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Background

Meristem 1s a transitional program dedicated to

preparing neurodiverse young adults (18-25) tfor
a life ot greater independence through

experiential practice.
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1 1n 5 students reprt bing
bullied on school grounds

(Luciano & Savage, 2007; AOTA, 2013; Copeland,et al., 2013; Thomas et al., 2017; Hymel et al., 2015; Volk et al., 2014; Center for Disease Control, 2021)
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Whole-school approach

Literature
Review

(D’Elia & Brooks, 2017; Njelesani, 2020; Gaffney, 2021;
Hymel, 2015; Jones & Augustine, 2015; Lee, 2015)

Social-emotional learning

(Daley & McCarthy, 2021; Gourneau, 2012; Thomas et
al., 2017; Fetsch et al., 2021 Hase et al., 2015; Jones &
Augustine, 2015; Garcia-Vazquez et al., 2020)

Strengths-based doing

(D’Elia & Brooks, 2017; Njelesani, 2020; Gaffney, 2021;
Hymel, 2015; Jones & Augustine, 2015; Lee, 2015)
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Needs Assessment

The following themes were identified through a series of semi-structured

interviews with staff members and students in the Meristem community:

Students

Bullying is a Staff and

very involved in parents could
prominent bullying do benefit from
iIssue on not feel more
campus supported guidance

Results from the literature review and needs assessment revealed there is a gap

in care and additional support is needed for communities affected by bullying.
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Program Purpose

The 4-week program aimed to reduce instances

of bullying by incorporating social-emotional

learning principles, like:
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* Fostering a sense of belonging

* Nurturing empathy
* Enhancing coping skills

e Cultivating communication skills

* Building resiliency

* Empowering students
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Guiding Theory

& h 4 B

Biopsychosocial Model Model of Human Occupation

Interventions and prevention Bullying prevention strategies
strategies for bullying can be should be meaningful to promote
designed to address biological, new habit formation in the
psychological, and social aspects context of the environment.

K of a person. / K /
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Outcomes:

Program Manual

/

This manual will provide a detailed breakdown of the session structure and

information needed to successfully implement the bullying prevention program.

Session 3: Communication styles and boundaries
Learning objectives
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Session structure & activities

I. Check in/ introduction
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III.  Activities
0 Dice game )¢ €1SPMAMIN SR MIETHR| T8 1ER 3 Medd))|
CTIB.

0 Students will be broken up into small groups and given one die
0 Each number corresponds to a certain question
0 Students will take turns responding until the time is up or all have had a
chance to share
0 Role playing— communication styles
0 Students will be broken up into groups of 3 and handed a cue card
0 Each card will have a scenario and communication style
0 Student will take turns responding to scenario with the communication
style listen on their card
0 Example scenarios:
0 Your friend usually chooses the restaurant you go to eat, but you
want to pick this time
0 Your friend has asked you to work one of their shifts for them, but
you have a test this week that you need to study for.
IV. Discussion
0 Which communication method do you normally use and how does it feel?
0 What are some long term effects of using assertive or passive communication?
0 Can you recall a time that you had to set a boundary with someone? How did it
go? What will you do differently next time?
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Outcomes:

Student Resources

The session-specific handouts will act as a guide for the group participants to
support the structure of the session. The poster will have information for what

to do in a bullying situation.

Communication and Boundaries

The key to maintaining healthy
friendships is knowing how to @
effectively communicate our thoughts
and feelings. Good communication ~, /
>

WAYS TO BE ABUDDY

Let's unite against bullying!

and boundary setting skills will
prepare us for managing conflictin a N
productive way.

Communication Styles

o0 X o 3 %
— A v o . : _». / S
- —— ot - VeREe u-P u d
Passive Aggressive Assertive Tenthepmm stoptheirhurtful -
Puts other et Respectful of behavior or tell someone you trust
person's own needs everyone's ~ S aboutwhatyou’saw,
needs first first needs S e dh Ao

Examples of Boundaries

® |don't feel comfortable with this ® | can'tdo that for you right now
® Please stop doing that ® | needsome time to myself

® That won't work for me ® |feel___ whenyou___

® No thankyou ® | et me get back to you on that

Reminder!

You should never have to

1 R -
compromise on a boundary, but ﬂ; € OKay : s
. . . - th 1 ne vou ca " da ¢ . J_.'M"
some give and take is normal in o MICTE IS anyLiing you cal do to:  /
y - - sur s'pe\"u'r them.,
healthy relationships. S AP ’tja

="
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Outcomes:
Parent Resource

A newsletter will contain information for parents to identify signs of bullying in
their children, strategies for reinforcing things learned during group, and

resources for support.

Bullying Prevention Seminar Why it happens

Createp BY Karex Cruz, OTD/S

The Meristem community came together for a 4-week seminar aimed at empowering
students, nurturing empathy, and cultivating a strong sense of community to reduce
bullying instances on campus. Through role play and games, we practiced communication

skills, boundary setting, and learned about various coping strategies to help better

manage aggression and anxiety.

I've noticed you've been wanting to be

alone more than usual. Is there

anything going on at school? Who did you sit with at
lunch today?

Is anyone at school making you feel
uncomfortable?

WHAT YOU CAN DO AT HOME

* Develop a strong value system in your home. Send a

l} ﬂrnlng Slgnf clear message that bullying behavior is completely

unacceptable.

* Talk to your student regularly. Encourage them to share

Being Bullied Bullying Others
S . . blems with you and reassure them that it is not
¢ Reluctant to go to school e Has a strong need to dominate or pro y
efinition Why it matters ' | . et
,y comblaining repeatedly of intimidate others tattling. Let them know if they see someone being hurt in
To be considered bullying, Bullying can have major effects on a person'’s health & headaches or stomach pains. * Brags about actual or imagined any ?NO)’ o;‘e:plerlence 't themselves, they should come to
i wellbeing, which makes it challenging to engage in daily * Nightmares, difficulty sleeping, and superiority over others JOU IMMECanery:
the behavior must meet activities 'Y - o ‘u / Ping: uperion )’ Y ‘ * Model tolerance and compassion. Students take their
all of the following ! . changes in appetite * Suddenly increasingly hot-tempered, emotional cues from role models in their lives. Stress the p
S o Loses interest in things they once impulsive, and has low frustration ] :
criteria: : c al : : - e 9 ’ P ’ i i ith ki For more information
e Biol I: ch t tt 1 | importance of treating all people with kindness,
iological: changes mheo lr;lg pa eLns,jlsrl:lp ions in sleep enjoyed doing or grade start to tolerance. Cof:anSSion o respjd peop f :
« Intentional h patterns, upset stomach, and stress headaches. suffer e Has difficulty conforming to rules and heir tal d hs. Thi Pled.ff VisiL:
ntentional harm N Psychological: depression, anxiety, and diffictu . sl o | . d . * Focus on their talents and strengths. This can promote
* Repeated over time * Begins fo socially isolate or avoi folerating adversities. confidence and increase the likelihood that they can

concentrating on assignments or activities.

social gatherings successfully assert themselves during conflict.

* Power imbalance » Social: feelings of inadequacy and isolation, lack of

interest in engaging with peers, and difficulty adjusting to If your child exhibits any of these signs, engage in

new situations. conversations with both your child and the school personnel to

* Teach your student positive conflict resolution. Settle

Bullying can take many your own conflicts peaceably, and demonstrate how to

manage anger without violence.

forms, such as physical, gain further insight into the situation and determine the most

verbal, or social. This impact can have long term effects that can lead to suitable approach to address it.

Examples include hitting, developing deep-rooted mental health problems, increased OwNERsHIP PROPRIETARY R1GHTS 0F: UNIVERSITY OF THE PacrFic, ScHoor oF HEALTH SCIENCES

teasing, and excluding. substance use, and potentially reinforce the cycle of abuse with

future relationships.
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Impact

Satisfaction surveys and semi-structured interviews revealed that:
* Staff reported an increase in compassion toward students who bully others
* Staff observed students utilizing the newly learned skills during social conflicts

* Majority of students reported an increase in empathy, found participation in the

program valuable, and would recommend this program to others

Staff reported a decrease in instances of bullying on campus
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Discussion

Suggestions for future Implications for the

implementation: profession:
eMore sessions for shorter time eEmerging practice area
eEvaluate efficacy of parent resources eHolistic and comprehensive
e|n-service targeted to staff members eClient and family centered

and caregivers
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