many a person, artist in spirit if not in performance,
sings, dances or recites for the sheer joy of doing it?
Surely one experiences a real thrill, as his ability to ex
press his intangible ideas in refined and exotic diction
growsJ
Another thought-provoking objective was named by the
Head of the Department of English of Fullerton High School
"Pride and skill in aesthetics to keep pace with pride and
skill in athletics."

I should like to say they have gone a

long way toward the accomplishment of their task.
Cne must mention the diagnostic values of verse-writ
ing. Upon attempting verse, one is soon made painfully
aware of his shortcomings; the scantiness of his inner life,
the ease with which one siezes upon the well-worn phrases
and trite expressions make evident the many vast waste
places in one's vocabulary.

One's ego suffers sadly in the

face of such an experiment, and these revelations serve as
powerful motivators for the future study and observation
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of the writer.

Teachers make especial mention of the valuable training
in thinking power afforded by practice in creative writing,
not merely for the average student, but for the dull as
well.

In every lesson in this a r t , the puoil i s learning to

depend upon himself, to 6trike

out from the beaten path,

to think new thoughts, and to put them into interesting and
beautiful forms.
Lastly, do we hope to discover real a r t i s t s through
our creative writing?

Yes, many believe we may ultimately

hope to discover latent a b i l i t i e s in some of our pupils,
and, through encouragement and judicious criticism, s t a r t
them toward higher goals.

Already many puoils with -unusual

a b i l i t i e s have been directed into literary careers, after
having their aptitude for expression made known to them.
Several of Hughes Mearns' early pupils have had time to
prove their a r t i s t r y , and their work has been published in
many of the better journals.

S t i l l , our main objective i s

not the discovery of geniuses, although that may follow.
One teacher in the negro d i s t r i c t in Los Angeles said of
her creative writing of poetry, "I haven't yet discovered
a Paul Lawrence Dunbar, a Ridgeley Torrance, or a Dubois,
but our verse-writing has been the means of developing a
f i n e type of citizenship."

That, I believe, i s one of i t s

greatest contributions.
These words from L'ax Eastman bring this part to a
f i t t i n g close:
The surest path to experience (of delight in

poetry), lies not through reading, but through
asking i t . Better than faith or cherished idle
ness, better even than the understanding of
t 0 , l e a r n t h e enjoyment of it—and
that Wxthout the alienation from the better poem
o r o n e ' s own e x i s t e n c e — i a t o c r e a t e i t f o r
oneself.*

Max Eastman, Enjoyment of Poetry, p.176.

CHAPTER II
CONCLUSION
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RESUME OF SURVEY
The results of my survey have revealed that poetic ex
pression 18 a part of every child's original heritage and
one that he will put to delightful and astonishing use, if
he i s not subjected to the "drying and freezing process,
which goes by the name of education.
I am convinced that beautiful, original verse may be
secured not only in the private schools, among the children
from more select environments, but from children anywhere
i f the teacher i s ambitious and creative enough to undertake to secure i t .
Creative writing of poetry i s definitely a result of the
inspiration and environment created by the teacher, which
permeates the lives of his pupils to such an extent that they
f e e l the urge to give back something.

The kind of school and

the worth of i t s product i s always dependent upon the kind of
teacher in the classroom.

Children must know their teachers

well and t r u s t them implicitly, before they will show their
very personal wares.
There i s a great diversity of method being used to s t i r
the high school child to create.

Any and a l l of these de

vices are legitimate, when used as stimulators; but one must
take care that he does not stagnate on that one level.

Each

class of pupils offers new problems and opens up new vistas
of accomplishment.

One could never hope to f i t one metnod

^ Amy Lowell. in the preface to Poems bv a Little Girl,
by Hilda Conkling, Fred Stokes & Co. 1939.
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of presentation t o a l l p e r s o n a l i t i e s any more than he could
shoe them a l l with t h e same l a s t .

So the teacher must study

the p e r s o n a l i t i e s i n h i s c l a s s and l e t h i s methods be an
outgrowth of t h i s s t u d y .
A l l work with p o e t r y should be joyous; t h e r e f o r e , l e t
v e r s i f i c a t i o n be considered informally and p l e a s a n t l y , along
with t h e reading and enjoyment of t h e p o e t r y , not a s a sep
a r a t e , formal u n i t of i n s t r u c t i o n .

I t can orovide many

happy moments, i f approached i n the r i g h t manner.
C r e a t i v e w r i t i n g has succeeded i n making a favorable
impression i n the p u b l i c eye; and i t i s t h i s phase of the
" c r e a t i v e " movement t h a t i s gaining a foothold i n the newer
curricula
School.

, a s evidenced by t h a t of t h e Los Angeles High
Courses of s t u d y , annual meetings of teachers of

E n g l i s h , and educational magazines a r e i n t e g r a t i n g c r e a 
t i v e composition with the more t r a d i t i o n a l work.

We have

ample p r o o f of t h e enthusiasm engendered i n t h i s work i n
t h e many Writers Clubs i n t h e S t a t e and t h e p r e t e n t i o u s
high s c h o o l anthologies of v e r s e .
U n t i l such time a s s h a l l see t h e c r e a t i v e w r i t i n g of
p o e t r y a n i n t e g r a l p a r t of t h e course of study of every
high s c h o o l , I b e l i e v e t he b e s t r e s u l t s a r e t o be ob
t a i n e d "through t h e medium of a L i t e r a r y Club, a s an e x t r a
curricular activity.

To i n s u r e genuine i n t e r e s t i n t h e

c l u b a n d an a c t i v e membership, I should favor opening the
d o o r s t o a l l who submit manuscripts of p o e t i c worth t o the
club.

The maintenance of s t r i c t i n f o r m a l i t y i n t h e club

m e e t i n g s would a l s o encourage spontaneous p a r t i c i p a t i o n i n

L

Ji
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Its activities*
METHOD SUGGESTIONS
Owing to the individualistic aspects inherent in all
artistic creation, there could never be, in my estimation,
any one method or group of methods which alone bear the seal
of general approval for kindling this devine spark in child
ren.

The procedure for stimulating creative writing must

always be in a state of flux, for any attempt to reduce the
work to a set of hard and fast rules will defeat the very
purpose of creative writing and crush that joyousness and
spontaneity with which the successful teacher approaches it.
For the teacher of creative writing, there are, I be
lieve, three requirements: that he believe the children
possess creative power, that he be appreciative of the
creative temperament, and that he avail himself of as much
knowledge of psychological processes and devices for re
leasing creativeness as he can.
teaching creative writing.

Faith is a golden key, In

Thorndike himself believes there

is no rational justification for teaching pupils they are
likely to fall in original thinking, any more than in routine.

the secret of success lies in the environment set up
day by day - a silent, unobtrusive, yet conscious direction,,
under the influence of which the children are permitted to
behave naturally.

To permit the creative artistry a

topsy

like" growth, where the children do as they please, is to
err seriously in keeping the creative impulses moving toward
productive ends.
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My studies lead me to believe the richest returns come
from those pupils who have read most widely.

So, in teach

ing this subject in a special creative writing class, my
chief concern would be to acquaint the pupils with l i t e r 
ature itself—wise selections from contemporary poets, the
old masters, representative dramas from Greek tragedy to
the chief contemporary plays.

Committees selected from the

class, with some suggestion from the teacher, are able to
work out a more interesting program of study and one that
will be attacked more whole-heartedly by the class than any
teacher-imposed plan.

Hughes Mearns has found this to be

the most satisfactory course to pursue and says the amount
of reading done by these committees in making the selections
in their respective fields and the seriousness with which
they assume their responsibilities i s most gratifying.1
They must be permitted to range through the complete works
of the noets and bring to class those selections they con
sider the most worthy.
The materials selected should be read, discussed in
formally, and criticised, but never dissected and picked to
pieces. Enjoyment should be the chief objective always.
The teacher must ever be careful to permit the child oppor
tunities to grow in his thinking about poetry, rather than
teaching him the c r i t i c a l judgments of others.

One of the

most common pupil a c t i v i t i e s in such a class should be the
expression of their opinions and points of view.
1

Hughes Mearns, creative Youth, p.42.

They will

often seek out opinions of authorities of their own accord,
but this is usually done after they have formed their own
opinions.

To uncheck this flow of expression, the child

must be free from any language consciousness.

It is only

natural that child-thought should be expressed clumsily at
times, and the fear of not speaking the right thing or of
not using the right words will result in many silent voioes
in the classroom
Class criticism of poems produced by the group almost
invariably leads the pupil to recognize his inability to
judge good poetry. He will say he likes a poem, but he can
not analyse his reasons for liking it.

Therefore, most

teachers believe the psychological moment has presented
itself at this point for an informal consideration of what
one finds to enjoy in poetry.1
Psychologists have taught us much of the importance of
the associations of Ideas and of the value of first impres
sions.

If our first acquaintance with a thing gives us

pleasure, we are likely to seek that thing again.

If our

first acquaintance is tiresome and painful, we are likely
to avoid a repetition of that thing.

So we must show the

joy and beauty, the rhythmic and emotional appeal in poetry
and avoid all semblances of cold, calculating vivisection,
if we are to foster increased enjoyment in both the work of
others, and in creation itself, among the children.
Criticism of poetry cannot be taught—it must be felt.
1

It is to be understood that creation is going on in these
classes during this discussion.

64
It must come about as the result of a profound change wrought
In the individual.

Although there cannot be any set rules

for the achievement of such a change.

I am sure (and other

teachers agree with me) it would be hastened if the poetry
were read aloud by one who is able to react to the mood and
force of the situation, as felt by the poet.

The reader

must share all the emotional ferver and turmoil in the poem;
he must feel the swing of the rhythm and be familiar with
all the intricacies of plot and pattern to stimulate sympa
thetic reactions on the part of the listeners. Poetry is
meant to be read aloud for enjoyment; for then, and only
then, can the beginner adequately experience the varied
sense appeals in it.
One might suggest that the way toward an adeouate re
action lies partly through the heart and paTtly through the
head.

To illustrate the former reaction wise teachers read

a number of poems to the class and then call for the emotions
aroused within them.
mood of each.

They then let the class decide the

We are all creatures of emotional variation,

sometimes lifted into ecstasy by joys, sometimes dragged
down into the depths by despondency, ofttimes moving along
on a plane of mediocrity.

It takes tut few examples of the

poet's art to show how fittingly he interprets life for us;
how he often crystallises into a few words the experiences
of a lifetime. (Parts of Edgar Lee Master's, Sooon River
Anthology, would illustrate this.)1
1

Edgar Lee Masters, Snoon River Anthology. The liecalllan
Co., 1914. S u c n epixaphs as A n n e Rutledge, Lucinaa
Mattock. Petit. The Poet.
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As the child is discovering the "beauty in poetry, his
attention is drawn to the words which have called forth such
striking pictures and poignant emotions:
.......The poet paints
With neither brush nor pigment; yet he spreads
His canvases with colored words.
One devotes some time to choosing the beautiful words
and phrases in several poems.

Soon the puoils recognise

that poetry must appeal to the senses.

It compels one to

see, hear, feel, consider some of these qualities and find
examples of them.

Solitaire by Amy Lowell, Heat.and Pear

Tree by H. D., Images by Richard Addington, Fog, and Jazz
Fantasia by Carl Sandburg are but a few of the many, rich
in example.
Louis Untermeyer says that perhaps fifty percent of
the world1s poetry is what has been called "nature poetry."
A consideration of nature poems helps the embryo ooet to
view the world about him with more watchful eyes and to see
the glory in the commonplace.
To live, poetry has to share all the fears, doubts,
hopes, angers, and struggles of the world.

So there are no

phases of life left untouched by the poets.
Dr. Allan Abbott and Dr. k'arion Trabue of Columbia
University have devised a series of tests which afford in
teresting exercises for teachers and students in training
the ability to judge poetry.

The plan on which the tests

•qfQXB prepared is stated by Dr. Abhott as follows:
Certain characteristics are commonly thought to
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be so important in poetry that their loss would
spoil the poem for the eye of any intelligent
critic not blinded by controversy. Among these
are emotional tone, the imaginative quality of
the thought, and the rhythmic form. In lowering
the poetic quality then of each poem, the
attempt has been in one version (called the
"sentimental") to falsify the emotion by intro
ducing silly, gushy, affected or otherwise
insincere feelings; in another version (the
"prosaic") to reduce the poetrs imagery to a more
pedestrian or commonplace level; in the third
(the "metrical") to render the movement either
entirely awkward or less fine and subtle than
the original.*
These words of John Masefleld's, taken from his intro
duction to one of the volumes of Public School Verse, bring
thoughts pertinent to this discussion of criticism.
Poetry cannot be taught. Poetry is a
mixture of commonsense, which not all have,
with an uncommon sense, which very few have.
No one can "teach" any such thing. But
delight in poetry, one of the deepest
delights of men, is in everyone end can be
trained and encouraged to the enlargement
of all enjoyment. By delighting in poetry
and endeavoring to write it, men obtain keys
to the universe and to themselves. They
learn the language of their race, and the
passionate thoughts of their race, to love the
one and live the other. These are things well
worth fostering.
Poetry should be invited during this creative reading
and in such a classroom atmosphere will be sure to come,
shyly at first, for it is not without pain that they share
their very personal wares.

When the first precious offer

ings have been afforded a sympathetic reception, more will
1

Louis TOtermeyer,

2

John Masefield, Saplings, Second Series, 1927, introduction.

Modern American end British Poetry,
Enjoyment of Modern Poetry, p.429.
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follow.

There is overwhelming evidence that almost every

child has at least a few attempts at poetic expression
hidden away among hie most cherished belongings.

The best

of these will doubtless be among the first offered for in
spection.

An impersonal repository for these offerings,

such ae a "poetry drawer" in the teacher's desk, will do
much toward overcoming the timidness and self-consciousness
felt when placing these bits of verse directly in

the

hands of the teacher.
Programs providing for the reading of favorite poems
may be arranged by the puoile.

William Rose Eenet says, "it

is the best thing in the world for young poets to get drunk
on the poetry of other poets, but they must be great poets,
and the young poet must pick them out for himself.I be
lieve many original poems might be included quite naturally
in the programs of contemporary verse.

In the discussion

and criticism that follows their reading, the highest
apDroval must go to that work which bears the mark of ori
ginal invention.

The rare expressions of individuality are

frequently regarded as inferior by the child; he must be
taught to recognize the outstanding characteristics of
worthiness*
inferior.

A real knowledge of the good drives out the

Re who learns to sing his own song will have no

need to borrow either style or theme from another.

This

criticism must he carefully given, for children are very
susceptible to condemnation—and if discouraged, they may

1

Marguerite Wilkinson, New Voices, p. 197.

be forced to retire into secrecy, or to give up their
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precious art altogether.
The uncoerced child displays more of the orestive
spirit.

The urge to do is self-engendered, and care muet

be taken not to dam up the ohild'e "native language" by
Insistence upon the use of an alien tongue, that is, teaober-imposed words and phrases.

For this reason I should not

favor the assigning of subjects for pupils to write upon,
even if they ask for such assignments.

Instead, I should

try to have them understand how impossible it Is for the
teacher to reach into his interests and experiences and
extract a theme that would awaken those responsive echoes
in the heart of the child that would call forth a sincere
poetic expression.

Poets find it easier to write about

themselves and their experiences than about anything else,
f o r t h e y know more a b o u t t h e m s e l v e s t h a n a b o u t a n y t h i n g
else.

These experiences may be either real or vicarious.
In general, my method of procedure would be simply

writing and revision—many times repeated
duot grew in beauty and euphony.

until the p

Robert Frost, Vac

Lindsay, and many other contemporary poets wor
way.

Vachel Lindsay says that he sometimes

long poems thirty or forty times.

I should go

child. . material with him, picking out the
improvement could be made, but never sugg«
or phrases needed.

The teacher must know Inst

the "real thing".

Re must be sensitive to the °

each individual—must not thwart natural inclinatio

yet, at the same time, "insure that the efforts of his
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pupil8 do not run away into fantastical conceits, blind
imitations, affected novelty, or sheer tomfoolery."1 He
must know a potential poem when he sees it and must not
pass unchallenged any work which the author could improve,
nor reject as unfit anything that has life in it and a true
inspiration, no matter how feebly showing.
Teachers will be wise to encourage the child to scrib
ble down his ideas hastily, not bothering about punctu
ation or spelling.

These mechanical errors may be corrected

later, after the fugitive thought has been caught. One
might liken this procedure to the hasty blocking in of a
pioture in charcoal, by the artist who works feverishly to
imprison upon his canvas all the glory and beauty his senses
feel.

Later he will fill in the detail.

Keeping a commonplace book is an excellent practice
and one followed by many authors. Herein may be written
beautiful thoughts, ideas, pictures in nature, or incom
plete poems, all of which form a storehouse of valuable
material for future use.
The young poet must he lead to avoid the threadbare
and commonplace expressions.

Nothing points out the novioe

so definitely as his use of cliches. Hackneyed expressions
are the death of poetry; one must seek always for the fresh
phrase that will bring "unexpected beauty to the mind.
Imagination is the highest plane upon which a poet can work.
1 Hughe8 Mearns, Creative Youth, p.43.

Harriett Monroe has expressed her opinion of the cliche in
this maimer:
As editor of Poetry. A Magazine of Verse, I have
had the pleasure—or pain—of reading in typed
manuscripts vast numbers of modern poems. This
severe and educative discipline has made me very
weary of certain faults which are, in the last
analysis insincerities—the use of another man1 s
or another period's words, phrases or ideas in
stead of the poet's own......We have almost
vowed never to print In Poetry, such words as
"surcease", "doth", "thou", and "thee", and
countless phrases similarly archaic; except on
rare occasions when subject and mood demand an
archaic effect. Also we have grown extremely
tired of Pan and other such talked of gods of
Greece; of Babylon and Arcadia and other more
or lees fabulous places; of Guinevere and Helen
of Troy and Cleopatra—all the long celebrated
fascinators. It requires a peculiar magic to
touch any of these enshrined idols without dis
aster, and with most modern poets the effort
to do so is merely a pathetic appeal from the
poverty of their own imaginations to the wealth
that has been accumulated by the poets and artists
of the past. It is essentially an insincerity,
because it uses other people'e experience and
imagining instead of the poet's own. And a stern
and stripped sincerity is a first essential of a
good poet.1
While steeping themselves in the poetry of others is a
good thing, Mr. Benet is careful to give the young poet
this bit of advice:
Don't write the way they dol Imitate them
outright if you like, for practice, but
recognize it as imitation. Don't reflect
the minds and images of other people, no
matter how much It seems the only way to
write, it isn't. There are a thousand
thousand ways to write. When you write,
try to express yourself, not someone else.
* Marguerite Wilkinson, New Voices, p.205.
2

Ibid, pp. 197-198.
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There is so much romance in the world about our poets
today that such a warning should not be necessary.
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Today,

there is a broad, democratic interest in everyone and in
everything. Dr. Steinmetz, former consulting engineer for
the General Electric Company, maintained there was more ro
mance in the advances which we have seen in our life time
than ever Homer described.1 Let us consider this for a
moment.

He not only navigate the surface of the seae. but

probe into their depths.

We fly to the higher altitudes

of the skies and into the remote and heretofore hidden
portions of the earth.

We fling the human voice thousands

of miles across continents and oceans.

Unborn generations

will be privileged to hear the voices of musicians and
prominent men of today, everlastingly perpetuated by the
phonograph and the synchronized motion piotures.

So we,

as teachers, must impress the glory of our age upon our
youth, to perpetuate its uniqueness in their poetry.
I have found that teachers too often annihilate free
speech in poetry by trying to force rimed expression.
would especially warn them of this danger.

I

Attempts to use

rime in the beginning will result in cramping beautiful
ideas into an artificial mold, leaving a feeling of insin
cerity.

The child's •native language* is unrimed.

Mr.

Mearas says that he particularly fears that person with a
complex on the subject of rime.** The only really poor verse
that I encountered among all the examples I collected for
^ Harriett Monroe, Poets and Their Arts, p.204.
2
Hughes Mearae, Creative Power, p.88.

this survey, fell into this category.

Children should be

led to realize that rime alone cannot make poetry; it may
enhance its beauty, but in itself it is only a device.
May it be understood that I am not championing free
verse as the only acceptable poetry today.

Even the most

ardent advocates of vers libre of fifteen or twenty years
ago have come to a recognition of the beauty and value of
rime and use it in a large part of their work.

Untermeyer

says that since 1922 there has been a definite return to
rime and regular rhythms.* My desire is to warn teachers
to permit the child's early poetry to grow naturally, un
hampered by any attempt on their part
into any regular rimed pattern.

to compress it

These children will be

able, when more experienced, to use rime as beautifully
and naturally as it was meant to be used.

1

Louis Untermeyer, Modem American and British Poetry,
p.12.

CHAPTER III
CALIFORNIA HIGH SCHOOL VERSE
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5o dLiecuseion of Creative Writing of Poetry in the
California High Schools would he complete without a few
examples of the lovely and imaginative poetic expressions
of our youth.

These children poetize the life they live,

and we should indeed be thankful for this medium through
which the thoughts of youth find wholesome expression, and
for the strength and beauty of their poetry, which gives
us ample proof that the youth of today is not all bold,
cynical, lawless, and defiant.
The subjects of their musings run the gamut of emo
tional experience.

Here in their melodious verse, they

play upon the strings of life; now, with a delicate swift
ness, they swing into the rhythm of the dance, the
momentary madness of a gay bolero; then, with muted strings,
our singing youth seeks to probe into the mysteries of
life and love and death.

One detects in their poems the

cry of a soul striving to find itself.

Often these maturing

souls whom we think of as children astound us with their
depth and understanding of humanity.

What do the children think of their adventure with
words? One child says:
Poetry
Poetry, 0 Poetry
Traitor that you are.
You take away the heart of me
And hang it on a star.
Poetry, 0 Poetry
Do you think it fair?
But I shan*t be so angry
If you'll handle it with care.
-Anonymous
One feels the evanescent quality of poetic inspiration
in the seleotions following:
Inspiration
How oft through clouds of thought there flies
A winged nymph——a verse—a song-—
An inspirationJ Then it dies,
And fading through the mist is gone.
-Mildred McCoy
Glendale Union High School
Creative Mode
A vague disturbance; dawning inspiration,
A gentle urge; soft whisperings,
A rolling swell; emotional crescendo,
Welling, welling up; until suddenly
In one huge wave it breaks,
Flooding consciousness.
Then follows swiftly,
Mandate for expression:
Harsh, unyielding, real.
A wretched day,
A sleepless night—
A soul tormented.
Then finally,
Evolves a form—
Body and soul begin to glowMore feverishly the task proceeds,
And then at length with certainty
A note, a word, a stroke, a touchDenouement I
-Robert Cutter
Fullerton Union High School

Sometimes nature is touched by fancy ae in this charm
ing poem;
Spring Day
Lavender rain from a shining sky.
Lavender, white, and shadow blue,
Gently falling the whole day through.
Silvery mist on the apricot trees.
Low and soft, though the sun of spring
Should be teasing and tearing the whiepery thing.
And who could tell from a distant hill
That the mist and the rain through the frail sunshine
Could be apricot bloom, and wisteria vine?
-Josephine Miles.
Los Angeles High School.
Point of View
Rain sweet and holly ripe
Is the world today.
8pring, I thin, stands on the hill
To choose her way.
Three men of science in a row
Shake their heads at me.
•It is the vernal equinox,"
Affirm the three.
"A natural phenomenon"
I hear them say.
They have not seen Spring standing there
To choose her way.
-Julia Clara Birk.
Polytechnic High School,
Long Beach.

There is no incident of life which is not suscepti
to a poetic interpretation,
the following:

A

bit of

moonlight

insp

My Lady Moon
Sometimes ay Lady Moon appears
As ripply as a pool of tears;
Across her, like a feather, float
Wee cloudlets as a shell-like boat.
Her carven, shadowy, shimmery face
Is like a bit of silvery lace;
And in her always seems to be
An aery, falrie smile for me.
Again, My Lady MOon is seen
To have a tawny, burnished sheen;
A golden, glowing orb of light,
Penetrating the velvet night.
Her face is wrapped in molten gold;
She shines like some fair nymph of old;
But golden song, or silvery rune,
She'll always be my Lady Moon.
-Betty Maloney.
Santa Ana High School.
There is all the romance of a southern night in this
whimsical bit of verse:
With The Night
Where will you find me? Follow the sun
Down the path that it takes through the dawn;
O'er the desert of noon, to the westward, run
On the trail where my heart has gone;
West to the purple mountain slopes,
Where the shadows beneath are cast,
Where the last faint glow of the evening gropes
When the fleeter rays have past;
West where the end of the sun trail lies.
Where the mountains loom into sight,
Where the great black forests of cedar rise
From the silent abode of the night;
There have I come in my ardor, to seek
Down the aisles where bis shadow goes.
I hear like the rustle of leaves, his voice speak,
And his touch is the breeze that blows.
There he is tolling the tinkling bells
Of the Yucca, at the twilight hour,
And touching the tapers, where evening dwells.
To the star lamps hung in the tower.

And over the trees where the cold winds croon,
On a cloud sit the night, and 1,
Braiding the shimmering hair of the moon
Into dream knots, wrapt in the sky.
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Where the shades of the sunset fade and pale,
And the crimson to lavender blends,
There you will find me,—follow the trail
Of the sun where its traveling ends.
-Charlotte Wade
Los Angeles High School
There is a refreshing originality in the treatment of
this sea poem:
The Sea
Oh, you grasping mlserl
Why reach out your crooked hands
And run your gloating fingers
Through iridescent sands?
Why tempt those chips of gold star-light
By a kiss of buble foam,
Caressing them as a siren does
To lure them from their hornet
For you have pearl and coral
Hoarded on vasty floor,
And still you stretch out lusting hands
To loot the sun-burnt shore.
-Woodrow Loudon
Burlingame High School
This beautiful little poem was printed in The Gleam,

a Magazine of Verse for High Schools:
To The Dusk
Into^ight and night*s starlight, night's stillness;
Unfold your sweet night—blooming petals,
0 scent-drowsy dusk, and bloom.
.
-Walter Morgan Mcelroy.
Polytechnic High School,
Long Beach.

Some rhythms are sheer music.
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I can almost hear some'

ardent lover singing this madrigal to his lady:
My Margaret
In moonlight on the quiet sea,
By towering parapet.
In every wind across the lea,
I find my Margaret.
The saucy pansies mock her mien.
So piquant and so gay;
The cheeping sparrows call her queen
In songs throughout the day.
My Margaret I My MargaretI
I live my life for thee.
Thou holdest my heart in a golden net;
There let it ever be.
-Elva Cook
Santa Ana High Sohool
Here are several finely imaginative bits of verse:
Journey 1 8 End

Through fields of clouds that weep.

Steadily going
Past pale white mists asleep.
The rain is blowing.

Downward and downward far,
Bewildered spacesl
To where warm green things are
Lifting their faces.
How sweet for rain to see.
After so long,
Each roof loving wetness, each tree
Wanting If. «° n S l _ JosepMne ml..
Los Angeles High 8chool
Eucalyptus Grove
Night and fog and the highway,
A sudden bend;
made id e
The car lights search the roaasia
And darkness rend.

for one swift, quivering instant
In streaming light
I saw a group of slender youths
All poised for flight.
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Through tattered raiment, damp with mist.
Their bodies gleamed;
The lights deserted them and found the road....
I must have dreamed.
-Lila Wolfe.
Polytechnic High School
Long Beach.
Rain Fairies
Last night I heard the fairies dancing very soft outside,
I heard them making merry on the porch roof low and wide.
In maddened ecstacy they whirled and spun around and round
And trooped in gay procession past my window to the ground.
Their laughter low I caught within the breezes whimeied lay
And listened to their chatter faint, like music far away.
The measured, gentle tapping of their dainty slippered feet
Hade me very drowsy, and I fell in slumber sweet.
The morning came; I rose in haste to greet the merry hostThey1 d gonel But lol The grass was strewn with diamonds
They had lost.
-Grace Margaret Webster.
Polytechnic High School,
Long Beach.
The Eagle
My thoughts are strange birds
Of varying plumage.
Some are gray and dull, and hurry about Insidiously;
Some have gay crests and ruffs and strident voices.
I pursue my birds
Over still marshes, through matted forests, across the
scant prairie8
Of my mind.
Diligently I net my birds, one by one,
And, as quickly as I capture them,
I release them
Dissatisfied.
Always my eyes are turned upward
To the eagle who circles and glides
Far above me.
Sometimes I faintly descry him,He is wont to hover before the sun,
Half-hidden in the silvery opaqueness
Of a cloud.
Vainly have I climbed the highest mountains
In my kingdom,
Yet always he has floated before me,
Unattainable.

Always will I scale the cliffs of my mountains;
Always will I return to the comfortable lownesses
Of my mind
With empty hands.
-Taylor Maxey
Los Angeles High School
In a Chinese Garden
I stood in a deserted Chinese garden, I, an alien.
Stood and wondered at the vanished beauty of it.
Every thing of former splendor now in ruin lay.
Lulled by the gentle peace, I closed my eyes.
Suddenly the sound of a gong startled me;
Glancing about, I saw a stately mandarin
Slowly coming down the narrow path
Surrounded by his concubines.
Over the steep bridge, down to the tiny tea house,
Came the stately mandarin;
And all hie lovely maidens gaily chattering
Danced about him.
The garden bloomed as of old;
And wafted to my nostrils
Came the JBcent of sandalwood.
Was I dreaming? Across my eyes I brushed my hand.
Looking again, I found I was aloneI, an alien, in a deserted Chinese garden, stood alone
-Marjorie Adams
Santa Ana High School
We get intimate glimpses of the commonplaces of their
environments in the poetry from various sections of the
State:
The Song of the Brush Burner
Above my deep dark throat black smokes unfurl;
Above, in dark grey smokes the leaves I whirl;
Above, with fleecy clouds my blue smokes curl.
Oh lovely smokel the farmer's work's begun.
Below, from deep dark depths my red flames soar;
Below the smoke my fierce wild flames roar;
Below, my glowing embers die—now die no more.
Oh welcome flames! the farmer's work is done.
-Beatrice Shipman
Lodi High School

Black Gold
A Forest;
Man-made forest.
A smoky, dirty, noisy forest.
Men at work in oily clothes,
Drillers welders; tired and hot.
Black Gold
Coming from the earth.
Fortunes won and fortunes loaf
Heartless engines, tanks, and pipes.
Boilers, reservoirs of oil;
Dirty, black, and ugly oil!
Won from earth by toil and sweat.
Cause of misery and death,
Cause of boundless wealth;
Black gold.
-Maroia Elliott
Excelsior Union High School
Doore
Doors, fascinating and mysterious!
Who can tell what lies behind a door;
What its opening might bring
Or its closing might mean?
Someone may stand a moment
Upon the threshold of a door
And the world will be
Changed forever.
Someone may softly close a door
After him
To go out of one's life forever.
And sometime there will come a day
When you must choose between two doors
And know that your choice
Is for all eternity.
-Charles Rothaermel
Fullerton Union High School

China Lily Time
Dainty dancing dewdrops
Slipping dizzily
From heights of dazzling whiteness
To gold eternity.
-Irma Jackson
Woodland High School

The Spirit of Fog
I am the Spirit of Fog.
I drift, drift, drift
Over the sea,
Over the ocean,
In, to the edge of the land.
I blow, blow, blow
Over the city walls,
Into the city streets,
Gray, still emptiness of mist.
I go, go, go
Onward to the hills,
Up and up and up.
Silently I fill all space.
I float, float, float
Around the hills,
Around the mountains,
And let them be
Like islands in a sea of gray.
I hush all sound
And dull all thought.
Everything is overpowered
By my silent, empty mistiness.
-Vesta K. Nickerson
Redlands High School
Originally printed in St. Nicholas
Sierras
Serene, alone and stalwart
With mighty white-clad shoulders
Burdened with the sky,
The great Sierras wait,
It seems to me,
To see their image once more
Mirrored in the sea.
-Helen Ames
Fullerton High School.
Poinsettias
Flaming poinsettias against a
Like rid hussars, grein liveried and scarlet plumed,
Lifting proud heads before
The firing squad.
But see them now—
Limp, bright hussars,
proud, red-plumed heads
Drooped on green breasts, they hang.
Dying, before the cream-colored fixing waxx.
-Mildred Jean Stewart
Fullerton High School

A dainty little miss from the land of cherry bloeeome
and lofty Fuji, reflects the philosophy of a race steeped
for centuries in the art of expressing an idea simply, con
cisely, and beautifully, with a few strokes of the brush or
pen:
Songs
Of a Bud
I want to grow, grow, grow.
Help me Fertile Soil;
Weep with me, Water;
Play with me, Sunshine,
I want to grow, grow, grow.
Give me exercies;
Keep away, Weeds;
Love me, You.
Of a Child
I want to grow, grow, grow.
Help me, Brain;
Weep with me, Mercy;
Play with me, Sunshine.
I want to grow, grow, grow.
Give me exercises, Energy;
Keep away, Unkindness;
Love me, You.
-Haruko Toki Yoshii
Long Beach Polytechnic High School
Querry
Wee Free Verse,
Are you a
Delicate sentence
Broken into
Fragments, like
A bit of cloud
That wafts down
From a winter
Sky?
-Haruko Toki Yoshii
Youth is ever wondering and philosophising about life,
trying to apprehend its meanings.
poems awak© to this fact.

Many of the foregoing
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Streets
-Streets are such beautiful thine-eCries and laughs, Uf e and strife.
Poverty, plenty, enough, not a pennyMen, worsen, children,
P er ">y,
Deaf and dumb and blind,
Ugly, selfish, beautiful and kindMankind!
Streets are not Just streets.
Whereupon life meets and greetsToday I saw an angel through them'walking:
She gently touched each passerby—
'
Who turned, but seeing nothing, wondered why.
Streets are not just streets of meanlngleig
Calamity,
They are walks, holding behind each mask—
Humanity!
-Alene Tracy.
Stockton High 8chool
The above poem won the first prize as the best poem
written in a contest during 1929.
Swan Song on A Sunday Afternoon
The dying of the afternoon
Is pale...and holy...
Set out silver sconces
For the dying of the afternoon,
and sing her out
In stained-glass peace and candlelight
with solemn chanting—
sing her out
in surplices of whitesing, and blow the candles out.
The dying of the afternoon
is pale...and holy. -•
-Walter Morgan McElroy
gcbool
Long Beach polytechnic Higb SCDCO
Puddles
A puddle is a lovely thing;
Though it is wet and dark,
.nIt mirrors all the joys of sprxus
That fill a city park.
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I t mirrors t r e e s , t h a t , dark, and s t i l l
Stand s i l e n t , close togetherShows flowered boughs that sin* a t win
In any kind of weather.
A puddle i s a darling thing;
I t shows a b i t of sky
And fleecy l i t t l e clouds that wing
Their way rejoicing by.
I think that puddles i n the s t r e e t .
Though disappearing f a s t ,
Are put there so that they can greet
With beauty, eyes downcast.
-Eleanor Uary Titus
Long Beach Polytechnic High School
From High School Poems. Collected by
The Script Club, 1927
Down The S t r e e t s Come lien
I t rains, i t snows,
Storms come, wind blows,
But down the s t r e e t s come men.
Fires rage, earth quakes,
Wars cheat, heart breaks,
But down the s t r e e t s come men.
Love k i l l e d , dreams d i e .
Truth gone, hearts l i e ,
But down the s t r e e t s come men.
Skies fade, days drag,
Blues come, dreams l a g ,
But down the s t r e e t s come men.
Night comes, fog d r i f t s ,
Clouds b l u r , sand s i f t s .
But down the s t r e e t s come me .
Friends d r i f t , l i f e p a r t s ,
Sun fades, night
men.
But down the s t r e e t s come men.
Death knocks, t e a r s flow,
^ r d o ^ e ? h e d s t ^ e t s come men.
-°^lInde H i g * School
.
4n connection
n

fftllnwlricr

with Better Speech Week

activities:
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Words
God took the golden sunlight,
And tlie murmering call of the seas;
He took the laugh of a child,
And the whispering of the breeze;
God took the hymns of the forest,
And the fleeting songs of the birds;
He placed them all together,
And out of them molded—words.
-Marshall Kirby
Hollywood High School
Lurking behind, the lines of many poems, one can often

see the love phantasy finding sublimated expression. Some
times the emotion is raised to a universal level, so that
ttie reader is made to remember his own experiences.
Shadows
The silver star sheen
face ..
Lights the shadows of your upturned face...
Turns your hair from dusky uigh
waters,..
To the shimmer of boatlights on
Turns your lips from sullen red
To the passion of a b l e e d i n g heart...
Even the dimple in your petal chin
Is a pool of light...
But the shadows in y^* *y*r~oon0
Eyes that once were mists of moons
When he came near—
And he has not come
For such an endless space.''""hei shining,
lot a thousand stars ^"^erlng candles
Hor the gleam of all the fli
In « world of candles
l"*l*
-Dori
H i g h School
You
You are not far from me by
I see you plai* ia cvery loIelteal***?
I hold you fast—you may not steal
Out of the World of my imagining.
-> «• 1?

And when the day comes striding through th« hm
Ken Mrd-eong, like a yell, f! 0 ate fS« tS. rtui
I hear your voice—my lonely spirit thrill*
Remembering the dawn-grey of your eyee.
Tou are not far from me by night or day
I see you plain in every lovely thing.
I hold you fast—you may not steal away
Out of the World of my imagining.
-Wesley La Fever
Los Angeles High School
A Dream
A dream, 1 hold it close to me—
This fairy thing that seems to be
A land of flowers—turquoise skies
A realm apart—a paradise
Set in the heart of me.
And if the wind blows snow or sleet
All down the dirty, noisy street.
Still then I only see
My dream a rose within my heart.
A sacred thing I hold apart
From this dim world and hear it eay
In whispers soft, "perhaps today,—
Perhaps today she comes."
And if the time be dull or gay.
My heart still echoes soft, "today.
Perhaps she comes today."
-Wesley La Fever
Los Angeles High 8chool
Death too, is the theme for many wondering thougbte.
Tlae following poem was printed in the 1929 edition of
Saplings:
Lament of Broken Fiddle Strings
And there shall be
No more to sing,
no more of sighs,
when we hear snapped
the fiddle string,
when music dies.
And hands shall all
be folded then,
..
the days grow stin.
and we lie down
to waiting then,
f1ll

-iSS-rErfg »£«r

Polytechnic Higb 3

Beach
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A number of very fine poems that I have read, have
been inspired by poems studied in school.

The one follow

ing gives a new version of the last days of Lancelot:
i

,

The Knight of Truth
Among the drooping bowers of the wood,
In, autumn, when the leaves were stained with red,
At twilight time there came a stranger knight;
And all his armor was of blue, his arms
Bright blue from quivering spear to Jeweled sword,
And o'er his breast there hung the golden cross—
The symbol that he served his God and Christ.
And in the dusk, beneath a spreading tree,
He knelt and took his brightly blazoned shield
And buried it in earth and scarlet leaves;
And by the brilliant blazonings one could see
That this shield was the shield of Lancelot.
Then rode away, and as he rode he spoke
With accents low, "So shall I leave behind
The deeds of my past life, the sin and shame.
Tor Lancelot, when he parted from the queen,
Had traveled far o'er hill and over dale
Unto the north, and there he cast aside
His arms except his shield; disguised himself.
And clothed himself in blue--the sign of truth.
And then he came again to leave his shield
Before the mighty domes of Arthur's hall,
And took another, plain, without a mark.
And started forth; and for long months he went
And righted wrong, spoke true, and lived but pure.
And persons all about learned ere long
To call him Knight of Truth, and soon to come
To him for succor in their time of need.
And once when Arthur fought in some great war
And all his knights, sore pressed for want of rest.
Fought wearily, yet knowing they would lose.
The stranger knight flashed forth from out the wood
And threw himself before them, wielding swora
And shield with prowess wonderful to see.
And all the foe in terror fled away.
....
But when King Arthur turned to thank the knight,
Lo, he had gone, and nowhere could be found.
And many other times he saved the king
From traitors and from robbers on the way,
Until, ere long, the knight had won a name
As famous as the king's throughout his realm.
But no man yet had seen him face to race,
So no man knew that this was Lancelot.

But one day in an abbey far away
He stopped for food and drink and then to rest;
And when be rose to leave, a gentle monk
Called him aside and spoke and softly said,
•Across the hills of Britian, and the plains,
The story of thy pureness comes to me,
And I have longed that thou wouldst come and live
Here in the abbey, fast and pray with these."
But Lancelot answered then with gentle voice,
"This life is not for me, mine is to try
To undo that which I have long since done."
And rode away, and none there were that fussed
just what he meant by those last words of his.
And so long months there were that Passed, and he
became as some great saint among them all.
Then one dark night with neither
King Arthur fought the battle *knew
Against the traitor Modred; yet he kne
The while he fought, that now had come the tin.
When he must pass; and by his sid w0ndrou8 8kill.
Of Truth fought bravely, nay, wi
..
tad every tiia he saw that Arthur fought
in danger, he would throw himself beiore.
Until at last a daring heathen fo
felled the knight.
Rushed forth and threw his spear ^dQwn
And Arthur bore him forth an
woimd with care.
Beneath a tree, and staunched
,lot looked
S
And groaning with the
toeeling there.
And saw that this was Arthur
he turned
And all his heart was ®?™'hould remove
nUf b
Ar
Away hie face, lest Ar
*^2
Q
TTJ _ fir\A
noftVSr *ho
WHO
.
r»« me «
Bis
helmet and discover
came,
heaVen
so
d
But as he turned, a
^ * out the sky
A sound of singing, and fro
8hining down;
A brilliant shaft of "f^y Grail
y
And lo, upon it rode the
brliiiance was
Uncovered, and so bright i
Lancelot,
c
d
That Arthur scarce J^; the beauteous
His face illumined
looked like a God.
Gazed long, and he himse
^oly man'i3 bead
And Arthur, wondering at ^elmet from his
and tooh
he^.
t
Reached down and
took hie
h
it
wjl
And saw withdeepestaugu Knlght bad dona
And he remembered all
sprang to £i
For him and his, and tea
^ the
, ..it.
e£
And leaning down, he bl
i
sail'
d
bio
nt e
tbe
And Lancelot, with a ball 8^ 8iowiy »r
Breathed long, and pa
bowed bead,
And when, with weary
fight the
»
The king returned again
go^de? °r ye8 held tea
Be carried in his hand thhis eye
The Knight had worn, a

»

91

Margaret Wills
•Tie true that "All the world*e a stage;"
And some of us devote our lives
To writing plays;
And some of us enact the leading roles;
The kings, the queenB, the lords,
The ladies, and the men of high degree;
But most of us, alas,
Have but to play the part of "atmosphere."
Isabel Carter
The wind shrieks as it tears
Past the glistening monumentsGranite and marble.
In its voice I hear an echo
Of my life—a series of screams.
I thought that all of the angels
Played harps, but some kind, discerning
Cherubim brought me a flute.
Happy am I.
Issac Friedburger
For many ages past my dust has blown
About the earth.
My ears were blown to China,
Where I heard the dinning, and the ^stle.
And the clang of an erstwhile sleeping nation
Wakened Into life.
My eyes were blown to England,
.
And I saw the proud and haughty lords
And earls of former days
With their tattered banners trailing

friends. the world does change.
Even as I, the learned
Before I died declared

1J,

eu3an„

Lodi High School
To those cynics who believe that the youth of today 1.

always flaming, I quotesPan
thought to keep Pan out
crosses of white
holy words and blessed

+._

he laughed and thrust h^8w^ffa.e shrine
g the
grinning
d water,
shadow moved beneath tn
uoon the sacred
ed above church doors and fen .

Suddenly it held the dark mere* s magic.
Sober folk dipping their hands to free themselves
Of black stains that lay heavy on their souls,
Felt again the urge of green sap,
Heard the willow-warbler* s song,
And with a furtive glance turned out again
To drift upon the froet-thin river of the sun.
-Mary Louise Briggs
Manual Arts High School
Los Angeles, California
Youth often turns to history for his themes:
Marco Polo
My Lord Marco Polo has returned at last to Venice—
With rings on his fingers and a song upon hie lips.
With a chest full of Jewels and a purse of yellow gold,
And strange tales of distant lands,
And beasts, and men, and ships.
In the Khan's town of Xanadu, beyond the sea of sand,
Says Messer Marco Polo, there*s an ancient Unicom
With a mane of silken silver, and green jade hooves,
And his flanks are whitened ivory,
And golden is his horn—
And far across a scented sea, so Marco Polo teiiB,
There*s the Kingdom of Cipango, where twisted cherry-treeB
Bloom the year in blossomed splendor, and tiny yellow men
Pray to gilt and lacquered idols,
All day long upon their knees.
My Lord Marco Polo has ridden down the desert—
Down the dusty desert on a dusty camel's ^ac^I
He has ridden down a smoking world of sand and sun
and sky,
With his throat athirst for water,
—And diamonds in his packI
_
He has journeyed down the highways of the King
dom of the Sun—
^
M M o n 1 1 ( 1 nnnn
—Drifted drowsy tropic rivers, ;here"dfl^n court
And the Khan of all Mongolia, before his silken court,
Has honored Marco Polo
And kissed him on the lips.
My Lord" Marco"polo has returned at last to'Venice—
To the domed and stately palace on the blue and
But^his HHTTB riding camel-back across a hazy plain
In a land of shadowed mystery
Beneath « scarlet ooont
.Mchard oddstone
Los Angeles High School

There are many

on

friendship:

Friends
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Some People's friendship
Resembles an imperfect diamond.
We eagerly move toward it,
Attracted by scintillating brilliance;
But when we grasp it to rejoice.
We turn away,
Disappointed, dismayed, saddened
By some deep, disfiguring flaw.
Some friends are like
Parrots seen in windows
As we travel down
The streets of life.
Their bright covering
And shallow chatter
Amuse us for a moment.
We pass by
And forget.
To renew an old, dear friendship
Is like coming suddenly
Upon a half-forgotten
Jar of rose-leaves
Whose subtle fragrance,
Wistfully half-remembered,
Steals forth delightfully
To caress with its sweetness.
-Arvilla Houston.
Fullerton Union High School
Father and mother poems are found in every anthology,
ut as a rule they lack imagination and are very
yped.

This short thought displays more originality:

Mother's Face
The fullness of
®l0Py*
Love's finished symphony.
The face of
Stockton

Some children write in the olaeelc forme; of the., the
onnet is bv far the most generally attempt

Clouds

0 clouds, thou curtain hung by God, on high,
Across the lofty vault of flawless blue,
Canst thou see Heav*n from thy place in the sky?
Oh, tell me, are our visions of it true I
Tour colors, are they of celestial hue?
Tour snowy white, your dark, foreboding gray.
Tour flaming crimson, and your deepest blue.
Are these from Heav*n*s eternal, glorious day?
Tour figures of such fairy, elflike grace,
Of rounded, rolling mass your cities built,
Are those men*s faces that in you I trace.
Or that of God, with golden sunlight gilt?
Oh, tell me clouds, that we're like unto Him,
For this will strengthen us when faith grows dim,
-Charles Tremblay

Fullerton Union High School

Memories
Villanelle

Oh, silver ship in a silver sea,
Cruising about in the Milky Way,
You bring sweet memories to me.
You seem a phantom craft to be,
Gently rocked on a mistic t>ay.
Oh, silver ship in a silver sea.
Of quiet nights on a far off lea
While nearby, the warlets .ereat pi y.
You bring sweet memories
Of coral reefs and a tall palm tree
While moonbeams pale
"
Oh, silver ship in a silver
Of nights when
J^^f^taetic fay.
The filtering light
You bring sweet memories
Of glistening gardens °f1*e££tCed
With velvet petals al3^
Bl&
Oh, silver ship in a f ffle
You bring sweet •;^j}J8Coilett

Hi Eh School

The pool
A Rondeau
The pool awakes with a d^wey^eigh.

£5

And leaves, like tiny sail-boats rest
Upon the lazy mirrored crest,
And breezes rise, but sink to die*
Now
For
And
The

far away the aspens sigh
there a nymph is passing by
with a smile, as if caressed,
pool awakes.

A petal falls from primrose nigh
As though some water spirit shy
Had laid a jewel on the breast
Of Lady River while at rest.
And so, with softly rippling sigh
The pool awakes.
-Jeanette Gould
Modesto High School
Red popples
A Triolet
Red poppies blowing still
Upon a sunny plain,
With graceful stem and dainty frill,
Red poppies blowing still.
My being do they fill;
They melt away all pain—
Red poppies blowing still
Upon a sunny plain.
-Myrne Hawkins
Modesto High School
Here is a little narrative with some of the music of
Longfellow's Hiawatha in it;
The Legend of Tamalpais
There was once an Indian maiden,
Shy and fair as Minnehaha,
And her name was Tamalpais;
She was loved by brave Red Feather,
Finest of the redskin warriors;
He was like the giant redwood.
He, in turn, was loved by G&ndu,
Fair and sly, and very jealous
Of the maiden Tamalpais.
f
One day Long Knife, fine old chieftain.
Called his redskin braves together,
Armed them for the warpath, saying
•We will now go to do battle
With our foes of long years standing.
That night lovely Tamalpais

Bade farewell her Indian lover,
Crying softly as she kissed him,
Bidding him be brave and hasten
Back again to her, his sweetheart.
As he left, a stone he gave her,
Saying, as it touched her fingers,
"Red spots on this stone will tell you
I have fought and died in battle."
Then he left, but Gandu, hiding
In a tangled thicket, heard him,
And she stole away contented.
So to battle rode the warriors.
Splendid in their paint and feathers.
At their head the proud old chieftain,
Next the strong young brave, Red Feather.
After they had left the camp ground
And were well upon their journey,
Gandu crept up to the maiden.
To the gentle Tamalpais,
And she said in tones seductive,
"Dearest maiden, fair as morning,
pray what stone is that you carry?
Soon she held it in her own hand,
And with deft and skillful movement
Changed it for its very double,
That with grimly patient seeking
She had plucked that morn triumphant,
From the pebbles in the brook bed.
Perfect was the new stone*s likeness
But for the red spots on its surface.
No one saw her evil movement,
Hone except the Great King Spirit.
Gazing on her lover's token,
Tamalpais cried in anguish,
4r,_
"He is dead!" and fell down swooning,
Like a slrioken doe fell "JeleM.
Quickly the women
Dressed in all her finest garments.
On a couch of finest
t
Gathered from the friendly fores •
^ ?h!n a wondrous marvel happened:
A great voice spoke to those, mourning.
"Tamalpais has not left you.
She is in a deathlike elumbef
Waiting for her redskin warrior.
I will change her to a mountain,
Tall and fair and most• ®*£eeti *
As for ^f^hi^ill Grander'homeless;
Henceforth.
. D T»H change her,

IZ
airily tortor
doing."
She shall p ^
^ ^ happened
^hfSrtot Sotoe tod decreed it
A°
To me day, if you lock upward.
Toward the
You will see the maiaen iyi *
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On her conch in dreamless slumber,
While within the quiet valley,
Can he heard the sighing, moaning,
Of the wind that once was Gandu,
Wandering now forever homeless
Paying for her jealous action.
-Jean Stover
Tamalpais High School
Sausalito, California
Adelaide Crapeey 1 s beautiful and symetrical little
poems called "Cinquins" have influenced and interested many
pupils; one finds numerous examples of them:
Eucalyptus Tree
Yonder—
The queen of trees
Now swaying in the breeze
Wears her tattered gypsy dress
With grace.
-Helen Eewley
Polytechnic High School, Long Beach
Three Cinquains
The stars;
They brightly beam,
And shed their light afar.
They light the weary traveler's path,
And glow.
The stars;
They blink and nod,
And gleam up there in heaven*
The darkening shadows make them show.
Like fire.
The stars;
Now they grow dim,
And soon they will go out;
And leave the world in-maks so black
So dark.
-Jiadge Slatten
Excelsior Union High School
The beauties and charms of Catalina island have not
grown old even to those who live there the year around:

£8
The Spell of the Magic Isle
O'er the jet black water rises the moon,
A golden ball, peeping out of the darkness beyond,
Veiled by thin, lacy gray clouds,
Spilling a shimmering path of gold before it,
Making all the world beautiful.
Along the whispering shore
Glisten and sparkle in the
With the plash of breaking
And the purple outlines of
Enclose the rippling bay.

the shimmering lights
moonlight,
waves upon the shore.
the mountains beyond

The laughing talk of the pleasure seekers
As they joyously stroll the walk
Sipping the sweet wine of the happiness of life,
Sounds in the cool evening breeze.
And the stars in the blue sky nod sleepily.
Then breaks the dawn,
Showing a glorious valley
With velvet covered hills, studded with trees
and flowers.
The sky, a study in scarlet, with soft white clouds
floating here and there,
The ocean murmering out its sweet lullaby to the
many colored pebbles.
The sun floods the valley with warmth
And casts mysterious shadows here and there on the
hillsides,
Where the sweet song of the birds mingles with the
drowsy buzz of bees,
And the sweet perfume of the summer flowers
Spills its fragrance to all the world.
-isabell Scott
Avalon High School
Catalina Island, California
Following are a few selections from the private anthol
ogy of verse, Dawn Wind, by Robert Luis Smith-Walker, written
while a student of the Polytechnic High School, Long Beach,
California:
Dawn Wind
The mountains sleep, their shadows furrowed black
Save where some jutting rock has caught the gleam
Of the fast fading moon.
The eerie cry of a lone wolf rings sharp;
A sudden hush that penetrates the soul,
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jmd from the silence, shuddering, expectant,
Hie Dawn Wind calls;
The chill Dawn Wind that sweeps
The cold, hard cliffs and moss-grown rocks;
That quivers through the tall, dead grass
With whispers as of ghOBts that pass and call*
0, Siren song! 0, lure!
0, Dawn Wind calling through the dawn:
Fain would I go; glad would I pass,
Dissolving in the thin gray mist
That rises up to meet the sun.
My naked heart, swept clean and purged
By that swift rush of crystal air,
Leaps! and with longing greater than tongue can tell
Follows the Dawn Wind, which has passed,
Vanished with murmers, lost forever..,.
Like my hopes.
Gold
People say that dandelions are objectionable
And dig them out of their lawns,
Leaving ugly holes in the turf.
Personally, I prefer golden discs scattered on the
grass
Rather than holes.
Since gold does not grow in my purse,
It is welcome to grow on my lawn.
As I have said before, these poems were collected and
printed after the death of this boy, by his mother,Mable
Mills Walker, and are reprinted by her permission.

What a

book of memories for any child to leave his mother!
Some teachers begin writing poetry with this little
Japanese form, the Hokku.

A Japanese proverb says of it,

"The poem starts; the thought goes on."

This ancient form

is made of three lines of five, seven and five syllables
respectively;
Content
A dim lit room with
The crackle of a pine knot
Cutting the dry air.
There are many ballads but they are too long to use in

ICO
in this collection.

Youth is doing his best to aid the

cause of peace as the following poem reveals:
War
War!
Shrieking, groaning, bloody!
Slaughter of men by thousands,
Trampler of peaceful meadows,
Creator of orphans and homeless,
Destroyer of mighty nations,
Monster, of great distruction,
An aching world curses you.
War!
Ruthless shaper of destiny!
One, you worship as hero;
A thousand, you grind in the muck of the trenches.
In one home, joy and incomparable glory;
In a thousand, sorrow—and a golden star.
A star of gold!
Oh, star of irony,
What are you to fill his place who forever is gone?
A living BOUI—a loving son,
Torn from a mother's heart;
And in its place—-a star of gold,
In payment for the priceless sacrifice
Laid on the fiend's grim altar.
War!
Engines of cold, gray steel,
Rivers of deep, red blood,
Armies, cold and still
Cry to heaven for vengeance, for respite.
Peace!
Youth must answer that cry.
Youth must rid the world of the monster;
Of his steel and blood and shriek and groans.
The reign of Peace has come!
peace—the goddess of plenty!
Peace, with her golden stars,
Stars of gold,
Stars of glory,
Youth!
-Charles Tremblay
Fullerton Union High School
The rollicking humor of the high school child is often
directed against the studies he is pursuing in school.
example came after a study of the bean in botany:

This

The Bean
You plant a well soaked kidney-bean when it begins to anrout
The thing will soon have wholly brought its hypocotle oSt. '
Then having won its first great battle, brought lte
root8 to view,
The plant has started oxidizing, making CO2.
Now the well filled cotyledons rise into the light of day
On an arched stem, and swiftly, pushing earth and rocks '
away.
Tall and twining grows the plumule with its flowers,
leaves and fruit,
By the process of osmosis being nourished from the root.
Epidermis, cortex, bast-tubes, fibers, cambium, and pithAll of these are necessary for the stem to function with.
White or tinted waxy blossoms, swaying in the gentle breezy
With their beauty and their odor draw to them the honeybees.
These small insects pollenate them, making new seeds like
the old;
,
Then they're picked and threshed and sorted, and the best
of them are sold.
Some of them are put (Oh, horrors'.) in the steaming soup
turrei
But when
when 'I think of its life history, oh, I hate to eat a
bean.
-Luis Neumann
Lodi High School
I want to close this thesis with a quotation from John
Masefield, because 1 heartily agree with him and telle
there is ample foundation for his prophecy.
America is making ready f°* ^ the^ays of
great poet. In
reading and writChaucer, many people
me intense
ing verse. Then he came. The sam
^
interest in poetry J?®®
And
now,
in
are
fore the coming of Skakesp
•
all
A»erica«| continues Masefield. Y You are
writing poems or en
|
3°y*
great poetic
making ready for a master. A g
revival is in progress.

ranks of our California singing youth?
1
rrrnt4
Writing# P-66
1 William Webster Ellsworth, £—
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COMMENTS AND SUGGESTIONS
I have included i n the bibliography the names of
many books of inspirational value to the teacher of cre
a t i v e writing of poetry.

Many of these contain very

practical suggestions on the technique of writing and
versification, for technique i s just as essential in
poetry as i t i s in music.

Only the great, natural genius

can afford to follow instinct alone.

Other books abound

i n material designed to help the teacher to a better un
derstanding of good modem poetry, thus giving him a more
secure basis upon which to judge the worth of student
creations and to guide them in their upward strivings.
Hughes Mearns' inspiring books, Creative Youth and cre
a t i v e Power, are the most outstanding aids in method.

The

convincing manner in which he r e t e l l s his experiences in
uncovering the hidden creative powers of his students, and
the examples of the fresh, spontaneous expressions he has
evoked from them, will t h r i l l the most method-bound read
e r s , and make even the most indifferent teacher of English
want to s t a r t teaching a l l over again.
Every teacher of creative writing should familiarize
himself with the English Journal, for through reading i t
regularly he will be able to keep in close touch with the
progress and achievements of teachere of creative writing
of poetry, both in the United States and Europe and, a t
the same time, glean many a workable idea,

progressive

Education has printed a series of a r t i c l e s in the past
year (1929) which, although in allied fields, contain

aeesagee a p p l i c a b l e t o the teaching of any a r t .

Theae
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a r t i c l e s d e a l with t h e s u b j e c t s of c r e a t i v e a r t , a u e i c , and
p o e t r y I n t h e schools of the United S t a t e s .

